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Which classroom
observation
tools/protocols

do you use most
often or are you
most familiar

with?




ELA IPG Practice
Grade 12: Archetypal Characters Lesson

12th Grade
ELA -

YouTube



https://www.youtube.com/watch?v=9KWX452cEvk
https://www.youtube.com/watch?v=9KWX452cEvk
https://www.youtube.com/watch?v=9KWX452cEvk

Based on the
tool you're most
familiar with,
what kind of

feedback would
you give this
teacher?




Nebraska Instructional Materials Collaborative English Language Arts (ELA) Observation Rubric
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This tool allows instructional leaders to provide content-specific feedback to classroom teachers throughout cycles of observation. The core actions within describe the standards-alignment and grade-appropriateness
of content, teacher actions, and the depth of student ownership and engagement. Instructional leaders can use the tool to inform the district’s vision of excellent iteracy instruction and identify areas of strength
and growth. This tool is not meant to be evaluative in nature nor should it Yepche an estub,.,hed system or framework for the assessment of educator effectiveness. For more information about the selection and
implementation of high-quality instructional materials, please visit parr (+}

a
Standard Alignment: Does the lesson reflect the demands of the standards? E n g I s

Instruction meets the demand of the standard or pairing of The instruction meets the demand of the standard or pairing of standard(s).
standard(s). 4 -Fully meets 3 -Mostly meets 2 - Partially meets 1 - Does not meet

Core Action 1: Is the text appropriately complex for the grade level and is the majority of the time spent engaging with the texi?
4 — The text is appropriately complex for the grade level and most of the lesson is spent reading, writing, and/or speaking about the text as
AB. The text(s) is at or above the quantitative and/or quaiitative avidencec iy, SICtis reatvaiing he tex!.

3 — The text is appropriately complex for the grade level and some of the lesson is spent reading, writing, and/or speaking about the text as
evidenced by students reentering the text.
2— The text is not appropriately complex for the grade level or only a brief part of the lesson i spent reading, writing, and/or speaking about

complexity expected for the grade-level and a majority of
the lesson is spent reading, writing, and/or speaking about
text.

the text as evidenced by students reentering the text.
1= Students are speaking or writing about the text but do not have the actual text (or any resources) open, or there & no text in the lesson. r s
Core Action 2: Does this lesson employ questions and tasks, both oral and written, which integrate the standards and help students d the tent and ing of the texi(s)?

A.  Questions and tasks address the text by attending to its
particular qualitative features: its meaning/purpose and/or

Questions and tasks attend to the qualitative features of the text that matter most and how they ore used in the text to build understanding.

language, structure(s), or knowledge demands. 4 - Most questions 3 -Many questions 2 - Few questions 1 - No questions

B. Intentionally sequenced questions build knowledge and
arrive at grade-level analyss fo enable all students to Text dependent questions and tasks are intentionally sequenced to build knowledge and arrive at grade-level analysis.
make meaning of, and think deeply about, the text's 4 - Most questions and tasks 3 -= Many questions ond tasks 2 - Few questions and fasks 1 - No questions or tasks

complexities.

4 — The teacher consistently provides feedback that affirms the abilities and potential of a variety of individual students and includes
precision and nuance unique to students’ work.

C. Allstudents, including chidren living in poverty, English 3 — The teacher consistently provides feedback that affirms the abilities and potential of a variety of individual students and extends beyond
learners, and children with disabilities, consistently receive stating answers are right or wrong.
supportive feedback that affirms their abilities and potential | 2— The teacher provides feedback that affirms the abilities and potential of a limited set of individual students and extends beyond simply
as readers and writers. stating answers are right or wrong.
1= The teacher does not provide feedback that affirms the abilities and potential of individual students beyond stating answers are right or
wrong.

Core Action 3: Does the lesson and instruction provide support for all students to engage in the work of the lesson?

4 — Most students are engaging in productive struggle with sufficient scaffolding in service of grade-level standards.

3 — Some students are engaging in productive struggle with sufficient scaffolding in service of grade-level standards.

2— Few students are engaging in productive struggle with sufficient scaffolding in service of grade-level standards, OR students are engaging
in productive struggle, but that struggle is NOT in service of grade-level standards.

1— Students are not engaging in productive struggle.

A. Students productively struggle to arrive at meaning making
through reasoning and appropriate scaffolding such as
leveraging background knowledge building, fluency,
vocabulary, and syntax.

3 — Most students are providing accurate and precise text evidence to support an explanation of their ideas in service of grade-level

standards.
B. Students provide accurate text evidence to support the 3 — Some students are providing accurate and precise text evidence fo support an explanation of ther ideas in service of grade-level
explanation of ther ideas and display precision in their oral standards
and/or written responses. 2— Few students are providing accurate and precise text evidence to support an explanation of their ideas in service of grade-level

standards, OR students are providing accurate, precise tex! evidence but NOT in service of grade-level standards.



Standards Alignment

Cf"e Complexity of text & engagement with text
Action 1 (Indicator AB)

Questions & tasks
(Indicators A, B, C)

Student engagement w/content
(Indicators A & B)

Student Mastery
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Reading Prose and Poetry, pg. 108

Central Ideas & Details
LA.12.RP.2: Analyze the development and interaction of
literary elements such as characterization, setting, and
plot, and how they contribute to the meaning of the work
as a whole. -

STANDARDS FOR ENGLISH LANGUAGE ARTS



http://la.12.rp

Standards Alignment
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Complexity of text & engagement with text
Action 1
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Questions & tasks
(Indicators A, B, C)

Student engagement w/content
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Core Action 1

AB. fretexH{sHsererapevete
B ¥ o
complexdty-exsectedtorthe
and a majority of the

lesson is spent reading, writing,
and/or speaking about text.



LITERACY LEADERSHIP &
ROLE CLARITY




Nebraska’s Text at the Center Model

STANDARDS FOR ENGLISH LANGUAGE ARTS




What is the IPG?
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The IPG is a content-specific
observation tool used to assess
standards alignment,
effectiveness of instruction, and
meaningful student

engagement.




Objectives

Understand the purpose of the IPG.

Familiarize with the IPG’s structure & how core actions
describe:

o standards-aligned content,

o effective teaching, and

o meaningful student engagement.

Understand how the IPG supports data-based decision
making.




Purpose(s) of the ELA IPG

The IPG is...

m O classroom observation tool that describes “core actions”
associated with sfandards-aligned confent, effective

teaching, and meaningful sfudent engagement

m a tool that facilitates meaningful feacher feedback

m a 10-15 min. snapshot of instruction AND

m Q fool that reveals trends in instruction & implementation of
materials, allowing leaders to identify PL needs

m a tool that builds instructional leadership capacity




Non-purpose(s) of the ELA IPG

The IPG is not...

a teacher evaluation tool;

for a one-time walk-through event;
to be used only by ELA conftent experts;
to make instructional staff feel uncomfortable.




Elmore’s
Instructional STUDENT

Engage students in

Core refitees

process

Improved
Student

TEACHER Achievement CONTENT

Improve teachers’ Provide
Core instructional academically

Action 2 practice challenging content

Core
Action 1




Elmore’s
Instructional
Core

We know from the research
that improving core
instructionis the key to
improving learning.

“To improve student learning, you can
raise the level of the content that
students are taught. You can increase
the skill and knowledge that teachers
bring to teaching of that content. And
you can increase the level of students’
active learning of the content. That's it."

-Dr. Richard Elmore




IPG Usage in Nebraska

Literacy & Math Acceleration

CCSSO IMPD State Support  stupent
Grant ACHIEVEMENT

School Improvement PARTNERS
Ongoing regional & district use
New CLSD grant & regional NEBRASKA

INSTRUCTIONAL
MATERIALS
I COLLABORATIVE

iteracy coaching requirement




Nebraska Instructional Materials Collaborative Foundational Skills Instructional Practice Guide

Foundational
_ Skills

=76

Core Action 2 Quality Instruction. Is foundational skills instruction for every student explicit and does # provide adeguate and appropriate fime for feacher direcion and student
proctice?




Core
Action 1

Core
Action 2

Core
Action 3

Standards Alighment

Systematic & explicit approach
(Indicators A & B)

Quality of instruction
(Indicators A, B, C)

Progress monitoring
(Indicators AB & AC)

Student Mastery

Foundational
Skills

IPG
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MATERIALS
COLLABORATIVE

‘\ STUDENT
ACHIEVEMENT

RENERS PARTNERS




rounaational oKilis instructional rractrice

Core Action 1 Systematic, explicit instruction comes from an evidence-based, district-provided program
based on the foundations of reading: fluency, phonics, phonological awareness,
comprehension, vocabulary, and oracy

A. Use of a systematic, explicit program (YES or NO)
B. Lesson is enacted with integrity (1-4 or N/A)

Core Action 2  Quality of instruction. Foundational skills instruction is explicit, sequential, and
provides adequate & appropriate time for instruction and student practice.

A. Accurate foundational skills instruction, modeling explanations, visuals, and/or examples aligned to
grade-level standards

B. Opportunities for student practice in & out of context

C. Supportive feedback for all students based on their need(s)

Core Action 3  Data-driven instruction. Student progress is consistently monitored over the
course of the lesson and is used to inform next steps for instruction.

AB. Teacher records evidence of student progress toward mastery and adjust the lesson’s
targeted skill(s)
AC. Teacher responds to data and adjusts instruction accordingly to support students.



Table Chat

How Is The ELA IPG tool similar
or different from other
walk-through tools you've had
experience with, either as a
teacher or as an instructional
leadere



ELA IPG Practice
Grade 10: Things Fall Apart Lesson

10th Grade
ELA


https://www.youtube.com/watch?v=weO9GRcMKgo&t=97s
https://www.youtube.com/watch?v=weO9GRcMKgo&t=97s

Scoring

Most indicators follow a 4-point scale:

= 4= Fully meets

= 3= Mostly meets

= 2= Partially meets
= 1= Does not meet
Practice & calibration
Trends over time
Dashboard tools




Cycle of instructional rounds

Observations
(10-15 min. each)

Use data to
inform action
planning

Hallway debrief
(2-3 min)

End-of-day
leadership
debrief




Considerations for frequency

Bi-weekly or monthly walkthroughs will
yield the most reliable, actionable data.
The more internal capacity you build to
lead walkthroughs, the more frequently
they can be done.

o calibrate, calibrate, calibrate!
Frequency should be determined by
how IPG data will be used:

o ...as acoaching fool?

o ...to monitor integrity of HQIM

implementation?

o ...toinform professional learning
needs?e
o ...as part of aschool-wide

confinuous improvement goal?
...to drive PLCs?

o



Practical tips for
walk-throughs «/

Communicate w/teachers about the
instructional rounds and their purpose.

Choose which classrooms to observe and
determine the best time.

Take low-inference notes while observing;
teacher names are optional

Bring a copy of the grade-level standards

Collect classroom artifacts (lessons plans,
photos, student work samples).

Plan for a leadership team debrief at the
end of the day to reflect and discuss
trends.



Used well and often, the IPG:

)

builds a leader’s
capacity to
observe
high-quality,
standards-aligned,
engaging
instruction.

@,

reveals trends
across classrooms,
especially for the
implementation of
HQIM

1N

provides
actionable data for
the design of
professional
learning



Accessing the Insiructional
Practice Guides

NEBRASKA Resources
INSTRUCTIONAL &
MATERIALS Quick Links

COLLABORATIVE



https://nematerialsmatter.org/nimc-resources/




Foundations of Reading, pg. 17

FFOUNDATIONS OF READING

Concepts of Print | Demonstrate knowledge of the organization and basic concepts of print.
LA.K.F.1 Demonstrate knowledge of the organization and basic concepts of print.

a.
b.

C.

d.

Identify all upper and lowercase letters of the alphabet in isolation and in connected text.

Recognize that spoken words are represented in written language by specific sequences of letters, and that print
carries meaning.

Demonstrate understanding that words are separated by spaces in print; demonstrate understanding of one-to-
one correspondence between voice and print.

Demonstrate knowledge that print reads from left to right, top to bottom, and page by page.

Phonological Awareness | Demonstrate phonological awareness through oral activities.
LA.K.F.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).

®Papoao

-

. Segment and count spoken sentences into words.

Recognize and begin to produce oral rhymes.
Count, produce, and segment spoken words into syllables and identify syllable parts.

. Blend onsets and rimes to form simple words (e.g., v-an, gr-ab).

Delete part of a syllable within a spoken word including compound words (e.g., “Say ‘parsnip.’ Say it again but
don't say 'par;' e.g., "Say ‘cowboy.' Say it again but don't say ‘cow'”).

Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in two- and three-phoneme (VC or
CVC) words, excluding CVC words ending with /I/, /r/, or /x/.

Phonics and Word Analysis | Demonstrate phonetic and word analysis knowledge and apply decoding skills to isolated
words and in connected text.
LA.K.F.3 Know and apply phonics and word analysis skills in decoding and encoding (spelling) words.

a.

®a00

Demonstrate basic knowledge of one-to-one sound to letter correspondences by producing the primary or many
of the most frequent sounds for each consonant.

Demonstrate the long and short sounds with common spellings (graphemes) for the five major vowels.

Decode consonant-vowel-consonant (CVC) words.

Encode consonant-vowel-consonant (CVC) words.

Distinguish between similarly spelled words by identifying the sounds of the letters that differ.



IPG Foundational Skills Practice

Kindergarten lesson: Letter “X”

Activity and

Worksheet
for Learning
Letters



https://www.youtube.com/watch?v=ZSFywQspypw
https://www.youtube.com/watch?v=ZSFywQspypw
https://www.youtube.com/watch?v=ZSFywQspypw
https://www.youtube.com/watch?v=ZSFywQspypw

Table Debrief




ELA IPG Practice
Grade 2 lesson: Main Idea

4th Grade

ELA
Main Idea



https://www.youtube.com/watch?v=WJVd0RmibbM
https://www.youtube.com/watch?v=WJVd0RmibbM
https://www.youtube.com/watch?v=WJVd0RmibbM

What do you call a
fish with no eyes?







