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Zoom in on Section 2: 
Teaching and Learning

Reflect on your responses to 
questions #7-#8

What do current assessment 
practices look like at your school? To 
what extent are they informing how 

teachers identify and address 
unfinished learning?

Connecting to our Assessment



Participants will:
• Explain the critical role of assessment of early literacy 

skills for identification of unfinished learning and equity
• Recognize best practices and potential pitfalls in the 

assessment of Early Literacy skills
• Examine best practice in data analysis practices
• Reflect on current assessment practices and develop 

an action plan

Objectives



Time Topic
10 min Getting Started
20 min Assessment Best Practices and Pitfalls
50 min Case Study: Analyzing a Model Approach to 

Assessment and Data Analysis

10 min Wrapping Up and Next Steps

Agenda



Be present: keep camera on when possible

Audio: stay on “mute” if you are not speaking

Engage with others: Zoom Breakout Rooms feature!

Chat: use the chat feature when prompted

Materials: Soft copy of the note catcher; links in chat box 

Zoom Norms



Access Your Materials

Click on the link shared in the chat.

Click “make a copy”



Assessment Best Practices

“...determine how to bring students into 
grade-level instruction, not whether to 
bring them into it.” 
(2020–21 Priority Instructional Content in English Language Arts/Literacy 
and Mathematics)



● Administer diagnostic assessments at the beginning 
of the year and at periodic checkpoints throughout 
the year,

● Employ formative assessment practices to monitor 
how students are progressing with learning and 
applying grade level skills.

● Use progress monitoring to ensure students are 
continuing to progress toward mastery 

Assessment Guidance for Foundational Skills



• Identify missed teaching and learning or 
learning not yet finished.

• Assessments should inform where students 
are in the sequence of skills that have been 
taught in their curriculum so that strengths 
can be identified and gaps can be 
addressed.  If assessment is not from the 
curriculum then data should be looked at 
through the lens of what has been taught.

Diagnostic Assessments



“... assessment must occur as close to instruction as 
possible, and in the mode in which it will provide the 
most meaningful guidance.... The point of 
assessment in this case isn’t to generate data about 
what students get right or wrong, it’s to understand 
how to support students as they work.”

2020–21 Priority Instructional Content in English Language Arts/Literacy and Mathematics

Formative Assessment Practices



Checks for understanding should 
● occur frequently throughout the week during instruction 
● be linked to curriculum being used (embedded in units and 

lessons)
● reflect a range of practices (i.e., check lists, student work, 

student discussion)
● be used to celebrate and capitalize on strengths
● identify how students are progressing with learning and applying 

grade level skills independently and accurately 
● inform if adjustments to instructional approaches are needed  
● be used to inform targeted remediation (small group or 

individual) to address incorrect and/or partial understandings as 
quickly as possible

Formative Assessment Practices



In grades 2-12 periodic assessment of fluency with grade-
level texts should be administered to progress monitor and 
identify if additional supports are needed. Student’s use of 
appropriate accuracy, rate and expression should be 
reviewed against national norms.

Formative data about fluency can be gathered from 
listening to students read aloud during choral reading, 
paired reading, etc.

Progress Monitoring



A Tale of Two Classrooms



Mr. Landry Ms. Williams

A Tale of Two Classrooms



What do we see in Mr. 
Landry’s practices 

does not align to best 
practices in 
assessment?

Mr. Landry

Read and Annotate: Mr. Landry Case Study



What do we see in Mr. 
Landry’s practices 
that do not align to 

best practices in 
assessment?

Mr. Landry

Let’s Chat



• Purpose of assessments is for compliance, 
labeling students for placement.

• No ongoing collection of data to identify 
and provide timely supports for students 
that need more targeted instruction and 
practice.

• Data is collected, entered in a data 
collection spreadsheet and sent home but 
never analyzed or addressed to ensure 
mastery.

• Pacing for coverage of material not mastery

Misaligned Practices



Don’t use 
assessments as 
gatekeepers to 
grade level 
learning!

Assessment Pitfalls



A Model Approach



Ms. Williams

What do you see in 
Ms. William’s practices 
that aligns to best 
practice in 
assessment?

Read and Annotate: Ms. Williams Case Study



What do you see in Ms. 
William’s practices that 
aligns to best practice 
in assessment?

Ms. Williams

Let’s Share



● Administers a diagnostic screener at the 
beginning of the year and analyzes data to 
identify and address gaps in student’s 
mastery of foundational skills that have been 
taught in previous grade(s)

● Collects formative data from daily lessons to 
capture student progress and adjust 
instruction to meet student needs. 

● Core materials from high-quality aligned 
curriculum are used for reinforcement and 
reteaching.

Ms. Williams

Let’s Debrief



• Review the agenda for 
Ms. William’s team data 
meeting 

• Reflect: how does this 
approach compare to 
how you are currently 
using data in your 
school?

Data Meeting Agenda



Data Meeting Agenda



End-of-unit, or summative 
assessments provide a lens into how 
students have responded to specific 
skills instruction that has been 
delivered. This data can be analyzed 
for trends to determine the 
effectiveness of the delivery of 
instruction and/or gaps in specific 
student’s skills acquisition.

Summative Assessment



Unit Assessment: Word Recognition



Unit Assessment: Reading A Text



Unit Assessment: Grammar



Data Meeting Agenda



In Your Breakout Room
Using the guidance in your note 
catcher for scoring each component 
of the Grade 1, Unit 2 assessment, 
highlight where students scored below 
proficient in each column.
Discuss
● What patterns do you notice in this 

data for individual students and for 
the class? Be sure to include 
celebrations!

Unit Assessment: Word Recognition



Share:
What patterns 
do you notice in 
this data for 
individual 
students and for 
the class?

Unit Assessment: Word Recognition



Data Meeting Agenda



Unit Assessment: Examining Patterns in 
Student Work 

Additional Data Breakdown:
Noah: 11/15 missed # 1 (bit), 2 
(rise), 4 (rat), 13 (shore), 14 (pan), 
Krystal: 10/15 missed # 3 (cheek), 
5 (bet), 7 (bet), 13 (shore), 15 
(wed)
Amanda: 5/15 missed # 2 (rise), 3 
(cheek), 4 (rat), 6 (cut), 7 (bet), 10 
(lint), 12 (sheet), 13 (sort), 14 (pit), 
15 (feed)
Alejandro: 10/15 missed # 1 (bit), 2 
(robe),  10 (lint), 12 (shin), 15 
(feed)

In Your Breakout Room
Review the additional data 
breakdown about the 4 students 
who performed below proficient 
on the Word Assessment.  
Refer the word assessment 
directions in the note catcher on 
page 5.  The student response is 
in parenthesize.  
What patterns do you see in the 
individual student errors?



Based on analysis of student work students 
demonstrated unfinished learning of the 
following patterns:

Noah: “a-e”, “i-e”
Alejandro: “i-e”
Krystal: “ee”
Amanda: unfinished learning indicated 
across all vowel patterns assessed

What 
patterns 
did you see 
in the 
individual 
student 
errors? 

Let’s Debrief



Data Meeting Agenda



● Review the teacher’s reflections based on 
her observations during instruction

● Chat: Why is it important to take this step 
prior to developing and action plan?

Data Meeting



Wrapping up



• To what extent is this work currently 
happening at your school?

• What is one action you may take based 
on today’s session? 

Reflect



● School based leaders/teachers: Collaborate to 
lead a data meeting (with a single teacher or a 
group of teachers) focused on foundational 
reading skills

● District leaders: observe a data meeting focused 
on foundational reading skills

Before Our Next Session
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