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OVERVIEW 
This Nebraska Literacy Project Professional Learning Document is intended to serve as a baseline for what constitutes a high-quality 
professional learning opportunity focused on evidence-based literacy practices for specialists (e.g., art, music, physical education, 
library, technology) and other educators who provide instructional support for students ages 4 through grade 3, in alignment with 
Nebraska Revised State Statute 79-2607. While the document outlines foundational knowledge and key connections to literacy 
development, it does not encompass all professional learning educators may require. Educators and leaders are encouraged to use 
professional judgment in determining appropriate application and to seek additional professional learning to meet the full range of 
instructional needs.

The document recognizes that some educators of children ages 4 through grade 3, including specialists, are not responsible for 
delivering core reading instruction, but play a critical role in supporting students’ literacy development across settings. 

The criteria included in this document are evidence-based, align with a structured literacy approach to teaching reading, and are 
meant to represent the knowledge participants gain about evidence-based literacy practices through professional learning, which 
can be reinforced across a variety of instructional contexts. Structured Literacy is not one single program or method of instruction; it is 
characterized by the provision of systematic, explicit instruction that integrates listening, speaking, reading, and writing and emphasizes 
the structure of language across the speech sound system (phonology), the writing system (orthography), the structure of sentences 
(syntax), the meaningful parts of words (morphology), the relationships among words (semantics), and the organization of spoken and 
written discourse (International Dyslexia Association, 2019). The rubric is intended for use by team or committee members who have 
completed professional learning in evidence-based literacy and understand how literacy connects across instructional roles. As a 
result, team and committee members can make informed decisions about the best match of professional learning providers to local 
needs and contexts.

LEADERSHIP AND NEMTSS SYSTEM 
Strong literacy outcomes begin with strong Tier 1 instruction. Within a Multi-Tiered System of Support (MTSS), all educators share 
responsibility for supporting literacy development and strengthening the effectiveness of core instruction. While classroom teachers 
provide direct literacy instruction, leaders, specialists, instructional support staff, and educators across all content areas, including 
physical education, art, music, library/media, technology, and other specialized roles, contribute to creating a literacy-rich learning 
environment where students have multiple opportunities to develop and apply literacy-related skills throughout the school day.
School and district leaders play a critical role in establishing the systems, structures, and conditions necessary for effective literacy 

https://nebraskalegislature.gov/laws/statutes.php?statute=79-2607


implementation. This includes supporting the use of evidence-based literacy practices, ensuring access to high-quality professional 
learning, fostering collaboration among educators, and promoting consistent implementation of High-Quality Instructional Materials 
(HQIM). Leaders help build a shared understanding that literacy development extends beyond the reading block and is reinforced 
across disciplines and learning environments.

Within an MTSS framework, specialists, instructional support staff, and educators supporting literacy across contexts strengthen student 
learning by reinforcing language development, vocabulary, oral communication, comprehension, critical thinking, engagement, and 
other literacy-related skills within their instructional settings. These educators provide additional opportunities for students to interact with 
language, content, and knowledge in meaningful ways while supporting the overall effectiveness of Tier 1 instruction.

Strong MTSS systems rely on ongoing collaboration and continuous improvement. District and building teams regularly review student 
outcome data and implementation data to evaluate the effectiveness of core instruction, identify areas of need, and determine 
appropriate supports and professional learning opportunities. MTSS teams use screening, diagnostic, and progress-monitoring data to 
guide instructional decision-making and identify students who may require additional intervention or enrichment.

Educators supporting literacy across contexts play an important role in this collaborative problem-solving process. Through ongoing 
communication and partnership with classroom teachers, interventionists, specialists, and support staff, educators contribute valuable 
insights about student strengths, needs, engagement, and performance across settings. Together, teams use data to identify 
instructional priorities, design supports, reinforce literacy-related skills, and create coherent learning experiences that strengthen literacy 
development throughout the school environment.

For more information on MTSS, see the NeMTSS Framework.

The following questions may support collaborative problem-solving conversations:

•	 What concerns or strengths are you noticing with this student?
•	 What goals is this student currently working toward?
•	 What strategies or support have been provided?
•	 What patterns are we noticing across settings?
•	 What additional support might help this student moving forward?

Here are other resources developed by NDE to support evidence-based reading instruction:

•	 NebraskaREADS
•	 Foundational Literacy Instructional Routines, which includes a complimentary webinar series. 
•	 Content Area Standards
•	 Dyslexia Guide

“Every student deserves a great teacher, not by chance, but by design.” - Doug Fisher

https://nemtss.unl.edu/wp-content/uploads/2018/08/23-NeMTSS_Framework.pdf
https://www.education.ne.gov/nebraskareads/
https://www.education.ne.gov/nebraskareads/foundational-literacy-instructional-routines/
https://www.education.ne.gov/contentareastandards/#1727903937112-ebd56e6c-88f0
https://www.education.ne.gov/nebraskareads/dyslexia-guide/


OUTCOMES FOR EDUCATOR PRACTICE 
•	 Reinforce vocabulary and language
•	 Support students when they encounter difficulty
•	 Building knowledge and language in their content areas
•	 Contribute to a school-wide culture of literacy

EXPLANATION OF TERMS 
•	 Specialists: Educators that support literacy development across contexts such as art, music, P.E., media or library, technology, 

and other educators who provide instructional support for children ages 4 through grade 3.  
•	 Adapting instruction to support cognitive, linguistic, and neurobiological variations: Recognizes the variability that exists within 

classrooms (multilingual/multidialectal learners, high ability learners, and students with disabilities, including those who show 
characteristics of dyslexia) and the need to modify the teaching strategies to meet the diverse needs of students. 

•	 Including: The list of items that follow are required criteria and each item must be included. 
•	 Such as: The list of items that follow are examples and do not all need to be included.
•	 For a more detailed explanation of language within this document, please visit page 20 of the Nebraska Literacy Project Plan.

Section 1: Qualifying Criteria for Evidence-Based Reading Instruction Professional Learning
1.	 Provides awareness of how children learn to read and includes practical application aligned to the components outlined in the 

document: Foundational Literacy Awareness and Practical Application.
2.	 Provides interactive, engaging learning experiences, including modeling of strategies, through in-person, synchronous, and/or 

asynchronous formats, and is designed to be at minimum a half-day session.
3.	 Provides embedded checks for understanding, reflection, and opportunities for specialists to plan how they will integrate literacy 

into their instruction.
4.	 Provides clear, practical strategies that can be immediately applied within content areas and includes dedicated time for 

application.  Includes strategies relevant to participants’ context (e.g., P.E., music, art, media, technology) and structured time to 
identify strategies and plan how they will be used in an upcoming lesson or setting.  Both elements must be present to meet this 
criterion. 

5.	 Uses accessible, non-technical language appropriate for non-literacy educators and provides guided practice and examples 
across content areas (e.g., P.E, music, art, media, technology).

https://www.education.ne.gov/wp-content/uploads/2025/02/Nebraska-Literacy-Project-Plan-and-Overview_2.6.25-002.pdf


Section 2A: Foundational Literacy Awareness (The Why)
Component 1: How Children Learn to Read
Purpose: Content builds a clear, accessible understanding of how reading develops and why these matter across instructional 
contexts.

1.1: Literacy Foundations: Builds understanding that reading is a complex process involving both word recognition and language 
comprehension. Uses research-based frameworks (e.g., Scarborough’s Reading Rope, the Simple View of Reading) to explain how 
these components work together to support skilled reading, with clear connections to how reading develops.

1.2: Reading Difficulties and Dyslexia: Builds awareness of common reading difficulties, including dyslexia.  Addresses key 
misconceptions (e.g., dyslexia is not defined by letter reversals) and provides strategies to support students who struggle with language 
comprehension or text.  Includes awareness of multilingual learners and how language development impacts reading.

Section 2B: Foundational Literacy Awareness (The How)
Component 2: Practical Application
Purpose: Content prioritizes immediately usable, content-specific strategies.  

2.1: Vocabulary and Comprehension: Teaches simple, explicit vocabulary routines (e.g., use of context, student-friendly definitions, 
visuals, examples/non-examples, and opportunities for interaction).  Supports application of these routines within content areas, with 
an emphasis on oral language development.  Builds understanding of how vocabulary and language directly support students’ 
comprehension of text and content through language, discussion, and meaning-making.

2.2: Morphology: Builds awareness of morphology, the study of word parts, including prefixes, suffixes, and roots/bases and how these 
parts contribute to word meaning.  Provides practical ways to reinforce morphology to support understanding of content-specific 
vocabulary.  

2.3: Supporting Students in the Moment: Provides simple, actionable strategies educators can use when students struggle with reading, 
writing, or understanding language (e.g., breaking words into parts, clarifying vocabulary, modeling and extending language).  

2.4: Building Background Knowledge: Builds understanding of how background knowledge supports comprehension and students’ 
ability to make meaning of text and content.  Provides practical ways to intentionally build and activate knowledge within content 
areas to support student understanding.



ADAPTED FROM THE FOLLOWING SOURCES:
•	 International Dyslexia Association. (2018) Knowledge and Practice Standards for Teachers of Reading. 

or.dyslexiaida.org/wp-content/uploads/sites/20/2018/10/ida-standards2018.pdf
•	 Pennsylvania Department of Education. (2022, October) Structured Literacy (SL) Program Framework Guidelines.

pa.gov/content/dam/copapwp-pagov/en/stateboard/documents/structured%20literacy%20competencies%20program%20
framework%20guidelines.pdf

•	 The Reading League. (2023, March) Curriculum Evaluation Guidelines.
thereadingleague.org/wp-content/uploads/2023/03/The-Reading-League-Curriculum-Evaluation-Guidelines-2023.pdf

•	 Wyoming Department of Education. (2023, May) WDE Literacy Competency Area Requirements.
edu.wyoming.gov/wp-content/uploads/2023/05/Competency-Area-Requirements.pdf

https://or.dyslexiaida.org/wp-content/uploads/sites/20/2018/10/ida-standards2018.pdf 
https://www.pa.gov/content/dam/copapwp-pagov/en/stateboard/documents/structured%20literacy%20competencies%20program%20framework%20guidelines.pdf
https://www.pa.gov/content/dam/copapwp-pagov/en/stateboard/documents/structured%20literacy%20competencies%20program%20framework%20guidelines.pdf
https://www.thereadingleague.org/wp-content/uploads/2023/03/The-Reading-League-Curriculum-Evaluation-Guidelines-2023.pdf 
https://edu.wyoming.gov/wp-content/uploads/2023/05/Competency-Area-Requirements.pdf



