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General Information
Introduction

The Migrant Education Program (MEP) is authorized by Part C of Title I of the Elementary and 
Secondary Education Act of 1965, as amended (ESEA). The MEP provides formula grants to 
State educational agencies (SEAs) to establish and improve, directly or through local operating 

agencies (LOAs), education programs for migratory children. 

This handbook was written, compiled, and created by a dedicated team of Migrant Education 
Program (MEP) staff from the State of Nebraska. This committee spent numerous hours collecting 
resources and assembling the components into cohesive and easy to access elements that 
lay out the foundation of what knowledge and skills are needed to be an effective service 
provider for the Nebraska Migrant Education Program. No handbook will ever take the place 
of hands on experience, but it our sincere hope that this information will help prepare service 

providers to be better prepared and more successful in their work.

All the information contained within this handbook complies, to the best of our knowledge 
with the Elementary and Secondary Education Act (ESEA), Title I, Part C, Section 1301-1309, 
as amended. Code of Federal Regulations: 34 CFR §§ 200.81-200.89; and Migrant Education 

Program Non-Regulatory Guidance, October 3, 2010, Chapter 2 Revision, March 2017.

All data presented is from the 2020-21 Evaluation of Nebraska Migrant Education Report, 
prepared by META Inc. using data from MIS2000 as reported for the Consolidated State 

Performance Report (CSPR) unless otherwise noted.
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Migrant Education Program Mission and Goal

Statutory Purpose of the 
Title I, Part C, Education of Migratory Children

Mission: To help migratory children and youth meet high academic challenges by overcoming 
the obstacles created by frequent moves, educational disruption, cultural and language 
differences, and health-related problems.

Goal: Ensure that all migrant students reach challenging academic standards and graduate 
with a high school diploma (or complete a HSED) that prepares them for responsible citizenship, 
further learning, and productive employment.

The general purpose of the Migrant Education Program (MEP) is to ensure that migrant children 
fully benefit from the same free public education provided to other children. To achieve this 
purpose, the MEP helps SEAs and local operating agencies address the special educational 
needs of migrant children to better enable migrant children to succeed academically. More 
specifically, the purposes of the MEP are to:
1. Assist States in supporting high-quality and comprehensive educational programs and 

services during the school year and, as applicable, during summer or intersession periods, 
that address the unique educational needs of migratory children.

2. Ensure that migratory children who move among the States are not penalized in any manner 
by disparities among the States in curriculum, graduation requirements, and challenging 
State academic standards.

3. Ensure that migratory children receive full and appropriate opportunities to meet the same 
challenging State academic standards that all children are expected to meet.

4. Help migratory children overcome educational disruption, cultural and language barriers, 
social isolation, various health-related problems, and other factors that inhibit the ability of 
such children to succeed in school.

5. Help migratory children benefit from State and local systemic reforms.

Non-Regulatory Guidance issued by the U.S. Department of Education in October 2010 and 
amended through ESSA, March 2017 state requirements indicated that a local educational 
agency (LEA) applying for Title I Part C, Education of Migratory Children assures the SEA through 
appropriate local documentation that: 
1. Children who are eligible to receive MEP services meet the definition of migratory child and 

the basis for their eligibility is properly recorded on a Certificate of Eligibility.
2. The project will complete an Identification and Recruitment plan for each individual 

recruiter aligned with the State Identification and Recruitment System.
3. A local needs assessment has been conducted to (1) determine the needs of migrant 

students and how those needs relate to the priorities established by the state; (2) design 
local services; and (3) select students for the receipt of those services.

4. The project will provide services that are educational or educationally related activities 
that are provided to migrant children to enable them to succeed in school.  In providing 
services, with funds received under this part, each recipient of such funds shall give priority 
to migratory children who have made a qualifying move within the previous 1-year period 
and who- (1) are failing, or most At-Risk of failing, to meet the challenging State academic 
standards; or (2) have dropped out of school, (it only applies to USA schools).
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5. The project will plan and carry out programs and projects in coordination with other local, 
State, and Federal programs; interstate and intrastate coordination between States and 
local operating agencies to ensure the continuity of services for children who migrate from 
one State or school district to another, including but not limited to, the transfer of student 
records; and grants or contracts provided under Section 1308 to improve coordination 
activities among educational programs that serve migrant children.

6. Local operating agencies will consult with parent advisory councils in planning and 
operating the MEP if they operate programs of one school year in duration.

7. The project will comply with the data collection plan to match the Measurable Program 
Outcomes that you indicated in the application as specified in the evaluation section 
(Section 9) of the Nebraska State MEP Service Delivery Plan.  Specifically, data will be 
collected to assess student outcomes, monitor student progress, and evaluate the 
effectiveness of the MEP.

8. The local project will evaluate the effectiveness of the MEP. The evaluation will allow 
the local operating agencies to (1) determine whether the program is effective and 
document its impact on migrant children; (2) improve program planning by comparing the 
effectiveness of different types of interventions; (3) determine the degree to which projects 
are implemented as planned and identify problems that are encountered in program 
implementation; and (4) identify areas in which children may need different MEP services.

9. The project will provide the SEA MEP with program performance information that is required 
through a Consolidated Performance Report.

10. The SEA and the local operating agencies must comply with the two fiscal requirements 
regarding the expenditure of State and local funds to ensure that MEP funds are used to 
provide services that are supplemental to the regular services migrant children receive. The 
statute requires the SEA and local operating agencies to (1) use MEP funds to supplement, 
not supplant, non-Federal funds; and (2) provide services to migratory children with State 
and local funds that are at least comparable to services provided to non-migratory children.

Appropriate Use of Title IC Funds
Whether or not an activity is an allowable use of MEP funds is largely dependent on State and 
local context. Specifically, the availability of non-MEP resources and the needs and strategies 
identified in the State’s CNA and SDP. It is quite possible that if these resources do not exist, 
MEP funds may be used to assist migratory students, depending upon the situation. Each MEP 
Project should have a process or procedure to determine the appropriate use of Title IC funds 
by identifying other programs, services, and funding is available for the need in question. If no 
other resource is available and the need is compelling, then Title IC funds may be used. All 
MEP staff should consult with their Project Director/Coordinator before determining if MEP funds 
can be used or not. 

Five Key Principles for Allowable Use of MEP Funds
1. MEP funds must comport with the Comprehensive Needs Assessment (CNA) and Service 

Delivery Plan (SDP).
2. MEP funds are used to supplement, not supplant non-Federal funds.
3. MEP funds are first used to meet the needs of migrant children that stem from the migrant 

lifestyle and allow them to participated effectively in school.
4. MEP funds are used to meet a need that is not addressed by services available from other 

programs (Federal and non-Federal).
5. The use of MEP funds adheres to the applicable cost principles, which require, among other 

things, that the cost be reasonable, necessary, and allocable to the MEP.
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A Brief History of Migrant Education
Since its inception, the MEP was designed to advocate for some of the nation’s poorest 
students: migrant children—a group chiefly composed of minorities. The MEP also shares a 
parallel history with the changes in welfare reform con- structed in the 1960s. Understanding 
migrant workers, the laws and policies that shaped the MEP, and the stakeholders in the MEP 
helps one to fully appreciate the program’s purpose and impact.

Migrant agricultural workers and their children are deeply rooted in the country’s racial and 
education policy history. The migrant workforce was largely created at the country’s transition 
from a slave economy to a sharecropper system. Through this transition, former slaves and their 
descendants became sharecroppers and agricultural migrant workers.20 One of the largest 
expansions of migrant workers occurred during World War II through the binational guest-
worker initiative known as the Bracero program. This expansion initiated the conversion from 
the largely black agricultural workforce to a largely Mexican foreign workforce. This expansion 
opened the doors to cheap foreign labor, increasing the composition of migrant workers to 
include other Latin American and Asian immigrants in addition to the poor black and white 
native-born migrant workers. Immigrant groups, including immigrant children, rapidly began 
to represent a sizable percentage of the migrant workforce.

As one of the most chronically impoverished groups, migrant workers and their children were 
periodically a topic of presidential and congressional attention throughout different efforts 
to address socioeconomic inequalities in the 1900s. For example, in 1950, President Harry S. 
Truman enacted a blue-ribbon commission known as the Commission on Migratory Labor to 
study and advise him on the issues facing migratory labor. The report exposed a number of 
serious concerns migrant workers and their children encountered, including labor abuses, 
dire living conditions, and significant disparities in health and education. Migrant agricultural 
workers received major national attention on Thanksgiving Day, 1960, when Edward R. Murrow, 
one of the most influential journalists of his time, shocked the country’s conscience through 
his televised documentary Harvest of Shame. The documentary exposed the dire conditions 
migrant workers experienced while picking American families’ food. It further illuminated the 
clear connection between race and poverty. Some of the country’s poorest people were 
those who picked the food consumed by Americans at every mealtime; the majority of these 
workers were black.
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The MEP was formed as part of President Johnson’s Great Society initiative, a federal equity 
program, and, as such, has continued to provide migrant students with resources to grant them 
better access to educational opportunities. The congressional reauthorizations of the original 
Elementary and Secondary Education Act (ESEA) have retained the MEP as a supplemental 
program to the general Title I grants available to low-income students and, in doing so, have 
continued to recognize migrant students’ unique academic needs.

The 1960s presented a significant change for low-income children’s 
education, including migrant children, through the enactment of 
the ESEA of 1965, a collection of federal aid programs that would 
eventually secure the funding for programs like MEP. President 
Johnson’s War on Poverty policies aimed to create opportunities for 
America’s poorest, regardless of age, color, or creed, by providing 
new social welfare programs. ESEA directly dealt with addressing 
low-income children’s lack of education opportunities by offering 
states grants for its low-income students. While low-income status 

was the primary concern of the ESEA, certain subgroups were explicitly identified for federal 
aid. Among these subcategories of low-income students were agricultural migrant students.

A year after Congress enacted this monumental piece of legislation, President Johnson’s 
Administration petitioned Congress to amend ESEA to include “special provision for migrant 
children.” The images of impoverished, malnourished, and illiterate migrant children from 
Edward R. Murrow’s Harvest of Shame that captured Americans’ attention helped educate 
policymakers about migrant children’s harsh lives. The Johnson Administration recognized 
that notwithstanding Title I’s commitment to poor children, migrant children would likely not 
benefit from the appropriated funds because they either frequently missed school due to work 
or often relocated between states due to the harvest season. The Administration expressly 
requested Congress for “[f]unds [that] would also be made available for the education of 
migratory children.” Johnson’s advisors calculated that “approximately 150,000 migrant 
children accompany[ied] their parents from community to community and from [s]tate to [s]
tate” every year. Dr. Arthur L. Harris, Associate Commissioner for Elementary and Secondary 
Education, testified before the House General Subcommittee on Education stressing that “[o]
f all migrants over the age of 26, one- third [had] only a fourth-grade education or less” and 
that “[t]he median years of school completed by migrants over the age of 25 [was] 6.5.” The 
Administration knew that in order to ensure benefits to migrant students’ education, special 
provisions were needed to address the migrant students’ unique needs.

José E. Madrid, J.D., Georgetown University Law Center (2019); 
B.A., Georgetown University, Washington, D.C. (2014)

HARVEST OF SHAME
In 1960, broadcast journalist Edward R Murrow’s Harvest of Shame shined 
a light on the desperate conditions of migratory workers and their families, 
which helped raise public awareness and led to the inclusion of the Migrant 
Education Program into the 1965 Elementary and Secondar Education 
Act as part of Lyndon B. Johnson’s War on Poverty. You can watch the 
program here.

https://www.youtube.com/watch?v=yJTVF_dya7E
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WHO ARE MIGRANTS?
There are a lot of definitions of “migrant.” The 
definition used in the Migrant Education Program 
is very specific and codified through legislation 
and applies only to those who work in the US 
& territories in specific agricultural and fishing 
activities.

Definition of Migratory Student
“The migratory child is one “who is, or  whose parent or spouse is, a migratory agricultural 
worker, including a migratory dairy worker,  or a migratory fisher, and who, in the preceding 36 
months, in order to obtain, or accompany  such parent or spouse, in order to obtain, temporary 
or seasonal employment in agricultural or  fishing work—has moved from one school district to 
another…”
* NRG Chapter II, Section 1.

OR

A child is a “migratory child” if the following conditions are met: 
1. The child is not older than 21 years of age; and
2. a. The child is entitled to a free public education (through grade 12) under State law, or 
      b. The child is not yet at a grade level at which the LEA provides a free public education, and
3. The child made a qualifying move in the preceding 36 months as a migratory agricultural worker 

or a migratory fisher, or did so with, or to join a parent/guardian  or spouse who is a migratory 
agricultural worker or a migratory fisher; and

4. With regard to the qualifying move identified in paragraph 3, above, the child moved due to 
economic necessity from one residence to another residence, and— 
a. From one school district to another; or
b. In a State that is comprised of a single school district, has moved from one administrative area 

to another within such district: or
c. Resides in a school district of more than 15,000 square miles and migrates a distance of 20 miles 

or more to a temporary residence.

* NRG Chapter II, Section A1
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Identifying Migratory Students
A critically important aspect to the Migrant Education Program is identifying migrant students. 
To accomplish this, the MEP employs recruiters across the state to identify and interview families 
to collect information that will help the State determine eligibility. Recruiters receive extensive 
training on eligibility requirements, but they do not determine if a family or student is certified 
as migrant. Only the State can issue a “Certificate of Eligibility.”

As a service provider, you may learn of other 
students and families that may be eligible 
for the program. We have an easy-to-use 
online referral tool at: https://idrreferrals.net/ 
Click on this link or scan the QR code below, 
and then fill in the contact information of 
the parent that might have eligible children. 
It takes less than 2 minutes to enter their 
information at this secure site and then 
a recruiter will contact the family to help 
determine if they are eligible or not.

Did You Know? 4,051 was NE MEP’s total child count in 2020-21!

https://idrreferrals.net/
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Where Do Migrants Come From?

Migrant Education Project Locations

Project Identification Codes

Number of migratory
students (ages 0-21)

per county

Alliance       NEBNKX
Crete        NEQLSY
ESU 1         NEESU1
ESU 7                   NEESU 7
ESU 9         NEESU9
ESU 13        NEES13
ESU 15        NEDUND
Fremont        NEFRET
Grand Island       NEPRSW
Head Start (Hastings) NETHTY
Lexington        NEQTHT
Lincoln        NELICP
Madison        NEMLJN
Omaha        NEOPSI
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Migrant Education Program Directory

Common Acronyms Used in Migrant Education

A directory of Migrant Education Program staff is linked on the official webpage: 
https://www.education.ne.gov/migrant/

ADA 
AR 

BAM 
BC 

BMEP
CAMP 

CFR 
CIG

CNA 
COE 

CSPR 
DOB 
DOL 

ED 
EDGAR 

EL 
ELA

EOC 
EOE 
EPT

ESC 
ESEA 
ESSA 
FACE 

FERPA 
FSI
FTE 

GED 
GPRA

HEP 
HHSC 

HSE 
HSED 
HHS 

IASA 
ICR

 IDEA
ID 

ID&R 
IDRC

IEP 
IMEC

I2MPACT
ISOSY

LEA
LNA
LOA

MAW
MB

MEES
MEP

Average Daily Attendance
At-Risk
Born After Move
Binational Child
Binational Migrant Education Program
College Assistance Migrant Program
Code of Federal Regulations
Consortium Incentive Grant
Comprehensive Needs Assessment
Certificates of Eligibility
Consolidated State Performance Report
Date of Birth
Department of Labor
U.S. Department of Education
Education Department General Administrative Regulations 
English Learner
English Language Arts
End of Course
End of Eligibility
Evaluation Planning Team
Education Service Center
Elementary & Secondary Education Act
Every Student Succeeds Act
Family and Community Engagement
Family Educational Rights & Privacy Act
Fidelity of Strategy Implementation Tool
Full-Time Equivalent
General Equivalency Diploma
Government Performance and Results Act
High School Equivalency Program
Health and Human Services Commission
High School Equivalancy
High School Equivalancy Diploma
Health and Human Services
Improving America’s School Act
Initial Compliance review
Individuals with Disabilities Education Act
Identification
Identification and Recruitment
Identification and Recruitment Consortium
Individual Education Plan
Interstate Migrant Education Program
Inspire and Innovate: The Migratory Parent Action Coalition
Instructional Services for Out of School and Secondary Youth
Local Education Agency
Local Needs Assessment
Local Operating Agencies
Migratory Agricultural Worker
Multiple Birth
Migrant Ed Event Start Program
Migrant Education Program

https://www.education.ne.gov/migrant/
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MIS2000 
MOU
MPO
MSIX

MS/EdD 
MSFW

NASDME 
NCES 
NCLB

NCLBA
NDE

NE
NePAT

NGS
NRG

NSCAS
OIG

OMB
OME
OSY 
P/A
PAC

PASS
PBMAS

PD
PEIMS 

PFS
PII
PK

PPE
P/G 

QAD
RE

SBOE
SDF
SDP

SNAP
SPII 
SEA
SSA 
SSID

STAAR 
TAKS
TEA
TEC

TMIP 
TST

SDP
SST 
UG

USDE 
USID

USDA
USDE
USID

Management Information System – Nebraska’s Migrant Data System
Memorandum of Understanding
Measurable Program Outcome
Migrant Student Information Exchange
Management Services for Education Data
Migratory Seasonal Farmworkers
National Association of State Directors of Migrant Education
National Center for Education Statistics
No Child Left Behind
No Child Left Behind Act
Nebraska Department of Education
Nebraska
Nebraska Preschool Assessment Tool
New Generation System
Non-Regulatory Guidance (also known as The Purple Book)
Nebraska Student-Centered Assessment System
Office of Inspector General
Office of Management and Budget
Office of Migrant Education
Out of School Youth
Proficient or Above
Parent Advisory Council
Portable Assisted Study Sequence
Performance-Based Monitoring Analysis System
Professional Development
Public Education Information Management System
Priority for Service
Personally Identifiable Information
Prekindergarten
Per Pupil Expenditure
Parent/Guardian
Qualifying Arrival Date
Resident Only Students
State Board Of Education
Supplemental Documentation Form
Service Delivery Plan
Supplemental Nutrition Assistance Program
Sensitive Personally Identifiable Information
State Education Agency
Shared Services Arrangement
Short School Identifier
State of Texas Assessments of Academic Readiness
Texas Assessment of Knowledge and Skills
Texas Education Agency
Texas Education Code
Texas Migrant Interstate Program
Technical Services Team
Service Delivery Plan
State Steering Team
Ungraded
United States Department of Education
Unique Student Identifier
US Department of Agriculture
United States Department of Education
Unique Student Identifier
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Diversity and Cultural Competency
Diversity is everything that makes people different from each other. Cultural competency 
is having respect for and understanding of different cultures. Every family has experienced 
different situations and it is important that assumptions are not made, and families are given 
the opportunities to share their experiences in their own time. It is important to consider the 
essentials for cultural competence when working with MEP families. Keep in mind that those 
essential components may not align with your own, and require separation, validation, and 
respect.

7 Essentials for Cultural Competence

1. Beliefs in Worldview
2. Communication Styles
3. Formality
4. Hierarchy
5. Perceptions of Time
6. Values and Priorities
7. Everyone is Unique

Equity
Nebraska will lead the way in addressing inequities of the past by focusing on opportunities 
to learn for all students and by adopting a relentless focus on outcomes that ensure all 
stakeholders deliver on the promise of equity. To learn more about the Nebraska Department 
of Education’s equity plan, go to: https://www.education.ne.gov/commissioner/equity/

The Nebraska Department of Education champions all schools and communities in developing 
and maintaining a positive school culture that supports learning opportunities for all students.

• Equity in education ensures all students are known, heard, and supported while having 
access to the opportunities and resources needed to be ready for success. This includes 
opportunities for students to discover and explore their interests within a positive learning 
environment.

• NDE will champion Nebraska’s educational system through five Commitments for Equity in 
Education:
• We commit to an equity of opportunity by ensuring all Nebraskans are college, career, 

and civic ready.
• We commit to an equity of achievement by measuring and tracking academic progress.
• We commit to an equity of access by leading and supporting educator effectiveness.
• We commit to an equity of access by supporting quality instructional materials.
• We commit to an equity of access and opportunity by engaging Nebraskans on 

emerging needs in the educational landscape.

All Nebraskans, across all backgrounds and circumstances, deserve equitable access and 
opportunities for success.

https://www.diversityresources.com/workplace-cultural-competence/
https://www.education.ne.gov/commissioner/equity/
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• Equity requires that opportunities and outcomes exist across race, gender, ethnicity, 
language, disability, sexual orientation, family background, adverse events, and/or family 
income.

• The state will lead and advance educational equity for all through five roles:
• CHAMPION educational equity by actively leading the strategic vision, goals, and policy 

direction to support learning, earning, and living for all students;
• REGULATE educational equity by leveraging policy authority to ensure delivery of high-

quality, equitable education and services, beyond compliance with state and federal 
regulations;

• BUILD CAPACITY around educational equity by directing technical assistance and 
professional development opportunities and by promoting the sharing of best practices;

• BUILD CONNECTIONS in support of educational equity, bridging the divide between 
learning, earning, and living, connecting schools, families, businesses, and communities;

• Demonstrate CHANGE AGENCY by exploring and supporting promising new innovations 
that advance educational equity.

Equity is a matter of human dignity. As educational leaders of Nebraska, it is our duty to ensure 
that courtesy and respect are shown to all students.

• All educators should take reasonable steps to provide for the safety of everyone in their 
school and keep all students safe from discrimination, harassment, and bullying.

• Education leaders should take all reasonable steps to provide time, resources, and support 
for learning opportunities for their school, students, and staff to ensure that all have a clear 
understanding of the expectations of a positive school and community culture.

Professional Development
The handbook is intended to provide you with information about many topics that are an 
important part of being a successful service provider within the Migrant Education Program. 
However, the most important skill a service provider can have is the ability to learn.

Professional development opportunities are posted 
on the MEP website: (https://www.education.
ne.gov/migrant/) and a weekly email bulletin. 
Additionally, your project will provide training 
relevant to your position. There are a number of 
national trainings that are offered either online or at 
conferences. Your supervisor will inform you which 
trainings are required and which are optional. If you 
wish to attend a particular training, communicate 
with your supervisor, explaining the topic, relevance 
to your position, anticipated outcome, date/time 
of the training, and any costs (including travel, if 
necessary).

https://www.education.ne.gov/migrant/
https://www.education.ne.gov/migrant/
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Professionalism
While there are many definitions of professionalism, common characteristics include being 
respectful of others, begin responsible, and having integrity.

Professionalism helps you gain the trust of parents, students, colleagues and administrators. 
Showing that you have the integrity to complete your job responsibilities with excellence gives 
others confidence in your abilities. Some examples of professional behaviors include:
• Being on time. 
• Being respectful of others.
• Dressing appropriately. 
• Being positive. 
• Taking responsibility. 
• Being helpful.
• Being honest.
• Communicating appropriately.
• Fulfilling your job responsibilities dependably. 

Confidentiality
Family and Community Communication
Confidentiality is crucial in working with migrant families and community agencies. When 
confronted with a challenge with sensitive information, follow the chain of command in your 
project to discuss possible solutions. Please remember that you are a representative of the 
Migrant Education Program.  Represent yourself and the program in a positive light with your 
attitude, appearance, and expectations.

FERPA
The Family Educational Rights and Privacy Act (FERPA) (20 U.S.C. § 1232g; 34 CFR Part 99) is 
a Federal law that protects the privacy of student education records. The law applies to all 
schools that receive funds under an applicable program of the U.S. Department of Education.
FERPA gives parents certain rights with respect to their children’s education records. These 
rights transfer to the student when he or she reaches the age of 18 or attends a school beyond 
the high school level. Students to whom the rights have transferred are “eligible students.”

*U.S. Department of Education Link

HIPPA
The HIPPA Privacy Rule establishes national standards to protect individuals’ medical records 
and other personal health information and applies to health plans, health care clearinghouses, 
and those health care providers that conduct certain health care transactions electronically.  
The Rule requires appropriate safeguards to protect the privacy of personal health information 
and sets limits and conditions on the uses and disclosures that may be made of such 
information without patient authorization. The Rule also gives patients’ rights over their health 
information, including rights to examine and obtain a copy of their health records, and to 
request corrections.

*U.S. Department of Health & Human Services Link

https://www2.ed.gov/policy/gen/guid/fpco/ferpa/index.html
https://www.hhs.gov/hipaa/for-professionals/privacy/index.html
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Mandatory Reporting
Everyone has a responsibility to report child abuse or neglect. State law requires any person 
who has a reason to believe that a child has been abused or neglected to report their concerns 
to the Child Abuse and Neglect Hotline at: (800) 652-1999.

Your contact with the hotline is confidential and will not be shared with the family. You may 
be contacted by a Child and Family Services Specialist during the investigation; however, you 
may request to remain anonymous.

For reporting information, types of abuse, and definitions:
Nebraska Department of Health and Human Services: Mandatory Reporting

Communication (Home, School, Community)
Good communication is the foundation of a successful relationship. Outlined below are 
strategies and tips to assist you in building effective and respectful communications in a variety 
of professional settings.

Home Visits
Engaging the family in an environment where they are comfortable and in control is an 
important step in establishing a positive and effective working relationship. A home visit also 
provides the service provider to learn more about the family’s situation – how they live, interact 
with each other, and the structure of their family. If a family is not comfortable meeting at their 
home, you can arrange to meet at another location where they are comfortable. 

https://dhhs.ne.gov/Pages/Child-Abuse.aspx
https://www.hhs.gov/hipaa/for-professionals/privacy/index.html
https://www.hhs.gov/hipaa/for-professionals/privacy/index.html
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Safety
Service providers should always be alert to their surroundings and be aware of personal safety 
and security. Planning, preparation, awareness, and common sense can be the service 
provider’s best defense. 

If a situation does not “feel” right, the service provider should rethink the visit and contact 
their supervisor for next steps. The best safeguard against danger is being informed, having a 
proactive safety plan, and knowing what to do if a problem does occur. Using personal safety 
strategies such as those described below are important. 

Best practices for home visit safety include the following:
• Only enter homes if professional relationship with migrant family has been established.
• Conduct pair or team home visits for onboarding visits when possible.
• Lock vehicle doors and keep valuables out of sight.
• Always have car keys readily accessible.
• Always carry a cell phone.
• Wear a badge with staff name and place of employment.
• Consider carrying mace or pepper spray, if allowed by your district/ESU/organization.
• Pay attention to instincts; service providers should react appropriately if feeling unsafe.
• Pay attention to personal behavior; sometimes a service provider’s friendly behavior can 

give the wrong impression, especially if cultural differences are present.
• Review proper responses to uncomfortable advances.
• Pre-schedule visits whenever possible.
• If children are minors, only enter the home if a parent is present.
• Drive a reliable car with a full tank of gas.
• Ensure emergency items are stored and maintained in vehicle (car jacks, flares, blankets, 

matches, flashlights, candles, water, a shovel in colder climates, etc.).
• Access to maps reviewed before visits to avoid getting lost and traveling efficiently. 
• Choose well-traveled roads and avoid shortcuts through isolated areas.
• Use a buddy information system with colleagues to keep everyone informed of when and 

where the service provider is going to be while conducting services efforts (i.e. location 
sharing, calendar).

• Do not distribute personal phone numbers of colleagues (or others) without their permission.
• Maintain a schedule with information on when and where recruitment efforts will be taking 

place (share calendar with supervisor).
• Report incidents to supervisor.

*IDR Manual, Part 1,Chapter 5 (modified for service providers)

https://results.ed.gov/idr-manual/article/chapter-5-developing-action-plans-and-contacting-families/safety-while-recruiting
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Etiquette / Ethics
• Talk with the family to find the type of communication that works best for them and be 

responsible and consistent about initiating and responding to calls or e-mails. Ask the family 
what the best time is to call each week, and then follow through each week with this call. 
Ideally, set up your next visit before you leave from your previous visit! If this is not possible, 
call as soon as possible. Do not let a week slip by!

• Schedule your visit at a time convenient for the parent. If you have some flexibility on this, it 
may be good to visit in the evening when you could meet with both parents. Also, if you are 
going to be working with the child make sure to consider the child’s schedule and optimal 
times of the day.

• Honor the scheduled appointment and do not reschedule unless it is necessary. Arbitrarily 
rescheduling gives the parent the message that they’re not important. Also, the parent may 
have gone to extra efforts for your visit and deserves your consideration. If you cannot make 
the visit because of a conflict, call right away to let them know. Be genuine, apologize, and 
seek another possible visit time right away.

• Arrange your visit with the family ahead of time and avoid dropping by unexpectedly. An 
exception is if the family does not have a working phone number. 

• Be on time - this gives the message that you value the parent’s time. It also sets an example 
for the parent.

• Inform the family if you need to bring additional staff on the visit. 
• Dress appropriately and comfortably. Appropriate dress will vary depending on the families 

you work with, as well as the activities you are going to be doing with them. Remember, 
too, that you may be working on the floor with the child, so you need to be comfortable.

• Be aware that offering food or drink is one way the parent has of giving something to you 
and she/he may feel badly if you refuse. Take a little of what is offered if possible, or, if you 
must refuse, explain that you’ve eaten shortly before your visit.

• As mandated reporters, be aware of what conditions are reportable and which are not.
• No soliciting of personal business, religion, and/or selling of products of any kind!
• Expect some distractions and be flexible enough to accommodate them.
• Maintain confidentiality within FIRPA and HIPPA guidelines with any information the parent 

shares with you. 
• Always present yourself, the MEP, and your organization professionally. 
• In a sincere way, compliment the parent on something in the home - we all like to think our 

place is special.
• Thank the family for allowing you into their home. If you have agreed to do something 

(send information, make a phone call) make sure to follow through.
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Onboarding Home Visit
The Nebraska Migrant Education Program requests that projects make initial contact with new 
migrant families within five days of the COE being accepted. Below you will find the procedures 
for conducting the initial visit.

• Data specialist will notify service provider and recruiter of any accepted COEs and provide 
a copy of the family’s COE.

• Recruiter and service provider will contact the family within five days of receiving notification 
from the data specialist. If the recruiter is unable to attend the visit, they will call the family 
ahead of time to let them know that the service provider will be stopping by. 

• Recruiter will introduce the family to the service provider and explain that moving forward, 
the service provider will be the family’s point of contact for migrant services. 

• Service provider will provide family with a business card with contact information, program 
information, welcome bag, and/or community resources.

• Service provider will verify that all COE information is correct, validate, verify, and submit all 
required data elements to Data Specialist within five days of initial visit.

• Service provider will discuss the needs of the student and family and how the MEP may 
be able to support those needs (school readiness, academic needs, support needs, OSY 
profile, community resources, etc.).

• Take notes and follow up on action items. 
• Service provider will schedule the next visit with the family.

Ongoing Visits
Based on student individual needs, projects will determine the frequency of visits, type of 
services, location of services, progress monitoring, and resources necessary for MEP families. 
Consider the following factors for ongoing visits:

• Schedule times when families are available.  
• Consistency in visits.
• Call ahead.
• Consistent check-ins with families.
• Address any questions or concerns in a timely manner.
• Punctual appointment times (start and end on time).
• Provide community resources to families.
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Planning Your Visit
Effective service providers plan their work and follow their plan. Gathering information on 
the migratory community before beginning home visit activities and using that information 
to develop an individual action plan can save both time and effort. Items to consider during 
planning:

• PFS / At-Risk status
• Family availability
• Managing time and mileage efficiently
• Weather
• Road conditions
• Community resources
• School calendar

School / Community Agency Visits
• Meet with schools and community agencies to discuss the MEP and ways for collaboration.
• Bring contributions to any community meetings you are involved.
• Collect list of community resources that may benefit MEP families.

https://www.findhelp.org/
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Working with Interpreters
If a service provider does not speak the language of a family they are visiting, they will need to 
bring an interpreter to the home visit. Use the following guidelines to ensure your communication 
is effective and respectful of both the interpreter and the person(s) you are working with.
• Speak directly to the limited-English-proficient (LEP) person, not to the person doing the 

interpreting.  Don’t say anything that you do not want interpreted. 
• Use words, not just gestures, to convey your meaning.  
• Speak slowly, clearly and in a normal tone of voice. 
• Use simple vocabulary to express your meaning. 
• Explain jargon and technical terms when necessary. 
• Speak in short simple sentences, pausing to permit the interpretation. 
• Ask one question at a time. 
• Allow the person doing the interpreting to stop you and seek clarification when necessary. 
• Expect the person doing the interpreting to take notes if things get complicated. 
• Be prepared to repeat yourself in different words if your message is not understood.  
• If you suspect that your message is not fully understood by the interpreter, double check to 

see if s/he understands your message. 
• If you suspect that your message is not fully understood by the LEP individual, double check 

to see if s/he understands your message; e.g. “Tell me what you understand”. 
• When using bilingual staff for interpreting, do not ask them to perform functions related to 

their regular job.

Did you know? Migrant students in NE speak over 23 languages.

http://www.cdss.ca.gov/civilrights/res/pdf/Etiquette using interpreter.PDF
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Supplement vs. Supplant While Interpreting
Bilingual service providers are often asked to serve as interpreters when working with schools. It is 
important to know the difference in providing interpretation on behalf of the MEP (Supplement) 
versus interpreting for a school district (Supplanting). 

Title IC Non-Regulatory Guidance, Chapter X: Fiscal Requirements, A1 and A2, state that 
“Supplement, not supplant” is the requirement that MEP funds may be used only to supplement 
the level of funds that would, in the absence of MEP funds, be made available from non-Federal 
sources for the education of children participating in MEP projects. SEAs and local operating 
agencies may not use MEP funds to supplant (i.e. replace) non-Federal funds. Regulatory 
Requirements: 34 CFR 200.88; Statutory Requirement 1304 (c)(2).

Here are some examples:

Supplement (Allowed) Supplant (Not Allowed)

• Home visit if representing the Title III or Title 
IC program (not school district).

• Anything above and beyond what 
is being offered for all students that is 
required.

• Something offered especially for English 
Learners, such as a dedicated activity for 
those families.

• Interpreting for Parent-Teacher 
Conferences.

• Interpreting for IEPs/504 plan meetings.
• Home visit representing school district.
• Translation of any required documents for 

all students.
• A family literacy program that invites all 

families in the district.

CHALLENGES AND BARRIERS

BEST PRACTICE

DIGITAL RESOURCES

• Discuss any challenges and barriers you may encounter with your supervisor as soon as 
possible.

• Discuss and brainstorm possible solutions to help overcome barriers to providing services.

Establishing and maintaining a good relationship with teachers is an important part of 
providing effective academic support to a migratory student. Click here to learn how!
Communicating with Teachers

• 211 Nebraska Get Connected
• Nebraska 511 Travel Information
• Weather

https://www.education.ne.gov/wp-content/uploads/2020/11/Best-Practice-Communicating-with-Teachers.pdf
https://www.ne211.org/
https://new.511.nebraska.gov/@-102.9544,41.99221,6?show=roadReports,wazeReports,winterDriving,stationsAlert,weatherWarningsAreaEvents,weatherRadar
https://weather.com/
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Instructional Services
Definition of Instructional Services: are those educational or educationally related activities 
that: 
1. Directly benefit a migrant child; 
2. Address a need of a migrant child consistent with the SEA’s comprehensive needs assessment 

and service delivery plan;
3. Are grounded in scientifically based research or, in the case of support services, are a 

generally accepted practice; and 
4. Are designed to enable the program to meet its measurable outcomes and contribute to 

the achievement of the State’s performance targets. 

Instructional Service Codes represent instruction in a subject area provided for students on 
a regular or systematic basis, usually for a predetermined period. It can include instruction 
provided by a MEP-funded teacher or MEP-funded paraprofessional (under the direct 
supervision of a teacher). It may include correspondence or online courses taken by a student 
under the supervision of a teacher. Note: The one-time act of providing instructional packets 
to a child or family does not constitute an instructional service. *In Nebraska it is required that 
instructional services follow a set curriculum and produce student outcomes (i.e., pre-, and 
post-assessment data).

Grade

All Migratory Students PFS Received Instructional Services

# Eligible
Served Total 

# PFS
Served Any Instruction Reading

Instruction
Math 

Instruction

# % # % # % # % # %

Birth - 2 238 109 46% -- -- -- 29 12% 1 <1% 4 2%

Age 3 - 5 697 519 74% 321 228 71% 266 38% 140 20% 164 24%

K 249 189 76% 86 77 90% 118 47% 76 31% 66 27%

1 289 231 80% 99 85 86% 159 55% 111 38% 90 31%

2 296 227 77% 105 93 89% 151 51% 88 30% 94 32%

3 299 232 78% 88 72 82% 161 54% 112 37% 107 36%

4 256 199 78% 81 72 89% 127 50% 81 32% 83 32%

5 261 197 75% 63 53 84% 130 50% 67 26% 71 27%

6 273 235 86% 94 83 88% 137 50% 61 22% 84 31%

7 220 195 89% 60 55 92% 93 42% 34 15% 46 21%

8 243 199 82% 59 51 86% 98 40% 40 16% 39 16%

9 200 160 80% 56 49 88% 80 40% 19 10% 27 14%

10 234 195 83% 65 56 86% 98 42% 34 15% 31 13%

11 177 138 78% 52 43 83% 66 37% 22 12% 16 9%

12 148 123 83% 26 26 100% 57 39% 9 6% 9 6%

OSY 209 153 73% 138 100 72% 55 26% 25 12% 3 1%

Total 4,289 3,301 77% 1,393 1,143 82% 1,825 43% 920 21% 934 22%

https://cdn.education.ne.gov/wp-content/uploads/2020/08/Nebraska-Service-Codes-Updated-2020.pdf
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Activities vs. Instructional Services
Activities related to identification and recruitment activities, parental engagement, program 
evaluation, professional development, or administration of the program, are examples of 
allowable activities that are not considered services. Other examples of an allowable activity 
that would not be considered a service would be the one-time act of providing instructional 
packets to a child or family and handing out leaflets to migrant families on available reading 
programs as part of an effort to increase the reading skills of migrant children. Although these 
are allowable activities, they are not services because they do not meet all of the following 
criteria: 
1. It does not directly benefit migrant children;
2. It is not grounded in scientifically based research; and
3. In and of itself, the activity will not increase children’s reading skills and thereby increase 

their ability to meet the State’s performance targets.
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Documentation
Documenting the work performed is an essential responsibility of anyone who delivers services. 
As the saying goes, “if it is not documented, it did not happen.” Below is a list of tools the MEP 
uses to collect information as well as the purpose, and when to collect it.

Data or 
Document What is it? When to collect?

1 Service Logs A log of the services provided (support 
and instructional) to students.

Use the state template or template 
from your project to record services 

daily.

2 NePAT
Nebraska Migrant Ed. Program pre 

and post assessment tool for preschool 
students.

Give the NePAT before you begin 
instruction with the 3–5-year-old 

student and then give it again at 
the end of the school year.

3 iSOSY 
Assessments

Pre and post assessments that 
correspond to lessons in ISOSY.

Each time you use a lesson in ISOSY 
with an OSY student, give the 

pretest before the lesson and give 
the posttest after the lesson.

4
ELA 

Pre and Post 
Assessments

Assessment to measure student growth 
throughout the school year, usually 

administered by school staff
*Samples include MAP or District 

Developed Assessments.

Collect Pre-test scores in the Fall 
during the regular term and post-

test scores in the Spring.

Collect pre-test scores at the 
beginning of summer programming 

during the summer term.  Collect 
post-test scores at the end of 

summer programming during the 
Summer term.

5 Parent Training Survey
Survey that parents should fill out each 

time they attend an MEP-funded 
training such as FACE or PAC.

Collect immediately after each 
training session. Use the link.

6 Staff Training 
Survey

Survey that MEP staff fill out each time 
they attend a training or professional 

development session that is MEP funded.

Fill the survey out immediately 
following any trainings or 

professional development sessions. 
Use the link.

7 Staff Training 
Attendance

Form that collects attendance 
information for any MEP staff attending 

MEP funded trainings or professional 
development sessions.

Fill this form out prior to attending 
the training or professional 

development session. Use the link.  
*If multiple staff members attend 

the same training, it is ideal to fill out 
one form for all of the staff at one 

time.

8
Preschool Needs 
Screener (Parent 

Survey)

Screening tool to determine barriers 
and needs regarding the education of 

preschool age students

Service providers should collect this 
information on the initial family visit.

9
Family Needs 

Screener (School 
Aged)

Screener tool or anecdotal notes used 
to determine family and student service 

needs

Service providers should collect this 
information on the initial family visit.

10 OSY Profile
Similar to the Family Needs Screener, the 
purpose of this tool is to determine the 

service needs of OSY.

The OSY screener should be filled 
out either by the recruiter upon 

filling out a COE or by the Service 
Provider at the initial student visit.

https://docs.google.com/spreadsheets/d/1-_yfvK9E1Nk4xsKleGmdW-fIpbdUZA3r/edit#gid=1155848254
https://www.education.ne.gov/migrant/instructional-and-support-services/#1593026215162-d2abebae-35c5
https://www.osymigrant.org/instructional-resources
https://www.osymigrant.org/instructional-resources
https://www.surveymonkey.com/r/ESU1ParentTrainingEval21-22
https://www.surveymonkey.com/r/ESU1StaffTrainingEval21-22
https://www.surveymonkey.com/r/ESU1StaffTrainingEval21-22
https://docs.google.com/forms/d/e/1FAIpQLSdrD5Pw6P0OuDE97kDYMm1TkF-hnwfbKK46ObKKGsG0lKuiaA/viewform
https://docs.google.com/forms/d/e/1FAIpQLSdrD5Pw6P0OuDE97kDYMm1TkF-hnwfbKK46ObKKGsG0lKuiaA/viewform
https://i2mpact.squarespace.com/s/ParentSurveyQuestions-English.docx
https://i2mpact.squarespace.com/s/ParentSurveyQuestions-English.docx
https://i2mpact.squarespace.com/s/ParentSurveyQuestions-English.docx
https://docs.google.com/document/d/12X4Z9H5LTuF-TxomoYvnh06nLmhVPDIp05p3IQiyB1s/edit
https://docs.google.com/document/d/12X4Z9H5LTuF-TxomoYvnh06nLmhVPDIp05p3IQiyB1s/edit
https://docs.google.com/document/d/12X4Z9H5LTuF-TxomoYvnh06nLmhVPDIp05p3IQiyB1s/edit
https://www.osymigrant.org/_files/ugd/3bc542_3e7ae04255484b1f8f55a8f523a28520.pdf
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Service Codes
When using the Service Log to report your activities, you will need to know and use the 
appropriate codes. 

INSTRUCTIONAL SERVICE CODES

CRE High School Credit Accrual: Instructional courses that accrue credits needed for high 
school graduation provided by a teacher for students (e.g. National Portable Assisted Study 
Sequence (PASS) – mentor))

ELA English Language Arts: Instruction provided in English Language Arts for students on a 
regular or systematic basis, usually for a predetermined period of time

ELP – English Language Proficiency: Instructional programs for English Learners designed to 
increase English proficiency and academic achievement in core subjects. 

ENP Enrichment Program: Educational activities that build skills and support academic or life 
experiences. (E.g. Field trip, college exploration, etc.) 

HSE (High School Equivalency): Students are enrolled in High School Equivalency program 
and/or instruction is provided to prepare students for the GED test. (If the MEP is funding a 
student’s enrollment in a Pre-GED program, use the code PGE).

ILS Instructional Life Skills – Instructional lessons that enable individuals to deal effectively with 
the demands and challenges of everyday life. In primary or secondary education, life skills 
may refer to a skill set that accommodates more specific needs of modern life; examples 
include money management, food preparation, hygiene training, basic literacy, the ability to 
reason with numbers and other mathematical concepts (numeracy), and organizational skills. 
(e.g., iSOSY lessons)

MAT Math: Instruction in math provided for students on a regular or systematic basis, usually for 
a predetermined period of time. 

PED Prevention Education/Health: Instruction provided in health education for students on a 
regular basis, usually for a predetermined period of time. 

PGE Pre-GED: Education in preparation to enroll in a GED program (may include adult basic 
education). 

PRE Preschool: Children enrolled in an early childhood educational program, funded through 
MEP. Instruction provided supports development of school readiness skills through a preschool 
or home-based program. 

SCI Science: Instruction provided in science for students on a regular or systematic basis, usually 
for a predetermined period of time. 

SST Social Studies: Instruction provided in social studies for students on a regular or systematic 
basis, usually for a predetermined period of time.
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SUPPORT SERVICE CODES 

CLO Clothing: Clothing provided. 

FLT Family Literacy Program: Provided to parents/family on a voluntary basis and are of sufficient 
duration to make sustainable changes in a family. Programs integrate the following activities: 
interactive literacy activities between parents and their children; training for parents regarding 
how to be the primary teacher for their children and full partners in the education of their 
children; and an age-appropriate education to prepare children for success in school and life 
experiences. 

GUI Guidance/Counseling: Services to help a student to better identify and enhance his or 
her educational, personal, or occupational potential; relate his or her abilities, emotions, and 
aptitudes to educational and career opportunities; utilize his or her abilities in formulating 
realistic plans; and achieve satisfying personal and social development. 

HEA Health Services: Includes but is not limited to hearing screenings, vision exams, eyeglasses, 
dental checkups, physical exams, vaccinations and health products. 

INT Interpretation/Translation: Interpreting (oral) or translating (written) services provided for 
the student. Note: This would not include communication with the parents regarding the 
child’s educational progress or school activities as part of the regular communication with 
ALL parents. This would not include any interpretation/translation for parental involvement 
activities as Section 1118 requires activities to be conducted in a format and language 
understandable to parents. It is the school’s responsibility to provide interpretation/translation 
for school communication. 

LIF Life Skills: A service that enable individuals to deal effectively with the demands and 
challenges of everyday life. In primary or secondary education, life skills may refer to a skill 
set that accommodates more specific needs of modern life; examples include money 
management, food preparation, hygiene training, basic literacy, the ability to reason with 
numbers and other mathematical concepts (numeracy), and organizational skills. 

MTR Material Resources: Includes necessary educational supplies, educationally related books, 
and other materials (e.g., technology, backpacks, etc.)

NUT Nutrition (not School Meals Program): Nutritional provisions, snacks, etc., provided before, 
during or after-school programs. 

OTH Other: A service provided that does not fall under any of the service codes. Note: Include 
a comment to indicate the service provided. 

REF Referral: Educational or educationally related (supportive) services provided from non-
MEP programs or organizations that migrant children would not have received without the 
efforts of MEP-funded personnel. The child must actually receive the service in order for it to 
be counted as a referral. An eligible migrant child must be the direct recipient of the referred 
service.



32

TEC Technology: technical support for school related assignments on platforms such as Google 
Classroom, Canvas, etc. 

TRA Transportation: MEP-funded transportation.

TUT Tutoring: This may include one-on-one tutoring services provided at a time when a student 
would not otherwise receive instruction from a teacher (and does not meet the definition of 
an instructional service).

YLS Youth Leadership: Programs/workshops geared towards nurturing the leadership skills 
within students to achieve personal growth resulting in a desire to create positive change in 
their lives and community. Programs are designed to increase academic excellence through 
student engagement; provide students with the purpose, tools, and direction necessary to 
achieve personal and academic success; produce active student leaders who will serve their 
families, schools and communities with distinction and encourage other students to do the 
same; institute leadership, pride and education as important keys to success. 

SUMMER SERVICE CODES 

Summer Service Codes represent MEP-funded summer programs providing academic and 
enrichment instruction to students for a predetermined period of time. The hours in the 
definitions below do not include student transportation to and from the program site, but do 
include time for meals.

FSP Full-Time Summer Program: A MEP-funded Summer Academic Program provided for a 
total of 75 hours or more of content for the duration of the program.

PSP Part-Time Summer Program: A MEP-funded Summer Academic Program provided for a 
total of 30-74 hours of content for the duration of the program.

NDE MEP Service Codes

https://www.education.ne.gov/migrant/instructional-and-support-services/
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Types of Instructional Services Received by Migratory Students during 2020-21

Priority For Services and At-Risk Students
Priority for Services (PFS)
As part of Every Student Succeeds Act (ESSA) requirements for Title I, Part C, every State must 
set its priorities for services; likewise, every MEP in every State is required to maintain a list of 
eligible migrant students, migrant students served, and migrant students designated as having 
Priority for Services (PFS). Determining which migrant students are PFS is put into place through 
the Service Delivery Plan as part of the State activity in which Nebraska sets its performance 
goals, targets, and benchmarks to ensure the appropriate delivery of migrant student services.

Priority for services is given to migratory children who (1) have made a qualifying move 
within the previous 1-year period and who (2) are failing, or most At-Risk of failing, to meet 
the challenging State academic standards; or have dropped out of school, (applies to USA 
schools only). If any of the indicators (A1-A10) have been identified within the Failing or Most 
At-Risk of Failing, to Meet State Standards and a qualifying move within the previous 1-year 
period are met, the child/youth is designated as PFS. Both sections (1) and (2) must be met in 
order for a migrant child/youth to be considered PFS.

Math
English/Language Arts

Enrichment Program
Science

Social Studies
Instructional Life Skills

ESL Instruction
Tutoring

Full-Time Summer Program
Prevention Education/Health

Preschool
Part-Time Summer Program

Extended Day/Week Program
Pre-GED

High School Credit Accrual
High School Equivalency

# Students/Youth

0 200 400 600 800 1000
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203
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9
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1
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At-Risk
Students are identified as At-Risk and given first priority after PFS students if the following criteria 
is met.
If any of the indicators (A1-A10) have been identified within the Failing or Most At-Risk of Failing, 
to Meet State Standards. 

Indicators
• A1 Disabled/IEP – Student is identified as having a disability (i.e., IEP, 504 Plan). 
• A2 Poor Attendance – Student is not attending school regularly (according to district policy).
• A3 Retention – Student has repeated a grade level or a course.
• A4 Modal Grade – Student is placed in a class that is not age appropriate (i.e., 1st grade 

placement, 8 years old.
• A5 Credit Deficient – Student is behind in accruing credits toward graduation requirements 

(based on local requirements). 
• A6 LEP – Student is classified as either non-English proficient or limited English proficient 

according to local language assessment practice. 
• A7 Low Performance – Student scores below proficient on State or local reading, writing, or 

mathematics assessments.
• A8 OSY – A migrant youth under the age of 22 who: 1) has not graduated; 2) is not attending 

school; 3) is classified as having dropped out and/or is here to work.
• A9 Prekindergarten Children – Migrant children ages 3-5 that are not served by any other 

program.
• A10 Homeless – Migrant children that meet the definition of the McKinney-Vento Homeless 

Program.
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Strategies and Measurable Program Outcomes

GOAL 1.0: School Readiness

Strategies are the actions that the State Education Agency (SEA) and local operating 
agencies (LOAs) designed to achieve the Measurable Program Outcomes (MPOs). MPOs are 
the results the MEP hopes to achieve at the State and LOA level through the provision of 
specific educational or educationally related services. Measurable outcomes help the MEP 
determine whether and to what degree it has met the special educational needs of migrant 
children that the SEA identified through the statewide comprehensive needs assessment. The 
measurable outcomes at both the State and LOA levels help migrant children achieve the 
State’s performance targets. (See section 1306(a)(1)(D) of the statute.) 

Strategy MEP Measurable Program Outcome (MPO)

Strategy 1.1a: Coordinate and/or provide instructional 
services for migratory children ages 3-5 (not in 

kindergarten) to increase their school readiness skills 
(e.g., preschool programs, home-/center-based 

services, summer programming).

Strategy 1.1b: Provide professional learning to 
prepare staff to address the unique educational 

needs of migratory children ages 3-5 (not in 
kindergarten) using evidence-based strategies for 

instruction and support services.

MPO 1A-1: By the end of the 2022-23 performance 
period, 50% of eligible migratory children ages 3-5 

(not in kindergarten) will attend preschool or receive 
MEP-funded preschool services.

MPO 1A-2: By the end of the 2023-24 performance 
period, 80% of eligible migratory children ages 3-5 

(not in kindergarten) who receive MEP-funded 
preschool services will score proficient or show a gain 

of at least 10% on the NePAT.

Strategy 1.2: Coordinate and/or provide support 
services to assist families with identifying and 

overcoming barriers so that migratory preschool-
aged children have access to school readiness 

opportunities.

MPO 1B: By the end of the 2022-23 performance 
period, 75% of eligible migratory children ages 3-5 

(not in kindergarten) will receive MEP support services 
that contribute to their development of school 

readiness skills.

Strategy 1.3: Coordinate and/or provide school 
readiness strategies to enhance migratory families’ 
capacity to support and advocate for their child’s 

school readiness skills.

MPO 1C: By the end of the 2022-23 performance 
period, 90% of family members of eligible 

migratory children ages 3-5 (not in kindergarten) 
who participate in MEP Family and Community 

Engagement (FACE)/PAC opportunities and/or local 
family engagement projects will report increased 

knowledge of school readiness skills.
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GOAL 2.0: English Language Arts and Mathematics

Strategy MEP Measurable Program Outcome (MPO)

Strategy 2.1a: Coordinate and/or provide targeted, 
evidence-based supplemental ELA and math support 

to increase academic achievement.

Strategy 2.1b: Provide access to targeted, high-
quality professional learning to prepare staff to 

address the unique educational needs of migratory 
students using evidence-based strategies for ELA and 

math instruction.

MPO 2A-1: By the end of the 2022-23 performance 
period, 50% of eligible migratory students in grades 

K-8 will receive MEP supplemental instructional 
services.

MPO 2A-2: By the end of the 2022-23 performance 
period, 84% of eligible migratory students in grades 

K-8 who received supplemental instructional services 
in ELA will score proficient or show a gain of 5% on 

district pre/post-assessments.

MPO 2A-3: By the end of the 2022-23 performance 
period, 84% of eligible migratory students in grades 

K-8 who received supplemental instructional services 
in math will score proficient or show a gain of 5% on 

district pre/post-assessments.

Strategy 2.2: Coordinate and/or provide migratory 
students with appropriate needs-based support 

services to increase achievement in ELA and math.

MPO 2B: By the end of the 2022-23 performance 
period, 80% of eligible migratory students in grades 

K-8 will receive MEP support services.

Strategy 2.3: Coordinate/provide and/or refer families 
to resources and/or opportunities that help families 
support academic development in ELA and math.

MPO 2C: By the end of the 2022-23 performance 
period, 90% of family members of migratory students 

who participated in MEP FACE/PAC opportunities 
will indicate that they gained knowledge on how to 

support their children in ELA/math.
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GOAL 3.0: High School Graduation

Strategy MEP Measurable Program Outcome (MPO)

Strategy 3.1a: Coordinate and/or provide secondary 
migratory students (grades 9-12) with evidence-based 

supplemental instructional services to support their 
achievement of graduation, college, career, and/or 

life readiness goals and skills. 

Strategy 3.1b: Provide professional learning to 
MEP staff, school staff, and partner stakeholders 
to enhance their knowledge of evidence-based 

strategies, promising practices, and culturally relevant 
instruction to increase secondary migratory students 

(grades 9-12) achievement of graduation; GED/
high school equivalency; college, career, and/or life 

readiness goals.

MPO 3A: By the end of the 2022-23 performance 
period, 75% of eligible migratory students in grades 

9-12 will r
eceive MEP instructional services.

Strategy 3.2: Coordinate and/or provide appropriate 
needs-based support services to secondary migratory 

students (grades 9-12) to eliminate barriers to 
accomplishing graduation, college, career, and/or 

life readiness goals and skills.

MPO 3B: By the end of the 2022-23 performance 
period, 85% of eligible migratory students in grades 

9-12 will receive MEP support services that contribute 
to their graduation, college, career, and/or life 

readiness skills and goals.

Strategy 3.3: Coordinate and/or provide needs-
based educational services to migratory parents/

families of secondary migratory students (grades 9-12) 
to enhance their capacity to support their child’s 
achievement of graduation and college, career, 

and/or life readiness goals and skills.

MPO 3C: By the end of the 2022-23 performance 
period, 90% of migratory family members of 

students in grades 9-12 who participated in family 
engagement opportunities will indicate that they 
gained knowledge of strategies to support their 
child’s achievement of graduation and college, 

career, and life readiness skills and goals.
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GOAL 4.0: Services to OSY

Strategy MEP Measurable Program Outcome (MPO)

Strategy 4.1a: Coordinate and/or provide migratory 
OSY with evidence-based supplemental instructional 
services to support their achievement of graduation, 
high school equivalency (GED), college/career and/

or life goals and skills.  

Strategy 4.1b: Provide professional learning to 
MEP staff, school staff, and partner stakeholders 
to enhance their knowledge of evidence-based 

strategies, promising practices, and culturally 
relevant instruction to increase OSY achievement of 
graduation; GED/high school equivalency; college, 

career, and/or life readiness goals.

MPO 4A: By the end of the 2022-23 performance 
period, 45% of eligible migratory OSY will receive MEP 

instructional services.

Strategy 4.2: Coordinate and/or provide appropriate 
needs-based support services to migratory OSY to 
eliminate barriers to school re-engagement and 

support their achievement of graduation, high school 
equivalency (GED), college/career and/or life goals 

and skills.

MPO 4B: By the end of the 2022-23 performance 
period, 75% of eligible migratory OSY will receive MEP 
support services that contribute to their graduation, 

high school equivalency (GED), college, career, and/
or life readiness skills and goals.

Strategy 4.3: Coordinate and/or provide needs-based 
educational services to migratory parents/families of 
migratory OSY to enhance their capacity to support 
their child’s achievement of graduation, high school 
equivalency (GED), college/career and/or life goals 

and skills.

MPO 4C: By the end of the 2022-23 performance 
period, 90% of migratory family members of OSY  who 
participated in family engagement opportunities will 
indicate that they gained knowledge of strategies to 
support their child’s achievement of graduation, high 
school equivalency (GED), college, career, and life 

readiness skills and goals.

BEST PRACTICE
Addressing the needs of Priority for Service students can be a challenge. Developing a 
plan with the student, family and stakeholders is essential for their success. Learn how to 
accomplish this here!
PFS Identification and Service Plan

DIGITAL RESOURCES
The Nebraska Migrant Education Program Instructional Services webpage has an assortment 
of resources and best practices developed to assist programs and service providers. Many 
of these are referenced and linked throughout this handbook. You can also access them 
directly here: NE MEP Instructional Services.

https://www.education.ne.gov/wp-content/uploads/2020/11/Best-Practice-PFS-Support-Plan.pdf
https://www.education.ne.gov/migrant/instructional-and-support-services/#1653420752949-a167c03c-1496
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School Readiness
School readiness instructional programs are for migrant students ages three to five years old. 
Instruction should be wholistic, providing introduction to a variety of experiential learning that 
allow children to learn and explore new concepts. 

Early Learning Guidelines
Early Learning Guidelines(ELG): Nebraska’s Birth to Five Learning and Development Standards, 
provide information about what children should typically be able to do by the age of five and 
how adults can support and provide learning experiences.  The entire document is linked here.

Domains and Standards
The standards are contained within seven domains:
Social and Emotional Development
• Self-Concept SE.01
• Self-Control SE.02
• Cooperation and Prosocial Behavior SE.03
• Social Relationships SE.04
• Knowledge of Families and Communities SE.05

Approaches to Learning
• Initiative and Curiosity AL.01
• Sensory Exploration, Reasoning, and Problem-Solving AL.02

Health and Physical Development
• Fine (Small) Motor Skills HP.01
• Gross (Large) Motor Skills HP.02
• Health and Safety Practices HP.03
• Nutrition HP.04

Language and Literacy Development
• Listening and Understanding LL.01
• Speaking and Communicating LL.02
• Phonological Awareness LL.03
• Book Knowledge and Appreciation LL.04
• Print Awareness and Early Writing LL.05

Mathematics
• Number and Operations M.01
• Geometry and Spatial Sense M.02
• Patterns and Measurements M.03
• Data Analysis M.04

Science
• Scientific Knowledge S.01
• Scientific Skills and Methods S.0

Creative Arts
• Music CA.01
• Visual Art CA.02
• Movement CA.03
• Dramatic Play CA.0

https://www.education.ne.gov/wp-content/uploads/2018/06/ELG-PDF.pdf


40

Ideas and Activities Within the ELG:
 › Social and Emotional- Refer to page 22-34 in NE ELG
 › Approaches to Learning- Refer to page 36-40 in NE ELG
 › Health and Physical Development - Refer to page 42-52 in NE ELG

• Fine (Small) Motor Skills:
 - Draw a line/shapes.
 - Draw two lines that cross (an x or a +).
 - Writing letters in their name.
 - Work with the child to hold a pencil/crayon correctly.
 - Cut paper with child safe scissors.
 - Puzzles
 - Stringing beads.
 - Building with blocks.
 - Using utensils while eating.
 - Serving food him/herself.
 - Put on a jacket, coat, or shirt by themselves

• Gross (Large) Motor Skills:
 - Catch/Throw/Kick a ball.
 - Walk up and down stairs.
 - Stand on one foot.
 - Jump forward with both feet leaving the floor at the same time.
 - Riding a bike.
 - Dancing
 - Running

 › Language and Literacy- Refer to page 54-66 in NE ELG
• Ask child to point to body parts.
• Speak in full sentences.
• Ask the child to follow-up a demand (example-put the book on the table)
• Look at a book with the child. Ask the child to explain what is happening by stating 

something such as What is the boy doing?
• Ask the child to say their name. Encourage them to say their first and last name.
• Read books with the child.
• Sing songs or rhymes with the child.
• Saying the alphabet.
• Identifying letters (this could be that the child names the letter, or you state “point to the 

letter T” to see if the child points to the correct letter.
• Point to items on themselves, or in a picture. “Can you point to the shoes?” “Can you 

point to the hat?” etc. 
 › Mathematics- Refer to page 68-76 in NE ELG

• Line up four or more objects in a row (blocks, cars, etc.) does the child copy you.
• Put items in order from smallest to largest and largest to smallest.
• Identifying numbers (this could be that the child names the number, or you state “point 

to the number 2” to see if the child points to the correct number.
• Identifying colors (this could be that the child names the color, or you state “point to red 

apple” to see if the child points to the correct colored item.
• Gather objects and ask the child to tell you how many there are (“can you tell me how 

many cars there are?”).
• Point to or name shapes (circle, square, rectangle, triangle, star).
• Science- Refer to page 78-82 in NE ELG

 › Creative Arts- Refer to page 84-94 in NE ELG
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MATERIALS FOR A LEARNING KIT
Having all the materials you need for an educational and engaging in home lesson does 
not happen by accident. Plan your activity well ahead of time and come prepared by 
having all the resources you need. Be sure to leave some materials with the family so that 
they can practice the skill until your next visit. Here are some recommended materials to 
bring with you:

• crayons, markers, colored pencils
• paper
• scissors
• glue sticks
• sidewalk chalk
• puzzles
• books
• coloring pages
• playdough
• shaving cream for shaving cream play (child 

can work on drawing lines, making circles, or 
writing their name with their finger in the shav-
ing cream)

• paint/paint brushes
• bubbles
• ball

DIGITAL RESOURCES
• Colorin Colorado has ideas for service providers and parents build early literacy skills in 

their children. There is a Colorin Colorado Preschool Section 
• CDC’s Developmental Milestones tracker for Birth to age 5
• Early Childhood Page on Nebraska Department of Education has many resources 

available for both service providers and parents.
• Gryphon House
• I2PACT: Inspire and Innovate: The Migratory Parent Action Coalition (i2mpact)
• Kindergarten Preparation Checklist
• National Association for the Education of Young Children
• NDE Early Childhood Training Center
• NDE Early Learning Guidelines
• NDE School Readiness
• Nebraska Preschool Assessment (NePAT) Tool 
• Nebraska Preschool Assessment (NePAT) Checklist 
• Resources for Early Learning
• U.S. Department of Education: Early Learning

https://www.colorincolorado.org/
https://www.colorincolorado.org/preschool-years
https://www.cdc.gov/ncbddd/actearly/milestones/index.html
https://www.education.ne.gov/oec/
https://www.gryphonhouse.com/activities?
https://gcc02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.i2mpact.org%2F&data=05%7C01%7Csydney.wolfe%40nebraska.gov%7C64960426cbb94fd188d008da74ad4c24%7C043207dfe6894bf6902001038f11f0b1%7C0%7C0%7C637950584897927472%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=HLnX7OWvgkl%2BPX5y%2BAC05tOIxXoOKqFShHkodRYPczg%3D&reserved=0
https://www.education.pa.gov/Documents/K-12/Migrant Education/KPI Caretakers in English.pdf
https://www.naeyc.org/
https://www.education.ne.gov/oec/early-childhood-training-center/
https://www.education.ne.gov/oec/early-learning-guidelines/
https://www.education.ne.gov/oec/school-readiness/
https://cdn.education.ne.gov/wp-content/uploads/2019/04/NePAT-Assessment-Tool.pdf
https://cdn.education.ne.gov/wp-content/uploads/2021/03/NePAT-2-Nebraska-Preschool-Assessment-Tool.pdf
http://resourcesforearlylearning.org/educators/
https://www.ed.gov/early-learning/resources
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English Language Arts and Math
English/Language Arts and Math are the focuses of Nebraska Migrant Education Program 
instructional services. To provide exceptional assistance, services providers must have a basic 
understanding of content standards and how to utilize them, as well as have a variety of tools 
and techniques within different content areas. To see the content standards in their entirety, 
click here: Nebraska State Content Standards

What Are Content Standards?
• Knowledge and skills students are expected to learn in the core subject areas of Reading, 

Language Arts, Math, Science, and Social Studies.
• Organized by grade level.
• Each grade level standard builds on skills that were expected to be mastered in years prior.
• Indicators (letters in the standards) are the things you would expect to see students doing 

if they have mastered the overall standard.

Reading
Each set of grade level reading standards is divided into four parts that build on the previous 
year’s knowledge and skills:
• Reading
• Writing
• Speaking and Listening
• Multiple Literacies

*For KDG,1st, and 2nd grades, emphasis should be placed on phonological awareness and 
word analysis.  
*For 3rd-12th grades, emphasis should be placed on reading comprehension. (Shift from 
learning to read to reading to learn).
*In writing, an emphasis on the writing process would most likely benefit migrant students.

https://www.education.ne.gov/contentareastandards/
https://www.education.ne.gov/contentareastandards/history-of-content-area-standards/
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Math
Each set of grade level math standards is divided into four parts that build on the previous 
year’s knowledge and skills: 
• Number Sense
• Algebraic Concepts
• Geometry
• Data

*Students who are low performing in the area of math are often lacking in number sense.

Social Studies
Each set of grade level social studies standards is 
divided into four parts that build on the previous 
year’s knowledge and skills:
• Civics
• Economics
• History
• Geography

*Students who are low performing in the area of 
math are often lacking in number sense.

Science
Each set of grade level science standards relates to core science concepts such as Biology 
and Earth Systems. Science and Engineering practices are built in.

Cross cutting skills such as identifying patterns and cause and effect help students to make 
sense of the core concepts.

Vocabulary instruction will be very beneficial to migrant students.
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Tips and Techniques across all content areas
• Make learning hands on.  Research shows that worksheets do not teach students concepts.  

Worksheets are meant to practice skills.  They should be kept short and done with supervision.
• Make learning possible for students that are limited in the English language by using pictures, 

videos, gestures and pointing, anchor charts, modeling, slowing down your speech, limiting 
the number of steps in your directions, and giving them time to think about what you said 
or asked and how they will respond.

• Teach academic vocabulary.  Give examples, non-examples, use the word in a sentence, 
draw a picture, write a definition for the vocabulary word together.

• Use word walls across content areas.
• Provide opportunities for listening, speaking, writing, and reading in English EVERY time 

you meet with a student. If the student is a newcomer, speaking and writing might mean 
copying you.  They might not be at a point where they are learning core content, but they 
will be learning sight words, letter sounds and patterns.  

• When working with groups, allow time for sharing answers and evidence of learning.
• Gamify instruction to make it fun and easier to remember. Find ways to make learning 

fun.  Examples: Create your own digital breakout, make a board game to match what 
your student has been learning, or put vocabulary words up on a poster and ask students 
to swat the word with a flyswatter when you read the definition.  You can also use online 
resources such as Kahoot, Quizziz, Quizlet, Goose Chase, or Breakout EDU.

• Use songs, rhymes, and dances or movement to teach concepts.
• Use interactive notebooks so students have hands-on practice and something they can 

refer back to review previously learned content. (You can Google interactive notebooks or 
search the term on Pinterest for several examples).

• Use sentence stems to guide speaking and writing.

Early Reading
K– 2nd grade students are typically learning how to read. 3rd-12th grade students are reading 
to learn.
When we teach reading, we are trying to determine if students are mastering five main skills.
1. Phonemic Awareness: The ability to recognize and work with sounds in a spoken language.
2. Phonics: The ability to understand the relationship between letters and the sounds they 

represent.
3. Fluency: The ability to read with sufficient speed to support understanding.
4. Vocabulary: Refers to a student’s knowledge of and memory for word meanings.
5. Comprehension: The ability to draw meaning from or understand the text.

*NebraskaReads

https://www.theconfidentteacher.com/2018/04/vocabulary-knowledge-and-the-frayer-model/
https://www.readingrockets.org/strategies/word_walls
https://www.edutopia.org/blog/interactive-notebooks-no-special-hardware-christina-lovdal-gil
https://www.valentinaesl.com/blog/sentence-stems-or-sentence-frames
https://www.education.ne.gov/nebraskareads/
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For All Readers
• Set a purpose for reading.  Examples: “Today while we are reading, we are going to be 

listening for words that have the “ph” sound” or “When you finish reading these 3 pages 
about Trisha, I want you to be able to identify a character trait to describe her and find 
evidence in the text to support your answer.”

• Take notes about sounds or words that your student misses a lot. Make note of behaviors 
that you notice that need to be corrected or improved, such as noticing that when a 
student answers a question, they sometimes get the answer wrong because they always 
look at the pictures in the book and guess but never go back to reread any of the text. 
These notes will help you to plan for what to work on the next time you are with your student. 

• Remind students to pay attention to punctuation and feeling in the text.  This makes a 
difference in how the students read it. 

• Be sure to switch between fiction and non-fiction text regularly.

Learning to Read
• Familiarize yourself with phonological and phonemic awareness.  If a student cannot read 

independently in English, it is likely that they need to start with this.  Students should be 
taught letter sounds and patterns and then have the opportunity to use those sounds and 
patterns to build, write, and read words.

• Use Elkonian boxes (sound boxes) to help students segment individual sounds or phonemes.
• Spend time teaching your students the parts of a book, how to turn the pages, where to 

start when you are reading, how to use pictures for clues. These are things that we have 
done for so long that we forget someone had to teach us how to do them.

• Use linking charts to teach letters and letter sounds.
• Teach high frequency and sight words. Give students a chance to read, spell, and write 

them
 *Each school system has a philosophy on which words to teach and in what order. Refer 
to the plan your district has in place. You can Google Dolch words or Fry words for a pretty 
common list.  
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Reading to Learn
• Use graphic organizers to help identify important elements while reading such as main 

idea and supporting details, comparing, and contrasting, character or story mapping, and 
summarizing. 
*You can Google graphic organizers for ____ or go to Pinterest and search graphic organizers 
for _____ to get ideas.  Keep them simple.

• For fiction text, start by making sure students have a good understanding of literary/
narrative text elements.  For non-fiction text, start by making sure students have a good 
understanding of nonfiction text features.
*Refer to standard and indicators 1.6.b and 1.6.f in state reading standards.

• Prepare questions about the text you plan to have your student read ahead of your lesson. 
Try to have a combination of questions where 1. The answer can be found by going back 
to the text to find it 2. The student will need to use information they read in the text plus 
what they know from their own life experiences to answer the question and 3. Questions 
where the answer is not going to come from the text and the student will be required to 
think critically about the answer.

• Teach students to turn closed questions like, “What is the main idea of this text?” into open 
ended questions like, “The main idea of this text is __________.”  This gives students the 
chance to prove they know the answer by providing evidence from the text.

• Meeting Literacy Needs (MEP Consortium Incentive Grant).

Writing
• For young writers who are having trouble writing within the lines, highlight the area on the 

paper where their letters should be to keep them from going above and below the lines.
• Teach students the writing process and make sure they always use it.  The writing process 

varies from place to place and expert to expert but basically, students should:
1. brainstorm 
2. plan 
3. write a rough draft 
4. revise and edit
5. publish

• Model the writing process.  Show the students how to do, do it together, and then allow 
them to do it independently.

• Use Mentor Texts to help students understand how to apply writing skills.
• Use graphic organizers to show how to organize writing.

*Google Hamburger Writing or OREO Writing for 
examples.

• Color code parts of writing so students are reminded to 
include them each time they write. (Green= topic and 
conclusion sentence, Yellow=detail, Red= explanation 
or evidence to support detail).

• Create a word wall of transition words for students to 
refer to when writing.  Consider making this something 
that can be printed and glued into a notebook along 
with steps in the writing process.

• Use student created dictionaries to refer to when writing.

https://www.migrantliteracynet.com/


47

Math
The beginning stages of understanding and applying math comes from number sense.  Can 
students identify, count, take apart, build, represent, compare, order, round, and estimate 
numbers?  If students do not have these skills mastered, all other math is likely to be hard for 
them.
• Model your thinking and steps for solving math problems for students.  Allow them to practice 

with your immediate feedback before asking them to work independently.
• Be sure to relate math to real life problems and events.  This makes the math seem more 

necessary and easier to understand. Provide students with word problems for more practice 
with this.

• Set the expectation that students will not just solve math problems but will talk about their 
answers and explain their problem solving.

• Teach students how to break down a word problem so they can identify the information 
they are given, determine what they are supposed to answer, and decide what they need 
to do to find that answer.

• Make students show and check their work.  
• Give students the opportunity to help create math problems.
• Avoid rhymes, tricks, and memorizing to learn math content.  Rhymes, tricks, and 

memorization may teach students how to solve math problems, but they do not teach 
students to understand why the problem is solved correctly.  A Non-example of using a 
rhyme to teach rounding numbers: “Five or more, raise the score.  Four or less, let it rest.”  
Students can round numbers using this rhyme, but they will not understand why the answer 
they got is correct.

• Use manipulatives (counting bears, base ten blocks, 3-D shapes, dominoes, toy money, 
etc.)

• Use number lines and show students how to create them.
• Use hundred charts and multiplication tables.

*You can Google these to find printable documents.
• Use calculators, protractors, rulers, tape measures, and graph paper.
• Allow older students to access common formulas by gluing them into a notebook so they 

can refer to them.

Graduation and Services to 
Out of School Youth

The ultimate goal of the Migrant Education Program is for migratory students to graduate 
from high school, prepared to continue their education or enter the workforce. The Nebraska 
Department of Education calls this “College and Career Ready,” so that each student, upon 
high school graduation, is prepared for success in postsecondary education, career, and life 
pursuits.

Graduation (High School Students)

https://www.sadlier.com/school/sadlier-math-blog/how-the-number-line-should-be-used-at-each-grade-level-to-support-coherence-in-mathematics
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Credit Requirements for High School Graduation
 › Identify core and elective credit courses in your student’s school/district.
 › Pathways to earning credit:

• Student school (onsite and virtual options during the regular and summer term).
• PASS Program
• GED and High School Equivalency Program (HEP).

Courses Nebraska H.S. Plan

English Language Arts 40 hours (composition, verbal communication, literature, research skills & 
technical reading/writing)

Math 30 hours (algebraic, geometric, data analysis, and probability concepts)

Science 30 hours (biological, earth/space, & physical science concepts with 
corresponding inquiry skills and laboratory experience)

Social Studies 30 hours (civics/government, geography, United States and world history, 
and economic concepts)

Economics Course included in Social Studies

Health Determined locally

Physical Education Determined locally

Fine Arts Determined locally

Speech Determined locally

Technology Application Determined locally

Language other than English Determined locally

Elective Courses Determined locally

Other: Personal Finance Determined locally

Total 200 Credit Hours Needed (80% from core curriculum)

https://www.npcpass.org/
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Academic Support
• Identify the school counselor for your student.
• Obtain a class schedule and contact information for classroom teachers.
• Familiarize yourself with student study hall times and expectations.
• Algebra Resources
• Khan Academy
• Upchieve: Free online tutoring
• Learn to Be online tutoring 

Career and College Readiness
 › Preparing for College:

• Application and enrollment process:
 - Campus Tour
 - EducationQuest
 - Identify procedures and deadlines for the student’s school of choice.
 - Paying for College and Federal Student Aid
 - What is the ACT? ACT Prep

 › Career Exploration:
• Nebraska Department of Education Career Exploration Resources
• Apprenticeship.gov

 › Resume 
• How to Write a Resume
• Volunteer opportunities:

 - Childcare centers
 - Animal Shelters
 - Religious gathering places
 - Nursing or retirement homes
 - Hospitals
 - Schools

• Leadership development:
 - Communicate with school counselors to identify 

opportunities for leadership development.
 - Inquire about local and state leadership clubs or 

organizations.
• Training available for projects through the State 

Services Coordinator.

Continuation of Services
 › There are three circumstances in which a program may continue providing services to 

students whose eligibility has expired:
• If the students eligibility expires during the school year, the program may continue 

services until the end of the school term.
• The program may continue services for an additional school year because comparable 

services are not available through other programs.
• The program may continue to serve secondary students through credit accrual programs 

until they graduate.
 › Before providing services under these provisions, the program should consider whether the 

student’s unmet educational needs are addressed by the general school program and 
whether migrant students who have a priority for services have already been served.

https://member.mathhelp.com/courses/middle_and_high_school/12?showCoursesList=true
https://www.khanacademy.org/
https://upchieve.org/
https://www.learntobe.org/
https://campustours.com/
https://www.educationquest.org/
https://studentaid.gov/resources
https://www.act.org/content/act/en/products-and-services/the-act/test-preparation.html
https://www.education.ne.gov/nce/all-resources/career-exploration-resources/
https://www.apprenticeship.gov/apprenticeship-job-finder
https://www.resume.com/career-advice/resumes/how-to-write-a-resume/#1
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Dropout Prevention
“Children are required to attend school in Nebraska if they are 6 years old prior to January 1 
of the then-current school year and until they reach 18 year of age (Neb. Rev. Stat. 79-21(1)). 
The law, which was most recently amended in 2012, refers to students below the age of 19 as 
children. However, Nebraska does have two exceptions to this law, which allow students to 
drop out at the age of 16 if they can show financial hardship that necessitates their withdrawal 
from school. The other exception is if a student has an illness that affects attendance.” Source: 
Dropout from School Policy Q & A, K12engagement.unl.edu
• Dropout prevention strategies: iSOSY
• Addressing academic motivation: Goal setting and learning plans.

Graduation Rates for Migratory and Non-Migratory Students

BEST PRACTICE
Providing instructional services to secondary students can 
be challenging. So, how do you make the most of the time 
you have with them? See what one project does to reach 
more students!
Secondary Instructional Support
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https://nebraskalegislature.gov/laws/statutes.php?statute=79-201
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/k12engagement.unl.edu/Dropout from School PDF 9-14-14 .pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/www.osymigrant.org/_files/ugd/3bc542_89766c4a856b44cd8db9f8f1e2196389.pdf?index=true
https://www.osymigrant.org/goal-setting
https://www.education.ne.gov/wp-content/uploads/2020/11/Best-Practice-Secondary-Student-Instructional-Support.pdf
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Services to Out-of-School Youth (OSY)
Out of School Youth (OSY) are eligible migrant children and young adults up through age 21 
that are not enrolled in school and have not received a high school diploma, due to choice or 
circumstances. These youth can be difficult to locate and/or engage in instructional services.

Dropout Prevention
• iSOSY Instructional Resources
• Nebraska Adult Education and GED
• Proteus

Career Readiness
• Apprenticeship.gov
• iSOSY Instructional Resources
• Nebraska Department of Education 

Career Exploration Resources
• Nebraska Department of Labor

Life Skills
• Goal setting and learning plans
• Health and Wellness
• iSOSY Personal Wellness

https://www.osymigrant.org/instructional-resources
https://www.education.ne.gov/ADED/
https://www.proteusinc.net/
https://www.apprenticeship.gov/apprenticeship-job-finder
https://www.education.ne.gov/nce/all-resources/career-exploration-resources/
https://www.education.ne.gov/nce/all-resources/career-exploration-resources/
https://neworks.nebraska.gov/vosnet/Default.aspx
https://www.osymigrant.org/goal-setting
http://www.ncfh.org/callforhealth.html
https://www.osymigrant.org/personal-wellness
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Dropout Rates for Migratory and Non-Migratory Students

Assessments and Evaluation
Assessments are a necessary tool to measure student growth. The MEP also uses assessments to 
assist in identifying areas in which students can grow and improve. Common assessment used 
in schools and MEP projects include:
 › Nebraska Preschool Assessment Tool (NePAT)

• Pre and post assessment for preschool assessment for 3-, 4-, and 5-year-old students.
• Assess the 3-5 year old student prior to instruction and again at the end of the program 

cycle.
• Measures growth in the areas of Language/Literacy and Math.
• Use for all preschool center and/or home-based instruction.
• Nebraska Preschool Assessment (NePAT) Tool 
• Nebraska Preschool Assessment (NePAT) Checklist 

 › Measures of Academic Progress (MAP)
• Given 2-3 times each year.
• Used to measure growth.
• Given in math, language, reading, and science.
• Can be administered Kindergarten through 12th Grader.
• A Family Guide to MAP Growth
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DIGITAL RESOURCES
• Instructional Services for Out-of-School and Secondary Youth (iSOSY)
• OSY Relationship Building: 10 best practices to strengthen engagement (i.e. questioning 

strategies, effective listening, effective communication, advocacy, engaging youth 
and young adults).

https://cdn.education.ne.gov/wp-content/uploads/2019/04/NePAT-Assessment-Tool.pdf
https://cdn.education.ne.gov/wp-content/uploads/2021/03/NePAT-2-Nebraska-Preschool-Assessment-Tool.pdf
https://cdn.education.ne.gov/wp-content/uploads/2020/06/Family-Guide-to-MAP-Growth-English.pdf
https://www.osymigrant.org/
https://www.apprenticeship.gov/apprenticeship-job-finder
https://f3d51b54-91de-4139-ae15-a42f5b6265d0.filesusr.com/ugd/3bc542_76f96f75dad04bd4866b9463d3844bce.pdf?index=true
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 › English Language Proficiency Assessment for the 21st Century (ELPA21)
• Given to any student identified by the school system as being an English Language 

Learner.
• Measures language proficiency on a scale of 1-5 in the areas of reading, writing, listening, 

and speaking.
• Student must be proficient (receive largely 4’s and 5’s in each domain) to exit EL.
• Nebraska English Language Proficiency Assessment for the 21st Century

 › Nebraska Student Centered Assessment System (NSCAS)
• Statewide exam administered to grades 3-8 each fall and spring. A winter assessment is 

also optional for districts.
• Measures progress toward Nebraska state standards.
• English Language Arts and Math: 3rd-8th Grade.
• Science: 5th and 8th grade.
• Nebraska Student-Centered Assessment System
• MEP Project Coordinators have access to NSCAS-Growth individual student results. 
• Service providers can access the Achievement Level Explorer Tool (ald-explorer.nwea.

org) to plan for student services.

Migratory Students Scoring P/A on 2021 NSCAS ELA Assessments

Grade Level PFS Status # Tested
% Migratory 

Students 
Scoring P/A

2021 State 
Performance 

Target
Diff (+/-%)

% Non-
Migratory 
Students 

Scoring P/A

3
PFS 67 13%

82.3%
-69.3%

50%Non-PFS 164 29% -53.3%
Total 231 25% -57.3%

4
PFS 56 20%

82.3%
-62.3%

54%Non-PFS 153 24% -58.3%
Total 209 23% -59.3%

5
PFS 53 9%

82.3%
-73.3%

46%Non-PFS 164 15% -67.3%
Total 217 14% -68.3%

6
PFS 74 9%

82.3%
-73.3%

46%Non-PFS 153 25% -57.3%
Total 227 20% -62.3%

7
PFS 42 17%

82.3%
-65.3%

45%Non-PFS 134 23% -59.3%
Total 176 22% -60.3%

8
PFS 44 18%

82.3%
-64.3%

51%Non-PFS 133 17% -65.3%
Total 177 18% -64.3%

All
PFS 336 14%

82.3%
-68.3%

48%Non-PFS 901 22% -60.3%
Total 1,237 20% -62.3%

https://www.education.ne.gov/natlorigin/elpa21-assessment/
https://www.education.ne.gov/assessment/nscas-system/#nscas-comm-res
https://gcc02.safelinks.protection.outlook.com/?url=http%3A%2F%2Fald-explorer.nwea.org%2F&data=05%7C01%7Cbenjamin.zink%40nebraska.gov%7C34f87f0e236d41be203c08da545c5170%7C043207dfe6894bf6902001038f11f0b1%7C0%7C0%7C637915052744781562%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=UjjywAv7EZA0TjzPX0jf5bbBNeAxYA7dQsiZCJgsylk%3D&reserved=0
https://gcc02.safelinks.protection.outlook.com/?url=http%3A%2F%2Fald-explorer.nwea.org%2F&data=05%7C01%7Cbenjamin.zink%40nebraska.gov%7C34f87f0e236d41be203c08da545c5170%7C043207dfe6894bf6902001038f11f0b1%7C0%7C0%7C637915052744781562%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=UjjywAv7EZA0TjzPX0jf5bbBNeAxYA7dQsiZCJgsylk%3D&reserved=0
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Migratory Students Scoring P/A on 2021 NSCAS Mathematics Assessments

Grade Level PFS Status # Tested
% Migratory 

Students 
Scoring P/A

2021 State 
Performance 

Target
Diff (+/-%)

% Non-
Migratory 
Students 

Scoring P/A

3
PFS 67 18%

76.7%
-58.7%

47%Non-PFS 164 27% -49.7%
Total 231 24% -52.7%

4
PFS 57 9%

76.7%
-67.7%

46%Non-PFS 153 22% -54.7%
Total 210 19% -57.7%

5
PFS 53 9%

76.7%
-67.7%

46%Non-PFS 164 22% -54.7%
Total 217 19% -57.7%

6
PFS 74 16%

76.7%
-60.7%

47%Non-PFS 152 30% -46.7%
Total 226 26% -50.7%

7
PFS 42 29%

76.7%
-47.7%

46%Non-PFS 136 22% -54.7%
Total 178 24% -52.7%

8
PFS 44 20%

76.7%
-56.7%

45%Non-PFS 134 21% -55.7%
Total 178 21% -55.7%

All
PFS 337 16%

76.7%
-60.7%

46%Non-PFS 903 24% -52.7%
Total 1,240 22% -54.7%

 › ACT and Pre-ACT
• Used to determine readiness for college.
• A common piece of data that can be used to compare all incoming college freshman.
• The state assessment for 11th graders in the state of Nebraska: NSCAS ACT
• Measures knowledge in English, Reading, Math, Science, and Writing is optional.
• Students receive a composite score in each subject area and then receive an overall 

composite score.
• The average score is 21. The maximum score is 36.
• Students may retake the entire test or individual sections. 
• MEP students may take additional tests for free. Please see the Fee Waiver Requirements 

for more information: https://www.act.org/content/dam/act/unsecured/documents/
FeeWaiver.pdf

https://www.education.ne.gov/assessment/act/
https://www.act.org/content/dam/act/unsecured/documents/FeeWaiver.pdf
https://www.act.org/content/dam/act/unsecured/documents/FeeWaiver.pdf
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Evaluation
An essential part of every educational program is evaluating its effectiveness. By collecting 
data, reviewing progress, gathering feedback, and analyzing the information, we can 
determine what aspects of the program are effective, which need improvement, and make 
informed decisions about making changes.

Government Performance Results Act (GPRA)
Enacted in 1993, GPRA was designed to improve program management throughout the Federal government. 
Agencies are required to develop a strategic plan outlining its mission, long-term goals for the agency’s major 
functions, performance measures, and reporting results. In addition to the strategic plan, agencies submit an 
annual performance report to the Office of Management and Budget with established fiscal year performance 
goals, objectives on how to achieve these goals, and an explanation of how performance is measured and 
verified. MEP Performance Indicators include:
• The percentage of MEP students that scored at or above proficient on their state’s annual ELA assessments 

in grades 3-8.
• The percentage of MEP students that scored at or above proficient on their state’s annual math assessments 

in grades 3-8.
• The percentage of MEP students who were enrolled in grades 7-12, and graduated or were promoted to the 

next grade level.
• The percentage of MEP students who entered 11th grade that had received full credit for Algebra I or a high 

math course.

Migratory Students in Grades 7-12 that Graduated in 2020-21 or were Promoted to the Next 
Grade Level from 2020-21 to 2021-22

Grade
Levels

2020-21
PFS Status

# Eligible
Migratory 

Students in 
2020-21

# Students for 
Whom Data Is 

Available

Students Promoted 
from 2020-21 to

2021-22

Students 
Graduated in 

2020-21

# (%) Students 
Graduated or 

Promoted
N % N %

7

PFS 60 39 39 100% 0 0

Non-PFS 160 84 83 99% 0 0

Total 220 123 122 99% 0 0

8

PFS 59 44 43 98% 0 0

Non-PFS 184 104 103 99% 0 0

Total 243 148 146 99% 0 0

9

PFS 56 38 38 100% 0 0

Non-PFS 144 89 88 99% 0 0

Total 200 127 126 99% 0 0

10

PFS 65 51 50 98% 0 0

Non-PFS 169 97 93 96% 0 0

Total 234 148 143 97% 0 0

11

PFS 52 43 42 98% 0 0

Non-PFS 125 66 63 95% 0 0

Total 177 109 105 96% 0 0

Total 
Grades

7-11

PFS 292 215 212 99% 0 0

Non-PFS 782 440 430 98% 0 0

Total 1074 655 642 98% 0 0

12

PFS 26 22 0 -- 20 91%

Non-PFS 122 85 0 -- 77 91%

Total 148 107 0 -- 97 91%

All

PFS 318 237 237 232 (98%)

Non-PFS 904 525 525 507 (97%)

Total 1,222 762 762 739 (97%)
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10th Grade Migratory Students Completing Algebra I or a
Higher Math Course in 2020-21 or Before

PFS Status

# Eligible 
Migratory

10th Grade 
Students
2020-21

# Students 
for Whom 

Data Is 
Available

# 2020-21 10th Grade Migratory 
Students that Received Full Credit for 
Algebra I or a Higher Math Course in 

2020-21 or Before

PFS 65 65 37 (57%)

Non-PFS 169 169 77 (46%)

Total 234 234 114 (49%)

Annual Evaluation
States are required to evaluate the effectiveness of the MEP and provide guidance to local 
MEPs on how to conduct local evaluations. A program’s actual performance must be 
compared to “measurable outcomes established by the MEP and State Performance Targets, 
particularly for those students who have priority for service.” To investigate the effectiveness of 
its efforts to serve migratory children and improve those efforts based on comprehensive and 
objective results, the Nebraska MEP conducted an evaluation of its MEP to:
• determine whether the program is effective and document its impact on migratory children;
• improve program planning by comparing the effectiveness of different interventions; 
• determine the degree to which projects are implemented as planned and identify problems 

that are encountered in program implementation;
• identify areas in which children may need different MEP services; and
• consider evaluation questions regarding program implementation and results.

You can access the latest Nebraska evaluation report here.

https://www.education.ne.gov/wp-content/uploads/2022/06/Nebraska-2020-21-Evaluation-Rpt.pdf
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Special Populations
An essential part of every educational program is evaluating its effectiveness. By collecting 
data, reviewing progress, gathering feedback, and analyzing the information, we can 
determine what aspects of the program are effective, which need improvement, and make 
informed decisions about making changes.

English Learners
Entering the English Learner Program: When students enroll in a new district, parents fill out a 
home language survey.  If the parent states that the language at home is a language other 
than English, the student receives a language screener to determine if English Learner services 
are necessary.  Students must receive domain performance levels of 4’s and 5’s in the areas 
of reading, writing, listening, and speaking to be considered Proficient in the English language.  
Students who are not proficient then begin to receive EL services.

Four Domains of English Language Acquisition
English Learners should receive practice in each 
of the following domains in each lesson they are 
participating in.  Students are scored from 1-5 in each 
of these domains on the ELPA-21 assessment.
• Reading
• Writing
• Listening
• Speaking

Exiting English Learner Programming: Each Spring, students receiving EL services take an 
assessment called the ELPA21 to determine their understanding of the English language in the 
areas of reading, writing, listening, and speaking.  Students cannot exit EL programming until 
they receive 4’s and 5’s on the ELPA21 assessment.

Did You Know? 1,852 or 46% of NE MEP students were English Learners in 2020-21!
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Proficiency Level
Reading, Writing, Speaking and Listening

Performance Expectations at the Level

Level 1: Beginning
Student displays few grade level English 
language skills and will benefit from EL 

program support.

Level 2: Early Intermediate
Student presents evidence of developing 
grade-level English language skills and will 

benefit from EL program support

Level 3: Intermediate
Student applies some grade-level English 

language skills and will benefit from EL 
program support.

Level 4: Early Advanced

Student demonstrates English language skills 
required for engagement with grade-level 

academic content instruction at a level 
comparable with non-ELs. 

Level 5: Advanced Exhibits superior English language skills, as 
measured by ELPA21.

ELPA21 Assessment results determine a student’s level of proficiency. Students do not exit the 
EL program until they have demonstrated proficiency through this exam.

Definitions for Domain Performance Levels 1-5

Proficiency Determinations

Emerging Levels 1 and 2 in all domains.

Progressing Mostly levels 2 and 3 (maybe some 4s) in all 
domains.

Nearly proficient (not a score on ELPA21) Mostly levels 3 and 4 in all domains (maybe 
some 5s).

Proficient (Student no longer in EL status but 
may need support in content area classes.) Levels 4 and 5 in all domains.
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Strategies to Use with Each Proficiency Level:
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DIGITAL RESOURCES
• Achievement Level Descriptors for each of the domains by grade level
• English Learner Proficiency Levels and Classroom Supports
• English Language Proficiency Standards

Special Education 
The process through which a student is identified as in need of special education services is 
determined by both federal and state laws. The process is very specific and can be lengthy. 
If you have reason to believe that a student you are working with is in need of extra support 
through the school, consult with their teacher to share your concerns. They may have already 
begun the process and/or might ask you to provide information that can assist them in 
identifying the student’s needs.

Did You Know? 260 students or 6% of NE MEP students were verified for Special Education in 2020-21!

https://docs.google.com/document/d/1fkKS8ugrTBINibWrIFmWRHhgaSYDlPqpoARnF5exwDE/edit
https://docs.google.com/document/d/1P5G7bO8Pp3mH2yBqllYAPuV03bXUuT0PVK63Q1C_5BU/edit
https://www.education.ne.gov/natlorigin/ell-resources/
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Referral, Identification, and Services Process

How do you refer a student you feel may need identification?
Students are typically referred to the SAT by school staff or a parent. If you feel that a student 
may qualify, you should share your concerns with the student’s teacher. You may be asked 
to be part of the process. If so, they will provide you a questionnaire or form to share your 
observations and/or data. In an early childhood setting, particularly a home-based program, 
you can contact the Early Development Network Planning Regional Team to share your 
concerns:
https://edn.ne.gov/cms/make-a-referral-0

In a K-12 setting, the referral typically begins a process that may include:
 › Student Assistance Team (SAT):

• Typically seen as the referral stage.
• Team that identifies interventions to help students experience success in the classroom before 

being referred for Special Education services. 
 › Multidisciplinary Team (MDT):

• Typically seen as the testing and determining of eligibility stage.
• Team that identifies need for special education testing, process for testing the student, and 

determines eligibility for Special Education services. *If a student qualifies for Special Education 
services, they will participate in the MDT process every three years.

 › Multi-Tiered System of Support (MTSS): 
• Supports or interventions leveled to ensure success for ALL students with the idea being that 

specific supports are best practice for all learners, some students, or just a few students.
 › Individualized Education Plan (IEP):

• Typically seen as the goal setting and service planning stage.
• Focuses on how to educate the student.
• An IEP: 

 - identifies specific, measurable, and timely goals,
 - determines time allotted for and location of services,
 - Identifies accommodations or modifications that must be allowed for students to meet their 

goals successfully,
• An IEP meeting is held annually to review goals and progress for the student.

 › 504 Plan
• Another way to qualify students for Special Education services if an IEP is deemed inappropriate,
• Typically seen as the goal setting and service planning stage,
• Focuses on accessing learning.

Accommodations
If a student is on an IEP or 504, there will be a list of accommodations that anyone providing 
instruction to the learner should be aware of and actively implementing to help meet goals.
Accommodations allows students to learn the same content as their regular education 
peers, but in a different way. Sample accommodations might include:
• Extended time on assignments and assessments.
• Shortened assignments or assessments.
• Ability to have directions or portions of assignments and assessments read aloud
• Use of specialized materials such as graphic organizers, manipulatives, calculators, or 

notes.
• Scheduled breaks.
• Preferential seating in a classroom.

https://edn.ne.gov/cms/make-a-referral-0
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Modifications
Some students on an IEP will receive modifications to their learning.  This is more intense than 
accommodations. Modifications change what the student is taught or expected to learn. 
For example: A third grader may have a disability that makes learning what his/her regular 
education peers are learning inapplicable so the curriculum will be modified to help the 
student meet his/her goals.  While most students in class are studying place value, this student 
may be working on identifying numbers.  While most students in class are working on a science 
investigation, this student may be learning how to take lids off and put them back on a variety 
of containers.

Strategies
There are many strategies that you can use to make learning more accessible for students 
who have challenges.
• Make learning very visual.
• Use manipulatives, especially for math.
• Try to limit directions to 2 or 3 at a time.
• Review learning or check for understanding frequently.
• Build in breaks.
• Allow movement during the lesson.

Parent Engagement
• Parents are active participants in the entire Special Education process from referral to 

determination of services.
• Parents must have access to testing information, plans, and parental rights in their home 

language.
• Parents can call a meeting with the SAT, MDT, or IEP team at any time and must have 

access to an interpreter for those meetings if it is necessary.
• Parents have the right to refuse Special Education services.

DIGITAL RESOURCES
• CDC: What is Autism?
• Family Guide to Special Education
• Parent Rights for Special Education
• What is an IEP?

https://www.cdc.gov/ncbddd/autism/facts.html
https://www.education.ne.gov/sped/family-guide-to-special-education/
https://www.education.ne.gov/sped/parent-information/
https://www.parentcenterhub.org/iepcontents/
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High Ability Learners
The vision for High Ability Learners (HAL) in Nebraska is to ensure that all gifted and talented 
students in Nebraska have meaningful opportunities for academic and personal growth 
commensurate with their abilities as well as career development to actualize their full potential 
and become lifelong learners who are college, career, and civic-ready. Here are some 
considerations: 
• HAL students may not be strong in all areas.
• Gifted students have domain-specific talents and interests.
• Twice-Exceptional Students (gifted and disability).
• Low income and minority students.

Advocacy
• Service providers may help guide parents and families of HAL students.
• Assist with strategies to advocate for their child’s needs in school.
• Provide available resources.

DIGITAL RESOURCES
• High Ability Learning in Nebraska
• Nebraska Association for the Gifted
• NDE High Ability Learners

https://cdn.education.ne.gov/wp-content/uploads/2021/01/HAL-Vision-and-Mission-1.pdf
http://107.182.234.62/~negifted/
https://www.education.ne.gov/hal/
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Migratory Students Receiving Support Services during 2020-21

Grade
Levels

2020-21
# Eligible

Received Support 
Services

Received 
Counseling

N % N %

0-2 238 109 46% 14 6%

Age 3-5 697 519 74% 41 6%

K 249 186 75% 42 17%

1 289 227 79% 33 11%

2 296 223 75% 40 14%

3 299 228 76% 44 15%

4 256 199 78% 36 14%

5 261 190 73% 44 17%

6 273 234 86% 79 29%

7 220 195 89% 97 44%

8 243 198 81% 86 35%

9 200 160 80% 78 39%

10 234 195 83% 114 49%

11 177 137 77% 72 41%

12 148 123 83% 79 53%

OSY 209 152 73% 23 11%

Total 4,289 3,275 76% 922 21%

Migratory Students Receiving Support Services during 2020-21

Material Resources
Referrals
Nutrition

Guidance Counseling
Translation/Interpretation

Health Services
Life Skills

Transportation
Clothing

Youth Leadership
Technology

Family Literacy

# Students/Youth

0 500 1000 1500 2000 2500 3000
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654

306
208

174
97

Support Services
Definition of Support Services: are those educational or educationally related activities that: 
1. directly benefit a migrant child; 
2. address a need of a migrant child consistent with the SEA’s comprehensive needs assessment 

and service delivery plan; 
3. are grounded in scientifically based research or, in the case of support services, are a 

generally accepted practice; and 
4. are designed to enable the program to meet its measurable outcomes and contribute to 

the achievement of the State’s performance targets. 
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Providing Support Services
Before providing support services, you will need to determine if there are other programs that 
may be better positioned to meet the needs of the student or family you are working with. 

Community Resources
Work in consultation with your project to identify agencies and businesses in your local 
community that can assist families with necessary support services such as healthcare, 
transportation, food, and clothing. Provide a list of these agencies, along with addresses and 
phone numbers to families on the initial visit. Including directions, pictures, and a list of what 
each agency or organization requires is also very helpful. For example, there may be income 
guidelines or citizenship requirements to participate in some programs and services.

Agencies to consider adding to a Community Resource List:
• https://mylnk.app/set-language?currentUrl=home 
• Banks
• Clothing banks
• Daycare providers
• Dental health providers
• Food pantries
• Grocery stores
• Hardware stores
• Healthcare facilities
• Libraries
• Mental health & counseling
• Pharmacy locations
• Secondhand stores
• Social service agencies
• Transportation companies
• National Center for Farmworker Health

https://www.findhelp.org/
https://www.findhelp.org/
https://mylnk.app/set-language?currentUrl=home
http://www.ncfh.org/callforhealth.html


66

Documentation and Service Codes
As with documenting instructional services, service providers also need to record support 
services they perform and deliver to students and families. Linked here are the Support 
Service Codes that represent MEP-funded services that include, but are not limited to, health, 
nutrition, counseling, and social services for migrant families, necessary educational supplies, 
and transportation. The best time to record this information is as soon as you are able to after 
the service is provided.

To learn more about the Nebraska Department of Education Migrant Education Program, 
please visit https://www.education.ne.gov/migrant/ and the United States Department 
of Education, Office of Migrant Education: https://oese.ed.gov/offices/office-of-migrant-
education/.

https://cdn.education.ne.gov/wp-content/uploads/2020/08/Nebraska-Service-Codes-Updated-2020.pdf
https://cdn.education.ne.gov/wp-content/uploads/2020/08/Nebraska-Service-Codes-Updated-2020.pdf
https://www.education.ne.gov/migrant/
https://oese.ed.gov/offices/office-of-migrant-education/
https://oese.ed.gov/offices/office-of-migrant-education/

