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	[bookmark: _Toc56431988]005.01  Curriculum Supervisor

005.01A  Grade Levels: PK-12

005.01B  Endorsement Type: Field/Administrative

005.01C  Persons with this endorsement may assist in or supervise the development of curriculum programs for students in pre-kindergarten through grade 12.

005.01D  This endorsement is available for placement on a Nebraska certificate only for those individuals who held this endorsement, or are recommended for the endorsement by a standard institution of higher education prior to August 1, 2020.  Standard institutions of higher education will not be able to recommend this endorsement for placement on a certificate after August 1, 2020. 






Curriculum Supervisor
Endorsement Guidelines
To Accompany Rule 24
(Adopted by the State Board
[bookmark: _Hlk205538267]of Education on June /04 /2025)
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	[bookmark: _Toc56431989]005.02  Principal

005.02A  Grade Levels:  PK-12, PK-8, or 6-12

005.02B  Endorsement Type:  Field/Administrative

005.02C  Persons with this endorsement may serve in all general administrative and supervisory capacities in Nebraska schools as a principal at the grade levels for which the program preparation was completed.

005.02D  Certification Endorsement Requirements: This endorsement requires 36 graduate semester hours of credit in an approved program in educational administration. Thirty-six (36) graduate semester hours are required for a principal endorsement when completing a PK-8 or 6-12 endorsement.  Those seeking a PK-12 principal endorsement  must complete a minimum of nine (9) additional credit hours or a total of forty-five (45) graduate semester hours.  The focus of the additional nine (9) credit hours must be specific to the new level.

005.02D1  Internship/Field Experiences: This endorsement requires 250 clock hours of internship/field experiences in approved or accredited ele­mentary, middle, or secondary schools. These hours must be completed at each of the level(s) for the endorsement(s) being sought. 





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT
Through the courses identified in its plan, the institution must provide prospective principals with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on the Nebraska Teacher and Principal Performance Standards. 
STANDARD 1: VISION FOR LEARNING 
The principal, as an instructional leader, embodies and inspires all members of the educational community to collectively embrace and actualize the shared vision, mission, and goals of the school and district for high-quality teaching and learning that results in improved student growth and achievement, reduction of opportunity gaps, and enhanced student and staff well-being.
Indicators:
A. Candidates have knowledge and demonstrate the ability to utilize the analysis of multiple sources of relevant data to build context around the unique needs of the school and education community to lead the creation of the vision, mission, and goals.
B. Candidates understand the value of high expectations for the well-being and performance of self, students, and staff and ensure those expectations are aligned to the vision, mission, and goals of the school.
C. Candidates have knowledge of systems leadership and demonstrate skills to implement a systematic review process of the vision, mission and goals that allows for adjustments based on changing needs of students and the learning community.
D. Candidates have knowledge of sound instructional theory and pedagogy, research on student learning and development and demonstrate understanding by aligning to a school-wide model of instruction. 
E. Candidates have knowledge of evidence-based practices and high-quality instruction materials, demonstrate skills to use feedback from staff to create a process that provides the necessary support to implement and monitor the effectiveness of the materials. 
F. Candidates understand how implicit and institutional biases negatively impact the expectations of marginalized students, and students’ meaningful access to educational resources.

STANDARD 2: CONTINUOUS IMPROVEMENT
The principal, as an instructional leader, leads a continuous improvement process that results in improved student growth and achievement, enhanced student and staff well-being, and greater school effectiveness.
Indicators:
A. Candidates understand how to implement collaborative processes with the educational community to engage them in the development, implementation, monitoring, and revision of the school improvement plan. 
B. Candidates have knowledge of systems leadership and demonstrate skills to design a school-wide professional learning plan aligned to the continuous improvement process. 
C. Candidates have knowledge of systems leadership and demonstrate understanding of 1st, 2nd, and 3rd order change processes and skills to guide staff through changes as determined by the continuous improvement model. 
D. Candidates understand culturally responsive leadership and demonstrate the skills to implement culturally responsive practices schoolwide. 
E. Candidates demonstrate the ability to identify essential strategic partnerships that represent the diversity and culture of the community. 
F. Candidates understand equity and demonstrate the ability to use multiple forms of data to identify inequities that impact the achievement of all students and student groups, learning trends of all students and student groups, and teacher effectiveness to drive the school improvement process. 
G. Candidates demonstrate growth by developing a personal awareness of strengths, weaknesses and implicit bias through an intentional reflection process. 
H. Candidates align reflection processes to the development of professional practice by developing a schoolwide learning community plan that builds context through the use of data to identify and monitor effective instruction practices. 
I. Candidates demonstrate the ability to develop a community engagement plan to identify the appropriate audience to inform, seek feedback, and build partnerships.

STANDARD 3: STAFF SUPPORT AND DEVELOPMENT
The principal, as an instructional leader, develops and supports the professional capacity and practice of personnel to maximize student learning opportunities and outcomes that align with district and state content standards and the school’s vision, mission, and goals.
Indicators:
A. Candidates demonstrate understanding of building a school-wide climate of trust, cultural responsiveness, and equity to ensure all students have access to effective teachers and purposeful learning experiences. 
B. Candidates have knowledge of systems leadership and can demonstrate the ability to design and implement a process of support, development, and evaluation of staff that is focused on growth over time. 
C. Candidates understand how to provide specific, actionable, and timely feedback to individual staff members, and formalize feedback protocols as part of the support, development, and evaluation process. 
D. Candidates have knowledge of high-quality instructional practices and effective instruction and have the skills to lead staff in an ongoing professional dialogue around high-quality instructional material and evidence-based strategies. 
E. Candidates understand human resource needs and demonstrate the ability to identify and analyze appropriate data as part of the staff retention and recruitment process.

STANDARD 4: OPERATIONS AND MANAGEMENT
The principal manages the organization, operations, and resources of the school to provide a safe, efficient, and effective learning environment for all students and staff.
Indicators:
A. Candidates have knowledge of the conflict resolution process and demonstrate understanding by modeling the conflict resolution behaviors and practices and aligning the process to expectations of staff. 
B. Candidates have knowledge of and can demonstrate a community engagement plan to establish and implement the school’s policies, protocols, and to communicate the daily operations that promote the vision, mission and goals. 
C. Candidates have knowledge of multi-tiered systems of support and understand how to analyze multiple sources of relevant data to guide decision-making around the academic and social-interventions, accommodations, and to ensure curricular and extracurricular activities are available to meet the needs and foster strengths of all students. 
D. Candidates understand the responsible, ethical, and accountable budgeting and accounting practices. 
E. Candidates demonstrate understanding of how to manage and monitor the school’s site, facilities, services, and equipment to maintain a safe, clean, healthy learning environment. 
F. Candidates understand how to utilize contextual data to manage staff resources, assigning staff members to roles that optimize professional capacity.

STANDARD 5: CULTURE FOR LEARNING 
The principal, as an instructional leader, cultivates and nurtures an inclusive, caring, and supportive learning environment that promotes the academic success and well-being of each member of the educational community.
Indicators:
A. Candidates understand the importance of consistent engagement in the community to understand the needs and to communicate the vision, mission and goals. 
B. Candidates understand equity through the articulation of a vision that defines a student-centered culture and is designed to sustain and ensure equitable access to learning and development opportunities for each student, staff member and self. 
C. Candidates have knowledge of the impact of academic, physical, social-emotional, and mental health needs of students, and understand how to use data to align a continuum of support processes to a continuous improvement model. 
D. Candidates have knowledge of collective leadership and demonstrate understanding by implementing school-wide protocols to cultivate mutual respect and collegiality to achieve student and staff goals. 
E. Candidates promote high expectations and mutual accountability and understand how to utilize multiple sources of relevant data to monitor the climate and culture of the educational community. 
F. Candidates develop self-awareness and demonstrate the commitment leading culturally responsive practices and protocols to eliminate institutional bias and student marginalization. 
G. Candidates recognize a multi-diverse community as an asset, demonstrate acceptance, value, trust, respect, and encourage all students, staff, and community. 
H. Candidates utilize and promote cultural, social, and intellectual resources of the community. 
I. Candidates demonstrate skills to address student and staff conduct in a fair, positive, and unbiased manner.

STANDARD 6: PROFESSIONAL ETHICS AND ADVOCACY 
The principal, as an instructional leader, exhibits a high level of professional ethics and advocates for policies of equity and excellence in support of the vision, mission, and goals of the school.
Indicators:
A. Candidates understand collective leadership to build an environment of shared responsibility for each students’ academic success and well-being. 
B. Candidates have knowledge of and understand how to prioritize and proactively navigate the political, social, economic, legal, and cultural environment in which the school exists in support of the school’s vision, mission, and goals. 
C. Candidates protect the established rights and confidentiality of students and staff. 
D. Candidates model ethical behavior, act according to and promote the professional norms of integrity, fairness, transparency, trust, collaboration, perseverance, reflective practice, and personal continuous improvement. 
E. Candidates hold self and others in the educational community accountable for adhering to established standards of integrity and ethical behavior and handles conflict resolution with professionalism. 
F. Candidates engage in purposeful, positive conversations and activities throughout the educational community to advocate publicly for the importance of education, the needs of students, staff, and self, and educational priorities. 
G. Candidates understand how to build and maintain purposeful relationships with the educational community, including staff and students, based upon personal integrity, dignity, and mutual respect. 
H. Candidates assume responsibility for professional growth and leadership development both as an individual and as a member of a learning community.

STANDARD 7: FIELD-BASED INTERNSHIP EXPERIENCES IN WHICH 
Indicators:
A. Candidates participate in planned and authentic school-based field experiences embedded within courses during the entire duration of the program as assigned by institution faculty and approved by the on-site mentor. 
B. Candidates document all field experiences. 
C. Candidates participate in field experiences that occur in a variety of school leadership settings that allow candidates to demonstrate a wide range of relevant knowledge and skills. 
D. Candidates work with appropriate community organizations such as social service groups and local businesses.

STANDARD 8: STANDARDS-BASED INTERNSHIP EXPERIENCES IN WHICH 
Indicators:
A. Candidates synthesize and apply the knowledge and skill abilities identified in Standards 1 through 6. 
B. Candidates demonstrate the ability to accept genuine responsibility for leading, facilitating, and making decisions typical of those made by educational leaders within a school. 
C. Candidates experience authentic school-level responsibilities that increase over time in amount and complexity and involve direct interaction with staff, parents, caregivers, students, and school community leaders. 
D. Candidates apply knowledge and skills articulated by state standards and district policies for educational leaders within a school.

STANDARD 9: SUSTAINED EXPERIENCES
Sustained Experiences in which the candidate is provided an internship experience of at least 250 clock hours in approved or accredited schools.
Indicators:
A. Experience need not be consecutive and may include experiences of different lengths. The internship must include an expended capstone experience to maximize the candidate's opportunities to practice and refine their building-level knowledge and skills. 
B. Candidates must submit an internship plan that is approved by both the on-site mentor and institution faculty.

STANDARD 10: QUALIFIED ON-SITE MENTOR 
Indicators:
A. A qualified on-site mentor is selected collaboratively by the intern candidate and institution faculty. 
B. Each on-site mentor has demonstrated successful experience as an educational leader within a school. 
C. High-quality training of on-site mentors is provided by the supervising institution in order that the on-site mentor may provide the intern candidate with ongoing supervision, guidance, and evaluation.

STANDARD 11: CANDIDATES TAKE THE INTERNSHIP FOR CREDIT ACCORDING TO
                           THE POLICIES OF THE PROGRAM. 
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	[bookmark: _Toc56431990]005.03  Special Education Supervisor

005.03A	Grade Levels:  Birth through Grade 12

005.03B	Endorsement Type:  Field/Administrative

005.03C	Persons with this endorsement may serve in all special education administrative and supervisory roles in Nebraska schools providing services for students with disabilities, birth through age 21.

005.03D	Certification Endorsement Requirements:  This endorsement requires a minimum of 36 graduate semester hours related to educational leadership and special education administration coursework, and includes an internship experience in special education supervision.

005.03D1  Additional requirements:  For admission to the program of study leading to this endorsement, the applicant must have or be eligible to hold a valid regular teaching certificate with a special education endorsement.



THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide special education supervisor candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines. 

Standard 1.  Assessment 
Special Education Supervisors use valid and reliable assessment practices to minimize bias.
Element 1.1  Special education supervisors minimize bias in assessment.
Element 1.2  Special education supervisors design and implement assessments to evaluate the effectiveness of practices and programs.
Indicators include, but are not limited to:  (Advanced Common Core Indicators are assumed.)

a.  Models, theories, and practices used to evaluate educational programs and personnel serving individuals with disabilities and their families.
b.  Advocates for and implements procedures for the participation of individuals with disabilities in accountability systems.
c.  Develops and implements ongoing evaluations of education programs and personnel.
d.  Designs and implements evaluation procedures that improve instructional content and practices.

Standard 2.  Curricular Content Knowledge
Special Education Supervisors use their knowledge of general and specialized curricula to improve programs, supports, and services at classroom, school, community, and system levels.
Element 2.1	Special education supervisors align educational standards to provide access to challenging curriculum to meet the needs of individuals with disabilities. 
Element 2.2	Special education supervisors continuously broaden and deepen professional knowledge, and expand expertise with instructional technologies, curriculum standards, effective teaching strategies, and assistive technologies to support access to and learning of challenging content.
Element 2.3	Special education supervisors use understanding of diversity and individual learning differences to inform the selection, development, and implementation of comprehensive curricula for individuals with disabilities. 

Indicators include, but are not limited to:  
a.  Instruction and services needed to support access to the general curriculum for individuals with disabilities.
b.  Develops and implements an administrative plan that supports the use of instructional and assistive technologies.
c.  Provides ongoing supervision of personnel working with individuals with disabilities and their families.

Standard 3.  Programs, Services, and Outcomes
Special Education Supervisors facilitate the continuous improvement of general and special education programs, supports, and services at the classroom, school, and system levels for individuals with disabilities.
Element 3.1	Special education supervisors design and implement evaluation activities to improve programs, supports, and services for individuals with disabilities.
Element 3.2	Special education supervisors use understanding of cultural, social, and economic diversity and individual learner differences to inform the development and improvement of programs, supports, and services for individuals with disabilities. 
Element 3.3	Special education supervisors apply knowledge of theories, evidence-based practices, and relevant laws to advocate for programs, supports, and services for individuals with disabilities.
Element 3.4	Special education supervisors use instructional and assistive technologies to improve programs, supports, and services for individuals with disabilities.
Element 3.5	Special education supervisors evaluate progress toward achieving the vision, mission, and goals of programs, services, and supports for individuals with disabilities. 

Indicators include, but are not limited to:  
a.  Programs and services within the general curriculum to achieve positive school outcomes for individuals with disabilities.
b.  Programs and strategies that promote positive school engagement for individuals with disabilities.
c.  Develops and implements a flexible continuum of services based on effective practices for individuals with disabilities and their families.
d.  Develops and implements programs and services that contribute to the prevention of unnecessary referrals.
e.  Develops data-based educational expectations and evidence-based programs that account for the impact of diversity on individuals and their families.
Standard 4.  Research and Inquiry
Special Education Supervisors conduct, evaluate, and use inquiry to guide professional practice. 
Element 4.1	Special education supervisors evaluate research and inquiry to identify effective practices. 
Element 4.2	Special education supervisors use knowledge of the professional literature to improve practices with individuals with disabilities and their families.
Element 4.3	Special education supervisors foster an environment that is supportive of continuous instructional improvement and engage in the design and implementation of research and inquiry. 
Indicators include, but are not limited to: 
a.  Research in administrative practices that supports individuals with disabilities and their families.
b.  Engages in data-based decision-making for the administration of educational programs and services that supports individuals with disabilities and their families.
c.  Joins and participates in professional administrative organizations to guide administrative practices when working with individuals with disabilities and their families.

Standard 5.  Leadership and Policy
Special Education Supervisors provide leadership to formulate goals, set and meet high professional expectations, advocate for effective policies and evidence-based practices and create positive and productive work environments. 
Element 5.1	Special education supervisors model respect for and ethical practice for all individuals and encourage challenging expectations for individuals with disabilities.
Element 5.2    Special education supervisors support and use linguistically and culturally responsive practices. 
Element 5.3	Special education supervisors create and maintain collegial and productive work environments that respect and safeguard the rights of individuals with disabilities and their families. 
Element 5.4	Special education supervisors advocate for policies and practices that improve programs, services, and outcomes for individuals with 
	disabilities.
Element 5.5	Special education supervisors advocate for the allocation of appropriate resources for the preparation and professional development of all personnel who serve individuals with disabilities.
Indicators include, but are not limited to: 
a.  Models, theories, and philosophies that provide the foundation for the administration of programs and services for individuals with disabilities and their families.
b.  Historical and social significance of the laws, regulations, and policies as they apply to the administration of programs and the provision of services for individuals with disabilities and their families.
c.  Local, state, and national fiscal policies and funding mechanisms in education, social, and health agencies as they apply to the provision of services for individuals with disabilities and their families.
d.  Interprets and applies current laws, regulations, and policies as they apply to the administration of services to individuals with disabilities and their families.
e.  Applies leadership, organization, and systems change theory to the provision of services for individuals with disabilities and their families.
f.   Develops a budget in accordance with local, state, and national laws in education, social, and health agencies for the provision of services for individuals with disabilities and their families.
g.  Engages in recruitment, hiring, and retention practices that comply with local, state, and national laws as they apply to personnel serving individuals with disabilities and their families.
h.  Communicates a personal inclusive vision and mission for meeting the needs of individuals with disabilities and their families.  

Standard 6.  Professional and Ethical Practice
Special Education Supervisors use foundational knowledge of the field and professional Ethical Principles and Practice Standards to inform special education practice, engage in lifelong learning, advance the profession, and perform leadership responsibilities to promote the success of professional colleagues and individuals with disabilities.
Element 6.1	A comprehensive understanding of the history of special education, legal policies, ethical standards, and emerging issues informs special education supervisor leadership. 
Element 6.2	Special education supervisors model high professional expectations and ethical practice, and create supportive environments that safeguard the legal rights and improve outcomes for individuals with disabilities and their families. 
Element 6.3	Special education supervisors model and promote respect for all individuals and facilitate ethical professional practice. 
Element 6.4	Special education supervisors actively participate in professional development and learning communities to increase professional knowledge and expertise.
Element 6.5	Special education supervisors plan, present, and evaluate professional development focusing on effective and ethical practice at all organizational levels. 
Element 6.6	Special education supervisors actively facilitate and participate in the preparation and induction of prospective special educators. 
Element 6.7	Special education supervisors actively promote the advancement of the profession. 
Indicators include, but are not limited to: 
a.  Ethical theories and practices as they apply to the administration of programs and services with individuals with disabilities and their families.
b.  Adult learning theories and models as they apply to professional development programs.
c.  Professional development theories and practices that improve instruction and instructional content for individuals with disabilities.
d.  Impact of diversity on educational programming expectations for individuals with disabilities.
e.  Principles of representative governance that support the system of special education administration and supervision.
f.  Communicates and demonstrates a high standard of ethical administrative practices when working with staff serving individuals with disabilities and their families.
g.  Develops and implements professional development activities and programs that improve instructional practices and lead to improved outcomes for individuals with disabilities and their families.

Standard 7.  Collaboration
Special Education Supervisors collaborate with stakeholders to improve programs, services, and outcomes for individuals with disabilities and their families. 
Element 7.1	Special education supervisors use culturally responsive practices to enhance collaboration. 
Element 7.2	Special education supervisors use collaborative skills to improve programs, services, and outcomes for individuals with disabilities.
Element 7.3	Special education supervisors collaborate to promote understanding, resolve conflicts, and build consensus for improving programs, services, and outcomes for individuals with disabilities.
Indicators include, but are not limited to:
a.  Collaborative theories and practices that support the administration and supervision of programs and services for individuals with disabilities and their families.
b.  Administrative theories and models that facilitate communication among all stakeholders.
c.  Importance and relevance of advocacy at the local, state, and national level for individuals with disabilities and their families.
d.  Utilizes collaborative approaches for involving all stakeholders in educational planning, implementation, and evaluation.
e.  Strengthens the role of parent and advocacy organizations as they support individuals with disabilities and their families.
f.   Develops and implements intra- and interagency agreements that create programs with shared responsibility for individuals with disabilities and their families.
g.  Develops seamless transitions of individuals with disabilities across educational continuum and other programs from birth through adulthood.
h.  Implements collaborative administrative procedures and strategies to facilitate communication among all stakeholders.
i.   Engages in leadership and supervision practices that support shared decision making.
j.   Demonstrates the skills necessary to provide ongoing communication, education, and support for families of individuals with disabilities.
k.  Consults and collaborates in administrative and instructional decisions at the school and district levels.

Guidelines based on the Council for Exceptional Children (CEC), Advanced Preparation Standards (2012) and the CEC Advanced Special Education Administrator Specialty Set (2013).
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	[bookmark: _Toc56431991]005.04  Superintendent

005.04A      Grade Levels: PK-12

005.04B      Endorsement Type:  Field/Administrative

005.04C  Persons with this endorsement may serve in all general administrative and supervisory capacities in Nebraska schools as superintendent, principal, or other administrative roles at all levels.

005.04D   Certification Endorsement Requirements: This endorsement requires a Master’s degree, and completion of an educational specialist, doctoral program, or other state-approved program for the preparation of a school superintendent with a minimum of 60 graduate hours  in educational leadership or education administration and a one-semester internship in an approved or accredited school system.


005.04E  The applicant may be admitted to the program of studies leading to this endorsement following a screening process which includes (1) a review of transcripts, (2) three letters of recommendation from people who know of the candidate’s work, (3) successful completion of a qualifying examination as identified by the standard institution, and (4) a written statement from the candidate outlining his/her professional goals.



THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT

Through the courses identified in its plan, the institution must provide superintendent candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on Educational Leadership Constituent Council (ELCC) Standards (2011 ELCC, District Level).

Standard 1:  A district-level education leader applies knowledge that promotes the success of every student by facilitation of the development, articulation, implementation, and stewardship of a shared district vision of learning through the collection and use of data to identify district goals, assess organizational effectiveness, and implement district plans to achieve district goals; promotion of continual and sustainable district improvement; and evaluation of district progress and revision of district plans supported by district stakeholders.

Element 1.1:  Candidates understand and can collaboratively develop, articulate, implement, and steward a shared district vision of learning for a school district.

Element 1.2:  Candidates understand and can collect and use data to identify district goals, assess organizational effectiveness, and implement district plans to achieve district goals.

Element 1.3:  Candidates understand and can promote continual and sustainable district improvement.  

Element 1.4:  Candidates understand and can evaluate district progress and revise district plans supported by district stakeholders. 

Standard 2:  A district-level education leader applies knowledge that promotes the success of every student by sustaining a district culture conducive to collaboration, trust, and a personalized learning environment with high expectations for students; creating and evaluating a comprehensive, rigorous, and coherent curricular and instructional district program; developing and supervising the instructional and leadership capacity across the district; and promoting the most effective and appropriate technologies to support teaching and learning within the district.

Element 2.1:  Candidates understand and can advocate, nurture, and sustain a district culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for all students.

Element 2.2:  Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional district program.

Element 2.3:  Candidates understand and can develop and supervise the instructional and leadership capacity across the district.

Element 2.4:  Candidates understand and can promote the most effective and appropriate district technologies to support teaching and learning within the district. 

Standard 3.  A district-level education leader applies knowledge that promotes the success of every student by ensuring the management of the district’s organization, operation, and resources through monitoring and evaluating district management and operational systems; efficiently using human, fiscal, and technological resources within the district; promoting district-level policies and procedures that protect the welfare and safety of students and staff across the district; developing district capacity for distributed leadership; and ensuring that district time focuses on high-quality instruction and student learning.

Element 3.1:  Candidates understand and can monitor and evaluate district management and operational systems.

Element 3.2:  Candidates understand and can efficiently use human, fiscal, and technological resources within the district.

Element 3.3:  Candidates understand and can promote district-level policies and procedures that protect the welfare and safety of students and staff  across the district.

Element 3.4:  Candidates understand and can develop district capacity for distributed leadership.

Element 3.5:  Candidates understand and can ensure that district time focuses on supporting high-quality school instruction and student learning.

Standard 4.  A district-level education leader applies knowledge that promotes the success of every student by collaborating with faculty and community members, responding to diverse community interests and needs, and mobilizing community resources for the district by collecting and analyzing information pertinent to improvement of the district’s educational environment; promoting an understanding, appreciation, and use of the community’s diverse cultural, social, and intellectual resources throughout the district; building and sustaining positive district relationships with families and caregivers; and cultivating productive district relationships with community partners.

Element 4.1:  Candidates understand and can collaborate with faculty and community members by collecting and analyzing information pertinent to the improvement of the district’s educational environment.

Element 4.2:  Candidates understand and can mobilize community resources by promoting understanding, appreciation, and use of the community’s diverse cultural, social, and intellectual resources throughout the district.

Element 4.3:  Candidates understand and can respond to community interests and needs by building and sustaining positive district relationships with families and caregivers.

Element 4.4:  Candidates understand and can respond to community interests and needs by building and sustaining productive district relationships with  community partners.

Standard 5.  A district-level education leader applies knowledge that promotes the success of every student by acting with integrity, fairness, and in an ethical manner to ensure a district system of accountability for every student’s academic and social success by modeling district principles of self-awareness, reflective practice, transparency, and ethical behavior as related to their roles within the district; safeguarding the values of democracy, equity, and diversity within the district; evaluating the potential moral and legal consequences of decision making in the district; and promoting social justice within the district to ensure individual student needs inform all aspects of schooling.

Element 5.1:  Candidates understand and can act with integrity and fairness to ensure a district system of accountability for every student’s academic and social success.

Element 5.2:  Candidates understand and can model principles of self-awareness, reflective practice, transparency, and ethical behavior as related to their roles within the district.

Element 5.3:  Candidates understand and can safeguard the values of democracy, equity, and diversity within the district.

Element 5.4:  Candidates understand and can evaluate the potential moral and legal consequences of decision making in the district.

Element 5.5:  Candidates understand and can promote social justice within the district to ensure individual student needs inform all aspects of schooling.

Standard 6.  A district-level education leader applies knowledge that promotes the success of every student by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context within the district through advocating for district students, families, and caregivers; acting to influence local, district, state, and national decisions affecting student learning; and anticipating and assessing emerging trends and initiatives in order to adapt district-level leadership strategies.

Element 6.1:  Candidates understand and can advocate for district students, families, and caregivers.  

Element 6.2:  Candidates understand and can act to influence district, state, and national decisions affecting student learning in a district environment.

Element 6.3:  Candidates understand and can anticipate and assess emerging trends and initiatives in order to adapt district-level leadership strategies.

Standard 7.  A district-level education leader applies knowledge that promotes the success of every student in a substantial and sustained educational leadership standards-based internship experience that has district-based field experience and clinical practice within a district setting and is monitored by a qualified, on-site mentor.  

Element 7.1:  Substantial Experience:  The program provides significant field experiences and clinical internship practice for candidates within a district environment to synthesize and apply the content knowledge and develop professional skills 

identified in the other Educational Leadership District-Level Program Standards through authentic, district-based leadership experiences.

Element 7.2:  Sustained Experience:  Candidates are provided a one-semester concentrated (9-12 hours per week) internship that includes field experiences within a district environment.

Element 7.3:  Qualified On-Site Mentor:  An on-site district mentor is one who has demonstrated successful experience as an educational leader at the district level and is selected collaboratively by the intern and program faculty, and has participated in mentor training provided by the supervising institution.
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	[bookmark: _Toc56431993]006.01  Adapted Physical Education

006.01A  Grade Level:  PK-12

006.01B  Endorsement Type: Supplemental. This endorsement requires an applicant to hold, or earn concurrently, a subject or field endorsement in:  Health and Physical Education, Physical Education, or one of the Special Education endorsements. 

006.01C  Persons with this endorsement may teach physical education to children and youth in prekindergarten  through grade 12 who have unique needs or verified disabilities.  Persons with this endorsement may provide consultant services to teachers of students with unique needs or verified disabilities.

006.01D  Certification Endorsement Requirements: This endorsement requires a minimum of 24 semester hours of course work.  Applicants may apply up to 12 semester hours of course work completed as part of a subject or field endorsement in Physical Education or Special Education toward requirements of this endorsement.  The hours shall include the following:

006.01D1  Coursework in special education – six (6) semester hours; and

006.01D2  Coursework in the content areas of physical education instruction – six (6) semester hours; and

006.01D3  A minimum of twelve (12) semester hours in adapted physical education courses.

006.01E  Endorsement Program Requirements: Standard institutions of higher education offering this endorsement program must have on file, within the institution, a plan which identifies the courses and the course completion requirements which the institution utilizes to grant credit toward completion of this endorsement.




 
THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution should prepare prospective Adapted Physical Education teachers, according to the American Alliance for Health, Physical Education, Recreation and Dance (AAHPERD) standards to:
Standard 1.   Design and implement short and long term plans that are linked to program and instructional goals as well as a variety of student needs.
Standard 2.   Collaborate with the IEP team, other professionals, and families in the planning and implementation of lessons that meet the needs of students with disabilities.
Standard 3.   Develop and implement appropriate (e.g., measurable, developmentally appropriate, performance based) goals and objectives aligned with local, state, and/or national standards.
Standard 4.   Design and implement content that is aligned with lesson objectives.
Standard 5.   Plan for and manage resources to provide active, fair, and equitable learning experiences.
Standard 6.   Plan and adapt instruction for diverse student needs, adding specific accommodations and/or modifications for student exceptionalities.
Standard 7.   Plan and implement progressive and sequential instruction that addresses the diverse needs of all students.
Standard 8.   Demonstrate knowledge of current technology by planning and implementing learning experiences that require students to appropriately use technology to meet lesson objectives.
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	[bookmark: _Toc56431994]006.02  Agricultural Education

006.02A  Grade Levels:  6-12

006.02B  Endorsement Type:  Field

006.02C  Persons with this endorsement may teach and manage an Agricultural Education program and will be eligible for the Work-Based Learning endorsement. 

006.02D  Certification Endorsement Requirements: This endorsement requires a minimum of 48 semester hours of agriculture subject matter plus work experience including:

006.02D1  A minimum of 12 semester hours in agricultural education which includes pedagogical content knowledge and principles of career and technical education and including a minimum of three (3) semester hours of coordination and supervision of work-based learning; and

006.02D2  A minimum of 36 semester hours from the areas of Agribusiness Systems, Animal Systems, Food Products and Processing Systems, Natural Resources and Environmental Service Systems, Plant Systems, and Power, Structural, and Technical Systems, including leadership, research, applied technology, and policy within the aforementioned systems:

006.02D2a   Three (3) semester hours – Agribusiness Systems
006.02D2b   Three (3) semester hours – Animal Systems
006.02D2c   Three (3) semester hours – Food Products and Processing Systems
006.02D2d   Three (3) semester hours – Natural Resources and Environmental Service Systems
006.02D2e   Three (3) semester hours – Plant Systems
006.02D2f    Nine (9) semester hours – Power, Structural, and Technical Systems, and

006.02E  Work Experience: The endorsement is available only to those persons who have either (A) 1000 verified hours of paid work-based experience relative to the career field, or (B) at least 300 hours of supervised work experience relevant to the career field, under the direction of the college or university recommending the endorsement.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines: 

Pedagogical Content Knowledge

Standard 1.  A minimum of 12 semester hours of the program must prepare agricultural education candidates to: 

Element 1.    Manage a comprehensive agricultural education program;
Element 2.    Utilize advanced instructional technology;
Element 3.    Access information and resources;
Element 4.    Analyze community needs and expectations;
Element 5.    Communicate effectively in both verbal and written form;
Element 6.    Design curriculum which meets diverse student needs;
Element 7.    Facilitate student learning through the use of instruction techniques and assessment using research-based best practices;
Element 8.    Safely manage Agriculture, Food and Natural Resources-based laboratories and field experiences;
Element 9.    Meet all requirements for and hold the Occupational Safety and Health Administration (OSHA) 10 card.
Element 10.  Manage supervised agricultural experience (work-based learning) programs for all students;
Element 11.  Provide information regarding agricultural awareness and career opportunities;
Element 12.  Integrate Nebraska academic core content standards, Nebraska Agriculture, Food and Natural Resources content standards, and Nebraska Career Readiness Standards into curriculum and instruction;
Element 13.  Provide intra-curricular delivery of FFA and serve as advisor for FFA, and
Element 14.  Integrate quality program standards for Agriculture, Food and Natural Resource Education into a local agricultural education program.

Standard 2.  Integrate the Nebraska Career Readiness Standards in all Agriculture, Food and Natural Resource Education courses to include:

Element 1.    Apply appropriate academic and technical skills;
Element 2.    Communicate effectively and appropriately;
Element 3.    Contribute to employer and community success;
Element 4.    Make sense of problems and persevere in solving them;
Element 5.    Use critical thinking skills;
Element 6.    Demonstrate innovation and creativity;
Element 7.    Model ethical leadership and effective management;
Element 8.    Work productively in teams and demonstrate cultural competency;
Element 9.    Utilize technology;
Element 10.  Manage a personal career development; and
Element 11.  Attend to personal and financial well-being.

Content knowledge
Standard 3.  A minimum of 36 semester hours must prepare agricultural education candidates to provide a comprehensive and integrated curriculum from the areas of agribusiness systems, animal systems, food products and processing systems, natural resources and environmental service systems, plant systems, power, structural and technical systems, and leadership, research and applied technology; and policy within the aforementioned systems, and prepare candidates to:

Element 1.    Demonstrate competence in the application of principles and techniques for the development and management of agribusiness systems;
Element 2.    Demonstrate competence in the application of scientific principles and practices to the production and management of animal systems;
Element 3.    Demonstrate competence in the application of scientific principles, practices and techniques in processing, storage and development of food products and processing systems;
Element 4.    Demonstrate competence in the application of scientific principles and techniques to the management of natural resources and environmental service systems;
Element 5.    Demonstrate competence in the application of scientific principles and techniques to the production, management and design of plant systems;
Element 6.    Demonstrate competence in the application of scientific principles and techniques for the development and management of power, structural and technical systems; and
Element 7.    Demonstrate competence integrating leadership, research and applied technology and policy within agriculture, food and natural resources systems.

Principles of Career and Technical Education

Standard 4.  Demonstrate knowledge of curriculum and program design.  Deliver a standards-based curriculum in Agriculture, Food and Natural Resources through programs of study that incorporate classroom and laboratory instruction; experiential, project and work-based learning, and leadership and personal development through FFA.

Element 1.    Develop programs of study that reflect the needs of the community and have been developed in accordance with state requirements.
Element 2.    Designs courses in the program of study that are organized logically and sequentially from introductory to advanced levels.
Element 3.    Aligns technical content with core academic content standards. 

Standard 5.  Demonstrate knowledge of facilities and equipment planning.  Design facilities and equipment plans that support the implementation of the program and curriculum by providing all students opportunities for the development and application of knowledge and skills.

Element 1.    Develop facility plans that provide for the effective delivery of all programs of study offered.
Element 2.    Demonstrate knowledge of existing local, state, and federal safety and health standards.
Element 3.    Develop training and evaluation so students using the facility engage in a safe working environment.
Element 4.    Demonstrate the ability to maintain a clean and organized environment conducive to learning.
Element 5.    Demonstrate knowledge of facility design that is accessible and accommodating to all students.
Element 6.    Demonstrate the ability to organize storage space for both student and teacher materials, supplies, and equipment.
Element 7.    Maintain an inventory of equipment, tools, consumable items, and instructional technology and is able to develop a plan for new purchases and replacements.
Element 8.    Maintain equipment, tools, and instructional technology adequately to current industry standards.
Element 9.    Plan for adequate quantities of tools, equipment, and consumable supplies for equipping all students at all times.
Element 10.  Maintain equipment, tools, and instructional technology that is current, available, and used effectively for delivering instruction.

Standard 6.  Demonstrate knowledge of experiential, project and work-based learning.  Enhance student learning through continuous experiential, project, and work-based learning experience.

Element 1.    Integrate work-based learning with the Agriculture, Food and Natural Resources program for all students.
Element 2.    Align work-based learning to Agriculture, Food and Natural resources curriculum standards.
Element 3.    Assess work-based learning by measuring students’ growth against a relevant set of career-based skills, knowledge, and competencies.
Element 4.    Promote student-planned, personalized work-based learning experiences.
Element 5.    Engage students to maintain accurate work-based learning documentation to meet state and local requirements.
Element 6.    Provide direct supervision and guidance for each student’s work-based learning experience.
Element 7.    Document work-based learning experiences between the student and adult supervisors.

Standard 7.  Demonstrate knowledge of leadership and personal development.  Engage student participation in intra-curricular leadership and personal development experiences through FFA.

Element 1.    Provide the opportunity for all students to be a member of FFA.
Element 2.    Engage students to build a progressive leadership and personal development plan.
Element 3.    Engage students in meaningful leadership and personal development activities related to Agriculture, Food and Natural Resources.
Element 4.    Provide leadership to ensure the FFA constitution and bylaws are up-to-date and approved by chapter members.
Element 5.    Engage students in the planning and implementation of a program of activities.
Element 6.    Facilitate the conduct of regularly scheduled chapter meetings.
Element 7.    Implement an awards recognition program planned and conducted by student members.
Element 8.    Provide leadership to ensure the FFA chapter has a current budget, which provides the financial resources to support the program of work.

Standard 8.  Demonstrate knowledge of school and community partnerships.  Engage school and community partners in developing and supporting a quality program.

Element 1.    Demonstrate knowledge of how to regularly inform key stakeholders regarding the goals, objectives, and accomplishment of the Agriculture, Food and Natural Resources program.
Element 2.    Demonstrate knowledge of how to initiate engagement of key stakeholders with the Agriculture, Food and Natural Resources program.
Element 3.    Demonstrate knowledge of how to recognize key stakeholders for their support of the Agriculture, Food and Natural Resources program.
Element 4.    Participate in key stakeholder activities.

Standard 9.  Demonstrate knowledge of program marketing.  Engage kay stakeholders through involvement, recognition, and the sharing of information about all components of the program.

Element 1.    Design and implement strategic marketing efforts with pieces implemented by the appropriate key stakeholders.
Element 2.    Design and implement a recruitment and retention plan that yields steady or increasing student enrollment.
Element 3.    Utilize relevant Agriculture, Food and Natural Resources data for marketing and communication purposes.

Standard 10.  Demonstrate knowledge of program planning and evaluation.  Design and implement a system of needs assessment and evaluation for continual program development and improvement.

Element 1.    Collect and report relevant Agriculture, Food and Natural Resources data to key stakeholders and other entities as determined by local and state requirements.
Element 2.    Survey key stakeholders to determine their expectations and current assessment of program quality and the success of students.
Element 3.    Provide leadership for a representative Agriculture, Food and Natural Resources advisory committee, authorized by the local board of education, to meet regularly to advise program direction and development.
Element 4.    Provide leadership for creation and implementation of a programmatic strategic plan that is based on performance data, key stakeholder surveys, and advisory committee input.
Element 5.    Develop and implement an Agriculture, Food and Natural Resources budget that provides the financial resources to support the current and planned needs of the program.  

Guidelines are based, in part, on National Quality Program Standards for Agriculture, Food and Natural Resources Education and informed by other Career and Technical professional standards (2016).
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	[bookmark: _Toc56431995]006.03  American Sign Language (Subject)

006.03A  Grade Levels: K-8, 7-12, or K-12

006.03B  Endorsement Type: Subject

006.03C  Persons with this endorsement may teach American Sign Language  (ASL) at the grade level(s) for which they have been prepared. 

006.03D  Certification Endorsement Requirements: This endorsement requires a minimum of 30 semester hours of ASL content coursework. 

006.03D1  Practicum.  Prospective teachers will be engaged in practicum experiences at the level(s) of endorsement.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution should prepare prospective teachers to:
A. Demonstrate a Level 4 - American Sign Language Proficiency Interview (ASLPI) proficiency, defined as “Able to use ASL grammar and vocabulary with sufficient accuracy to participate effectively in most formal and informal conversations on social and work topics.  There is spontaneous elaboration, when appropriate, on all familiar topics and unfamiliar topics alike.  Vocabulary base is broad and conversation is fluent and shared.  There is evidence of some colloquial use and cultural references.  Comprehension is very good.” 
ASL candidates are able to perform the following functions:
B. Signing
1. Satisfy the requirements of a broad variety of everyday, school and work situations;
2. Discuss concrete topics relating to particular interests and special fields of competence;
3. Display ability to support opinions, explain in detail and hypothesize;
4. Use communicative strategies, such as paraphrasing and circumlocution;
5. Use differentiated vocabulary and visual-based intonation to communicate fine shades of meaning;
6. Follow essential points of signed discourse in areas of special interest and knowledge;
7. Comprehend facts in signed reproductions (i.e., video texts, pictures), and make appropriate inferences;
8. Understand parts of signed reproductions which are conceptually abstract and linguistically complex, signed reproductions which treat unfamiliar topics or situations and signed reproductions which involve aspects of Deaf Culture;
9. Comprehend a variety of signed reproductions, including those with literary elements, and demonstrate an emerging awareness of the aesthetic properties of ASL and its literary style;
10. Sign narratives and descriptions of a factual nature, drawing from personal experience, readings and other verbal or non-verbal stimuli.
11. Demonstrate a Level 4 American Sign Language Proficiency Interview (ASLPI) proficiency.
C. Attending (Listening)
1. Understand the main ideas of signing in ASL;
2. Comprehend extended discourse of a general nature on a variety of topics beyond the immediate situation;
3. Understand culturally implied meanings beyond the surface meanings of the message or statement;
4. Demonstrate a Level 4 American Sign Language Proficiency Interview (ASLPI) proficiency.
D. Deaf Culture and Community
1. Discuss research and reflect upon the daily living patterns, societal structure, institutions and value systems of Deaf people;
2. Explore the variability of cultural concepts;
3. Obtain an overview and in-depth experience with the literature/multimedia of Deaf people with an emphasis on contemporary contributors and themes;
4. Obtain an overview of the Deaf Culture and Deaf Community from a variety of perspectives, including historical, geographical, political, and artistic;
5. Develop skills in processing information that promote the understanding and interpretation of Deaf Culture and the Deaf Community. These include:
a. Observing, comparing and inquiring about cultural phenomena;
b. Analyzing and hypothesizing about cultural phenomena;
c. Synthesizing and determining the generalizability of cultural phenomena;
6. Develop the skills and cultural norms necessary to function effectively within the Deaf Community;
7. Develop the ability to use the language in a manner considered culturally appropriate by native ASL signers;
8. Develop respect and understanding of the beliefs, traditions, and cultural values of Deaf people;
E. Applied Linguistics (Language Analysis)
1. Demonstrate knowledge of the nature of spoken and signed languages and the significance of language change and variation which occur over time, space and social class;
2. Demonstrate knowledge of the theories of first and second language acquisition and learning (ASL and English);
3. Demonstrate knowledge of the cherological [phonological], morphological, syntactical and lexical components of ASL;
4. Demonstrate knowledge of how communication occurs in the lives of Deaf people and the Deaf Community, to include:
a. The contribution of grammatical and lexical elements in expressing basic functions and notions of ASL within the context in which they occur;
b. Analysis of discourse and communication strategies, such as SEE-2 (Signing Exact English).
F. Rationale for ASL Studies
1. Gain information about the impact of competence in ASL on modern society, including the Deaf Community, and one’s own personal development;
2. Emphasize the importance of ASL as it relates to the needs and interests of specific communities;
3. Provide opportunities to develop skills in conveying the benefits of proficiency in ASL to many different audiences (e.g., Students. Parents, Administrators, Businesses, and the Community as a whole);
4. Integrate this rationale in curricular and instructional decision-making;
G. Theories of Child Development and Learning
1. Understand theories of physical, emotional, cognitive and linguistic development of children and adolescents;
2. Understand the interrelationship of these processes in terms of developing competence in ASL and its relationship to other subject areas in the curriculum of a school;
H. Curriculum Development
1. Comprehend the role of curricular design in adapting the nature of the discipline to learner needs, interests and characteristics;
2. Describe the objectives and characteristics of different curricular models and their applicability in the teaching and learning of ASL;
3. Describe the rights and responsibilities of the teacher in making decisions about program planning as it relates to ASL;
I. Instruction
1. Identify the purpose and theoretical underpinnings of a variety of teaching strategies and anticipating the learning outcomes that result;
2. Make critical decisions regarding planning for instruction, selecting materials, sequencing and executing learning activities to meet the individual needs of all students;
3. Evaluate the effectiveness of the total teaching-learning process, including daily interaction with students, continuous assessment of student learning and self- evaluation;
4. Create a multimedia environment that capitalizes on the benefits of existing and emerging technologies;
J. Instructional Setting
1. Gain information about the roles and responsibilities of public schools in the United States;
2. Examine the roles and services of school district/ state personnel:  principals, guidance counselors, superintendents, school boards, foreign language supervisors, and State Department of Education personnel;
3. Develop awareness of protocols, reporting mechanisms and rules governing the various functions of schools;
4. Demonstrate and practice self-assessment and reflection.

K. Communication
1. Utilize effective communication skills and strategies in ASL and English, including:
a. Determining the implied and intended meaning as conveyed by verbal and non-verbal signals;
b. Conveying thoughts in a clear manner appropriate to the audience being addressed;
c. Reading or viewing a variety of texts and visual reproductions, and deriving meaning consistent with the author’s intentions;
d. Signing ASL and writing English clearly and concisely in a style appropriate to the intent of the task;
e. Tailoring language, signed and written, for a variety of audiences.
2. Demonstrate effective interpersonal skills, including:
a. An awareness of the diverse perspectives of one’s audiences, including diverse cultures;
b. A sense of the appropriateness and effectiveness of behaviors within a range of social and professional contexts;
c. Flexibility of thought in situations which offer a variety of interpretations and options;
d. Recognition or creation of alternative resolutions to conflict.
L. Acquisition of Knowledge
1. Demonstrate an awareness of information sources and the ability to:
a. Identify information sources and assess source reliability;
b. Evaluate the thoroughness of reporting and the strength of arguments, and distinguish between fact and opinion.
2. Analyze and synthesize new information with emphasis on the development of critical-thinking and study skills, including:
a. Identifying issues or problems and their causes, securing relevant information and relating, comparing, or quantifying data from various sources;
b. Making decisions which are based on logical assumptions and which incorporate all pertinent information;
c. Recognizing personally appropriate and effective strategies for different types of learning.
M. Leadership
1. Demonstrate initiative to create and implement projects.
2. Demonstrate skills in time management and organizational planning to accomplish goals.
3. Utilize both tactical and strategic decision-making.
Complete clinical and field experiences which provide contact with a wide range of students, settings, other subject areas and many non-instructional aspects of life in schools.  These experiences may include settings that do not have certificated ASL teachers but include settings where ASL is used on a regular basis;
For candidates seeking a K-12 endorsement, the institution should prepare the prospective teachers to:
1. Demonstrate an understanding of the development and learning characteristics of children and youth at elementary and secondary school levels;
2. Demonstrate appropriate teaching strategies and materials for elementary and secondary school levels; and
3. Engage in field and clinical experiences at both elementary and secondary school levels.
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	[bookmark: _Toc56431996]006.04  American Sign Language (Supplemental)

006.04A  Grade Levels:  K-8, 7-12, or K-12

006.04B  Endorsement Type:  Supplemental 

006.04C  Persons with this endorsement may teach American Sign Language (ASL) at the grade level(s) for which they have been prepared. 

006.04D  Certification Endorsement Requirements:  This endorsement requires a minimum of 18 semester hours of coursework in ASL content.

006.04D1  Practicum. Prospective teachers will be engaged in practicum experiences at the level(s) of endorsement. 





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution should prepare prospective teachers to:
A. Demonstrate a Level 4 ASLPI proficiency, defined as “Able to use ASL grammar and vocabulary with sufficient accuracy to participate effectively in most formal and informal conversations on social and work topics.  There is spontaneous elaboration, when appropriate, on all familiar topics and unfamiliar topics alike.  Vocabulary base is broad and conversation is fluent and shared.  There is evidence of some colloquial use and cultural references.  Comprehension is very good.” 
ASL candidates are able to perform the following functions:
B. Signing
1. Satisfy the requirements of a broad variety of everyday, school and work situations;
2. Discuss concrete topics relating to particular interests and special fields of competence;
3. Display ability to support opinions, explain in detail and hypothesize;
4. Use communicative strategies, such as paraphrasing and circumlocution;
5. Use differentiated vocabulary and visual-based intonation to communicate fine shades of meaning;
6. Follow essential points of signed discourse in areas of special interest and knowledge;
7. Comprehend facts in signed reproductions (i.e., video texts, pictures), and make appropriate inferences;
8. Understand parts of signed reproductions which are conceptually abstract and linguistically complex, signed reproductions which treat unfamiliar topics or situations and signed reproductions which involve aspects of Deaf Culture;
9. Comprehend a variety of signed reproductions, including those with literary elements, and demonstrate an emerging awareness of the aesthetic properties of ASL and its literary style;
10. Sign narratives and descriptions of a factual nature, drawing from personal experience, readings and other verbal or non-verbal stimuli.
11. Demonstrate a Level 4 American Sign Language Proficiency Interview (ASLPI) proficiency.
C. Attending (Listening)
1. Understand the main ideas of signing in ASL;
2. Comprehend extended discourse of a general nature on a variety of topics beyond the immediate situation;
3. Understand culturally implied meanings beyond the surface meanings of the message or statement;
4. Demonstrate a Level 4 American Sign Language Proficiency Interview (ASLPI) proficiency. 
D. Deaf Culture and Community
1. Discuss research and reflect upon the daily living patterns, societal structure, institutions and value systems of Deaf people;
2. Explore the variability of cultural concepts;
3. Obtain an overview and in-depth experience with the literature/multimedia of Deaf people with an emphasis on contemporary contributors and themes;
4. Obtain an overview of the Deaf Culture and Deaf Community from a variety of perspectives, including historical, geographical, political, and artistic;
5. Develop skills in processing information that promote the understanding and interpretation of Deaf Culture and the Deaf Community. These include:
a. Observing, comparing and inquiring about cultural phenomena;
b. Analyzing and hypothesizing about cultural phenomena;
c. Synthesizing and determining the generalizability of cultural phenomena;
6. Develop the skills and cultural norms necessary to function effectively within the Deaf Community;
7. Develop the ability to use the language in a manner considered culturally appropriate by native ASL signers;
8. Develop respect and understanding of the beliefs, traditions, and cultural values of Deaf people;
E. Applied Linguistics (Language Analysis)
1. Demonstrate knowledge of the nature of spoken and signed languages and the significance of language change and variation which occur over time, space and social class;
2. Demonstrate knowledge of the theories of first and second language acquisition and learning (ASL and English);
3. Demonstrate knowledge of the cherological [phonological], morphological, syntactical and lexical components of ASL;
4. Demonstrate knowledge of how communication occurs in the lives of Deaf people and the Deaf Community, to include:
a. The contribution of grammatical and lexical elements in expressing basic functions and notions of ASL within the context in which they occur;
b. Analysis of discourse and communication strategies, such as SEE-2 (Signing Exact English).
F. Rationale for ASL Studies
1. Gain information about the impact of competence in ASL on modern society, including the Deaf Community, and one’s own personal development;
2. Emphasize the importance of ASL as it relates to the needs and interests of specific communities;
3. Provide opportunities to develop skills in conveying the benefits of proficiency in ASL to many different audiences (e.g., Students. Parents, Administrators, Businesses, and the Community as a whole);
4. Integrate this rationale in curricular and instructional decision-making;
G. Theories of Child Development and Learning
1. Understand theories of physical, emotional, cognitive and linguistic development of children and adolescents;
2. Understand the interrelationship of these processes in terms of developing competence in ASL and its relationship to other subject areas in the curriculum of a school;
H. Curriculum Development
1. Comprehend the role of curricular design in adapting the nature of the discipline to learner needs, interests and characteristics;
2. Describe the objectives and characteristics of different curricular models and their applicability in the teaching and learning of ASL;
3. Describe the rights and responsibilities of the teacher in making decisions about program planning as it relates to ASL;
4. Demonstrate and practice self-assessment and reflection.
I. Communication
1. Utilize effective communication skills and strategies in ASL and English, including:
a. Determining the implied and intended meaning as conveyed by verbal and non-verbal signals;
b. Conveying thoughts in a clear manner appropriate to the audience being addressed;
c. Reading or viewing a variety of texts and visual reproductions, and deriving meaning consistent with the author’s intentions;
d. Signing ASL and writing English clearly and concisely in a style appropriate to the intent of the task;
e. Tailoring language, signed and written, for a variety of audiences.
2. Demonstrate effective interpersonal skills, including:
a. An awareness of the diverse perspectives of one’s audiences, including diverse cultures;
b. A sense of the appropriateness and effectiveness of behaviors within a range of social and professional contexts;
c. Flexibility of thought in situations which offer a variety of interpretations and options;
d. Recognition or creation of alternative resolutions to conflict.
J. Acquisition of Knowledge
1. Demonstrate an awareness of information sources and the ability to:
a. Identify information sources and assess source reliability;
b. Evaluate the thoroughness of reporting and the strength of arguments, and distinguish between fact and opinion.
2. Analyze and synthesize new information with emphasis on the development of critical-thinking and study skills, including:
a. Identifying issues or problems and their causes, securing relevant information and relating, comparing, or quantifying data from various sources;
b. Making decisions which are based on logical assumptions and which incorporate all pertinent information;
c. Recognizing personally appropriate and effective strategies for different types of learning.
K. Leadership
1. Demonstrate initiative to create and implement projects.
2. Demonstrate skills in time management and organizational planning to accomplish goals.
3. Utilize both tactical and strategic decision-making.
Complete clinical and field experiences which provide contact with a wide range of students, settings, other subject areas and non-instructional aspects of life in schools.  These experiences may include settings that do not have certificated ASL teachers but include settings where ASL is used on a regular basis;
For candidates seeking a K-12 endorsement, the institution should prepare the prospective teachers to:
1. Demonstrate an understanding of the development and learning characteristics of children and youth at elementary and secondary school levels;
2. Demonstrate appropriate teaching strategies and materials for elementary and secondary school levels; and
3. Engage in field and clinical experiences at both elementary and secondary school levels.
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006.05A  Grade Levels:  7‑12

006.05B  Endorsement Type:  Subject

006.05C  Persons with this endorsement may teach anthropology in grades 7 through 12.

006.05D  This endorsement is available for placement on a Nebraska certificate only for those individuals who held this endorsement, or are recommended for the endorsement by a standard institution of higher education prior to August 1, 2023.  Nebraska institutions will not be able to recommend this endorsement for placement on a certificate after August 1, 2023. 
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006.06A  Grade Levels: PK-12 

006.06B  Endorsement Type: Field

006.06C  Persons with this endorsement may teach art for students in prekindergarten through grade 12.

006.06D  Certification Endorsement Requirements: This endorsement requires 52 semester hours in art course work, including studio art, art history, theory and criticism, teaching competencies, new technology, and career opportunities in art.  



THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide art teacher candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines.  
The art teacher candidate must be able to demonstrate knowledge and understanding of, and be able to teach the concepts, skills, and processes of the Nebraska Fine Arts Standards:  Visual Arts as adopted by the Nebraska State Board of Education.

Standard 1.  Studio Art
The art teacher candidate must demonstrate expressive, technical, procedural, and organizational skills, and conceptual insights developed through studio art experiences.  Traditional processes, newer technology and media arts developments, and functional design fields should be included.  Art teacher candidates must be aware of, and be able to make students aware of, the all-important process of artistic creation from conceptualized image to finished art work.

Standard 2.  Theory and History
The art teacher candidate must demonstrate an understanding of the major styles and periods of art history, analytical methods, and theories of criticism; the development of past and contemporary art forms; philosophies of art; the fundamental and contextual relationships of history and analyses to the making of art; and diverse social, cultural and societal perspectives in art.

Standard 3.  Process and Current Technology
The art teacher candidate must apply traditional and emerging processes as well as newer technology and media arts developments in instruction.

Standard 4.  Essential Teaching Competencies
The art teacher candidate must be able to connect an understanding of educational processes and structures with an understanding of relationships among the arts, sciences, and humanities, in order to apply art competencies in teaching situations and to integrate art/design into the process of education.

Specific competencies include:

Element 1.  An understanding of child development and the identification and understanding of psychological principles of learning relevant to art education.

Element 2.  An understanding of the content of art, including the philosophical and social foundation underlying art education, so the art teacher candidate is able to express a rationale for selected instruction and curriculum design.

Element 3.  Ability to assess aptitudes, experiential backgrounds, and interests of individuals and groups of students and to devise learning experiences to meet assessed student needs.

Element 4.  Knowledge of current methods and materials available in all fields and levels of art education.

Element 5.  Basic understanding of the principles and methods of developing curricula and the short- and long-term instructional units that comprise them.

Element 6.  The ability to accept, amend, or reject methods and materials based on professional assessment of specific teaching situations.

Element 7.  An understanding of evaluative techniques and the ability to apply them in assessing both the progress of students and the objectives and procedures of the curriculum.

Element 8.  The ability to engage in continuing study and to apply knowledge gained into self-evaluation and professional growth.

Element 9.  Recognize that art exists in multiple public and private venues and settings, such as museums, galleries, schools, homes, and other settings of public and private life, and use those settings to expand learning in art.

Element 10. The ability to organize a safe, interesting, and positive classroom environment conducive to creativity, expression, and the making of art.

Standard 5.  Career Education
The art teacher candidate must be able to address various career opportunities in art which employ career-ready skills including creativity and innovation, communication, collaboration, critical thinking, and problem-solving.

Standard 6.  Professionalism
Art teacher candidates recognize they are lifelong learners and that learning is often collaborative.  They demonstrate professional conduct and ethical practices, participate in professional development experiences specific to art and art education, draw upon art education research to inform practice, continuously reflect on their own practice, advocate for art education in schools and communities, utilize resources from professional art organizations, and administer the art program. 

The art teacher candidate must:

Element 1.  Take an active role in professional growth by participating in professional development experiences that directly relate to the learning and teaching of art;

Element 2.  Engage in continuous and collaborative learning that draws upon research in art education to inform practice;

Element 3.  Utilize resources from professional art organizations to advance development as a reflective practitioner;

Element 4.  Demonstrate an understanding of the administration and management of a successful art program; and

Element 5.  Advance the profession by engaging in activities such as informed advocacy for art education for all students and mentoring experiences in schools and communities.

Guidelines informed by the National Association of Schools of Art and Design (NASAD), Teacher Competencies, (2013-2014).
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006.07A  Grade Levels:  PK-12

006.07B  Endorsement Type:  Supplemental

006.07C  Persons with this endorsement may assist in or facilitate the development of assessment programs for students in prekindergarten through grade 12.

006.07D  This endorsement is available for placement on a Nebraska certificate only for those individuals who held this endorsement, or are recommended for the endorsement by a standard institution of higher education prior to August 1, 2020.  Standard institutions of higher education will not be able to recommend this endorsement for placement on a certificate after August 1, 2020.
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006.08A  Grade Levels:  6-12

006.08B  Endorsement Type:  Subject

006.08C  Persons with this endorsement may teach basic business education courses in grades 6 through 12.

006.08D  This endorsement is available for placement on a Nebraska certificate only for those individuals who held this endorsement, or are recommended for the endorsement by a standard institution of higher education prior to August 1, 2019.  Standard institutions of higher education will not be able to recommend this endorsement for placement on a certificate after August 1, 2019. 
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006.09A  Grade Levels:  PK-12, PK-6, 7-12

006.09B  Endorsement Type:  Supplemental.  This endorsement requires an applicant to hold, or earn concurrently, an English as a Second Language (ESL) endorsement in addition to a subject or field endorsement.  

006.09C  Persons with this endorsement may teach in a bilingual program in the grade levels for which they are prepared.
 
006.09D  Certification Endorsement Requirements:  This endorsement requires a minimum of 12 semester hours of course work related to methodology, content instruction, and content literacy in bilingual education programs which includes nine (9) credit hours of course work taught in the target language. 

006.09D1  Candidates must also complete a 45 clock hour practicum in a bilingual education program taught in the target language at the grade level(s) of the endorsement being sought.




THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution should prepare prospective teachers to be able to:
Standard 1.	Demonstrate proficiency in the target language at the Advanced Low Level of Proficiency based on criteria identified by the American Council for the Teaching of Foreign Languages (ACTFL). 
Standard 2.	Understand the history, policies, programs, and research on the effectiveness of bilingual education and bilingualism in the United States.
Standard 3.	Demonstrate the ability to design and deliver developmentally appropriate instruction aligned to the PK-12 content standards using the target language.
Standard 4.	Demonstrate the ability to teach listening, speaking, reading, and writing in the target language across the content areas.  
Standard 5.	Demonstrate the ability to use developmentally appropriate formative and summative assessments in the target language.
Standard 6.	Understand the role of family and community engagement in bilingual education. 
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006.10A  Grade Levels:  7-12

006.10B  Endorsement Type:  Subject 

006.10C  Persons with this endorsement may teach any biology course in grades 7 through 12.

006.10D  Certification Endorsement Requirements: This endorsement requires a minimum of 36 semester hours of laboratory based courses in the natural sciences (biology, chemistry, Earth and space science, and physics), of which 24 semester hours must be in biology and a minimum of 12 semester hours of laboratory based courses among the remaining three natural sciences areas.  A laboratory-based course provides activity-based, hands-on experience for all students.  Laboratory activities will be designed to allow students to develop scientific skills and processes, discover and construct science concepts, and allow for the application of the concept to the real lives of students.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide biology teacher candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on National Science Teachers Association Standards (2011).

Secondary science teachers will be prepared with depth and breadth in the content of a given field. The major divisions of the natural sciences are biology, chemistry, the Earth and space sciences, and physics. All teachers licensed in a given discipline should know, understand, and teach with the breadth of understanding reflected in the core competencies for that discipline. 

Standard 1.  Content Knowledge - Effective teachers of science understand and articulate the knowledge and practices of contemporary science. They interrelate and interpret important concepts, ideas, and application in their fields of licensure. Candidates will: 

Element 1.  Understand the major concepts, principles, theories, laws, and interrelationships of their fields of licensure and supporting fields as recommended by the National Science Teachers Association.

Element 2.  Understand the central concepts of the supporting disciplines. 

Element 3.  Show an understanding of state and national curriculum standards and their impact on the content knowledge necessary for teaching 7-12 students. 

Element 4.  Core Competencies.  All teachers of biology will lead students to understand:

 A.  Life processes in living systems including organization of matter and energy;

B.  Similarities and differences among animals, plants, fungi, microorganisms, and viruses;

C.  Ecological systems including the interrelationships and dependencies of organisms with each other and their environments;

D.  Population dynamics and the impact of population on its environment;

E.  General concepts of genetics and heredity;

F.  Organizations and functions of cells and multi-cellular systems;

G.  Behavior of organisms and their relationships to social systems;

H.  Regulation of biological systems including homeostatic mechanisms;

I.   Fundamental processes of modeling and investigating in the biological sciences;

J.  Applications of biology in environmental quality and in personal and community health;

K.   Bioenergetics including major biochemical pathways;

L.   Molecular genetics and heredity and mechanisms of genetic modification;

M.  Molecular basis for evolutionary theory and classification;

N.  Principles and practices of biological classification;

O.  Scientific theory and principles of biological evolution; 

P.  How the stability of an ecosystem is increased by biological diversity; and

Q.  Applications of biology and biotechnology in society business, industry, and health fields. 

Element 5.  Advanced Competencies.  In addition to these core competencies, teachers of biology as a primary field will be prepared to effectively lead students to understand: 

A.  Biochemical interactions of organisms and their environments;

B.  Causes, characteristics and avoidance of viral, bacterial, and parasitic diseases;

C.  Molecular genetics; 

D.  Issues related to living systems such as genetic modification, uses of biotechnology, cloning, and pollution from farming;

E.  Historical development and perspectives in biology including contributions of significant figures and underrepresented groups, and the evolution of theories in biology; and

F.  How to design, conduct, and report research in biology; 

Element 6.  Supporting Competencies.   All teachers of biology will also be prepared to effectively apply concepts from other sciences and mathematics to the teaching of biology including basic concepts of:

A.  Chemistry including general chemistry, biochemistry and basic laboratory techniques;

B.  Physics including light, sound, optics, electricity, energy and order, and magnetism;

C.  Earth and space sciences including energy and geochemical cycles, climate, oceans, weather, natural resources, and changes in the Earth; and

D.  Mathematics, including probability and statistics. 

Element 7.  All secondary teachers will also be prepared to lead students to understand the unifying concepts of science, including:

A.  Multiple ways to organize perceptions of the world and how systems organize the studies and knowledge of science;

B.  Nature of scientific evidence and the use of models for explanation;

C.  Measurement as a way of knowing and organizing observations of constancy and change;

D.  Evolution of natural systems and factors that result in evolution or equilibrium; and

E.  Interrelationships of form, function, and behaviors in living and nonliving systems. 

Standard 2:  Content Pedagogy – Effective teachers of science understand how students learn and develop scientific knowledge. Candidates use scientific inquiry to develop this knowledge. Candidates will:

Element 1.  Plan multiple lessons using a variety of inquiry approaches that demonstrate their knowledge and understanding of how students learn science. 

Element 2.  Include active inquiry lessons where students collect and interpret data in order to develop and communicate concepts and understand scientific processes, relationships and natural patterns from empirical experiences.

Element 3.  Design instruction and assessment strategies that confront and address naïve concepts/preconceptions.


Standard 3:  Learning Environments - Effective teachers of science are able to plan for engaging students in science learning by setting appropriate goals that are consistent with knowledge of how students learn science and are aligned with state and national standards. The plans reflect the nature and social context of science, inquiry, and appropriate safety considerations. Candidates design and select learning activities, instructional settings, and resources--including technology, to achieve those goals; and they plan fair and equitable assessment strategies to evaluate if the learning goals are met. Candidates will: 

Element 1.  Use a variety of strategies that demonstrate the candidates’ knowledge and understanding of how to select the appropriate teaching and learning activities - including laboratory or field settings - to help all students learn. 

Element 2.  Plans include active inquiry lessons where students collect and interpret data in order to develop concepts, understand scientific processes, relationships and natural patterns from empirical experiences. 

Element 3.  Plan fair and equitable assessment strategies to analyze student learning and to evaluate if the learning goals are met. Assessment strategies are designed to continuously evaluate preconceptions and ideas that students hold and the understandings that students have formulated. 

Element 4.  Plan a learning environment and learning experiences for all students that demonstrate chemical safety, safety procedures, and the ethical treatment of living organisms within their licensure area.

Standard 4:  Safety - Effective teachers of science can, in a 7-12 classroom setting, demonstrate and maintain chemical safety, safety procedures, and the ethical treatment of living organisms needed in the 7-12 science classroom appropriate to their area of licensure. Candidates will:  

Element 1.  Design activities in a 7-12 classroom that demonstrate the safe and proper techniques for the preparation, storage, dispensing, supervision, and disposal of all materials used within their subject area science instruction.

Element 2.  Design and demonstrate activities in a 7-12 classroom that demonstrate an ability to implement emergency procedures and the maintenance of safety equipment, policies and procedures that comply with established state and/or national guidelines.  Candidates ensure safe science activities appropriate for the abilities of all students. 

Element 3.  Design and demonstrate activities in a 7-12 classroom that demonstrate ethical decision-making with respect to the treatment of all living organisms in and out of the classroom. They emphasize safe, humane, and ethical treatment of animals and comply with the legal restrictions on the collection, keeping, and use of living organisms. 

Standard 5:  Impact on Student Learning - Effective teachers of science provide evidence to show that 7-12 students’ understanding of major science concepts, principles, theories, and laws have changed as a result of instruction by the candidate and that student knowledge is at a level of understanding beyond memorization. Candidates will: 

Element 1.  Collect, organize, analyze, and reflect on diagnostic, formative and summative evidence of a change in mental functioning demonstrating that scientific knowledge is gained and/or corrected.

Element 2.  Provide data to show that 7-12 students are able to distinguish science from nonscience, understand the evolution and practice of science as a human endeavor, and critically analyze assertion made in the name of science.

Element 3.  Engage students in developmentally appropriate inquiries that require them to develop concepts and relationships from their observations, data, and inferences in a scientific manner. 

Standard 6:  Professional Knowledge and Skills - Effective teachers of science strive continuously to improve their knowledge and understanding of the ever changing knowledge base of both content and science pedagogy. They identify with and conduct themselves as part of the science education community. Candidates will:

Element 1.  Engage in professional development opportunities in their content field such as talks, symposiums, research opportunities, or projects within their community.

Element 2.  Engage in professional development opportunities such as conferences, research opportunities, or projects within their community.
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006.11A  Grade Levels:  6-12

006.11B  Endorsement Type:  Field 

006.11C  Persons with this endorsement may teach Business, Marketing, and Information Technology education courses and will be eligible for the Work-Based Learning endorsement. 

006.11D  Certification Endorsement Requirements:  This endorsement requires a minimum of 51 semester hours, including:

006.11D1  24 semester hours in business administration; and

006.11D2  Nine (9) semester hours in marketing content knowledge; and

006.11D3  12 semester hours in information technology systems content knowledge; and

006.11D4   A minimum of three (3) semester hours of coursework in coordination and supervision of work-based learning; and

006.11D5   A minimum of three (3) semester hours of professional education coursework to include pedagogical content knowledge and principles of career and technical education; and

006.11E  Work Experience:  The endorsement is available only to those who have either (A) 1000 verified hours of paid work-based  experience relevant to the career field; or (B) at least 300 hours of supervised work experience relevant to the career field under the direction of the college or university recommending the endorsement.




THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines: 

Pedagogical Content Knowledge

Standard 1.  Create, revise, analyze and implement curricula to prepare students for a dynamic and rapidly changing world.  The business teacher prepares students:

Element 1.    For initial employment and careers in business, marketing, and information technology;
Element 2.    For roles as consumers and citizens;
Element 3.    For postsecondary education in business, marketing, and information technology;
Element 4.    For roles as employees, managers, and owners of businesses;
Element 5.    To understand the role and function of business in a global society;
Element 6.    To understand the domestic economy and how it is similar to and different from other economies;
Element 7.    To locate, access, use, evaluate, and present information;
Element 8.    To understand respectful, responsible, and ethical behavior in a digital world; and
Element 9.    To apply business concepts to issues related to ethics, globalization, society, environment, technology, and diversity;

Standard 2.  Practice effective techniques for managing a diverse classroom environment and collaborative learning through groups that may include students, teachers, business, community members, and others;

Standard 3.  Practice effective classroom management techniques that support curricula, learning environment, and activities;

Standard 4.  Demonstrate competence in document formatting and in touch and numeric keyboarding using correct technique and employable speed;

Standard 5.  Integrate core academic areas into business, marketing, and information technology education;

Standard 6.  Implement a learning environment that reflects business, marketing, and information technology practices;

Standard 7.  Incorporate concepts and strategies needed for career exploration, development, and growth;

Standard 8.  Integrate the Nebraska Career Readiness Standards in all Business, Marketing, and Information Technology (BMIT) courses to include:

Element 1.    Apply appropriate academic and technical skills;
Element 2.    Communicate effectively and appropriately;
Element 3.    Contribute to employer and community success;
Element 4.    Make sense of problems and persevere in solving them;
Element 5.    Use critical thinking skills;
Element 6.    Demonstrate innovation and creativity;
Element 7.    Model ethical leadership and effective management;
Element 8.    Work productively in teams and demonstrate cultural competency;
Element 9.    Utilize technology;
Element 10.  Manage personal career development; and
Element 11.  Attend to personal and financial well-being.

Business, Marketing, and Management Content Knowledge

Standard 9.  Demonstrate an understanding of and be able to apply business concepts, principles, processes, and skills, including being able to:

Element 1.    Demonstrate the basic principles of economics as applied to the domestic economic system and its role in the global economy;
Element 2.    Demonstrate financial decision making to include:
a.  managing finances and budgeting;
b.  saving and investing;
c.  earning and reporting income
d.  buying goods and services;
e.  banking and using credit; and
f.  protecting against risk.

Standard 10.  Utilize accounting systems to record business transactions and prepare financial solutions for different business environments;

Standard 11.  Demonstrate an understanding of marketing concepts and be able to apply the functions of marketing, the elements of the marketing mix, and social media and e-commerce in marketing;

Standard 12.  Demonstrate an understanding of management concepts within business organizations and operations;

Standard 13.  Analyze the legal requirements affecting business organizations and apply legal principles to business situations;

Standard 14.  Analyze the role of the entrepreneur in the economy and the process of starting and maintaining a business;

Standard 15.  Analyze the role of international business and how it impacts the global business environment; and

Standard 16.  Demonstrate written, oral, and interpersonal communication skills.

Communication and Information Systems Content Knowledge

Standard 17.  Utilize communication and information technologies, which include:

Element 1.    Use of business office applications, databases, and other data analytics tools to interpret and present data to inform decisions;
Element 2.    Effective use of digital media and design applications, including video and photo editing tools;
Element 3.    Design and implementation of basic linked web pages using HTML and CSS;
Element 4.    Understanding of computational thinking and its applications in problem solving;
Element 5.    Introduction to problem solving with computers with topics in problem solving methods, software development principles, and computer programming;
Element 6.    Creation and debugging of software applications using structured programming in a block-based or text-based language; and
Element 7.    Awareness of the social and ethical impacts of information technology principles, issues, and operations on business and society.

Principles of Career and Technical Education

Standard 18.  Demonstrate knowledge of principles of career and technical education to include:

Element 1.    Deliver a standards-based curriculum in Business, Marketing and Information Technology through programs of study that incorporate classroom and laboratory instruction; experiential, project and work-based learning, and leadership and personal development through Future Business Leaders of America (FBLA) or DECA or both;
Element 2.    Develop programs of study that reflect the needs of the community and have been developed in accordance with state requirements;
Element 3.    Design courses in the program of study that are organized logically and sequentially from introductory to advanced levels; and
Element 4.    Align technical content with core academic content standards.

Standard 19.  Design facilities and equipment plans that support the implementation of the program and curriculum by providing all students opportunities for the development and application of knowledge and skills:

Element 1.    Develop facility plans that provide for the effective delivery of all programs of study offered;
Element 2.    Demonstrate the ability to maintain a clean and organized classroom environment conducive to learning;
Element 3.    Demonstrate knowledge of facility design that is accessible and accommodating to all students;
Element 4.    Maintain an inventory of equipment, software, and consumable items and is able to develop a plan for new purchases and replacements; and
Element 5.    Maintain equipment adequately to current industry standards.

Standard 20.  Enhance student learning through continuous experiential, project, and work-based learning experiences:

Element 1.    Integrate work-based learning with the Business, Marketing, and Information Technology program for all students;
Element 2.    Align work-based learning to Business, Marketing, and Information Technology curriculum standards;
Element 3.    Assess work-based learning by measuring students’ growth against a relevant set of career-based skills, knowledge, and competencies;
Element 4.    Promote student-planned, personalized work-based learning experiences;
Element 5.    Engage students to maintain accurate work-based learning documentation to meet state and local requirements;
Element 6.    Provide direct supervision and guidance for each student’s work-based learning experience; and
Element 7.    Document work-based learning experiences between the student and adult supervisors.

Standard 21  Engage student participation in intra-curricular leadership and personal development experiences through FBLA, DECA, or both:

Element 1.    Provide the opportunity for all students to be a member of FBLA, DECA, or both;
Element 2.    Engage students to build a progressing leadership and personal development plan;
Element 3.    Engage students in meaningful leadership and personal development activities related to Business, Marketing and Information Technology;
Element 4.    Provide leadership to ensure the FBLA, DECA, or both constitutions and bylaws are up-to-date and approved by chapter members;
Element 5.    Engage students in the planning and implementation of a program of work;
Element 6.    Facilitate the conduct of regularly scheduled chapter meetings;
Element 7.    Implement an awards recognition program planned and conducted by student members;
Element 8.    Provide leadership to ensure the FBLA, DECA, or both chapters have a current budget which provides the financial resources to support the program of work; and
Element 9.    Integrate FBLA, DECA, or both into the curriculum and serve as an adviser for the local chapter of FBLA, DECA, or both organizations.

Standard 22.  Engage school and community partners in developing and supporting a quality program:

Element 1.    Demonstrate knowledge of how to regularly inform key stakeholders regarding the goals, objectives, and accomplishments of the Business, Marketing and Information Technology program;
Element 2.    Demonstrate knowledge of how to initiate engagement of key stakeholders with the Business, Marketing and Information Technology program;
Element 3.    Demonstrate knowledge of how to recognize key stakeholders for their support of the Business, Marketing and Information Technology program; and
Element 4.    Participate in key stakeholder activities.

Standard 23.  Engage key stakeholders through involvement, recognition, and the sharing of information about all components of the program:

Element 1.    Design and implement a strategic marketing effort with pieces implemented by the appropriate key stakeholders;
Element 2.    Design and implement a recruitment and retention plan that yields steady increase of student enrollment; and
Element 3.    Utilize relevant Business, Marketing and Information Technology data for marketing and communication purposes.

Standard 24.  Design and implement a system of needs assessment and evaluation for continual program development and improvement:

Element 1.    Collect and report relevant Business, Marketing and Information Technology data to key stakeholders and other entities as determined by local and state requirements;
Element 2.    Survey key stakeholders to determine their expectations and current assessment of program quality and the success of students;
Element 3.    Provide leadership for a representative Business, Marketing and Information Technology advisory committee, authorized by the local board of education, to meet regularly to advise program direction and development;
Element 4.    Provide leadership for creation and implementation of a programmatic strategic plan that is based on performance data, key stakeholder surveys, and advisory committee input; and
Element 5.    Develop and implement a Business, Marketing and Information Technology budget that provides the financial resources to support the current and planned needs of the program.

Guidelines are based, in part, on the National Business Education Association (NBEA) standards (2013), the National Association of Business Teacher Education (NABTE) teacher education standards (2016), and the National Quality Program Standards for Agriculture, Food and Natural Resource Education and informed by Career and Technical Education Professional Standards (2016).
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006.12A  Grade Levels: 7-12

006.12B  Endorsement Type:  Subject

006.12C  The endorsement is valid only on a career education teaching permit for a career education area where no preparation program is offered by an approved teacher training institution in Nebraska or for which a school system submits documentation that it has not found a qualified teacher.
006.12D  This endorsement requires:

006.12D1  Completion of postsecondary degree or certificate in a prescribed course of study in the career education area; or

006.12D2  Completion of an apprenticeship program in the career education area; or

006.12D3  Demonstrated proficiency in the career education area based upon five (5) years of practice in the career area; or

006.12D4  Demonstrated proficiency by passing a competency examination approved by the career area industry; or

006.12D5  Current employment by a community college as an instructor to teach the career education area.



THERE ARE NO ADDITIONAL GUIDELINES RECOMMENDED FOR USE WITH THIS ENDORSEMENT.
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006.13A  Grade Levels:  7-12 

006.13B  Endorsement Type:  Subject

006.13C  Persons with this endorsement may teach any chemistry course in grades 7 through 12.

006.13D  Certification Endorsement Requirements:  This endorsement requires a minimum of 36 semester hours of laboratory based courses in the natural sciences (biology, chemistry, Earth and space science, and physics), of which 24 semester hours must be in chemistry and a minimum of 12 semester hours of laboratory based courses among the remaining three natural sciences areas.  A laboratory-based course provides activity-based, hands-on experience for all students.  Laboratory activities will be designed to allow students to develop scientific skills and processes, discover and construct science concepts, and allow for the application of the concept to the real lives of students.




THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide chemistry teacher candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on National Science Teachers Association Standards (2011).
Secondary science teachers will be prepared with depth and breadth in the content of a given field. The major divisions of the natural sciences are biology, chemistry, Earth and space science, and physics. All teachers licensed in a given discipline should know, understand, and teach with the breadth of understanding reflected in the core competencies for that discipline.
Standard 1.  Content Knowledge – Effective teachers of science understand and articulate the knowledge and practices of contemporary science. They interrelate and interpret important concepts, ideas, and application in their fields of licensure. Candidates will:
Element 1.  Understand the major concepts, principles, theories, laws, and interrelationships of their fields of licensure and supporting fields as recommended by the National Science Teachers Association.
Element 2.  Understand the central concepts of the supporting disciplines.
Element 3.  Show an understanding of state and national curriculum standards and their impact on the content knowledge necessary for teaching 7-12 students.
Element 4.  Core Competencies. All teachers of chemistry will lead students to understand:
A.  Fundamental structures of atoms and molecules;
B.  Basic principles of ionic, covalent, and metallic bonding;
C.  Periodicity of physical and chemical properties of elements;
D.  Laws of conservation of matter and energy;
E.  Fundamentals of chemical kinetics, equilibrium, and thermodynamics;
F.  Kinetic molecular theory and gas laws;
G.  Mole concept, stoichiometry, and laws of composition;
H.  Solutions, colloids, and colligative properties;
I.  Acids/base chemistry;
J.  Fundamental oxidation-reduction chemistry, fundamental organic chemistry and biochemistry;
K.  Fundamental biochemistry;
L.  Nature of science and the fundamental processes in chemistry;
M.  Applications of chemistry in personal and community health and environmental quality;
N.  Fundamentals of nuclear chemistry; and
O.  Historical development and perspectives in chemistry 
Element 5.  Advanced Competencies.  In addition to the core competencies, teachers of chemistry as a primary field will be prepared to effectively lead students to understand: 
A.  Principles of electrochemistry;
B.  Transition elements and coordination compounds;
C.  Molecular orbital theory, aromaticity, metallic and ionic structures, and correlation to properties of matter; 
D.  Advanced concepts in chemical kinetics, equilibrium, gas laws, and thermodynamics; 
E.  Lewis structures and molecular geometry;
F.  Advanced concepts in acid/base chemistry, including buffers;
G.  Major biological compounds and reactions;
H.  Solvent system concepts; 
I.   Chemical reactivity and molecular structure including electronic and steric effects; 
J.  Organic chemistry;
K.  Green chemistry and sustainability;
L.  How to design, conduct, and report research in chemistry; and
M.  Applications of chemistry and chemical technology in society, business, industry, and health fields. 
Element 6.  Supporting Competencies.  All teachers of chemistry will be prepared to effectively apply concepts from other sciences and mathematics to the teaching of chemistry including: 
A.  Biology, including molecular biology, bioenergetics, and ecology;
B.  Earth and space science, including geochemistry, cycles of matter, and energetics of Earth systems; 
C.  Physics, including energy, stellar evolution, properties and functions of waves, motions and forces, electricity, and magnetism; and 
D.  Mathematical and statistical concepts including the use of statistics, of differential equations and of calculus. 
Element 7.  All secondary teachers will also be prepared to lead students to understand the unifying concepts of science, including: 
A.  Multiple ways to organize perceptions of the world and how systems organize the studies and knowledge of science; 
B.  Nature of scientific evidence and the use of models for explanation; 
C.  Measurement as a way of knowing and organizing observations of constancy and change;
D.  Evolution of natural systems and factors that result in evolution or equilibrium; and 
E.  Interrelationships of form, function, and behaviors in living and nonliving systems. 
Standard 2.  Content Pedagogy – Effective teachers of science understand how students learn and develop scientific knowledge.  Candidates use scientific inquiry to develop this knowledge.  Candidates will: 
Element 1.  Plan multiple lessons using a variety of inquiry approaches that demonstrate their knowledge and understanding of how students learn science.
Element 2.  Include active inquiry lessons where students collect and interpret data in order to develop and communicate concepts and understand scientific processes, relationships and natural patterns from empirical experiences.
Element 3.  Design instruction and assessment strategies that confront and address naïve concepts/preconceptions. 
Standard 3.  Learning Environments – Effective teachers of science are able to plan for engaging students in science learning by setting appropriate goals that are consistent with knowledge of how students learn science and are aligned with state and national standards. The plans reflect the nature and social context of science, inquiry, and appropriate safety considerations. Candidates design and select learning activities, instructional settings, and resources--including technology, to achieve those goals; and they plan fair and equitable assessment strategies to evaluate if the learning goals are met. Candidates will: 
Element 1.  Use a variety of strategies that demonstrate the candidates’ knowledge and understanding of how to select the appropriate teaching and learning activities - including laboratory or field settings - to help all students learn.
Element 2.  Plans include active inquiry lessons where students collect and interpret data in order to develop concepts, understand scientific processes, relationships and natural patterns from empirical experiences.
Element 3.  Plan fair and equitable assessment strategies to analyze student learning and to evaluate if the learning goals are met. Assessment strategies are designed to continuously evaluate preconceptions and ideas that  students hold and the understandings that students have formulated.
Element 4.  Plan a learning environment and learning experiences for all students that demonstrate chemical safety, safety procedures, and the ethical treatment of living organisms within their licensure area. 
Standard 4.  Safety – Effective teachers of science can, in a 7-12 classroom setting, demonstrate and maintain chemical safety, safety procedures, and the ethical treatment of living organisms needed in the 7-12 science classroom appropriate to their area of licensure. Candidates will: 
Element 1.  Design activities in a 7-12 classroom that demonstrate the safe and proper techniques for the preparation, storage, dispensing, supervision, and disposal of all materials used within their subject area science instruction.
Element 2.  Design and demonstrate activities in a 7-12 classroom that demonstrate an ability to implement emergency procedures and the maintenance of safety equipment, policies and procedures that comply with established state and/or national guidelines. Candidates ensure safe science activities appropriate for the abilities of all students.
Element 3.  Design and demonstrate activities in a 7-12 classroom that demonstrate ethical decision-making with respect to the treatment of all living organisms in and out of the classroom. They emphasize safe, humane, and ethical treatment of animals and comply with the legal restrictions on the collection, keeping, and use of living organisms. 
Standard 5.  Impact on Student Learning – Effective teachers of science provide evidence to show that 7-12 students’ understanding of major science concepts, principles, theories, and laws have changed as a result of instruction by the candidate and that student knowledge is at a level of understanding beyond memorization. Candidates will: 
Element 1.  Collect, organize, analyze, and reflect on diagnostic, formative and summative evidence of a change in mental functioning demonstrating that scientific knowledge is gained and/or corrected.
Element 2.  Provide data to show that 7-12 students are able to distinguish science from nonscience, understand the evolution and practice of science as a human endeavor, and critically analyze assertion made in the name of science.
Element 3.  Engage students in developmentally appropriate inquiries that require them to develop concepts and relationships from their observations, data, and inferences in a scientific manner. 
Standard 6.  Professional Knowledge and Skills – Effective teachers of science strive continuously to improve their knowledge and understanding of the ever changing knowledge base of both content and science pedagogy. They identify with and conduct themselves as part of the science education community. Candidates will: 
Element 1.  Engage in professional development opportunities in their content field such as talks, symposiums, research opportunities, or projects within their community.
Element 2.  Engage in professional development opportunities such as conferences, research opportunities, or projects within their community. 
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006.14A  Grade levels: 7-12

006.14B  Endorsement Type:  Supplemental 

006.14C  Persons with this endorsement may coach interscholastic athletic events for participants in grades 7 through 12.

006.14D  Certification Endorsement Requirements: This endorsement requires a minimum of 12 semester hours of coursework related to coaching athletics, including first aid, health and safety for coaches; prevention, care, and management of injuries; fundamentals of coaching, including psychology of coaching and coaching theory; and growth, development and learning.  Other courses related to coaching athletics such as legal aspects and responsibilities; training and conditioning; nutrition; and administration of sports will be used to fulfill any remaining coaching semester hours.
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006.15 Computer Science
006.15A Grade Levels: 7-12 
006.15B Endorsement Type: Supplemental 
006.15C Persons with this endorsement may teach programs of instruction that develop computer science and technology skills as identified by Nebraska Revised Statutes 79-3303 and 79-3304. 

006.15D Certification Endorsement Requirements: This endorsement requires a minimum of six (6) semester hours in the content and instruction of education in computer science and technology, as identified by Nebraska Revised Statutes
79-3303 and 79-3304.



 THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Standard 1 Demonstrate knowledge of ethical, human, legal and social issues, which may include privacy, accessibility, copyright, intellectual property, plagiarism, and information validity
Standard 2 Demonstrate knowledge of classroom and instructional management methodologies using appropriate materials, methods, resources, and curricula for teaching computer science, which may include:
Element 1. Instructional strategies that create authentic and meaningful learning experiences;
Element 2. Instructional strategies for dealing with learning styles and diverse populations; and
Element 3.    Effective methods of assessment and evaluation with appropriate feedback techniques.
Standard 3. Demonstrate knowledge of methods and skills appropriate to planning and designing learning environments, which may include:
Element 1. Computational thinking and problem solving; and
Element 2. Use of appropriate communication forms to explain computational artifacts.
Standard 4.  Demonstrate the ability to systematically identify and evaluate existing and emerging technologies and their impact on society, which include:
Element 1. Identifying and classifying emerging technologies, including Artificial Intelligence; and 
		 Computer Science
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006.16A  Grade Levels:  7‑12

006.16B  Endorsement Type:  Supplemental 

006.16C  Persons with this endorsement may teach driver education to students in grades 7 through 12. 

006.16D  Certification Endorsement Requirements:  This endorsement requires a minimum of nine (9) semester credit hours in courses that address traffic safety, general safety, first aid, motor vehicle systems, and alcohol and drug education. 


THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution should prepare prospective teachers to:
A. Demonstrate knowledge and an understanding of current driver education curriculum content, including being able to:
1. articulate and implement  the curriculum and content identified in state rules and regulations, (NAC 247, Chapter 11)
2. provide an overview of the Department of Motor Vehicles rules and regulations that pertain to driving,
3. identify safe and appropriate vehicle operation in all driving conditions and environments,
4. describe motor vehicle laws,
5. describe the highway transportation system, which includes the interaction of driver, roadway, and vehicles as it pertains to public safety and personal responsibility, and
6. identify needs of and resources available for diverse populations and individuals with special needs.
B. Apply current methodology and techniques of driver education instruction, including being able to:
1. select and use equipment, materials and technology, and
2. develop driver education curriculum and lesson plans, and
3. diagnose, prescribe, and assess student content knowledge and behind-the-wheel driving proficiency, and
4. model and demonstrate behind-the-wheel driving proficiency to students.
Driver Education 
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006.17A  Grade Levels:  Prekindergarten through Grade 3

006.17B  Endorsement type: Supplemental.  This endorsement requires an applicant to hold, or earn concurrently, the Elementary Education endorsement. 

006.17C  Persons with this endorsement may teach children from prekindergarten through grade 3. 

006.17D  Certification Endorsement Requirements:  This endorsement requires a minimum of 18 semester hours of coursework specific to early childhood education that address preschool and kindergarten levels and includes the identification of deficiencies and effective instructional and intervention strategies related to mathematics and reading. 

006.17D1  Practicum.  Candidates must complete a 45 clock-hour practicum working with preschool (prekindergarten) children.




THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on National Association for the Education of Young Children (NAEYC) Standards (2010). 
Standard 1.  Promoting Child Development and Learning 
Candidates prepared in early childhood degree programs are grounded in a child development knowledge base.  They use their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environments that are healthy, respectful, supportive, and challenging for each child. 
Element 1.  Know and understand young children’s characteristics and needs, from birth through age 8.

Element 2.  Know and understand the multiple influences on early development and learning, and

Element 3.  Use developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children. 
Standard 2.  Building Family and Community Relationships
Candidates prepared in early childhood degree programs understand that successful early childhood education depends upon partnerships with children’s families and communities.  They know about, understand, and value the importance and complex characteristics of children’s families and communities.  They use this understanding to create respectful, reciprocal relationships that support and empower families, and to involve all families in their children’s development and learning. 
Element 1.  Know about and understand diverse family and community characteristics.

Element 2.  Support and engage families and communities through respectful, reciprocal relationships, and

Element 3.  Involve families and communities in young children’s development and learning. 
Standard 3.  Observing, Documenting, and Assessing to Support Young Children and Families
Candidates prepared in early childhood degree programs understand that child observation, documentation, and other forms of assessment are central to the practice of all early childhood professionals. They know about and understand the goals, benefits, and uses of assessment.  They know about and use systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to positively influence the development of every child. 
Element 1.  Understand the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children, 

Element 2.  Know about and use observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment, and data collection, 

Element 3.  Understand and practice responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities, and

Element 4.  Know about assessment partnerships with families and with professional colleagues to build effective learning environments. 
Standard 4.  Using Developmentally Effective Approaches 
Candidates prepared in early childhood degree programs understand that teaching and learning with young children is a complex enterprise, and its details vary depending on children’s ages, characteristics, and the settings within which teaching and learning occur.  They understand and use positive relationships and supportive interactions as the foundation for their work with young children and families.  Candidates know, understand, and use a wide array of developmentally appropriate approaches, instructional strategies, and tools to connect with children and families and positively influence each child’s development and learning. 
Element 1.  Understand positive relationships and supportive interactions as the foundation of their work with young children,

Element 2.  Know and understand effective strategies and tools for early education, including appropriate uses of technology,

Element 3.  Use a broad repertoire of developmentally appropriate teaching/learning approaches, and

Element 4.  Reflect on own practice to promote positive outcomes for each child. 
Standard 5.  Using Content Knowledge to Build Meaningful Curriculum 
Candidates prepared in early childhood degree programs use their knowledge of academic disciplines to design, implement, and evaluate experiences that promote positive development and learning for each and every young child.  Candidates  understand the importance of developmental domains and academic (or content) disciplines in early childhood curriculum.  They know the essential concepts, inquiry tools, and structure of content areas, including academic subjects, and can identify resources to deepen their understanding.  Candidates use their own knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum that promotes comprehensive developmental and learning outcomes for every young child. 
Element 1.  Understand content knowledge and resources in academic disciplines:  language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies,

Element 2.  Know and use the central concepts, inquiry tools, and structures of content areas or academic disciplines, and

Element 3.  Use own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child.
Standard 6.  Becoming a Professional 
Candidates prepared in early childhood degree programs identify and conduct themselves as members of the early childhood profession.  They know and use ethical guidelines and other professional standards related to early childhood practice.  They are continuous, collaborative learners who demonstrate knowledgeable, reflective and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources.  They are informed advocates for sound educational practices and policies. 
Element 1.  Identify and involve oneself with the early childhood field,

Element 2.  Know about and uphold ethical standards and other early childhood professional guidelines,

Element 3.  Engage in continuous, collaborative learning to inform practice; using technology effectively with young children, with peers, and as a professional resource,

Element 4.  Integrate knowledgeable, reflective, and critical perspectives on early education, and

Element 5.  Engage in informed advocacy for young children and the early childhood profession. 
Standard 7.  Early Childhood Field Experiences
Field experiences and clinical practice are planned and sequenced so that candidates develop the knowledge, skills and professional dispositions necessary to promote the development and learning of young children across the entire developmental period of early childhood – in the early childhood age groups (ages 3 through 5 and kindergarten) and in the variety of settings that offer early education (such as early school grades, child care centers and homes, and Head Start programs.) 
Element 1.  Opportunities to observe and practice in early childhood age groups (ages 3 through 5 and kindergarten), and

Element 2.  Opportunities to observe and practice in early education settings (such as child care centers and homes, preschools, and Head Start programs.) 
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006.18A  Grade Levels:  Birth through Grade 3

006.18B  Endorsement Type:  Field

006.18C  Persons with this endorsement may teach and provide services to  children from birth through grade 3 including those with special developmental and/or learning needs as defined in Section 79-1118.01 R.R.S., and to support families and other personnel with responsibilities for their care and education.

006.18D  Certification Endorsement Requirements: This endorsement requires a minimum of 51 semester hours, including 39 semester hours of coursework in Early Childhood Education and Early Childhood Special Education for children birth through grade 3, and 12 additional semester hours of coursework in one area of concentration, either birth through kindergarten or age 3 through grade 3. Course work must include the identification of deficiencies and effective instructional and intervention strategies related to mathematics and reading.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on National Association for the Education of Young Children (NAEYC) Standards (2010) and The Council for Exceptional Children/Division of Early Childhood (2012) and assumes the inclusion of the CEC Common Core Standards in personnel preparation for program accreditation.
A. Early Childhood Inclusive candidates will demonstrate knowledge and understanding of and ability to teach the concepts, skills, and processes of reading/writing, mathematics, science, and social sciences as defined in the Nebraska Student Standards for grades Kindergarten through 3 as per NAC 92 Rule 10. 
Standard 1.  Promoting Child Development and Learning, and Individual Learning Differences 
Candidates prepared in inclusive early childhood degree programs are grounded in a child development knowledge base.  They also understand how disabilities and exceptionalities interact with development and learning.  They use their knowledge and understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environments that are healthy, respectful, supportive, meaningful, and challenging for each child, including those with disabilities.  
Element 1.  Know and understand young children’s abilities, characteristics, and needs from birth through age 8 based on theories of typical and atypical development, including the etiology, characteristics and classification of common disabilities and how these impact development and learning in the first years of life.  

Element 2.  Know and understand the multiple influences on early development and learning, including biological and environmental factors that affect pre-, peri-, and postnatal development and learning, mental health and social-emotional development, and the impact of medical conditions on the child’s development and the families’ concerns, resources, and priorities. 

Element 3.  Know and understand the impact of social and physical environments on development and learning and recognize the impact of language delays on cognitive, social-emotional, adaptive, play, temperament, motor development, and behavior.  Establish communication systems for young children that support self-advocacy.

Element 4.  Use developmental knowledge to create healthy, respectful, supportive, meaningful and challenging learning environments for young children, taking into account children’s varying developmental and learning rates.  Support caregivers to respond to child’s cues and preferences, establish predictable routines and turn taking, and facilitate communicative interactions.

Element 5.  Use understanding of development and individual differences to respond to the needs of individuals with special needs by considering current research related to development across the five developmental domains, play, and temperament when assessing learning situations, developing learning experiences, and choosing strategies appropriate to each child’s needs.
Standard 2.  Building Family and Community Relationships 
Candidates prepared in inclusive early childhood degree programs understand that successful early childhood education depends upon partnerships with children’s families and communities.  They know about, communicate and value the importance and complex characteristics of children’s families and communities.  They use this understanding to create respectful, reciprocal relationships that support and empower families, and to involve all families in their children’s development and learning.  They collaborate with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways to address the needs of children with disabilities across a range of learning experiences. 
Element 1.  Know about and understand diverse family and community characteristics and how language, culture, and family background influence children’s learning, and apply that knowledge to develop, implement, and evaluate learning experiences and strategies that respect the diversity of children and their families. 

Element 2.  Support and engage families and communities through respectful, reciprocal relationships.  Recognize that diversity is a part of families, cultures, and schools, and that complex human issues can interact with the delivery of special education services.  Support families’ choices and priorities in the development of goals and intervention strategies and implement family-oriented services based on the family’s identified resources, priorities, and concerns.

Element 3.  Involve families and communities in young children’s development and learning.  Support and facilitate family and child interactions as primary contexts for development and learning, employ adult learning principles in consulting and training family members and service providers, involve families in the evaluation of services, and assist the family in planning for transition.

Element 4.  Use the theory and elements of effective collaboration to serve as a collaborative resource to colleagues and use collaboration to promote the well-being of children and families across a wide range of settings and collaborators.  Understand the structures supporting inter-agency collaboration, including interagency agreements, referral, and consultation and apply models of team processes in early childhood to collaborate with caregivers, professionals, and agencies to support children’s development and learning.  Participate as a team member to identify and enhance team roles, communication, and problem solving, and provide consultation as needed in settings serving infants and young children.  
Standard 3.  Observing, Documenting, and Assessing to Support Young Children and Families
Candidates prepared in inclusive early childhood degree programs understand that child observation, documentation, and other forms of assessment are central to the practice of all early childhood professionals.  They know about and understand the goals, benefits, and uses of assessment and use multiple methods of assessment and data-sources in making educational decisions.  They know about and use systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to positively influence the development of every child.
Element 1.  Understand the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children and meaningfully connect curriculum to assessment and progress monitoring activities. 

Element 2.  Know about and use observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment, and data collection.

Element 3.  Select and use technically sound formal and informal assessments in compliance with established criteria that minimize bias, and apply knowledge of measurement principles and practices to interpret assessment results and guide decisions for children affecting development and learning, particularly for those with disabilities.  Know how to apply state guidelines that distinguish among at-risk, developmental delay, and disability.

Element 4.  Understand assessment practices that can guide:
a) Development of functional goals/targeted outcomes,

b) Selection of appropriate strategies to support children’s learning, including the use of assistive technology, and

c) Positive learning outcomes, as well as guide teachers’ reflections on their teaching efforts and modifications as needed.

Element 5.  Know about assessment partnerships with families and with professional colleagues, recognize the role of the family in the assessment process, and collaborate with them to use multiple types of assessment information gathered from multiple sources and environments in making decisions about children, including those with disabilities, to build effective learning environments that align assessment with curriculum, content standards, and local, state, and federal regulations.

Element 6.  In developing Individualized Family Service Plans (IFSP) and Individualized Education Programs (IEP), assist families in identifying their concerns, resources, and priorities, assess progress in the five developmental domains, play, and temperament and children’s engagement and independence in everyday routines, use a variety of materials and contexts to maintain the interest of infants and young children in the assessment process, participate as a team member to integrate assessment results in the development and implementation of IFSPs and IEPs, emphasize the child’s strengths and needs in assessment reports, produce reports that focus on developmental domains and functional concerns, and conduct ongoing formative child, family, and setting assessments to monitor instructional effectiveness.
Standard 4.  Using Developmentally Effective Approaches
Candidates prepared in inclusive early childhood degree programs understand that teaching and learning with young children is a complex enterprise, and its details vary depending on children’s ages, characteristics, and the settings within which teaching and learning occur.  They create safe, inclusive, culturally responsive learning environments so that children, with and without disabilities, become active and effective learners and develop emotional well-being, positive social interactions, and self-determination.  They understand and use positive relationships and supportive interactions as the foundation for their work with young children and families.  Candidates know, understand, and use a wide array of developmentally appropriate approaches, instructional strategies, and tools to connect with children and families and positively influence each child’s development and learning. 
Element 1.  Understand positive relationships and supportive interactions as the foundation of their work with young children, use motivational and instructional interventions to teach children with disabilities or other special needs how to adapt to different environments, and intervene safely and appropriately with children in crisis.

Element 2.  Know and understand effective strategies and tools for early education to create optimal learning environments.  Select, develop, and evaluate developmentally and functionally appropriate materials, equipment, and environment and organize space, time, materials, peers, and adults to maximize children’s progress in natural and structured environments.  Provide stimulus-rich indoor and outdoor environments that employ materials, media, and appropriate uses of technology, including adaptive and assistive technology, that are responsive to individual differences. 

Element 3.  Use a broad repertoire of developmentally appropriate teaching and learning approaches, including the application of universal design for learning, to embed learning opportunities in everyday routines, relationships, activities, and places. 

Element 4.  Collaborate with other colleagues to create safe, inclusive, culturally responsive learning environments to engage individuals with disabilities in meaningful learning activities and social interactions and structure social environments, using peer models and proximity, and responsive adults, to promote interactions among peers, parents, and caregivers.

Element 5.  Implement basic health, nutrition and safety management procedures for infants and young children, recognize signs of emotional distress, neglect, and abuse, use and follow recommended reporting and evaluation procedures, and recommend referral with ongoing follow-up to community health and social services. 
Element 6.  Reflect on own practice to promote positive outcomes for each child.  
Standard 5.  Using Content Knowledge to Build Meaningful Curriculum 
Candidates prepared in inclusive early childhood degree programs use their knowledge of academic disciplines to design, implement, and evaluate experiences that promote positive development and learning for each and every young child.  Candidates understand the importance of developmental domains and academic (or content) disciplines in early childhood curriculum.  They know the essential concepts, inquiry tools, and structure of content areas, including academic subjects, and can identify resources to deepen their understanding.  Candidates use their own knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum that promotes comprehensive developmental and learning outcomes for every young child and they apply knowledge of general and specialized curricula to individualize learning, particularly for individuals with disabilities or other special needs.
Element 1.  Understand content knowledge and resources in academic disciplines and the theories and research that form the basis of developmental and academic curricula and instructional strategies for infants and young children in these disciplines:  language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies; use general and specialized content knowledge to teach across these curricular content areas to individualize learning, and modify general and specialized curricula to make them accessible to children with disabilities. 

Element 2.  Know and use the central concepts, inquiry tools, and structures of content areas or academic disciplines, including both developmental and academic content, to organize this knowledge, integrate cross-disciplinary skills, and develop meaningful learning progressions for children with and without disabilities. 

Element 3.  Use own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child.
Standard 6.  Instructional Planning and Strategies
Candidates prepared in inclusive early childhood degree programs select, adapt, and use a repertoire of evidence-based instructional strategies to advance the development and learning of children, particularly those with disabilities.
Element 1.  Use a child’s abilities, interests, learning environments, and cultural and linguistic factors to select, develop, and adapt learning experiences that will enable the child to master and generalize learning, including language development and communication skills, and apply cross-disciplinary knowledge and skills to develop the child’s critical thinking and problem solving skills.

Element 2.  Use technologies to support instructional assessment, planning, and delivery for children with disabilities, including the use of augmentative and alternative communication systems and a variety of assistive technologies to support the communication and learning of children with disabilities.

Element 3.  Use individual and group guidance and problem-solving techniques to develop supportive relationships with and among children, use strategies to teach social skills and conflict resolution, and implement and evaluate preventative and reductive strategies to address challenging behaviors. 

Element 4.  Link development, learning experiences, and instruction to promote educational transitions, and develop and implement education and transition plans for children with disabilities that support transitions among settings for infants and young children and provide different learning experiences in collaboration with individuals, families, and teams. 

Element 5.  Plan, implement, and evaluate developmentally and individually appropriate curriculum, instruction, and adaptations based on knowledge of the child, family, and community and implement developmentally and functionally appropriate activities, using a variety of formats, based on systematic instruction.  Design intervention strategies incorporating information from multiple disciplines, use a continuum of intervention strategies to support access to the general curriculum and daily routines, and make adaptations for the unique developmental and learning needs of children, including those from diverse backgrounds.  Facilitate child-initiated development and learning and use teacher-scaffolded and initiated instruction to complement child-initiated learning. 

Element 6.  Develop, implement, and evaluate IFSPs and IEPs with family members and other professionals as members of a team, that support development and learning as well as caregiver responsiveness, align individual goals with developmental and academic content, and support the child’s independent functioning in the child’s natural environment. 

Standard 7.  Becoming a Professional  
Candidates prepared in inclusive early childhood degree programs identify and conduct themselves as members of the early childhood profession.  They know and use ethical guidelines and other professional standards related to early childhood practice and they use their foundational knowledge of the field and of its Ethical Principles and Practice Standards to inform their practice, engage in life-long learning, and to advance the profession.  They are continuous, collaborative learners who demonstrate knowledgeable, reflective and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources.  They are informed advocates for sound educational practices and policies.
Element 1.  Identify and become involved with the early childhood field.  Understand how foundational knowledge and current issues influence professional practice, understand legal, ethical and policy issues related to educational, developmental, and medical services for infants and young children and their families, and integrate knowledgeable, reflective, and critical perspectives on early education to better serve children and their families. 

Element 2.  Know about and uphold ethical standards and other early childhood professional guidelines and use professional Ethical Principles and Professional Practice Standards to guide one’s practice.  Integrate family systems theories and principles into professional practice, respect family choices and goals, and apply evidence-based and recommended practices for infants and young children, including those from diverse backgrounds.

Element 3.  Engage in continuous, collaborative learning to inform practice; use technology effectively with young children, with peers, and as a professional resource; and show understanding of the significance of lifelong learning by participating in professional activities, professional organizations, and learning communities relevant to the early childhood field, including early childhood education, early childhood special education, and early intervention. 

Element 4.  Advance the profession by engaging in informed advocacy activities for young children and the early childhood profession, including advocating for infants and young children and their families and for the professional status and working conditions of those who work with them, and by mentoring and providing guidance and direction to para-educators, tutors, and volunteers. 
Standard 8.  Early Childhood Field Experiences
Inclusive early childhood field experiences and clinical practice are planned and sequenced so all Early Childhood Inclusive candidates develop the knowledge, skills and professional dispositions necessary to promote the development and learning of young children, including those with disabilities, across the entire developmental period of early childhood – infants and toddlers (ages birth to 3), preschool-kindergarten (ages 3 through kindergarten), and the primary grades 1-3 and in the variety of group education and care settings that offer early childhood education (such as child care centers and family child care homes, school based preschool and/or Head Start programs, public or private child care centers, community agencies, or home visiting programs).  
Element 1.  Opportunities for candidates to observe and practice under the supervision of fully qualified professionals must include:

a)	a minimum of 30-clock hours working with each age group   (infants and toddlers, preschool-kindergarten, and the primary grades 1-3);

b)	experiences working in at least two early childhood group education and care settings that offer early childhood education (such as child care centers and family child care homes, school based preschool and/or Head Start programs, public or private child care centers, community agencies, or home visiting programs); and

c)	experiences working with children who have a range of abilities and disabilities and who reflect diverse family systems. 
Early Childhood Inclusive 
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	[bookmark: _Toc56432010]006.19  Earth and Space Science

006.19A  Grade Levels:  7-12

006.19B  Endorsement Type:  Subject

006.19C  Persons with this endorsement may teach any Earth and space science course in grades 7 through 12.

006.19D  Certification Endorsement Requirements: This endorsement requires a minimum of 36 semester hours of laboratory based courses in the natural sciences (biology, chemistry, Earth and space science, and physics), of which 24 semester hours must be in Earth and space science and a minimum of 12 semester hours of laboratory based courses among the remaining three natural sciences areas.  A laboratory-based course provides activity-based, hands-on experience for all students.  Laboratory activities will be designed to allow students to develop scientific skills and processes, discover and construct science concepts, and allow for the application of the concept to the real lives of students.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide Earth and space science teacher candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on National Science Teachers Association Standards (2011). 

Secondary science teachers will be prepared with depth and breadth in the content of a given field. The major divisions of the natural sciences are biology, chemistry, Earth and space science, and physics.  All teachers licensed in a given discipline should know, understand, and teach with the breadth of understanding reflected in the core competencies for that discipline.

Standard 1.  Content Knowledge – Effective teachers of science understand and articulate the knowledge and practices of contemporary science. They interrelate and interpret important concepts, ideas, and application in their fields of licensure. Candidates will: 

Element 1.  Understand the major concepts, principles, theories, laws, and interrelationships of their fields of licensure and supporting fields as recommended by the National Science Teachers Association.

Element 2.  Understand the central concepts of the supporting disciplines.

Element 3.  Show an understanding of state and national curriculum standards and their impact on the content knowledge necessary for teaching 7-12 students.

Element 4.  Core Competencies.  All teachers of Earth and space sciences will lead students to understand the unifying concepts required of all teachers of science, and will also be prepared to lead students to understand the following core competencies: 

A.  Characteristics of land, atmosphere, and ocean systems on Earth;

B.  Properties, measurement, and classification of Earth materials;

C.  Changes in Earth including land formation and erosion;

D.  Geochemical cycles including biotic and abiotic systems;

E.  Energy flow and transformation in Earth systems;

F.  Internal and external sources of heat energy in Earth’s systems;

G.  Hydrological features of Earth;

H.  Patterns and changes in the atmosphere, weather, and climate;

I.   How heat convection in the mantle propels the plates comprising Earth’s surface across the face of the globe (Plate Tectonics);

J.  Origin, evolution, and planetary behaviors of Earth;

K.  Compare and contrast the physical and biological differences of early Earth with the planet we live on today;

L.  Origin, evolution, and properties of the universe;

M.  Fundamental processes of investigating in Earth and space sciences;

N.  Sources and limits of natural resources; and

O.  Applications of Earth and space sciences to environmental quality and to personal and community health and welfare;

Element 5.  Advanced Competencies.  In addition to the core competencies, teachers of Earth and space science as a primary field will be prepared to effectively lead students to understand: 

A.  Gradual and catastrophic changes in Earth;

B.  Oceans and their relationship to changes in atmosphere and climate;

C.  Hydrological cycles and problems of distribution and use of water;

D.  Dating of Earth and other objects in the universe;

E.  Recognition that in any sequence of sediments or rocks that has not been overturned, the youngest sediments or rocks are at the top of the sequence and the oldest are at the bottom (law of superposition);

F.  Interpreting Earth’s history by observing rock sequences, using fossils to correlate the sequences at various locations, and using data from radioactive dating methods;

G.  Structures and interactions of energy and matter in the universe;

H.  Impact of changes in earth on the evolution and distribution of living things;

I.   Issues related to changes in Earth systems such as global climate change, mine subsidence, and channeling of waterways;

J.  Historical development and perspectives in Earth and space sciences, including contributions of significant figures and underrepresented groups, and the evolution of theories in the fields of Earth and space sciences;

K.  How to design, conduct, and report research in Earth and space sciences; and

L.  Applications of Earth and space sciences and related technologies in society, business, industry, and health fields. 

Element 6.  Supporting Competencies.  All teachers of Earth and space science will also be prepared to effectively apply concepts from other sciences and mathematics to the teaching of Earth and space sciences including basic concepts of:

A.  Biology, including evolution, ecology, population dynamics, and the flow of energy and materials through Earth systems;

B.  Chemistry, including broad concepts and basic laboratory techniques of inorganic and organic chemistry, physical chemistry, and biochemistry;

C.  Physics, including electricity, forces and motion, energy, magnetism, thermodynamics, optics, and sound; as well as basic quantum theory; and

D.  Mathematics, including statistics and probability. 

Element 7.  All secondary teachers will also be prepared to lead students to understand the unifying concepts of science, including:

A.  Multiple ways to organize perceptions of the world and how systems organize the studies and knowledge of science;

B.  Nature of scientific evidence and the use of models for explanation;

C.  Measurement as a way of knowing and organizing observations of constancy and change;

D.  Evolution of natural systems and factors that result in evolution or equilibrium; and

E.  Interrelationships of form, function, and behaviors in living and nonliving systems. 

Standard 2.  Content Pedagogy – Effective teachers of science understand how students learn and develop scientific knowledge.  Candidates use scientific inquiry to develop this knowledge.  Candidates will: 

Element 1.  Plan multiple lessons using a variety of inquiry approaches that demonstrate their knowledge and understanding of how students learn science.

Element 2.  Include active inquiry lessons where students collect and interpret data in order to develop and communicate concepts and understand scientific processes, relationships and natural patterns from empirical experiences.

Element 3.  Design instruction and assessment strategies that confront and address naïve concepts/preconceptions. 

Standard 3.  Learning Environments – Effective teachers of science are able to plan for engaging students in science learning by setting appropriate goals that are consistent with knowledge of how students learn science and are aligned with state and national standards. The plans reflect the nature and social context of science, inquiry, and appropriate safety considerations. Candidates design and select learning activities, instructional settings, and resources—including technology, to achieve those goals; and they plan fair and equitable assessment strategies to evaluate if the learning goals are met. Candidates will: 

Element 1.  Use a variety of strategies that demonstrate the candidates’ knowledge and understanding of how to select the appropriate teaching and learning activities - including laboratory or field settings - to help all students learn.

Element 2.  Plans include active inquiry lessons where students collect and interpret data in order to develop concepts, understand scientific processes, relationships and natural patterns from empirical experiences.

Element 3.  Plan fair and equitable assessment strategies to analyze student learning and to evaluate if the learning goals are met. Assessment strategies are designed to continuously evaluate preconceptions and ideas that students hold and the understandings that students have formulated.

Element 4.  Plan a learning environment and learning experiences for all students that demonstrate chemical safety, safety procedures, and the ethical treatment of living organisms within their licensure area. 

Standard 4.  Safety – Effective teachers of science can, in a 7-12 classroom setting, demonstrate and maintain chemical safety, safety procedures, and the ethical treatment of living organisms needed in the 7-12 science classroom appropriate to their area of licensure. Candidates will: 

Element 1.  Design activities in a 7-12 classroom that demonstrate the safe and proper techniques for the preparation, storage, dispensing, supervision, and disposal of all materials used within their subject area science instruction.

Element 2.  Design and demonstrate activities in a 7-12 classroom that demonstrate an ability to implement emergency procedures and the maintenance of safety equipment, policies and procedures that comply with established state and/or national guidelines. Candidates ensure safe science activities appropriate for the abilities of all students.

Element 3.  Design and demonstrate activities in a 7-12 classroom that demonstrate ethical decision-making with respect to the treatment of all living organisms in and out of the classroom. They emphasize safe, humane, and ethical treatment of animals and comply with the legal restrictions on the collection, keeping, and use of living organisms. 

Standard 5.  Impact on Student Learning – Effective teachers of science provide evidence to show that 7-12 students’ understanding of major science concepts, principles, theories, and laws have changed as a result of instruction by the candidate and that student knowledge is at a level of understanding beyond memorization. Candidates will: 

Element 1.  Collect, organize, analyze, and reflect on diagnostic, formative and summative evidence of a change in mental functioning demonstrating that scientific knowledge is gained and/or corrected.

Element 2.  Provide data to show that 7-12 students are able to distinguish science from nonscience, understand the evolution and practice of science as a human endeavor, and critically analyze assertion made in the name of science.
Element 3.  Engage students in developmentally appropriate inquiries that require them to develop concepts and relationships from their observations, data, and inferences in a scientific manner.

Standard 6.  Professional Knowledge and Skills – Effective teachers of science strive continuously to improve their knowledge and understanding of the ever changing knowledge base of both content and science pedagogy. They identify with and conduct themselves as part of the science education community. Candidates will: 

Element 1.  Engage in professional development opportunities in their content field such as talks, symposiums, research opportunities, or projects within their community.

Element 2.  Engage in professional development opportunities such as conferences, research opportunities, or projects within their community.
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006.20A  Grade Levels:  6‑12

006.20B  Endorsement Type:  Subject

006.20C  Persons with this endorsement may teach economics in grades 6 through 12.

006.20D  Certification Endorsement Requirements: This endorsement requires a minimum of 36 semester hours including 30 hours in economics and six (6) semester hours in one or more of the other social studies areas (Geography, History, Political Science, Psychology, and Sociology). 






THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution should prepare prospective teachers to:
A. Demonstrate knowledge and understanding of the concepts, principles, and processes of inquiry in economics, and be able to apply them, including being able to:
1. Apply the concepts and processes underlying the structure and operations of the United States economy and the role of citizens as producers and consumers;
2. Analyze how market prices and output levels are determined;
3. Examine and relate the role of the national, state, local, and tribal entities in the United States economy;
4. Establish connections and interdependence of the United States economic system and systems in other countries; and
5. Apply primary resources and interpret data to communicate economic concepts
6. Asking economic questions, identifying and collecting economic data, analyzing and visualizing economic data, making decisions based on conclusions drawn from inquiry process
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	[bookmark: _Toc56432012]006.20  Elementary Education

006.21A  Grade levels:  K-6 (K-8 in self-contained classrooms)

006.21B  Endorsement type:  Field

006.21C  Persons with this endorsement may teach children in all elementary subjects in kindergarten through grade 6 in all schools; and in grades 7 and 8 in self-contained classrooms.  Self-contained classrooms exist when students spend more than half the school day with one teacher who provides instruction in more than half of the academic areas of the curriculum.

006.21D  Certification Endorsement Requirements:   This endorsement requires 40 hours of professional education coursework related to teaching children from kindergarten through grade eight and 30 hours of academic coursework in all areas of the elementary curriculum.  

006.21D1  A minimum of 40 semester hours of professional education coursework related specifically to elementary education.

006.21D2  A minimum of 30 semester hours of academic coursework distributed across the four curriculum areas of English language arts, mathematics, science, and social studies/history.  A minimum of six (6) semester hours is required in each of the four areas. Coursework specifically addresses the content area standards for each of the four areas must include:

006.21D2a  English Language Arts; and 

006.21D2b  Mathematics; and

006.21D2c  Science; and

006.21D2d  Social Studies.

006.21D3  In addition to the 30 semester hours listed above, academic coursework is required in each of the following areas:

006.21D3a  Fine Arts; and

006.21D3b  Health and Wellness.

006.21F   The applicant will be required to submit a passing score for the applicable content test as set forth by the Board.



THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the professional education course work based on the Nebraska Teacher and Principal Performance Standards, the program should prepare prospective teachers to:
A. Demonstrate knowledge and understanding of and be able to teach the concepts, skills, and processes of English language arts, mathematics, science, and social studies, fine arts and health and wellness in the content standards through grade eight as defined by the Nebraska State Board of Education.
B. Know, understand, and use the major concepts, principles, theories, and research related to development of children and young adolescents to construct learning opportunities that support individual students’ development, acquisition of knowledge, and motivation.  
C.  Demonstrate competence in the following curricular areas:
D. 
1. English Language Arts
Candidates know, understand, and use fundamental concepts of English language arts including the following components: 
a. Oral language development; and
b. Concepts of print and alphabetic principle; and
c. Phonological and phonemic awareness; and
d. Phonics and word analysis; and 
e. Fluency; and
f. Vocabulary development; and
g. Writing for a variety of tasks, disciplines, purposes, and audiences; and
h. Comprehension; and 
i. Motivation and engagement; and 
j. Characteristics of dyslexia and the science of dyslexia; and evidence-based structured literacy interventions, classroom accommodations, and assistive technology for individuals with dyslexia.

2. Science
a. Candidates know, understand, and use fundamental concepts of physical, life, and earth/space sciences including disciplinary core ideas and crosscutting concepts, science and engineering practices, and the nature of science; and
b. Candidates can design and implement age-appropriate inquiry lessons to teach science, to build student understanding for personal and social applications, and to convey the nature of science; and
c. Candidates can engage learners in authentic and relevant learning experiences that cultivate a sense of wonder and curiosity, make sense of phenomena and identify creative solutions to local and global problems.



3.	Mathematics
a. Candidates know, understand, and use the major concepts and procedures that define number and operations, algebra, geometry, measurement, and data analysis and probability; and
b. Candidates know and demonstrate a high level of competence in conceptual understanding, procedural fluency, and problem solving using multiple representations while communicating reasoning; and
c. Candidates can engage learners in problem solving, reasoning and proof, communication, connections, and representation.

4.	Social Studies
a. Candidates know, understand, and use the major concepts and modes of inquiry from the social studies—the integrated study of economics, civics, history, geography and the social studies civil discourse practices, and informed decision making; and
b. Candidates can engage learners to promote the learner’s ability to make informed decisions as citizens of a culturally diverse democratic society and interdependent world.
c. 
5. Fine Arts
a. Candidates know, understand, and use the content, functions, and achievements of the fine arts including media, visual, dance, music, and theater as primary tools for communication, inquiry, and engagement among learners; and 
b. Candidates can engage learners in connecting to and/or expressing the human experience through the arts.
c. 
6. Health Education
Candidates know, understand, and use the major concepts in the subject matter of health education and wellness to create opportunities for student development and practice of skills that contribute to health literacy.

7. Physical Education
Candidates know, understand, and use—as appropriate to their own understanding and skills—human movement and physical activity as central elements to foster an active, healthy lifestyle and enhanced quality of life for elementary students.

D.  Demonstrate proficiency in instruction-related competencies, including:
1.  Planning and Preparation
The teacher plans using district and state content standards, district-supported curriculum, instructional materials, and strategies, evidence-based resources, data, and community context to address the needs of each student in achieving rigorous learning goals.
a. Through collaboration with colleagues, prioritizes district and state content standards to ensure vertical alignment and appropriate pacing of curriculum; and
b. Utilizes high quality instructional materials within a locally determined curriculum to implement coherent units, lessons, and activities that reflect high expectations and enable each student to achieve district and state content standards, learning goals, and instructional objectives; and
c. Supplements locally determined curriculum and district-supported high quality instructional materials by evaluating and selecting resources to support specific student needs, while maintaining challenging, yet engaging learning experiences; and
d. Uses all students’ abilities, cultural norms, and personal, family, and community experiences to prepare for differentiated, relevant, and rigorous instruction; and
e. Engages in collaborative school-wide learning communities that meet to reflect on professional practice, examine student data, and identify strategies directly applicable to improving instruction and learning; and
f. Uses multiple sources of relevant data to tailor culturally responsive learning experiences that address students’ academic, physical, social-emotional, and mental health needs, with specific attention toward equitable opportunities and outcomes for all student groups.

3. The Learning Environment
The teacher creates and maintains a learning environment that promotes student engagement and fosters positive relationships, inclusivity, social-emotional development, and academic growth and achievement.
a. Builds and sustains a relationship with each student that results in an accessible learning environment of trust, mutual respect, and support; and
b. Promotes recognition of each student’s diverse personal experiences and builds upon those experiences to increase academic success; and
c. Creates and maintains a collaborative learning environment that supports each student’s diverse academic, social-emotional, linguistic, and physical strengths and needs; and
d. Establishes, communicates, and maintains high expectations, effective routines, procedures, and clear standards of conduct to create a safe, efficient, and effective learning environment for all students; and
e. Maintains a learning environment that encourages students to reflect on and take ownership of their own learning behaviors and academic progress.

4. Instructional Strategies
The teacher implements evidence-based, district-supported instructional strategies to ensure student growth and achievement.
a. Implements a range of evidence-based, district-supported strategies to ensure each student achieves district and state content standards, learning goals, and instructional objectives; and
b. Uses a variety of evidence-based, district-supported resources and multimodal instructional tools to engage students in rigorous learning experiences; and
c. Identifies, implements, and evaluates evidence-based, district-supported instructional strategies that are responsive to each student’s abilities, cultural norms, and personal, family, and community experiences; and
d. Reflects on classroom observations and assessment data and differentiates instruction by adjusting the pace of instruction, focus of instruction, and method of delivery to address each student’s strengths and needs; and
e. Engages students in constructing new and meaningful learning through problem-solving, critical and creative thinking, purposeful discourse, and inquiry aligned with locally determined curriculum and district-supported high quality instructional materials; and
f. Models cultural competence and responsiveness by implementing and sustaining evidence-based, district-supported curriculum, instructional materials, and strategies that confront and eliminate institutional bias and student marginalization.

5. Assessment
The teacher systematically uses a balanced assessment system that includes formative, interim, and summative assessments to measure student progress and to inform ongoing planning, instruction, and reporting.
a. Utilizes formative, interim, and summative assessments that align to district and state content standards, learning goals, and instructional objectives; and
b. Uses a variety of district-supported classroom-based assessments that confront and eliminate institutional bias and student marginalization, meet all students’ developmental needs, and ensure each student has the opportunity to demonstrate understanding; and
c. Uses formative, interim, and summative assessments and the resulting data to inform instruction, monitor student progress over time, and provide meaningful feedback to each student; and
d. Analyzes formative, interim, and summative assessment data, individually and with colleagues, to ensure alignment to instruction; and
e. Provides students with constructive, specific, and frequent feedback during and after instruction to enable students to assess, adjust, monitor, and reflect on their own progress toward learning goals; and
f. Accurately documents and clearly communicates assessment data about student progress over time to relevant stakeholders.

6. Professionalism
The teacher exhibits a commitment to professional ethics and the school's vision, mission and goals, participates in professional growth opportunities to support student and self-learning, and contributes to the profession.
a. Adheres to school policies, procedures, and regulations and models ethical behavior and integrity in accordance with the established standards of the district; and
b. Develops and sustains productive and appropriate relationships through communication with students, colleagues, administrators, families, and the larger community in an effort to support and enhance each student’s academic success and well-being; and
c. Actively pursues opportunities for professional growth and leadership development both as an individual and as a member of a learning community; and
d. Reflects on professional practices to support and improve student learning and maintains high expectations for self in lesson preparedness; and
e. Advocates for and contributes to the shared mission, vision, and continuous improvement of the school and professional community; and
f. Collaborates to enhance culturally responsive interactions with students, families, colleagues, and the larger community to share responsibility for the growth of student learning, development, and achievement; and
g. Communicates with and protects the established rights and confidentiality of students, families, colleagues, and the larger community.

E.  Demonstrate an understanding of historical, philosophical, and contemporary backgrounds in elementary education.
E. Participate in clinical experiences.  Candidates should be engaged in clinical experiences interpreting the knowledge and skills in these guidelines and which include interactions with:
1. Students in primary (K-3) and intermediate grades; and
2. Children and young adolescents representing diverse populations.
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	006.22  English

006.22A  Grade Levels: 7-12

006.22B  Endorsement Type:  Subject

006.22C  Persons with this endorsement may teach writing, language, and literature in grades 7 through 12.

006.22D  This endorsement is available for placement on a Nebraska certificate only for those individuals who held this endorsement, or are recommended for the endorsement by a standard institution of higher education prior to August 1, 2015.  Standard institutions of higher education will not be able to recommend this endorsement for placement on a certificate after August 1, 2015.  


	                          History	
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	[bookmark: _Toc56432014]006.23  English As A Second Language

006.23A  Grade Levels:  PK-12, PK-6, 7-12

006.23B  Endorsement Type:  Supplemental 

006.23C  Persons with this endorsement may teach English as a Second Language (ESL) in the grade levels for which they are prepared. 

006.23D  Certification Endorsement Requirements:  This endorsement requires a minimum of 15 semester hours of course work in the following topics:  Second Language Acquisition, English Language/Linguistics, Cross-Cultural Communication, Methods/Curriculum Design in English as a Second Language, and Assessment and Evaluation of English Language Learners (ELL).

006.23D1  Practicum.  Candidates must complete a 45 clock hour practicum working with ELL students at the grade level(s) of the endorsement being sought. 





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution should prepare prospective teachers according  to the Teachers of Speakers of Other Languages (TESOL) standards, to address the following:
Standard 1.  Know, understand, and use the major theories and research related to the structure and acquisition of language to help English Language Learners’ (ELLs) develop language and literacy and achieve in the content areas. 
Element 1.  Candidates demonstrate understanding of language as a system, including phonology, morphology, syntax, pragmatics and semantics, and support ELLs as they acquire English language and literacy in order to achieve in the content areas.
Element 2.  They understand and apply theories and research in language acquisition and development to support their ELLs’ English language and literacy learning and content area achievement.
Standard 2.  Candidates know, understand, and use major concepts, principles, theories, and research related to the nature and role of culture and cultural groups to construct supportive learning environments for ELLs.
Element 1.  They know, understand, and use major theories and research related to the nature and role of culture in their instruction.  They demonstrate understanding of how cultural groups and individual cultural identities affect language learning and school achievement.
Standard 3.  Candidates know, understand, and use evidence-based practices and strategies related to planning, implementing, and managing standards-based ESL and content instruction.
Element 1.  They know, understand, and apply concepts, research, and best practices to plan classroom instruction in a supportive learning environment for ELLs.  They plan for multi-level classrooms with learners from diverse backgrounds using standards-based ESL and content curriculum.
Element 2.  They know, manage, and implement a variety of standards-based teaching strategies and techniques for developing and integrating English listening, speaking, reading, and writing.  They support ELLs’ access to the core curriculum by teaching language through academic content.
Element 3.  They are familiar with a wide range of standards-based materials, resources, and technologies, and choose, adapt, and use them in effective ESL and content teaching.
Standard 4.  Candidates demonstrate understanding of issues and concepts of assessment and use standards-based procedures with ELLs.
Element 1.  They demonstrate understanding of various assessment issues as they affect ELLs, such as accountability, bias, special education testing, language proficiency, and accommodations in formal testing situations.
Element 2.  They know and can use a variety of standards-based language proficiency instruments to show language growth and to inform their instruction.  They demonstrate understanding of their uses for identification, placement, and reclassification of ELLs.
Element 3.  They know and can use a variety of performance-based assessment tools and techniques to inform instruction for use in the classroom.
Standard 5.  Candidates keep current with new instructional techniques, research results, advances in the ESL field, and education policy issues and demonstrate knowledge of the history of ESL teaching.  They use such information to reflect on and improve their instruction and assessment practices.  Candidates work collaboratively with school staff and the community to improve the learning environment, provide support, and advocate for ELLs and their families.
Element 1.  They demonstrate knowledge of history, research, educational public policy, and current practice in the field of ESL teaching and apply this knowledge to inform teaching and learning.
Element 2.  They take advantage of professional growth opportunities and demonstrate the ability to build partnerships with colleagues and students’ families, serve as community resources, and advocate for ELLs.
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	[bookmark: _Toc56432015]006.24  English Language Arts

006.24A 	Grade Levels: 6-12

006.24B 	Endorsement Type:  Field

006.24C 	Persons with this endorsement may teach English Language Arts courses such as literature, writing, language, communications (including speech, theatre, and journalism), and reading/literacy skills in grades 6 through 12.

006.24D 	Certification Endorsement Requirements: This endorsement requires a minimum of 48 semester hours of content and pedagogical content coursework in foundational reading, language and literacy development, supporting readers at all levels, writing, literature, and communications.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE
INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on the National Council of Teachers of English (NCTE) Standards for Initial Preparation of Teachers of Secondary English Language Arts (2012), Nebraska’s College-and Career-Ready Standards for English Language Arts (2021), and Nebraska’s Teacher and Principal Performance Standards (2020).
Standard 1. Candidates must demonstrate knowledge of English Language Arts (ELA) subject matter content that specifically includes grade-appropriate literary and informational text types, characteristics of, and instructional strategies for, complex text, and multimodal texts, as well as developmental understanding of adolescents as readers.
 
Element 1. Candidates are knowledgeable about a wide range of literary and informational texts types–  multimodal texts, classic texts, and contemporary texts, including young adult – that represent a range of world literatures, historical traditions, genres, and the lived experiences of diverse, socially constructed identity characteristics such as ethnicity, gender, age, sexual orientation, physical attributes, personality, political affiliations, religious beliefs, and professional identities; they are able to use literary and informational text theories to interpret and critique a range of texts.
Element 2. Candidates are knowledgeable about how adolescents read texts and make meaning through interaction with a variety of formats and digital environments, including knowledge of how information is created and shared in different disciplines. 

Standard 2. Candidates demonstrate knowledge of English Language Arts subject matter
content that specifically includes language and writing as well as knowledge of
adolescents as language users.

Element 1. Candidates can compose a range of formal and informal texts taking into consideration the interrelationships among form, content, audience, context, and purpose; candidates can flexibly use digital media to compose multimodal texts and discourse.
Element 2. Candidates know the conventions of English language as they relate to various rhetorical situations (grammar, usage, and mechanics); they understand the concept of dialect and are familiar with relevant grammar systems (e.g., descriptive and prescriptive); they understand principles of second language acquisition, including language alternation; they recognize the influence of English language history on ELA content; and they understand the impact of language and linguistic diversity on society and culture.
Element 3. Candidates are knowledgeable about the variety of ways sentences are constructed and how sentences interact with one another to build cohesive paragraphs; candidates understand the complex and varying grammatical structures within text and how they contribute to its overall meaning.
Element 4. Candidates are knowledgeable about how adolescents produce texts, communicate knowledge, and make meaning through interaction with media in a variety of formats.

Standard 3. Candidates plan instruction and assessments for reading and the study of literature to promote learning for all students; they understand how to interpret data from a variety of formative and summative assessment types and make instructional decisions accordingly.
 
Element 1. Candidates use their knowledge of theory, research and practice in English Language Arts to plan standards-based, coherent, and relevant learning experiences utilizing a range of different texts—across genres, periods, forms, authors, cultures and various forms of media—and instructional strategies that are motivating and accessible to all students. 
 
Element 2. Candidates use a range of authentic assessments of student literacy skills that demonstrate an understanding of how learners develop across all content strands of Nebraska’s College- and Career-Ready Standards for English Language Arts. 
 
Element 3. Candidates plan standards-based, coherent, and relevant learning experiences in reading that reflect knowledge of current theory and research about the teaching and learning of reading and utilize a variety of approaches to reading instruction; candidates demonstrate understanding of the role of instructional materials and supporting resources in their curriculum and use them effectively to enhance student learning.
 
Element 4. Candidates design or knowledgeably select appropriate reading assessments that inform instruction by providing data about student interests, reading
proficiencies, and reading processes.
 
Element 5. Candidates plan instruction that incorporates knowledge of language—
structure, history, and conventions—to facilitate students comprehension and
interpretation of print and non-print texts.

Element 6. Candidates plan instruction which, when appropriate, reflects curriculum
integration and incorporates interdisciplinary teaching methods and materials.

Standard 4. Candidates plan instruction and design assessments for composing texts (i.e.,
oral, written, and visual) to promote learning for all students.

Element 1. Candidates use their knowledge of theory, research, and practice in English
Language Arts to plan standards-based, coherent, and relevant composing
experiences that utilize individual and collaborative approaches and
contemporary technologies and reflect an understanding of writing processes
and strategies in different genres for a variety of purposes and audiences.

Element 2. Candidates design a range of assessments for students that promote their
development as writers, are appropriate to the writing task, and are consistent
with current theory and research. Candidates are able to respond to student
writing in process and to finished texts in ways that engage students’ ideas and
encourage their growth as writers over time.

Element 3. Candidates design instruction related to the strategic use of language
conventions (grammar, usage, and mechanics) in the context of students’
writing for different audiences, purposes, and modalities.

Element 4. Candidates design instruction that incorporates students’ home and community languages to enable skillful control over their rhetorical choices and language
practices for a variety of audiences and purposes.

Standard 5. Candidates plan, implement, assess, and reflect on research-based instruction that increases motivation and active student engagement, builds sustained learning of English Language Arts, and responds to diverse students’ context-based needs.

Element 1. Candidates plan and implement instruction based on English Language Arts
curricular requirements and standards, school and community contexts, and
knowledge about students’ linguistic and cultural backgrounds.

Element 2. Candidates use data about their students’ individual differences, identities, and funds of knowledge for literacy learning to create inclusive learning environments that contextualize curriculum and instruction and help all students participate actively in their own learning in English Language Arts.

Element 3. Candidates differentiate instruction based on students’ self-assessments and formal and informal assessments of learning in English Language Arts;
candidates communicate with students about their performance in ways that
actively involve them in their own writing.

Element 4. Candidates select, create, and use a variety of instructional strategies and
teaching resources, including contemporary technologies and digital media,
consistent with what is currently known about student learning in English
Language Arts.

Standard 6. Candidates demonstrate knowledge of how theories and research about social
justice, diversity, equity, student identities, and schools as institutions can
enhance students’ opportunities to learn in English Language Arts.

Element 1. Candidates plan and implement English Language Arts and literacy instruction that promotes critical engagement with complex issues related to maintaining a diverse, inclusive society.

Element 2. Candidates use knowledge of theories and research to plan instruction
responsive to students’ local, national and international histories, individual
identities (e.g., race, ethnicity, gender expression, age, appearance, ability,
spiritual belief, sexual orientation, socioeconomic status, and community
environment), and languages/dialects as they affect students’ opportunities to
learn in English Language Arts.

Standard 7. Candidates are prepared to interact knowledgeably with students, families, and
colleagues based on social needs and institutional roles, engage in leadership
and/or collaborative roles in English Language Arts professional learning
communities, and actively develop as professional educators.

Element 1. Candidates model literate and ethical practices in English Language Arts
teaching, and engage in/reflect on a variety of experiences related to English
Language Arts.

Element 2. Candidates engage in and reflect on a variety of experiences related to English Language Arts that demonstrate understanding of and readiness for leadership, collaboration, ongoing professional development, and community engagement. 

Standard 8. Candidates demonstrate basic knowledge in communication, journalism, and
theatre.

Element 1. Candidates understand and apply the principles of interpersonal and public
communication for a variety of purposes and settings.

Element 2. Candidates model an understanding of the production, range, and influence of responsible journalism and mass communication in contemporary culture,
including legal and ethical practices.

Element 3. Candidates articulate the basic principles of creative interpretation including voice control and projection, movement, and acting techniques.
English Language Arts
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006.25A  Grade Levels:  6-12

006.25B  Endorsement Type:  Field

006.25C  Persons with this endorsement may teach Family and Consumer Sciences courses and will be eligible for the Work-Based Learning endorsement.

006.25D  Certification Endorsement Requirements:  This endorsement requires a minimum of 48 semester hours, including 42 semester hours of Family and Consumer Sciences content with the following minimums:

006.25D1  Three (3) semester hours – Methods in Family and Consumer Sciences; and

006.25D2  Three (3) semester hours – Careers, Community and Family Connections; and

006.25D3  Nine (9) semester hours – Consumer Economics and Family Resources; and

006.25D4  Nine (9) semester hours – Family and Human Development; and

006.25D5  Nine (9) semester hours – Nutrition, Food Science and Food Production; and

006.25D6  Three (3) semester hours – Design, Textiles, Apparel, or Interiors; and

006.25D7  A minimum of three (3) semester hours of professional education coursework to include pedagogical content knowledge and principles of career and technical education; and

006.25D8  A minimum of three (3) semester hours of coursework in coordination and supervision of work-based learning; and

006.25E  Work Experience:  The endorsement is available only to those persons who have either (A) 1,000 verified hours of paid work-based experience relevant to the career field, or (B) at least 300 hours of supervised work experience relevant to the career field under the direction of the college or university recommending the endorsement.






THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines:
 
Pedagogical Content Knowledge and Content Knowledge
Standard 1.  Career, Community and Family Connections
Analyze family, community, and work interrelationships; investigate career paths; examine family and consumer sciences careers; and apply career decision making and transitioning processes.
Standard 2.  Consumer Economics and Family Resources
Utilize resources responsibly to address the diverse needs and goals of individuals, families, and communities in family and consumer sciences areas such as resource management, consumer economics, financial literacy, living environments, and textiles and apparel.
Standard 3.  Family and Human Development
Apply principles and theories of child development, human growth and development, interpersonal relationships, and family to strengthen individuals and families across the lifespan in contexts such as parenting, care giving, and the workplace.
Standard 4.  Nutrition, Food Science, and Food Production
Apply nutrition concepts that enhance individual and family well-being across the lifespan; apply food science and nutrition, food production and preparation; promote food production skills for families and in the workplace; and demonstrate effective lab management practices that apply to food and nutrition.
Standard 5.  Design, textiles, Apparel, or Interiors
Demonstrate application of elements and principles of design related to textiles, apparel, and interiors; integrate knowledge, skills, and practices required for careers in housing, interior design, clothing, and textiles; and demonstrate effective lab management practices that apply to design, textiles, apparel, and interiors.
Standard 6.  Methods in Family and Consumer Sciences Instruction
In addition to content and career preparation, programs must prepare teachers with knowledge in classroom and program implementation including:

Element 1.    Curriculum development and program management;
Element 2.    Instructional strategies, resources and technology integration;
Element 3,    Child and youth development;
Element 4.    Responsive teaching;
Element 5.    Subject matter knowledge;
a.   Family, Career, and Community Leaders of America (FCCLA) curriculum integration;
b.   Principles of career and technical education;
Element 6.    Classroom culture and relationships;
a.   Diversity, inclusive practices, and English language learners;
Element 7.    Managing classroom activities and the learning environment;
Element 8.    Student and program assessment;
Element 9.    Professionalism; and
Element 10.  Reflective practices.

Standard 7.  Integrate the Nebraska Career Readiness Standards in all Family and Consumer Sciences courses to include:

Element 1.    Apply appropriate academic and technical skills;
Element 2.    Communicate effectively and appropriately;
Element 3.    Contribute to employer and community success;
Element 4.    Make sense of problems and persevere in solving them;
Element 5.    Use critical thinking skills;
Element 6.    Demonstrate innovation and creativity;
Element 7.    Model ethical leadership and effective management;
Element 8.    Work productively in teams and demonstrate cultural competency;
Element 9.    Utilize technology
Element 10.  Manage personal career development; and
Element 11.  Attend to personal and financial well-being.

Principles of Career and Technical Education

Standard 8.  Curriculum Development and Program Design

Deliver a standards-based curriculum in appropriate career fields through programs of study that incorporate classroom and laboratory instruction; experiential, project and work-based learning, and leadership and personal development through Family, Career, and Community Leaders of America (FCCLA).

Element 1.    Develop programs of study that reflect the needs of the community and have been developed in accordance with state requirements.
Element 2.    Design courses in the program of study that are organized logically and sequentially from introductory to advanced levels.

Standard 9.  Facilities and Equipment Planning

Design facilities and equipment plans that support the implementation of the program and curriculum by providing all students with opportunities for the development and application of knowledge and skills.

Element 1.    Develop facility plans that provide for the effective delivery of all programs of study offered.
Element 2.    Demonstrate knowledge of existing local, state, and federal safety and health standards.
Element 3.    Develop training and evaluation so those using the facility engage in a safe working environment.
Element 4.    Demonstrate the ability to maintain a clean and organized environment conducive to learning.
Element 5.    Demonstrate knowledge of facility design that is accessible and accommodating to all students.
Element 6.    Demonstrate the ability to organize storage space for both student and teacher materials, supplies, and equipment.
Element 7.    Maintain an inventory of equipment, tools, consumable items, and instructional technology and is able to develop a plan for new purchases and replacements.
Element 8.    Maintain equipment, tools, and instruction technology adequate to current industry standards.
Element 9.    Plan for adequate quantities of tools, equipment, and consumable supplies for equipping students at all times.
Element 10.  Maintain equipment, tools, and instructional technology that is current, available, and used effectively for delivering instruction.

Standard 10.  Experiential, Project, and Work-Based Learning

Enhance student learning through continuous experiential, project, and work-based learning experiences.

Element 1.    Integrate work-based learning with the appropriate career field program for all students.
Element 2.    Align work-based learning to appropriate career field curriculum standards.
Element 3.    Assess work-based learning by measuring students’ growth against a relevant set of career-based skills, knowledge, and competencies.
Element 4.    Promote student-planned, personalized work-based learning experiences.
Element 5.    Engage students to maintain accurate work-based learning documentation to meet state and local requirements.
Element 6.    Provide direct supervision and guidance for each student’s work-based learning experience.
Element 7.    Document work-based learning experiences between the student and adult supervisors.

Standard 11.  Leadership and Personal Development

Engage student participation in intra-curricular leadership and personal development experiences through Family, Career, and Community Leaders of America (FCCLA).

Element 1.    Provide the opportunity for all students to be members of FCCLA.
Element 2.    Engage students to build a progressive leadership and personal development plan.
Element 3.    Engage students in meaningful leadership and personal development activities related to Family and Consumer Sciences.
Element 4.    Provide leadership to ensure the FCCLA constitution and bylaws are up-to-date and approved by chapter members.
Element 5.    Engage students in the planning and implementation of a program of work.
Element 6.    Facilitate the conduct or regularly scheduled chapter meetings.
Element 7.    Implement an awards recognition program planned and conducted by student members.
Element 8     Provide leadership to ensure the FCCLA chapter has a current budget, which provides the financial resources to support the program of work.

Standard 12.  School and Community Partnerships

Engage school and community partners in developing and supporting a quality program.

Element 1.    Demonstrate knowledge of how to regularly inform key stakeholders regarding the goals, objectives, and accomplishments of the family and consumer sciences program.
Element 2.    Demonstrate knowledge of how to initiate engagement of key stakeholders with the Family and consumer Sciences program.
Element 3.    Demonstrate knowledge of how to recognize key stakeholders for their support of the Family and Consumer Sciences program.
Element 4.    Participates in key stakeholder activities.

Standard 13.  Program Marketing

Engage key stakeholders through involvement, recognition, and the sharing of information about all components of the program.

Element 1.    Design and implement a strategic marketing effort with pieces implemented by the appropriate key stakeholders.
Element 2.    Design and implement a recruitment and retention plan that yields steady or increasing student enrollment.
Element 3.    Utilize relevant Family and Consumer Sciences career field data for marketing and communication purposes.

Standard 14.  Program Planning and Evaluation

Design and implement a system of needs assessment and evaluation for continual program development and improvement.

Element 1.    Collect and report relevant Family and Consumer Sciences data to key stakeholders and other entities as determined by local and state requirements.
Element 2.    Survey key stakeholders to determine their expectations and current assessment of program quality and the success of students.
Element 3.    Provide leadership for a representative Family and Consumer Sciences advisory committee, authorized by the local board of education, to meet regularly to advise program direction and development.
Element 4.    Provide leadership for creation and implementation of a programmatic strategic plan that is based on performance data, key stakeholder surveys, and advisory committee input.
Element 5.    Develop and implement a Family and Consumer Sciences budget that provides the financial resources to support the current and planned needs of the program.

Guidelines are based, in part, on National Standards for Teachers of Family and Consumer Sciences developed by the National Association of Teacher Educators for Family and Consumer Sciences (NATEFACS) (2004) and National Quality Program Standards for Agriculture, Food and Natural Resources Education and informed by other Career and Technical professional standards (2016).
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006.26A  Grade Levels:  6 -12

006.26B  Endorsement Type:  Subject

006.26C  Persons with this endorsement may teach geography in grades 6 through 12.

006.26D  Certification Endorsement Requirements:  This endorsement requires a minimum of 36 semester hours, including 30 hours in geography and six (6) semester hours in one or more of the other social studies areas (Economics, History, Political Science, Psychology, and/or Sociology). 





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution should prepare prospective teachers to:
A. Demonstrate knowledge and understanding of the concepts, principles, and processes of inquiry in geography, and be able to apply them, including being able to:
1. Demonstrate an understanding of maps, including mental maps, and other geographic representations, tools, and technologies to acquire and report information from a spatial perspective;
2. Analyze the geographic information about people, places, and environments on the Earth’s surface, which includes an understanding of both the physical and human characteristics of places;
3. Demonstrate an understanding of the physical and cultural geography of Nebraska;
4. Develop the concept of regions as a means to interpret Earth’s complexity in terms of how culture and experience influence people’s perceptions of places and regions including identification of Earth’s ecosystems;
5. Demonstrate an understanding of population distributions, human migrations and the complexity of the world’s cultural mosaic;
6. Analyze the patterns and networks of economic interdependency, the processes, patterns, and functions of human settlements, and explain the forces of cooperation and conflict;
7. Demonstrate an understanding of the interrelationships of human actions and the physical environment, including being able to show cross cultural comparison of ideology and behaviors; and
8. Provide examples of how to use geography to interpret the past and present and to plan for the future.
9. Asking geographic questions, identifying and collecting geographic data, analyzing and visualizing geographic data, making decisions based on conclusions drawn from inquiry process.
Geography
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006.27A  Grade Levels:  7-12

006.27B  Endorsement Type:  Subject

006.27C  Persons with this endorsement may teach comprehensive health education programs in grades 7 through 12.

006.27D  Certification Endorsement Requirements:  This endorsement requires a minimum of 30 semester hours in health courses that demonstrate content knowledge and skills of a health literate educator; assess needs to determine priorities for comprehensive school health education; plan comprehensive school health curricula and programs; implement health education instruction; assess student learning; plan and coordinate a school health education program; communicate and advocate for health and school health education; serve as a resource person in health education; and collaborate with other professionals in implementing a coordinated school health program.



THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution should prepare prospective Health teachers, according to the American Association for Health Education (AAHE) standards to:

Standard 1.  Demonstrate the knowledge and skills of a health literate educator, including:
Element 1.  Theoretical foundations of health behavior and principles of learning;
Element 2.  The National Health Education Standards;
Element 3.  Practices that promote health and/or safety;
Element 4.  Behaviors that might compromise health and/or safety;
Element 5.  Disease etiology and prevention practices; and
Element 6.  Health literacy skills of an informed consumer of health products and services.
Standard 2.  Demonstrate content knowledge and understanding of:
Element 1.  Human anatomy and physiology;
Element 2.  Community Health;
Element 3.  Consumer Health;
Element 4.  Environmental Health;
Element 5.  Family Life including sexuality education;
Element 6.  Mental/Emotional Health including stress management, depression, and death and dying;
Element 7.  Injury Prevention/Safety including violence and suicide;
Element 8.  Nutrition;
Element 9.  Personal Health including health-related physical activity;
Element 10. Prevention/Control of Disease including STDs/STIs, HIV/AIDS, and emerging public health threats; and
Element 11. Substance Use/Misuse/Abuse. 
Standard 3.  Assess needs to determine priorities for school health education such as assessing, collecting, and utilizing a variety of health-related data to infer needs for school health education.
Standard 4.  Plan effective comprehensive school health education curricula and programs, including:
Element 1.  Designing strategies for involving key stakeholders in program planning for School Health Education;
Element 2.  Designing a logical scope and sequence of skill-based learning experiences that accommodate all students;
Element 3.  Creating appropriate and measurable learner objectives that align with assessments and scoring guides;
Element 4.  Selecting developmentally appropriate strategies to meet learning objectives;
Element 5.  Aligning health education curricula with needs assessment data and the National Health Education Standards; and
Element 6.  Conducting feasibility analysis for implementing selected strategies.
Standard 5.  Implement health education instruction, including but not limited to:
Element 1.  Demonstration of multiple instructional strategies that reflect effective pedagogy and health education theories and models that facilitate learning for all students;
Element 2.  Utilization of technology and resources to provide instruction and engage diverse learners;
Element 3.  Exhibition of competency in classroom management; and
Element 4.  Reflection on implementation practices, adjusting objectives, instructional strategies and assessments as necessary to enhance student learning.

Standard 6.  Assess student learning, including:
Element 1.  Develop assessment plans;
Element 2.  Analyze available assessment instruments;
Element 3.  Develop instruments to assess student learning;
Element 4.  Implement plans to assess student learning; and
Element 5.  Utilize assessment results to guide future instruction.
Standard 7.  Plan and coordinate a school health education program by:
Element 1.  Developing a plan for comprehensive school health education (CSHE) within a coordinated school health program (CSHP);
Element 2.  Explaining how a health education program fits the culture of a school and contributes to the school’s mission;
Element 3.  Designing a plan to collaborate with others such as school personnel, community health educators, and students’ families in planning and implementing health education programs.
Standard 8.  Serve as a resource person in health education by:
Element 1.  Using current credible and reliable health information resources;
Element 2.  Responding to requests for health information;
Element 3.  Selecting accurate, current, and reliable educational resource materials for dissemination; and
Element 4.  Describing ways to establish effective consultative and collaborative relationships with others involved in Coordinated School Health Programs.
Standard 9.  Communicate and advocate for health and school health education by:
Element 1.  Analyzing and responding to factors that impact current and future needs in comprehensive school health education;
Element 2.  Applying a variety of communication methods and techniques;
Element 3.  Advocating for coordinated school health and comprehensive school health education; and
Element 4.  Demonstrating professionalism.
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006.28A  Grade Levels:  PK-12

006.28B  Endorsement Type:  Field

006.28C  Persons with this endorsement may teach health and physical education in  prekindergarten through grade 12.

006.28D  Certification Endorsement Requirements:  This endorsement requires 54 semester hours of preparation in health and physical education courses with:

006.28D1  A minimum of 27 semester hours in foundations of physical education, including:  anatomy; kinesiology and biomechanics; exercise physiology; motor learning and motor development; skill and fitness based competencies; curriculum planning and implementation; instructional delivery and classroom management; adapted physical education; and assessment of student learning in elementary and secondary physical education programs; and

006.28D2  A minimum of 27 semester hours in health education foundations that: demonstrate content knowledge and skills of a health literate educator; assess needs to determine priorities for comprehensive school health education; plan comprehensive school health curricula and programs; implement health education instruction; assess student learning; plan and coordinate a school health education program; communicate and advocate for health and school health education; serve as a resource person in health education; and collaborate with other professionals in implementing a coordinated school health program.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution should prepare Health and Physical Education teachers, according to the American Alliance for Health, Physical Education, Recreation and Dance (AAHPERD) and the American Association for Health Education (AAHE) standards to:

Standard 1.  Demonstrate Scientific and Theoretical Knowledge:
Element 1.  Describe and apply physiological and biomechanical concepts related to skillful movement, physical activity, and fitness;
Element 2.  Describe and apply motor learning and psychological/behavioral theory related to skillful movement, physical activity, and fitness;
Element 3.  Describe and apply motor development theory and principles related to skillful movement, physical activity, and fitness;
Element 4.  Identify historical, philosophical, and social perspectives of physical education issues and legislation; and
Element 5.  Analyze and correct critical elements of motor skills and performance concepts.
Standard 2.  Demonstrate Skill and Fitness Based Competence:
Element 1.  Demonstrate personal competence in motor skill performance for a variety of physical activities and movement patterns;
Element 2.  Achieve and maintain a health-enhancing level of fitness throughout the program; and
Element 3.  Demonstrate performance concepts related to skillful movement in a variety of physical activities.
Standard 3.  Plan and Implement Curriculum:
Element 1.  Design and implement short and long term plans that are linked to program and instructional goals as well as a variety of student needs;
Element 2.  Collaborate with the IEP team, other professionals, and families in the planning and implementation of lessons that meet the needs of students with disabilities;
Element 3.  Develop and implement appropriate (e.g., measurable, developmentally appropriate, performance based) goals and objectives aligned with local, state, and/or national standards;
Element 4.  Design and implement content that is aligned with lesson objectives;
Element 5.  Plan for and manage resources to provide active, fair, and equitable learning experiences;
Element 6.  Plan and adapt instruction for diverse student needs, adding specific accommodations and/or modifications for student exceptionalities;
Element 7.  Plan and implement progressive and sequential instruction that addresses the diverse needs of all students; and
Element 8.  Demonstrate knowledge of current technology by planning and implementing learning experiences that require students to appropriately use technology to meet lesson objectives. 
Standard 4.  Demonstrate Instructional Delivery and Classroom Management:
Element 1.  Demonstrate effective verbal and non-verbal communication skills across a variety of instructional formats;
Element 2.  Implement effective demonstrations, explanations, and instructional cues and prompts to link physical activity concepts to appropriate learning experiences;
Element 3.  Provide effective instructional feedback for skill acquisition, student learning, and motivation;
Element 4.  Recognize the changing dynamics of the environment and adjust instructional tasks based on student responses;
Element 5.  Utilize managerial rules, routines, and transitions to create and maintain a safe and effective learning environment; and
Element 6.  Implement strategies to help students demonstrate responsible personal and social behaviors in a productive learning environment.
Standard 5.  Demonstrate Impact on Student Learning:
Element 1.  Select or create appropriate assessments that will measure student achievement of goals and objectives;
Element 2.  Use appropriate assessments to evaluate student learning before, during, and after instruction; and
Element 3.  Utilize the reflective cycle to implement change in teacher performance, student learning, and/or instructional goals and decisions.
Standard 6.  Demonstrate Professionalism:
Element 1.  Demonstrate behaviors that are consistent with the belief that all students can become physically educated individuals;
Element 2.  Participate in activities that enhance collaboration and lead to professional growth and development;
Element 3.  Demonstrate behaviors that are consistent with the professional ethics of highly qualified teachers; and 
Element 4.  Communicate in ways that convey respect and sensitivity.
Standard 7.  Demonstrate the knowledge and skills of a health literate educator, including:
Element 1.  Theoretical foundations of health behaviors and principles of learning;
Element 2.  The National Health Education Standards;
Element 3.  Practices that promote health and safety;
Element 4.  Behaviors that might compromise health and/or safety;
Element 5.  Disease etiology and prevention practices; and
Element 6.  Health literacy skills of an informed consumer of health products and services.
Standard 8.  Demonstrate content knowledge and understanding of:
Element 1.  Human anatomy and physiology;
Element 2.  Community Health;
Element 3.  Consumer Health;
Element 4.  Environmental Health;
Element 5.  Family Life including sexuality education;
Element 6.  Mental/Emotional Health including stress management, depression, and death and dying;
Element 7.  Injury Prevention/Safety including violence and suicide;
Element 8.  Nutrition;
Element 9.  Personal Health including health-related physical activity;
Element 10. Prevention/Control of Disease including STDs/STIs, HIV/AIDS, and  emerging public health threats; and
Element 11. Substance Use/Misuse/Abuse.
Standard 9.  Assess needs to determine priorities for school health education such as assessing, collecting, and utilizing a variety of health-related data to infer needs for school health education.
Standard 10.  Plan effective comprehensive school health education curricula and programs, including:
Element 1.  Designing strategies for involving key stakeholders in program planning for School Health Education;
Element 2.  Designing a logical scope and sequence of skill-based learning experiences that accommodate all students;
Element 3.  Creating appropriate and measurable learner objectives that align with assessments and scoring guides;
Element 4.  Selecting developmentally appropriate strategies to meet learning objectives;
Element 5.  Aligning health education curricula with needs assessment data and the National Health Education Standards; and
Element 6.  Conducting feasibility analysis for implementing selected strategies.
Standard 11.  Implement health instruction, including but not limited to:
Element 1.  Demonstration of multiple instructional strategies that reflect effective pedagogy and health education theories and models that facilitate learning for all students;
Element 2.  Utilization of technology and resources to provide instruction and engage diverse learners;
Element 3.  Exhibition of competency in classroom management; and
Element 4.  Reflection on implementation practices, adjusting objectives, instructional strategies and assessments as necessary to enhance student learning.
Standard 12.  Assess student learning, including:
Element 1.  Develop assessment plans;
Element 2.  Analyze available assessment instruments;
Element 3.  Develop instruments to assess student learning;
Element 4.  Implement plans to assess student learning; and
Element 5.  Utilize assessment results to guide future instruction.
Standard 13.  Plan and coordinate a school health education program by:
Element 1.  Developing a plan for comprehensive school health education (CSHE) within a coordinated school health program (CSHP);
Element 2.  Explaining how a health education program fits the culture of a school and contributes to the school’s mission;
Element 3.  Designing a plan to collaborate with others such as school personnel, community health educators, and students’ families in planning and 
Element 4.  Implementing health education programs.
Standard 14.  Serve as a resource person in health education by:
Element 1.  Using current credible and reliable health information resources;
Element 2.  Responding to requests for health information;
Element 3.  Selecting accurate, current, and reliable educational resource materials for dissemination; and
Element 4.  Describing ways to establish effective consultative and collaborative relationships with others involved in Coordinated School Health Programs.
Standard 15.  Communicate and advocate for health and school health education by:
Element 1.  Analyzing and responding to factors that impact current and future needs in comprehensive school health education;
Element 2.  Applying a variety of communication methods and techniques;
Element 3.  Advocating for coordinated school health and comprehensive school health education; and
Element 4.  Demonstrating professionalism.
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006.29A  Grade Levels:  6-12

006.29B  Endorsement Type:  Field 

006.29C  Persons with this endorsement may teach Health Sciences courses and will be eligible for the Work-Based Learning endorsement. 

006.29D  Certification Endorsement Requirements: This field endorsement requires a minimum of fifty (50) semester hours with the following minimums: 

006.29D1  A minimum of three (3) semester hours in human growth and development; and 

006.29D2  A minimum of three (3) semester hours in human anatomy and a minimum of three (3) semester hours in human physiology; and 

006.29D3  A minimum of fifteen (15) semester hours in one or more additional Health Sciences areas:  medical terminology, nutrition, public/community health, behavioral health, and health care in society; and 

006.29D4  A minimum of six (6) semester hours in exercise physiology and kinesiology; and

006.29D5  A minimum of two (2) semester hours in CPR/First Aid certification; and

006.29D6  A minimum of three (3) semester hours in medical law and ethics; and

006.29D7  A minimum of twelve (12) semester hours of professional education course work that includes pedagogical content knowledge and principles of career and technical education; and

006.29D8  A minimum of three (3) semester hours of coursework in the coordination and supervision of work-based learning; and

006.29E  Work Experience:  The endorsement is available only to those persons who have either (A) 1,000 hours of paid work-based experience relevant to the career field or (B) at least 300 hours of supervised work experience relevant to the career field under the direction of the college or university recommending the endorsement.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the knowledge and competencies required by the following guidelines:

Pedagogical Content Knowledge

Standard 1.  Health Science candidates will have the appropriate pedagogical knowledge and skills to develop and deliver an effective Health Science curriculum to prepare students for entry-level positions in Health Science career settings.

Health Science candidates will:

Element 1.   Plan and implement an effective Health Science program of study that aligns with the Nebraska Department of Education: 
1a.   Career and Technical Education Health Sciences Approved State Model
        Programs of Study;
1b.   Nebraska College and Career Ready Practices; and
1c.   Health Science Cluster and Pathway Standards.
Element 2.   Design instructional methods and assessment tools using current and research-based strategies to advance learning.
Element 3.   Plan, implement, assess, and reflect on instruction that promotes student engagement, builds sustained Health Science college and career readiness, and responds to diverse student needs.
Element 4.   Recognize current health care and Allied Health resources and technology to manage instruction and to support student learning in the Health Science field. 

Health Sciences Content Knowledge

Standard 2.  Health Science candidates will have the knowledge and skills to deliver appropriate Health Science content knowledge to all students.

Health Science candidates will:

Element 1.   Possess content knowledge upon which to build the Health Science curriculum.
Element 2.   Apply knowledge of core academic areas (English Language Arts, Mathematics, Science, and Social Studies) within the Health Science curriculum.
Element 3.   Incorporate an understanding of historical, current, and evolving domestic and global Health Science trends, including Health Science career possibilities and associated career preparation.
Element 4.   Demonstrate knowledge of, and the ability to develop student skills for successful employment in the Health Science industry.
Element 5.   Demonstrate knowledge of health and safety policies/guidelines, regulatory standards, legal and ethical practices, and safety procedures related to Health Science occupations.


Communication and Collaboration

Standard 3.  Health Science candidates will utilize effective communication and collaboration skills to enhance the Health Science curriculum by working with education and Health Science partners.

Health Science candidates will:

Element 1.   Collaborate with secondary educational systems, post-secondary educational institutions, and/or medical profession partners in the development of an articulated curriculum.
Element 2.   Collaborate with school personnel and Health Science industry representatives to provide instruction and field-based experiences in settings with qualified staff to support student learning.
Element 3.   Collaborate with community-based advisory committees to support and enhance the Health Science program.

Professional Knowledge and Skills

Standard 4.  Health Science candidates will demonstrate attitudes, knowledge, skills and dispositions needed for success as a teacher in Health Science.

Health Science candidates will:

Element 1.   Model legal/ethical practices, guidelines and procedures for Health Science.
Element 2.   Identify concepts and strategies through Career Student Organizations (CSO), such as HOSA-Future Health Professionals that assist students to be college and career ready.
Element 3.   Facilitate collaborative learning by working together in groups that may include students, teachers, business and industry leaders, and others.

Principles of Career and Technical Education 

Standard 5.  Deliver a standards-based curriculum in appropriate career fields through programs of study that incorporate classroom and laboratory instruction; experiential, project and work-based learning, and leadership and personal development through HOSA-Future Health Professionals.

Element 1.   Develop programs of study that reflect the needs of the community and have been developed in accordance with state requirements.
Element 2.   Design courses in the program of study that are organized logically and sequentially from introductory to advanced levels.

Standard 6.  Design facilities and equipment that support the implementation of the program and curriculum by providing all students with opportunities for the development and application of knowledge and skills.

Element 1.   Develop facility plans that provide for the effective delivery of all programs of study offered.
Element 2.   Demonstrate knowledge of existing local, state, and federal safety and health standards.
Element 3.   Develop training and evaluation so those using the facility engage in a safe working environment.
Element 4.   Demonstrate the ability to maintain a clean and organized environment conducive to learning.
Element 5.   Demonstrate knowledge of facility design that is accessible and accommodating to all students.
Element 6.   Demonstrate the ability to organize storage space for both student and teacher materials, supplies, and equipment.
Element 7.   Maintain an inventory of equipment, tools, consumable items, and instructional technology and is able to develop a plan for new purchases and replacements.
Element 8.   Maintain equipment, tools, and instruction technology adequate to current industry standards.
Element 9.   Plan for adequate quantities of tools, equipment, and consumable supplies for equipping students at all times.
Element 10.  Maintain equipment, tools, and instructional technology that is current, available, and used effectively for delivering instruction.

Standard 7.  Enhance student learning through continuous experiential, project, and work-based learning experiences.

Element 1.   Integrate work-based learning with the appropriate career field program for all students.
Element 2.   Align work-based learning to appropriate career field curriculum standards.
Element 3.   Assess work-based learning by measuring students’ growth against a relevant set of career-based skills, knowledge, and competencies.
Element 4.   Promote student-planned, personalized work-based learning experiences.
Element 5.   Engage students to maintain accurate work-based learning documentation to meet state and local requirements.
Element 6.   Provide direct supervision and guidance for each student’s work-based learning experience.
Element 7.   Document work-based learning experiences between the student and adult supervisors.

Standard 8.  Demonstrate knowledge of leadership and personal development.  Engage student participation in intra-curricular leadership and personal development experiences through HOSA-Future Health Professionals.

Element 1.   Provide the opportunity for all students to be a member of HOSA-Future Health Professionals.
Element 2.   Engage students to build a progressive leadership and personal development plan.
Element 3.   Engage students in meaningful leadership and personal development activities related to Health Sciences.
Element 4.   Provide leadership to ensure the HOSA-Future Health Professionals constitution and bylaws are up-to-date and approved by chapter members.
Element 5.   Engage students in the planning and implementation of a program of activities.
Element 6.   Facilitate the conduct of regularly scheduled chapter meetings.
Element 7.   Implement an awards recognition program planned and conducted by student members.
Element 8.   Provide leadership to ensure the HOSA-Future Health Professionals chapter has a current budget, which provides the financial resources to support the program of work.

Standard 9.  Demonstrate knowledge of school and community partnerships.  Engage school and community partners in developing and supporting a quality program.

Element 1.   Demonstrate knowledge of how to regularly inform key stakeholders regarding the goals, objectives, and accomplishment of the Health Sciences program.
Element 2.   Demonstrate knowledge of how to initiate engagement of key stakeholders with the Health Sciences program.
Element 3.   Demonstrate knowledge of how to recognize key stakeholders for their support of the Health Sciences program.
Element 4.   Participate in key stakeholder activities.

Standard 10.  Demonstrate knowledge of program marketing.  Engage key stakeholders through involvement, recognition, and the sharing of information about all components of the program.

Element 1.   Design and implement strategic marketing efforts with pieces implemented by the appropriate key stakeholders.
Element 2.   Design and implement a recruitment and retention plan that yields steady or increasing student enrollment.
Element 3.   Utilize relevant Health Sciences program data for marketing and communication purposes.

Standard 11.  Demonstrate knowledge of program planning and evaluation.  Design and implement a system of needs assessment and evaluation for continual program development and improvement.

Element 1.   Collect and report relevant Health Sciences program data to key stakeholders and other entities as determined by local and state requirements.
Element 2.   Survey key stakeholders to determine their expectations and current assessment of program quality and the success of students.
Element 3.   Provide leadership for a representative Health Sciences advisory committee, authorized by the local board of education, to meet regularly to advise program direction and development.
Element 4.   Provide leadership for creation and implementation of a programmatic strategic plan that is based on performance data, key stakeholder surveys, and advisory committee input.
Element 5.   Develop and implement a Health Sciences budget that provides the financial resources to support the current and planned needs of the program.


Guidelines are based, in part, on National Quality Program Standards for Agriculture, Food and Natural Resources Education and informed by other Career and Technical professional standards (2016).
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006.30A  Grade Levels: 6-12

006.30B  Endorsement Type:  Supplemental.  This endorsement requires an applicant to hold, or earn concurrently, a subject or field endorsement in:  Science, Biology, Health and Physical Education, Physical Education, Health Education, Agriculture Education, or Family and Consumer Sciences Occupational.

006.30C  Persons with this endorsement may teach Health Sciences courses and will be eligible for the Work-Based Learning endorsement. 

006.30D Certification Endorsement Requirements: This supplemental endorsement requires a minimum of fifteen (15) semester hours with the following minimums: 

006.30D1  A minimum of nine (9) semester hours which must include: 

006.30D1a  A minimum of three (3) semester hours in human anatomy and/or human physiology; and

006.30D1b  A minimum of six (6) semester hours in one or more additional Health Sciences areas:  medical terminology, exercise physiology, kinesiology, and public/community health; and

006.30D2  A minimum of three (3) semester hours of professional education course work to include pedagogical content knowledge and principles of career and technical education; and

006.30D3  A minimum of three (3) semester hours of course work in coordination and supervision of work-based learning; and 

006.30E  Work Experience:  The endorsement is available only to those persons who have either (A) 1,000 verified hours of paid work-based experience relevant to the career field or (B) at least 300 hours of supervised work experience relevant to the career field under the direction of the college or university recommending the endorsement.






THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the knowledge and competencies required by the following guidelines:

Pedagogical Content Knowledge

Standard 1.  Health Science candidates will have the appropriate pedagogical knowledge and skills to develop and deliver an effective Health Science curriculum to prepare students for entry-level positions in Health Science career settings.

Health Science candidates will:

Element 1.   Plan and implement an effective Health Science program of study that aligns with the Nebraska Department of Education: 
1a.   Career and Technical Education Health Sciences Approved State Model
        Programs of Study;
1b.   Nebraska College and Career Ready Practices; and
1c.   Health Science Cluster and Pathway Standards.
Element 2.   Design instructional methods and assessment tools using current and research-based strategies to advance learning.
Element 3.   Plan, implement, assess, and reflect on instruction that promotes student engagement, builds sustained Health Science college and career readiness, and responds to diverse student needs.
Element 4.   Recognize current health care and Allied Health resources and technology to manage instruction and to support student learning in the Health Science field. 

Health Sciences Content Knowledge

Standard 2.  Health Science candidates will have the knowledge and skills to deliver appropriate Health Science content knowledge to all students.

Health Science candidates will:

Element 1.   Possess content knowledge upon which to build the Health Science curriculum.
Element 2.   Apply knowledge of core academic areas (English Language Arts, Mathematics, Science, and Social Studies) within the Health Science curriculum.
Element 3.   Incorporate an understanding of historical, current, and evolving domestic and global Health Science trends, including Health Science career possibilities and associated career preparation.
Element 4.   Demonstrate knowledge of, and the ability to develop student skills for successful employment in the Health Science industry.
Element 5.   Demonstrate knowledge of health and safety policies/guidelines, regulatory standards, legal and ethical practices, and safety procedures related to Health Science occupations.

Communication and Collaboration

Standard 3.  Health Science candidates will utilize effective communication and collaboration skills to enhance the Health Science curriculum by working with education and Health Science partners.

Health Science candidates will:

Element 1.   Collaborate with secondary educational systems, post-secondary educational institutions, and/or medical profession partners in the development of an articulated curriculum.
Element 2.   Collaborate with school personnel and Health Science industry representatives to provide instruction and field-based experiences in settings with qualified staff to support student learning.
Element 3.   Collaborate with community-based advisory committees to support and enhance the Health Science program.

Professional Knowledge and Skills

Standard 4.  Health Science candidates will demonstrate attitudes, knowledge, skills and dispositions needed for success as a teacher in Health Science.

Health Science candidates will:

Element 1.   Model legal/ethical practices, guidelines and procedures for Health Science.
Element 2.   Identify concepts and strategies through Career Student Organizations (CSO), such as HOSA-Future Health Professionals that assist students to be college and career ready.
Element 3.   Facilitate collaborative learning by working together in groups that may include students, teachers, business and industry leaders, and others.

Principles of Career and Technical Education 

Standard 5.  Deliver a standards-based curriculum in appropriate career fields through programs of study that incorporate classroom and laboratory instruction; experiential, project and work-based learning, and leadership and personal development through HOSA-Future Health Professionals.

Element 1.   Develop programs of study that reflect the needs of the community and have been developed in accordance with state requirements.
Element 2.   Design courses in the program of study that are organized logically and sequentially from introductory to advanced levels.

Standard 6.  Design facilities and equipment that support the implementation of the program and curriculum by providing all students with opportunities for the development and application of knowledge and skills.

Element 1.   Develop facility plans that provide for the effective delivery of all programs of study offered.
Element 2.   Demonstrate knowledge of existing local, state, and federal safety and health standards.
Element 3.   Develop training and evaluation so those using the facility engage in a safe working environment.
Element 4.   Demonstrate the ability to maintain a clean and organized environment conducive to learning.
Element 5.   Demonstrate knowledge of facility design that is accessible and accommodating to all students.
Element 6.   Demonstrate the ability to organize storage space for both student and teacher materials, supplies, and equipment.
Element 7.   Maintain an inventory of equipment, tools, consumable items, and instructional technology and is able to develop a plan for new purchases and replacements.
Element 8.   Maintain equipment, tools, and instruction technology adequate to current industry standards.
Element 9.   Plan for adequate quantities of tools, equipment, and consumable supplies for equipping students at all times.
Element 10.  Maintain equipment, tools, and instructional technology that is current, available, and used effectively for delivering instruction.

Standard 7.  Enhance student learning through continuous experiential, project, and work-based learning experiences.

Element 1.   Integrate work-based learning with the appropriate career field program for all students.
Element 2.   Align work-based learning to appropriate career field curriculum standards.
Element 3.   Assess work-based learning by measuring students’ growth against a relevant set of career-based skills, knowledge, and competencies.
Element 4.   Promote student-planned, personalized work-based learning experiences.
Element 5.   Engage students to maintain accurate work-based learning documentation to meet state and local requirements.
Element 6.   Provide direct supervision and guidance for each student’s work-based learning experience.
Element 7   Document work-based learning experiences between the student and adult supervisors.

Standard 8.  Demonstrate knowledge of leadership and personal development.  Engage student participation in intra-curricular leadership and personal development experiences through HOSA-Future Health Professionals.

Element 1.   Provide the opportunity for all students to be a member of HOSA-Future Health Professionals.
Element 2.   Engage students to build a progressive leadership and personal development plan.
Element 3.   Engage students in meaningful leadership and personal development activities related to Health Sciences.
Element 4.   Provide leadership to ensure the HOSA-Future Health Professionals constitution and bylaws are up-to-date and approved by chapter members.
Element 5.   Engage students in the planning and implementation of a program of activities.
Element 6.   Facilitate the conduct of regularly scheduled chapter meetings.
Element 7.   Implement an awards recognition program planned and conducted by student members.
Element 8.   Provide leadership to ensure the HOSA-Future Health Professionals chapter has a current budget, which provides the financial resources to support the program of work.

Standard 9.  Demonstrate knowledge of school and community partnerships.  Engage school and community partners in developing and supporting a quality program.

Element 1.   Demonstrate knowledge of how to regularly inform key stakeholders regarding the goals, objectives, and accomplishment of the Health Sciences program.
Element 2.   Demonstrate knowledge of how to initiate engagement of key stakeholders with the Health Sciences program.
Element 3.   Demonstrate knowledge of how to recognize key stakeholders for their support of the Health Sciences program.
Element 4.   Participate in key stakeholder activities.

Standard 10.  Demonstrate knowledge of program marketing.  Engage key stakeholders through involvement, recognition, and the sharing of information about all components of the program.

Element 1.   Design and implement strategic marketing efforts with pieces implemented by the appropriate key stakeholders.
Element 2.   Design and implement a recruitment and retention plan that yields steady or increasing student enrollment.
Element 3.   Utilize relevant Health Sciences program data for marketing and communication purposes.

Standard 11.  Demonstrate knowledge of program planning and evaluation.  Design and implement a system of needs assessment and evaluation for continual program development and improvement.

Element 1.   Collect and report relevant Health Sciences program data to key stakeholders and other entities as determined by local and state requirements.
Element 2.   Survey key stakeholders to determine their expectations and current assessment of program quality and the success of students.
Element 3.   Provide leadership for a representative Health Sciences advisory committee, authorized by the local board of education, to meet regularly to advise program direction and development.
Element 4.   Provide leadership for creation and implementation of a programmatic strategic plan that is based on performance data, key stakeholder surveys, and advisory committee input.
Element 5.   Develop and implement a Health Sciences budget that provides the financial resources to support the current and planned needs of the program.


Guidelines are based, in part, on National Quality Program Standards for Agriculture, Food and Natural Resources Education and informed by other Career and Technical professional standards (2016).
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006.31A  Grade Levels: K-12

006.31B  Endorsement Type:  Supplemental

006.31C  Persons with this endorsement may teach learners with high ability; facilitate the identification of learners with high ability; develop, coordinate, and evaluate programs for learners with high ability; and act as a resource person in education for students with high ability in kindergarten through grade 12.

006.31D  Certification Endorsement Requirements: This endorsement requires a minimum of 18 semester hours related to the education of learners with high ability and a minimum of 90 hours of related clinical experience, including experience at both elementary (K-6) and secondary (7-12) levels.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution should prepare prospective teachers to:
A. Design cognitively complex learning experiences for high ability learners, including being able to:
1. Develop and follow a scope and sequence of instruction across grade levels;
2. Apply appropriate instructional methods, models, and materials to meet the unique needs of learners with high ability;
3. Select, adapt, and use instructional strategies and materials according to individual student characteristics;
4. Incorporate career, ethical, multicultural, and service learning opportunities into the instruction; and
5. Create and use appropriate methods to evaluate student learning (e.g., rubrics).
B. Demonstrate knowledge and an understanding of the unique socio-emotional development of high ability learners, and be able to apply the information, including being able to:
1. Use appropriate resources to facilitate the positive social and emotional development of all learners with high ability, including but not limited to, affective curriculum, career guidance, and awareness in meeting the needs of second language, twice exceptional (LD, ADHD, Aspergers, etc.), at-risk, and under-achieving high ability learners.
C. Demonstrate knowledge and an understanding of student identification strategies and procedures, and be able to apply the information, including being able to:
1. Identify high ability learners based on a wide variety of assessment instruments and nomination procedures; 
2. Identify high ability learners among diverse, atypical groups;
3. Compare the validity of current assessment measures; and
4. Interpret assessment data.
D. Develop high ability learner programs based on philosophical, theoretical, and empirical evidence, including being able to:
1. Design a continuum of services accessible to the diverse needs of all high ability learners;
2. Identify adequate funding;
3. Anchor the program in the history, theory and philosophy of the field;
4. Prescribe curriculum and instruction for high ability learners based on their unique developmental characteristics to meet both cognitive and affective needs, including but not limited to:
a. Differentiated curriculum,
b. Curriculum acceleration,
c. Curriculum enrichment,
d. Compacted curriculum,
e. Student grouping,
f. Mentoring/shadowing,
g. Affective curriculum, and
h. Specialized counseling;
5. Develop policies that make/include provisions for the needs of high ability learners; and
6. Design and deliver tiered staff development, including mentoring of colleagues.
E. Demonstrate knowledge and an understanding of the concepts and principles of program management and be able to:
1. Administer/manage a comprehensive high ability learner program which includes the ability to:
a. Identify qualified personnel to direct programs,
b. Integrate a high ability learner program into the school or district’s general education program,
c. Organize advocacy efforts,
d. Evaluate and select requisite materials and resources,
e. Oversee the evaluation of program effectiveness,
f. Consult and collaborate with a variety of stakeholders, and
g. Communicate legal and professional issues in the field of high ability learners to colleagues.
F. Demonstrate knowledge and an understanding of professional development theories and strategies, and be able to apply them, including being able to:
1. Develop and deliver ongoing professional development for teachers involved in the education of high ability learners;
2. Consult and collaborate with a variety of audiences; and
3. Develop, prescribe and demonstrate to other staff members appropriate curriculum to meet the unique needs of high ability learners, including but not limited to:
a. Differentiated curriculum,
b. Curriculum acceleration,
c. Curriculum enrichment,
d. Compacted curriculum,
e. Student grouping, and
f. Mentoring/shadowing.
G. Demonstrate knowledge and an understanding of program evaluation, and be able to apply the information, including being able to:
1. Use appropriate evaluation practices, valid and reliable instruments, and procedures to regularly monitor and report the progress of learners with high ability; and
2. Conduct evaluation of program effectiveness in meeting intended goals, including being able to use formative and summative evaluation strategies for substantive program improvement and development to meet the needs and interests of diverse groups.
H. Clinical Experiences:  The 90 clock hours of clinical experiences should provide teachers with opportunities to:
1. Have clinical experiences with elementary and secondary students with high ability, under the auspices of a qualified educator of learners with high ability; and
2. Provide consultation services to colleagues, parent, or other stakeholders.
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006.32A  Grade Levels:  6-12

006.32B  Endorsement Type:  Subject

006.32C  Persons with this endorsement may teach history in grades 6 through 12.

006.32D  Certification Endorsement Requirements:  This endorsement requires a minimum of 36 semester hours including 30 semester hours in history and a minimum of six (6) semester hours in one or more of the other social studies areas (Economics, Geography, Political Science, Psychology, and Sociology). 
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Information Technology 140

THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution should prepare prospective teachers to:
A. Demonstrate knowledge and understanding of the concepts, principles, and processes of inquiry in American and World History, and be able to apply them, including being able to:
1. Analyze patterns of continuity and change in multiple regions and time;
2. Demonstrate a global knowledge and understanding of peoples, cultures, and;
3. Use historical analysis and interpretation to consider multiple perspectives, including the perspectives of marginalized and historically underrepresented groups;
4. Use a chronological framework to understand the sociological, political, economic and cultural history of the global community through time;
5. Demonstrate knowledge and understanding of the cultural history of Nebraska, including Native American cultures;
6. Analyze the impact of Nebraska’s past and present on United States history;
7. Investigate, interpret, and analyze important events and persistent issues using multiple historical and contemporary resources; and 
8. Asking historical questions, identifying and collecting historical data, analyzing and visualizing historical data, making decisions based on conclusions drawn from inquiry process.
	[bookmark: _Toc56432024]006.33  Information Technology

006.33A  Grade Levels:  PK-12

006.33B  Endorsement Type:  Supplemental 

006.33C  Persons with this endorsement may teach information technology courses. 

006.33D  Certification Endorsement Requirements:  This endorsement requires a minimum of 15 semester hours in information technology courses.






THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines: 

Standard 1.  Demonstrate knowledge of ethical, human, legal and social issues, which may include privacy, accessibility, copyright, intellectual property, plagiarism, and information validity.

Standard 2.  Demonstrate knowledge of classroom and instructional management methodologies using appropriate materials, methods, resources, and curricula for teaching information technology, which may include:

Element 1.    Instructional strategies that create authentic and meaningful learning experiences;
Element 2.    Instructional strategies for dealing with learning styles and diverse populations; and
Element 3.    Effective methods of assessment and evaluation with appropriate feedback techniques.

Standard 3.  Demonstrate knowledge of methods and skills appropriate to planning and designing learning environments, which may include:

Element 1.    Classroom design that includes access to technical resources and tools; and
Element 2.    Management skills and techniques.
Standard 4.  Demonstrate knowledge and application of basic programming concepts, that include:
Element 1.    Computational thinking and problem solving;
Element 2.    Design principles and common programming structures;
Element 3.    Procedural and object-oriented programs;
Element 4.    Application development tools;
Element 5.    Program solutions coded in a common high-level language; and
Element 6.    Strategies for testing, troubleshooting, and debugging code and other computational artifacts.
Element 7.    Data processing and analysis; and
Element 8.    Use of appropriate communication forms to explain computational artifacts.

Standard 5.  Demonstrate practical knowledge and skills with computing systems, networks, and other relevant infrastructure which include:  

Element 1.    Operating systems;
Element 2.    Computer network systems; 
Element 3.    Organization and architecture of computer systems and software; and 
Element 4.    Security of network hardware, software, and data. 

Standard 6.  Demonstrate a basic knowledge of interactive media, which includes:

Element 1.    Design and implementation of linked web pages using HTML and CSS; 
Element 2.    Effective use of digital media and design applications, including video and photo editing tools; 
Element 3.    Social media; and 
Element 4.    Database design, development, and management

Standard 7.  Demonstrate the ability to systematically identify and evaluate existing and emerging technologies and their impact on society, which include: 

Element 1.    Identifying and classifying emerging technologies; 
Element 2.    Systematically assessing the potential impacts of emerging technologies; 
Element 3.    Adopting strategies for learning about emerging technologies; and 
Element 4.    Applying usability and ergonomic principles that impact technology adoption.

Guidelines based, in part on National Standards for Business Education (2013), Computer Science Teachers Association (CSTA) K-12 Computer Science Standards (2011), and K-12 Computer Science Frameworks (2016).
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006.34A  Grade Levels:  PK-12

006.34B  Endorsement Type:  Supplemental endorsement only.  This endorsement cannot exist by itself on a certificate, but is added to a certificate only in the presence of other endorsements which may have been acquired earlier or concurrently.

006.34C  Persons with this endorsement may assist in or facilitate the development of technology programs for students in prekindergarten through grade 12.  

006.34D  Certification Endorsement Requirements:  This endorsement requires a minimum of 15 semester hours which includes the following:

006.34D1  The study of school and district level technology integration into curriculum areas for instructional improvement; and

006.34D2  The study of research and best practices of technology integration to address school improvement efforts; and

006.34D3  The study of education leadership for collecting, analyzing, reporting, and using data for instructional improvement.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution shall prepare prospective teachers, according to the International Society for Technology in Education (ISTE) standards, to address the following: 
Demonstrate leadership in educational technology, which may include:
Element 1.  Policy design;
Element 2.  Educational application of new techniques and hardware; and
Element 3.  Integrating technology planning in current school improvement planning.
Standard 1. Demonstrate knowledge of ethical, human, legal and social issues when using electronic communications, which may include privacy, accessibility, copyright, intellectual property, plagiarism, and information validity.
Standard 2. Demonstrate knowledge of classroom and instructional management methodologies using appropriate materials, methods, resources, and curricula for integrating technology which may include:
Element 1.  Instructional strategies that create authentic and meaningful learning experiences;
Element 2.  Instructional strategies for dealing with learning styles and diverse populations; and
Element 3.  Instructional strategies for alternative learning opportunities.
Standard 3. Demonstrate knowledge of methods and skills appropriate to planning and designing learning environments, which may include:
Element 1.  Classroom design that facilitates access to technical resources and tools;
Element 2.  24/7 learning solutions for students and teachers;
Element 3.  Management skills and techniques;
Element 4.  Differentiation and personalization of learning; and
Element 5.  Use of education technology research and best practices.
Standard 4. Demonstrate knowledge of assessment, which may include:
Element 1.  Formative and summative assessments aligned with content and technology standards and use of resulting data to inform learning and teaching;
Element 2.  Technology based test opportunities;
Element 3.  Student skill requirements for technology based tests;
Element 4.  Understanding and preparing the test environment; and
Element 5.  Accommodations for student access to testing.
Standard 5. Demonstrate knowledge of appropriate professional development, which may include:
Element 1.  Modeling and promotion of the effective use of technology for learning;
Element 2.  Designing appropriate integration learning opportunities for staff; and
Element 3.  Adult learning styles and techniques.
Standard 6. Demonstrate knowledge of integrating interactive media, which may include:
Element 1.  Web-based media and applications;
Element 2.  Multimedia tools;
Element 3.  Games, simulations, augmented reality, and
	Instructional Technology Leadership
	Endorsement Guidelines
	To Accompany Rule 24
	(Adopted by the State Board
	of Education on June 4, 2025)

Element 4.  Digital media.
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006.35A   Grade Levels: 7-12

006.35B   Endorsement Type:  Supplemental
 
006.35C  Persons with this endorsement may teach journalism writing and production courses, and direct student efforts in curricular and cocurricular media intended for public consumption in grades 7 through 12.

006.35D  Certification Endorsement Requirements: This endorsement requires a minimum of 18 semester hours in journalism and digital literacies, including an approved field experience. 





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on the Journalism Education Association Standards for Journalism Educators (2012). 
Standard 1.  Candidates demonstrate knowledge of journalism and media principles and history. 
Element 1.  Candidates understand the history and evolution of media as well as the functions, limitations and influences of media in society. 

Element 2.  Candidates demonstrate knowledge of legal and ethical issues as they apply to scholastic media, including first Amendment-related rights and responsibilities. 

Element 3.  Candidates understand the value of news for today’s media consumers. 
Standard 2.  Candidates demonstrate knowledge of communication theory and practice in the context of journalism and media production.  
Element 1.  Candidates demonstrate understanding of the writing process as it relates to journalism to include brainstorming, questioning, reporting, gathering and synthesizing information, writing, editing, and evaluating the final multimedia product. 

Element 2.  Candidates promote students’ understanding of audience and the importance of matching language use, angle, and style with the writer’s intended audience.

Element 3.  Candidates demonstrate skill in a variety of forms of journalistic writing, including news, features, opinion and their appropriate style.

Element 4.  Candidates understand the value of using audio, video, and still photography to tell stories in compelling ways and package multimedia products effectively using various forms of journalistic design and methods. 
Standard 3.  Candidates demonstrate knowledge of theories of learning and human behavior, and the impact of students’ individual differences, identities, and experiences on their learning and on their perceptions of the world. 
Element 1.  Candidates understand the interrelationship and concurrent development of various communication skills.
Element 2.  Candidates understand the conditions that enhance the development of life-long learning.

Element 3.  Candidates understand the influence of students’ backgrounds, attitude, interests and expectations on their communication skills, on the ways they learn, and on the ways they use media and communicate.

Element 4.  Candidates plan instruction and assessment that accommodates a wide range of learners with different learning needs and experiences, create environments that support respectful approaches to individual differences, and encourage publication staff diversity.
Standard 4.  Candidates create classrooms that encourage student engagement, autonomy, and collaboration. 
Element 1.  Candidates create media-rich atmospheres for students to learn both collaboratively and individually. 

Element 2.  Candidates use questioning to show understanding, help students articulate their ideas and thinking processes, promote risk-taking and problem-solving, facilitate recall of information, encourage thinking, stimulate curiosity and help students to question on their own. 

Element 3.  Candidates employ discussion and conferencing for a variety of purposes to suit the needs of students.

Element 4.  Candidates emphasize the effective use of research in a mass media setting and help students understand their unique role as disseminators of information and their rights as journalists and media consumers. 
Standard 5.  Candidates plan instruction and design assessments that promote learning for all students. 
Element 1.  Candidates understand key principles of journalism curriculum development, instruction, and assessment.

Element 2.  Candidates design a journalism curriculum that is student-centered and covers multiple facets of journalistic storytelling and visual communication to help frame journalism as a unique discipline and profession.

Element 3.  Candidates select appropriate textbooks and teaching materials for classroom use and implement a variety of effective instructional strategies to help students become active scholastic journalists.

Element 4.  Candidates use appropriate professional and scholastic media legal and ethical policies and practices and ensure that students understand media’s role in a democracy and their part in its preservation. 
Standard 6.  Candidates employ classroom and publication staff organizational models that encourage student engagement, creativity, and responsibility.  
Element 1.  Candidates structure course and publication experiences that emphasize process over product and help students understand their roles as informational gatekeepers in school-based media, and their rights and responsibilities as journalists. 

Element 2.  Candidates employ a variety of effective instructional strategies in student media production that help students become scholastic journalists, provide leadership training, and offer lessons in fiscal responsibility, conflict resolution and time management. 

Element 3.  Candidates organize course and publication staff operating principles that are in accordance with law and ethics as they relate to scholastic media, encourage students to take creative risks, and establish production schedules that approximate the practices of professional journalists. 

Element 4.  Candidates provide students with opportunities to use technology (including computers, mobile media devices, cameras, the Internet, etc.) as production tools; use text, graphics, photography, radio, television, and new media to emphasize a range of story-telling possibilities; and use creative approaches to information design and packaging for student media.  
Standard 7.  Candidates employ current, research-based methods of assessing student learning. 
Element 1.  Candidates employ multiple assessment strategies for reading, writing, speaking, listening, viewing, and designing products. 

Element 2.  Candidates decide the appropriate time to use each type of assessment, how to interpret assessment results, how to use those results to promote student learning, and how to convey assessment data to students, parents, and administrators. 

Element 3.  Candidates respond effectively and constructively on an ongoing basis to students’ work.
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Element 4.  Candidates help students learn to assess their own growth through creation of career portfolios of their work, publications, photography, and new media.
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006.36A  Grade Levels:  6-12

006.65B  Endorsement Type:  Field

006.36C  Persons with this endorsement may teach mathematics in grades 6 through 12.

006.36D  Certification Endorsement Requirements:  This endorsement requires a minimum of 36 semester hours of mathematics.






THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution will prepare prospective mathematics teachers according to the 2012 standards of the National Council of Teachers of Mathematics (NCTM) to:  
A.  Demonstrate knowledge and understanding of and be able to teach the concepts, skills, and processes of mathematics as defined in the currently adopted Nebraska Content Standards as per 92 NAC Rule 10. 
Standard 1.  Content Knowledge.  Effective teachers of secondary mathematics demonstrate and apply knowledge of major mathematics concepts, algorithms, procedures, connections, and applications within and among mathematical domains. They understand the influence of curriculum standards on the mathematical content knowledge needed for teaching secondary (6-12) students.
Preservice teacher candidates:
1.a)  Demonstrate and apply knowledge of major mathematics concepts, algorithms, procedures, applications in varied contexts, and connections within and among mathematical domains (Number, Algebra, Geometry, Trigonometry, Statistics, Probability, Calculus, and Discrete Mathematics) as outlined in the NCTM NCATE Mathematics Content for Secondary (listed below); and
1.b)  Demonstrate an understanding of curriculum standards for mathematics and their impact on the mathematical content knowledge necessary for teaching secondary students.
All secondary mathematics teachers are prepared with depth and breadth in the following mathematical domains:  Number, Algebra, Geometry, Trigonometry, Statistics, Probability, Calculus, and Discrete Mathematics.  All teachers certified in secondary mathematics will know, understand, and teach with the breadth of understanding reflecting the following competencies for each of these domains:
1.  Number and Quantity.  All secondary mathematics teachers are prepared to develop student proficiency with the following topics related to number and quantity:
1.1  Structure, properties, relationships, and operations including standard and non-standard algorithms on various types of numbers and number systems, including integer, rational, irrational, real, and complex numbers;
1.2  Fundamental ideas of number theory (divisors, factors and factorization, primes, composite numbers, greatest common factor, least common multiple, and modular arithmetic)
1.3  Quantitative reasoning and relationships that include ratio, rate, and proportion and the use of units in problem situations;
1.4  Vector and matrix operations, modeling, and applications;
1.5  Utilization of technological tools to explore number and quantity; and
1.6  Historical development and perspectives of number, number systems, and quantity including contributions of significant figures and diverse cultures.
2.  Algebra.  All secondary mathematics teachers are prepared to develop student proficiency with the following topics related to algebra:
2.1  Algebraic notation, symbols, expressions, equations, inequalities, and proportional relationships, and their use in describing, interpreting, and modeling relationships;
2.2  Function classes including polynomial, exponential and logarithmic, absolute value, rational, periodic, and discrete and how the choices of parameters determine particular cases and model specific situations;
2.3  Functional representations (tables, graphs, equations, descriptions, recursive definitions, and finite differences) and notations as a means to describe, interpret, and analyze relationships and to build new functions;
2.4  Patterns of change in linear, quadratic, polynomial, and exponential functions and in proportional and inversely proportional relationships and types of real-world relationships these functions can model;
2.5  Linear algebra including vectors, matrices, and transformations;
2.6  Abstract algebra including groups, rings, and fields and the relationship between these structures and formal structures for number systems and numerical and symbolic calculations;
2.7  Utilization of technological tools to explore algebraic ideas, individual functions, and classes of related functions and to solve problems; and
2.8  Historical development and perspectives of algebra including contributions of significant figures and diverse cultures.
3.  Geometry and Trigonometry.  All secondary mathematics teachers are prepared to develop student proficiency with the following topics related to geometry and trigonometry:
3.1  Core concepts and principles of Euclidean geometry in two and three dimensions and examples of non-Euclidean geometry;
3.2  Transformations including dilations, translations, rotations, reflections, glide reflections, and the expression of symmetry in terms of transformations;
3.3  Congruence, similarity and scaling, and their development and expression in terms of transformations;
3.4  Right triangles and trigonometry;
3.5  Application of periodic phenomena and trigonometric identities;
3.6  Identification, classification into categories, visualization, and representation of two- and three-dimensional objects (triangles, quadrilaterals, regular polygons, prisms, pyramids, cones, cylinders, and spheres);
3.7  Formula rationale and derivation (perimeter, area, and volume) of two- and three-dimensional objects (triangles, quadrilaterals, regular polygons, rectangular prisms, pyramids, cones, cylinders, and spheres), with attention to units, unit comparison, and the iteration, additivity, and invariance related to measurements;
3.8  Geometric constructions, axiomatic reasoning, and proof;
3.9  Analytic and coordinate geometry including algebraic proofs (e.g., the Pythagorean Theorem and its converse) and equations of lines and planes, and expressing geometric properties of conic sections with equations;
3.10 Utilization of concrete models and dynamic technological tools to conduct geometric and trigonometric investigations that emphasize visualization, recognizing patterns, conjecturing, and proof and to model and solve problems; and
3.11 Historical development and perspectives of geometry and trigonometry including contributions of significant figures and diverse cultures.
4.  Statistics and Probability.  All secondary mathematics teachers are prepared to develop student proficiency with the following topics related to statistics and probability:
4.1  Statistical variability and its sources and the role of randomness in statistical inference;
4.2  Creation and implementation of surveys and investigations using sampling methods and statistical designs, statistical inference (estimation of population parameters and hypotheses testing), justification of conclusions, and generalization of results;
4.3  Construction and interpretation of graphical displays of univariate data distributions, summary measures and comparison of distributions of univariate data, and exploration of bivariate and categorical data;
4.4  Continuous and discrete probability, conditional probability, and combinatorial techniques;
4.5  Random (chance) phenomena, simulations, and probability distributions and their application as models of real phenomena and decision making;
4.6  Utilization of technological tools to explore statistical ideas, represent information, create simulations, and solve problems; and
4.7  Historical development and perspectives of statistics and probability including contributions of significant figures and diverse cultures.
5.  Calculus.  All secondary mathematics teachers are prepared to develop student proficiency with the following topics related to calculus:
5.1  Limit, continuity, and the techniques and applications of differentiation and integration;
5.2  Parametric, polar, and vector functions;
5.3  Sequences and series;
5.4  Applications of function, geometry, and trigonometry concepts to solve problems involving calculus;
5.5  Utilization of technological tools to explore and represent fundamental concepts of calculus and to solve problems taken from real-world contexts; and
5.6  Historical development and perspectives of calculus including contributions of significant figures and diverse cultures.
6.  Discrete Mathematics.  All secondary mathematics teachers are prepared to develop student proficiency with the following topics related to discrete mathematics:
6.1  Discrete structures including sets, relations, functions, graphs, trees, and networks;
6.2  Enumeration including permutations, combinations, iteration, recursion, and finite differences;
6.3  Propositional and predicate logic;
6.4  Applications of discrete structures such as modeling and solving linear programming problems and designing data structures;
6.5  Utilization of technological tools to solve problems involving discrete structures, the application of algorithms, and programming; and
6.6  Historical development and perspectives of discrete mathematics including contributions of significant figures and diverse cultures.
Standard 2.  Mathematical Practices.  Effective teachers of secondary mathematics know the importance of problem solving, reasoning and proof, modeling, attending to precision, identifying elements of structure, generalizing, engaging in mathematical communication, and making connections as essential mathematical practices. They understand that these practices intersect with mathematical content and that understanding of mathematical content relies on the ability to demonstrate these practices within and among mathematical domains and in their teaching.
Preservice teacher candidates:
2.a)  Use problem solving to develop conceptual understanding, make sense of a wide variety of problems and persevere in solving them, apply and adapt a variety of strategies in solving problems confronted within the field of mathematics and other contests, and formulate and test generalizations.
2.b)  Reason abstractly, reflectively, and quantitatively with attention to units, constructing viable arguments and proofs, and critiquing the reasoning of others; represent and model generalizations using mathematics; recognize structure and express regularity in patterns of mathematical reasoning; and use multiple representations to model and describe mathematics; and utilize appropriate mathematic vocabulary and symbols to communicate mathematical ideas to others;
2.c)  Formulate, represent, analyze, and interpret mathematical models derived from real-world contexts or mathematical problems.
2.d)  Organize mathematical thinking and utilize appropriate mathematical vocabulary and symbols to precisely express ideas orally, pictorially, and in writing to diverse audiences;
2.e)  Demonstrate the interconnectedness of mathematical ideas and how they build on one another and recognize and apply mathematical connections among mathematical ideas and across various content areas and real-world contexts; and
Standard 3.  Content Pedagogy.  Effective teachers of secondary mathematics apply knowledge of curriculum standards for mathematics and their relationship to student learning within and across mathematical domains.  They incorporate research-based mathematical experiences and include multiple instructional strategies and mathematics-specific technological tools in their teaching to develop all students’ mathematical understanding and proficiency.  They provide students with opportunities to do mathematics – talking about it and connecting it to both theoretical and real-world contexts.  They plan, select, and implement formative and summative assessments for monitoring student learning, measuring student mathematical understanding, and informing practice.
Preservice teacher candidates:
3.a)  Apply knowledge of curriculum standards for secondary mathematics and their relationship to student learning within and across mathematical domains;
3.b)  Analyze and consider research in planning for and leading students in rich mathematical learning experiences;
3.c)  Plan lessons and units that incorporate a variety of strategies, differentiated instruction for diverse populations, and mathematics-specific and instructional technologies in building all students’ conceptual understanding and procedural fluency;
3.d)  Provide all students with opportunities to communicate about mathematics and make connections among mathematics, other content areas, everyday life, and the workplace;
3.e)  Implement techniques related to student engagement and communication including selecting high quality tasks, identifying student misconceptions, and employing a range of questioning strategies;
3.f)  Plan, select, and implement formative and summative assessments reflecting mathematical knowledge, skills, understanding, and performance that are essential for all students; and
3.g)  Monitor all students’ progress, make instructional decisions, and measure all students’ mathematical understanding and ability using formative and summative assessments.
Standard 4.  Mathematical Learning Environment.  Effective teachers of secondary mathematics exhibit in-depth knowledge of adolescent development and behavior and use this knowledge to plan and create sequential learning opportunities grounded in mathematics education research where students are actively engaged in the mathematics they are learning and building from prior knowledge and skills.  They demonstrate a positive disposition toward mathematical practices and learning, including culturally relevant perspectives in teaching, and demonstrate equitable and ethical treatment of and have high expectations for all students.  They use instructional tools such as manipulatives, digital tools, and virtual resources to enhance learning while recognizing the possible limitations of such tools.
Preservice teacher candidates:
4.a)  Exhibit in-depth knowledge of adolescent development and behavior and demonstrate a positive disposition toward mathematical processes and learning;
4.b)  Plan and create developmentally appropriate, sequential, and challenging learning opportunities grounded in mathematics education research in which all students are actively engaged in building new knowledge from prior knowledge and experiences;
4.c)  Incorporate knowledge of individual differences and the cultural diversity that exists within classrooms and include culturally relevant perspectives as a means to motivate and engage students;
4.d)  Demonstrate equitable and ethical treatment of and high expectations for all students;
4.e)  Apply mathematical content and pedagogical knowledge to select and use instructional tools such as manipulatives and physical models, drawings, virtual environments, spreadsheets, presentation tools, and technology; and make sound decisions about when such tools enhance teaching and learning, recognizing both the insights to be gained and possible limitations.
Standard 5.  Impact on Student Learning.  Effective teachers of secondary mathematics provide evidence demonstrating that as a result of their instruction, which supports the continual development of a productive disposition toward mathematics, secondary students’ conceptual understanding, procedural fluency, strategic competence, adaptive reasoning, and application of major mathematics concepts in varied contexts have increased. These teachers show that new student mathematical knowledge has been created as a consequence of their ability to engage students in mathematical experiences that are developmentally appropriate, require active engagement, and include mathematics-specific technology in building new knowledge.
Preservice teacher candidates:
5.a)  Engage students in developmentally appropriate mathematical activities and investigations that require active engagement and include technology in building new knowledge; and
5.b)  Analyze, reflect, and provide data that students have built new knowledge by their engagement in developmentally appropriate mathematical activities and investigations that include technology.
Standard 6.  Professional Knowledge and Skills.  Effective teachers of secondary mathematics are lifelong learners and recognize that learning is often collaborative. They participate in professional development experiences specific to mathematics and mathematics education, draw upon mathematics education research to inform practice, continuously reflect on their practice, and utilize resources from professional mathematics organizations.
Preservice teacher candidates:
6.a)  Take an active role in their professional growth by participating in professional development experiences that directly relate to the learning and teaching of mathematics;
6.b)  Engage in continuous and collaborative learning that draws upon research in mathematics education to inform practice; enhance all students’ knowledge of mathematics; involve colleagues, other school professionals, families, and various stakeholders; and advance their development as a reflective practitioner; and
6.c)  Utilize resources from professional mathematics education organizations such as print, digital, and virtual resources/collections.
Standard 7.  Secondary Mathematics Field Experiences and Clinical Practice.  Effective teachers of secondary mathematics engage in a planned sequence of field experiences and clinical practice under the supervision of experienced and highly qualified mathematics teachers.  They develop a broad experiential base of knowledge, skills, effective approaches to mathematics teaching and learning, and professional behaviors across both middle and high school settings that involve a diverse range and varied groupings of students.  Candidates experience a full-time student teaching experience in secondary mathematics directed by university or college faculty with secondary mathematics teaching experience or equivalent knowledge base.
Preservice teacher candidates:
7.a)  Engage in a sequence of planned field experiences and clinical practice prior to full-time student teaching experience that include observing and participating in both middle and high school mathematics classrooms under the supervision of experienced and highly qualified mathematics teachers and in varied settings that reflect cultural, ethnic, gender, and learning differences.
7.b)  Experience full-time student teaching in secondary mathematics that is supervised by a highly qualified mathematics teacher and a university or college supervisor with secondary mathematics teaching experience or equivalent knowledge base.
7.c)  Develop knowledge, skills, and professional behavior across both middle and high school settings; examine the nature of mathematics, how mathematics should be taught, and how students learn mathematics; observe and analyze a range of approaches to mathematics teaching and learning, focusing on tasks, discourse, environment, and assessment; and work with a diverse range of students individually, in small groups, and in large class settings.
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006.37A  Grade Levels:  5–9

006.37B  Endorsement Type:  Subject 

006.37C  Persons with this endorsement may teach grades 5 through 9 in the area(s) of the endorsement.  

006.37D  Certification Endorsement Requirements:  This endorsement requires a minimum of 36 semester hours of which 12 semester hours will be in professional education courses, not including clinical experience, related to middle level education, and a minimum of 24 semester hours in one core academic area as listed in 006.36D1.  

006.37D1  Core Academic Areas include the following: 

006.37D1a  English Language Arts 
006.37D1b  Mathematics 
006.37D1c  Science 
006.37D1d  Social Studies 

006.37D2  Additional content areas may be added with a minimum of 24 semester hours in any of the core academic areas as listed above, or in any of the following content areas:

006.37D2a  Agriculture Education;
006.37D2b  Business, Marketing and Information Technology Education;
006.37D2c  Family and Consumer Sciences; 
006.37D2d  Health and Physical Education;
006.37D2e  Industrial Technology Education;
006.37D2f   World Language






THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide middle level teacher candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines.

Standard 1:  Demonstrate knowledge and understanding of, and be able to teach the concepts, skills, and processes of the Nebraska Content Standards in the areas of reading/writing, mathematics, science, and social studies for grades five through nine, and demonstrate knowledge of how these concepts, skills, and processes relate to the Nebraska Content Standards beyond the eighth grade in the areas of reading/writing, mathematics, science, and social studies.

Standard 2:  Young Adolescent Development:
Middle level teacher candidates understand, use and reflect on the major concepts, principles, theories, and research related to young adolescent development and use that knowledge in their practice.  They demonstrate their ability to apply this knowledge when making curricular decisions, planning and implementing instruction, participating in middle level programs and practices, and providing healthy and effective learning environments for all young adolescents.

Element 1.  Knowledge of Young Adolescent Development:
Middle level teacher candidates demonstrate a comprehensive knowledge of young adolescent development.  They use this understanding of the intellectual, physical, social, emotional, and moral characteristics, needs, and interests of young adolescents to create healthy, respectful, supportive, and challenging learning environments for all young adolescents, including those whose language and cultures are different from their own.

Element 2.  Knowledge of the implications of Diversity on Young Adolescent    Development:
Middle level teacher candidates demonstrate their understanding of the implications of diversity on the development of young adolescents.  They implement curriculum and instruction that is responsive to young adolescents’ local, national, and international histories, language, and individual identities (e.g., race, ethnicity, culture, age, appearance, ability, socioeconomic status, etc.), and they participate successfully in middle level practices that consider and celebrate the diversity of all young adolescents.

Element 3.  Implications of young Adolescent Development for Middle Level Curriculum and Instruction:
Middle level teacher candidates use their knowledge of young adolescent development when planning and implementing middle level curriculum and when selecting and using instructional strategies.

Element 4.  Implications of Young Adolescent Development for Middle Level Programs and Practices:
Middle level teacher candidates apply their knowledge of young adolescent development when making decisions about their respective roles in creating and maintaining developmentally responsive learning environments.  They demonstrate their ability to participate successfully in effective middle level school organizational practices such as interdisciplinary team organization and advisory program.

Standard 3:  Middle Level Philosophy and School Organization:
Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the philosophical foundations of developmentally responsive middle level programs and schools, and they work successfully within middle level organizational components.

Element 1.  Middle Level Philosophical Foundations:
Middle level teacher candidates demonstrate an understanding of the philosophical foundations of developmentally responsive middle level programs and schools.

Element 2.  Middle Level Organization and Best Practices:
Middle level teacher candidates utilize their knowledge of the effective components of middle level programs and schools to foster equitable educational practices and to enhance learning for all students (e.g., race, ethnicity, culture, age, appearance, ability, socioeconomic status, etc.)  They demonstrate their ability to apply this knowledge and to function successfully within a variety of school organizational settings (e.g., grades K-8, 6-8, 7-12).  Middle level teacher candidates perform successfully in middle level programs and practices such as interdisciplinary teaming, advisory programs, flexible block schedules, and common teacher planning time.

Standard 4:  Middle Level Curriculum:
Middle level teacher candidates understand and use the central concepts, standards, research, and structures of content to plan and implement curriculum that develops all young adolescents’ competence in subject matter.  They use their knowledge and available resources to design, implement, and evaluate challenging, developmentally responsive curriculum that results in meaningful learning outcomes.  Middle level teacher candidates demonstrate their ability to assist all young adolescents in understanding the interdisciplinary nature of knowledge.  They design and teach curriculum that is responsive to all young adolescents’ local, national, and international histories, language, and individual identities (e.g., race, ethnicity, culture, age, appearance, ability, socioeconomic status, etc.)

Element 1.  Subject Matter Content Knowledge:
Middle level teacher candidates demonstrate a depth and breadth of subject matter content knowledge in the subjects they teach (e.g., English/language arts, mathematics, science, social studies).  They incorporate information literacy skills and state-of-the-are technologies into teaching their subjects.

Element 2.  Middle Level Student Standards:
Middle level teacher candidates use their knowledge of local, state, and national standards to frame their teaching.  They draw on their knowledge of these standards to design, implement, and evaluate developmentally responsive, meaningful, and challenging curriculum for all young adolescents.

Element 3.  Interdisciplinary Nature of Knowledge:
Middle level teacher candidates demonstrate the interdisciplinary nature of knowledge by helping all young adolescents make connections among subject areas.  They facilitate relationships among content, ideas, interests, and experiences by developing and implementing relevant, challenging, integrative, and exploratory curriculum.  They provide learning opportunities that enhance information literacy (e.g., critical thinking, problem solving, evaluation of information gained) in their specialty fields (e.g., mathematics, social studies, health).

Element 4.  Reading in the Content Area
Middle level teacher candidates plan, organize, deliver, and assess content area reading strategies, demonstrate techniques for content area and grade level appropriate vocabulary instruction, and develop essential, grade level, content specific comprehension strategies for reading complex text.

Standard 5:  Middle Level Instruction and Assessment:
Middle level teacher candidates understand, use, and reflect on the major concepts, principles, theories, and research related to data-informed instruction and assessment.  They employ a variety of developmentally appropriate instructional strategies, literacy skills, and technologies to meet the learning needs of all young adolescents.

Element 1.  Content Pedagogy:
Middle level teacher candidates use their knowledge of instruction and assessment strategies that are especially effective in the subjects they teach.

Element 2.  Middle Level Instructional Strategies:
Middle level teacher candidates employ a wide variety of effective teaching, learning, and assessment strategies.  They use instructional strategies and technologies in ways that encourage exploration, creativity, and information literacy skills (e.g., critical thinking, problem solving, evaluation of information gained) so that young adolescents are actively engaged in their learning.  They use instruction that is responsive to young adolescents’ local, national, and international histories, language, and individual identities (e.g., race, ethnicity, culture, age, appearance, ability, socioeconomic status, etc.)

Element 3.  Middle Level Assessment and Data-Informed Instruction:
Middle level teacher candidates develop and administer assessments and use them as formative and summative tools to create meaningful learning experiences by assessing prior learning, implementing effective lessons, reflecting on young adolescent learning, and adjusting instruction based on the knowledge gained.

Element 4.  Young Adolescent Motivation:
Middle level teacher candidates demonstrate their ability to motivate all young adolescents and facilitate their learning through a wide variety of developmentally responsive materials and resources (e.g., technology, manipulative materials, information literacy skills, contemporary media).  They establish equitable, caring, and productive learning environments for all young adolescents.


The institution must provide opportunities for middle level teacher candidates to demonstrate the following competencies and dispositions in at least one core academic area, selected from the following content areas:


1.  English Language Arts

Standard 1.  Content Knowledge
Candidates demonstrate knowledge of English language arts subject matter content that specifically incudes literature and multimedia texts as well as knowledge of the nature of young adolescents as readers.

Element 1.  Candidates are knowledgeable about texts—print and non-print texts, classic texts and contemporary texts, including young adult—that represent a range of world literatures, historical traditions, genres, and the experiences of different genders, ethnicities, and social classes; they are able to use literary theories to interpret and critique a range of texts.

Element 2.  Candidates are knowledgeable about how young adolescents read texts and make meaning through interaction with media environments.

Standard 2.  Content Knowledge
Candidates demonstrate knowledge of English language arts subject matter content that specifically includes language and writing as well as knowledge of young adolescents as language users.

Element 1.  Candidates can compose a range of formal and informal texts taking into consideration the interrelationships among form, audience, context, and purpose; candidates understand that writing is a recursive process; candidates can use contemporary technologies and/or digital media to compose multimodal discourse.

Element 2.  Candidates know the conventions of English language as they relate to various rhetorical situations (grammar, usage, and mechanics); they understand the concept of dialect and are familiar with relevant grammar systems (e.g., descriptive and prescriptive); they understand principles of language acquisition; they recognize the influence of English language history on ELA content; and they understand the impact of language on society.

Element 3.  Candidates are knowledgeable about how young adolescents compose texts and make meaning through interaction with media environments.

Standard 3.  Content Pedagogy:  Planning Literature and Reading Instruction in English Language Arts
Candidates plan instruction and design assessments for reading and the study of literature to promote learning for all students.

Element 1.  Candidates use their knowledge of theory, research, and practice in English Language Arts to plan standards-based, coherent and relevant learning experiences utilizing a range of different texts—across genres, periods, forms, authors, cultures, and various forms of media—and instructional strategies that are motivating and accessible to all young adult students, including English language learners, students with special needs, students from diverse language and learning backgrounds, those designated as high achieving, and those at risk of failure.

Element 2.  Candidates design a range of authentic assessments (e.g., formal and informal, formative and summative) of reading and literature that demonstrate an understanding of how learners develop and that address interpretive, critical, and evaluative abilities in reading, writing, speaking, listening, viewing, and presenting.

Element 3.  Candidates plan standards-based, coherent and relevant learning experiences in reading that reflect knowledge of current theory and research about the teaching and learning of reading and that utilize individual and collaborative approaches and a variety of reading strategies.

Element 4.  Candidates design or knowledgeably select appropriate reading assessments that inform instruction by providing data about student interests, reading proficiencies, and reading processes. 

Element 5.  Candidates plan instruction that incorporates knowledge of language—structure, history, and conventions—to facilitate students’ comprehension and interpretation of print and non-print texts.

Element 6.  Candidates plan instruction which, when appropriate, reflects curriculum integration and incorporates interdisciplinary teaching methods and materials.

Standard 4.  Content Pedagogy:  Planning Writing and Composition Instruction in English Language Arts
Candidates plan instruction and design assessments for composing texts (i.e., oral, written, and visual) to promote learning for all students.

Element 1.  Candidates use their knowledge of theory, research, and practice in English Language Arts to plan standards-based, coherent and relevant composing experiences that utilize individual and collaborative approaches and contemporary technologies and reflect an understanding of writing processes and strategies in different genres for a variety of purposes and audiences.

Element 2.  Candidates design a range of assessments for young adolescent students that promote their development as writers, are appropriate to the writing task, and are consistent with current research and theory.  Candidates are able to respond to student writing in process and to finished texts in ways that engage students’ ideas and encourage their growth as writers over time.

Element 3.  Candidates design instruction related to the strategic use of language conventions (grammar, usage, and mechanics) in the context of young adolescent students’ writing for different audiences, purposes, and modalities.

Element 4.  Candidates design instruction that incorporates young adolescent students’ home and community languages to enable skillful control over their rhetorical choices and language practices for a variety of audiences and purposes.

Standard 5.  Learners and Learning:  Implementing English Language Arts Instruction
Candidates plan, implement, assess, and reflect on research-based instruction that increases motivation and active student engagement, builds sustained learning of English language arts, and responds to diverse students’ context-based needs.

Element 1.  Candidates plan and implement instruction based on English Language Arts curricular requirements and standards, school and community contexts, and knowledge about students’ linguistic and cultural backgrounds.

Element 2.  Candidates use data about their students’ individual differences, identities, and funds of knowledge for literacy learning to create inclusive learning environments that contextualize curriculum and instruction and help all students participate actively in their own learning in English Language Arts.

Element 3.  Candidates differentiate instruction based on students’ self-assessments and formal and informal assessments of learning in English language arts; candidates communicate with students about their performances in ways that actively involve them in their own learning.

Element 4.  Candidates select, create, and use a variety of instructional strategies and teaching resources, including contemporary technologies and digital media, consistent with what is currently known about young adolescent student learning in English Language Arts.

Standard 6.  Professional Knowledge and Skills
Candidates demonstrate knowledge of how theories and research about social justice, diversity, equity, student identities, and schools as institutions can enhance young adolescent students’ opportunities to learn in English Language Arts.

Element 1.  Candidates plan and implement English language arts and literacy instruction that promotes social justice and critical engagement with complex issues related to maintaining a diverse, inclusive, equitable society.

Element 2.  Candidates use knowledge of theories and research to plan instruction responsive to young adolescent students’ local, national and international histories, individual identities (e.g., race, ethnicity, age, appearance, abilities, socioeconomic status, community environment, etc.), and languages as they affect students’ opportunities to learn in English Language Arts.

Standard 7.  Professional Knowledge and Skills
Candidates are prepared to interact knowledgeably with students, families, and colleagues based on social needs and institutional roles, engage in leadership and/or collaborative roles in English Language Arts professional learning communities, and actively develop as a professional educator.

Element 1.  Candidates model literate and ethical practices in English Language Arts teaching, and engage in/reflect on a variety of experiences related to English Language Arts.

Element 2.  Candidates engage in and reflect on a variety of experiences related to English Language Arts that demonstrate understanding of and readiness for leadership, collaboration, ongoing professional development, and community engagement.

2.  Mathematics

Standard 1.  Content Knowledge
Effective teachers of middle grades mathematics demonstrate and apply knowledge of major mathematics concepts, algorithms, procedures, connections, and applications within and among mathematical content domains.

Element 1.  Demonstrate and apply knowledge of major mathematics concepts, algorithms, procedures, applications in varied contexts, and connections within and among mathematical domains (Number, Algebra, Geometry, Trigonometry, Statistics, Probability, and Calculus) as outlined in the NCTM CAEP Mathematics Content for Middle Grades.

Standard 2.  Mathematical Practices
Effective teachers of middle grades mathematics solve problems, represent mathematical ideas, reason, prove, use mathematical models, attend to precision, identify elements of structure, generalize, engage in mathematical communication, and make connections as essential mathematical practices.  They understand that these practices intersect with mathematical content and that understanding relies on the ability to demonstrate these practices within and among mathematical domains and in their teaching.

Element 1.  Use problem solving to develop conceptual understanding, make sense of a wide variety of problems and persevere in solving them, apply and adapt a variety of strategies in solving problems confronted within the field of mathematics and other contexts, and formulate and test conjectures in order to frame generalizations.

Element 2.  Reason abstractly, reflectively, and quantitatively with attention to units, constructing viable arguments and proofs, and critiquing the reason of others; represent and model generalizations using mathematics; recognize structure and express regularity in patterns of mathematical reasoning; use multiple representations to model and describe mathematics; and utilize appropriate mathematical vocabulary and symbols to communicate mathematical ideas to others.

Element 3.  Formulate, represent, analyze, and interpret mathematical models derived from real-world contexts or mathematical problems.

Element 4.  Organize mathematical thinking and use the language of mathematics to express ideas precisely, both orally and in writing to multiple audiences.

Element 5.  Demonstrate the interconnectedness of mathematical ideas and how they build on one another and recognize and apply mathematical connections among mathematical ideas and across various content areas and real-world contexts.

Element 6.  Model how the development of mathematical understanding within and among mathematical domains intersects with the mathematical practices of problem solving, reasoning, communicating, connecting, and representing.

Standard 3.  Content Pedagogy
Effective teachers of middle grades mathematics apply knowledge of curriculum standards for mathematics and their relationship to student learning within and across mathematical domains.  They incorporate research-based mathematical experiences and include multiple instructional strategies and mathematics-specific technological tools in their teaching to develop all students’ mathematical understanding and proficiency.  They provide students with opportunities to do mathematics – talking about it and connecting it to both theoretical and real-world contexts.  They plan, select, implement, interpret, and use formative and summative assessments for monitoring student learning, measuring student mathematical understanding, and informing practice.   

Element 1.  Apply knowledge of curriculum standards for middle grades mathematics and their relationship to student learning within and across mathematical domains.

Element 2.  Analyze and consider research in planning for and leading students in rich mathematical learning experiences.

Element 3.  Plan lessons and units that incorporate a variety of strategies, differentiated instruction for diverse populations, and mathematics—specific and instructional technologies in building all students’ conceptual understanding and procedural proficiency.

Element 4.  Provide students with opportunities to communicate about mathematics and make connections among mathematics, other content areas, everyday life, and the workplace.

Element 5.  Implement techniques related to student engagement and communication including selecting high quality tasks, guiding mathematical discussions, identifying key mathematical ideas, identifying and addressing student misconceptions, and employing a range of questioning strategies.

Element 6.  Plan, select, implement, interpret, and use formative and summative assessments to inform instruction by reflecting on mathematical proficiencies essential for all students.

Element 7.  Monitor students’ progress, make instructional decisions, and measure students’ mathematical understanding and ability using formative and summative assessments.

Standard 4.  Mathematical Learning Environment
Effective teachers of middle grades mathematics exhibit knowledge of pre-adolescent and adolescent learning, development, and behavior.  They use this knowledge to plan and create sequential learning opportunities grounded in mathematics education research where students are actively engaged in the mathematics they are learning and building from prior knowledge and skills.  They demonstrate a positive disposition toward mathematical practices and learning, include culturally relevant perspectives in teaching, and demonstrate equitable and ethical treatment of and high expectations for all students.  They use instructional tools such as manipulatives, digital tools, and virtual resources to enhance learning while recognizing the possible limitations of such tools.

Element 1.  Exhibit knowledge of pre-adolescent and adolescent learning, development, and behavior and demonstrate a positive disposition toward mathematical processes and learning.

Element 2.  Plan and create developmentally appropriate, sequential, and challenging learning opportunities grounded in mathematics education research in which students are actively engaged in building new knowledge from prior knowledge and experiences.

Element 3.  Incorporate knowledge of individual differences and the cultural and language diversity that exists within classrooms and include culturally relevant perspectives as a means to motivate and engage students.

Element 4.  Demonstrate equitable and ethical treatment of and high expectations for all students.

Element 5.  Apply mathematical content and pedagogical knowledge to select and use instructional tools such as manipulatives and physical models, drawings, virtual environments, spreadsheets, presentation tools, and mathematics-specific technologies (e.g., graphing tools and interactive geometry software); and make sound decisions about when such tools enhance teaching and learning, recognizing both the insights to be gained and possible limitations of such tools.

Standard 5.  Impact on Student Learning
Effective teachers of middle grades mathematics provide evidence demonstrating that as a result of their instruction, middle grades students’ conceptual understanding, procedural fluency, strategic competence, adaptive reasoning, and application of major mathematics concepts in varied contexts have increased.  These teachers support the continual development of a positive disposition toward mathematics.  They show that new student mathematical knowledge has been created as a consequence of their ability to engage students in mathematical experiences that are developmentally appropriate, require active engagement, and include mathematics-specific technology in building new knowledge.

Element 1.  Verify that middle grades students demonstrate conceptual understanding; procedural fluency; the ability to formulate, represent, and solve problems; logical reasoning and continuous reflection on that reasoning; productive disposition toward mathematics; and the application of mathematics in a variety of contexts within major mathematical domains.

Element 2.  Engage students in developmentally appropriate mathematical activities and investigations that require active engagement and include mathematics-specific technology in building new knowledge.

Element 3.  Collect, organize, analyze, and reflect on diagnostic, formative, and summative assessment evidence and determine the extent to which students’ mathematical proficiencies have increased as a result of their instruction.

Standard 6.  Professional Knowledge and Skills
Effective teachers of middle grades mathematics are lifelong learners and recognize that learning is often collaborative.  They participate in professional development experiences specific to mathematics and mathematics education, draw upon mathematics  education research to inform practice, continuously reflect on their practice, and utilize resources from professional mathematics organizations.

Element 1.  Take an active role in their professional growth by participating in professional development experiences that directly relate to the learning and teaching of mathematics.

Element 2.  Engage in continuous and collaborative learning that draws upon research in mathematics education to inform practice; enhance learning opportunities for all students’ mathematical knowledge development; involve colleagues, other school professionals, families, and various stakeholders; and advance their development as a reflective practitioner.

Element 3.  Utilize resources from professional mathematics education organizations such as print, digital, and virtual resources/collections.

3.  Science

Standard 1.  Content Knowledge
Effective teachers of science understand and articulate the knowledge and practices of contemporary science.  They interrelate and interpret important concepts, ideas, and applications in their fields of licensure.

Element 1.  Understand the major concepts, principles, theories, laws, and interrelationships of their fields of licensure and supporting fields as recommended by the National Science Teachers Association.

Element 2.  Understand the central concepts of the supporting disciplines and the supporting role of science-specific technology.

Element 3.  Show an understanding of state and national curriculum standards and their impact on the content knowledge necessary for teaching middle level students.

Standard 2.  Content Pedagogy
Effective teachers of science understand how students learn and develop scientific knowledge.  They use scientific inquiry to develop this knowledge for all students.

Element 1.  Plan multiple lessons using a variety of inquiry approaches that demonstrate their knowledge and understanding of how all students learn science.

Element 2.  Include active inquiry lessons where students collect and interpret data in order to develop and communicate concepts and understand scientific processes, relationships and natural patterns from empirical experiences.  Applications of science-specific technology are included in the lessons when appropriate.

Element 3.  Design instruction and assessment strategies that confront and address naïve concepts/preconceptions.

Standard 3.  Learning Environments
Effective teachers of science are able to plan for engaging all students in science learning by setting appropriate goals that are consistent with knowledge of how students learn science and are aligned with state and national standards.  The plans reflect the nature and social context of science, inquiry, and appropriate safety considerations.  Candidates design and select learning activities, instructional settings, and resources—including science-specific technology, to achieve those goals; and they plan fair and equitable assessment strategies to evaluate if the learning goals are met.

Element 1.  Use a variety of strategies that demonstrate the candidates’ knowledge and understanding of how to select the appropriate teaching and learning activities – including laboratory or field settings and applicable instruments and/or technology – to allow access so that all students learn.  These strategies are inclusive and motivating for all students.

Element 2.  Develop lesson plans that include active inquiry lessons where students collect and interpret data using applicable science-specific technology in order to develop concepts, understand scientific processes, relationships and natural patterns from empirical experiences.  These plans provide for equitable achievement of science literacy for all students.

Element 3.  Plan fair and equitable assessment strategies to analyze student learning and to evaluate if the learning goals are met.  Assessment strategies are designed to continuously evaluate preconceptions and ideas that students hold and the understandings that students have formulated.

Element 4.  Plan a learning environment and learning experiences for all students that demonstrate chemical safety, safety procedures, and the ethical treatment of living organisms within their licensure area.

Standard 4.  Safety
Effective teachers of science can, in a middle level classroom setting, demonstrate and maintain chemical safety, safety procedures, and the ethical treatment of living organisms needed in the middle level science classroom.

Element 1.  Design activities in a middle level classroom that demonstrate the safe and proper techniques for the preparation, storage, dispensing, supervision, and disposal of all materials used within their subject area science instruction.

Element 2.  Design and demonstrate activities in a middle level classroom that demonstrate an ability to implement emergency procedures and the maintenance of safety equipment, policies and procedures that comply with established state and/or national guidelines.  Candidates ensure safe science activities appropriate for the abilities of all students.

Element 3.  Design and demonstrate activities in a middle level classroom that demonstrate ethical decision-making with respect to the treatment of all living organisms in and out of the classroom.  They emphasize safe, humane, and ethical treatment of animals and comply with the legal restrictions on the collection, keeping, and use of living organisms.

Standard 5.  Impact on Student Learning
Effective teachers of science provide evidence to show that middle level students’ understanding of major science concepts, principles, theories, and laws have changed as a result of instruction by the candidate and that student knowledge is at a level of understanding beyond memorization.  Candidates provide evidence for the diversity of students they teach.

Element 1.  Collect, organize, analyze, and reflect on diagnostic, formative and summative evidence of a change in mental functioning demonstrating that scientific knowledge is gained and/or corrected.

Element 2.  Provide data to show that middle level students are able to distinguish science from nonscience, understand the evolution and practice of science as a human endeavor, and critically analyze assertions made in the name of science.

Element 3.  Engage students in developmentally appropriate inquiries that require them to develop concepts and relationships from their observations, data, and inferences in a scientific manner.

Standard 6.  Professional Knowledge and Skills
Effective teachers of science strive continuously to improve their knowledge and understanding of the ever changing knowledge base of both content, and science pedagogy, including approaches for addressing inequities and inclusion for all students in science.  They identify with and conduct themselves as part of the science education community.

Element 1.  Engage in professional development opportunities in their content field such as talks, symposiums, research opportunities, or projects within their community.

Element 2.  Engage in professional development opportunities such as conferences, research opportunities, or projects within their community.

4.  Social Studies 

Standard 1.  Demonstrate knowledge and understanding of the four major ‘motifs’ or concerns of young adolescents and make connections with the social studies to address those ‘motifs,’ which include:

Element 1.  To meet students’ concern with self:  development of self-esteem and a strong sense of identity, the teacher candidate will:
a.  Acquire appropriate  skills and attitudes to be a lifelong learner;
b.  Communicate effectively;
c.  Conduct activities necessary for research, critical thinking and problem solving;
d.  Recognize and capitalize upon the relationships between school subjects, as well as integrate experiences with academic knowledge; 
e.  Awareness and use of primary sources.

Element 2.  To meet students’ concern for right and wrong:  development of ethics, the teacher candidate will:
a.  Show a strong commitment to democratic values and ethical standards;
b.  Think critically and to analyze one’s own thoughts and actions.

Element 3.  To meet students’ concern for others:  development of group and other-centeredness, the teacher candidate will:
a.  Function effectively as a member of a variety of political, economic, and social groups such as the family, marketplace, and the community;
b.  Show efficacy in analyzing and participating in contemporary affairs, public policy matters, and global issues;
c.  Understand the significance of the past to one’s own life and to current social issues.

Element 4.  To meet student’s concern for the world:  development of a global perspective, the teacher candidate will:
a.  Demonstrate respect for cultural diversity, knowledge of diverse cultures, and intercultural competencies;
b.  Understand and appreciate the delicate relationship between humans and the natural world;
c.  Demonstrate knowledge of temporal and spatial relationships and of the world as  a dynamic system.

Standard 2.  Demonstrate knowledge and an understanding of the unifying concepts and processes of the social studies, including being able to:

Element 1.  Communicate – The teacher candidate will:
a.  Listen, read critically, interpret, translate, and express ideas and information in both group and interpersonal communication.

Element 2.  Inquire – The teacher candidate will:
a.  Formulate and clarify questions, investigate problems, and develop rational conclusions supported by evidence.
b.  Recognize there are various perspectives in the area of inquiry.
c.  Recognize there is bias in others and themselves.
d.  Recognize the value of critical and creative thinking.

Element 3.  Participate – The teacher candidate will:
a.  Act both individually and collaboratively in order to solve problems, make decisions, and negotiate and enact plans for action in ways that respect and value the customs, beliefs, and practices of others.
b.  Take responsibility for individual and group work.
c.  Respond to class, school, community, state, or national public issues.
d.  Value the importance of taking action to support reasonable citizenship.

Standard 3.  Demonstrate knowledge and an understanding of empowering and engaging social studies teaching which includes:

Element 1.  Providing meaningful experiences, which encourage students to learn through purposeful experiences, designed around stimulating ideas, social issues and themes, and discourages the memorization of disconnected pieces of information.

Element 2.  Providing significant experiences, which are student-centered and age appropriate and centered around truly significant events, concepts, and principles that students need to know and apply in their everyday lives.

Element 3.  Providing challenging experiences, which involve modeling high expectations for their students and themselves, promoting a thoughtful approach to inquiry, and demanding well-reasoned arguments.

Element 4.  Providing active experiences which encourage students to assume increasing responsibility for managing their own learning.  Exploration, investigation, critical and creative thinking, problem solving, discussion and debate, and reflection are essential elements of this principle.  This active process of constructing meaning encourages lifelong learning.

Element 5.  Providing integrative social studies instruction, which crosses disciplinary borders to explore issues and events, while using and reinforcing informational, technological, and application skills.  This approach facilitates the study of the cultural and physical environment by making appropriate, meaningful, and evident connections to the human disciplines and to the concepts of time, space, continuity, and change.

Element 6.  Providing issues-based social studies which considers the ethical dimensions of issues and addresses controversial topics.  It encourages consideration of opposing points of view, respect for well-supported positions, sensitivity to cultural similarities and the differences, and a commitment to social responsibility and action.

Standard 4.  Demonstrate a knowledge and understanding of the learning context of the middle grades social studies classroom that is inclusive and inviting, emphasizes respect for diversity, encourages engagement and interactivity, uses relevant and significant resource-based learning; expands literacy through social studies, integrates technology and social studies, applies a variety of instructional approaches and strategies, and assesses and evaluates student learning using a variety of research-based assessment strategies.

Standard 5.  Demonstrate a knowledge and understanding of and be able to teach the following social studies disciplines at the middle level:

Element 1.  Civics
a.  Develop and apply knowledge of responsible citizenship within local, state, and national levels, including constitutional government, citizen rights and responsibilities, political processes, public policy, and judicial systems.

Element 2.  Economics
a.  Develop and apply knowledge of economic decisions within the American economy and the impact within local, state, national, and international levels, including marketplace operation, economic structure, role of government, and personal finance.

Element 3.  Geography
a.  Develop and apply spatial perspective and geographic skills to make informed decisions regarding issues and current events at local, state, national and international levels, including the world in spatial terms, places and regions, physical systems, human systems, human/environment interactions, and application of geography to issues and events.

Element 4.  History
a.  Develop and apply historical knowledge and skills to research, analyze, and understand key concepts of past, current, and potential issues and events at the local, state, national, and international levels, including chronological thinking, historical comprehension, multiple perspectives, historical analysis and interpretation, and historical research skills.


Middle Level Guidelines based on the Association for Middle Level Education (AMLE) Teacher Preparation Standards (2012).

Middle Level core academic content guidelines based on National Council of Teachers of English Standards (2012), National Council of Teachers of Mathematics Standards for Middle Grades Initial Preparation (2012), National Science Teachers Association Standards for Middle Grades Preservice Teachers (2012), and National Standards for Social Studies Teachers (2002).  Institutions should refer to appropriate standards for additional content areas.
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006.38A  Grade Levels:  PK-12

006.38B  Endorsement Type:  Field

006.38C Persons with this endorsement may teach music in prekindergarten through grade 12.

006.38D Certification Endorsement Requirements:  This endorsement requires a minimum of 54 semester hours in music education.  Music coursework will include theory, composition, arranging, improvisation, music history, applied music, ensemble performance, conducting, pedagogy, and technology. 





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide opportunities for music education teacher candidates to demonstrate the dispositions and competencies required by the following guidelines.  The music teacher candidate must be able to demonstrate knowledge and understanding of, and be able to teach the concepts, skills, and processes of the Nebraska Fine Arts Standards:  Music as adopted by the Nebraska State Board of Education.

Standard 1.  Conducting and Musical Leadership
The music education teacher candidate must be a competent conductor, able to create accurate and musically expressive performances with various types of performing groups and in general classroom situations.  Instruction in conducting includes score reading and the integration of analysis, style, performance practices, instrumentation, and conducting techniques.

Standard 2.  Musical Creation and Adaptation
The music education teacher candidate must compose, arrange, and improvise music.

The music education teacher candidate must demonstrate ability to:

Element 1.  Create original music in a variety of styles and settings;

Element 2.  Arrange/adapt music from a variety of sources; and

Element 3.  Spontaneously create music in a variety of styles and settings.

Standard 3.  Performance
The music education teacher candidates must demonstrate abilities in solo and ensemble performance. 

The music education teacher candidate must:

Element 1.  Display technical skills for artistic self-expression in at least one major applied area; and

Element 2.  Understand and perform standard repertoire in a variety of ensemble settings.

Standard 4.  Theory and History
The music education teacher candidate must develop knowledge and skills pertaining to the structure, function and context of music.

The music teacher education candidate must:

Element 1.  Apply analytical skills to a variety of styles and time periods through music theory and analysis; and

Element 2.  Possess understanding of music as an art form across various time periods and cultures through the study of music history and literature.

Standard 5.  Essential Teaching Competencies
The music education teacher candidate must apply music knowledge and skills in teaching situations; and integrate music instruction within the context of PK-12 education.

The music education teacher candidate must:

Element 1.  Apply understanding of child growth and development and learning principles relevant to music instruction;

Element 2.  Plan and deliver developmentally appropriate instruction utilizing relevant methods and materials to meet the diverse experiences and needs of the student;

Element 3.  Utilize effective classroom management and rehearsal techniques;

Element 4.  Apply vocal and instrumental skills and pedagogy for effective student instruction;

Element 5.  Enhance classroom learning through the use of piano (may include other accompanying instruments);

Element 6.  Model and apply technology tools and resources that promote music teaching and learning;

Element 7.  Utilize formative and summative assessment to monitor student progress and evaluate instructional effectiveness and curriculum management; and

Element 8.  Use best practices and research-based data to inform curriculum development and continuous music program improvement.

Standard 6.  Professionalism
Music education teacher candidates recognize they are lifelong learners and that learning is often collaborative.  They demonstrate professional conduct and ethical practices, participate in professional development experiences specific to music and music education, draw upon music education research to inform practice, continuously reflect on their own practice, advocate for music education in schools and communities, utilize resources from professional music organizations, and administer the music program.

The music education teacher candidate must:

Element 1.  Take an active role in their own professional growth by participating in professional development experiences that directly relate to the learning and teaching of music;

Element 2.  Engage in continuous and collaborative learning that draws upon research in music education to inform practice;

Element 3.  Utilize resources from professional music organizations to advance their own development as a reflective practitioner;

Element 4.  Demonstrate an understanding of the administration and management of a successful music program; and

Element 5.  Advance the profession by engaging in activities such as informed advocacy for music education for all students and mentoring experiences in schools and communities.

Guidelines informed by National Association of Schools of Music (NASM) Standards for Music Educators (2014).

Music
Endorsement Guidelines
To Accompany Rule 24
(Adopted by the State Board
of Education on June 4, 2025)


Music
172
006.38    Orientation and Mobility Specialist (O & M)


	006.38A    Grade Levels:  Birth through age 21

	006.38B    Endorsement Type:  Special Services

006.38C    Persons with this endorsement may provide orientation and mobility services
to students with visual impairments from birth through age 21.  “Visual Impairment” includes blindness, low vision (legal blindness and partial sight) and vision loss associated with other disabilities.

006.38D    Endorsement Requirements:  This endorsement program requires a 
minimum of 36 graduate semester hours in special education coursework including:

	006.38D1    Nine (9) graduate semester hours in general special 
	education; and

	006.38D2    Twelve (12) graduate semester hours in the education of students
	with visual impairment; and

	006.38D3    Twelve (12) graduate semester hours in orientation and mobility; and

	006.38.D4    Three (3) graduate semester hours in orientation and mobility
	Internship.






THERE ARE NO ADDITIONAL GUIDELINES RECOMMENDED FOR USE WITH THIS ENDORSEMENT.


Orientation & Mobility Specialist (O & M)
Endorsement Guidelines
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006.40A  Grade Levels:  PK-6, 7-12, PK-12

006.40B  Endorsement Type:  Subject

006.40C  Persons with this endorsement may teach physical education in prekindergarten through grade 6, grades 7 through 12, or prekindergarten through grade 12.

006.40D  Certification Endorsement Requirements: This endorsement requires a minimum of 30 semester hours in physical education courses for prekindergarten through grade 6 or grades 7-12 endorsements.  

006.40D1  The PK-6 endorsement requires a minimum of 15 semester hours in foundations of physical education including:  anatomy; kinesiology and biomechanics; exercise physiology; motor learning and motor development; and adapted physical education; plus a minimum of 15 semester hours of course work in skill and fitness based competencies; curriculum planning and implementation; instructional delivery and classroom management; and assessment of student learning in elementary school physical education programs.

006.40D2  The 7-12 endorsement requires a minimum of 15 semester hours in foundations of physical education, including:  anatomy, kinesiology and biomechanics; exercise physiology; motor learning and motor development; and adapted physical education; plus a minimum of 15 semester hours of course work in skill and fitness based competencies; curriculum planning and implementation; instructional delivery and classroom management; and assessment of student learning in secondary school physical education programs.

006.40D3  Applicants seeking both the PK-6 and 7-12 endorsements or the PK-12 endorsement, are required to earn a minimum of 42 semester hours of course work as prescribed above for elementary and secondary school physical education programs.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution should prepare prospective physical education teachers, according to the American Alliance for Health, Physical Education, Recreation and Dance (AAHPERD) standards to:
Standard 1.  Demonstrate Scientific and Theoretical Knowledge
Element 1.  Describe and apply physiological and biomechanical concepts related to skillful movement, physical activity and fitness.
Element 2.  Describe and apply motor learning and psychological/behavioral theory related to skillful movement, physical activity, and fitness.
Element 3.  Describe and apply motor development theory and principles related to skillful movement, physical activity, and fitness.
Element 4.  Identify historical, philosophical, and social perspectives of physical education issues and legislation.
Element 5.  Analyze and correct critical elements of motor skills and performance concepts.
Standard 2.  Demonstrate Skill and Fitness Based Competence
Element 1.  Demonstrate personal competence in motor skill performance for a variety of physical activities and movement patterns.
Element 2.  Achieve and maintain a health-enhancing level of fitness throughout the program.
Element 3.  Demonstrate performance concepts related to skillful movement in a variety of physical activities.
Standard 3.  Plan and Implement Curriculum
Element 1.  Design and implement short and long term plans that are linked to program and instructional goals as well as a variety of student needs.
Element 2.  Collaborate with the IEP team, other professionals, and families in the planning and implementation of lessons that meet the needs of students with disabilities.
Element 3.  Develop and implement appropriate (e.g., measurable, developmentally appropriate, performance based) goals and objectives aligned with local, state, and/or national standards.
Element 4.  Design and implement content that is aligned with lesson objectives.
Element 5.  Plan for and manage resources to provide active, fair, and equitable learning experiences.
Element 6.  Plan and adapt instruction for diverse student needs, adding specific accommodations and/or modifications for student exceptionalities.
Element 7.  Plan and implement progressive and sequential instruction that addresses the diverse needs of all students.
Element 8.  Demonstrate knowledge of current technology by planning and implementing learning experiences that require students to appropriately use technology to meet lesson objectives.

Standard 4.  Demonstrate Instructional Delivery and Classroom Management
Element 1.  Demonstrate effective verbal and non-verbal communication skills across a variety of instructional formats.
Element 2.  Implement effective demonstrations, explanations, and instructional cues and prompts to link physical activity concepts to appropriate learning experiences.
Element 3.  Provide effective instructional feedback for skill acquisition, student learning, and motivation.
Element 4.  Recognize the changing dynamics of the environment and adjust instructional tasks based on student responses.
Element 5.  Utilize managerial rules, routines, and transitions to create and maintain a safe and effective learning environment.
Element 6.  Implement strategies to help students demonstrate responsible personal and social behaviors in a productive learning environment.
Standard 5.  Demonstrate Impact on Student Learning
Element 1.  Select or create appropriate assessments that will measure student achievement of goals and objectives.
Element 2.  Use appropriate assessments to evaluate student learning before, during, and after instruction.
Element 3.  Utilize the reflective cycle to implement change in teacher performance, student learning, and/or instructional goals and decisions.
Standard 6.  Demonstrate Professionalism 
Element 1.  Demonstrate behaviors that are consistent with the belief that all students can become physically educated individuals.
Element 2.  Participate in activities that enhance collaboration and lead to professional growth and development.
Element 3.  Demonstrate behaviors that are consistent with the professional ethics of highly qualified teachers.
Element 4.  Communicate in ways that convey respect and sensitivity.
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006.41A  Grade Levels:  7-12

006.41B  Endorsement Type:  Subject

006.41C  Persons with this endorsement may teach any physics course in grades 7 through 12.

006.41D  Certification Endorsement Requirements:  This endorsement requires a minimum of 36 semester hours of laboratory based courses in the natural sciences (biology, chemistry, Earth and space science, and physics), of which 24 semester hours must be in physics, and a minimum of 12 semester hours of laboratory based courses among the remaining three natural sciences areas.  A laboratory-based course provides activity-based, hands-on experience for all students.  Laboratory activities will be designed to allow students to develop scientific skills and processes, discover and construct science concepts, and allow for the application of the concept to the real lives of students.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide physics teacher candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on National Science Teachers Association Standards (2011).

Secondary science teachers will be prepared with depth and breadth in the content of a given field.  The major divisions of the natural sciences are biology, chemistry, Earth and space science, and physics.  All teachers licensed in a given discipline will know, understand, and teach with the breadth of understanding reflected in the core competencies for that discipline.

Standard 1.  Content Knowledge – Effective teachers of science understand and articulate the knowledge and practices of contemporary science.  They interrelate and interpret important concepts, ideas, and application in their fields of licensure.  Candidates will:

Element 1.  Understand the major concepts, principles, theories, laws, and interrelationships of their fields of licensure and supporting fields as recommended by the National Science Teachers Association.

Element 2.  Understand the central concepts of the supporting disciplines.

Element 3.  Show an understanding of state and national curriculum standards and their impact on the content knowledge necessary for teaching P-12 students.

Element 4.  Core Competencies.  All teachers of physics will lead students to understand:

A.  Energy, work, and power;

B.  Motion, major forces, and momentum;

C.  Newtonian physics including engineering applications;

D.  Conservation of mass, momentum, energy, and charge;

E.  Physical properties of matter;

F.  Kinetic-molecular motion and atomic models;

G.  Radioactivity, nuclear reactors, fission, and fusion;

H.  Wave theory, sound, light, the electromagnetic spectrum and optics;

I.   Electricity and magnetism;

J.  Fundamental processes of investigating in physics; and

K.  Applications of physics in environmental quality and to personal and community health.

Element 5.  Advanced Competencies.  In addition to the core competencies, teachers of physics as a primary field will be prepared to effectively lead students to understand:

A.  Thermodynamics and energy-matter relationships;

B.  Nuclear physics including matter-energy duality and reactivity;

C.  Angular rotation and momentum, centripetal forces, and vector analysis;

D.  Quantum mechanics, space-time relationships, and special relativity;

E.  Models of nuclear and subatomic structures and behavior;

F.  Light behavior, including wave-particle duality and models;

G.  Electrical phenomena including electric fields, vector analysis, energy, potential, capacitance, and inductance;

H.  Issues related to physics such as disposal of nuclear waste, light pollution, shielding communication systems and weapons development;

I.   Historical development and cosmological perspectives in physics including contributions of significant figures and underrepresented groups, and evolution of theories in physics;

J.  How to design, conduct, and report research in physics; and

K.  Applications of physics and engineering in society, business, industry, and health fields.

Element 6.  Supporting Competencies.  All teachers of physics will be prepared to effectively apply concepts from other sciences and mathematics to the teaching of physics including concepts of:

A.  Biology, including organization of life, bioenergetics, biomechanics, and cycles of matter;

B.  Chemistry, including organization of matter and energy, electrochemistry, thermodynamics, and bonding;

C.  Earth sciences and space sciences related to structure of the universe, energy, and interactions of matter; and

D.  Mathematical and statistical concepts and skills including statistics and the use of differential equations and calculus.

Element 7.  All secondary teachers will also be prepared to lead students to understand the unifying concepts of science, including:

A.  Multiple ways to organize perceptions of the world and how systems organize the studies and knowledge of science;

B.  Nature of scientific evidence and the use of models for explanation;

C.  Measurement as a way of knowing and organizing observations of constancy and change;

D.  Evolution of natural systems and factors that result in evolution or equilibrium; and

E.  Interrelationships of form, function, and behaviors in living and nonliving systems.

Standard 2.  Content Pedagogy – Effective teachers of science understand how students learn and develop scientific knowledge.  Candidates use scientific inquiry to develop this knowledge.  Candidates will:

Element 1.  Plan multiple lessons using a variety of inquiry approaches that demonstrate their knowledge and understanding of how students learn science.

Element 2.  Include active inquiry lessons where students collect and interpret data in order to develop and communicate concepts and understand scientific processes, relationships and natural patterns from empirical experiences.

Element 3.  Design instruction and assessment strategies that confront and address naïve concepts/preconceptions.

Standard 3.  Learning Environments – Effective teachers of science are able to plan for engaging students in science learning by setting appropriate goals that are consistent with knowledge of how students learn science and are aligned with state and national standards.  The plans reflect the nature and social context of science, inquiry, and appropriate safety considerations.  Candidates design and select learning activities, instructional settings, and resources--including technology, to achieve those goals; and they plan fair and equitable assessment strategies to evaluate if the learning goals are met.  Candidates will:

Element 1.  Use a variety of strategies that demonstrate the candidates’ knowledge and understanding of how to select the appropriate teaching and learning activities - including laboratory or field settings - to help all students learn.

Element 2.  Plans include active inquiry lessons where students collect and interpret data in order to develop concepts, understand scientific processes, relationships and natural patterns from empirical experiences.

Element 3.  Plan fair and equitable assessment strategies to analyze student learning and to evaluate if the learning goals are met. Assessment strategies are designed to continuously evaluate preconceptions and ideas that students hold and the understandings that students have formulated.

Element 4.  Plan a learning environment and learning experiences for all students that demonstrate chemical safety, safety procedures, and the ethical treatment of living organisms within their licensure area.

Standard 4.  Safety – Effective teachers of science can, in a 7-12 classroom setting, demonstrate and maintain chemical safety, safety procedures, and the ethical treatment of living organisms needed in the 7-12 science classroom appropriate to their area of licensure.  Candidates will:

Element 1.  Design activities in a 7-12 classroom that demonstrate the safe and proper techniques for the preparation, storage, dispensing, supervision, and disposal of all materials used within their subject area science instruction.

Element 2.  Design and demonstrate activities in a 7-12 classroom that demonstrate an ability to implement emergency procedures and the maintenance of safety equipment, policies and procedures that comply with established state and/or national guidelines.  Candidates ensure safe science activities appropriate for the abilities of all students.

Element 3.  Design and demonstrate activities in a 7-12 classroom that demonstrate ethical decision-making with respect to the treatment of all living organisms in and out of the classroom.  They emphasize safe, humane, and ethical treatment of animals and comply with the legal restrictions on the collection, keeping, and use of living organisms.

Standard 5.  Impact on Student Learning – Effective teachers of science provide evidence to show that 7-12 students’ understanding of major science concepts, principles, theories, and laws have changed as a result of instruction by the candidate and that student knowledge is at a level of understanding beyond memorization.  Candidates will:

Element 1.  Collect, organize, analyze, and reflect on diagnostic, formative and summative evidence of a change in mental functioning demonstrating that scientific knowledge is gained and/or corrected.

Element 2.  Provide data to show that 7-12 students are able to distinguish science from nonscience, understand the evolution and practice of science as a human endeavor, and critically analyze assertion made in the name of science.

Element 3.  Engage students in developmentally appropriate inquiries that require them to develop concepts and relationships from their observations, data, and inferences in a scientific manner.

Standard 6.  Professional Knowledge and Skills – Effective teachers of science strive continuously to improve their knowledge and understanding of the ever changing knowledge base of both content and science pedagogy.  They identify with and conduct themselves as part of the science education community.  Candidates will:

Element 1.  Engage in professional development opportunities in their content field such as talks, symposiums, research opportunities, or projects within their community.

Element 2.  Engage in professional development opportunities such as conferences, research opportunities, or projects within their community.
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006.42A  Grade Levels:  6-12

006.42B  Endorsement Type:  Subject

006.42C  Persons with this endorsement may teach political science in grades 6 through 12.

006.42D  Certification Endorsement Requirements:  This endorsement requires a minimum of 36 semester hours including 30 semester hours in Political Science and six (6) semester hours in one or more of the other social studies areas (Economics, Geography, History, Psychology, and Sociology).





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution should prepare prospective teachers to:
A.  Demonstrate knowledge and understanding of the concepts, principles, and processes of inquiry in political science, and be able to apply them including to be able to;
1. Demonstrate the purpose of government;
2. Demonstrate an understanding that in a constitutional republic, productive civic engagement requires knowledge about the functions of state and local government, courts and legal systems, the U.S. Constitution, other nations’ systems and practices, and international Institutions.
3. Demonstrate an understanding of the United States two party political system;
4. Demonstrate an understanding of United States domestic and foreign policies;
5. Demonstrate an understanding of citizenship in the United States, including being able to identify, analyze, interpret, and evaluate sources and examples of citizens’ rights and responsibilities;
6. Demonstrate an understanding of sovereign tribal nations and their relationship to local, state, and federal governments;
7. Locate, access, analyze, organize, synthesize, evaluate, and apply information about selected public issues – identifying, describing, and evaluating multiple points of view; and
8. Analyze and evaluate the influence of various forms of citizen action on public policy, including the impact of lobbyists.
9. Asking political science questions, identifying and collecting political science data, analyzing and visualizing political science data, making decisions based on conclusions drawn from inquiry process.
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006.43A  Grade Levels:  6-12

006.43B  Endorsement Type:  Subject

006.43C  Persons with this endorsement may teach psychology in grades 6 through 12.

006.43D  Certification Endorsement Requirements:  This endorsement requires a minimum of 36 hours including 30 semester hours in Psychology and six (6) semester hours in one or more of the other social studies areas (Economics, Geography, History, Political Science, and/or Sociology).





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution should prepare prospective teachers to:
A. Demonstrate knowledge and understanding of the concepts, principles, and processes of inquiry in psychology, and be able to apply them, including being able to:
1. Apply concepts, principles, and procedures for conducting, monitoring, applying, and interpreting ethical psychology research methods;
2. Demonstrate an understanding of psychology’s subfields;
3. Demonstrate an understanding of the biological bases of behavior;
4. Demonstrate an understanding of lifespan development;
5. Demonstrate an understanding of the cognitive areas of memory and learning; and
6. Demonstrate an understanding of the socio-cultural areas of social psychology, and psychological health and disorders.
7. Asking psychological questions, identifying and collecting psychological data, analyzing and visualizing psychological data, making decisions based on conclusions drawn from inquiry process.
Psychology
Endorsement Guidelines
 To Accompany Rule 24
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006.44A  Grade Levels:  PK-6, 7-12

006.44B  Endorsement Type:  Supplemental 

006.44C  Persons with this endorsement may teach reading and writing in  prekindergarten through grade 6, or in grades 7 through 12.

006.44D  Certification Endorsement Requirements:  This endorsement requires a minimum of 18 semester hours in courses selected from  reading, writing, and language theories, developmental reading and writing on the elementary or secondary level, appropriate strategies and skills, diagnostic and  intervention techniques and resources,  and children’s or adolescent literature, language, and writing, and including an approved field experience. 





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must prepare candidates for this endorsement  to demonstrate an understanding of and an ability to teach the concepts, skills, and processes of reading and writing as defined in the Nebraska State Standards for students at all grade levels, and provide opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on the International Reading Association (IRA) Standards for Reading and Writing (2010):
Standard 1.  Foundational Knowledge.  Candidates understand the theoretical and evidence-based foundations of reading and writing processes and instruction. 
Element 1.  Understand major theories and empirical research that describe the cognitive, linguistic, motivational, and sociocultural foundations of reading and writing development, processes, and components, including work recognition, language comprehension, strategic knowledge, and reading-writing connections.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary Level Candidates: 
A. Recognize major theories of reading and writing processes and development, including first and second literacy acquisition and the role of native language in learning to read and write in a second language;
B. Explain language and reading development across elementary years (e.g., word recognition, language comprehension, strategic knowledge, and reading-writing connections) using supporting evidence from theory and research:
C. Demonstrate knowledge about transfer of skills from the primary or home language (L1) to English (L2) as it affects literacy learning across these components; and
D. Explain the research and theory about effective learning environments that support individual motivation to read and write (e.g., choice, challenge, interests, and access to traditional print, digital, and online resources).
Secondary Level Candidates: 
A. Read the scholarship of the reading profession and recognize the theoretical knowledge base about the reading and writing of students;
B. Explain major theories of reading and writing processes and development in adolescents using supporting research evidence, including the relationship between culture and the native language of English learners as a support system in their learning to read and write in English;
C. Explain language and reading development during adolescence (e.g., word recognition, language comprehension, strategic knowledge, and reading-writing connections) with supporting evidence from theory and research; and
D. Explain the research and theory of learning environments that support individual motivation to read and write. 
Element 2.  Understand the historically shared knowledge of the profession and changes over time in the perceptions of reading and writing development, processes, and components.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Identify major milestones in reading and interpret them in light of the current social context. 
Element 3.  Understand the role of professional judgment and practical knowledge for improving all students’ reading development and achievement.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Show fair-mindedness, empathy, and ethical behavior when teaching students and working with other professionals; and
B. Use multiple sources of information to guide instructional planning to improve reading achievement of all students. 
Standard 2.  Curriculum and Instruction.  Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing.  
Element 1.  Use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Implement the curriculum based on students’ prior knowledge, world experiences, and interests:
B. Evaluate the curriculum to ensure that instructional goals and objectives are met. 
Elementary Level Candidates: 
A. Explain how the reading and writing curriculum is related to local, state, national, and professional standards; and
B. Plan with other teachers and support personnel in designing, adjusting, and modifying the curriculum to meet students’ needs in traditional print, digital, and online contexts. 
Secondary Level Candidates: 
A. Explain how reading and writing relates to their content area and the local, state, national, and professional standards; and
B. Work with the team or department to help ensure interdisciplinary connections in traditional print, digital, and online contexts. 
Element 2.  Use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Select and implement instructional approaches based on evidence-based rationale, student needs, and purposes for instruction;
B. As needed, adapt instructional approaches and materials to meet the language-proficiency needs of English learners; 
Elementary Level Candidates: 
A. Differentiate instructional approaches to meet students’ reading and writing needs;
B. Implement and evaluate instruction in each of the following areas:  concepts of print, phonemic awareness, phonics, vocabulary, comprehension, fluency, critical thinking, motivation, and writing; and
C. Incorporate traditional print, digital, and online resources as instructional tools to enhance student learning. 
Secondary Level Candidates: 
A. Differentiate instructional approaches to meet students’ reading and writing needs in the content areas;
B. Implement and evaluate content area instruction in each of the following elements:  vocabulary meaning, comprehension, writing, motivation, and critical thinking; and
C. Incorporate traditional print, digital, and online resources as instructional tools to enhance student learning. 
Element 3.  Use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Guided by evidence-based rationale, select and use traditional print, digital, and online resources; and
B. Build an accessible, multilevel, and diverse classroom library that contains traditional print, digital, and online resources. 
Secondary Level Candidates: 
A. Demonstrate knowledge about various materials, including those specifically for adolescent learners, and their uses. 
Standard 3.  Assessment and Evaluation.  Candidates use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction. 
Element 1.  Understand types of assessments and their purposes, strengths, and limitations.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates:
A. Demonstrate an understanding of established purposes for assessing student performance, including tools for screening, diagnosis, progress monitoring, and measuring outcomes; 
B. Describe the strengths and limitations of a range of assessment tools and their appropriate uses;
C. Recognize the basic technical adequacy of assessments (e.g., reliability, content, and construct validity); and
D. Explain district and state assessment frameworks, proficiency standards, and student benchmarks. 
Element 2.  Select, develop, administer, and interpret assessments, both traditional print and electronic, for specific purposes.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Select or develop appropriate assessment tools to monitor student progress and to analyze instructional effectiveness.  (These tools may include standardized or more subjective measures, such as rubrics, observations, surveys, and anecdotal records.);
B. Administer classroom and school-based assessments using consistent, fair, and equitable assessment procedures;
C. Interpret and use assessment data to analyze individual, group, and classroom performance and progress; and
D. Collaborate with other teachers and with support personnel to discuss interpretation of assessment data and their uses in responding to student needs and strengths. 
Secondary Level Candidates: 
A. Collaborate with content teachers to monitor student progress and to analyze instructional effectiveness. 
Element 3.  Use assessment information to plan and evaluate instruction.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Use assessment data to plan instruction systematically and to select appropriate traditional print, digital, and online reading resources;
B. Use assessment data to evaluate students’ responses to instruction and to develop relevant next steps for teaching; and
C. Interpret patterns in classroom and individual students’ data. 
Elementary Level Candidates: 
A. Collaborate with other reading professionals to modify instruction and to plan and evaluate interventions based on assessment data.
Secondary Level Candidates: 
A. Collaborate with content teachers to use assessment data to modify instruction, evaluate the effectiveness of instruction, and plan content literacy initiatives.
Element 4.  Communicate assessment results and implications to a variety of audiences.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates:
A. Communicate assessment purposes and a summary of results to appropriate audiences (i.e., student, parents or guardians, colleagues, and administrators).
B. Use assessment data and student work samples to discuss relevant implications and goals for reading and writing instruction or for the content areas or literacy instruction (e.g., highlight differences in student work samples across a content area). 
Standard 4.  Diversity.  Candidates create and engage their students in literacy practices that develop awareness, understanding, respect, and a valuing of differences in our society.
Element 1.  Recognize, understand, and value the forms of diversity that exist in society and their importance in learning to read and write.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Demonstrate an understanding of the ways in which diversity can be used to strengthen a literate society, making it more productive, more adaptable to change, and more equitable;
B. Demonstrate an understanding of the impact of urban, suburban, and rural environments on local culture, language, and learning to read and write;
C. Demonstrate an understanding of the ways in which the various forms of diversity interact with and influence reading and writing development; and
D. Demonstrate an understanding of the relationship between first- and second- language acquisition and literacy development. 
Element 2.  Use a literacy curriculum and engage in instructional practices that positively impact students’ knowledge, beliefs, and engagement with the features of diversity.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Assess the various forms of diversity that exist in students as well as in the surrounding community;
B. Provide differentiated instruction and instructional materials, including traditional print, digital, and online resources, that capitalize on diversity; and
C. Provide instruction and instructional formats that engage students as agents of their own learning. 
Elementary Level Candidates: 
A. Provide instruction and instructional materials that are linked to students’ backgrounds and facilitate a learning environment in which differences and commonalities are valued (e.g., use literature that reflects the experiences of marginalized groups and the strategies they use to overcome challenges). 
Element 3.  Develop and implement strategies to advocate for equity.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Provide students with linguistic, academic, and cultural experiences that link their communities with the school;
B. Advocate for change in societal practices and instructional structures that are inherently biased or prejudiced against certain groups; and
C. Demonstrate how issues of inequity and opportunities for social justice, activism, and resiliency can be incorporated into the literacy curriculum. 
Standard 5.  Literate Environment.  Candidates create a literate environment that fosters reading and writing by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments. 
Element 1.  Design the physical environment to optimize students’ use of traditional print, digital, and online resources as reading and writing instruction.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Arrange their classrooms to provide easy access to books, other instructional materials, and specific areas designed for a variety of individual, small-group, and whole-class activities; and
B. Modify the arrangements to accommodate students’ changing needs.
Element 2.  Design a social environment that is low risk and includes choice, motivation, and scaffolded support to optimize students’ opportunities to read and write.  Evidence that demonstrates competence may include, but is not limited to:
Elementary and Secondary Level Candidates: 
A. Demonstrate a respectful attitude toward all learners and understand the roles of choice, motivation, and scaffolded support in creating low-risk and positive social environments; 
B. Model and teach students routines for establishing and maintaining positive social environments (e.g., appropriate ways to interact with each other and adults); and
C. Create supportive environments where English learners are encouraged and given many opportunities to use English. 
Element 3.  Use routines to support reading and writing instruction (e.g., time allocation, transitions from one activity to another, discussions, and peer feedback.)  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Understand the role of routines in creating and maintaining positive learning environments for reading and writing instruction using traditional print, digital, and online resources; and
B. Create and use routines to support instructional and social goals (e.g., regular steps for sharing and responding to materials read, formats for reporting, and efficient transitions among activities, spaces, and online resources). 
Element 4.  Use a variety of classroom configurations (i.e., whole class, small group, and individual) to differentiate instruction.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary level Candidates: 
A. Use evidence-based rationale to make and monitor flexible instructional grouping options for students;
B. Model and scaffold procedures, so students learn to work effectively in a variety of classroom configurations and activities; and
C. Use various practices to differentiate instruction (e.g., cooperative learning, literature circles, partner work, and research/investigation groups). 
Standard 6.  Professional Learning and Leadership.  Candidates recognize the importance of, demonstrate, and facilitate professional learning as a career-long effort and responsibility. 
Element 1.  Demonstrate the foundational knowledge of adult learning theories and related research about organizational change, professional development, and school culture.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Demonstrate an awareness of the factors that influence adult learning, organizational change, professional development, and school culture. 
Element 2.  Display positive dispositions related to their own reading and writing and the teaching of reading and writing, and pursue the development of individual professional knowledge and behaviors.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Display positive reading and writing behaviors and serve as a model for students;
B. Understand the families’ and community’s roles in helping students apply reading and writing skills to content learning;
C. Work collaboratively and respectfully with families, colleagues, and the community to support student learning;
D. Promote student understanding and appreciation of the value of reading traditional print, digital, and online resources in and out of school;
E. Identify specific questions and goals about the teaching of reading and writing and plan specific strategies for finding answers to those questions;
F. Implement plans and use results for their own professional growth;
G. Participate as active members in professional organizations related to reading and writing; and
H. Demonstrate effective use of technology for improving student learning. 
Element 3.  Participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Recognize the importance of professional development for improving reading and writing in schools; 
B. Participate individually and with colleagues in professional development programs at the school and district levels; and
C. Apply learning from professional development to instructional practices. 
Element 4.  Understand and influence local, state, or national policy decisions.  Evidence that demonstrates competence may include, but is not limited to: 
Elementary and Secondary Level Candidates: 
A. Are informed about important professional issues; and
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B. Advocate with various groups (e.g., administrators, school boards, and local, state, and federal policymaking bodies) for needed organizational and instructional changes to promote effective literacy instruction.
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006.44A  Grade Levels: PK-12

006.44B  Endorsement Type:  Subject

006.44C  Persons with this endorsement may teach, provide leadership for professional development in the area of reading, and assess and interpret data to determine and implement instructional options for teaching students in prekindergarten through grade 12.

006.44D  Certification Endorsement Requirements:  This endorsement requires a minimum of 30 graduate semester hours in reading and related courses. In addition, this endorsement requires clinical experiences appropriate for the endorsement level.

006.44D1  Additional Requirements:  An applicant for this endorsement will have a regular teaching certificate and two (2) years of teaching experience.






THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution  must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on the International Reading Association (IRA) Standards for Reading Professionals (2010).
A. Demonstrate an understanding of and be able to teach the concepts, skills, and processes of reading and writing as defined in the Nebraska Student Standards as per 92 NAC 10. 
Standard 1. Foundational Knowledge.  Candidates understand the theoretical and evidence-based foundations of reading and writing processes and instruction. 
Element 1.1  Candidates understand major theories and empirical research that describe the cognitive, linguistic, motivational, and sociocultural foundations of reading and writing development, processes, and components, including word recognition, language comprehension, strategic knowledge, and reading-writing connections.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Interpret major theories of reading and writing processes and development to understand the needs of all readers in diverse contexts; 
B. Analyze classroom environment quality for fostering individual motivation to read and write (e.g., access to print, choice, challenge, and interests);
C. Demonstrate a critical stance toward the scholarship of the profession;
D. Read and understand the literature and research about factors that contribute to reading success (e.g., social, cognitive, and physical); and
E. Inform other educators about major theories of reading and writing processes, components, and development with supporting research evidence, including information about the relationship between the culture and native language of English learners as a support system in their learning to read and write in English; 
Element 1.2  Candidates understand the historically shared knowledge of the profession and changes over time in the perceptions of reading and writing development, processes, and components.  Evidence that demonstrates competence shall include, but is not limited to:  
A. Interpret and summarize historically shared knowledge (e.g., instructional strategies and theories) that addresses the needs of all readers; and
B. Inform educators and others about the historically shared knowledge base in reading and writing and its role in reading education;  
Element 1.3  Candidates understand the role of professional judgment and practical knowledge for improving all students’ reading development and achievement.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Model fair-mindedness, empathy, and ethical behavior when teaching students and working with other professionals; and
B. Communicate the importance of fair-mindedness, empathy, and ethical behavior in literacy instruction and professional behavior. 
Standard 2.  Curriculum and Instruction.  Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing as defined in the Nebraska Language Arts Standards. 
Element 2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Demonstrate an understanding of the research and literature that undergirds the reading and writing curriculum and instruction for all pre-K-12 students;
B. Develop and/or implement the curriculum to meet the specific needs of students who struggle with reading;
C. Support teachers and other personnel in the design, implementation, and evaluation of the reading and writing curriculum for all students; and
D. Work with teachers and other personnel in developing a literacy curriculum that has vertical and horizontal alignment with Nebraska Language Arts Standards. 
Element 2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Use instructional approaches supported by literature and research for the following areas:  concepts of print, phonemic awareness, phonics, vocabulary, comprehension, fluency, critical thinking, motivation, and writing;
B. Provide appropriate in-depth instruction for all readers and writers, especially those who struggle with reading and writing;
C. Support classroom teachers and education support personnel to implement instructional approaches for all students; and
D. As needed, adapt instructional materials and approaches to meet the language-proficiency needs of English learners and students who struggle to learn to read and write. 
Element 2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Demonstrate knowledge of and a critical stance toward a wide variety of quality traditional print, digital, and online resources;
B. Support classroom teachers in building and using a quality, accessible classroom library and materials collection that meets the specific needs and abilities of all learners; and
C. Lead collaborative school efforts to evaluate, select, and use a variety of instructional materials to meet the specific needs and abilities of all learners. 
Standard 3.  Assessment and Evaluation.  Candidates use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction. 
Element 3.1  Candidates understand types of assessments and their purposes, strengths, and limitations.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Demonstrate an understanding of the literature and research related to assessments and their uses and misuses;
B. Demonstrate an understanding of established purposes for assessing the performance of all readers, including tools for screening, diagnosis, progress monitoring, and measuring outcomes;
C. Recognize the basic technical adequacy of assessments (e.g., reliability, content, and construct validity); and
D. Explain district and state assessment frameworks, proficiency standards, and student benchmarks. 
Element 3.2  Candidates select, develop, administer, and interpret assessments, both traditional print and electronic, for specific purposes.  Evidence that demonstrates competence shall include, but is not limited to:
A. Administer and interpret appropriate assessments for all students, especially those who struggle with reading and writing;
B. Collaborate with and provide support to all teachers in the analysis of data, using the assessment results of all students; and
C. Lead schoolwide or larger scale analyses to select assessment tools that provide a systematic framework for assessing the reading, writing, and language growth of all students. 
Element 3.3  Candidates use assessment information to plan and evaluate instruction.  Evidence that demonstrates competence shall include, but is not limited to:  
A. Use multiple data sources to analyze individual readers’ performances and to plan instruction and intervention;
B. Analyze and use assessment data to examine the effectiveness of specific intervention practices and students’ responses to instruction;
C. Lead teachers in analyzing and using classroom, individual, grade-level, and schoolwide assessment data to make instructional decisions; and
D. Plan and evaluate professional development initiatives using assessment data. 
Element 3.4  Candidates communicate results and implications to a variety of audiences.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Analyze and effectively report assessment results to a variety of appropriate audiences for relevant implications, instructional purposes, and accountability. 
Standard 4.  Diversity.  Candidates create and engage their students in literacy practices that develop awareness, understanding, respect, and a valuing of differences in our society. 
Element 4.1  Candidates recognize, understand, and value the forms of diversity that exist in society and their importance in learning to read and write.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Demonstrate an understanding of the ways in which diversity influences the reading and writing development of all students, especially those who struggle with reading and writing;
B. Assist teachers in developing reading and writing instruction that is responsive to diversity;
C. Assist teachers in understanding the relationship between first- and second-language acquisition and literacy development; and
D. Engage the school community in conversations about research on diversity and how diversity impacts reading and writing developments. 
Element 4.2  Candidates will use a literacy curriculum and engage in instructional practices that positively impact students’ knowledge, beliefs, and engagement with the dynamics of diversity.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Provide differentiated instruction and instructional materials, including traditional print, digital, and online resources that capitalize on diversity;
B. Support classroom teachers in providing differentiated instruction and developing students as agents of their own literacy learning;
C. Support and lead other educators to recognize their own cultures in order to teach in ways that are responsive to students’ diverse backgrounds;
D. Collaborate with others to build strong home-to-school and school-to-home literacy connections; and
E. Provide support and leadership to educators, parents and guardians, students, and other members of the school community in valuing the contributions of diverse people and traditions to literacy learning. 
Element 4.3  Candidates develop and implement strategies to advocate for equity.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Provide students with linguistic, academic, and cultural experiences that link their communities with the school;
B. Advocate for change in societal practices and institutional structures that are inherently biased or prejudiced against certain groups;
C. Demonstrate how issues of inequity and opportunities for social justice, activism, and resiliency can be incorporated into the literacy curriculum; and
D. Collaborate with teachers, parents and guardians, and administrators to implement policies and instructional practices that promote equity and draw connections between home and community literacy and school literacy. 
Standard 5.  Literate Environment.  Candidates create a literate environment that fosters reading and writing by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments. 
Element 5.1  Candidates design the physical environment to optimize students’ use of traditional print, digital, and online resources in reading and writing instruction.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Arrange instructional areas to provide easy access to books and other instructional materials for a variety of individual, small-group, and whole-class activities and support teachers in doing the same; and
B. Modify the arrangements to accommodate students’ changing needs. 
Element 5.2  Candidates design a social environment that is low risk and includes choice, motivation, and scaffolded support to optimize students’ opportunities for learning to read and write.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Create supportive social environments for all students, especially those who struggle with reading and writing;
B. Model for and support teachers and other professionals in doing the same for all students; and
C. Create supportive environments where English learners are encouraged and provided with many opportunities to use English. 
Element 5.3  Candidates use routines to support reading and writing instruction (e.g., time allocation, transitions from one activity to another, discussions, and peer feedback).  Evidence that demonstrates competence shall include, but is not limited to: 
A. Understand the role of routines in creating and maintaining positive learning environments for reading and writing instruction using traditional print, digital, and online resources;
B. Create effective routines for all students, especially those who struggle with reading and writing; and
C. Support teachers in doing the same for all readers. 
Element 5.4  Candidates use a variety of classroom configurations (i.e., whole class, small group, and individual) to differentiate instruction.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Use evidence-based grouping practices to meet the needs of all students, especially those who struggle with reading and writing; and
B. Support teachers in doing the same for all students. 
Standard 6.  Professional Learning and Leadership.  Candidates recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and responsibility. 
Element 6.1  Candidates demonstrate foundational knowledge of adult learning theories and related research about organizational change.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Use literature and research findings about adult learning, organizational change, professional development, and school culture in working with teachers and other professionals;
B. Use knowledge of students and teachers to build effective professional development programs; and
C. Use the research base to assist in building an effective, school-wide professional development program. 
Element 6.2  Candidates display positive dispositions related to their own reading and writing and the teaching of reading and writing, and pursue the development of individual professional knowledge and behaviors.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Articulate the research base related to the connections among teacher dispositions, student learning, and the involvement of parents, guardians, and the community;
B. Promote the value of reading and writing in and out of school by modeling a positive attitude toward reading and writing with students, colleagues, administrators, and parents and guardians;
C. Join and participate in professional literacy organizations, symposia, conferences, and workshops;
D. Demonstrate effective interpersonal, communication, and leadership skills; and
E. Demonstrate effective use of technology for improving student learning.  
Element 6.3  Candidates participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Collaborate in, leading, and evaluating professional development activities for individuals and groups of teachers.  Activities may include working individually with teachers (e.g., modeling, co-planning, coteaching, and observing) or with groups (e.g., teacher workshops, group meetings, and online learning);
B. Demonstrate the ability to hold effective conversations (e.g., for planning and reflective problem solving) with individuals and groups of teachers, work collaboratively with teachers and administrators, and facilitate group meetings; and
C. Support teachers in their efforts to use technology in literacy assessment and instruction. 
Element 6.4  Candidates will understand and influence local, state, or national policy decisions.  Evidence that demonstrates competence shall include, but is not limited to: 
A. Demonstrate an understanding of local, state, and national policies that affect reading and writing instruction;
B. Write or assist in writing proposals that enable schools to obtain additional funding to support literacy efforts;
C. Promote effective communication and collaboration among stakeholders, including parents and guardians, teachers, administrators, policymakers, and community members; and
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D. Advocate with various groups (e.g., administrators, school boards, and local, state, and federal policymaking bodies) for needed organizational and instructional changes to promote effective literacy instruction.
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006.45A  Grade Levels:  PK-6, 7-12, K-12

006.45B  Endorsement Type:  Subject

006.45C  Persons with this endorsement may teach religion in private schools.

006.45D  Certification Endorsement Requirements:  This endorsement requires a minimum of 24 semester hours of religion.

006.45D1  College Limitation:  This endorsement may be approved to be offered as part of an approved teacher education program only in nonpublic institutions of higher education.
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THERE ARE NO ADDITIONAL GUIDELINES RECOMMENDED FOR USE WITH THIS ENDORSEMENT.
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006.46A  Grade Levels:  9-12

006.46  Endorsement Type:  Subject and supplemental

006.46C  The endorsement will be valid only in the area of ROTC and may appear only on a career education teaching permit as a subject endorsement, or on an initial or standard or professional certificate as a supplemental endorsement.

006.46C1   Five (5) years of full time or salaried employment in the military.

006.46D  A letter of recommendation from a military supervisor.
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006.48A  Grade Levels:  PK-8, 7-12, PK-12 

006.48B  Endorsement Type:  Subject (PK-8; 7-12); Field (PK-12)

006.48C  Persons with this endorsement may serve as school counselors in the grade levels of the endorsement (PK-8; 7-12; PK-12). 

006.48D  Certification Endorsement Requirements: This endorsement requires: 

006.48D1  A Master’s Degree in Counseling with a specialization in School Counseling with a minimum of 36 graduate semester hours; and

006.48D2  A minimum of 100 clock hours of school counseling field experiences prior to internship; and

006.48D3  A school counseling internship with a minimum of  450 clock hours of internship at the grade levels of the endorsement; and

006.48D4  A previously earned teaching certificate with an endorsement contained in this Chapter; or

006.48D4a  If the candidate has not previously earned a teaching certificate with an endorsement contained in this Chapter, the candidate must also complete a minimum of 12 additional semester hours of professional teacher education coursework related to core curriculum design, lesson plan development, classroom management strategies, student assessment, and differentiated instructional strategies.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION'S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide School Counselor candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines: 

SCHOOL COUNSELING PROGRAM
School counselors shall possess the knowledge, abilities, skills and attitudes necessary to plan, organize, implement and evaluate a comprehensive, developmental, results-based school counseling program that aligns with the American School Counselor Association (ASCA) National Model:  A Framework for School Counseling Programs (Third Edition 2012 or most current).  The competencies required include the following:
Standard 1.	School counselors shall articulate and demonstrate an understanding of:
Element 1. Their role as leaders who collaborate with stakeholders to improve student achievement and who are uniquely positioned to be student advocates and systems change agents.
Element 2. Individual counseling, group counseling and classroom guidance programs ensuring equitable access to resources that promote academic achievement; personal, social and emotional development; and career development including the identification of appropriate postsecondary education for every student to be college and career ready;
Element 3. Educational systems, philosophies and current trends in education, including federal and state legislation and education initiatives;
Element 4. Measurement and assessment literacy;
Element 5. The continuum of mental health services, including prevention, intervention, and referral strategies to enhance student success.
Element 6. Theories of development, learning, social justice, counseling, career development, and cultural competence as well as students with diverse needs.
Element 7. Legal and ethical issues unique to school counseling.

FOUNDATION

Standard 2.	School counselors shall possess the knowledge, abilities, skills and attitudes necessary to design the foundation component and implement the elements in a school counseling program, including:

Element 1.  Program Focus complete with beliefs, benefits, vision and outcomes; for students and for the school counseling program.

Element 2.  Student School Counseling Standards & Competencies
A.  Mindsets and Behaviors – National School Counseling standards
B.  Local, district and state academic standards
C.  Nebraska Career Readiness Standards (employability skills)

Element 3.  ASCA Professional School Counselor Competencies




MANAGEMENT 

Standard 3.  School counselors shall possess the knowledge, abilities, skills and attitudes necessary to design the Management component and implement these elements in a school counseling program, including:

Element 1.  Use school counselor competency assessment and school counseling program assessments;
Element 2.  Use current and emerging technology to efficiently manage the school counseling program;
Element 3.  Use time assessment to measure and determine that 80% of time is spent in direct and indirect services as recommended;
Element 4.  Create annual agreements with administrators;
Element 5.  Establish advisory councils to review and make recommendations for the program;
Element 6.  Use data to measure results of the school counseling program;
Element 7.  Prepare action plans detailing how the school counselor intends to achieve results in school counseling curriculum, small groups and closing-the-gap activities;
Element 8.  Develop lesson plans, design curriculum, implement classroom management strategies and differentiated instructional strategies;
Element 9.  Create annual and weekly calendars to provide information about program activities.
[bookmark: h.8tvac4p49d6j][bookmark: h.ahkq6zc8ht17]
DELIVERY

Standard 4.  School counselors shall possess the knowledge, abilities, skills and attitudes necessary to design the Delivery component and implement the elements of a school counseling program in classroom school counseling lessons, small group activities, and individual counseling/student planning sessions. 

Element 1.  Direct Services in Academic Development: Develop a program for 
                   PreK-12 Academic Development.

Develop an Academic Development program to teach effective learning strategies, self-management behaviors and related skills for academic achievement.  The program includes academic counseling and advisement to access higher education.  Content should include:  transitions strategies through the PreK-12 and to postsecondary education, instruction of postsecondary entrance requirements, education planning, academic growth mindsets, knowledge of grading, transcripts, registering for courses/activities aligned to goals, assessments, access to special academic programs, career academies, advanced placement, dual credit, college early entry, or other educational opportunities and related skills needed for academic achievement aligned to postsecondary and career goals of students.

Element 2.  Direct Services in Career Development:  Develop a program for PreK-12 College and Career Readiness.

Develop a Career Development program that includes: self-awareness, career exploration, and career planning and management.  Content should include:  NDE-Nebraska Career Education and Career Technical Education resources; Nebraska Career Readiness Standards; Postsecondary access and financial aid resources from Nebraska Education Quest Foundation; transition activities, and planning for all students, including students with disabilities.

Element 3.  Direct Services in Social/Emotional Development:  Develop a program for PreK-12 Social Emotional Development.

Develop a Social Emotional Learning program to support students to acquire and effectively apply the knowledge, attitudes and skills necessary to understand and manage emotions, set and achieve positive goals, feel and show empathy for others, appreciate diversity, establish and maintain positive relationships, and make responsible decisions to improve achievement. 

Element 4.  Direct Services for Individual Student Planning:  Develop a program for Individual Student Planning (Personal Learning Plans in Nebraska), a document and a process that students use-with support from school counselors, teachers, and parents to define career goals and postsecondary plans to inform decisions for registration of courses and activities throughout high school that lead to graduation and college and career access. 

Element 5.  Direct Services for Responsive Services:  Develop a program for Responsive Services--services designed to help students resolve academic, career and social/emotional issues--including:  counseling, crisis response, and referral resources within the school and community.

Element 6.  Develop a program for Indirect Services-to promote student achievement and to improve equity and access for all students.  Indirect Services may include strategies for referral processes, consultation, collaboration, and parent/family engagement, establishing community partnerships and/or development of new evidence based programs to support student achievement.
	
ACCOUNTABILITY
Standard 5.  School counselors shall possess the knowledge, abilities, skills and attitudes necessary to design the Accountability component and implement these elements in a school counseling program, including: 
Element 1.  School Data Profile Analysis:  Provide summary of school achievement, attendance, behavior, safety, assessments, dual credit participation, course taking patterns, college and career readiness, graduation rate, postsecondary going rate, parent participation etc.; 
Element 2.  Use-of-Time Assessment Analysis:  School counselor will plan for 80% or more of their time on direct and indirect student services; 
Element 3.  Program Results-Analysis:  Develop school counseling program results reports to ensure effectiveness and to inform decisions related to program improvement using curriculum results, small-group results and closing-the-gap results; 
Element 4.  School Counselors will share results and goals of the school counseling program to stakeholders regularly; employing school counselor skills of leadership, advocacy and systemic change for the benefit of all students to higher achievement. 
Element 5.  Evaluation and Improvement:  The school counselor will self-assess using the ASCA School Counselor competencies and ethics and participate in a school counselor performance appraisal with school administration.  The school counselor will conduct program assessments to evaluate goals and results of the school counseling program.
Standard 6.	School Related Field Experiences for a School Counselor candidate must shall include at least 100 clock-hours in school settings at the grade levels of the endorsement in one or more components of the ASCA National Model (i.e., Foundation, Management, Delivery, and/or Accountability) prior to the internship experience.
Standard 7.	Internship experiences must include a minimum of 450 clock-hours under the supervision of a certified school counselor, and demonstration of the competencies in these guidelines.  The internship experiences must take place in a school setting at the grade levels of the endorsement.  One hundred eighty (180) of the 450 clock-hours must be in direct service, including but not limited to, individual and group counseling, individual student planning, or developmental classroom guidance.

	School Counselor
	Endorsement Guidelines
	To Accompany Rule 24
	(Adopted by the State Board
	of Education on June 4, 2025)


School Counselor
 207
	[bookmark: _Toc56432039]006.49  School Librarian 

006.49A  Grade Levels:  PK-12

006.49B  Endorsement Type:  Field

006.49C  Persons with this endorsement serve as a leader, instructional partner, informational authority, teacher, and oversee the library program in prekindergarten through grade12.

006.49D  Certificate Endorsement Requirements: This endorsement requires the applicant to hold a teaching certificate or concurrently earn a subject or field endorsement, and acquire a minimum of 30 semester hours in school library coursework, including leadership, library administration, technology, information access, children’s and young adult literature, resource management, and curriculum and instruction.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution should prepare prospective school librarians, according to the American Library Association (ALA),  American Association of School Librarians (AASL), and International Society for Technology in Education (ISTE) standards, to address the following:

Standard 1.  The Learner and Learning
Candidates in school librarian preparation programs are effective educators who demonstrate an awareness of learners’ development and interests.  Candidates promote cultural competence and respect for inclusiveness.  Candidates consider learner development, diversity, and differences while fostering a positive learning environment.  Candidates develop their students’ abilities to inquire, think critically, gain and share knowledge so that all learners are prepared for college, career, and life.  Elements of these competencies are:

1.1 Learner Development. Candidates demonstrate the ways learners grow within and across cognitive, psychomotor, affective, and developmental domains. Candidates engage learners’ interests to think, create, share and grow as they design and implement instruction that integrates the National School Library Standards.
 
1.2 Learner Diversity. Candidates articulate and model cultural competence and respect for inclusiveness, supporting individual and group perspectives. 

1.3 Learning Differences. Candidates cultivate the educational and personal development of all members of a learning community, including those with diverse intellectual abilities, learning modalities, and physical variabilities.

1.4 Learning Environments. Candidates create both physical and virtual learner-centered environments that are engaging and equitable. The learning environments encourage positive social interaction and the curation and creation of knowledge.

Standard 2.  Planning for Instruction
Candidates in school librarian preparation programs collaborate with the learning community to strategically plan, deliver, and assess standards-based instruction.  Candidates design culturally responsive learning experiences using a variety of instructional strategies and assessments that measure the impact on student learning.  Candidates guide learners to reflect on their learning growth and their ethical use of information.  Candidates use data and information to reflect on and revise the effectiveness of their instruction.  Elements of these competencies are:

2.1  Planning for Instruction.  Candidates model and collaborate with members of the learning community to design developmentally and culturally responsive resource-based learning experiences that integrate inquiry, innovation, multiple literacies and exploration to increase student academic achievement.  Candidates design instruction that facilitates equitable, efficient, and ethical access to information.  

2.2  Instructional Strategies.  Candidates use a variety of instructional strategies and technologies to ensure that learners have multiple opportunities to inquire, include, collaborate, curate, explore, and engage in their learning.  

2.3 Integrating Ethical Use of Information into Instructional Practice. Candidates teach learners to evaluate information for accuracy, bias, validity, relevance, and cultural context. Learners demonstrate ethical use of information and technology in the creation of new knowledge. 

2.4 Assessment. Candidates use multiple methods of assessment to engage learners in their own growth. Candidates, in collaboration with instructional partners, revise their instruction to address areas in which learners need to develop understanding.

Standard 3.  Knowledge and Application of Content
Candidates in school librarian preparation programs are knowledgeable in literature, digital and information literacies, and current instructional technologies. Candidates use their pedagogical skills to actively engage learners in the critical-thinking and inquiry process. Candidates use a variety of strategies to foster the development of ethical digital citizens and motivated readers. Elements of these competencies are:

3.1 Reading Engagement. Candidates demonstrate a knowledge of children’s and young adult literature that addresses the diverse developmental, cultural, social, and linguistic needs of all learners. Candidates use strategies to foster learner motivation to read for learning, personal growth, and enjoyment. Candidates use a variety of strategies to reinforce classroom reading instruction to address the diverse needs and interests of all readers.

3.2 Information Literacy. Candidates know when and why information is needed, where to find it, and how to evaluate, use and communicate it in an ethical manner. Candidates model, promote, and teach critical-thinking and the inquiry process by using multiple literacies. 

3.3 Technology-Enabled Learning. Candidates purposefully use digital tools, resources, and emerging technologies to design and adapt learning experiences.  Candidates engage all learners in finding, evaluating, creating, and communicating data and information in a digital environment.  Candidates articulate, communicate, model, and teach digital citizenship.

Standard 4.  Organization and Access
Candidates in school librarian preparation programs model, facilitate, and advocate for equitable access to and the ethical use of resources in a variety of formats. Candidates demonstrate their ability to develop, curate, organize, and manage a collection of resources to assert their commitment to the diverse needs and interests of the global society. Candidates make effective use of data and other forms of evidence to evaluate and inform decisions about library policies, resources, and services. Elements of these competencies are:

4.1 Access. Candidates facilitate and advocate for flexible, open access to library resources and services according to the ethical codes of the profession.  Candidates design and develop strategic solutions for eliminating physical, social, virtual, economic, geographic, and intellectual barriers to equitable access of resources and services.

4.2 Information Resources. Candidates use multiple data points (i.e., learner characteristics, evaluation criteria, selection tools) to develop, curate, organize, and manage a collection designed to meet the diverse curricular and personal needs of the learning community.  Candidates evaluate and select information resources in a variety of formats.

4.3 Evidence-Based Decision Making. Candidates effectively use data and information to assess and address how practice and policy impact groups and individuals in their diverse learning communities.
Standard 5. Leadership, Advocacy, and Professional Responsibility
Candidates in school librarian preparation programs are actively engaged in leadership, collaboration, advocacy, and professional networking. Candidates participate in and lead ongoing professional learning. Candidates advocate for effective school libraries to benefit all learners. Candidates conduct themselves according to the ethical principles of the library and information profession. Elements of these competencies are:

5.1 Professional Learning. Candidates engage in ongoing professional learning and networking.  Candidates deliver professional development designed to meet the diverse needs of all members of the learning community.

5.2 Leadership and Collaboration. Candidates lead and collaborate with members of the learning community to effectively design and implement solutions that positively impact learners’ personal and academic growth and strengthen the role of the school library.

5.3 Advocacy. Candidates advocate for all learners, resources, services, policies, procedures, and school libraries through networking and collaborating with the larger education and library community.

5.4 Ethical Practice. Candidates model and promote the ethical practices of librarianship, as expressed in the foundational documents of the library profession including the American Library Association Code of Ethics and the Library Bill of Rights.  Candidates model and facilitate an understanding of student data privacy laws.

5.5 Strong Programs. Candidates build visible and dynamic school library programs with positive learning environments that focus on personal and academic growth by building relationships with teachers, administrators, librarians, and the community.
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006.50A  Grade Levels:  PK-12

006.50B  Endorsement Type:  Field

006.50C  Persons with this teaching endorsement may provide school psychological services to students (birth to age 21), school personnel, parents and other specialists related to individual student needs or school program considerations.

006.50D  Certification Endorsement Requirements:  This endorsement requires at least 60 graduate semester hours beyond the baccalaureate degree, in which at least 54 are exclusive of credit for the supervised internship. 

006.50D1  A minimum of 1,200 clock hours of internship experience, supervised by a standard institution of higher education, 600 of which must be in a school setting.  Applicants who have completed 600 hours of supervised experience in school settings prior to the internship as part of their doctoral training program in school psychology may complete all 1,200 hours of their supervised internship in a setting that provides psychological services to children, birth to age 21.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution shall prepare prospective school psychologists according to the standards of the National Association of School Psychologists (NASP).  School psychologist candidates will possess the following skills:

Standard 1.	Data- Based Decision Making and Accountability:
Element 1.  Have knowledge of varied methods of assessment and data-collection methods for identifying strengths and needs, developing effective services and programs, and measuring progress and outcomes; and 
Element 2.  As part of a systematic and comprehensive process of effective decision making and problem solving that permeates all aspects of service delivery, demonstrate skills to use psychological and educational assessment and data collection strategies, and technology resources, and apply results to design, implement, and evaluate response to services and programs.
Standard 2.  Consultation and Collaboration:
Element 1.  Have knowledge of varied methods of consultation, collaboration, and communication applicable to individuals, families, groups, and systems and use to promote effective implementation of services; and 
Element 2.  As part of a systematic and comprehensive process of effective decision making and problem solving that permeates all aspects of service delivery, demonstrate skills to consult, collaborate, and communicate with others during design, implementation, and evaluation of services and programs.
Standard 3.  Interventions and Instructional Support to Develop Academic Skills:
Element 1.  Have knowledge of biological, cultural, and social influences on academic skills; human learning, cognitive, and developmental processes; and evidence-based curriculum and instructional strategies; and
Element 2.  In collaboration with others, demonstrate skills to use assessment and data-collection methods and to implement and evaluate services that support cognitive and academic skills.
Standard 4.  Interventions and Mental Health Services to Develop Social and Life Skills:
Element 1.  Have knowledge of biological, cultural, developmental, and social influences on behavior and mental health; behavioral and emotional impacts on learning and life skills; and evidence-based supported strategies to promote social-emotional functioning and mental health; and 
Element 2.  In collaboration with others, demonstrate skills to use assessment and data collection methods and implement and evaluate services to support socialization, learning, and mental health.
Standard 5.  Development and Learning:
Element 1.  Have knowledge of individual differences, abilities, disabilities, and other diverse characteristics; principles and research related to diversity factors for children, families, and schools, including factors related to culture, context, individual, and role differences; and empirically supported strategies to enhance services and address potential influences related to diversity; and 
Element 2.  Demonstrate skills to provide professional services that promote effective functioning for individuals, families, and schools with diverse characteristics, cultures, and backgrounds, and across multiple contexts with recognition that an understanding and respect for diversity in development and advocacy for social justice are foundations for all aspects of service delivery. 
Standard 6.  School-Wide Practices to Promote Learning:
Element 1.  Have knowledge of school and systems structure, organization, and theory; general and special education; and empirically supported school practices that promote academic outcomes, learning, social development, and mental health; and 
Element 2.  In collaboration with others, demonstrate skills to develop and implement practices and strategies to create and maintain effective and supportive learning environments for children and others.
Standard 7.  Preventive and Responsive Services:
Element 1.  Have knowledge of principles and research related to resilience and risk factors in learning and mental health; services in schools and communities to support multi-tiered prevention; and empirically supported strategies for effective crisis response; and 
Element 2.  In collaboration with others, demonstrate skills to promote services that enhance learning, mental health, safety, and physical well-being through protective and adaptive factors and to implement effective crisis preparation, response, and recovery. 
Standard 8.  Family-School Collaboration Services:
Element 1.  Have knowledge of principles and research related to family systems, strengths, needs, and culture; empirically supported strategies to support family influences on children's learning, socialization, and mental health; and methods to develop collaboration between families and schools; and 
Element 2.  In collaboration with others, demonstrate skills to design, implement, and evaluate services that facilitate family and school partnerships and interactions with community agencies for enhancement of academic and social-behavioral outcomes for children.
Standard 9.  Research and Program Evaluation:
Element 1.  Have knowledge of research design, statistics, measurement, varied data-collection and analysis techniques, and program evaluation methods sufficient for understanding research and interpreting data in applied settings; and 
Element 2.  Demonstrate skills to evaluate and apply research as a foundation for service techniques and technology resources for data collection, measurement, analysis, and program evaluation to support effective practices at the individual, group, and/or systems levels.
Standard 10.  Legal, Ethical, and Professional Practice:
Element 1.  Have knowledge of the history and foundations of school psychology; multiple service models and methods; ethical, legal, and professional standards; and other factors related to professional identity and effective practices at the individual, group, and/or systems levels; and 
Element 2.  Demonstrate skills to provide services consistent with ethical, legal, and professional standards; engage in responsive ethical and professional decision-making; collaborate with other professionals; and apply professional work characteristics needed for effective practice as school psychologists, including respect for human diversity and social justice, communication skills, effective interpersonal skills, responsibility, adaptability, initiative, dependability, and technology skills. 
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006.51A  Grade Levels: 7‑12

006.51B  Endorsement Type:  Field

006.51C  Persons with this endorsement may teach any science course in grades 7 through 12.

006.51D  Certification Endorsement Requirements:  This endorsement requires a minimum of 48 semester hours of laboratory-based courses with a minimum of two (2)  laboratory-based courses in each of the four disciplines in the sciences (biology, chemistry, Earth and space, and physics).   A laboratory-based course provides activity-based, hands-on experiences for all students.  Laboratory activities will be designed to allow students to develop scientific skills and processes, discover and construct science concepts, and allow for the application of the concepts to the real lives of students.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide secondary science teacher candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on National Science Teachers Association Standards (2011).
Standard 1.  Content Knowledge – Effective teachers of science understand and articulate the knowledge and practices of contemporary science.  They interrelate and interpret important concepts, ideas, and application in their fields of licensure.  Candidates will:

Element 1.  Understand the major concepts, principles, theories, laws, and interrelationships of their fields of licensure and supporting fields as recommended by the National Science Teachers Association.

Element 2.  Understand the central concepts of the supporting disciplines. 

Element 3.  Show an understanding of state and national curriculum standards and their impact on the content knowledge necessary for teaching 7-12 students.

Element 4.  All teachers of biology should be prepared to lead students to understand the unifying concepts required of all teachers of science, and should also be prepared to lead students to understand the following:

A.  Life processes in living systems including organization of matter and energy;

B.  Similarities and differences among animals, plants, fungi, microorganisms, and viruses; 

C.  Ecological systems including the interrelationships and dependencies of organisms with each other and their environments;

D.  Population dynamics and the impact of population on its environment;

E.  General concepts of genetics and heredity;

F.  Organizations and functions of cells and multi-cellular systems;

G.  Behavior of organisms and their relationships to social systems;

H.  Regulation of biological systems including homeostatic mechanisms;

I.    Fundamental processes of modeling and investigating in the biological sciences;

J.   Applications of biology in environmental quality and in personal and community health;

K.  Bioenergetics including biochemical pathways;

L.   Molecular genetics and heredity and mechanisms of genetic modification; and

M.  Molecular basis for evolutionary theory and classification.

Element 5.  All teachers of chemistry will be prepared to lead students to understand the unifying concepts required of all teachers of science, and will also be prepared to lead students to understand the following:
A.  Fundamental structures of atoms and molecules;
B.  Basic principles of ionic, covalent, and metallic bonding; 
C.  Periodicity of physical and chemical properties of elements;
D.  Laws of conservation of matter and energy;
E.  Fundamentals of chemical kinetics, equilibrium, and thermodynamics;
F.   Kinetic molecular theory and gas laws;
G.  Mole concept, stoichiometry, and laws of composition;
H.  Solutions, colloids, and colligative properties;
I.    Acids/base chemistry;
J.   Fundamental oxidation-reduction chemistry, fundamental organic chemistry and biochemistry;
K.  Fundamental biochemistry;
L.  Nature of Science and fundamental processes in chemistry;
M.  Applications of chemistry in personal and community health and environmental quality; 
N.  Fundamentals of nuclear chemistry; and
O.  Historical development and perspectives in chemistry.
Element 6.  All teachers of the Earth and space sciences will be prepared to lead students to understand the unifying concepts required of all teachers of science, and will also be prepared to lead students to understand the following:
A.  Characteristics of land, atmosphere, and ocean systems on Earth;
B.  Properties, measurement, and classification of Earth materials;
C.  Changes in the Earth including land formation and erosion;
D.  Geochemical cycles including biotic and abiotic systems;
E.  Energy flow and transformation in Earth systems;
F.  Hydrological features of the Earth;
G.  Patterns and changes in the atmosphere, weather, and climate;
H.  Origin, evolution, and planetary behaviors of Earth;
I.   Origin, evolution, and properties of the universe; 
J.  Fundamental processes of investigating in the Earth and space sciences;
K.  Sources and limits of natural resources; and
L.  Applications of Earth and space sciences to environmental quality and to personal and community health and welfare.
Element 7.  All teachers of physics will be prepared to lead students to understand the unifying concepts required of all teachers of science, and will also be prepared to lead students to understand:
A.  Energy, work, and power;
B.  Motion, major forces, and momentum;
C.  Newtonian principles and laws including engineering applications; 
D.  Conservation of mass, momentum, energy, and charge;
E.  Physical properties of matter;
F.  Kinetic-molecular motion and atomic models;
G.  Radioactivity, nuclear reactors, fission, and fusion;
H.  Wave theory, sound, light, the electromagnetic spectrum and optics; 
I.   Electricity and magnetism;
J.  Fundamental processes of investigating in physics; and 
K.  Applications of physics in environmental quality and to personal and community health.
Element 8.  All secondary teachers will also be prepared to lead students to understand the unifying concepts of science, including:
A.  Multiple ways to organize perceptions of the world and how systems organize the studies and knowledge of science;
B.  Nature of scientific evidence and the use of models for explanation; 
C.  Measurement as a way of knowing and organizing observations of constancy and change;
D.  Evolution of natural systems and factors that result in evolution or equilibrium; 
E.  Interrelationships of form, function, and behaviors in living and nonliving systems; and, in addition,
F.  How to design, conduct, and report research in science.
Standard 2:  Content Pedagogy – Effective teachers of science understand how students learn and develop scientific knowledge.  Candidates use scientific inquiry to develop this knowledge.  Candidates will:
Element 1.  Plan multiple lessons using a variety of inquiry approaches that demonstrate their knowledge and understanding of how students learn science; 
Element 2.  Include active inquiry lessons where students collect and interpret data in order to develop and communicate concepts and understand scientific processes, relationships and natural patterns from empirical experiences; and 
Element 3.  Design instruction and assessment strategies that confront and address naïve concepts/preconceptions.

Standard 3:  Learning Environments – Effective teachers of science are able to plan for engaging students in science learning by setting appropriate goals that are consistent with knowledge of how students learn science and are aligned with state and national standards.  The plans reflect the nature and social context of science, inquiry, and appropriate safety considerations.  Candidates design and select learning activities, instructional settings, and resources--including technology, to achieve those goals; and they plan fair and equitable assessment strategies to evaluate if the learning goals are met.  Candidates will:

Element 1.  Use a variety of strategies that demonstrate the candidates’ knowledge and understanding of how to select the appropriate teaching and learning activities - including laboratory or field settings - to help all students learn; 

Element 2.  Make plans which include active inquiry lessons where students collect and interpret data in order to develop concepts, understand scientific processes, relationships and natural patterns from empirical experiences; 

Element 3.  Plan fair and equitable assessment strategies to analyze student learning and to evaluate if the learning goals are met.  Assessment strategies are designed to continuously evaluate preconceptions and ideas that students hold and the understandings that students have formulated; and

Element 4.  Plan a learning environment and learning experiences for all students that demonstrate chemical safety, safety procedures, and the ethical treatment of living organisms within their licensure area.

Standard 4:  Safety -- Effective teachers of science can, in a 7-12 classroom setting, demonstrate and maintain chemical safety, safety procedures, and the ethical treatment of living organisms needed in the 7-12 science classroom appropriate to their area of licensure.  Candidates will: 

Element 1.  Design activities in a 7-12 classroom that demonstrate the safe and proper techniques for the preparation, storage, dispensing, supervision, and disposal of all materials used within their subject area science instruction;

Element 2.  Design and demonstrate activities in a 7-12 classroom that demonstrate an ability to implement emergency procedures and the maintenance of safety equipment, policies and procedures that comply with established state and/or national guidelines.  Candidates ensure safe science activities appropriate for the abilities of all students; and

Element 3.  Design and demonstrate activities in a 7-12 classroom that demonstrate ethical decision-making with respect to the treatment of all living organisms in and out of the classroom.  They emphasize safe, humane, and ethical treatment of animals and comply with the legal restrictions on the collection, keeping, and use of living organisms.
Standard 5:  Impact on Student Learning -- Effective teachers of science provide evidence to show that 7-12 students’ understanding of major science concepts, principles, theories, and laws have changed as a result of instruction by the candidate and that student knowledge is at a level of understanding beyond memorization.  Candidates will:

Element 1.  Collect, organize, analyze, and reflect on diagnostic, formative and summative evidence of a change in mental functioning demonstrating that scientific knowledge is gained and/or corrected;

Element 2.  Provide data to show that 7-12 students are able to distinguish science from nonscience, understand the evolution and practice of science as a human endeavor, and critically analyze assertions made in the name of science; and

Element 3.  Engage students in developmentally appropriate inquiries that require them to develop concepts and relationships from their observations, data, and inferences in a scientific manner.
Standard 6:  Professional Knowledge and Skills -- Effective teachers of science strive continuously to improve their knowledge and understanding of the ever changing knowledge base of both content and science pedagogy.  They identify with and conduct themselves as part of the science education community.  Candidates will:

Element 1.  Engage in professional development opportunities in their content field such as talks, symposiums, research opportunities, or projects within their community; and
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006.52A  Grade Levels:  6‑12

006.52B  Endorsement Type:  Subject

006.52C  Persons with this endorsement may teach secondary English courses such as English I, English II, English III, English IV, and Reading in grades 6 through 12.

006.52D  Certification Endorsement Requirements: This endorsement requires a minimum of 36 semester hours of content and pedagogical content coursework in foundational reading, language and literacy development, supporting readers at all levels, writing, literature, and communications.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on the National Council of Teachers of English (NCTE) Standards for Initial Preparation of Teachers of Secondary English Language Arts (2012), Nebraska’s College-and Career-Ready Standards for English Language Arts (2021), and Nebraska’s Teacher and Principal Performance Standards (2020).

Standard 1. Candidates must demonstrate knowledge of Secondary English subject matter content that specifically includes grade-appropriate literary and informational text types, characteristics of, and instructional strategies for, complex text, and multimodal texts, as well as developmental understanding of adolescents as readers.








[bookmark: _Hlk178231050]	Secondary English
	Endorsement Guidelines
		To Accompany Rule 24
	(Adopted by the State Board
	of Education on June 4, 2025)


Secondary English 
218


Element 1. Candidates are knowledgeable about a wide range of literary and informational texts types– multimodal texts, classic texts, and contemporary texts, including young adult – that represent a range of world literatures, historical traditions, genres, and multiple perspectives; they are able to use literary and informational text theories to interpret and critique a range of texts.

Element 2. Candidates are knowledgeable about how adolescents read texts and make meaning through interaction with a variety of formats and digital environments, including knowledge of how information is created and shared across different disciplines.

Element 3.  Candidates are knowledgeable about foundational skills and instructional routines for students of varying reading abilities.


Standard 2. Candidates demonstrate knowledge of Secondary English subject matter
content that specifically includes language and writing as well as knowledge of adolescents as language users.

Element 1. Candidates can compose a range of formal and informal texts taking into consideration the interrelationships among form, content, audience, context, and purpose; candidates can flexibly use digital media to compose multimodal texts and discourse.

Element 2. Candidates know the conventions of English language as they relate to various rhetorical situations (grammar, usage, and mechanics); they understand the concept of dialect and are familiar with relevant grammar systems (e.g., descriptive and prescriptive); they understand principles of second language acquisition; they recognize the influence of English language history on ELA content; and they understand the impact of language and linguistic diversity on society and culture.

Element 3. Candidates are knowledgeable about the variety of ways sentences are constructed and how sentences interact with one another to build cohesive paragraphs; candidates understand the complex and varying grammatical structures within text and how they contribute to its overall meaning.

Element 4. Candidates are knowledgeable about how adolescents produce texts, communicate knowledge, and make meaning through interaction with media in a variety of formats.




Standard 3. Candidates plan standards-based instruction and assessments for reading to promote learning for all students; they understand how to interpret data from a variety of formative and summative assessment types and make instructional decisions accordingly.

Element 1. Candidates use their knowledge of theory, research, and practice in Secondary English to plan standards-based, coherent, and relevant learning experiences utilizing a variety of texts and grade appropriate instructional strategies that are motivating and accessible to all students.

Element 2. Candidates use a range of authentic assessments of student literacy skills that demonstrate an understanding of how learners develop across all content strands of Nebraska’s College- and Career-Ready Standards for English Language Arts.

Element 3. Candidates plan standards-based, coherent, and relevant learning experiences in reading that reflect knowledge of current theory and research about teaching and learning and utilize a variety of approaches to reading instruction; candidates demonstrate understanding of the role of instructional materials and supporting resources in their curriculum and use them effectively to enhance student learning.

Element 4. Candidates plan instruction that incorporates knowledge of language, history/origins, structures, and conventions—to facilitate students’ fluency, comprehension, and interpretation of a variety of text types.

Element 5. Candidates collaboratively plan instruction which reflects curriculum integration and incorporates interdisciplinary teaching approaches and materials.

Standard 4. Candidates plan standards-based instruction and assessments for producing a variety of modes of writing (i.e. oral, written, and visual) to promote learning for all students.

Element 1. Candidates use their knowledge of theory, research, and practice in Secondary English to plan standards-based, coherent, and relevant instruction. Candidates immerse students in recursive writing processes as they compose clear and coherent writing appropriate to the discipline, audience, and/or context.

Element 2. Candidates plan and use a variety of assessments for students that promote their development as writers, , and are consistent with current theory and research. Candidates are able to provide meaningful feedback to the students throughout the writing process in ways that engage students’ ideas and encourage their growth as writers over time.

Element 3. Candidates plan instruction related to the strategic use of language conventions (grammar, usage, and mechanics) in the context of students’ writing for different audiences, purposes, and modalities.

Element 4. Candidates plan instruction that incorporates students’ home and community languages to enable skillful control over their rhetorical choices and language practices for a variety of audiences and purposes.

Standard 5. Candidates plan, implement, assess, and reflect on research-based instruction that increases motivation and active student engagement, builds sustained learning of Secondary English, and responds to diverse student needs.

Element 1. Candidates plan and implement instruction based on Secondary English curricular requirements and standards, school and community contexts, and
knowledge about students’ linguistic and cultural backgrounds.

Element 2. Candidates collect and use data about their students’ individual differences, identities, and funds of knowledge for literacy learning to create inclusive learning environments that contextualize curriculum and instruction and help all students participate actively in their own learning in Secondary English.

Element 3. Candidates differentiate instruction based on formative and other assessments, and students’ self-assessments of learning in Secondary English; candidates communicate with students about their performance in ways that actively involve them in their own learning.

Element 4. Candidates select and use current technologies to support what is known about student learning in Secondary English.

Standard 6. Candidates demonstrate knowledge of how theories and research about social justice, diversity, equity, student identities, and schools as institutions can enhance students’ opportunities to learn in Secondary English.

Element 1. Candidates plan and implement Secondary English and literacy instruction that promotes social justice and critical engagement with complex issues related to maintaining a diverse, inclusive, equitable society.

Element 2. Candidates use knowledge of theories and research to plan instruction responsive to students’ diverse backgrounds, multiple perspectives and languages/dialects as they affect students’ opportunities to learn in Secondary English.
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006.53A  Grade Levels:  7-12   

006.53B  Endorsement Type: Supplemental 

006.53C  Persons with this endorsement may teach, consult, or provide transition services for youth with verified disabilities in grades 7 through 12.

006.53D Certification Endorsement Requirements:  This endorsement requires a minimum of 18 graduate semester hours of coursework and clinical experience related to transition with emphasis on youth with disabilities, ages 14 through 21.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide secondary transition specialist candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines. 
Standard 1.  Assessment
Special Education Secondary Transition Specialists use valid and reliable assessment practices to minimize bias.
Element 1.1	Secondary Transition Specialists minimize bias in assessment.
Element 1.2	Secondary Transition Specialists design and implement assessments to evaluate the effectiveness of practices and programs.
Indicators include, but are not limited to:
a.  Procedures and requirements for referring individuals to community service agencies.
b.  Implications of individual characteristics with respect to post-school outcomes and support needs.
c.   Formal and informal approaches for identifying students’ interests and preferences related to educational experiences and post-school goals.
d.  Match skills and interests of the individuals to skills and demands required by vocational and post-school settings.
e.  Interpret results of career and vocational assessment for individuals, families, and professionals.
f.   Use a variety of formal and informal career, transition, and vocational assessment procedures.
g.  Evaluate and modify transition goals on an ongoing basis.
h.  Assess and develop natural support systems to facilitate transition to post-school environments.
Standard 2.  Curricular Content Knowledge
Special Education Secondary Transition Specialists use their knowledge of general and specialized curricula to improve programs, supports, and services at classroom, school, community, and system levels. 
Element 2.1	Secondary Transition Specialists align educational standards to provide access to challenging curriculum to meet the needs of individuals with disabilities.
Element 2.2	Secondary Transition Specialists continuously broaden and deepen professional knowledge, and expand expertise with instructional technologies, curriculum standards, effective teaching strategies, and assistive technologies to support access to and learning of challenging content.
Element 2.3	Secondary Transition Specialists use understanding of diversity and individual learning differences to inform the selection, development, and implementation of comprehensive curricula for individuals with disabilities. 

Standard 3.  Programs, Services, and Outcomes
Special Education Secondary Transition Specialists facilitate the continuous improvement of general and special education programs, supports, and services at the classroom, school, and system levels for individuals with disabilities.
Element 3.1	Secondary Transition Specialists design and implement evaluation activities to improve programs, supports, and services for individuals with disabilities.
Element 3.2	Secondary Transition Specialists use understanding of cultural, social, and economic diversity and individual learner differences to inform the development and improvement of programs, supports, and services for individuals with disabilities.
Element 3.3	Secondary Transition Specialists apply knowledge of theories, evidence-based practices, and relevant laws to advocate for programs, supports, and services for individuals with disabilities.
Element 3.4	Secondary Transition Specialists use instructional and assistive technologies to improve programs, supports, and services for individuals with disabilities.
Element 3.5	Secondary Transition Specialists evaluate progress toward achieving the vision, mission, and goals of programs, services, and supports for individuals with disabilities.
Indicators include, but are not limited to:
a.  School and post-school services available to specific populations of individuals with disabilities.
b.  Methods for providing community-based education for individuals with disabilities.
c.  Methods for linking academic content to transition goals.
d.  Strategies for involving families and individuals with disabilities in transition planning and evaluation.
e.  Job seeking and job retention skills identified by employers as essential for successful employment.
f.   Vocational education methods, models, and curricula.
g.  Range of post-school options within specific outcome areas.
h.  Identify and facilitate modifications within work and community environments.
i.   Arrange and evaluate instructional activities in relation to post-school goals.
j.   Identify outcomes and instructional options specific to the community and the individual.
k.  Use support systems to facilitate self-advocacy in transition planning.
Standard 4.  Research and Inquiry
Special Education Secondary Transition Specialists conduct, evaluate, and use inquiry to guide professional practice. 
Element 4.1	Secondary Transition Specialists evaluate research and inquiry to identify effective practices.
Element 4.2	Secondary Transition Specialists use knowledge of the professional literature to improve practices with individuals with disabilities and their families.
Element 4.3	Secondary Transition Specialists foster an environment that is supportive of continuous instructional improvement and engage in the design and implementation of research and inquiry. 
Indicators include, but are not limited to:
a.  Theoretical and applied models of transition.
b.  Research on relationships between individual outcomes and transition practices.
Standard 5.  Leadership and Policy
Special Education Secondary Transition Specialists provide leadership to formulate goals, set and meet high professional expectations, advocate for effective policies and evidence-based practices and create positive and productive work environments. 
Element 5.1	Secondary Transition Specialists model respect for and ethical practice for all individuals and encourage challenging expectations for individuals with disabilities.
Element 5.2	Secondary Transition Specialists support and use linguistically and culturally responsive practices.
Element 5.3	Secondary Transition Specialists create and maintain collegial and productive work environments that respect and safeguard the rights of individuals with disabilities and their families. 
Element 5.4	Secondary Transition Specialists advocate for policies and practices that improve programs, services, and outcomes for individuals with disabilities. 
Element 5.5	Secondary Transition Specialists advocate for the allocation of appropriate resources for the preparation and professional development of all personnel who serve individuals with disabilities.
Indicators include, but are not limited to:
a.  Transition-related laws and policies.
b.  History of national transition policies.

Standard 6.  Professional and Ethical Practice
Special Education Secondary Transition Specialists use foundational knowledge of the field and professional Ethical Principles and Practice Standards to inform special education practice, engage in lifelong learning, advance the profession, and perform leadership responsibilities to promote the success of professional colleagues and individuals with disabilities.
Element 6.1	A comprehensive understanding of the history of special education, legal policies, ethical standards, and emerging issues informs Secondary Transition Specialist leadership. 
Element 6.2	Secondary Transition Specialists model high professional expectations and ethical practice, and create supportive environments that safeguard the legal rights and improve outcomes for individuals with disabilities and their families. 
Element 6.3	Secondary Transition Specialists model and promote respect for all individuals and facilitate ethical professional practice. 
Element 6.4	Secondary Transition Specialists actively participate in professional development and learning communities to increase professional knowledge and expertise. 
Element 6.5	Secondary Transition Specialists plan, present, and evaluate professional development focusing on effective and ethical practice at all organizational levels. 
Element 6.6	Secondary Transition Specialists actively facilitate and participate in the preparation and induction of prospective special educators. 
Element 6.7	Secondary Transition Specialists actively promote the advancement of the profession. 
Indicators include, but are not limited to:
a.  Scope and role of transition specialist.
b.  Scope and role of agency personnel related to transition services.
c.  Organizations and publications relevant to the field of transition.
d.  Show positive regard for the capacity and operating constraints of community organizations involved in transition services.
e.  Participate in activities of professional organizations in the field of transition.
f.   Ensure the inclusion of transition-related goals in the educational program plan.
g.  Develop post-school goals and objectives, using interests and preferences of the individual.
Standard 7.  Collaboration
Special Education Secondary Transition Specialists collaborate with stakeholders to improve programs, services, and outcomes for individuals with disabilities and their families.
Element 7.1	Secondary Transition Specialists use culturally responsive practices to enhance collaboration. 
Element 7.2	Secondary Transition Specialists use collaborative skills to improve programs, services, and outcomes for individuals with disabilities.
Element 7.3	Secondary Transition Specialists collaborate to promote understanding, resolve conflicts, and build consensus for improving program, services, and outcomes for individuals with disabilities. 
Indicators include, but are not limited to:
a.  Methods to increase transition service delivery through interagency agreements and collaborative funding.
b.  Transition planning strategies that facilitate input from team members.
c.  Design and use procedures to evaluate and improve transition education and services in collaboration with team members.
d.  Provide information to families about transition education, services, support networks, and post-school options.
e.  Involve team members in establishing transition policy.
f.   Provide transition-focused technical assistance and professional development in collaboration with team members.
g.  Collaborate with transition-focused agencies.
h.  Develop interagency strategies to collect, share, and use student assessment data.
i.   Use strategies for resolving differences in collaborative relationships with interagency agreements.
j.    Assist teachers to identify educational program planning team members.
k.   Assure individual, family, and agency participation in transition planning and implementation. 
Guidelines based on the Council for Exceptional Children (CEC) Advanced Level Special Educator Preparation Standards (CEC, 2012), and CEC Transition Specialist Set (2013).
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006.54  Skilled and Technical Sciences Education


006.54A  Grade Levels:  6-12

006.54B  Endorsement Type:  Field

006.54C  Persons with this endorsement may teach Skilled and Technical Sciences Education and will be eligible for the Work-Based Learning endorsement.

006.54D  Certification Endorsement Requirements:  This endorsement requires a minimum of 48 semester hours of course work in skilled and technical sciences education and professional education, including:

006.54D1  A minimum of six (6) semester hours of professional education course work to include content area methods, assessment, and facility design and management; and

006.54D2  A minimum of six (6) semester hours in each of the following career fields:  Architecture and Construction; Energy and Engineering; Manufacturing; and Transportation, Distribution and Logistics.  The career field courses will include career information, first aid, and occupational and environmental safety, and

006.54D3  A minimum of three (3) semester hours in the pedagogical content knowledge and principles of career and technical education; and

006.54D4  A minimum of three (3) semester hours of course work in coordination and supervision of work-based learning, and

006.54E  Work Experience:  The endorsement is available only to those who have either (A) 1,000 verified hours of paid work experience relevant to the career field; or (B) at least 300 hours of supervised work experience relevant to the career field under the direction of the college or university recommending the endorsement.







THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines:

Pedagogical Content Knowledge

Standard 1.  Demonstrate professionalism with an emphasis in the following areas:

Element 1.    Professional growth, reflection, and evaluation;
1a.  Candidates are aware of and reflect on their practice in light of research on teaching and learning, professional ethics, and resources available for professional learning;
1b.  Candidates continually evaluate the effects of their professional decisions and actions on students, families, and other professionals in the learning community, and
1c.  Candidates actively seek out opportunities for ongoing professional development, especially by engagement in professional organizations, conferences, in-service workshops, and other professional opportunities; and

Element 2.    Collaboration with families, colleagues, and community;
2a.  Candidates engage in and reflect on a variety of experiences related to skilled and technical sciences that demonstrate understanding of and readiness for leadership, mentoring, collaboration, and community engagement and involvement.

Standard 2.  Integrate the Nebraska Career Readiness Standards in all Skilled and Technical Sciences (STS) courses to include:

Element 1.    Apply appropriate academic and technical skills;
Element 2.    Communicate effectively and appropriately;
Element 3.    Contribute to employer and community success;
Element 4.    Make sense of problems and persevere in solving them;
Element 5.    Use critical thinking skills;
Element 6.    Demonstrate innovation and creativity;
Element 7.    Model ethical leadership and effective management;
Element 8.    Work productively in teams and demonstrate cultural competency;
Element 9.    Utilize technology;
Element 10.  Manage personal career development; and
Element 11.  Attend to personal and financial well-being.

Content Knowledge

Standard 3.  Demonstrate teaching and technical skills appropriate to successfully teach the study of skilled and technical sciences in the following specific career clusters:

Element 1.    Architecture and Construction Knowledge and Skills in:
1a.  Design and Pre-Construction and
1b.  Construction;

Element 2.    Energy and Engineering Knowledge and Skills in:
2a.  Energy,
2b.  Engineering, and
2c.  Robotics;

Element 3.    Manufacturing Knowledge and Skills in:
3a.  Production
3b.  Maintenance, Installation, and Repair and
3c.  Automation;

Element 4.    Transportation, Distribution, and Logistics Knowledge and Skills in:
4a.  Facility and Mobile Equipment Maintenance and
4b.  Multi-modal Transportation.

Standard 4.  Meet all requirements for and hold the Occupational Safety and Health Administration (OSHA) 10 card.

Principles of Career and Technical Education

Standard 5.  Demonstrate knowledge of curriculum and program design:  Deliver a standards-based curriculum in Skilled and Technical Sciences through programs of study that incorporate classroom and laboratory instruction; experiential, project and work-based learning, and leadership and personal development through SkillsUSA.

Element 1.    Develop programs of study that reflect the needs of the community and have been developed according to state requirements.

Element 2.    Design courses in the program of study that are organized logically and sequentially from introductory to advanced levels.

Element 3.    Align technical content with core academic content standards.

Standard 6.  Apply knowledge of facilities and equipment planning:  Design facilities and equipment plans that support the implementation of the program and curriculum by providing all students opportunities for the development and application of knowledge and skills.

Element 1.    Develop facility plans that provide for the effective delivery of all programs of study offered.

Element 2.    Demonstrate knowledge of existing local, state, and federal safety and health standards.

Element 3.    Develop training and evaluation so students using the facility engage in a safe working environment.

Element 4.    Demonstrate the ability to maintain a clean and organized environment conducive to learning.

Element 5.    Demonstrate knowledge of facility design that is accessible and accommodating to all students.

Element 6.    Demonstrate the ability to organize storage space for both student and teacher materials, supplies, and equipment.

Element 7.    Demonstrate the ability to maintain an inventory of equipment, tools, consumable items, and instructional technology and is able to develop a plan for new purchases and replacements.

Element 8.    Maintain and use equipment, tools, and instructional technology according to current industry standards so that classroom instruction is delivered correctly and effectively.

Element 9.    Plan for adequate quantities of tools, equipment, and consumable supplies to equip all students at all times.

Standard 7.  Demonstrate knowledge of experiential, project, and work-based learning:  Enhance student learning through continuous experiential, project, and work-based learning experiences.

Element 1.    Integrate work-based learning with the Skilled and Technical Sciences program for all students.

Element 2.    Align work-based learning to Skilled and Technical Sciences curriculum standards.

Element 3.    Assess work-based learning by measuring students’ growth against a current and relevant set of career-based skills, knowledge, and competencies.

Element 4.    Create student-planned, personalized work-based learning experiences.

Element 5.    Engage students to maintain accurate work-based learning documentation to meet state and local requirements.

Element 6.    Provide direct supervision and guidance for each student’s work-based learning experience.

Element 7.    Document work-based experiences between the student and adult supervisors.

Standard 8.  Demonstrate knowledge of leadership and personal development:  Engage student participation in intra-curricular and leadership and personal development experiences through SkillsUSA.

Element 1.    Provide the opportunity for all students to be a member of SkillsUSA.

Element 2.    Engage students in meaningful leadership and personal development activities to build a progressive leadership and personal development plan related to Skilled and Technical Sciences.

Element 3.    Provide leadership to ensure the SkillsUSA constitution and bylaws are up-to-date and approved by chapter members.

Element 4.    Engage students in the planning and implementation of a program of work.

Element 5.    Facilitate the conduct of regularly scheduled chapter meetings.

Element 6.    Implement an awards recognition program planned and conducted by student members.

Element 7.    Provide leadership to ensure the SkillsUSA chapter has a current budget, which provides the financial resources to support the program of work.

Standard 9.  Demonstrate the knowledge of school and community partnerships:  Engage school and community partners in developing and supporting a quality skilled and technical sciences program.

Element 1.    Demonstrate knowledge of how to regularly inform key stakeholders regarding the goals, objectives, and accomplishments of the Skilled and Technical Sciences program.

Element 2.    Demonstrate knowledge of how to initiate engagement of key stakeholders with the Skilled and Technical Sciences program.

Element 3.    Demonstrate knowledge of how to recognize key stakeholders for their support of the Skilled and Technical Sciences program.

Element 4.    Participate in key stakeholder activities.

Standard 10.  Demonstrate knowledge of program marketing:  Engage key stakeholders through involvement, recognition, and the sharing of information about all components of the program.

Element 1.    Design and implement strategic marketing efforts with pieces implemented by the appropriate key stakeholders.

Element 2.    Design and implement a recruitment and retention plan that yields steady or increasing student enrollment.

Element 3.    Utilize relevant Skilled and technical Sciences data for marketing and communication purposes.

Standard 11.  Demonstrate knowledge of program planning and evaluation:  Design and implement a system of needs assessment and evaluation for continual program development and improvement.

Element 1.    Collect and report relevant Skilled and Technical Sciences data to key stakeholders and other entities as determined by local and state requirements.

Element 2.    Survey key stakeholders to determine their expectations and current assessment of program quality and the success of students.

Element 3.    Provide leadership for a representative Skilled and Technical Sciences advisory committee, authorized by the local board of education, to meet regularly to advise program direction and development.

Element 4.    Provide leadership for creation and implementation of a programmatic strategic plan that is based on performance data, key stakeholder surveys, and advisory committee input.

Element 5.    Develop and implement a Skilled and Technical Sciences budget that provides the financial resources to support the current and planned needs of the program.

	Skilled and Technical Sciences Education
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Guidelines are based, in part, on National Quality Program Standards for Agriculture, Food and Natural Resources Education and informed by other Career and Technical professional standards (2016).
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	[bookmark: _Toc56432044][bookmark: _Hlk178147959]006.55  Skilled and Technical Sciences Education – Skilled Specific

006.55A  Grade Levels:  9-12

006.55B  Endorsement Type:  Supplemental.  This endorsement requires an applicant to hold, or earn concurrently, an endorsement in Agricultural Education or Skilled and Technical Sciences Education and be eligible for the Work-Based Learning endorsement. 

006.55C  Persons with this endorsement may teach Skilled and Technical Sciences Education – Skilled Specific in grades 9 through 12. 

006.55D  Certification Endorsement Requirements:  This endorsement requires the following:

006.55D1  A minimum of 12 semester hours in one of the specific career fields listed below:

006.55D1a  Architecture and Construction Career Field:

006.55D1a(1)  Architectural Design; or
006.55D1a(2)  Construction

006.55D1b  Energy and Engineering Career Field: 

006.55D1b(1)  Energy; or 
006.55D1b(2)  Engineering; or 
006.55D1b(3)  Project Lead the Way 

006.55D1c  Manufacturing Career Field: 

006.55D1c(1)  Manufacturing; or 
006.55D1c(2)  Welding 

006.55D1d  Transportation, Distribution and Logistics Career Field: 

006.55D1d(1)  Transportation, Distribution, and Logistics Technician; or
006.55D1d(2)  Transportation, Distribution, and Logistics Supply Chain

006.55D2  A minimum of one (1) semester hour of course work in the organization and management of SkillsUSA which includes chapter development, leadership development, individual skill development, and community service development. 

006.55E  Work Experience:  The endorsement is available only to those persons who have either (A) 1,000 verified hours of paid work-based experience relevant to the career field, or (B) at least 300 hours of supervised work experience relevant to the career field under the direction of the college or university recommending the endorsement.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines: 

Standard 1.  Demonstrate teaching and technical skills appropriate to successfully teach the study of skilled and technical sciences in one of the following specific career fields:

Element 1.    Architecture and Construction Knowledge and Skills in:
1a.  Design and Pre-Construction and
1b.  Construction

Element 2.    Energy and Engineering Knowledge and Skills in:
2a.  Energy,
2b.  Engineering, and
2c.  Robotics;

Element 3.    Manufacturing Knowledge and Skills in:
3a.  Production,
3b.  Maintenance, Installation, and Repair, and
3c.  Automation;

Element 4.    Transportation, Distribution, and Logistics Knowledge and Skills in:
4a.  Facility and Mobile Equipment Maintenance and
4b.  Multi-modal Transportation;

Element 5.    Demonstrate knowledge of leadership and personal development experiences through the SkillsUSA career and technical student organization.

Element 6.    Meet all requirements for and hold the Occupational Safety and Health Administration (OSHA) 10 card.

Standard 2.  Demonstrate professionalism with an emphasis in the following areas:

Element 1.    Professional Growth, Reflection, and Evaluation
Candidates are aware of and reflect on their practice in light of research on teaching and learning, professional ethics, and resources available for professional learning; they continually evaluate the effects of their professional 

decisions and actions on students, families, and other professionals in the learning community, and actively seek out opportunities for ongoing professional development, especially by engagement in professional organizations, conferences, in-service workshops, and other professional opportunities.

Element 2.    Collaboration with Families, Colleagues, and Community
Skilled and Technical Sciences Education – Skilled Specific 
Endorsement Guidelines
To Accompany Rule 24
(Adopted by the State Board
of Education on June 4, 2025)

Candidates engage in and reflect on a variety of experiences related to skilled and technical sciences that demonstrate understanding of and readiness for leadership, mentoring, collaboration, and community engagement and involvement.
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006.56  Social Studies 
 
006.56A  Grade Levels:  6‑12
 
006.56B  Endorsement Type:  Field
 
006.56C  Persons with this endorsement may teach any social studies course in grades 6 through 12.
006.56D  Certification Endorsement Requirements:  This endorsement requires a minimum of 60 semester hours of course work in the social studies (Economics, Geography, History, Political Science, Psychology, and Sociology).  
This endorsement requires:
006.56D1  Twelve (12) hours in American History; and
006.56D2  Twelve (12) hours in World History; and
006.56D3  Nine (9) hours in Political Science/Government/Civics; and
006.56D4  Nine (9) hours in Behavioral Sciences, including six (6) hours of Psychology and three (3) hours of Sociology; and
006.56D5  Nine (9) hours of Geography, including three (3) hours of Human Geography, and six (6) hours of Geography electives; and
006.56D6  Nine (9) hours of Economics, including three (3) hours of Microeconomics, three (3) hours of Macroeconomics, and three (3) hours of Economics electives; and
006.56D7  Three (3) hours of the required social studies course work must be directly related to the study of topics specific to the state/region of Nebraska.




THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution should prepare prospective teachers to demonstrate the skills identified in sections A through I.
A.   Demonstrate knowledge and understanding of and be able to teach the concepts, skills, and processes of social studies as defined in the Nebraska Content Standards from grade six through grade twelve;

B.   Demonstrate knowledge about disciplinary inquiry in civics, economics, geography, history and the social/behavioral sciences.
C.   Demonstrate the ability to create and deliver instruction which integrates three or more of the Nebraska State Social Studies Standards.
D.   Demonstrate knowledge and understanding of the concepts, principles, and processes of inquiry in economics, and be able to apply them, including being able to:
1. Apply the concepts and processes underlying the structure and operations of the United States economy and the role of citizens as producers and consumers;
2. Analyze how market prices and output levels are determined;
3. Examine and relate the role of the national, state, local, and tribal entities in the United States economy;
4. Establish connections and interdependence of the United States economic system and systems in other countries; 
5. Apply primary resources and interpret data to communicate economic concepts; and
6. Asking economic questions, identifying and collecting economic data, analyzing and visualizing economic data, making decisions based on conclusions drawn from inquiry process.
E.   Demonstrate knowledge and understanding of the concepts, principles, and processes of inquiry in geography, and be able to apply them, including being able to:
1. Demonstrate an understanding of maps, including mental maps, and other geographic representations, tools, and technologies to acquire and report information from a spatial perspective;
2. Analyze the geographic information about people, places, and environments on the Earth’s surface, which includes an understanding of both the physical and human characteristics of places;
3. Demonstrate an understanding of the physical and cultural geography of Nebraska;
4. Develop the concept of regions as a means to interpret Earth’s complexity in terms of how culture and experience influence people’s perceptions of places and regions including identification of Earth’s ecosystems;
5. Demonstrate an understanding of population distributions, human migrations and the complexity of the world’s cultural mosaic;
6. Analyze the patterns and networks of economic interdependency, the processes, patterns, and functions of human settlements, and explain the forces of cooperation and conflict;
7. Demonstrate an understanding of the interrelationships of human actions and the physical environment, including being able to show cross cultural comparison of ideology and behaviors; and
8. Provide examples of how to use geography to interpret the past and present and to plan for the future.
9. Asking geographic questions, identifying and collecting geographic data, analyzing and visualizing geographic data, making decisions based on conclusions drawn from inquiry process.
F.   Demonstrate knowledge and understanding of the concepts, principles, and processes of inquiry in American and World history, and be able to apply them, including being able to:
1. Analyze patterns of continuity and change in multiple regions and time;
2. Demonstrate a global knowledge and understanding of peoples, cultures;
3. Use historical analysis and interpretation to consider multiple perspectives, including the perspectives of marginalized and historically underrepresented groups;
4. Use a chronological framework to understand the sociological, political, economic and cultural history of the global community through time;
5. Demonstrate knowledge and understanding of the cultural history of Nebraska, including Native American cultures;
6. Analyze the impact of Nebraska’s past and present on United States history;
7. Investigate, interpret, and analyze important events and persistent issues using multiple historical and contemporary resources; and
8. Asking historical questions, identifying and collecting historical data, analyzing and visualizing historical  data, making decisions based on conclusions drawn from inquiry process.
G.  Demonstrate knowledge and understanding of the concepts, principles, and processes of inquiry in political science, and be able to apply them including to be able to;
1. Demonstrate the purpose of government;
2. Demonstrate an understanding that in a constitutional republic, productive civic engagement requires knowledge about the functions of state and local government, courts and legal systems, the U.S. Constitution, other nations’ systems and practices, and international Institutions.
3. Demonstrate an understanding of the United States two party political system;
4. Demonstrate an understanding of United States domestic and foreign policies;
5. Demonstrate an understanding of citizenship in the United States, including being able to identify, analyze, interpret, and evaluate sources and examples of citizens’ rights and responsibilities;
6. Demonstrate an understanding of sovereign tribal nations and their relationship to local, state, and federal governments;
7. Locate, access, analyze, organize, synthesize, evaluate, and apply information about selected public issues – identifying, describing, and evaluating multiple points of view; 
8. Analyze and evaluate the influence of various forms of citizen action on public policy, including the impact of lobbyists; and
9. Asking political science questions, identifying and collecting political science data, analyzing and visualizing political science data, making decisions based on conclusions drawn from inquiry process.
H.  Demonstrate knowledge and understanding of the concepts, principles, and processes of inquiry in psychology, and be able to apply them, including being able to:
1. Apply concepts, principles, and procedures for conducting, monitoring, applying, and interpreting ethical psychology research methods;
2. Demonstrate an understanding of psychology’s subfields;
3. Demonstrate an understanding of the biological bases of behavior;
4. Demonstrate an understanding of lifespan development;
5. Demonstrate an understanding of the cognitive areas of memory and learning; and
6. Demonstrate an understanding of the socio-cultural areas of social psychology, and psychological health and disorders.
7. Asking psychological questions, identifying and collecting psychological data, analyzing and visualizing psychological data, making decisions based on conclusions drawn from inquiry process.
I.    Demonstrate knowledge and understanding of the concepts, principles, and processes of inquiry in sociology, and be able to apply them, including being able to:
1. Recognize the relationship between historical social conditions and the development of sociological thought;
2. Analyze and describe strengths and weaknesses of major research methods used in sociology;
3. Recognize the relationship between culture and the individual, and the process of socialization;
4. Demonstrate an understanding of the different aspects of culture and cultural diversity;


5. Demonstrate knowledge and an understanding of social inequalities of race, class, and gender;
6. Recognize the institutional structure of society and how interrelated institutions order the lives of individuals; 
7. Recognize the nature of social change, including globalization, and analyze its effects on societies, communities, and the individual; and
Social Studies
Endorsement Guidelines
To Accompany Rule 24
(Adopted by the State Board
of Education on June 4, 2025)

8. Asking sociological questions, identifying and collecting sociological data, analyzing and visualizing sociological data, making decisions based on conclusions drawn from inquiry process.
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006.57A  Grade Levels:  6-12

006.57B  Endorsement Type:  Subject

006.57C  Persons with this endorsement may teach sociology in grades 6 through 12.

006.57D  Certification Endorsement Requirements:  This endorsement requires a minimum of 36 semester hours including 30 semester hours in sociology and six (6) semester hours in one or more of the other social studies areas (Economics, Geography, History, Political Science and Psychology). 




THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution should prepare prospective teachers to:

A. Demonstrate knowledge and understanding of the concepts, principles, and processes of inquiry in sociology, and be able to apply them, including being able to:
1. Recognize the relationship between historical social conditions and the development of sociological thought;
2. Analyze and describe strengths and weaknesses of major research methods used in sociology;
3. Recognize the relationship between culture and the individual, and the process of socialization;
4. Demonstrate an understanding of the different aspects of culture and cultural diversity;
5. Demonstrate knowledge and an understanding of social inequalities of race, class, and gender;
6. Recognize the institutional structure of society and how interrelated institutions order the lives of individuals; and
7. Recognize the nature of social change, including globalization, and analyze its effects on societies, communities, and the individual.
8. Asking sociological questions, identifying and collecting sociological data, analyzing and visualizing sociological data, making decisions based on conclusions drawn from inquiry process.

Sociology
Endorsement Guidelines
To Accompany Rule 24
(Adopted by the State Board
of Education on June 4, 2025)
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006.58A  Grade Levels: K-8,  6-12;  K-12 

006.58B  Endorsement Type:   K-8 or 6-12 – Subject;
                                                  K-12 – Field

006.58C  Persons with this endorsement may teach and provide services in accordance with 92 NAC 51 for children and youth who have one or more verified disabilities.  

006.58D  Certification Endorsement Requirements:  This endorsement requires:

006.58D1   For a Subject endorsement, kindergarten through grade six (K-6), or grades seven through twelve (7-12), a minimum of 42 semester hours is required, of which 30 semester hours must be special education content coursework; or

006.58D2   For a Field endorsement, kindergarten through grade 12 (K-12), a minimum of 51 semester hours is required, of which 36 semester hours must be special education content coursework.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on the Council for Exceptional Children (CEC) Initial Standards for Preparation of Special Educators (2012).

Standard 1.  Learner Development and Individual Learning Differences.  Special education professionals understand how disabilities can interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with disabilities.

Element 1.1  Special education professionals understand how language, culture, and family background can influence the learning of individuals with disabilities.   

Element 1.2  Special education professionals use understanding of development and individual differences to respond to the needs of individuals with disabilities.

Standard 2.  Learning Environments  Special education professionals create safe, inclusive, culturally responsive learning environments so that individuals with disabilities become active and effective learners and develop emotional well-being, positive social interactions, and self-determination.

Element 2.1  Special education professionals, through collaboration with general educators and other colleagues, create safe, inclusive, culturally responsive learning environments to engage individuals with disabilities in meaningful learning activities and social interactions.
Element 2.2  Special education professionals use motivational and instructional interventions to teach individuals with disabilities how to adapt to different environments.
Element 2.3  Special education professionals know how to intervene safely and appropriately with individuals with disabilities in crisis.

Standard 3.  Curricular Content Knowledge.  Special education professionals use knowledge of general and specialized curricula to individualize learning for individuals with disabilities.

Element 3.1  Special education professionals understand the central concepts, structures of the discipline, and tools of inquiry of the content areas they teach, and can organize this knowledge, integrate cross-disciplinary skills, and develop meaningful learning progressions for individuals with disabilities.
Element 3.2  Special education professionals understand and use general and specialized content knowledge for teaching across curricular content areas to individualize learning for individuals with disabilities.
Element 3.3  Special education professionals modify general and specialized curricula to make them accessible to individuals with disabilities. 
Standard 4.  Assessment.  Special education professionals use multiple methods of assessment and data-sources in making educational decisions. 

Element 4.1  Special education professionals select and use technically sound formal and informal assessments that minimize bias.
Element 4.2  Special education professionals use knowledge of measurement principles and practices to interpret assessment results and guide educational decisions for individuals with disabilities.	
Element 4.3  Special education professionals, in collaboration with colleagues and families, use multiple types of assessment information in making decisions about individuals with disabilities.
Element 4.4  Special education professionals engage individuals with disabilities to work toward quality learning and performance and provide feedback to guide them.
Standard 5.  Instructional Planning and Strategies.  Special education professionals select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with disabilities. 

Element 5.1  Special education professionals consider an individual’s abilities, interests, learning environments, and cultural and linguistic factors in the selection, development, and adaptation of learning experiences for individuals with disabilities. 
Element 5.2  Special education professionals use technologies to support instructional assessment, planning, and delivery for individuals with disabilities. 
Element 5.3  Special education professionals are familiar with augmentative and alternative communication systems and a variety of assistive technologies to support the communication and learning of individuals with disabilities.
Element 5.4  Special education professionals use strategies to enhance language development and communication skills of individuals with disabilities.
Element 5.5  Special education professionals develop and implement a variety of education and transition plans for individuals with disabilities across a wide range of settings and different learning experiences in collaboration with individuals, families, and teams. 
Element 5.6  Special education professionals teach to mastery and promote generalization of learning.
Element 5.7  Special education professionals teach cross-disciplinary knowledge and skills such as critical thinking and problem solving to individuals with disabilities. 
Standard 6.  Professional Learning and Ethical Practice.  Special education professionals use foundational knowledge of the field and their professional Ethical Principles and Practice Standards to inform special education practice, to engage in lifelong learning, and to advance the profession. 

Element 6.1  Special education professionals use professional Ethical Principles and Professional Practice Standards to guide their practice. 
Element 6.2  Special education professionals understand how foundational knowledge and current issues influence professional practice. 
Element 6.3  Special education professionals understand that diversity is a part of families, cultures, and schools, and that complex human issues can interact with the delivery of special education services. 
Element 6.4  Special education professionals understand the significance of lifelong learning and participate in professional activities and learning communities. 
Element 6.5  Special education professionals advance the profession by engaging in activities such as advocacy and mentoring.
Element 6.6  Special education professionals provide guidance and direction to paraeducators, tutors, and volunteers. 
Standard 7.  Collaboration.  Special education professionals collaborate with families, other educators, related service providers, individuals with disabilities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with disabilities across a range of learning experiences. 

Element 7.1  Special education professionals use the theory and elements of effective collaboration. 
Element 7.2  Special education professionals serve as a collaborative resource to colleagues. 

Element 7.3  Special education professionals use collaboration to promote the well-being of individuals with disabilities across a wide range of settings and collaborators.

Special Education Generalist 
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006.59A  Grade Levels:  Birth through Grade 12, PK-6, 7-12

006.59B  Endorsement Type:  Supplemental.  This endorsement requires the applicant to have previously obtained a special education endorsement.

006.59C  Persons with this endorsement may teach, consult, or provide services related to behavioral needs for children with disabilities, birth through age 21, grades PK-6, or grades 7-12. 

006.59D  Certification Endorsement Requirements:  This endorsement requires a minimum of 18 graduate semester hours in behavior intervention strategies and closely related topics.  

006.59D1  If a candidate does not hold a special education endorsement, a minimum of an additional 12 graduate semester hours in special education coursework is required. 





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide special education behavior intervention specialist candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines. 

Standard 1: Assessment
Special Education Behavior Intervention Specialists use valid and reliable assessment practices to minimize bias.

Element 1.1  Special education behavior intervention specialists minimize bias in assessment.
Element 1.2  Special education behavior intervention specialists design and implement assessments to evaluate the effectiveness of practices and programs.

Indicators include, but are not limited to:	(All Common Core Indicators are assumed.)

a. Communicate the assessment of individual’s performance and evaluation of behavior intervention plans.
b. Use strategies for monitoring the fidelity of implementation of behavior intervention plans.
c. Behavior intervention specialists evaluate the social validity of interventions across all stakeholders and settings.

Standard 2: Curricular Content Knowledge
Special Education Behavior Intervention Specialists use their knowledge of general and specialized curricula to improve programs, supports, and services at classroom, school, community, and system levels.

Element 2.1  Special education behavior intervention specialists align educational standards to provide access to challenging curriculum to meet the needs of individuals with disabilities.
Element 2.2  Special education behavior intervention specialists continuously broaden and deepen professional knowledge, and expand expertise with instructional technologies, curriculum standards, effective teaching strategies, and assistive technologies to support access to and learning of challenging content.
Element 2.3  Special education behavior intervention specialists use understanding of diversity and individual learning differences to inform the selection, development, and implementation of comprehensive curricula for individuals with disabilities.


Standard 3:  Programs, Services, and Outcomes
Special Education Behavior Intervention Specialists facilitate the continuous improvement of general and special education programs, supports, and services at the classroom, school, and system levels for individuals with disabilities.

Element 3.1  Special education behavior intervention specialists design and implement evaluation activities to improve programs, supports, and services for individuals with disabilities.
Element 3.2  Special education behavior intervention specialists use understanding of cultural, social, and economic diversity and individual learner differences to inform the development and improvement of programs, supports, and services for individuals with disabilities.
Element 3.3  Special education behavior intervention specialists apply knowledge of theories, evidence-based practices, and relevant laws to advocate for programs, supports, and services for individuals with disabilities.
Element 3.4  Special education behavior intervention specialists use instructional and assistive technologies to improve programs, supports, and services for individuals with disabilities.
Element 3.5  Special education behavior intervention specialists evaluate progress toward achieving the vision, mission, and goals of programs, services, and supports for individuals with disabilities.

Indicators include, but are not limited to:

a.  Concepts and principles of behavior support and programming.
b.  Relationship of academic competence and social-emotional and behavior competence.
c.  Relationship among communication, cognitive functioning, and behavior competence.
d Interrelationship of co-occurring diagnoses and the impact on behavior intervention planning.
e.  Facilitate and conduct comprehensive person-centered planning that incorporates participation in school, home, community, and vocational activities.
f.   Facilitate and conduct comprehensive functional behavior assessments.
g.  Use assessment information to identify and incorporate function-based techniques into behavior intervention plans.
h.  Monitor, evaluate, and revise behavior intervention plans based upon a range of data.
I. Integrate behavioral, educational, medical, mental health, related services, and personal goals into comprehensive behavior intervention plans.

Standard 4.  Research and Inquiry
Special Education Behavior Intervention Specialists conduct, evaluate, and use inquiry to guide professional practice.

Element 4.1  Special education behavior intervention specialists evaluate research and inquiry to identify effective practices.
Element 4.2  Special education behavior intervention specialists use knowledge of the professional literature to improve practices with individuals with disabilities and their families.
Element 4.3  Special education behavior intervention specialists foster an environment that is supportive of continuous instructional improvement and engage in the design and implementation of research and inquiry.

Indicators include, but are not limited to:

a.  Research in positive behavior interventions and supports and applied behavior analysis that supports individuals with behavior challenges and their families.
b.  Evidence-based promising practices and program models that address social emotional competence.
c.  Evaluate the quality of research examining positive behavior intervention strategies and disseminate new advances and evidence-based practices.
d.  Assist professionals and other stakeholders in designing, implementing, and evaluating comprehensive interventions to decrease challenging behavior and increase appropriate behavior.

Standard 5.  Leadership and Policy
Special Education Behavior Intervention Specialists provide leadership to formulate goals, set and meet high professional expectations, advocate for effective policies and evidence-based practices and create positive and productive work environments.

Element 5.1  Special education behavior intervention specialists model respect for and ethical practice for all individuals and encourage challenging expectations for individuals with disabilities.
Element 5.2  Special education behavior intervention specialists support and use linguistically and culturally responsive practices.
Element 5.3  Special education behavior intervention specialists create and maintain collegial and productive work environments that respect and safeguard the rights of individuals with disabilities and their families.
Element 5.4  Special education behavior intervention specialists advocate for policies and practices that improve programs, services, and outcomes for individuals with disabilities.
Element 5.5  Special education behavior intervention specialists advocate for the allocation of appropriate resources for the preparation and professional development of all personnel who serve individuals with disabilities.

Indicators include, but are not limited to:

a.  Characteristics and behavior support needs of individuals with challenging behavior.
b.  Responsibilities and functions of school committees and boards regarding the behavior support and discipline of individuals with behavior challenges.
c.  Relationship of challenging behavior patterns and access to behavior supports.
d. Promote use of a continuum of services and placement options to meet the needs of individuals with behavior challenges.
e. Advocate for educational policy that addresses seclusion, restraints, and other disciplinary practices consistent with the evidence base.
f. Act as a systems change agent to improve social-emotional outcomes for individuals with challenging behavior.
g.  Identify, compare, and implement evidence-based practices to support students with challenging behavior patterns.

Standard 6. Professional and Ethical Practice
Special Education Behavior Intervention Specialists use foundational knowledge of the field and professional Ethical Principles and Practice Standards to inform special education practice, engage in lifelong learning, advance the profession, and perform leadership responsibilities to promote the success of professional colleagues and individuals with disabilities.

Element 6.1  A comprehensive understanding of the history of special education, legal policies, ethical standards, and emerging issues informs special education behavior intervention specialist leadership.
Element 6.2  Special education behavior intervention specialists model high professional expectations and ethical practice, and create supportive environments that safeguard the legal rights and improve outcomes for individuals with disabilities and their families.
Element 6.3  Special education behavior intervention specialists model and promote respect for all individuals and facilitate ethical professional practice.
Element 6.4  Special education behavior intervention specialists actively participate in professional development and learning communities to increase professional knowledge and expertise.
Element 6.5  Special education behavior intervention specialists plan, present, and evaluate professional development focusing on effective and ethical practice at all organizational levels.
Element 6.6  Special education behavior intervention specialists actively facilitate and participate in the preparation and induction of prospective special educators.
Element 6.7  Special education behavior intervention specialists actively promote the advancement of the profession.

Indicators include, but are not limited to:

a.  Ethical and moral implications of intrusive and aversive interventions.
b. Systems development that promotes fidelity of implementation and sustainability of behavior intervention plans.
c.  Advocate for ethical interventions for individuals with challenging behavior.
d.  Use consultation, including performance feedback and fidelity of implementation data, for decision-making.

Standard 7. Collaboration
Special Education Behavior Intervention Specialists collaborate with stakeholders to improve programs, services, and outcomes for individuals with disabilities and their families.

Element 7.1  Special education behavior intervention specialists use culturally responsive practices to enhance collaboration.
Element 7.2  Special education behavior intervention specialists use collaborative skills to improve programs, services, and outcomes for individuals with disabilities.
Element 7.3  Special education behavior intervention specialists collaborate to promote understanding, resolve conflicts, and build consensus for improving program, services, and outcomes for individuals with disabilities.

Indicators include, but are not limited to:

a.  Strategies for promoting integrated systems of care and self-determination that include the individuals with challenging behaviors, family and community agencies.
b.  Organize and facilitate collaborative behavior intervention decision-making.

Guidelines based on The Council for Exceptional Children (CEC), Advanced Preparation Standards for Special Education Teachers (2012), and CEC Special Education Behavior Intervention Specialty Set (2013).
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006.60A  Grade Levels:  Birth through Grade 12, PK-6, 7-12

006.60B  Endorsement Type:  Subject

006.60C  Persons with this endorsement may teach, consult, or provide services for children with hearing impairments from birth through age 21, PK-6, or 7-12.This includes deafness or hard of hearing.

006.60D  Certification Endorsement Requirements: This endorsement requires an applicant to hold, or earn concurrently, a regular teaching certificate with a subject or field endorsement and earn a minimum of 36 semester hours in special education courses, of which 12 semester hours are in general special education and 24 semester hours are in the education of children who are deaf or hard of hearing.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide special education deaf or hard of hearing education candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines. 

Standard 1.  Learner Development and Individual Learning Differences
Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind understand how hearing impairments may interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with hearing impairments.
Element 1.1	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind understand how language, culture, and family background influence the learning of individuals with hearing impairments.
Element 1.2	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind use understanding of development and individual differences to respond to the needs of individuals with hearing impairments.
Indicators include, but are not limited to:

a.  Cognitive and language development of individuals who are deaf, hard of hearing, or deaf-blind,
b.  Effects of the interrelationship among onset of hearing loss, age of identification, and provision of services on the development of individuals who are deaf, hard of hearing, or deaf-blind,
c.  Etiologies of hearing loss that can result in additional disabilities,
d.  Influence of experience and educational placement on all developmental domains,
e.  Impact of language in learning content areas,
f.   Influence of cultural identity and language on all developmental domains, 
g.  Components of linguistic and non-linguistic communication,
h.  Importance of early intervention to language development,
i.   Effects of sensory input on the development of language and learning,
j.   Spoken and visual communication modes, and
k.  Current theories of the development of spoken language and signed languages.

Standard 2.  Learning Environments
Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind create safe, inclusive, culturally responsive learning environments so that individuals with disabilities become active and effective learners and develop emotional well-being, positive social interactions, and self-determination.
Element 2.1	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind, through collaboration with general educators and other colleagues create safe, inclusive, culturally responsive learning environments to engage individuals with hearing impairments in meaningful learning activities and social interactions. 
Element 2.2	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind use motivational and instructional interventions to teach individuals with hearing impairments how to adapt to different environments. 
Element 2.3	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind know how to intervene safely and appropriately with individuals with hearing impairments in crisis. 
Indicators include, but are not limited to:
a.  Influence of family communication and culture on all developmental domains,
b.  Provide ongoing opportunities for interactions between individuals who are deaf, hard of hearing, or deaf-blind with peers and role models who are deaf, hard of hearing, or deaf-blind,
c.  Provide access to incidental language experiences,
d.  Provide opportunities to communicate directly with peers and staff,
e.  Prepare individuals who are deaf, hard of hearing, or deaf-blind to use interpreters,
f.   Manage assistive technology for individuals who are deaf, hard of hearing, or deaf-blind, and
g.  Design a classroom environment that maximizes opportunities for visual and/or auditory learning, meets developmental and learning needs, and provides input to classroom teaching regarding their classroom environment.

Standard 3.  Curricular Content Knowledge
Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind use knowledge of general and specialized curricula to individualize learning for individuals with hearing impairments.
Element 3.1	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind understand the central concepts, structures of the discipline, and tools of inquiry of the content areas they teach, and can organize this knowledge, integrate cross-disciplinary skills, and develop meaningful learning progressions for individuals with hearing impairments.
Element 3.2	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind understand and use general and specialized content knowledge for teaching across curricular content areas to individualize learning for individuals with hearing impairments.
Element 3.3	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind modify general and specialized curricula to make them accessible to individuals with hearing impairments.
Indicators include, but are not limited to:
a.  Plan and implement transitions specific to individuals who are deaf, hard of hearing, or deaf-blind across service continuums, and
b.  Integrate language instruction into academic areas.
Standard 4.  Assessment
Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind use multiple methods of assessment and data-sources in making educational decisions.
Element 4.1	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind select and use technically sound formal and informal assessments that minimize bias. 
Element 4.2	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind use knowledge of measurement principles and practices to interpret assessment results and guide educational decisions for individuals with disabilities.
Element 4.3	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind, in collaboration with colleagues and families, use multiple types of assessment information in making decisions about individuals with hearing impairments.
Element 4.4	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind engage individuals with hearing impairments to work toward quality learning and performance and provide feedback to guide them. 
Indicators include, but are not limited to:

a.  Specialized terminology used in assessing individuals who are deaf, hard of hearing or deaf-blind,
b.  Administer assessment tools using the individuals preferred mode and language of communication, including ecological assessments,
c.  Develop specialized assessment procedures that allow for alternative forms of expression, and
d.  Collect and analyze spoken, signed, or written communication samples.

Standard 5.  Instructional Planning and Strategies.
Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with hearing impairments.
Element 5.1	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind consider an individual’s abilities, interests, learning environments, and cultural and linguistic factors in the selection, development, and adaptation of learning experiences for individuals with hearing impairments.
Element 5.2	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind use technologies to support instructional assessment, planning, and delivery for individuals with hearing impairments.
Element 5.3	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind are familiar with augmentative and alternative communication systems and a variety of assistive technologies to support the communication and learning of individuals with hearing impairments.
Element 5.4	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind use strategies to enhance language development and communication skills of individuals with hearing impairments.
Element 5.5	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind develop and implement a variety of education and transition plans for individuals with hearing impairments across a wide range of settings and different learning experiences in collaboration with individuals, families, and teams. 
Element 5.6	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind teach to mastery and promote generalization of learning. 
Element 5.7	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind teach cross-disciplinary knowledge and skills such as critical thinking and problem solving to individuals with hearing impairments.
Indicators include, but are not limited to:

a.  Visual tools and organizers that support content mastery and retention by individuals who are deaf, hard of hearing, or deaf-blind,
b.  Apply strategies to facilitate cognitive and communicative development,
c.  Implement strategies for stimulating and using residual hearing,
d.  Facilitate independent communication in all contexts,
e.  Implement strategies for developing spoken language in orally communicating individuals and sign language proficiency in signing individuals,
f.  Use specialized technologies, resources, and instructional strategies unique to individuals who are deaf, hard of hearing, or deaf-blind,
g.  Develop successful inclusion experiences,
h.  Develop proficiency in the languages used to teach individuals who are deaf, hard of hearing, or deaf-blind,
i.   Provide activities to promote print literacy and content area reading and writing through instruction via spoken language and/or the American Sign Language (ASL), 
j.   Apply first and second language teaching strategies to the instruction of the individual, 
k.  Provide balance among explicit instruction, guided instruction, peer learning, and reflection, and
l.   Foster the development of critical thinking skills.

Standard 6.  Professional Learning and Ethical Practice
Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind use foundational knowledge of the field and their professional Ethical Principles and Standards to inform special education practice, to engage in lifelong learning, and to advance the profession.
Element 6.1	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind use professional Ethical Principles and Professional Practice Standards to guide their practice. 
Element 6.2	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind understand how foundational knowledge and current issues influence professional practice. 
Element 6.3	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind understand that diversity is a part of families, cultures, and schools, and that complex human issues can interact with the delivery of special education services.
Element 6.4	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind understand the significance of lifelong learning and participate in professional activities and learning communities. 
Element 6.5	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind advance the profession by engaging in activities such as advocacy and mentoring.
Element 6.6	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind provide guidance and direction to paraeducators, tutors, and volunteers. 
Indicators include, but are not limited to:

a.  Model programs for individuals who are deaf, hard of hearing, or deaf-blind,
b.  Roles and responsibilities of teachers and support personnel (i.e. Speech-Language Pathologists, Audiologists, Interpreters, etc.) in educational practice for individuals who are deaf, hard of hearing, or deaf-blind,
c.  Professional resources relevant to the field of education of individuals who are deaf, hard of hearing, or deaf-blind,
d.  Knowledge of professional organizations in the field of deaf and deaf-blind education,
e.  Incidence and prevalence figures for individuals who are deaf, hard of hearing, or deaf-blind,
f.   Sociocultural, historical, and political forces unique to deaf and  deaf-blind education,
g.  Communicate proficiently in spoken language and/or American Sign Language (ASL),
h.  Increase proficiency and sustain a life-long commitment to maintaining instructional competence,
i.   Explain historical foundations and research evidence upon which education of the deaf, hard of hearing, and deaf-blind is based, and
j.   Develop and enrich cultural competence relative to the deaf and deaf-blind community.
Standard 7.  Collaboration
Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind collaborate with families, other educators, related service providers, individuals with hearing impairments, and personnel from community agencies in culturally responsive ways to address the needs of individuals with hearing impairments across a range of learning experiences.
Element 7.1	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind use the theory and elements of effective collaboration. 
Element 7.2	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind serve as a collaborative resource to colleagues. 
Element 7.3	Special education professionals teaching students who are deaf, hard of hearing, or deaf-blind use collaboration to promote the well-being of individuals with hearing impairments across a wide range of settings and collaborators. 
Indicators include, but are not limited to:

a.  Services, organizations, and networks that support individuals who are deaf, hard of hearing, or deaf-blind, and
b.  Provide families with support to make informed choices regarding communication modes, philosophies, and educational options.

Guidelines based on the Council for Exceptional Children (CEC) Initial Level Special Educator Preparation Standards (2012) and the CEC Deaf and Hard of Hearing Initial Specialty Set (2013).
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006.61  Grade Levels: Birth through Kindergarten
 
006.61B  Endorsement Type: Subject

006.61C  Persons with this endorsement may teach, coordinate, or serve as a consultant to programs for children, ages birth through kindergarten, with special developmental and/or learning needs as defined in Section 79-1118.01 R.R.S., and to support families and other personnel with responsibilities for their care and education.

006.61D  Certification Endorsement Requirements:  This endorsement requires a minimum of 30 graduate semester hours including a minimum of 12 graduate semester hours of course work in Early Childhood Education and a minimum of 18 graduate semester hours of course work in Early Childhood Special Education; and 100 clock hours of related field experiences.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide candidates for this endorsement  with opportunities to demonstrate the dispositions and competencies required by the following guidelines, based on Council for Exceptional Children (CEC) Standards (2012) and the Special Education Early Childhood Specialty Set, (Draft, 2013). 
Initial Standard 1.  Learner Development and Individual Learning Differences.  Early childhood special education professionals understand how disabilities may interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with disabilities.
Element 1.1  Early childhood special education professionals understand how language, culture, and family background influence the learning of individuals with disabilities. 
Element 1.2  Early childhood special education professionals use understanding of development and individual differences to respond to the needs of individuals with disabilities.
Indicators include, but are not limited to:  
A. Theories of typical and atypical early childhood development.
B. Biological and environmental factors that affect pre-, peri-, and postnatal development and learning.
C. Specific disabilities, including the etiology, characteristics, and classification of common disabilities in infants and young children, and specific implications for development and learning in the first years of life.  
D. Impact of medical conditions and related care on development and learning.
E. Impact of medical conditions on family concerns, resources, and priorities. 
F. Factors that affect the mental health and social-emotional development of infants and young children. 
G. Infants and young children develop and learn at varying rates. 
H. Impact of child’s abilities, needs, and characteristics on development and learning.
I. Impact of social and physical environments on development and learning.
J. Impact of language delays on cognitive, social-emotional, adaptive, play, temperament and motor development.
K. Impact of language delays on behavior.
Initial Standard 2.  Learning Environments.  Early childhood special education professionals create safe, inclusive, culturally responsive learning environments so that individuals with disabilities become active and effective learners and develop emotional well-being, positive social interactions, and self-determination. 
Element 2.1  Early childhood special education professionals through collaboration with general educators and other colleagues create safe, inclusive, culturally responsive learning environments to engage individuals with disabilities in meaningful learning activities and social interactions. 
Element 2.2  Early childhood special education professionals use motivational and instructional interventions to teach individuals with disabilities how to adapt to different environments. 
Element 2.3  Early childhood special education professionals know how to intervene safely and appropriately with individuals with disabilities in crisis. 
Indicators include, but are not limited to: 
A. Select, develop, and evaluate developmentally and functionally appropriate materials, equipment, and environments.
B. Organize space, time, materials, peers, and adults to maximize progress in natural and structured environments. 
C. Embed learning opportunities in everyday routines, relationships, activities, and places.
D. Structure social environments, using peer models and proximity, and responsive adults, to promote interactions among peers, parents, and caregivers. 
E. Provide a stimulus-rich indoor and outdoor environment that employs materials, media, and adaptive and assistive technology, responsive to individual differences. 
F. Implement basic health, nutrition and safety management procedures for infants and young children. 
G. Use evaluation procedures and recommend referral with ongoing follow-up to community health and social services. 
Initial Standard 3.  Curricular Content Knowledge.  Early childhood special education professionals use knowledge of general and specialized curricula to individualize learning for individuals with disabilities.
Element 3.1  Early childhood special education professionals understand the central concepts, structures of the discipline, and tools of inquiry of the content areas they teach, and can organize this knowledge, integrate cross-disciplinary skills, and develop meaningful learning progressions for individuals with disabilities. 
Element 3.2  Early childhood special education professionals understand and use general and specialized content knowledge for teaching across curricular content areas to individualize learning for individuals with disabilities.
Element 3.3  Early childhood special education professionals modify general and specialized curricula to make them accessible to individuals with disabilities.
Initial Standard 4.  Assessment.  Early childhood special education professionals use multiple methods of assessment and data-sources in making educational decisions. 
Element 4.1  Early childhood special education professionals select and use technically sound formal and informal assessments that minimize bias. 
Element 4.2  Early childhood special education professionals use knowledge of measurement principles and practices to interpret assessment results and guide educational decisions for individuals with disabilities. 
Element 4.3  Early childhood special education professionals in collaboration with colleagues and families use multiple types of assessment information in making decisions about individuals with disabilities.
Element 4.4  Early childhood special education professionals engage individuals with disabilities in quality learning and performance and provide feedback to guide them. 
Indicators include, but are not limited to:
A. Role of the family in the assessment process.
B. Legal requirements that distinguish among at-risk, developmental delay and disability.
C. Alignment of assessment with curriculum, content standards, and local, state, and federal regulations.
D. Assist families in identifying their concerns, resources, and priorities.
E. Integrate family priorities and concerns in the assessment process.
F. Assess progress in the five developmental domains, play, and temperament.
G. Select and administer assessment instruments in compliance with established criteria.
H. Use informal and formal assessment to make decisions about infants and young children’s development and learning. 
I. Gather information from multiple sources and environments.
J. Use a variety of materials and contexts to maintain the interest of infants and young children in the assessment process.
K. Participate as a team member to integrate assessment results in the development and implementation of individualized plans.
L. Emphasize child’s strengths and needs in assessment reports.
M. Produce reports that address development across domains and any functional concerns identified in routine natural learning environments.
N. Conduct ongoing formative child, family, and setting assessments to monitor instructional effectiveness. 
Initial Standard 5.  Instructional Planning and Strategies.  Early childhood special education professionals select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with disabilities. 
Element 5.1  Early childhood special education professionals consider an individual’s abilities, interests, learning environments, and cultural and linguistic factors in the selection, development, and adaptation of learning experiences for individuals with disabilities.
Element 5.2  Early childhood special education professionals use technologies to support instructional assessment, planning, and delivery for individuals with disabilities. 
Element 5.3  Early childhood special education professionals are familiar with augmentative and alternative communication systems and a variety of assistive technologies to support the communication and learning of individuals with disabilities. 
Element 5.4  Early childhood special education professionals use strategies to enhance language development and communication skills of individuals with disabilities. 
Element 5.5  Early childhood special education professionals develop and implement a variety of education and transition plans for individuals with disabilities across a wide range of settings and different learning experiences in collaboration with individuals, families, and teams. 
Element 5.6  Early childhood special education professionals teach to mastery and promote generalization of learning.
Element 5.7  Early childhood special education professionals teach cross-disciplinary knowledge and skills such as critical thinking and problem solving to individuals with disabilities. 
Indicators include, but are not limited to:
A. Concept of universal design for learning.
B. Theories and research that form the basis of developmental and academic curricula and instructional strategies for infants and young children.
C. Developmental and academic content. 
D. Connection of curriculum to assessment and progress monitoring activities. 
E. Plan, implement, and evaluate developmentally appropriate curricula, instruction, and adaptations based on knowledge of individual children, the family, and the community. 
F. Facilitate child-initiated development and learning.
G. Use teacher-scaffolded and initiated instruction to complement child-initiated learning. 
H. Link development, learning experiences, and instruction to promote educational transitions.
I. Use individual and group guidance and problem-solving techniques to develop supportive relationships with and among children.
J. Use strategies to teach social skills and conflict resolution.
K. Use a continuum of intervention strategies to support access of young children in the general curriculum and daily routines.
L. Implement and evaluate preventative and reductive strategies to address challenging behaviors.
M. Develop, implement, and evaluate individualized plans, with family members and other professionals, as a member of a team.
N. Plan and implement developmentally and individually appropriate curriculum.
O. Design intervention strategies incorporating information from multiple disciplines.
P. Implement developmentally and functionally appropriate activities, using a variety of formats, based on systematic instruction.
Q. Align individualized goals with developmental and academic content.
R. Develop individualized plans that support development and learning as well as caregiver responsiveness.
S. Develop an individualized plan that supports the child’s independent functioning in the child’s natural environments.
T. Make adaptations for the unique developmental and learning needs of children, including those from diverse backgrounds. 
Initial Standard 6.  Professional Learning and Ethical Practice.  Early childhood special education professionals use foundational knowledge of the field and their professional Ethical Principles and Practice Standards to inform special education practice, to engage in lifelong learning, and to advance the profession.
Element 6.1  Early childhood special education professionals use professional Ethical Principles and Professional Practice Standards to guide their practice. 
Element 6.2  Early childhood special education professionals understand how foundational knowledge and current issues influence professional practice. 
Element 6.3  Early childhood special education professionals understand that diversity is a part of families, cultures, and schools, and that complex human issues can interact with the delivery of special education services.  
Element 6.4  Early childhood special education professionals understand the significance of lifelong learning and participate in professional activities and learning communities. 
Element 6.5  Early childhood special education professionals advance the profession by engaging in activities such as advocacy and mentoring. 
Element 6.6  Early childhood special education professionals provide guidance and direction to paraeducators, tutors, and volunteers. 
Indicators include, but are not limited to:
A. Legal, ethical, and policy issues related to educational, developmental, and medical services for infants and young children, and their families. 
B. Advocacy for professional status and working conditions for those who serve infants and young children, and their families.
C. Recognize signs of emotional distress, neglect, and abuse, and follow reporting procedures.
D. Integrate family systems theories and principles into professional practice.
E. Respect family choices and goals.
F. Apply models of team process in early childhood.
G. Participate in activities of professional organizations relevant to early childhood special education and early intervention.
H. Apply evidence-based and recommended practices for infants and young children including those from diverse backgrounds.
I. Advocate on behalf of infants and young children and their families. 
Initial Standard 7.  Collaboration.  Early childhood special education professionals collaborate with families, other educators, related service providers, individuals with disabilities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with disabilities across a range of learning experiences. 
Element 7.1  Early childhood special education professionals use the theory and elements of effective collaboration. 
Element 7.2  Early childhood special education professionals serve as a collaborative resource to colleagues.
Element 7.3  Early childhood special education professionals use collaboration to promote the well-being of individuals with disabilities across a wide range of settings and collaborators.
Indicators include, but are not limited to: 
A. Structures supporting interagency collaboration, including interagency agreements, referral, and consultation.
B. Know appropriate ways to assist the family in planning for transition. 
C. Collaborate with caregivers, professionals, and agencies to support children’s development and learning.
D. Support families’ choices and priorities in the development of goals and intervention strategies.
E. Implement family-oriented services based on the family’s identified resources, priorities, and concerns.
F. Provide consultation in settings serving infants and young children.
G. Involve families in evaluation of services.
H. Participate as a team member to identify and enhance team roles, communication, and problem-solving.
I. Employ adult learning principles in consulting and training family members and service providers.
J. Implement processes and strategies that support transitions among settings for infants and young children.  
The following standards may be applied to the candidates pursuing advanced degrees in early childhood special education: 
Advanced Standard 1.  Assessment.  Early childhood special education specialists use valid and reliable assessment practices to minimize bias.
Element 1.1  Early childhood special education specialists minimize bias in assessment.
Element 1.2  Early childhood special education specialists design and implement assessments to evaluate the effectiveness of practices and programs. 
Indicators include, but are not limited to:  (Advanced Common Core Indicators are assumed). 
A. Policy and research implications that promote recommended practices in assessment and evaluation.
B. Systems and theories of child and family assessment.
C. Provide leadership in the development and implementation of unbiased assessment and evaluation procedures that include family members as an integral part of the process. 
D. Provide leadership in the development and implementation of unbiased assessment and evaluation procedures for childcare and early education environments and curricula.
E. Provide leadership when selecting effective formal and informal assessment instruments and strategies. 
Advanced Standard 2.  Curricular Content Knowledge.  Early childhood special education specialists use their knowledge of general and specialized curricula to improve programs, supports, and services at classroom, school, community, and system levels. 
Element 2.1  Early childhood special education specialists align educational standards to provide access to challenging curriculum to meet the needs of individuals with disabilities.
Element 2.2  Early childhood special education educators continuously broaden and deepen professional knowledge, and expand expertise with instructional technologies, curriculum standards, effective teaching strategies, and assistive technologies to support access to and learning of challenging content. 
Element 2.3  Early childhood special education specialists use understanding of diversity and individual learning differences to inform the selection, development, and implementation of comprehensive curricula for individuals with disabilities.
Advanced Standard 3.  Programs, Services, and Outcomes.  Early childhood special education specialists facilitate the continuous improvement of general and special education programs, supports and services at the classroom, school, and system levels for individuals with disabilities.
Element 3.1  Early childhood special education specialists design and implement evaluation activities to improve programs, supports, and services for individuals with disabilities.
Element 3.2  Early childhood special education specialists use understanding of cultural, social, and economic diversity and individual learner differences to inform the development and improvement of programs, supports, and services for individuals with disabilities. 
Element 3.3  Early childhood special education specialists apply knowledge of theories, evidence-based practices, and relevant laws to advocate for programs, supports, and services for individuals with disabilities.
Element 3.4  Early childhood special education specialists use instructional and assistive technologies to improve programs, supports, and services for individuals with disabilities.
Element 3.5  Early childhood special education specialists evaluate progress toward achieving the vision, mission, and goals of programs, services, and supports for individuals with disabilities. 
Indicators include, but are not limited to: 
A. Range of delivery systems for programs and services available for infants and young children and their families.
B. Apply various curriculum theories and early learning standards, and evaluate their impact. 
C. Design, implement, and evaluate home and community-based programs and services.
D. Integrate family and social systems theories to develop, implement, and evaluate family and educational plans. 
E. Address medical and mental health issues and concerns when planning, implementing, and evaluating programs and services. 
F. Incorporate and evaluate the use of universal design and assistive technology in programs and services.
G. Use recommended practices to design, implement, and evaluate transition programs and services.
H. Design, implement, and evaluate plans to prevent and address challenging behaviors across settings. 
I. Design, implement, and evaluate developmentally responsive learning environments, preventative strategies, program wide behavior supports, and tiered instruction. 
Advanced Standard 4.  Research and Inquiry.  Early childhood special education specialists conduct, evaluate, and use inquiry to guide professional practice.
Element 4.1  Early childhood special education specialists evaluate research and inquiry to identify effective practices.
Element 4.2  Early childhood special education specialists use knowledge of the professional literature to improve practices with individuals with disabilities and their families.
Element 4.3  Early childhood special education specialists foster an environment that is supportive of continuous instructional improvement and engage in the design and implementation of research and inquiry. 
Indicators include, but are not limited to:
A. Create and/or disseminate new advances and evidence-based practices.
B. Apply interdisciplinary knowledge from the social sciences and the allied health fields.
C. Help others understand early development and its impact across the life span.
D. Interpret and apply research to the provision of quality services and program practices to infants and young children, and their families, in a variety of educational and community settings. 
Advanced Standard 5.  Leadership and Policy.  Early childhood special education specialists provide leadership to formulate goals, set and meet high professional expectations, advocate for effective policies and evidence-based practices and create positive and productive work environments.  
Element 5.1  Early childhood special education specialists model respect for and ethical practice for all individuals and encourage challenging expectations for individuals with disabilities. 
Element 5.2  Early childhood special education specialists support and use linguistically and culturally responsive practices. 
Element 5.3  Early childhood special education specialists create and maintain collegial and productive work environments that respect and safeguard the rights of individuals with disabilities and their families.
Element 5.4  Early childhood special education specialists advocate for policies and practices that improve programs, services, and outcomes for individuals with disabilities.
Element 5.5  Early childhood special education specialists advocate for the allocation of appropriate resources for the preparation and professional development of all personnel who serve individuals with disabilities. 
Indicators include, but are not limited to: 
A. Sociocultural, historical, and political forces that influence diverse delivery systems, including mental health. 
B. Policy and emerging trends that affect infants and young children, families, resources, and services.
C. Community resources on national, state, and local levels that impact program planning and implementation and the individualized needs of the child and family.
D. Advocate on behalf of infants and young children with disabilities and their families, at local, state, and national levels. 
E. Provide leadership to help others understand policy and research that guide recommended practices.
F. Provide leadership in the collaborative development of community-based services and resources.
G. Provide effective supervision and evaluation. 
Advanced Standard 6.  Professional and Ethical Practice.  Early childhood special education specialists use foundational knowledge of the field and professional Ethical Principles and Practice Standards to inform special education practice, engage in lifelong learning, advance the profession, and perform leadership responsibilities to promote the success of professional colleagues and individuals with disabilities. 
Element 6.1  A comprehensive understanding of the history of special education, legal policies, ethical standards, and emerging issues informs early childhood special education specialist leadership.
Element 6.2  Early childhood special education specialists model high professional expectations and ethical practice, and create supportive environments that safeguard the legal rights and improve outcomes for individuals with disabilities and their families. 
Element 6.3  Early childhood special education specialists model and promote respect for all individuals and facilitate ethical professional practice.
Element 6.4  Early childhood special education specialists actively participate in professional development and learning communities to increase professional knowledge and expertise.  
Element 6.5  Early childhood special education specialists plan, present, and evaluate professional development focusing on effective and ethical practice at all organizational levels.
Element 6.6  Early childhood special education specialists actively facilitate and participate in the preparation and induction of prospective special educators.
Element 6.7  Early childhood special education specialists actively promote the advancement of the profession.
Indicators include, but are not limited to:
A. Specialized knowledge in at least one developmental period or one particular area of disability or delay.
B. Engage in reflective inquiry and professional self-assessment.
C. Participate in professional mentoring and other types of reciprocal professional development activities.
D. Participate actively in organizations that represent recommended practices of early intervention and early childhood special education on a national, state, and local level. 
Advanced Standard 7.  Collaboration.  Early childhood special education specialists collaborate with stakeholders to improve programs, services, and outcomes for individuals with disabilities and their families. 
Element 7.1  Early childhood special education specialists use culturally responsive practices to enhance collaboration.
Element 7.2  Early childhood special education specialists use collaborative skills to improve programs, services, and outcomes for individuals with disabilities.
Element 7.3  Early childhood special education specialists collaborate to promote understanding, resolve conflicts, and build consensus for improving program, services, and outcomes for individuals with disabilities. 
Indicators include, but are not limited to: 
A. Roles and responsibilities of personnel in the development and implementation of team-based early childhood special education and early intervention services. 
B. Theories, models, and research that support collaborative relationships.
C. Implement and evaluate leadership and models of collaborative relationships.
D. Collaborate with stakeholders in developing and implementing positive behavior support plans to prevent and address challenging behavior.
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006.62A  Grade Levels:  Birth through Prekindergarten

006.62B  Endorsement Type:  Supplemental.  This endorsement requires the applicant to have, or earn concurrently, the Special Education Generalist endorsement at the K-6 or K-12 level.

006.62C  Persons with this endorsement may teach, consult, or provide services for infants, toddlers, and preschool children, ages birth through prekindergarten, including those with verified disabilities, and support families and other personnel with responsibilities for their care and education.

006.62D  Certification Endorsement Requirements:  This endorsement requires a minimum of 21 semester hours, which must include a minimum of 15 semester hours in early childhood special education and a minimum of six (6) semester hours in typical early childhood development, and

006.62D1  A minimum of 160 clock hours of field experiences.  Field experiences must be conducted in preschool settings which include home-based and center-based programs serving children who have verified disabilities, with their families, and other personnel responsible for their care and education.  Of the 160 clock hours, a minimum of 80 clock hours must focus on children ages birth through two years of age and a minimum of 80 clock hours must focus on pre-school aged children, ages 3 through prekindergarten.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution must provide special education early intervention specialist candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines. 
Standard 1.Promoting Child Development and Learning  
Special Education Early Intervention Specialists have a child development knowledge base and use their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environments that are healthy, respectful, supportive, and challenging for each child. 
Element 1.1	Know and understand young children’s characteristics and 
needs, from birth to kindergarten. 
Element 1.2	Know and understand the multiple influences on early development and learning.
Element 1.3	Use developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children.
Standard 2.  Learner Development and Individual Learning Differences
Special Education Early Intervention Specialists understand how disabilities may interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for infants, toddlers, and preschool-age children with disabilities.
Element 2.1	Special Education Early Intervention Specialists understand how language, culture, and family background influence the learning of young children with disabilities.
Element 2.2	Special Education Early Intervention Specialists use understanding of development from birth to kindergarten and individual differences to respond to the needs of young children with disabilities.
Indicators include, but are not limited to:  (All Common Core Indicators are assumed.)
a.  Theories of typical and atypical early childhood development.
b.  Biological and environmental factors that affect pre-, peri-, and postnatal development and learning.
c.  Specific disabilities, including the etiology, characteristics, and classification of common disabilities in infants and young children, and specific implications for development and learning in the first years of life.
d.  Impact of medical conditions and related care on development and learning.
e.  Impact of medical conditions on family concerns, resources, and priorities.
f.   Factors that affect the mental health and social-emotional development of infants and young children.
g.  Infants and young children develop and learn at varying rates.
h.  Impact of child’s abilities, needs, and characteristics on development and learning.
i.   Impact of social and physical environments on development and learning.
j.   Impact of language delays on cognitive, social-emotional, adaptive, play, temperament and motor development.
k.  Impact of language delays on behavior.

Standard 3.  Learning Environments
Special Education Early Intervention Specialists create safe, inclusive, culturally responsive learning environments so that infants, toddlers, and preschool-age children with disabilities become active and effective learners and develop emotional well-being, positive social interactions, and self-determination.
Element 3.1	Special Education Early Intervention Specialists, through collaboration with family, care providers, early childhood educators, and other colleagues, create safe, inclusive, culturally responsive environments to engage young children with disabilities in meaningful learning activities and social interactions.
Element 3.2	Special Education Early Intervention Specialists use developmentally-appropriate and instructional interventions to teach young children with disabilities how to adapt to different environments.
Element 3.3	Special Education Early Intervention Specialists know how to intervene safely and appropriately with young children with disabilities in crisis.
Indicators include, but are not limited to:
a.  Select, develop, and evaluate developmentally and functionally appropriate materials, equipment, and environments.
b.  Organize space, time, materials, peers, and adults to maximize progress in natural and structured environments.
c.  Embed learning opportunities in everyday routines, relationships, activities, and places.
d.  Structure social environments, using peer models and proximity, and responsive adults, to promote interactions among peers, parents, and caregivers.
e.  Provide a stimulus-rich indoor and outdoor environment that employs materials, media, and adaptive and assistive technology, responsive to individual differences.
f.   Implement basic health, nutrition and safety management procedures for infants and young children.
g.  Use evaluation procedures and recommend referral with ongoing follow-up to community health and social services.
Standard 4.  Curricular Content Knowledge
Special Education Early Intervention Specialists use knowledge of general and specialized curricula to individualize learning for infants, toddlers, and preschool-age children with disabilities.
Element 4.1  Special Education Early Intervention Specialists understand the key developmental milestones across all developmental domains, daily routines, and needs of young children, and tools of inquiry to plan for developmental and functional outcomes for young children.
Element 4.2	Special Education Early Intervention Specialists can organize their knowledge of child development and disabilities, integrate with cross-disciplinary input, and develop meaningful learning progressions for young children with disabilities.
Element 4.3	Special Education Early Intervention Specialists understand and use general and specialized knowledge of typical and atypical development for teaching across settings and developmental domains, and to individualize learning for young children with disabilities.
Element 4.4	Special Education Early Intervention Specialists modify curricula for infants, toddlers, and preschool-age children to make them accessible and appropriate to young children with disabilities.

Standard 5.  Assessment
Special Education Early Intervention Specialists use multiple methods of assessment and data-sources in making educational decisions.
Element 5.1	Special Education Early Intervention Specialists select and use technically sound formal and informal assessments that minimize bias.
Element 5.2	Special Education Early Intervention Specialists use knowledge of measurement principles and practices related to assessment of infants, toddlers, and preschool-age children to interpret assessment results and guide educational decisions for young children with disabilities.
Element 5.3	Special Education Early Intervention Specialists, in collaboration with colleagues and families, use multiple types of assessment information in making programming decisions about young children with disabilities.
Element 5.4	Special Education Early Intervention Specialists engage young children with disabilities and family members and/or care providers in quality assessments and provide ongoing feedback to guide them in making decisions regarding their interactions with young children with disabilities. 
Indicators include, but are not limited to:
a.  Role of the family in the assessment process.
b.  Legal requirements that distinguish among at-risk, developmental delay and disability.
c.  Alignment of assessment with curriculum, content standards, and local, state, and federal regulations.
d.  Assist families in identifying their concerns, resources, and priorities.
e.  Integrate family priorities and concerns in the assessment process.
f.   Assess progress in the five developmental domains, play, and temperament.
g.  Select and administer assessment instruments in compliance with established criteria.
h.  Use informal and formal assessment to make decisions about infants and young children’s development and learning.
i.   Gather information from multiple sources and environments.
j.   Use a variety of materials and contexts to maintain the interest of infants and young children in the assessment process.
k.  Participate as a team member to integrate assessment results in the development and implementation of individualized plans.
l.   Emphasize child’s strengths and needs in assessment reports.
m. Produce reports that address development across domains and any functional concerns identified in routine natural learning environments.
n.  Conduct ongoing formative child, family, and setting assessments to monitor instructional effectiveness.
Standard 6.  Instructional Planning and Strategies
Special Education Early Intervention Specialists select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of infants, toddlers, and preschool-age children with disabilities. 
Element 6.1	Special Education Early Intervention Specialists consider a child’s and family’s abilities, interests, learning environments, and cultural and linguistic factors in the selection, development, and adaptation of learning experiences for young children with disabilities.
Element 6.2	Special Education Early Intervention Specialists use technologies to support instructional assessment, planning, and delivery for young children with disabilities.
Element 6.3	Special Education Early Intervention Specialists are familiar with augmentative and alternative communication systems and a variety of assistive technologies to support the movement, access, socialization, communication, and learning of young children with disabilities.
Element 6.4	Special Education Early Intervention Specialists use evidence-based strategies to enhance feeding, movement, cognition, language, literacy, social and play development, and skills for optimizing independence of young children with disabilities.
Element 6.5	Special Education Early Intervention Specialists develop and implement a variety of transition plans for young children with disabilities across a wide range of settings and different learning experiences in collaboration with families, service coordinators, care providers, teachers, and members of IFSP/IEP teams. 
Element 6.6	Special Education Early Intervention Specialists teach to mastery and promote generalization of learning for functional participation in everyday routines and activities at home, community and preschool classrooms. 
Element 6.7	Special Education Early Intervention Specialists promote acquisition of knowledge and skills for critical thinking and problem solving for young children with disabilities.
Indicators include, but are not limited to:
a.  Concept of universal design for learning.
b.  Theories and research that form the basis of developmental and academic curricula and instructional strategies for infants and young children.
c.  Developmental and academic content.
d.  Connection of curriculum to assessment and progress monitoring activities.
e.  Plan, implement, and evaluate developmentally appropriate curricula, instruction, and adaptations based on knowledge of individual children, the family, and the community.
f.   Facilitate child-initiated development and learning.
g.  Use teacher-scaffolded and initiated instruction to complement child-initiated learning.
h.  Link development, learning experiences, and instruction to promote educational transitions.
i.   Use individual and group guidance and problem-solving techniques to develop supportive relationships with and among children.
j.   Use strategies to teach social skills and conflict resolution.
k.  Use a continuum of intervention strategies to support access of young children in the general curriculum and daily routines.
l.   Implement and evaluate preventative and reductive strategies to address challenging behaviors.
m. Develop, implement, and evaluate individualized plans with family members and other professionals, as a member of a team.
n.  Plan and implement developmentally and individually appropriate curriculum.
o.  Design intervention strategies incorporating information from multiple disciplines.
p.  Implement developmentally and functionally appropriate activities, using a variety of formats, based on systematic instruction.
q.  Align individualized goals with developmental and academic content.
r.   Develop individualized plans that support development and learning as well as caregiver responsiveness.
s.  Develop an individualized plan that supports the child’s independent functioning in the child’s natural environments.
t.   Make adaptations for the unique developmental and learning needs of children, including those from diverse backgrounds.
u.  Know appropriate ways to assist the family in planning for transition between providers and settings that assures continuity of intervention strategies and outcomes.
Standard 7.  Professional Learning and Ethical Practice
Special Education Early Intervention Specialists use foundational knowledge of the field and their professional Code of Ethics and Recommended Practices to inform special education practice, to engage in lifelong learning, and to advance the profession.
Element 7.1	Special Education Early Intervention Specialists understand how foundational knowledge of developmental and learning theories, research, laws, and current issues influence professional practice. 
Element 7.2	Special Education Early Intervention Specialists understand that diversity is a part of families, cultures, and schools, and that complex human issues can interact with the delivery of special education services. 
Element 7.3	Special Education Early Intervention Specialists understand the significance of lifelong learning and participate in professional activities and learning communities. 
Element 7.4	Special Education Early Intervention Specialists advance the profession by engaging in activities such as advocacy and mentoring of colleagues and trainees.
Element 7.5	Special Education Early Intervention Specialists provide guidance and direction to child care providers, paraeducators, and volunteers. 
Indicators include, but are not limited to:
a.  Legal, ethical, and policy issues related to educational, developmental, and medical services for infants and young children, and their families.
b.  Advocacy for professional status and working conditions for those who serve infants and young children, and their families.
c.  Recognize signs of emotional distress, neglect, and abuse, and follow reporting procedures.
d.  Integrate family systems theories and principles into professional practice.
e.  Respect family choices and goals.
f.   Apply models of team process in early childhood.
g.  Participate in activities of professional organizations relevant to early childhood special education and early intervention.
h.  Apply evidence-based and recommended practices for infants and young children including those from diverse backgrounds.
i.   Advocate on behalf of infants and young children and their families.
Standard 8.  Collaboration
Special Education Early Intervention Specialists collaborate with families, care providers, other educators, related service providers, and personnel from community agencies in culturally responsive ways to address the needs of individuals with disabilities across a range of natural learning experiences.
Element 8.1	Special Education Early Intervention Specialists use the theory and principles of effective consultation and collaboration.
Element 8.2	Special Education Early Intervention Specialists serve as a collaborative resource to colleagues. 
Element 8.3	Special Education Early Intervention Specialists use consultation and collaboration to promote the well-being of young children with disabilities across a wide range of settings and collaborators. 
Indicators include, but are not limited to:
a.  Structures supporting interagency collaboration, including interagency agreements, referral, and consultation.
b.  Collaborate with caregivers, professionals, and agencies to support children’s development and learning.
c.  Support families’ choices and priorities in the development of goals and intervention strategies.
d.  Implement family-oriented services based on the family’s identified resources, priorities, and concerns.
e.  Provide consultation in settings serving infants and young children.
f.   Involve families in evaluation of services.
g.  Participate as a team member to identify and enhance team roles, communication, and problem-solving.
h.  Employ adult learning principles in consulting and training family members and service providers.
i.   Implement processes and strategies that support transitions among settings for infants and young children.
Guidelines based on the Council for Exceptional Children (CEC), Initial Preparation Standards for Special Education Teachers (2012) and CEC Special Education Early Childhood Specialty Set (2013).  
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006.63	Grade Levels:  Birth through Grade 12

006.63B	Endorsement Type:  Supplemental.  This endorsement requires the applicant to have, or earn concurrently, the Special Education Generalist endorsement.

006.63C	Persons with this endorsement may teach, consult, and provide services to children birth through 21 years of age, who have intellectual, sensory, and/or developmental disabilities, including Autism Spectrum Disorders.

006.63D	Certification Endorsement Requirements:  This endorsement requires a minimum of 15 semester hours in special education course work related to functional academic skills and independent living.  





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide special education functional academic skills and independent living specialist candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines.
Standard 1.  Learner Development and Individual Learning Differences
Special Education Functional Academic Skills and Independent Living Specialists understand how disabilities may interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with disabilities.
Element 1.1  Special Education Functional Academic Skills and Independent Living Specialists understand how language, culture, and family background influence the learning of individuals with disabilities.
Element 1.2  Special Education Functional Academic Skills and Independent Living Specialists use understanding of development and individual differences to respond to the needs of individuals with disabilities.

Indicators include, but are not limited to:     (All Common Core Indicators are assumed.)

a.  Medical aspects and implications for learning for individuals with developmental disabilities/autism spectrum disorders,
b.  Core and associated characteristics of individuals with developmental disabilities/autism spectrum disorders,
c.  Co-existing conditions and ranges that exist at a higher rate than in the general population,
d.  Sensory challenges of individuals with developmental disabilities/autism spectrum disorders,
e.  Speech, language, and communication of individuals with developmental disabilities/autism spectrum disorders,
f.   Adaptive behavior needs of individuals with developmental disabilities/autism spectrum disorders,
g.  Impact of theory of mind, central coherence, and executive function on learning and behavior, 
h.  Impact of neurological differences on learning and behavior, and
i.   Impact of self-regulation on learning and behavior.

Standard 2.  Learning Environments  
Special Education Functional Academic Skills and Independent Living Specialists create safe, inclusive, culturally responsive learning environments so that individuals with disabilities become active and effective learners and develop emotional well-being, positive social interactions, and self-determination.

Element 2.1  Special Education Functional Academic Skills and Independent Living Specialists, through collaboration with general educators and other colleagues, create safe, inclusive, culturally responsive learning environments to engage individuals with disabilities in meaningful learning activities and social interactions. 
Element 2.2  Special Education Functional Academic Skills and Independent Living Specialists use motivational and instructional interventions to teach individuals with disabilities how to adapt to different environments.
Element 2.3  Special Education Functional Academic Skills and Independent Living Specialists know how to intervene safely and appropriately with individuals with disabilities in crisis.

Standard 3.  Curricular Content Knowledge
Special Education Functional Academic Skills and Independent Living Specialists use knowledge of general and specialized curricula to individualize learning for individuals with disabilities.
Element 3.1  Special Education Functional Academic Skills and Independent Living Specialists understand the central concepts, structures of the discipline, and tools of inquiry of the content areas they teach, and can organize this knowledge, integrate cross-disciplinary skills, and develop meaningful learning progressions for individuals with disabilities.
Element 3.2  Special Education Functional Academic Skills and Independent Living Specialists understand and use general and specialized content knowledge for teaching across curricular content areas to individualize learning for individuals with disabilities.
Element 3.3  Special Education Functional Academic Skills and Independent Living Specialists modify general and specialized curricula to make them accessible to individuals with disabilities.

Indicators include, but are not limited to:
a.  Evidence-based career/vocational transition programs for individuals with developmental disabilities/autism spectrum disorders,
b.  Provide pragmatic language instruction that facilitates social skills,
c.  Provide individuals with developmental disabilities/autism spectrum disorders strategies to avoid and repair miscommunications,
d.  Plan instruction for independent functional life skills and adaptive behavior,
e.  Plan and implement instruction and related services for individuals with developmental disabilities/autism spectrum disorders that is both age-appropriate and ability-appropriate,
f.  Use specialized instruction to enhance social participation across environments, and
g.  Plan systematic instruction based on learner characteristics, interests, and ongoing assessment.

Standard 4.  Assessment
Special Education Functional Academic Skills and Independent Living Specialists use multiple methods of assessment and data-sources in making educational decisions.
Element 4.1  Special Education Functional Academic Skills and Independent Living Specialists select and use technically sound formal and informal assessments that minimize bias.
Element 4.2  Special Education Functional Academic Skills and Independent Living Specialists use knowledge of measurement principles and practices to interpret assessment results and guide educational decisions for individuals with disabilities.
Element 4.3  Special Education Functional Academic Skills and Independent Living Specialists in collaboration with colleagues and families use multiple types of assessment information in making decisions about individuals with disabilities.
Element 4.4  Special Education Functional Academic Skills and Independent Living Specialists engage individuals with disabilities to work toward quality learning and performance and provide feedback to guide them. 

Indicators include, but are not limited to:

a.  Specialized terminology used in the assessment of individuals with developmental disabilities/autism spectrum disorders,
b.  Assessments of environmental conditions that promote maximum performance of individuals with developmental disabilities/autism spectrum disorders,
c.  Components of assessment for the core areas for individuals with developmental disabilities/autism spectrum disorders,
d.  Individual strengths, skills, and learning styles,
e.  Select, adapt, and use assessment tools and methods to accommodate the abilities and needs of individuals with developmental disabilities/autism spectrum disorders,
f.  Develop strategies for monitoring and analyzing challenging behavior and its communicative intent, and
g.  Conduct functional behavior assessments that lead to development of behavior support plans.

Standard 5.  Instructional Planning and Strategies
Special Education Functional Academic Skills and Independent Living Specialists select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with disabilities. 
Element 5.1  Special Education Functional Academic Skills and Independent Living Specialists consider an individual’s abilities, interests, learning environments, and cultural and linguistic factors in the selection, development, and adaptation of learning experiences for individuals with disabilities. 
Element 5.2  Special Education Functional Academic Skills and Independent Living Specialists use technologies to support instructional assessment, planning, and delivery for individuals with disabilities.
Element 5.3  Special Education Functional Academic Skills and Independent Living Specialists are familiar with augmentative and alternative communication systems and a variety of assistive technologies to support the communication and learning of individuals with disabilities. 
Element 5.4  Special Education Functional Academic Skills and Independent Living Specialists use strategies to enhance language development and communication skills of individuals with disabilities. 
Element 5.5  Special Education Functional Academic Skills and Independent Living Specialists develop and implement a variety of education and transition plans for individuals with disabilities across a wide range of settings and different learning experiences in collaboration with individuals, families, and teams. 
Element 5.6  Special Education Functional Academic Skills and Independent Living Specialists teach to mastery and promote generalization of learning. 
Element 5.7  Special Education Functional Academic Skills and Independent Living Specialists teach cross-disciplinary knowledge and skills such as critical thinking and problem solving to individuals with disabilities.
Indicators include, but are not limited to:
a.  Specialized curriculum designed to meet the needs of individuals with developmental disabilities/autism spectrum disorders,
b.  Evidence-based career/vocational transition programs for individuals with developmental disabilities/autism spectrum disorders, 
c.  Match levels of support to changing needs of the individual,
d.  Implement instructional programs that promote effective communication skills using verbal and augmentative/alternative communication systems for individuals with developmental disabilities/autism spectrum disorders,
e.  Provide specialized instruction for spoken language, reading and writing for individuals with developmental disabilities/autism spectrum disorders,
f.  Use instructional strategies that fall on a continuum of child-directed to adult-directed in natural and structured context,
g.  Consistent use of proactive strategies and positive behavioral supports,
h.  Involve individuals with developmental disabilities/autism spectrum disorders in the transition planning process,
i.   Plan for transition needs including linkages to supports and agencies focusing on life-long needs,
j.   Provide instruction in community-based settings,
k.  Demonstrate transfer, lifting, and positioning techniques,
l.   Structure the physical environment to provide optimal learning for individuals with developmental disabilities/autism spectrum disorders,
m. Provide instruction in self-regulation,
n.  Utilize student strengths to reinforce and maintain social skills,
o.  Plan instruction for independent functional life skills and adaptive behavior,
p.  Plan and implement instruction and related services for individuals with developmental disabilities/autism spectrum disorders that is both age-appropriate and ability-appropriate,
q.  Use specialized instruction to enhance social participation across environments, and
r.  Plan systematic instruction based on learner characteristics, interests, and ongoing assessment.
Standard 6.  Professional Learning and Ethical Practice
Special Education Functional Academic Skills and Independent Living Specialists use foundational knowledge of the field and the professional Ethical Principles and Practice Standards to inform special education practice, to engage in lifelong learning, and to advance the profession. 
Element 6.1  Special Education Functional Academic Skills and Independent Living Specialists use professional Ethical Principles and Professional Practice Standards to guide their practice.
Element 6.2  Special Education Functional Academic Skills and Independent Living Specialists understand how foundational knowledge and current issues influence professional practice. 
Element 6.3  Special Education Functional Academic Skills and Independent Living Specialists understand that diversity is a part of families, cultures, and schools, and that complex human issues can interact with the delivery of special education services.
Element 6.4  Special Education Functional Academic Skills and Independent Living Specialists understand the significance of lifelong learning and participate in professional activities and learning communities. 
Element 6.5  Special Education Functional Academic Skills and Independent Living Specialists advance the profession by engaging in activities such as advocacy and mentoring.
Element 6.6  Special Education Functional Academic Skills and Independent Living Specialists provide guidance and direction to paraeducators, tutors, and volunteers. 

Indicators include, but are not limited to:

a.  Definitions and issues related to the identification of individuals with developmental disabilities/autism spectrum disorders,
b.  Continuum of placement and services available for individuals with developmental disabilities/ autism spectrum disorders,
c.  Historical foundations and classic studies of developmental disabilities/autism spectrum disorders,
d.  Trends and practices in the field of developmental disabilities/autism spectrum disorders,
e.  Theories of behavior problems of individuals with developmental disabilities/autism spectrum disorders,
f.   Perspectives held by individuals with developmental disabilities/autism spectrum disorders, and
g.  Concepts of self-determination, self-advocacy, community and family support and impact in the lives of individuals with developmental disabilities/autism spectrum disorders.
Standard 7.  Collaboration
Special Education Functional Academic Skills and Independent Living Specialists collaborate with families, other educators, related service providers, individuals with disabilities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with disabilities across a range of learning experiences. 

Element 7.1  Special Education Functional Academic Skills and Independent Living Specialists use the theory and elements of effective collaboration. 
Element 7.2  Special Education Functional Academic Skills and Independent Living Specialists serve as a collaborative resource to colleagues. 
Element 7.3  Special Education Functional Academic Skills and Independent Living Specialists use collaboration to promote the well-being of individuals with disabilities across a wide range of settings and collaborators. 
Indicators include, but are not limited to:
a.  Services, networks, and organizations for individuals, professionals, and families with developmental disabilities/autism spectrum disorders, and
b.  Collaborate with team members to plan transition to adulthood that encourages full community participation. 

Guidelines based on the Council for Exceptional Children (CEC) Initial Level Special Educator Preparation Standards (2012) and CEC Special Education Developmental Disabilities and Autism Specialty Set (2013).
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006.64A	Grade Levels:  PK – Grade 12

006.64B	Endorsement Type:  Supplemental.  This endorsement requires the applicant to have previously obtained the Special Education Generalist endorsement.

006.64C	Persons with this endorsement may teach, consult, or provide services for children, ages three through age 21, with verified disabilities.

006.64D	Certification Endorsement Requirements:  This endorsement requires a minimum of 15 graduate semester hours in inclusion and collaboration.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide special education inclusion and collaboration specialist candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines. 
Standard 1.  Assessment
Special Education Inclusion and Collaboration Specialists use valid and reliable assessment practices to minimize bias.
	Element 1.1	Special Education Inclusion and Collaboration Specialists minimize 
			bias in assessment.
Element 1.2	Special Education Inclusion and Collaboration Specialists design and implement assessments to evaluate the effectiveness of practices and programs.
	Indicators include, but are not limited to:
a.  Promote the use of evidence-based assessment strategies to monitor progress and inform instruction, and
b.  Use valid procedures to evaluate and improve inclusive school and community-based programs for individuals with disabilities.

Standard 2.  Curricular Content Knowledge
Special Education Inclusion and Collaboration Specialists use their knowledge of general and specialized curricula to improve programs, supports, and services at classroom, school, community, and system levels. 
Element 2.1	Special Education Inclusion and Collaboration Specialists align educational standards to provide access to challenging curriculum to meet the needs of individuals with disabilities. 
Element 2.2	Special Education Inclusion and Collaboration Specialists continuously broaden and deepen professional knowledge, and expand expertise with instructional technologies, curriculum standards, effective teaching strategies, and assistive 	technologies to support access to and learning of challenging content. 
Element 2.3	Special Education Inclusion and Collaboration Specialists use understanding of diversity and individual learning differences to inform the selection, development, and implementation of comprehensive curricula for individuals with disabilities. 
Standard 3.  Programs, Services, and Outcomes
Special Education Inclusion and Collaboration Specialists facilitate the continuous improvement of general and special education programs, supports, and services at the classroom, school, and system levels for individuals with disabilities.
Element 3.1	Special Education Inclusion and Collaboration Specialists design and implement evaluation activities to improve programs, supports, and services for individuals with disabilities.
Element 3.2	Special Education Inclusion and Collaboration Specialists use understanding of cultural, social, and economic diversity and individual learner differences to inform the development and improvement of programs, supports, and services for individuals with disabilities. 
Element 3.3	Special Education Inclusion and Collaboration Specialists apply knowledge of theories, evidence-based practices, and relevant laws to advocate for programs, supports, and services for individuals with disabilities.
Element 3.4	Special Education Inclusion and Collaboration Specialists use instructional and assistive technologies to improve programs, supports, and services for individuals with disabilities.
Element 3.5	Special Education Inclusion and Collaboration Specialists evaluate progress toward achieving the vision, mission, and goals of programs, services, and supports for individuals with disabilities. 
Indicators include, but are not limited to:
a.  General education curriculum and related standards across age-levels, grade levels, and content areas,
b.  Promote the development of programs that integrate culturally responsive practices,
c.  Incorporate principles of universal design for learning to provide all individuals with disabilities access to the general curriculum and school programs and activities, and
d.  Develop programs across differing learning environments that promote positive academic, social and behavioral outcomes.
Standard 4.  Research and Inquiry
Special Education Inclusion and Collaboration Specialists conduct, evaluate, and use inquiry to guide professional practice. 
Element 4.1	Special Education Inclusion and Collaboration Specialists evaluate research and inquiry to identify effective practices. 
Element 4.2	Special Education Inclusion and Collaboration Specialists use knowledge of the professional literature to improve practices with individuals with disabilities and their families.
Element 4.3	Special Education Inclusion and Collaboration Specialists foster an environment that is supportive of continuous instructional improvement and engage in the design and implementation of research and inquiry. 
Indicators include, but are not limited to:
a.  Research on inclusive program and practices,
b.  Analyze program data relevant to inclusive practices,
c.  Assist stakeholders in designing, implementing, and evaluating inclusive practices research, and
d.  Collaborate with stakeholders in using available data to make decisions related to inclusive practices.
Standard 5.  Leadership and Policy
Special Education Inclusion and Collaboration Specialists provide leadership to formulate goals, set and meet high professional expectations, advocate for effective policies and evidence-based practices and create positive and productive work environments. 
Element 5.1	Special Education Inclusion and Collaboration Specialists model respect for and ethical practice for all individuals and encourage challenging expectations for individuals with disabilities.
Element 5.2	Special Education Inclusion and Collaboration Specialists support and use linguistically and culturally responsive practices. 
Element 5.3	Special Education Inclusion and Collaboration Specialists create and maintain collegial and productive work environments that respect and safeguard the rights of individuals with disabilities and their families. 
Element 5.4	Special Education Inclusion and Collaboration Specialists advocate for policies and practices that improve programs, services, and outcomes for individuals with disabilities.
Element 5.5	Special Education Inclusion and Collaboration Specialists advocate for the allocation of appropriate resources for the preparation and professional development of all personnel who serve individuals with disabilities.
Indicators include, but are not limited to:
a.  Historical and social significance of legislation, litigation, advocacy, and other influences on the development of inclusion,
b.  Emerging trends that affect inclusive practices, 
c.  Advocate on behalf of individuals with disabilities and their families related to effective inclusive programs,
d.  Support other stakeholders in understanding policies and research that guide practices related to inclusive programs,
e.  Collaborate on school change initiatives that produce or improve effective inclusive programs,
f.   Provide leadership to influence policy, practice, and improved outcomes for individuals with disabilities, and
g.  Advocate for innovations that promote effective inclusive practices.
Standard 6.  Professional and Ethical Practice
Special Education Inclusion and Collaboration Specialists use foundational knowledge of the field and professional Ethical Principles and Practice Standards to inform special education practice, engage in lifelong learning, advance the profession, and perform leadership responsibilities to promote the success of professional colleagues and individuals with disabilities.
Element 6.1	A comprehensive understanding of the history of special education, legal policies, ethical standards, and emerging issues informs Special Education Inclusion and Collaboration Specialist leadership. 
Element 6.2	Special Education Inclusion and Collaboration Specialists model high professional expectations and ethical practice, and create supportive environments that safeguard the legal rights and improve outcomes for individuals with disabilities and their families. 
Element 6.3	Special Education Inclusion and Collaboration Specialists model and promote respect for all individuals and facilitate ethical professional practice. 
Element 6.4	Special Education Inclusion and Collaboration Specialists actively participate in professional development and learning communities to increase professional knowledge and expertise.
Element 6.5	Special Education Inclusion and Collaboration Specialists plan, present, and evaluate professional development focusing on effective and ethical practice at all organizational levels. 
Element 6.6	Special Education Inclusion and Collaboration Specialists actively facilitate and participate in the preparation and induction of prospective special educators. 
Element 6.7	Special Education Inclusion and Collaboration Specialists actively promote the advancement of the profession. 
Indicators include, but are not limited to:
a.  Ethical dilemmas relative to inclusive practices,
b.  Professional development practices that change teacher behavior to improve outcomes for individuals with disabilities,
c.  Historical and social significance of legislation, litigation, advocacy, and other influences on the development of inclusion,
d.  Emerging trends that affect inclusive practices,
e.  Model ethical behavior and promote professional standards relative to inclusive practices,
f.   Develop and implement professional development that improves inclusive instructional practices and outcomes, and
g.  Engage in reflective inquiry to facilitate on-going professional growth.
Standard 7.  Collaboration
Special Education Inclusion and Collaboration Specialists collaborate with stakeholders to improve programs, services, and outcomes for individuals with disabilities and their families. 
Element 7.1	Special Education Inclusion and Collaboration Specialists use culturally responsive practices to enhance collaboration. 
Element 7.2	Special Education Inclusion and Collaboration Specialists use collaborative skills to improve programs, services, and outcomes for individuals with disabilities.
Element 7.3	Special Education Inclusion and Collaboration Specialists collaborate to promote understanding, resolve conflicts, and build consensus for improving program, services, and outcomes for individuals with disabilities.
Indicators include, but are not limited to:
a.  Impact of cultural differences on collaboration,
b.  Demonstrate cultural competence in fostering collaboration among stakeholders,
c.  Facilitate group processes to address issues of inclusive practices and service delivery,
d.  Use face-to-face, electronic, and other interactive formats to foster collaboration,
e.  Ensure parity among participants even during difficult interactions,
f.   Collaboratively engage family members’ participation with stakeholders,
g.  Model collaborative roles for educators, including co-teaching, consultation, and teaming, and
h.  Ensure effective roles and responsibilities for paraeducators.

Guidelines based on the Council for Exceptional Children (CEC) Advanced Level Special Educator Preparation Standards (2012), and the CEC Advanced Special Education Inclusion Specialist Set (2013).
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006.65A  Grade Levels:  Birth through Grade 12

006.65B  Endorsement Type:  Subject  

006.65C  Persons with this endorsement may teach, consult, and provide services to children with visual impairments from birth through age 21. This includes blindness, low vision (legal blindness and partial sight) and vision impairments associated with other disabilities.

006.65D  Certification Endorsement Requirements:  This endorsement requires an applicant to hold, or earn concurrently, a subject or field endorsement and complete a minimum of 36 additional semester hours in special education course work including six (6) semester hours in general special education, 24 semester hours in the education of students with visual impairment, and three (3) semester hours of field experience working with students who are visually impaired.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide special education visual impairment candidates with opportunities to demonstrate the dispositions and competencies required by the following guidelines. 
Standard 1.  Learner Development and Individual Learning Differences
Special education professionals for the visually impaired understand how disabilities may interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with disabilities. 

Element 1.1	Special education professionals for the visually impaired understand how language, culture, and family background influence the learning of individuals with disabilities.
Element 1.2	Special education professionals for the visually impaired use understanding of development and individual differences to respond to the needs of individuals with disabilities.
Indicators include, but are not limited to: (All Common Core Indicators are assumed.)
a.  Development of the human visual system,
b.  Development of secondary senses when vision is impaired,
c.  Effects of visual impairment on development,
d.  Impact of visual impairment on learning and experience,
e.  Psychosocial aspects of visual impairment and cultural identity,
f.   Effects of visual impairment on receptive and expressive literacy and communication,
g.  Select and develop teaching strategies addressing age, visual impairment, and visual prognosis,
h.  Use strategies to address the effects of visual impairment on the family and the reciprocal impact on the individual’s self-esteem, and
i.   Select, adapt, and use instructional strategies to address the impact of additional disabilities (e.g. low incidence disabilities including deaf-blindness and multiple disabilities).

Standard 2.  Learning Environments
Special education professionals for the visually impaired create safe, inclusive, culturally responsive learning environments so that individuals with disabilities become active and effective learners and develop emotional well-being, positive social interactions, and self-determination.
Element 2.1	Special education professionals for the visually impaired, through collaboration with general educators and other colleagues, create safe, inclusive, culturally responsive learning environments to engage individuals with disabilities in meaningful learning activities and social interactions. 
Element 2.2	Special education professionals for the visually impaired use motivational and instructional interventions to teach individuals with disabilities how to adapt to different environments.
Element 2.3	Special education professionals for the visually impaired know how to intervene safely and appropriately with individuals with disabilities in crisis. 
Indicators include, but are not limited to:
a.  Classroom organization to accommodate materials, equipment, and technology for vision loss and other disabilities,
b.  Importance of role models with visual impairments and/or deaf-blindness,
c.  Design multi-sensory learning environments that encourage active participation in group and individual activities, and
d.  Provide access to incidental learning experiences.

Standard 3.  Curricular Content Knowledge
Special education professionals for the visually impaired use knowledge of general and specialized curricula to individualize learning for individuals with disabilities.
Element 3.1	Special education professionals for the visually impaired understand the central concepts, structures of the discipline, and tools of inquiry of the content areas they teach, and can organize this knowledge, integrate cross-disciplinary skills, and develop meaningful learning progressions for individuals with disabilities.
Element 3.2	Special education professionals for the visually impaired understand and use general and specialized content knowledge for teaching across curricular content areas to individualize learning for individuals with disabilities.
Element 3.3	Special education professionals for the visually impaired modify general and specialized curricula to make them accessible to individuals with disabilities.
Indicators include, but are not limited to:
a.  Relationship among assessment, development of individualized education program, and placement as they affect vision-related services,
b.  Sequence, implement, and evaluate learning objectives based on the expanded core curriculum for individuals with visual impairments, and
c.  Obtain and organize specialized materials to implement instructional goals.

Standard 4.  Assessment
Special education professionals for the visually impaired use multiple methods of assessment and data-sources in making educational decisions.
Element 4.1	Special education professionals for the visually impaired select and use technically sound formal and informal assessments that minimize bias.
Element 4.2	Special education professionals for the visually impaired use knowledge of measurement principles and practices to interpret assessment results and guide educational decisions for individuals with disabilities.
Element 4.3	Special education professionals for the visually impaired, in collaboration with colleagues and families, use multiple types of assessment information in making decisions about individuals with disabilities.
Element 4.4	Special education professionals for the visually impaired engage individuals with disabilities to work toward quality learning and performance and provide feedback to guide them. 
Indicators include, but are not limited to:
a.  Specialized terminology used in assessing individuals with visual impairments, 
b.  Alternative assessment techniques for individuals with visual impairments,
c.  Basic terminology related to the function of the human visual system,
d.  Administer and interpret vision-related assessments,
e.  Use functional evaluations related to the expanded core curriculum,
f.   Select, adapt, and use assessment information when tests are not validated on individuals with visual impairments,
g.  Participate in the standardization process for local and state assessments, and
h.  Interpret and apply background information and family history related to the individual’s visual status.

Standard 5.  Instructional Planning and Strategies
Special education professionals for the visually impaired select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with disabilities.
Element 5.1	Special education professionals for the visually impaired consider an individual’s abilities, interests, learning environments, and cultural and linguistic factors in the selection, development, and adaptation of learning experiences for individuals with disabilities.
Element 5.2	Special education professionals for the visually impaired use technologies to support instructional assessment, planning, and delivery for individuals with disabilities.
Element 5.3	Special education professionals for the visually impaired are familiar with augmentative and alternative communication systems and a variety of assistive technologies to support the communication and learning of individuals with disabilities.
Element 5.4	Special education professionals for the visually impaired use strategies to enhance language development and communication skills of individuals with disabilities.
Element 5.5	Special education professionals for the visually impaired develop and implement a variety of education and transition plans for individuals with disabilities across a wide range of settings and different learning experiences in collaboration with individuals, families, and teams. 
Element 5.6	Special education professionals for the visually impaired teach to mastery and promote generalization of learning. 
Element 5.7	Special education professionals for the visually impaired teach cross-disciplinary knowledge and skills such as critical thinking and problem solving to individuals with disabilities.
Indicators include, but are not limited to:
a.  Strategies for teaching new concepts,
b.  Strategies for teaching visual efficiency skills and use of print adaptations, optical devices, and non-optical devices,
c.  Strategies for teaching organization and study skills,
d.  Strategies for teaching tactual perceptual skills,
e.  Strategies for teaching adapted physical and recreational skills,
f.  Strategies for teaching social, daily living, and functional life skills,
g.  Strategies for teaching career-vocational skills and providing vocational counseling,
h.  Strategies to prepare individuals with progressive eye conditions to achieve a positive transition to alternative skills,
i.   Techniques for teaching human sexuality,
j.   Strategies for responding and understanding the implications of non-verbal communication as a substructure of language,
k.  Strategies for teaching listening and compensatory auditory skills,
l.   Select and use technologies to accomplish instructional objectives,
m. Integrate the individualized health care plan into daily programming,
n.  Teach communication through technology and adaptations specific to visual impairments, 
o.  Select and adapt materials in Braille, accessible print, and other formats,
p.  Teach the use of braillewriter, slate and stylus, and computer technology to produce Braille materials,
q.  Teach the use of abacus, talking calculator, tactile graphics, and adapted science equipment,
r.  Prepare individuals for sighted guide and pre-cane orientation and mobility instruction, and
s.  Teach literacy skills to individuals who have vision loss as well as other disabilities, including deaf-blindness.

Standard 6.  Professional Learning and Ethical Practice
Special education professionals for the visually impaired use foundational knowledge of the field and their professional Ethical Principles and Standards to inform special education practice, to engage in lifelong learning, and to advance the profession.
Element 6.1	Special education professionals for the visually impaired use professional Ethical Principles and Professional Practice Standards to guide their practice.
Element 6.2	Special education professionals for the visually impaired understand how foundational knowledge and current issues influence professional practice. 
Element 6.3	Special education professionals for the visually impaired understand that diversity is a part of families, cultures, and schools, and that complex human issues can interact with the delivery of special education services. 
Element 6.4	Special education professionals for the visually impaired understand the significance of lifelong learning and participate in professional activities and learning communities. 
Element 6.5	Special education professionals for the visually impaired advance the profession by engaging in activities such as advocacy and mentoring.
Element 6.6	Special education professionals for the visually impaired provide guidance and direction to paraeducators, tutors, and volunteers. 
Indicators include, but are not limited to:
a.  Access rights to specialized equipment and materials for individuals with visual impairments,
b.  Historical foundations of education of individuals with visual impairments as related to traditional roles of specialized and public schools around the world,
c.  Incidence and prevalence for individuals with visual impairments,
d.  Basic terminology related to the function of the human visual system,
e.  Use strategies to address the effects of visual impairment on the family and the reciprocal impact on the individuals’ self-esteem,
f.   Select, adapt and use instructional strategies to address the impact of additional disabilities, 
g.  Articulate an instructional philosophy that responds to the specific implications of visual impairment within the general curriculum,
h.  Articulate a professional philosophy that draws on specialized knowledge of visual impairment within the continuum of instructional options,
i.   Participate in the activities of professional organizations in the field of visual impairment, and
j.   Advocate for educational policy related to visual impairment.

Standard 7.  Collaboration
Special education professionals for the visually impaired collaborate with families, other educators, related service providers, individuals with disabilities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with disabilities across a range of learning experiences.
Element 7.1	Special education professionals for the visually impaired use the theory and elements of effective collaboration.
Element 7.2	Special education professionals for the visually impaired serve as a collaborative resource to colleagues. 
Element 7.3	Special education professionals for the visually impaired use collaboration to promote the well-being of individuals with disabilities across a wide range of settings and collaborators.
Indicators include, but are not limited to:
a.  Strategies for assisting families and other team members in transition planning, 
b.  Services, networks, publications for and organizations of individuals with visual impairments,
c.  Structure and supervise the activities of paraeducators and others who work with individuals with visual impairments, and
d.  Plan and implement literacy and communication and consultative support within the general curriculum and the expanded core curriculum.

Guidelines based on the Council for Exceptional Children (CEC) Initial Level Special Educator Preparation Standards (2012) and CEC Blind and Visually Impaired Initial Specialty Set (2013).
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006.66  Special Program

006.65A	Grade Levels:  9-12

	006.65B	Endorsement Type:  Subject and Supplemental

	006.65C	The endorsement will be valid for teaching special program curriculum courses only. The endorsement is invalid for any core curriculum courses as defined by 92 NAC 10, Section 002.05. The endorsement may appear on a career education teaching permit as a subject endorsement, or an initial or standard or professional certificate as a supplemental endorsement.

		006.65C1	To obtain this endorsement, the candidate must:

			006.65C1a	Hold a bachelor’s degree; and

	006.65C1b	Submit verification from the Superintendent of Schools or the governing body of a school system in which the applicant intends to teach. The recommended Special Program Verification form is available on the Teacher Certification website.


THERE ARE NO ADDITIONAL GUIDELINES RECOMMENDED FOR USE WITH THIS ENDORSEMENT.
Special Program
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006.67A  Grade Levels: 7-12

006.67B  Endorsement Type: Supplemental 

006.67C  Persons with this endorsement may teach and direct, or act as a resource person for speech activities in grades 7 through 12.

006.67D  Certification Endorsement Requirements: This endorsement requires a minimum of 15  semester hours in speech and communication courses, including an approved field experience.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines: 
Standard 1.  Demonstrate an understanding of communication theory, including: 
Element 1.  Rhetoric, 
Element 2.  Intercultural communication, and
Element 3.  Organizational communication.
Standard 2.  Demonstrate an understanding of and be able to apply the principles of reciprocal communication including: 
Element 1.  Conflict resolution,
Element 2.  Relationship building,
Element 3.  Interviewing, and
Element 4.  Listening. 
Standard 3.  Demonstrate an understanding of and be able to apply the principles of performance theory, including: 
Element 1.  Selection, adaptation, and presentation of text, and
Element 2.  Critiquing and evaluating presentation of text. 
Standard 4.  Demonstrate an understanding of and be able to apply the elements of public address, including: 
Element 1.  Presentation skills, 
Element 2.  Research skills, and
Element 3.  Listening skills.
Standard 5.  Demonstrate an understanding of and be able to apply the principles of forensics, including being able to: 
Element 1.  Direct and coordinate curricular and cocurricular activities, including debate, public address, performance of text and acting, and 
Element 2.  Critique and evaluate forensic performances. 

Speech
Endorsement Guidelines
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006.68A  Grade Levels:  Birth through age 21

006.68B  Endorsement Type: Field 

006.68C  Persons with this teaching endorsement may provide speech language pathology services to and consultative services for individuals from birth through age 21 or completion of their Individualized Education Program.

006.68D  Certification Endorsement Requirements:  This endorsement requires a minimum of a master's degree in speech-language pathology which includes at least 36 graduate semester hours in speech-language pathology and course work in related areas.  Applicants must complete a minimum of 400 clock hours of clinical experiences and an internship, supervised by the standard institution, in school and clinic settings.




THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution shall prepare prospective speech-language pathologists based on the Council for Clinical Certification (CFCC) of the American Speech-Language Hearing Association (ASHA) Standards (2008) to:

A.  Demonstrate knowledge of the principles of biological sciences, physical sciences, mathematics, and social/behavioral sciences;

B.  Demonstrate knowledge of basic human communication and swallowing processes, including their biological, neurological, acoustic, psychological, developmental, and linguistic and cultural bases;

C.  Demonstrate knowledge of the nature of speech, language, hearing, and communication disorders and differences and swallowing disorders, including their etiologies, characteristics, anatomical/physiological, acoustic, psychological, developmental, and linguistic and cultural correlates.  

1.  Specific knowledge must be demonstrated in the following areas:  
a.  speech sound disorders (articulation and phonology); 
b.  fluency; 
c.  voice and resonance, including respiration and phonation; 
d.  receptive and expressive language (prelinguistic, paralinguistic, phonology, morphology, syntax, semantics, and pragmatics) in speaking, listening, reading, writing, and manual modalities; 
e.  hearing, including the impact on speech and language; 
f.   swallowing (oral, pharyngeal, esophageal, and related functions, including oral function for feeding; orofacial myofunction); 
g.  cognitive aspects of communication (attention, memory, sequencing, problem-solving, executive functioning); 
h.  social aspects of communication (including challenging behavior, ineffective social skills, lack of communication opportunities); and
i.  communication modalities (including oral, manual, augmentative, and alternative communication techniques and assistive technologies).  

D.  Demonstrate knowledge of the principles and methods of prevention, assessment, and intervention for students with communication and swallowing disorders, including consideration of anatomical/physiological, psychological, developmental, and linguistic and cultural correlates of the disorders; 

E.  Complete a program of study that includes supervised school and clinical experiences sufficient in breadth and depth to achieve the following skills outcomes (in addition to clinical experiences, skills may be demonstrated through successful performance on academic course work and examinations, independent projects, or other appropriate alternative methods):

1.  Evaluation
a.  Conduct screening and prevention procedures (including prevention activities); 
b.  Collect case history information and integrate information from students, families, caregivers, teachers, relevant others, and other professionals;
c.  Select and administer appropriate evaluation procedures, such as behavioral observations, non-standardized and standardized tests, and instrumental procedures;
d.  Adapt evaluation procedures to meet student needs;
e.  Interpret, integrate, and synthesize all information to assist in the eligibility and make appropriate recommendations for intervention;
f.   Complete administrative and reporting functions necessary to support evaluation; and
g.  Refer students for appropriate services

2.  Intervention
a.  Develop setting-appropriate intervention plans with measurable and achievable goals that meet student needs by collaborating with students and relevant others in the planning process;
b.  Implement intervention plans by involving students and relevant others in the intervention process;
c.  Select or develop and use appropriate materials and instruments for prevention and intervention;
d.  Measure and evaluate students’ performance and progress;
e.  Modify intervention plans, strategies, materials, or instrumentation as appropriate to meet the needs of students;
f.   Complete administrative and reporting functions necessary to support intervention; and
g.  Identify and refer students for services as appropriate.

3.  Interaction and Personal Qualities
a.  Communicate effectively recognizing the needs, values, preferred mode of communication, and cultural/linguistic background of the student, family, caregivers, and relevant others;
b.  Collaborate with other professionals in case management;
c.  Provide counseling regarding communication and swallowing disorders to students, families, caregivers, and relevant others; and
d.  Adhere to the ASHA Code of Ethics and behave professionally. 

F.  Demonstrate knowledge of processes used in research and the integration of research principles into evidence-based practice;

G.  Demonstrate knowledge of contemporary professional issues and advocacy 
      including the provision of services in educational and clinical settings; 

H.  Demonstrate skill in oral, written, and other forms of communication sufficient 
      for entry into professional practice;

I.    Demonstrate knowledge of and experience with individuals from culturally/
linguistically diverse backgrounds; and  

J.   Complete a minimum of 400 clock hours of supervised school and clinical experience in the practice of speech-language pathology, including 25 hours in clinical observation and 375 hours in direct client contact, of which 325 clock hours occur during graduate study.

Speech-Language Pathologist
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006.69A  Grade Levels: 7-12

006.69B  Endorsement Type: Supplemental 

006.69C  Persons with this endorsement may teach and direct, or act as a resource person, for curricular and co-curricular activities in theatre in grades 7 through 12.

006.69D  Certification Endorsement Requirements:  This endorsement requires a minimum of 18 semester hours in dramatic literature, history of the theatre, acting, stagecraft, costume and makeup, lighting, directing theatre productions, and theatre management, including an approved field experience.





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide candidates for this endorsement with opportunities to demonstrate the dispositions and competencies required by the following guidelines:
Standard 1.  Candidates demonstrate an understanding of history and foundations of theatre, including: 
Element 1.  Theatre history and criticism; and
Element 2.  Dramatic works, both historical and contemporary, reflecting multiple cultural perspectives. 
Standard 2.  Candidates understand and apply the principles of basic acting, including: 
Element 1.  Voice control and projection;
Element 2.  Movement;
Element 3.  Acting techniques; and
Element 4.  Period and style. 
Standard 3.  Candidates apply the principles of play direction, including: 
Element 1.  Analysis and selection of plays;
Element 2.  Auditioning;
Element 3.  Casting;
Element 4.  Staging;
Element 5.  Rehearsal processes; and
Element 6.  Evaluation of performances.
Standard 4.  Candidates demonstrate an understanding of the principles of theatre design and technology, including: 
Element 1.  Stagecraft;
Element 2.  Scenery design and construction;
Element 3.  Makeup;
Element 4.  Costume design and construction;
Element 5.  Sound and projections; and
Element 6.  Lighting. 
Standard 5.  Candidates demonstrate and apply an understanding of theatre as a cocurricular and extracurricular activity, including the elements of: 
Element 1.  Theatre management, including:
A. Royalties;
B. Advertisement;
C. Budgeting;
D. Box office;
E. Facilities; and
F. Scheduling; 
Element 2.  Play selection;
Element 3.  Stagecraft;
Element 4.  Play casting and directing; and
Element 5.  Production and technical design.


Theatre
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006.70A  Grade Levels: PK-12 

006.70B  Endorsement Type:  Subject

006.70C  Persons with this endorsement may teach vocal music in prekindergarten through Grade 12. 

006.70D  Certification Endorsement Requirements:  This endorsement requires a minimum of 45 semester hours in vocal music education.  Vocal music coursework will include theory, composition, arranging, improvisation, music history, applied music, ensemble performance, conducting, pedagogy, and technology. 





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide opportunities for Vocal Music education teacher candidates to demonstrate the dispositions and competencies required by the following guidelines.  The vocal music teacher candidate must be able to demonstrate knowledge and understanding of, and be able to teach the concepts, skills, and processes of the Nebraska Fine Arts Standards:  Music as adopted by the Nebraska State Board of Education.

Standard 1.  Conducting and Musical Leadership
The vocal music education teacher candidate must be a competent conductor, able to create accurate and musically expressive performances with various types of performing groups and in general classroom situations.  Instruction in conducting includes score reading and the integration of analysis, style, performance practices, instrumentation, and conducting techniques.

Standard 2.  Musical Creation and Adaptation
The vocal music education teacher candidate must compose, arrange, and improvise music.

The vocal music education teacher candidate must demonstrate ability to:

Element 1.  Create original music in a variety of styles and settings;

Element 2.  Arrange/adapt music from a variety of sources; and

Element 3.  Spontaneously create music in a variety of styles and settings.

Standard 3.  Performance
The vocal music education teacher candidate must demonstrate abilities in solo and ensemble performance.

The vocal music education teacher candidate must:

Element 1.  Display technical skills for artistic self-expression in at least one major applied area; and

Element 2.  Understand and perform standard repertoire in a variety of ensemble settings.

Standard 4.  Theory and History
The vocal music education teacher candidate must develop knowledge and skills pertaining to the structure, function and context of music.

The vocal music teacher education candidate must:

Element 1.  Apply analytical skills to a variety of styles and time periods through music theory and analysis; and

Element 2.  Possess understanding of music as an art form across various time periods and cultures through the study of music history and literature.

Standard 5.  Essential Teaching Competencies
The vocal music education teacher candidate must apply vocal music knowledge and skills in teaching situations; and integrate vocal music instruction within the context of PK-12 education.

The vocal music education teacher candidate must:

Element 1.  Apply understanding of child growth and development and learning principles relevant to vocal music instruction;

Element 2.  Plan and deliver developmentally appropriate instruction utilizing relevant methods and  materials to meet the diverse experiences and needs of the student;

Element 3.  Utilize effective classroom management and rehearsal techniques;

Element 4.  Apply vocal skills and pedagogy for effective student instruction;

Element 5.  Enhance classroom learning through the use of piano (may include other accompanying instruments);

Element 6.  Model and apply technology tools and resources that promote vocal music teaching and learning;

Element 7.  Utilize formative and summative assessment to monitor student progress and evaluate instructional effectiveness and curriculum management; and

Element 8.  Use best practices and research-based data to inform curriculum development and continuous vocal music program improvement.

Standard 6.  Professionalism
Vocal music education teacher candidates recognize they are lifelong learners and that learning is often collaborative.  They demonstrate professional conduct and ethical practices, participate in professional development experiences specific to vocal music and vocal music education, draw upon vocal music education research to inform practice, continuously reflect on their own practice, advocate for vocal music education in schools and communities, utilize resources from professional vocal music organizations, and administer the vocal music program.

The vocal music education teacher candidate must:

Element 1.  Take an active role in professional growth by participating in professional development experiences that directly relate to the learning and teaching of vocal music;

Element 2.  Engage in continuous and collaborative learning that draws upon research in vocal music education to inform practice;

Element 3.  Utilize resources from professional vocal music organizations to advance their own development as a reflective practitioner;

Element 4.  Demonstrate an understanding of the administration and management of a successful vocal music program; and

Element 5.  Advance the profession by engaging in activities such as informed advocacy for vocal music education for all students and mentoring experiences in schools and communities.

Guidelines informed by National Association of Schools of Music (NASM) standards for music educators (2014).
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006.71A  Grade Levels:  7-12

006.71B  Endorsement Type:  Supplemental 

006.71C  Persons with this endorsement may teach vocational education to students with disadvantages and/or disabilities in grades 7 through 12.

006.71D  This endorsement is available for placement on a Nebraska certificate only for those individuals who held this endorsement prior to August 1, 2018.   Standard institutions of higher education will not be able to recommend this endorsement for placement on a certificate as of August 1, 2018. 



THERE ARE NO ADDITIONAL GUIDELINES RECOMMENDED FOR USE WITH THIS ENDORSEMENT

Vocational Special Needs
Endorsement Guidelines
To Accompany Rule 24
(Adopted by the State Board
of Education on June 4, 2025)


Vocational Special Needs
305

Work-Based Learning
307
	[bookmark: _Toc56432059]006.71  Work-Based Learning  

006.72A  Grade Levels:  9-12

006.72B  Endorsement Type:  Supplemental 

006.72C  Persons with this endorsement may coordinate, teach, and supervise programs of instruction that develop career and life skills.  

006.72D  Certification Endorsement Requirements:  This endorsement requires a minimum of three (3) semester hours in the coordination and supervision of work-based learning. 

006.72E  Work Experience:  This endorsement is available only to those who have either (A) 1,000 verified hours of paid work-based experience, or (B) at least 300 hours of supervised work experience under the direction of the college or university recommending the endorsement. 





THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution must provide Work-Based Learning teacher candidates with opportunities to demonstrate the knowledge and competencies required by the following guidelines:  
Standard 1.  Work-Based Learning candidates will understand and articulate the role and purpose of work-based learning.
Standard 2.  Work-Based Learning candidates will demonstrate ability to coordinate school and work-site learning experiences that enable students to develop the following career and life skills competencies:
Element 1.  Nebraska Career Readiness Standards
A. Applies appropriate academic and technical skills;
B. Communicates effectively and appropriately;
C. Contributes to employer and community success;
D. Makes sense of problems and perseveres in solving them;
E. Uses critical thinking;
F. Demonstrates innovation and creativity; 
G. Models ethical leadership and effective management;
H. Works productively in teams and demonstrates cultural competency;
I. Utilizes technology;
J. Manages personal career development; and
K. Attends to personal and financial well-being.
Standard 3.  Work-Based Learning candidates will demonstrate ability to coordinate work-based learning experiences, including:
Element 1.  Appropriate documentation (e.g. training agreements, forms, etc.);
Element 2.  Compliance with federal and state laws;
Element 3.  Proper safety instructions and procedures;
Element 4.  Supervision and evaluation of students; and
Element 5.  Selection of and evaluation of training sites.
Standard 4.  Work-Based Learning candidates will demonstrate ability to coordinate school-site learning experiences, including:
Element 1.  Work-based learning programs;
Element 2.  Pre-apprenticeships;
Element 3.  Entrepreneurial opportunities;
Element 4.  Job coaching (or mentor/mentee relationships);
Element 5.  School-based enterprise;
Element 6.  Internships;
Element 7.  Job shadowing; and
Element 8.  Service learning.
Standard 5.  Work-Based Learning candidates will demonstrate knowledge and understanding of the principles of career and technical education, including relationships to:
Element 1.  Nebraska Career Readiness Standards;  
Element 2.  Career and Technical Education legislation;
Element 3.  Nebraska Career Education Model;
Element 4.  Planning for career and personal success;
Element 5.  Business and industry;
Element 6.  An individual’s role as a professional; and
Element 7.  Application of core academics to work-based learning experiences. 
		 
Guidelines are based, in part, on the Nebraska Career Readiness Standards as adopted by the Nebraska State Board of Education.
Work-Based Learning 
Endorsement Guidelines
To Accompany Rule 24
(Adopted by the State Board
of Education on June 4, 2025)


	[bookmark: _Toc56432060]006.73  World Language:  Any language other than English, not including computer languages.

006.73A  Grade Levels: K-8, 6-12, or K-12

006.72B  Endorsement Type: Subject

006.72C  Persons with this endorsement may teach a language other than English at the grade levels for which they have been prepared.   Those candidates seeking a K-12 endorsement must complete coursework and clinical experiences which address elementary and secondary levels.

006.73D  Certification Endorsement Requirements: Candidates must complete training in second language pedagogy methods.  

006.73E: Candidates must demonstrate proficiency in the language of study
according to the guidelines as set forth by the Board. In addition, this endorsement requires a minimum of 30 semester hours in the language of study.

006.73E1: Upon demonstration of proficiency in the language of study
through one of the assessments as set forth by the Board, a standard
institution of higher education may waive up to 30 of the required hours
of language study.
006.73F  The applicant will be required to submit a passing score for the appli­cable content test as set forth by the Board. If an applicable content test for a specific language is not identified by the Board, a standard institution of higher education may recommend this endorsement with written documentation as to how the institution validated the student's proficiency. 






THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN UNDER THIS ENDORSEMENT.
Through the courses identified in its plan, the institution should prepare prospective teachers to:
A. Explain and illustrate structural elements of the language within context.

B. Relate how products and practices reflect cultural perspectives.

C. Identify and describe cultural similarities and differences between one’s own language and culture and those of the language of study.

D. Use the language to connect language and cultural experiences to all content areas.
E. Maintain and grow personal linguistic and cultural proficiency.

F. Engage in professional development opportunities that promote reflection and improve instructional practices.
G. Align curriculum, instruction, and assessment to national, state, and local standards.

H. Use research-informed practices to optimize language instruction.
I. Integrate second language acquisition theory and practices that inform language teaching and learning.

J. Create a supportive, engaging, and active learning environment that enables students to listen and respond to the language of study in meaningful interaction.

K. Develop instructional practices that specifically address the needs of students from underrepresented populations.
L. Select, design, evaluate, and adapt instructional resources, including digital tools, that are aligned to standards and curricular goals.
M. Use formative and summative assessments to optimize student learning.
N. Prepare for instruction in synchronous and asynchronous learning modes such as onsite, blended, and remote learning environments.
O. Provide ongoing communication with parents and other staff regarding student progress.

P. Connect and collaborate with other professional colleagues, including across content areas, to promote instructional collaboration and enhance professional development.

Q. Extend outreach to local and external communities to support opportunities for world language learning.
The institution will design and provide field and clinical experiences in the courses identified in its plan. Field and clinical experiences include opportunities to observe and participate in a variety of settings (e.g., public, and/or private school classrooms, community agencies, and/or businesses) where world language instruction is occurring or the applicant is engaged in utilization of the target language;
For candidates seeking a K-12 endorsement, the institution should prepare the prospective teachers to:
A. Demonstrate an understanding of the development and learning characteristics of children and youth specific to both the elementary and secondary school levels.
B. Demonstrate appropriate teaching strategies, approaches and materials for elementary and secondary school levels.
C. Engage in field and clinical experiences at both elementary and secondary school levels.

World Language
Endorsement Guidelines
To Accompany Rule 24
(Adopted by the State Board
of Education on  June 4, 2025)
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007.01A  Grade Levels:  Birth through Grade 12

007.01B  Endorsement Type:  Special Services

007.01C  Persons with this endorsement may serve as an audiologist or consultant for programs involving individuals from birth through age 21.
 
007.01D  Certification Endorsement Requirements:  This endorsement requires a current Nebraska license as a Registered Audiologist from the Nebraska Department of Health and Human Services.  




THERE ARE NO ADDITIONAL GUIDELINES RECOMMENDED FOR USE WITH THIS ENDORSEMENT.


Audiologist
Endorsement Guidelines
To Accompany Rule 24
(Adopted by the State Board
of Education on June 4, 2025)
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	[bookmark: _Toc56432063]007.02  School Nurse

007.02A  Grade Levels: PK-12

007.02B  Endorsement Type: Special Services 

007.02C  Persons with this endorsement may practice school nursing for students prekindergarten through grade 12.

007.02D  Certification Endorsement Requirements: This endorsement requires a current Nebraska license as a Registered Nurse from the Nebraska Department of Health and Human Services or another state participating in the Nurse Licensure Compact as defined in Section 71-1795 R.R.S.




THERE ARE NO ADDITIONAL GUIDELINES RECOMMENDED FOR USE WITH THIS ENDORSEMENT.

School Nurse
Endorsement Guidelines
To Accompany Rule 24
(Adopted by the State Board
of Education on June 4, 2025)


School Nurse
313
	[bookmark: _Toc56432064]007.03  Speech Language Technician

007.03A  Grade Levels:  Birth to age 21

007.03B  Endorsement Type:  Special Services

007.03C  Persons with this endorsement may provide speech-language services for individuals from birth to age 21.  The person must be supervised by a certified speech-language pathologist.  The person may not fulfill the requirement(s) of a speech-language pathologist on a multi-disciplinary evaluation team or an individualized family service plan (IFSP) team or individual education plan (IEP) team.

007.03D  Certification Endorsement Requirements:  This endorsement requires the applicant to have completed a baccalaureate degree in communication disorders/speech-language pathology.




THERE ARE NO ADDITIONAL GUIDELINES RECOMMENDED FOR USE WITH THIS ENDORSEMENT.


Speech Language Technician
Endorsement Guidelines
 To Accompany Rule 24
(Adopted by the State Board
of Education on June 4, 2025)
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007.04A  Grade Levels:  7-12

007.04B  Endorsement Type:  Special Services 

007.04C  The endorsement is valid only in the area of coaching extracurricular activities and may appear only on a special services permit.  

007.04D  The endorsement is valid only in the Nebraska school system requesting the issuance of such permit and requires:

007.04D1  Successful completion of the following content from a college with an approved teacher education program or from other organizations who provide instruction in the same content:

007.04D1a  First-aid, health and safety for coaches; and 

007.04D1b  Fundamentals of coaching. 




THERE ARE NO ADDITIONAL GUIDELINES RECOMMENDED FOR USE WITH THIS ENDORSEMENT

Special Services Coaching
Endorsement Guidelines
 To Accompany Rule 24
(Adopted by the State Board
of Education on June 2, 2024)
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APPENDIX A

STATUS OF DOCUMENTS NO LONGER IN CHAPTER 24


	ENDORSEMENT NO LONGER CONTAINED IN THIS CHAPTER
	COMPARABLE REPLACEMENT TO ENDORSEMENT
	REVOKED ENDORSEMENT

	Business Education
	Business, Marketing, and Information Technology (BMIT)  
	

	Computer Science
	Information Technology   
	

	Cooperative Education
	Diversified Occupations Work-Based Learning    
	

	Curriculum
	Curriculum Supervisor  
	

	Early Childhood Education (subject)
	Early Childhood Education (supplemental) 
	

	Early Childhood Education Unified
	Early Childhood Inclusive  
	

	Educational Audiologist
	Audiologist  
	

	Family and Consumer Sciences
	Family and Consumer Sciences Occupational  
	

	General Art
	Art  
	

	Horticulture Education  
	
	Horticulture Education

	Industrial Technology
	Education Skilled and Technical Sciences Education  
	

	Health Occupations
	Health Sciences Education  
	

	Instrumental Music
	Music  
	

	Journalism and Mass Communications  
	Journalism and Media Education   
	

	Middle Grades Education
	Middle Level Education  
	

	Middle Grades – Natural Sciences
	Middle Level Education – Science  
	

	Natural Science
	Science  
	

	Physical Science (field)
	Chemistry, Earth and Space Science, and Physics (subjects)  
	

	Pre-School Disabilities
	Early Childhood Inclusive  
	

	Pre-School Handicapped
	Early Childhood Inclusive  
	

	Reading
	Reading and Writing   
	

	School Transition Specialist
	Secondary Transition Specialist  
	

	Skilled and Technical Science Education
	Skilled and Technical Sciences Education – Skilled Specific  
	

	Social Science
	Social Studies  
	

	Special Education
	Special Education Generalist  
	

	Special Education Behaviorally Disordered
	Special Education Behavior Intervention Specialist  
	

	Special Education Deaf or Hard of Hearing/Field
	Special Education Deaf or Hard of Hearing
	

	Special Education Learning Disabilities
	Special Education Inclusion and Collaboration Specialist 
	

	Special Education - Mild/ Moderate Disabilities  
	Special Education Generalist  
	

	Special Education Severe/Multiple Disabilities
	Special Education Functional Academic Skills and Independent Living Specialist 
	

	Speech and Theatre (field)  
	Speech, Theatre (subjects)  
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