Nebraska Educator Equity Plan
Elementary and Secondary Education Act (ESEA)
Sections 1111(b)(8)(C) and Section 1111(e)(2)

August 25 2015

Section 1. Introduction

a ! Odzf GdzNBE 2F aOK22f &dzOO StasdaimdibNIo B & NInitxdve RSy G >
Accountability for a Quality Education System, Today and Tomorrow (AQuEBd&dijically in the

Educator Effectiveness tenetAQUESTT integrates components of accountability, assessment,
accreditation,college andcareerreadiness standardsind data into a system of school improvement

and support for all studentgincluding minority and poor students) Yy R &8 OK2 2 f AESEA b S 6 NJ ¢
Educator Equity Plan is integrated into AQUESTthat there isa comprehensive approach to ensuring

access to quél educators for all students, especially the most disadvantd@eduding minority and

poor students) and to strengthening and maintaining teacher and principal effectiveness throughout

the state.

AQUESTT wamllaborativelydevelopedand approvedby the NebraskaState Board of Education in

response tastate legislation requiring a new accountability system with the goal of establishing a vision

of 002dzy il oAfAdle F2NJ I ljdzrft AdGe SRdzOF iThe fAQuESdTa i SY T
framework & designed arountivo majordomainsandsix tenets:

Student Success and Acc&ssmnain
Tenets:
1 Positive Partnerships, Relationships and Student Success
9 Transitions
9 Educational Opportunities and Access
Teaching and Learning Domain
Tenets:
1 College and Cared®keadiness
 Assessment
9 Educator Effectiveness

Each tenet is further defined by areas of focus. For each area of focus, spedifitoisgdimeasures
(data points) and timelines are in the process of being developedher information on AQUESTT can
be found at:http://aguestt.com.

The areas of focus fohe Educator Effectiveness tenet of AQUESTT are:
Nebraska Teacher & Principal Performance Framework
Professional Learning

Building Leadership Supports

Effective Localdticy Makers & Superintendents

=A =4 =4 =4
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Work has begun on some of the areas of fodasNovember of 2011, the State Board of Education
adopted the Nebraska Teacher and Principal Performance Framework
(http://www.education.ne.gov/documents/TeacherPrincipalPerformanceFramewotkiLpdf) The
Frameworkdocumentidentifies a set of effective practices that characterthe best teachers and
principals. It was developd through a collaborative process utilizing a fartgmber stakeholder
group representing teachers, principals, higher education representatives, school board members,
parents and community membersin addition, hundreds of school teachers and admiaistrs were
engaged in stakeholder feedback opportunitiedh February 2012, théNebraskaState Board of
Education approved the development of models for teacher and principal evaluations based on the
Nebraska Teacher and Principal Performance Framewdmkthe spring of 2013, seventeen pilot
schools, representing all sizes of schools andyedigraphicregions of the state, began a twgeear
process of designing and testing performance evaluation modetsbedded within the Framework is

the importance ohaving a uniform model of instruction in every school distrielot schools selected
SAGKSNI / KI NI Rramévgork 5ot Teackirg N2 yw2% S NJi Caashl EValuafiéh Mibdel
Starting in the 20186 school year, this pilot project will be expaadto any district in the state that
elects to participate. At this time, there is no intention of mandating a single model or models for
teacher and principal performance evaluations that all districts must adopt.

The entire AQUESTBystem framework hasalso been incorporatedas recommended practices in

b S 6 NJ Rule L(® Regulations and Procedures for the Accreditation of Schadbie initial phase of
implementing AQUESTT begins with state accountability for student achievement on statewide
assessmets starting with the201516 school year. This system walhnuallyrate every school and
RAAGNARAOG a SAGKSANWBEOREt BYHNR O8BEVEe D22RT (KS &
LYLINR@SYSyiés GKNBS aOK?22 tnée todmpibwehased ¢ ardilyst bfildaa & y SS
relative tothe SixAQUESTT tenes A f £ 0SS GF NBSGSR ¥ SbhookyThiS Bggigy G A 2 y
Pan willfocus on these Priority Schools, as they are considered to be of highest need.

Achieving equity in @ess to effective educators in Nebraska is influenced by demographics and
geography. Irthe 201314 school year student membershih y (0 K S &diSticts @uipéd frearm
51,069 to 76. Onlfour districts had 10,000 students or more. Eight districd imembership of 100 or
fewer students. In a state thaainks 18 in number of square miles and 3t total population there

are many necessarily small schools in small communities that are very challenged tateaen
educators much lesdo ensue these educatorsare appropriatdy endorsal. Many small rural districts

rely heavilyon technology and distance learning to offer educasibapportunities that would not
otherwise be availableThe small populations of staff and students in these sch@ibo present
challenges in analyzing data and reporting results.

Nebraska has lihtermediate service agencies @lEducational Service Units (Epthat provide

direct services to every district. The ESUs are governed by a Coordinating Councdl accredited
OKNRdzZAK (GKS 5SLI NIYSYyd 27F 9 RdzO20G2koZefurd thevE@IsGndy n @ ¢
NDE to coordinate and collaborate on specific statewide activities supported with state funds called

Core Services. The current statewidlgority activities are (1) the Teacher & Principal Performance
Framework, (2) use of data including the development of a new dashboar@®atadLiteracy training

through the Data Cadre, and (3) using technology for instructional support and professiamatdea
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through BlendEd.The ESUs play a vital role in state educational initiatives as thethengrimary
providers of professional development throughout the statés part of their work on th&eacher &
Principal Performance Frameworkhe ESU staff avelopers and representatives of the higher
education teacher preparation programs have developéchin-the-trainersmodel that focuses on the
instructional models used in the evaluation process.

In addition to being a state with many small rural digts, or mayben partbecause of that, Nebraska
is very much a state that has traditionally relied on local control of educafibere are no state
requirements forpolicies or practices ithe recruitment, hiring, inductionof new teacherand minimal
requirements forprofessional learningr trainingof teachers and principaldMost importantly for this
plan, there is nanandatedstatewide performance evaluation system for teachers or principals.

Nebras]  Qa 9 RdzOF 12 NJ 91j dzA (i & a dollafbratire approRch @dlvidgLidterhal ( K N2 dz
and externaktakeholdergroups for input and support using a process that

1. Began with identifying the guiding principles
a. Integrating with AQUESTT and incorporating and supporting activities throughout the
NebraskaDepartment of Education to best utilize resources and experéiad
b. Using existing data and existing groups and efforts for stakeholder engagement,
including use of technologto expand participation and involvement
2. Explored existing or planned tagties and initiatives within ESEA programs, early childhood,
special education, career educatideacher preparationassessmentand data systems
3. Analyzedthe profile data provided byU. S. Department of Educatibn G KS &GF G65SQ& b$S
Student and &tff Record SystefiNSSRSand other reportsresearchand analyses conducted
by internal andexternal groups
4. Worked with stakeholders and the public to identify the issyies. root causespnd the
underlying reasons for gaps @ducator effectivenesswith specific attention given to minority
and poor studentsand define strategies to ensure equitable access for all students, particularly
minority studentsand studentsfrom families living in povertyand to develop andtrengthen
the effectivenesf all educators
5. Establishedstrategies, statewide performance goals and measurable objectives for the
required annual reporting.

Section 2. Stakeholder Engagement

With Educator Effectiveness asenet of AQUESTThis ESEAducator Equitylan becomes part of

every conversation about the new accountability modeDne way Nebraskaathers input and
feedback on proposed education initiativessthrough a series of Policy Forums conduciédarious
locationsacross the state A policy forum uses orgared focus discussion groups of selected (invited)
local community members, school board members, organizations, businesses, and district educators
and administrators. While the early Policy Forumdisted here did not focus specifically dme ESEA
Educate EquityPlan the topicof equal access to effective educators, especially for minority students
and students living in povertyyas integrated into the conversations through the AQUESTT tenet on
EducatorEffectivenessnd in thelater Waiver Policy Forumthrough the conversations about thé' 3
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Principle on teacher and principal evaluationStakeholder engagemerin AQUESTT and Educator

Effectivenessvas gathered from many sources and audiehover many month&nd continues as the
new AQUESTAccountdility systemis being developed and refined.

Summary Chart oStakeholder Engagement20142015

Meeting and Topic Date(s): Goal/Activity Stakeholder GrougParticipants
AQUESTT Policy Forun 9/25, 10/20, Collect input into Superintendents 37
Public input forums 10/21, 10/23, | tenets of AQUESTT | Principals 34
held across the state | 10/27, 10/29 | includingthe Teachers22
Educator Directors (Curr/Sped/Student
Effectivenessenet Services) 22
and equal access to | Higher Ed12

effective educators

Canmunity Members 21
ESU representatives39
NDE- 21

Other- 26

State Board 6

AQUESTT Policy Forun
Public input forums for

students

11/17

Collect input into
tenets of AQUESTT
includingthe
Educator
Effectivenessenet
and equal access to
effective edwcators

High school age students from
across the state

Statewide Data Cadre

12/1

Overview of
AQUEST, Tncluding
the Educator
Effectivenessenet
and equal access to
effective educators

Representatives from NDE,
Educational Service Units (ESU),
Institutions of Higher Education
(IHE)

AdvancE[State Council

12/12

Overview of
AQUEST, Tncluding
the Educator
Effectivenessenet
and equal access to
effective educators

Representatives from public and
private k12 schools and districts,
IHEs and ESUs

Education&Service
Unit #9

12/15

Overview of
AQUEST, Tncluding
the Educator
Effectivenessenet
and equal access to
effective educators

Regional principals and
superintendents

Educational Service
Unit #1

1/13

Overview of
AQUEST, Tncluding
the Educator
Effectienesgenet
and equal access to
effective educators

ESU administrators and staff

State Accreditation

1/16

Overview of

Representatives from-&K2

Nebraska Educator Equity Plan 2015

Page4




Committee

AQUEST, Including
the Educator
Effectivenessenet
and equal access to
effective educators

districts, IHEs, school boards,
community members

Metropolitan Omaha | 1/17 Overview of Representatives from-K2
Education Consortium AQUEST Including | districts, IHES, district assessmen
the Educator directors and administrators
Effectivenessenet
and equal access to
effective educators
ESU Professional 1/20 Overview of Representatives of all Nebraska
Development AQUEST Including | Educational Service Units
Organization the Educator
Effectivenessenet

and equal access to
effective educators

Policy Forums

3/16 and 3/23

Overview of
Proposed Waiver,
including Equity Plan

Representatives of various
community stakeholder groups

Nebraska Council on
Teacher Education
(NCTE)

3/20

Analyze data,
identify root causes,
propose strategies

NCTE Members (see descriptio
below chart)

ESEA/NCLB Committe|
of Practitioners (COP)

3/24

Analyze data,
identify root causes,
propose strategies

COP Members (see description
below chart)

AQUESTT EmMPOWER]
by DATA conference

4/27 and 4/28

Review proposed
EducatorEquity Plan
with opportunity to
submit feedback and

comments

Over 800 school administrators
and teachers attended the
statewide annual conference

Two groups of external stakeholders and two internal groups playadicularly major roles in
developingb S 6 Nk &du¢at@rEquity Plan The externaktakeholdergroups were theNebraska
Council on Teacher EducatigNCTE) and the ESEA/NCLB Committee of Practitioners (NOWE is

comprised of approximately 60 members, representinghree main constituency groups:

school

administrators, teachers, anthe 16 approved collegend university teacher preparation programs in
the state Also represented on thCTE fultouncil arecommunity colleges, private and pubtichool
administrators and teacherand date education assaation leaders NCTE Membegxe appointed by
the State Board of Educatio@n March 20, 2015his group was tasked with analyzing the data and
helpingto identify the root caussor underlying issuess well as proposing strategies to meet those
issues Members of this group were also asked to review and provide feedback on the draffplan.

group was involved because having the individuals who make education preparation and certification

recommendations to the State Board of Educatiwas considerel critical to assisting the staten

developing this equity planNCTE is a unique advisory group to the State Board of Education, and is the

only group of its kind in the United States, having been in existence for over 60 y&drs. Adult
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Services tem in NDE along with the NCTE Coundigs the responsibility of developing rules and
regulations andnaking recommendations to the State Board &mproving the educator preparation
programs in all of the universities and collegéagendaor March 20 neeting is foundn Appendixd).

Stakeholder group inpuat the March 20 NCTE meetifrgm those currently working in school districts

(teachers, administrators, and higher education field experience representata@sys the state

identified the major mpact poverty has ostudent learningand achievementand that it is becoming

increasingly difficult to overcome mampvertyissues at the local school level due to declining federal

and state resourcesWith the huge recentincrease in Early Childhogufograms inb S 6 NJ guBlit Q a
schoolsthis stakeholderA NB dzLJ LINSRAOGA GKS W3ILFLAQ AY DbSH! | OKA!
upcoming yeardF poverty issues are addressed. Partnershipess the stateare currently being

developed with thenew Buffett Early Childhood Institut¢hrough the University of Nebraska system,
specifically through the W! OKA S@SYSy (i  Dtplibuifeinstitute Bap@Eaedu) This

stakeholder groumlso notal that 6-year cohort data (as compared teyéar cohort) would most likely

show graduation rates are improving, amre high schooktudentsare staying in schoollonger until

they meet all requirements for obtaining their high school diploma. This gadsp noted the
A0NBy3IiKa 2F bSoNIailQa KAIK &GFyRINRaandtald (St OK
those high standards need to continue, especially temchers who work withminority and poor

student populations. While newto-the-profession teachers make up approximatelgly 5% of the

total teacher population annually, mentoring and professiogdwth opportunities must be provided

by districtsas those teacherdegin their professional careers working with students #melr families,

and especially with minority and poor students.

The ESENCLBCommittee of Practitionersnembers participated inthe underlying issuesr root
causeanalysis and proposestrategiesat their regularly scheduled meetirapn March 24, 2015.The

Committee members represent the required groups as defined in NCLB incldditrgct staff and
administrators, ESU representatives, pupil services persopaegnis and program representatives

from across the stateb SO NI a1l Qa / ht A& | nfupthd has @& thieg/tRfouF dzy Ol A 2
times a year since the requirement was createdNo Child Left Behind in 2002Members of the COP

were also involved in reviewing and providing feedback on the draft plan andstafi@mancegoals.

(Agendaor March 28 meetingand PowerPoint presentatiois foundin AppendixA.)

Twoadditional regional Policy Forurfiscus groups were heldy al NOK wWamp Ay GKS aid
urban areas of Omaha and Lincaéingather stakeholder input on a proposed ESEA flexibigyest

(waiver).hy S 2F GKS F20dza 3 NP dzL¥>sKed BringuDaizéhé issfeyefjuitydnlJA O& & L.
access to effective educators assist us in the development of the Educator Equity :Piiow can we

(Nebraska) ensure thall students, including minority and poor studentkave equity and access to

KAIK ljdzZr fAGe AyadNHzOGAZ2yYy | fionBhese stikéhSlderdgiips ek Q £ N
gathered that included making sure teachers are appropriately endorsed and appropriaseineas

and that fist@ S I NJ-toWhe-EIMR2 T S a & A 2 gfeQsuppdBied QHoBdiEmentoring, professional

learning and additional support. The use of distance learning and other technologies were also
suggested as ways to ensure all studemtsoss the e, including minority and poor students, have

equal access to appropriately endorséghchers. The use of technology also allows for mentoring and
LINEFSaaAz2ylf fSFENYyAy3 G2 GF1S LIFOS:E Ylye GAYSa N
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The Policy Fams participants included district multicultural liaisons, community members, board
members, district teachers and administrators and representatives of youth and community
organizations such as the Urban League.

On April 2728, 20150 KS & ! v 2OVEREbY S Y ¢ tohferencehad over 800 teachers and

administrators in attendance LYy | RRAGAZ2Y (2 LINBaSyidlidArzya 2y

activities, a separatéiscussion focused specifically tris Educator Equity Plan with an opportunity
for attendees to submit feedback and comments(Copy of AQUESTT conference PowerPoint
presentation slides are included in Appendix Again, participants mentioned the need for additional
resources, especially for students and families challenged by powertyral areasas many funding
sources that have been used previouslyassist schoolsutside of the urban areas of the statee
either no longer available, or have seen substantialide.

An educator equity work grouwithin the Nebraska Departent of Education was establisthéo lead

the development of thigquity plan and oversee the subsequent measuring of progress and reporting.
The Educator Equity Team brings together leaders from across the teams in the Deparfitent.
equity work groupalso held Departmenrtvide meetings togather input on underlying issues root
causesand postble strategies to address theras well as review the draft plan apérformance goals
prior to submission.

A second internal group that included leaders atalff from ESEA Federal Programs, Early Childhood,
Special Education, Curriculum and InstructiBiguity and Instructional Strategie€areer Education,
Adult Services and Teacher Preparation, Assessment and Accountability, itdtoredand School
Improvement, and the Data Research and Evaluation tegradicipated in the development of the
equity plan and the review of the draft plan before submissionThese meetings provided the
opportunities for work across the NDE to be aligned with the equity ptahsaipported the integration

of equity issues into existing effortspecifically the new AQUESTT accountability system

(NOTE: Input from the various Stakeholder Groupsgas compiled and included the Section 4
Strategies section of taplan, beginny 3 gA G K W! yRSNI @Ay3 L3adzSakwz22i

Dr. Matthew Blomstedt, chosen by the State Board of Education to lead the Nebraska Department of
Education as Commissioner as of January 1, 2014 Hewery first day in the positiomas emphasized

/A

BPSNE ad40dzRSYy i SOSNE RIFIeQ: IyR Aa fSFRAYy3a (GKS AYL

Quiality Education System, Today and Tomorrow) systeinich hasnow been approved by the State
Board of Education This innovative approach views eachdgnt holistically, classifies all schools into
four performance levels, and provides many opportunities for every Nebraskan to get involved. (See
http://aquestt.com and You are Part of Something Broader, Bolder, Better: Key Message Packet
which was just rolled out on July 29, 2015 tte annualb 59 | RYAY A &G NI {2 NRA&
AQUESTT is consistent with the statewide vision #llastudents must reach thdleSA assessments
Yroficiencylevel. Currently, three out of four Nebraska students do meet state standards for reading,
writing, mathematics, and science, and a steady increase is showing more students reaching the
WLINEBFAODOAE SPSE S OK &St N ¢CKAA GF1Sa KIFENR 62N]
only has there been an increase in the percentage of students proficient on standards, but also an
increase in the percentage of students exceeding the starglavihile the percentage of Nebraska
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students meeting state standards has improved, overall, all Nebraska teachers know Nebraska can still

do better. Going forward, the focus will continue to be on equity of educational opportunity and

closing the educatinal achievement gap among groups of studems. more datdbecomesavailable,

tcan6 S RA &I 3ANBIIGSR gAGKAY (KS WoSt2g¢ LINPFAOASyOe?
school building.Focusing on every student every day is key to studentesscanccontinuousschool

improvement

Section 3. Data Analysis

Data Analysis
The steps taken to complete this phase of the equity plan included

1 Identifying availablgublic schooK-12 data andpossiblesources, reports and research
that includedthe statutory metrics of experience, qualifications and appropriately
endorsed teachess and principalsas well as other possibly relevant sources of
information and dataA y Of dzZRAY 3 Whdzi W2V @ASX RS KRG I DKISA.
Yhexperiencefeachasat both elementary and secondary levels

1 Determining the bestvays to compare data andketermining comparisons dhe upper
and lower quartileof schoolbuildingswhen ranked by the percentage of poverty and
minority populations(i.e. the top 25% of yblic school buildings in the state with the
highest percentages of students in poverty as determined by those eligible to receive
free and reduced lunches compared to the 25% of public school buildings in the state
with the lowest percentages of studenits poverty as determined by those eligible to
receive free and reduced lunchesnd the top 25% of public school buildings in the
state with the highest percentages of minority students compared to the 25% of public
school buildings in the state with thewest percentages of minority students);

1 Deciding to further define the data to comparisons at the elementary school and
secondary school levels

1 Creating reports that disaggregated data@ming to these metrics and comparisgns

1 Reviewing theinitial reports, searching foiother analysispossibilities such as rural
versus norrural schools

1 Creating charts to more succinctly differenti@ed communicatéhe comparisons

9 Discussing data for analysis and data that is lackbmged on input fromall
stakelolder engagementorums and meetings discussigrad

1 Determiningthe data to be used andoncludingthat addressing the lack of data should
be a strategy in the final plan.

Educator Equity Profile Data

The NDE Educator Equifieam first examined the Edator Equity Profile Data from the U. S.
Department of EducationThe Educator Equity Profile Data included teacher absenteeism rates.
Nebraska is not usingeacher absenteeisndata in their analysis sincthis was data districts self
reportedin the Civi Rights Data Collectionlt alsoappeared there was great misunderstanding among
districts regarding reporting. There wag state level checking auditingof the selfreported data In
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addition, data from an initial data collection is typicaligt usedin Nebraskadue tothe possibility of

reporting errors In additionthe Nebraska Department of Educatitvad more current dataavailable

than what was presented in th€ivil Rights Data CollectioAs thesummaryfrom the Educator Equity

Profile D#a below indicates, Nebraska does r&tiow large difference2 NJ Wiiihg ldeSke metrics

and datady 2 0 A0S GKI G Ay Y2ald Ol &S$afar thésK Sasopdtiwakm Q | NB
determinedthat the USDEEducator Equity Profile Data NOT be used

Educator Equity Profile Dat&ummaryfrom the U. S. Department of Education
Educator and Classroom Characteristics
Percent ' Year | Percent of Percent of classeg Adjuged average
Teachers teachers without | taught by teacher salary
certification teachers who are
not highly
qualified
Highest Poverty 5.7% 0.3% 0.6% $51,857
Quatrtile
Lowest Poverty 4.1% 0.1% 0.3% $47,868
Quatrtile
Difference between
g1t A (@t 1.6% 0.2% 0.3% $3,989
poverty quartiles
A®PSd WDI LJ
Highest Minority 5.5% 0.2% 0.5% $52,561
Quartile
Lowest Minority 4.8% 0.2% 0.6% $51,010
Quartile
Difference between
highest and lowest 0.7% 0.0% 0.1% $1,551
minority quartiles,
A®PSd WDI LJ
All 4.9% 0.3% 0.6% $51,193

ESEA Highly Qualified Teacher Data

Next, tk S 9 { 9! NEB lj dzA NS Rl SIKOKIKNES Rjldd It ASFIAE4 SchoolWéay S R @ L
Py dHm: 2F (GKS GSIFIOKSNE 2F O2NB | OFRSYAO adzeSoOida
annual report card the State of the Schools Report (SOSRjth only 1.76% of courses in tiNCLB

Core Academic areas being taught by NCLB-Quaalified teachers,here were no notable ap<or

differences to address at elementary or secondary level in arnlyeofninority, poverty or rural school

comparisons (http://reportcard.education.ne.gov/Default_State.aspx There have been recent

changes at NDE as to hdWCLB Qualified teacheéata is collected, which miglaccount for most of

GKS WIIFLIQE a YIy&Q2RARKY 2KNS FSND AREANNICERORMIMI 0 & RA
Teacher data is now taken from the Student Grades reportsvdrilg the number of reporting errors

has gone down significantly in year two of this change, there are still some misunderstandotefs by

stewards at the district level as to the student gradegorting.
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. A A OA Qéngitiididal Data System Data

Theb SONI &1 {GdRSYyd FyR {GFFF wSO2 Nidert and staffita 6 b { { w{

system for public school data his data system includes all demographic, enroliment, and achievement
data on each student in Nebraska since 2007. Staff data includes calesesgraphis, employment,
experience and assignments including courses tauglding uniqueeacheridentifier numbers, @ta
from this systentan be matched to certification information in tAeacker Certification System. Data
from both systemswvas used tgprepare reports and chartir analysisfor this Educator Equity Plan
After much discussiqrthe followingreports were created to provide data for analysis on the statutorily
required metricsof inexperience unqualified andW 2-d(f A Sduttlevedand/or out-of-endorsed
areateacherg plusadditionaldatathat might be relevant.These included:

Percent of @ursesTaughtby NCLB Highly Qualifid@achers
Percent of Gurseswith AppropriatelyEndorsed Teachers
t SNOSy i 27 [-a@NB § &R Qgattiefodaidebor outof-endorsed area)
Percent of Unqualified Teachers
Percent ofinexpeiencedFirst Year Teache(slew to the Profession)
Teacher EducatioAttainedLevels
Average First Year Teacher Salary
Average First Year Teacher Salary Adjusted using the Comparable Wage Index
Average Teacher Salary
. Average Teacher Salary Adjusted ushieg@omparable Wage IndéWI)
. Teacher Salary per Year of Experience
. Teacher Average Tot#kars oExperience
. Teacher Turnover 8year Average
. Average Teacher District Tenure (Tenure data not easily determined by school.)
. Principal Average Totalears oExperience
. Principal Turnover 8 year Average
. Average Principal District TenufBenure data not easily determined by school.)
. Statewide Assessments (NeSA) Performance
. 4-Year Cohort Graduation Rates
. CollegeGoing Rate
. Synchronous Distance Learning Cousse

© o N WD R

NN R RPRRPRRRRRRERR
P OO Ww~NOOUONMNWDNIERERO

Definitions

Nebraska has no statewide evaluation system that would yield an individual indicator of the
effectiveness or performance for teachers or principals. Until such time as other dataacher
effectiveness are available and for this EducatanigPlan, Nebraska defis Excellent educatori@as
Yeachersand principals who helgevery student be successfubvery day as evidenced by high
achievement, high graduation rates and college and career readid&ssndividuals, théeachers and
principals are rated as‘groficient or highe©on their local performance evaluationsTheir school
system provides support to strengthen and maintain their effectiveness and works to ensurallthat
students including minority and poor studentsaveequalaccess to effective educators.
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The following definitions were used to analyze data from NSSRS and the Teacher Certification System
and are also used presenting the data in Tabld® Which follow Additional information on the
definitions used is provideith AppendixB.

1 Inexperiencedc first year teacher or principdhew-to-the-profession); reported as havingess
than one yeapf total teaching or administrative experience

1 Unqualified ¢ not havinga currentregularNebraska teaching or administrative tiicate, but
teaching2 y I G LINR OA & A DSINT A G2 OY A & YiRsghkakeSstout oy yeth OF G S &
having totally completed a teacher or administrative preparation progfrd 6t NB OA&A2
commitment certificates will soon become permits when NDEe Rl Teacher Certification
changes are approved.)

1 Out-of-field ¢ teacher has a current Nebraska teaching certificate, but is eitheobahdorsed
area or outof-level (see below)

1 Out-of-endorsed area- teacher has a teaching certificate without an ensment
that matches the subject required of the course being taught
1 Out-of-level - teacher has a teaching certificate with an endorsement that matches the
subject, but not at the grade level required of the course being taught

1 Poverty (Poor) ¢ includes tudents who are eligible to receive free or reducpdce school
lunches(FRL)

1 Minority ¢ includes students who indicated they are a race or ethnicity other than White

1 Rural Schools Any school within a Nebraska public school district designatedr adHd#Ng 2 NJ
Gli26y¢é KIF @Ay B/Y9 {iKiS2 OInfoRAl & y&2 RS0 a @

1 Non-Rural School All other public schools not within a rurdésignated school district

f Elementary Schools A school who serves any students in the range from Kindergarteff to 6
grade;this alsoincludeselementaryschools that serve'sthrough 8" graders

f Secondary SchoolsA school whose students are in any grade frdfrt&? 12" grade and does
not serve & graders or younger

f 1% Year Teacher A teacher reported to haviess than ae yearof total teachingexperience a
new-to-the-professionteachéf | f 82 RSFAYSR a4 WAYSELISNASYOSRQ

9 Turnover Rate The percentage of staff members in a given position at a school who were not
present at the school in the previous school yeaut of the total number of staff in that
position at that school

1 3-Year Average Turnover The turnover rate in a given position for the current year at a
school, averaged with the turnover rate from the previous two school years

9 Total Experience (Distric The total number of years of experience of a staff member in any
education position, including the current year

9 District Tenure- The total number of years of experience of a staff member in any education
position at any location in their current disttj including the current year

1 NeSA Student Achievement, Below ExpectatiornStudents that scored 85 or less out of 200
possible points for the given test subject of the Nebraska Student Achieve(h=sEA)
statewide assessment8elow expectations meanmst-proficient
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1 NeSA Student Achievement, Exceeds Expectatiofidents that scored 135 or greater out of
200 possible points for the given test subject of the Nebraska Student Achievement (NeSA)
statewide assessment€xceeds is the highest level pdrai

f Cohort- A group of students defined by the school year in which they first entered the 9
grade when used for determining graduation rates

1 4-Year Cohort Graduation Rate The percentage of students in a cohort who graduated in
their 4" school year(or earlier) after first entering the®™grade, out of all students that are
currently in the cohort

1 18Month CollegeGoing Rate The percentage of High School graduates who were known to
have enrolled at a postsecondary institution within 18 monthshefr graduation date, out of
all students who graduated in a given school year (regardless of their cohort)

9 Synchronous distance learningmulti-site or distance learning courses in which the teacher
and student(s) are simultaneously present; can botld aad hear one another; and questions
may be answered and instructional accommodations made immediately

After the initial analysis of th& data, NDE selected the followimgportsto examine for equity issues
for minority and poor (poverty) students atezhentary and secondary levels

Teacher DatgSee Tables-&, beginning on page 13)
1 Percent of Gurseswith AppropriatelyEndorsed Teachers
t SNOSy i 27F /-a-@ZNB 8 &R QMO0 WRKEH and!? 2afri 2 FF TANIHK RS S
Percent of Coursewith Unqualified Teachers
Percent ofinexperiencedKirstyearn Teachers
Teacher Turnover 8year Average
Teacher Average Total Years of Experience
Average Teacher District Tenure (Tenure data not easily determined by school.)

=A =4 =4 4 -4 4

Principal Data(See Tabl&, page 19)
9 Principal Turnover 3-year Average
1 Principal Average Total Years of Experience
9 Average Principal District Tenure (Tenure data not easily determined by school.)

Stakeholder groups and NDE internal groups examined the compiled data, assisteddentification

2F NR2G OFdzaSa F2N) SEAadGAYy3 w3l LBAQY YR faz2 &ada3
GAYS G2 StEAYAYIGS WwW3aFLLKAQ YR aadzaNS GKIF dquak ftf YAY
access to effective educators.These reports were selected to ensure the statutory analysis
requirements ofW damyalifiS R @ &xperienc® @nd Wut-of-fieldQteachers(herein also referred to as

endorsed or appropriately endorsed were addressed.The NCLB Highly Qualified and Teacher
EducationLevelsreports were not used because they did not identify equity isstd®e analysis of the

various salaries data did not yield sufficient differenegker. Input gathered through the stakeholder

groups suppded the conclusionthat salariesare not an equity issue, particularly when adjusted using

the Comparable Wage Inde{V). Other reports, researgtand surveys were reviewed but did not

yield information specific to defining equity issudhough information from them wadaised in

identifying underlying issué®ot causesand developing strategiesnd performance measures. One
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example is the NDE Teacher Vacancy Survey Report of Marchvwitith was reviewed after
stakeholder input The data analysis of synchronous distance learningsetawas added after the
a0l 1SK2ft RSNBAQ RAaAOdzAaA2Yyad

In addition to examining and analyzing the data by the required measures of pipamtyand
minority, Nebraska elected talso examine equity issues based on rural school statir the
comparisons, te NCES definition of rural was usetio better define differences, schools were further
separated into elementary and secondary levels.

For the purposes of analyzing the effectiveness of equity measuresstdkeholder groupsalso
examined the outcomesfestudent achievement on the statewide assessments, graduation and college
going rates. The Nebraska Statewide Assessment (NeSA) is given annually in grades 3 through 8 and
grade 11 foiEnglish/Language Aresid Mathematics; Grades 3, 5 and 11 for Scieaod Grades 4 and

11 for Writing. Thalata used for this analysis wetlee percentage of students witNeSAresults in

three of the performance levels (Exceeds Expectations, Meets Expectations, and Below Expectations)
and the percentage in the lowest lelvin each of the quartiles for minority, povefpypor, and rural
schools. This 20122014 baseline data was used, as this was the first year with a meaningful set of data
to analyze. In subsequent years, data will continue to be analyzed, as will additata that becomes
available. The 4year cohort graduation rate and the college going rates were also examined using the
same comparisons.Tables 1- 10 on the following pages provide theesults of theteacher and
principaldataanaly®s. (The analgis charts and data tables for Table$Qare found in Appendix L.
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TABLE 1. Statutory Analysis (202314 Data); ELEMENTARY / MINORSVUDENTS

School Type Teacher Data
ELEMENTARY/ | Courses Taught by Fully Courses Taugh| Courses Taught by | Teacher Turnover Teacher Teacher
MINORITY Endorsed/Certified Teachers | by Unqualified| Inexperienced (3-Year Aerage AverageTotal Years | AverageTotal Years
andWhildz 2 ¥ CA St R( Teachers (1* Year)Teachers TeachingExperience | District Tenure
6b9 RSFTAYAUGAZ2Y | (Provisional
includes 1*Out of Levelnd 2*- Commitment
Out of Endorsed Area) Certificateg
Highest Quartile| 95.90% coursesatight by Fully| .04%, <.1% 7.47% of courses 20.0% 13 years 10.5 years
of Minority Endorsed/Certified Teachers| (N =13courses (N = 414courses
Studentg Elem 1* Out of Level = 82ourses TC=30,969 TC =5539course$ (N =3595
(25% of all NE 2* Out of Endorsed Area = 1187 coursey NT =1Q71) Teachers in highest |  Teachers in highest
public elementary | 3* Appropriately Endorsed = 2970 .04% of courses|  7.4% of courses in 3 quartile minority public| quartile minority public
Dl . o . ; -yr. average teacher > o
buildings with in highest highest quartile turnover in hiahest | €lementarybuildings | elementary buildings
highest %s of 4.10% of courses taughtin | quartile minority minority public JOVEr I IGNSSE | 413 years average| had 10.5 years averag
I . . o : ; o quartile minority public > -
minority highest quartile minority public public elementary buildings clementary buildinas total experience. total district tenure.
students) elementary buildings taught by elementary taught by was 32/00/ g
Qhdzi 2F CA St H buildings taught Yhexperience@ o
6e Wdzyli teachers.
teachers.
Lowest Quartile | 95.74% courses taught by Full 0 courses=0%| 5.23% of courses 16.9% 16.6 years 12.4 years
of Minority Endorsed/Certified Teachers NO COUTSES in (N = 104courses (N =1081
Studentg Elem 1* Out of Level = = 8ourses -~ TC= 1990course$ NT = 639p

(25% of all NE
public elementary
buildings with
lowest %s of
minority
students)

2* Out of Endorsed Area =262
3* Appropriately Endorsed = 781

4.26% of courses taught in

lowestquartile minority publc

elementary buildings taught
08 Qhdzi 2F CA

lowest quartile
minority public
elementary
buildingstaught
0e WYdzy |
teachers.

5.23% of courses in
lowestquartile
minority public

elementary buildings
taught by
Yhexperience@
teachers.

3-yr. average
teacher turnover in
lowest quartile
minority public
elementary buildings
was 16.9%.

Teachers in lowest
guartile minority public
elementary buildings
had 16.6 years averag
total experience.

Teachers in lowest
guartile minority public
elementary buildings
had 12.4 years averag

total district tenure.

5AFFSNEBYy

-.16% of courses
Highestquartile minority public
elementarystudentshad .16%
fewer courses taught by
w2dzi 2F FTASERQ |
guartile minority public
elementarystudents.

(negativeW 3 | LIQ 0

.04%, <.1%

A diBsignifieant
I LIQ Tewd
courses taught
by WnqualifiedQ
teachers (<.1%)

2.24% more courses
in highest quartile
minority public
elementary buildings
taught by
Yhexperienced?
teachers

3.1%higher
teacher turnover in
highest quartile
minority public
elementary
buildings.
(3-yrav)

3.6 years
Teachers in lowest
quartile minority
public elementary
buildings had an

average of 3.6 years
more total teaching

experience.

1.9 years
Teachers in lowest
quartile minority
elementary buildings
had an average of 1.9
years more total
district tenure.
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TABLE 2. Statutory Analysis (202@314Data)¢ ELEMENTARY / POSRUDENT8 A ®S® Wt 2 gSNIieQ { G dzRSY

School Type Teacher Data

ELEMENTARY/ | Courses Taught by Fully Courses Taught by Courses Taught by Teacher Turnover | Teacher Teacher

POOR Endorsed/Certified Teachers Unqualified Inexperienced (3-Year Average) AverageTotal AverageTotal

(.,e. POVERTY) |AndWhdzi 2F CA St R Teachers (1* Year)Teachers Years Years
O0b9 RSTAYAGSEKQ2| (Provisional Teaching District Tenure
includes 1*Out of Levelnd 2*- Out | Commitment Experience
of Endorsed Area) Certificates)

Highest Quartile 95.96% of courses .02%, <.1% 7.38% of courses 20.7% 13.3 years 10.6 years

of Poverty 1* Out of Level = 68ourses (N = 8courses (N = 37Tcourses (N = 3409

Studentg Elem 2* Out of Endrsed Area = 1022 TC= 27,000) TC=5103 NT = 16498 Teachers in highest| Teachers in highes

(25% of all NE
public elementary
buildings with
highest %s of
students eligible for
FRL)

3* Appropriately Endorsed = 2591(

4.04% of courses taught in
highest quartile poverty
public elementary buildings
taught by
Whdzi 2F CASER

.02% of courses in
highest quartile
poverty public
elementary buildings
taught by
Wdzy' |j dzI t A

teachers.

7.38% of courses in
highest quatrtile
poverty public
elementary buildingg
taught by

WA Y SE LIS N
teachers.

3-yr. averageaeacher
turnover in highest
quartile poverty
public elementary
buildings was 20.7%

quartile poverty
public elementary
buildings had
13.3 years average
total experience.

guartile poverty
public elementary
buildings had
10.6 years average
total district tenure.

Lowest Quartile
of Poverty
Students Elem
(25% of all NE
public elementary
buildings with

97.43% of courses
1* Out of Level = 5ourses
2* Out of Endorsed Area =486
3* Appropriately Endorsed = 20,32

2.57% of courses taught in

0 courses=0%

Nocourses taught in
lowest quartile
poverty public

elementary buildings

5.23% of courses
(N=203courses
TC=3883
5.23% of courses in
lowest quartile
poverty public

16.7%
N =1998
NT =11989

3-yr. average teache
turnover inlowest

14.4 years

Teachers in lowest
quartile poverty
public elementary
buildings had

11.1 years

Teachers in lowest
quartile poverty
public elementary
buildings had

lowest quartile poverty 08 Wdzylidg o 0N quartile poverty
lowest %s Qf_ public elementary buildings teachers. y g pgb.hc elementary | 14.4 years average| 11.1years average
students eligible for taught by taught by buildings was 16.7%| total experience. | total district tenure.
FRL) Whdzi 2F CASER WAYSELISN
teachers.
BAFTFSNBY | 1.47% of courses .02%, <.1% 2.15% more 4.0%higher 1.1 years 0.5 years
Highest quartile poverty public courses teacher turnover in | Teachers in lowest | Teachers in lowest

elementary students had

1.47% more courses taught by
Whdzi 2F CAStRQ
lowest quartile poverty public
elementary students.

APSD WAY:
3 | haeyFew

courses taught by
Wdzy |j dzI £ A

teachers (<.1%.)

in highest quartile
poverty public
elementary
buildings taught by
WA Yy S E LIS NI
teachers.

highest quatrtile
poverty public
elementary
buildings.
(3-yr av)

quartile poverty
elementary
buildings had an
average of 1.1 years
more total teaching

experience.

quartile poverty
elementary
buildings had an
averaee of 0.5
years more total
district tenure.
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TABLE 3. Statutory Analysis (2018 Data)¢ ELEMENTARY SCHOOLS / RURAL ANRNRAL STUDENTS

School Type Teacher Data
Courses Taught by Fully Courses Taught by Courses Taught by| Teacher Turnover| Teacher Teacher
Endorsed/Certified Teachers Unqualified Inexperienced (3-Year Aerage) AverageTotal AverageTotal
andPh dzi 2F CA Sf R| Teachers (1* Year)Teachers Years Teaching Years
(Definii A2y 2F Whdzi 2 (Provisional Experience District Tenure
1*-Out of Levelnd 2*- Out of Commitment
Endorsed Area) Certificates)
Rural 95.39% of courses taughy fully 0 courses 5.24% of courses 17.6% 15.7 11.7
Schools Eler_n_ erldorsed/certified teachers (N = 41Qcourses (N = 4251 _ _
(Any school within 1* Out of Level = 48ourses Nocourses taught |~ 7828courses) NT = 2213p Teachers in Teachers in all rura
a Nebraska publicf,  2* Out of Endorsed Area = 953 in rural public 5 24% of COUrses in rural public public elementary
school district 3* Appropriately Endorsed = 3420! elementary " rural public 3-yr. average elementary buildings|  buildings had an
designated as buildings by . teacher turnover in had 15.7 years average total
) . elementary buildings . ; o
WNHzNI f Q 4.61% of courses taught in rural Wdzy |j dzI £ 7 taught by rural public total experience. district terure of
having NCES public elementary buildings were teachers. Yhexperience@ elementary level 11.7 years.
locality codes in GFdAKG o6& Wh dzi teachers buildings was
iKS onQa ' 17.6%.
Non-Rural 97.17% of courses taught by full| .04%, <.1% 7.02% of courses 19.2% 131 10.8
Schools Elem endorsed/certified teachers (N = 21courses (N = 476courses (N = 4496
(All other public 1* Out of Level = 26®urses TC= 44709 TC= 6782coursey NT = 25498 Teachers in Teachers in non
schools not within| ~ 2* Out of Endorsed Area = 1795 course$ 7.02% of courses in 3-yr. average non-rural public rural public
a rurakdesignated | 3* Appropriately Endorsed =4264¢ .04% of coursesin|  non-rural public teacher turnover in | elementary buildings elementary
school district.) non-rural public | elementary buildings| non-rural public had 13.1 years total|  buildings had an
2.83% of courses taught in nooral elementary taught by elementary experience. averag total
public elementary buildings were | buildings taught by|  ‘#hexperience@ buildings was district tenure of
GFdzaAKG o6& Whdz Wdzy |j §R © 7 teachers. 19.2%. 10.8 years.
teachers.
Difference/Gap 1.78% of courses -.04%, <.1% -1.78% courses -1.6% -2.6 years -0.9 years

Rural public elementarystudents
had 1.78% more coursdaught by
Whdzi 2F CAStRQ
non-rural public elementary
students

ADPSd WAY
3 LQT @5
courses taught by
Wdzy lj dzl £ A
teachers (<.1%.)

1.78%fewer courses
taught by
Yhexperienced
teachersin rural
public elementary
buildings.
OADPSd yS3

Teacher turnover
was 1.6% higher in
non-rural public
elementary
buildings.

(3-yr av)
OADPSd yS3

Teachers in rural

public elementary

buildings had2.6
yearsmore
averagetotal
experience

OADPSd yS3

Teachers in rural
public elementary
buildings had
0.9 yearsmore
averagetotal
district tenure.
OADPSd yS3
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Table 4. Statutory Analysis (20413t Data)g SECONDARY SCHOOUSNORITY STUDENTS

SchoolType TeachemData
SECONDARY/ Courses Taught by Fully Courses Taugh| Courses Taught by | Teacher Turnover| Teacher Teacher
MINORITY Endorsed/Certified Teachemnd | by Unqualified| Inexperienced (3-YearAverage) AverageTotal AverageTotal Years
Whdzi 2F CASf RQ | Teachers (15! vear)Teachers Years District Tenure
OS5STFAYAGAZ2Y 2F Wi (Provisional Teaching
includes 1*Out of Levelnd 2*- Commitment Experience
Out of EndorsedArea) Certificateg
HighestQuartile 88.47% of courses were taughtj  .03%, <.1% 7.74% of courses 16.4% 22.8 years 13.1 years
gftu'\c/lig]r?trslftySEC Fu”ii I(E)r:tj(c));SLee(\j//e ?;r;glsgulizche (N = 13courses (N=202courses l\ﬁ? :155'15;3 Teachgrs ir_1 highesl Teachers in highest
TC= 36858 TC= 2610course$ - quartile minority quartile minority
(25% of all NE 2* Out of Endorsed Area3330 course$ 3-yr. average public secondary ublic secondar
public secondary 3* Appropriately Endorsed 32609 7.74% of courses in | teacher turnovern buildings had P buildings had ’
buildings with % of i high " 03% of courses - highest quartile minority | highest quartile | 55 gvears average uiidings ha
highest %s of 11.53% of courses in highest quartil  taught by public secondary minority public | 1ot exoorience 13.1 years
minority students) _Minority public secondary buildings|  w dzy | dzt buildings taught by | secondary buildings P ' average distit
6SNB Ul dz3Ku o¢e Q teachers. Ynexperience@eachers. was 16.4%. tenure.
Lowest Quartile 89.17% of courses were taught b .04%, < .1% 4.66% 15.7% 20.8 years 16.6 years
of Minority Fully Endorsed/Certified Teache (N = 10courses (N=83courses (N_= 909 Teachers in lowest|  Teachers in lowest
Students SEC 1* Out of Level F¥11courses TC= 23128 TC=1781course$ NT=5774 quartile minority uartile minorit
(25% of all NE 2* Out of Endorsed Areal1794 4.66% of courses in 3-yr. average public secondary q i y
public secondary 3*Appropriately Endorsed 20623 .04% of courses| lowest quartile minority teaCherturnovc_ar buildings had pub fC §econdary
buildings with 10.83% of courses in lowest quarti taught by , public secondary Inlowest quartile |, o'\ oars averagel blilflsdésngsar;gd
lowest %s of minority public secondary buildings| o2 ! 2 T)  buildings taughtby | minority public | iy perience. o et
minority students) 58NE Gl dIKi o8 O teachers. Ynexperiencedieachers. | secondary buildings average district
wasl15.7%. tenure.
Difference/ 0.7 % of courseg<1.0%) -.01% €.1% 3.08%more courses 0.7%(<1.0%) -2.0 years 3.5 years
DI LIQ Highest quartile minority public ADPSD WAy in highest quartile higherteacher Teachers in highest Teachers in the
secondary students had 0.7% more | 3 LIQT )] minority secondary turnover in highest | quartile minority lowest quartile
O2dzNBE Sa OF dzZ3K{G o ¢ coursesaught buildings taught by quartile minority public secondary minority public
0 & Wdzy |j ¢ yhexperiencedleachers.| public secondary buildings hadan secondary building

teachers than did lowest quartile
minority public secondary students.

teachers (<.1%.)

buildings

(3-yrav)
ie. WAy aaA3y
YI | LIQT 1

average of
2.0 more yeargotal
experience
OADPSd yS3

had 3.5 more years
averagetotal district
tenure.
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Table 5. Statutory Analysis (204131 Data)g SECONDARY SCHOORSOR STUDEN®S oS Wt 2 dSNIieQ { GdzR

SchoolType TeacherData
SECONDARY/ Courses Taght by Fully Courses Taught by| Courses Taught by Teacher Turnover| Teacher Teacher
POOR Endorsed/Certified Teachemnd | Unqualified Inexperienced (3-YearAverage) AverageTotal AverageTotal Years
(.e. POVERTDY |Whdzi 2F CASft RQ| Teachers 1! vear)Teachers Yeas District Tenure
0b9 RSTAYAGAZ2Y 2| (Provisional Teaching
includes 1*Out of Levelnd 2*- Commitment Experience
Out of Endorsed Area) Certificateg
Highest 87.64% of coursesere taught by .01%, <.1% 7.88% of courses 18.0% 12.8 years 10 years
Quartile Of Fully Endorsed/Certified Teachery (N = 22courses (N=128 (N =918
Poor/Poverty 1* Out of Level = 648ourses TC=21983course$ TC=1629 NT = 510p Teachers in higkst Teachers in highest
Students SEC 2* Out of Endorsed Area2068 .001% of courses 7.88% of courses 3-yr. average quartile poverty quartile poverty
(25% of all NE 3* Appropriately Endorsed = 19267 taught by taught by teacher turnoverin | public secondary public secondary

public secondary
buildings with
highest %s opoor/
poverty students)

12.36% of courses in highest quarti

poverty publicsecondary buildings

gSNBE GF daKi oe@
teachers.

Wdzy' lj dzI € A F A
in highest quartile
poverty public
secondarnybuildings.

WA Y SELISNJ
teachers irhighest
quartile poverty
public secondary
buildings.

highest quatrtile
poverty public
secondary buildings
is 18%.

buildings had
12.8 yearsverage
total experience.

buildings had
10 years
district tenure.

Lowest
Quartile of
Poor/Poverty
Studentgs SEC
(25% of all NE
public secondary
buildings with

91.33% of coursesere taught by
Fully Endorsed/Certified Teachers
1* Out of Level $91courses
2* Out of Endorsed Area2469
3* Appropriately Endorsed 33300
8.67% of courses Inwest quartile
poverty public secondary buildingg

.02%, < .1%
(N = 9courses
TC= 36460course’
.002% of courses
taught by
Wdzy' lj dzI € A F A
in lowestquartile

4.57% oftourses

(N=131 TC= 2869

4.57% of courses
taughtby

WA Y SELISNJ

teachersin lowest

quartile poverty

13.5%
(N=1201
NT= 8869
3-yr. average
teacher turnover in
lowest quartile
poverty public

15.6 years

Teachers in lowest
quartile poverty
public secondary

buildings had

15.6 years average
total experience.

11.4 years

Teachers in lowest
quartile poverty
public secondary

buildings had
11.4 years

lowest %s opoor/ gSNBE (F dakKi oe poverty public public secondary | secondary buildings district tenure.
poverty students) teachers. secondanpuildings. buildings. is 13.5%.
Difference/ 3.69%0f courses -.01%(<.1% 3.31%more 4.5%higher 2.8years l.4years
QDI LIQ Highest quartile poverty public fewer courses in courses teacher turnover in | Teachers in lowest | Teachers in lowest

secondary students had 3.69%
Y2NE O2dzNBSA G d
teachers.

highest quartile
poverty secondary
buildingstaught by
Wdzy' |j dzI £ A
teachers.
(i.e. negativeand

insignificant W3 ) L

in highest quartile
poverty secondary
buildingstaught by
Yhexperienced
teachers

highest quartile
poverty public
secondary
buildings
(3-yrav)

quartile poverty
public secondary
buildings had an
average of 2.8 years
more total teaching
experience.

quartile poverty
public secondary
buildings had an
average of 1.4 years
more total district
tenure.
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TABLE 6. Statutory Anaig (201314 Data)g SECONDARY SCHOORBSRAL AND NOGRURAL STUDENTS

SchoolType TeacherData
SECONDARY/ | Courses Taught by Fully Courses Taught | Courses Taught by | Teacher Turnover| Teacher Teacher
RURAL and NON Endorsed/Certified Teachemnd | by Unqualified Inexperienced (3-YearAverage) AverageTotal AverageTotal Years
RURAL Whdzi 2F CASf RQ | Teachergthose (15 vear)Teachers Years District Tenure
0b9 RSTAYAGAZ2Y 21teachingon Teahing
includes 1*Out of Leveland 2*- Provisional Experience
Out of Endorsed Area) Commitment
Certificateg
Rural 88.36%0f courses were taught by .09%, <.1% 5.61% 16.1% 16.2 years 11.5 years
Schools SEC | Fully Endorse/Certified Teachers| ~(N=76courses (N = 317courses (N=2961
(Any school 1* Out of Level = 241dourses TG77519 TC= 5647coursey NT = 1841y Teachers in all rural| Teachers in all rural

within a NE public
school district
designated as
WNIXzNJ £ Q 2

2* Out of Endorsed Area = 6612
3* Appropriately Endorsed 68492

11.64% of courses in all rural publig
secondary buildings were taught by

.09% of courses
were taught by
Wdzy |j dzI £

teachers in all rural

5.61% of courses
taught in all rural publig
secondary buildings
were taught by

3-yr. average
Teacher Turnover ir|

all rural public
secondary buildings

public secondary

buildings had an
average of
16.2 years

public secadary

buildings had an
average of
11.5 years

having NCES p J ) public secondary Uhexperience@ is 16.1%. total experience. district tenure.
Iocalit?/ codes in Qhdzi 2% CASER buildings. teachers. s 16.1% P
iKS onQa
Non-Rural 91.34% .02%, <.1% 6.46% 15.0% 13.2 years 10.5 years
Schools SEC 1* Out of Level = 81¢ourses (N = 13courses (N = 23Qcourses (N =1654; NT =
(All other public 2* * Out of Endorsed Area = 3251 TC=46929) TC= 3562course$ 10993 Teachers in all Teachers in all
schools not 3* Appropriately Endorsd = 42867 .02% of courses 6.46% of courses 3-yr. average non-rural public non-rural public
with_in arural 8.66% of courses in all N&ural were tau.ght t_)y taught.in all noarural | Teacher Turnover_ i secondary buildings| secondary buildings
designated . o Wdzy |j dzI t public secondary all nonRural public| had an average of | had an average of
o public secondary buildings were ; - S
school district.) il de3Kid o6& Oh dz teachersin allnon| buildings were taught | secondary buildigs 13.2 years 10.5 years
rural public by Uhexperience® is 15.0%. total experience. district tenure.
secondary teachers.
buildings.

Difference/ 2.98% .07%, <1.0% -.85%, <1.0% 1.1%higher -3.0 years -1.0 yea(s)

Wb LIQ Rural students had 2.98% more Nonrrural students had| teacher turnover in | Teachers in all rural Teachers in all
O2dzNES& (F dzaAKG o/ (e.insignificant .85% more courses all rural public secondary buildings|  rural secondary
teachers than did NorRural W3 | 0% taught by secondary buildings| hadan awerage of buildings had
students. Ynexperienced than all norrrural 3.0 years more 1.0 year more district

teachers than dd rural

public secondary

total experience
than teachers in

tenure than teachers
in all non-rural

st_uder_1ts._ (|._e_. buildings. non-rural public public secondary
MEEEY (el oS AT EN) secondary buildings. buildings.
W3 4110%
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TABE 7. Statutory Analysis (2013 Data)¢ ELEMENTARY AND SECONDARY PRINCIPAL DA

School Type Principal Data School Type Principal Data
ELEMENTARY [Turnover Total Years oDistrict Tenure gSECONDARY Turnover Total Years of District Tenure
(3 Year Avg) [Experience (3 Year Avg) [Experience
Highest Quartilg  19.8% 21.1 154 Highest Quartile of 20.4% 22.8 15.3
of Minority N=112 Minority Students N=31
Students NP =566 NP =152
Lowest Quartile 18.5% 20.2 9.6 Lowest Quartile of 15.9% 20.8 9.3
of Minority N =280 Minority Students N =46
Students NP =432 NP =289
Difference 1.3% -0.9 years -5.8 years [Difference 4.5% -2 years - 6 years
(3 yrav) (3 yrav)
Highest Quartily  20.4% 20.8 14.1 Highest Quartile of 21.3% 22.1 13.8
of Poverty Poverty
Students N =122 Students N =26
NP =597 NT = 122
Lowest Quartile 18.0% 21.3 13 Lowest Quartile of 16.7% 215 10.4
of Poverty N =84 Poverty Students N =43
Students NP =467 NP =257
Difference 2.4% 0.5 years -1.1 years [Difference 4.6% -0.6 years -3.4 years
(3yrav) (3 yra)
Rural 18.4% 21.1 10.5 Rural 17.5% 20.6 94
Schools N =252 Schools N =136
NP = 1369 NT =178
Non-Rural 19.0% 214 17.1 Non-Rural Schools 18.2% 24.4 18.5
Schools N =118 N =26
NP =621 NP =143
Difference .6% 0.3 years 6.6 years JDifference 1% 3.8 years 9.1 years
(3yrav) (3yrav)
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TABLB. NeSA Student Achievemer201314 School Yeddata¢ ELEMENTARY

School Type Reading Math Science Writing

% Below % Exceeds % Below % Exceeds % Below % Exceeds % Below % Exceeds

Highest
Quartile of
Minority
Students

30.2 25.5 35.8 17.8 41.9 13.9 36.1 145

Lowest
Quatrtile of
Minority
Students

15.9 37.6 19.3 27.1 17.3 28.1 25.7 18.9

GAP in

percentages 14.3% 12.1% 16.5% 9.3% 24.6% 14.2% 10.4% 4.4%

Highest
Quartile of
Poverty
Students

32.5 22.2 38.2 15.6 45.0 11.7 38.1 12.7

Lowest
Quartile of
Poverty
Students

10.6 49.7 14.7 36.4 14.3 34.2 16.3 324

GAP in

percentages 21.9% 27.5% 23.5% 20.8% 30.7% 22.5% 21.8% 19.7%

Rural

219 32.4 25.1 23.8 26.6 22.2 29.4 19.6
Schools

Non-Rurd

20.8 38.0 26.3 26.8 29.0 23.8 257 25.5
Schools

GAP in

percentages 1.1% 5.6% -1.2% 3.0% -2.4% 1.6% 3.7% 5.9%
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TABLB. NeSA Student Achievemenf01314 School Yedbata¢ SECONDARY

School Type

Reading

Math

Science

Writing

% Below

% Exceeds

% Below

% Exceeds

% Below

% Exceeds

% Below

% Exceeds

Highest
Quartile of
Minority
Students

40.3

22.2

56.1

12.4

46.2

8.2

41.5

254

Lowest
Quartile of
Minority
Students

17.9

35.5

23.8

28.8

17.1

17.3

21.0

33.3

GAP in
percentages

22.4%

13.3%

32.3%

16.4%

29.1%

9.1%

20.5%

7.9%

Highest
Quartile of
Poverty
Students

45.7

18.4

63.1

8.5

54.9

6.0

48.9

19.9

Lowest
Quartile of
Poverty
Students

15.6

41.1

23.2

32.4

15.2

19.7

16.9

41.2

GAP in
percentages

30.1%

22.7%

39.9%

13.9%

39.7%

13.7%

32.0%

21.3%

Rural
Schools

24.5

31.7

31.4

24.4

23.5

14.9

26.0

32.5

Non-Rural
Schools

29.5

31.3

43.7

20.6

33.8

14.0

30.5

33.6

GAP in
percentages

-5.0%

-0.4%

-12.3%

-3.8%

-10.3%

-0.9%

-4.5%

1.1%

Nebraska Educator Equity Plan 2015

Page22




TABLAO. GRADUATION AND COLLEGE GOING RATES
School Type Four-year cohortGraduation | College Going Rat&ég18 months
Rates- 201314 Data after graduation)201213 Data
Highest Quartile of Minority 80.6% 69.8%
Students
Lowest Quartile of Minority 96.3% 83.9%
Students
GAP in percentages 15. 7% 14.1%
Highest Quartile of Poverty 76.5% 67 5%
Students
Lowest Quartile of Poverty 95.2% 83.7%
Students
GAP in percentages 18.7% 16.2%
RUI’a| 0, 0,
Schools 91.9% 77.8%
Non-Rural Schools 86.7% 76.7%
GAP in percentages -5.2% -1.1%
Table Notes
Tables 1- 7

Classes taught by endorsed teachers: 1* =aftievel; 2* = out of endorsed area; 3* = appropriately endorsed
N = Number; TC=Total CoursedT = Total Number oféachers

Tables8 and 9
Below = not proficient or dew expectations; Exceeds = above expectations (not shown is the third level of Meets Expect

Tablel0
*Only 6 months of data available for College Going Rate for-2@1®ata in Tabl@is from 201213.

Data Analyzed in Tablesd10¢ See Appendi C
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Data Analysis

The 20122014 school yeardata | & RSGSNXYAYSR G2 6S GKS WwWolaStiayS R
a full set of meaningful data was available for analysis. Data will continue to be collected and analyzed in
subsequent years.! f £ W3l LJAQ ¢ SNBE NBJA SwmpHR and BIDEGnitenal fedmss. & O | |
Identified gaps are not pervasive becausé¢hef following (and other) factorthat impacted the analysis of
theseeducator data to deteminethe equity Yap<br differences:

1 There are a large number of small schools in stete where a feweven 1l or 2, individual
teacherscan significantlyinfluence percentages and impact because the number of teachers in
the district is so small. Ekample: When there are only 12 total teachers at teecondarylevel,
SOSy 2y S SwRA fdiBe S bdursehias a huge impactlt may be a necessity
however,to have a teacher with a 712 Science field endorsement also teach middle school
science to grade Students. Most likelythere would not be enough courses to offemadher
teacher a fulltime position, and thergorobablywould not be another Science teacher in the very
small district. Chances @ven having another elementary teacher in the distrtailable to
teach the grade 5 science course is also unlikely im many of thesmall, rural andsometimes
alsoremote districs.)

1 The lowest quartile of the schools used for the minority comparison is composed primarily of
small rural schools and the data reflects this. Minority populations in Nebraska tend taibhe fo
in the urban areas and larger communifigistricts of the state andvery rarely (if ever)in small
rural schools.

1 Also, in many of the small rural districts, the superintendent of the district also serves as the
elementary principal and the datare not available toidentify these instances Thisimpacts all
principal comparisons for turnover, experience and tenure.

Uncualified Teaches ¢ Nebraska has a process, callfdtovisional commitmentO S NIi A ferAa@ | (G S Q
individual having ébaccalaureatedegee and who is working on a plan t@omplete a teacher or
administrative preparation program. The number of provisiomahmitments isso very small at both the
elementary and secondary levels, that it was determined to have no impa@0132014, thee were 11

total teachers(out of over 23000 teachers) teaching on a provisional commitment certificate in the state

at the K12 level, so this definitely emphasizes the fact that the provisional commitment certificate is used
only inthe mostextreme¥mergencykituations.

Appropriately Endorsed Teachers Y R Qhdzi 2 F CTe&heRiGa werE analiz&dNgy the

number of oursestaught byappropriatelyendorsed teachers in the poverty, minority and rural school
quartiles. Furtherdata wereprovidedfor the number of courses taught by teachers assigie@idzi 2 F FA S
[which in Nebraska is defined as either afitgrade level (1*) oout-of-endorsed (field) areas (Z¥)and

those who are appropriately endorsed (3*) for the courses they arehiegc The counts for each of these

three areas are provided in Tables61 Secondary levehighest poverty schools have the largest
difference2 NJ W3HOEO pdirentage points) in comparing percentadeg the number of courses being

taught byW 2 dzik S#o®-6Fevel or outof-endorsed arepteachers in both of the minority and poverty
comparisons were remarkably similakVhat is notable is the count of courses being taughtybg dzi 2 F

F A Sdutfleved or outof-endorsed arejteachers in the real schools comparison at the secondary
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level. Most of these rural schools have small student populations and must rely on a minimal number of
staff to provide the courses required for accreditatiamder NebraskaRule 10

bSoNFaillQa ! OONBtabiskies tha feguirematut $r the assignment of appropriately
endorsed teacherd YR b59 02ttt SO0Ga I yR or\ab &hhusldasisirSadddien, NDE & G N& O
Accreditation and School Improvement staff is in constant contact with all alsstecross the state,
sometimes on a daily basis. All districts also have asitenvisit by NDE Accreditation and School
Improvement staff at least once eversevenyears(or more frequently if circumstances dictate that

Among Rule 10 requirementerfdistricts to be accredited by the State of Nebra$¥6 of all teacherat

the elementary levemust be appropriately endorsefibr the courses they are teachingit the middle

school level, 90% of all teachers must hold the appropriate endorsemdrtheAecondarylevel, at least

80% of the instructional units must be assigned to teachers with appropriate endorsements. The data
analysis conducted for thiequity plan (Tablesl-10) show that at the elementy level, all comparison

school buildingsvere at or above 95% and, #te secondary level, all school buildingsluded in the
comparison were at 87% or higheaiith appropriately endorsed and assigned teacheMebraska has a

strong commitment in making sure all students have fully qualified amopriately endorsed teachers

for all students, especially minority and poor studentdote that fewer than 5% of elementacpursesin

the highest and lowest poverty and minoritwildings are taught by teachers teaching’2 dziT 2 F FA S
courses and fever than 2% ofcoursestaught inthe highest and lowest poverty and minoribyildings

aretaught by teacher§i S OKA y 3  &@rsizl Thi & well withih ebraska Rule 10 requirements.

Inexperienced Teachers; The @ucator experience data analyténcludedpercent of1* year teachers, a

three year average dkacherturnover, an average ofotal years ofteachingexperience andan average

of total district tenurefor teachers and principalsinexperienced (fyear) teachers data showed greater
differences at the secondary level than at the elementary levaBoth minority and poverty schools
comparisons had a greater than 3 percentage point difference at the secondary Taeshighminority

schools had a larger number of first year teach@@2) than the lowminority schools (83), and the same

was truefor the highpoverty schools(404) compared to the lowoverty schools (104). The rulradn-

rural schools comparison showed no notable differencesli & K2 dzf R 0 StojhepiofeRa K Xy Q3 W
inexperienced teachers make fom 2-5% of the total teacher population in Nebraska in any given year.

The threeyear average of teacher and principal turnover rates haddingestdifferences of any indicator
that was analyzed. Teacher turnovier the poverty comparison was a difference aD4ercentage
points at the elementary level and 4.5 percentage points at the secondary I@ehcipal turnover rate
at the secondary level was a 4.5 percentage point difference for the minority coropagsd 4.6
percentage point difference for the poverty comparisdiiowever, this principal data results are impacted
by the fact thatin a number obmall districts, the superintendent also serves as a building principal.

Input from the stakeholder growgon underlying issué®ot causeswas mixed regarding turnover rates,
particularly for principals. Some noted that some models of school reform call for replacing the principal
so turnover might be a positive. Others noted that changes in leadership ma always positive and
may negatively impact ongoing initiatives by proposing changeacher and principal turnovenost

likely is due to the fact thatlarger numbers ofteachers and principalare reaching retirement age as

there has been an increa in the numbenf teacher and principal retirements in the state®akeholder
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input recognized the leadership role of the building principal as crucial to improving instruction and
student achievement.

Total years of experience foedchers at the elenmdary level ¢ minority comparison yielded a 3.6
percentage point difference while the difference at the poverty comparison was less at 1.1 percentage
points anda 2.5 percentage poindifference for the rural schools comparison. At the secondary lewel, th
difference was greater (3.5 percentage points) in the minority comparison than for the poverty
comparison (2.8 percentage points) or the rural schools comparison (3.0).

Tenure was also examined for teachers and principals but only at the district [Eesure for teachers

was remarkably similar for all comparisons at the elementary and secondary level. Tenure for principals
was remarkably different.Interestingly, he high minority and high poverty schools at both elementary
and secondary levels hadgher average years of tenure then than low minority and low poverty schools.
The largest differences were in the rural school comparisons with principals at the elementary level
moving less than norural (6.6 percentage points) and the inverse at thecendary level with a 9.1
percentage point difference indicating more movement in rural schools. Taisasea where additional

data might identify if movement of educators within a distigsignificant.

Student Outcomes Since Nebraska has no satide evaluation system to yield educator performance

ratings, the state elected to look #te educational outcomes of student performance on statewidtieSA

tests, graduation and college going ratespassibleindicators of effective schools and educeto These

were examined using the same minority, poverty, and rural quartifesomparison of student outcomes

for equity using minority, poverty and rural/nemiral quartiles of schools has not been done before. As
Tables8 and 9indicate, there are ame very large gaps in achievemavtien examining the percentage of
di0dRRSyiia 6K2 GSEOSSRé SELISOGEGAZYy & | yrRtheiNEbaskaJS ND Sy
Statewide Assessment (NeSA) in both the minority and poverty comparisons. This @biogs in the

subject areas of Science and Math and more so at seconidag} than at the elementary level.
Achievement gaps were small or neristent in the rural schools comparison. While student
achievement is influenced by many factors, the greaiepact by far is the effectiveness of the teacher.

And, teachers need leadership and supportive systems in their schools to be effelctiagldition, the

20132014 school year was only the second time NeSA Science tests were given to studentpasdtom

to NeSA Reading and Writing tests that had been given for several ygt@ady improvement is being
aK2gy SIOK &SFENJ AYy GKS LISNOSy Ul 2 F-tested detds sgadiag, | 0 (K
mathematics, science, and writing, but theie still work to be done, as every teacher and principal in
Nebraska realizes.Additional data collections will be helpful in determining more underlying issues
regarding student achievementyaR & G N} 0 S3IA Sa (2 SthkéhBldeSgioaps didedtdyS W3 I L
that the increase of early childhood education programs in the great majority of districts should assist in
reducingacademicachievement gaps if poverty issues are addressed. However, since many of those early
childhood programs havenly just been implementedwithin the lastthree to fiveyears, it will be some

time before there is sufficieribngitudinaldata to analyze in this area.

Table 10 includes two other outcomes of education the four-year cohortgraduation rate and the
collegegoing rate. Large gaps appear in both the minority and poverty comparisons for these outcomes.
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It must be noted that the graduation and college going rates were much higher in the rural schools than in
the nonrural schools.The collection of additional da will also be beneficial in these areas.

Data Analysis Conclusions

Althoughthe data analysis did not showvery large differencesn the statutory metrics o dzy Ij dzI € A TA S
w2dzi 2F FTASERQI |y Ror pEdr aRIEniasrii sigetr§he@ arei gayps Ork tReN&
comparisons of thénighestminority, highestpoverty and rural schools. However, gapswere greater

than 3.69%, and more datds6 S Yy SSRSR (2 RSOGSNXAYS AT | (NHS w3l
numbers. Trend data and adidinal school data might also give a better idea of the true picture of equal

access to effective educators for minority and poor studemghile we have no data othe effectiveness

of individual educators,we do have evidenceof inequities in thegaps m the student outcomesas
SOARSYOSR o0& (KS ydzyoS piofidntQa & gzR $yod a & OleriREIIRS S Wa S
Writing, Mathematics, and Science

It is the belief of all stakeholdersbased on Stakeholder Group meetings inpartd discussions with
variouscitizensin Nebraskathat all Nebraska studentsncluding minority and poor studentsjust have

access tahe highest qualityeducatorspossibleand that we mustontinue toensure alteachers andll
principalsare effective educators We further believe that improving both accessefifective educators

and the effectiveness ddll educators, with an emphasis on achieving eqaityong schools with hign
populations ofminority and poor studentswill help reduce the studenbutcome gaps identified in this

analysis. The launch of the new AQUESTT accountability system provides evidence as to the diorities

all Nebraska studentsncluding minority and poor studentg, equity of access, equity of resources, and

equity of opportunity for all Nebraska studentsnd the commitment to continuous improvement.
(http://aquestt.com/) AQUESTT gathers information to inform systems of support through an Evidence
based Analysis (EBA), and inclusibfRale 10 Assurances which supports accreditation requirements for
Nebraska schools and districts. The new EBA was just released on August 18, 2015.
(http://aquestt.com/resources) As Commissioner Blomstedt(i 1 S4 9O RENE e B (i dz@Sy (> S¢
GKAOK LISNXYSIGSa GKS | RYAYAAG Nd-dayh Boyk niaNelvaSkh kcBobls Ay (i
Educational Service Unind the Nebraska Department of Education.

Section 4. Strategies, Performance Goals and Objectives

UnderlyingIssues ¥ 0211 O #AOOA 11 Al UOEOG

Nebraska chose to use an alternative route to root cause analysis by exploring the underlying issues with
the stakeholder groups to elicit their perceptions and understandings of the equity isB@sed ordata
analysis andbelief statements, the following questionwere brought to the external and internal
stakeholder groups fofocuseddiscussion on the underlying issu@s root causespnd what could be

done, in terms of strategies, to addretsem. The stakeholder groupspecifically were asked:

1 How do we as a stategnsure equity in access to effeati educators, particularly for minority
studentsandpoor students?

1 How do wedevelopand support new, inexperiencadachersand strengtherthe effectiveness of
existing educators?
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1 What strategies will improve educator effectiveness and redso<dn studentachievement
outcomes?

Stakeholderdiscussiorresponses were analyzed and organized into the following

Ensuring Access to Quality Educdors for All Students? Underlying Issues
i E8A8 O Odrthélendes B énkudidg all students have equal access to effective educators,
especially minority and poor students )

I.  TeacherAvailability/ Student Access to Effective Educators
a. RURAL SCHOdhtajority of Nebraska schools are in small rural communities)
i. Difficulty attracting teachers

1. Teachers not wanting to live in small isolated communities
a. Fewer employment opportunities for spouses

2. Small school population®cessitate thaise of fieldendorsed teachers
a. Feld-endorsed teachers may lack-depth content knowledgeén

every one of thesubjectsthey are assigned to teach
3. Schools with small enrollments cannot offer as many options for courses
unless they use technology or distancerféng
ii. Salarieglo not seem to be an issue
b. HIGH POVERTY ahtGHMINORITBCHOOL®oth Elementary and Secondary)

i. High poverty (and in some cases, high minority) student populations are
frequently in rural schools that can make issues listed in (a) above even more
difficult to overcome

ii. Larger cities and communities are refugee resettlement centers and have large
numbers of English Language Learners (Hligh minority (and in some cases,
also high poverty)

1. Not enough ELL endorsed teacherdNebraska

iii. High povertyschool buildingsnay be the same as those included in high minority
school buildingstherefore additional support and resources for high poverty and
poor studentsare needed, but not available

c. NEBRASKPEACHRPOPULATIOIS AGING

i. Averageg@e of a teacher in NE = 41 years

ii. Averag years of experience = 15 years;

iii. 70% of firsyear Nebraska teachers remain in Nebraska classrooms six years later
(unlike national trends where teachers stay only onéwo years)

iv. Firstyearteachers comprise only-50% of total Nebraska teacher population in
any given year
d. OVERALL
i. Fewer people entering the field of teaching in Nebraska

1. Teacher preparation enrollment at the 16 Nebraskstituions from
20082009 through 2012014 hasseen a 44% decline with 2,774 fewer
enrolled candidates.

2. Smaller pool of applicantsecause of this
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3. Lack of diversity inteacher preparation programspplicants (even
though much attentionis given to recruitmentof and support for
diverse populationst several levelsj.e. Educators Risingtudentcareer
organization, teacher preparation institutions recruitmériority
efforts, various loan forgiveness programstate conferences socid
media,etc.)

4. High poverty and high minority students do not have sufficient number
of diverse teachers as role models in classrooms

i. Lackpredictivedata on teacher supply and demand
1. Annual survey of vacancies and endorsement area®luntary andioes
not include all districts
ii. Hiring policies and practiceseatotally under local control
1. Lack data to determine issues
iii. Limited funds oprograms to attract individuals to the teaching profession
II.  Resources and Technology
a. FUNDING
i. Need an equitable formia for state funds for districts
ii. High needs schools need additional resources
iii. Use of technology is local decision so not all schools have same technology

1. An issue for distance learning students and professional learning for
educators

Developing New and Strengthening the Effectiveness of Existing Teachers and Principals?
51 AAOIT UET ¢ ) O0O06AO j EBA8 0011 6 AAOOAOGSE 10 AEAIITAI]
effective educators, especially minority and poor students)
I.  Teacher preparatin programs
i. More coordination needed between teacher preparation programs ant K
initiatives/activities like statewide assessment, etc.

1. Not all teacher preparation programs consistently and effectively use
teacher advisory councjl®r have not developedeffective P12 school
partnerships

ii. More follow-through needed between teacher preparation programs and recent
graduates

1. Lack data on graduate folloup
a. FirststatewidelstYear Teacher Survey occurred spring, 2015;

very preliminary data; respoesate 60%will be done annually
ll. 1% Year Teachers
i. Mentoring programs lack state funds, a mandate, or guidelines
1. Inconsistency among districts that choose to prowiakentoring

a. Some programs have district financial support for mentors but not
all
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b. Some prgrams have mentoring onlin year one while others
provide up to three years
c. Lack data on what exists in every district (REL study based on a
samplingn NE and other statgs
2. The state provided funds at one time but preserites not
a. Funding again proposein the Legislaturgnot a priority bil|
therefore funding is unlikely
b. State provides nadirection or guidance for districtsegarding
mentoring
lll.  Professional earning(preferred term for professional development)
i. Districts are required to haverofessimal learningplans, though not submitted to
NDE for revievaor approvalmay bereviewedduring Rule 1@ccreditation visits
1. Lack datdor analysis
ii. Intermediate Service Agencies (ESU) prowddsignificant portion of statewide
professional learning
1. All disticts must be in an ESbut not alldistrictsuseall servicesprovided
by the ESE
2. Professionallearning @ 2NJ Yl & y2G 0SS {FAf2NBR
3. State funds, called Core Services, flow through NDE but NDE does not
directly control their use
a. NDE and ESU work collaboratively on selectgdofessional
learningthemes
iii. Professional learning not individualizedh all districts
1. The new Teacher & Principal Evaluation models based on the
Performance Framework requseindividual professional developmen
plans based on identified goals and needs
2. Some other districts use individualized development plans
iv. Lack of resourcesihe or money often the issue
1. Professional learningoptions vary within districts and some like
professional learning communities @) do work, but district-wide
involvement support and leadershipre needed
v. Reecertification for teachers is not dependent oprofessional learningor
continuing training in their field or related field
1. Six hours of college credit in 6 years OR suaglessiching experience
required for recertification
vi. Accreditation requirement$or endorsed teacherare broadand perhapsneed to
be raised to a higher level. Currenti5% of teachers must be appropriately
endorsed at the elementary level90% musthold the appropriate endorsement
at middle school level; and 80% of the instructional units at the secondary level
must beassigned to teachers with appropriate endorsements
vii. At the present time, there isasingle person responsible fprofessional learmig
within NDE
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1. No state funding or guidance
2. No uniformity in opportunitieg; all local decisions
viii. No data collected on professional learning of teachers or administrators
iXx. Many districts use their Title -A federal fundsavailable for professional
development for classsize reductionwhich is allowable Small allocations cause
many districts to form cooperative agreements with other districts in their ESU.
IV.  Defining and identifying effective educators
I. Current statuof educator evaluations
1. State law only sgcifies the requirements for when probationary teachers
must be evaluated
2. State regulations require evaluations but leave specifics to local districts
a. NDE collects evaluation fornf@r principals and teacheisut does
not review or approve them
b. NDE does rigprovide guidance on format, process, or content
ii. Teacher & Principal Performance Framevadkot Project
1. More than an instrument
a. Based on theNebraska Teacher and Principal Performance
Framework that establisted a set of effective practices for all
teachers and principals. Model teacher and principal evaluation
instrumentswere developed directly off of t Frameworls.

i. Currently being piloted for e past two yearsin 17
districts, representing all sizes of distdctind all regions
of the state

ii. Succedsll implementation of the models requires a
uniform, research based, instructional model delivered
with fidelity in all gradesK-12. Pilot sites utilized either
Marzano or Danielsowork

b. Extensive training and collaborative work for teachers and
principab required before implementation
2. Voluntary participation
a. At this time, there is no intention for the state to mandate
participation
b. Available to # districtsin the 201516 school year
3. At this time, there is a specificNDE staff persomssigned to leacgnd
support thisinitiative
4. No evaluation data from pilot districts

The underlying issues and possible strategies offered by the stakeholder groups were incorporated into
the performance goaland strategies in Section 4.
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Stakeholder Input Summary zConnAAOET 1T AAOxAAT O @idnd ifentificd OOA Al
equity gaps for minority and poor students

Stakeholder group members all mentioned poverty as being a major factor in student learning and
achievement many more times than any other factor. In manyidtstoutside of the urban areas in the

state, the decline or lack of sufficient school and community resources available to assist students and
families in poverty is problematic, especially as the numbers of families living in poverty increases. With

the anticipated teacher shortage, it will likely be increasingly difficult to provide appropriately endorsed
teachers in all classroom situations, especially in more remote and rural areas in the state. Many districts

are reporting they are beginning to séeKS G S OKSNJ | LILX A0l yi WwWLR2fQ RSO
difficulty in meeting Rule 10 accreditation requirements.

Nebraska has consistently required that teachers must complete an approved teacher preparation
program to even qualify for a Nediska Teaching Certificate, and an institution of higher learning must be
state-approved in order to offer teacher preparation programs. (See
http://www.education.ne.gov/EducatorPrep/IHE/ProgramApproval/BoardApproval
20004/BoardApprovalReport.pdf ~ Nebraska only recognizes the alternate preparation program,
We¢NIyarildazy G2 ¢S OKA Y Iparney) ivheré Kafdidés ywithZaSatBakaiireate 2 T b -
degree can be employed as a teacher while completing professional education requirements for content
area 712 endorsements on a transitional certificate, which is valid for a period of three years. This
program has placed over 100lly-certified teachers in many rural and nouaral districts over the past ten

years, as candidates have become fully certified.

Having effective fully certified and appropriately endorsed teachers for all Nebraska students, especially
high minorityand high poverty studentsyill always anchas always beebh S 6 NI & { I Q &owavérl ¥y R NR
Nebraska is beginning to see declining applicant pools with the increasing number of teacher and principal
retirements and declining numbaef teacher and principatandidates in the state It will be increasingly

difficult to ensure that all students have equal access to effective educators, even though the identified
WIFLAQ FT2N) KAIK YAY2NRGE YR KAIK L2 PSNIeE ndGdzRSY i
Education and all approved teacher preparation institutions in the stale(and must)continue to work
collaboratively and cooperatively to ensure all students have equal access to effective educators. This
Equity Plan provides a framework witleveral strategies and opportunities for this collaborative and
cooperative work to continue.

Performance Goals, Strategies and Objectives

The performance goals strategies, and objectives were developed from the analysis of data, the
identification of underlying issue8§ A @S WNR 2 (i Ol dza Soi dfferendds W Eofiityf 3 3 yaTS &
and student outcome®’ 3 [, &dd e input from external and internal stakeholder groups. The work plan

and timeline for implementing the strategies daind in Section 5.

Nebraska has elected to focus some of the following strategies specifically on the three Priority Schools
the State has identified through AQUESTT and the schools receiving School Improvement Grants (SIG)
through ESEA. In both accoupility systems, these are the schools with the greatest need or the
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greatest need of assistance to improve. These are also the only schools required to submit improvement
plans to NDE for approval.

Performance Goals

Defining measurable performance goalas a challenge since the data analysis shows no nggm<in

the statutory metrics of¥ &xgerienc® W dzy |j dzl ehdWRAd&IR (ReAcheFshE thékeCare significant
YapRlin student achievement on statewidleSAassessmentswhich are consideed as evidence of
effective educators.Thedesire to increase access to quality educators and improve the effectiveness of
existing educators imade more challengintp measure without a statewide system to provide data of
deacherS T T SO0 A O Sefofe, aNeliradka wilt #dially monitor progress and publicly report on the
following two performance goals with the expectation that implementation of the strategies listed below
and the new AQUESTT accountability system will allow the State to increaseirdhe statutory metrics

of Y gxperienc®, ¥ dmyalifiedQand W2 dzi 2 F T AaS ivéll @s imipsolveCsku@eNtEodicomes on
statewide assessments.

The performance goals that will be measurgdt both the elementary and secondary levels,

1 using thke comparisos of school buildings with the highest quartile of minority student
populationscompared to the lowest quartile buildings of minority student populaticarg]
1 using thecomparisons of school buildings with the highest quartiles of poor (poyvettydent
populations compared to the lowest quartile buildings of poor (poverty) student populatéor;
that will have public reporting of progress annualhg:
1) experienceq reduce thegapsin the distribution ofYhexperience® first-year teachersin
highest quartile minorityand highest quartile povertgchoolsand
2) appropriate endorsements NS RdzOS G KS 31 LA Ay GKS ydzYoSNI 27
CASt RQ G therdage hehumideh ob Sodrses being taught by appropriately endorsed
teachers)
Nebraska is intentionally setting an annual target of improvement rather than a numeric goal for
the equity performance goals since, to be truly integrated, the strategies are collaborative efforts
and not unique ESEA projecfSee Section 6 afis plan)

Impact of Lack of Data

The Nebraska Student and Staff Record System (NSSRS) and the Teacher Certification System provide the
data for the performance goals. As noted previously, Nebraska has no standard teacher and principal
performance evalation system that might provide data on individual effectiveness. Student scores on

the statewide assessments are linked through a unique student identifier number to the demographic

data in NSSRS. Even examining statutory metrics ofinexperience, unqualifiedand W2 dzi 2 F FA S
teachersfor educator equity is impacted by the fact that the majority of districts in the state do not have
multiple attendance areas at the same grade level. Thus, we are not able to take our state level educator
equity daa analysis down to the district level or to establish district level performance goals for equity.
bSONI Al Qay syeAQuFSTRaad® { B Qa ! RS dzl ( $heasulpiedress on N2 3 NX
student performance at the school and district level.
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A part of every key strategy will be efforts to improve the quantity and quality of data to enable greater
specificity for analyzing and defining efforts to ensure equity in the futl®@132014 data included in

this plan is the baseline data, as this wahe first year that a full set of meaningful data was available.
Data, including additional data that will become available, will continue to be analyzed in subsequent
years.

Key Strategies

I LINRYI NB LiJdzN1J32asS 27F b SoNI ¥Edudtdn S§Semn, TodaysddiTpriiokrawA £ A (
(AQUESTT) is to integrate and focus the work of the Department of Education into a system of support for

all students and schoqlgspecially minority and poor student§ he key strategies identified for this ESEA
Educator Equity Plan are integrated into AQUESTT and help provide a comprehensive statewide approach.
The key strategiethis plan is based oare:

1) Elevate the Awareness of Equity Issues

2) Support Equitable Access to Appropriately Endorsed Educators
3) Strengthe the Effectiveness of Existing Educators

4) Develop Effective Educators

Strategy 1. Elevate the awareness of equity issues
Objective: LyYyGaSanNt dS adlridsS FTyYyR FSRSNIE LINPINIWIRQ STF

A A M e oA v A

1.1 Integrate the Educator Equity Plarand AQUESTTcThe areas of focus for the Educator
Effectiveness tenet of AQUESTT are

(1) Nebraska Teacher & Principal Performance Framesyork

(2) Professional Learning;

(3) BRuilding Leadership Supports; and

(4) Effective Local oy Makers & Superintendents
The State Board of Education and the NDE are in the process of identifying indicators and sources of data
for these areasof focus so that eventually at least some of dm will be included in the overall
accountability systenalong with student performance on statewide assessméntschools and districts.
As NDE continues to develop the new accountability system, the ESEA equity issues will be integrated into
the presenations, guidance, training and, hopefully, the accountability measures for AQUESTT.

The NDE is devoting fiscal resources for AQuEitihas recently createda newsenior administrator

position and hired an individual who will have responsibility foeading the Teacher & Principal
Performance Framewonkodel evaluationgStrategy 3.1 below). The person in this position will also be
working on the other areas of the Educator Effectiveness tenet of AQuHESITi@ing professional

learning. NDE will haweeleader for development of the performance evaluation system and professional
learning. Shevill be a key member of the external stakeholder group and the internal Educator Equity
crossteam work group (also strategies addressed below) that will besaeing the implementation of
bSONFallkQa 9RdzOF G2NJ 9ljdzade tftlyd | F@Ay3a aAry 3t
accountability for educator effectiveness greatly enhances the probability for progress in meeting the
performance goals of thiglan and integrating activities into a comprehensive approach.
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The AQuUESTTeaching and Learningnet on Assessment includes a new accountability classification
systemwhich willbe implemented in the 20146 school year.(http://aquestt.com/) This process will

NI GiS SOSNE a0K22f |yR RAAGNARAOG & SAGKSNI a9EOSTE t &
improvement and growth on the statewide assessmentsRefading Writing, Math and Science plus
graduationrates. The ESEA Adequate Yearly Progress accountability system, including the reporting of
disaggregated data for the required subgroups, walhtinue as Nebraska does nget have an approved

flexibility waiver. The AQUESTT accountability model jparates the performance of a super group of all
non-proficient students. Both federal and state accountability systems keep the focus on improving
student achievementwhich is one of thexpectationsof this Educator Equity Plan.

Of the schools idenif SR | & abSSR& LYLINRPOSYSyGés GKNBS ao0OKz22f
AYLINR OGS gAff 0S GFNBSGSR T2N AydS Nd@Sresihe degignatian ¢t NRA
of priority schoolsalso requires NDHo establish an intervenin team to assist with developing and
implementing a progress plan that will be approved by the State Board of Education. As noted in other
substrategies below, the Educator Equity Plan will focus efforts on these Priority Schools as well as the
Title | Schools receiving Section 108&hool improvement grants (SIG).

As the new accountability systemAQUESTTS still being developedhis alignment ensures that equity
issues are an integral part of that conversation and development. Aligningeiermance goalsand
activities of this equity plan with AQUESTT is critical to its success because there are no additional federal
funds available to create new equity initiatives. The new position destiabove will be state funded, as

will the interventionteams for the three Priority Schools identified under AQUESTT

1.2 Strengthen local emphasis on equitable accdsseffective educators, especially for minority

and poor students; Nebraska will initiate a campaign to raise awareness of the EducatoryEjait and

equity issues in access and student outcomes. The Educator Equity Plan will be postedNEthe

website on theESEA homepage, presented at the AQUESTHOWEREDY DATAConferencs (held

annually in April)theannualESEA Federal Programs fevance, the annual NDE Administrators Days, and

every other possible opportunityThis strategy combines the efforts of several teams in NDE to highlight
SlidaGe AaadzSas LI NIAOdzZ F NI & SYISgecificdompoyentsfoli KnA a  LJE |
integrated approaclincludec

Federal ProgramsTeam ¢ Since 2005, Nebraska has used a consolidated application for the
formula grant programs under No Child Left Behind (NCLB) in an automated grants management
system. The ESEA/NCLB Consolidated Appliga@icd | a a8 dzNJ> yOSasx GKFG | ff
FANBSYSY G LINA2NI (2 FLIIINRGFESX AyOf dzRS-ncorieSOG A 2y
families and students of color are not taught at higher rates than other students by unqualified,
out-of-field, or inexJS NA Sy OS R Thie JNCIBKCSSdidated Monitoring process has been
revised, beginning with the 2012016 school year, to include a review of this assurance and the
components and performance goals of this Educator Equity Plan at eaesiterdistrictvisit.

For the 201516 school year, the Federal Programs Administrator and NCLB program directors
havereviewed the current consolidated applicaticemd added the following language:
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students of color are not taught at higher rates than other students by unqualifiedpfefigeld, or
AYSELISNASYOSR (Sl OKSNAE ¢ d¢

Many disticts in Nebraska, particularly districts with small allocations, use their Title Il, Part A
funds for the allowable expenditure of reducing clag=e. Additional staff hired through classze
reduction efforts are placed in Title | schools that haghlpercentages of povertyln their NCLB
consolidated application, districts indicate the areas of professional development that will be
supported through any of their NCLB allocationsThe Title | schools receiving School
Improvement Grants (SIGYill be asked to describe how funds are being used especially to
support mentoring programs foinexperiencedfirst-year teachersas they work with students,
including minority and poor student3hus, Nebraska is already working with districts to support
improving academic achievement and providing professional learning with their ESEAdndds
will continue to do so.

Stakeholder input from all groups recognized the importance of continuous learning for all
educators but also clearly observed that what remtly exists for professiondearningis a
multitude of opportunities and options with, in many instances, little consistency, cohesiveness or
focus. The most favorable input on professional learning was from districts with clearly defined
processes sut as professional learning communities and individualized learning plans. To be
accredited, a district must offer a specified amounttiofie for professional learning for each
teacher, but the decision on how to use that time is left to each districtis Blrategy aims to help
districts focus their federal funds used for professional learningnoourage ¢achers to address

the needs of minority angoor students through a revision of the NCLB Consolidated application.

Using the Committee of Practitiens as the external advisory group for this plan (Strategy 1.3)
increases the opportunities for focusing the professional learning opportunities within all
competitive and formula federal programs on effective educators and equity in access. Aligning
the 9 RdzOF 12 NJ 9ljdzade tfly @GAGK !vdO{¢¢cQa 9RdzOI
opportunities for a greater emphasis on these areas in professional learning opportunities as it
raises awareness of equity issues in stigtutory metrics oinexperienced, unqualifiedandW¥ 2 dzi 2 ¥
FASE RQ asivgll a© susiémEobitcomes.

Accreditationand School Improvement Team To remain accredited, districts must have an on

aA0S oraArldtdrazy o0& | GSFY 2F SEGSNyYyLt NBLNSB
improvement plan and performance goals at least once ewsyenyears. Each year the
Accreditation and Schodinprovement Team and NDE staifovide daylong workshops across

the state on the Continuous Improvement Process (CIP) to assist districtsifirintiprovement

efforts and in preparing for this esite visit. Starting in the 20155 school yeay the five

workshops will include an Educator Effectiveness strand focusing on the Teacher & Principal
Performance Framewoskand using data through Datdtéracy (below). These workshops are
attended by teams from districts, ESU sthfit assist districts in their school improvement efforts

and provide professional learning opportunities, and staff from the postsecondary teacher
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preparation programs. ThBebraska Educator Equity Plan and goals will be incorporated into
these workshops as well @#o the Data Literacy training.

Data, Research and Evaluatiofeamc¢ b 59 Q& wS a Sni delldsoratiorS witESUstaff
development personnelhave developed rad provide training annually throughout the state in

5rGF [AGSNI Oe o CKA& GNIAYAYy3I LINDdMEEs rSi K2R
Continuous School Improvemefuar district staff on the use of quantitative and qualitative data.

Distridi LINRPFTAf S&a KIFI @S o06SSy odaAfd F2NJ GKS 5F4G1F [ A
(DRS).This systemlJN2 PA RS& 020K Lzt AO I O00S&aa (G2 b59Qa F
for districts. It includes tools for data analysis on multiple lee¢ complexity using data from the

Nebraska Student and Staff Record SystiBSRS)

Early Childhood TeamAlthough the preschool student population data was not included in the
RFEGlI Fylrteaira 2N §KS RS@St 2 LIYSy (Chi@hbod deas is 9 RdzO |
committed to ensuring access to quality educators for all students and maintaining and
strengthening the effectiveness of all educators. The team will be examining ways to integrate
these equity expectations in their activities and mitves including current ones such as (a)
Professional Development Institute, (b) Ongoing GOLD assessment training; (c) Pyramid Model
implementation team training and ongoing coaching, and (d) Step Up to Quality and Nebraska
Quality Rating System. Thtakeholder focus discussion group on underlying isgumst cause
analysisalso identified areas of concern primarily around the current exclusion of early childhood
educatorsin training opportunities and performance evaluation work.is the intention tha by
integrating these areas under AQUES3@dveral of these issues will be addressed

1.3 Designate an Educator Equity Stakeholder Advis@youp ¢ For an external advisory group,
Nebraska will use the ESEA Committee of Practitioners (COP) as theypaidvésory group for the
Educator Equity Plan. Representatives from teacher preparation programs in higher edustafioinom

the Adult Services Teanand the new Educator Effectiveness tenet administratolt be added as
members. ¢ KS / ht Qant ik goleztingdiBpvtSrom stakeholders and community groups was
critical to the development of the strategies and performance measures of this pfaving the COP
serve as advisors during implementation oistiEducator Equity Plan is essential to emsthat the
feedback loop is continuous and that there is accountability for accomplishing tasks in a timely manner.
addition, it supports integration of efforts across all the ESEA programs involved. It can be anticipated
that this plan, like any ottr proposed effort, will need ongoing revisiting and revision over time.

1.4 Continue theNDE Educator Equity work groupThis crosdeam group includes representatives

of Curriculum and Instruction, Accreditation, Federal Programs, and the Data, Ressar&valuation
teams, plus the Accountability Coordinator and the Student Achievement Coordinator, and is led by the
staff of the Adult Services Program team. It will be expanded to include the new perberhired under
Strategy 1.1yepresentativesirom the Assessment, Early Childhood, Special Education, and Educational
Technology teams. The initial task of this group was the development of this Educator Equity plan.
Through regularly scheduled meetings, the work group will oversee implementatithe gflan through
monitoring of progress on the objectives of the work plan; measuring and reporting annual progress on
the performance goals; and assisting with the coordination of activities that support the plan.
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Summary:

Strategy 1, Elevate the Awaness of Equity Issues is connected to the identified equity gaps for poor
and minority students as this Equity Plan is integrated into AQUESTT, beginning with the-201&
schoolyear. As NDE continues to develop the neAQUEST Bccountability systemthe ESEA equity
issues will be integrated into the presentations, guidance, training and, hopefully, the accountability
measures for AQUESTTIn addition, increasing the awareness of equity issues will assist districts in
determining gpropriate teachingassignments,so minority and poor students have equal access to
effective educators.

Strategy 2. Support Equitable Access to Appropriately Endorsed Educators
Objective: Increase access to appropriately endorsed educat(rs. reduce number of courses
th dAKG o6& WwW2dzi) 2F FASERQ (Sl OKSNE&

2.1 Include requirements for addressing equitable access in the mandatory improvement plans of

the AQUESTT Priority SchoajsThe legislation creating the Priority Schools requires an NDE appointed
Intervention Team thawvill, in conjunction with the district, diagnose issu@sroot causeshat negatively

affect student achievement and design strategies to address those issues.  To assist the Intervention
Team, NDE will provide the data on the statutory metriciefperienceal, unqualified andW2 dziT 2 F FA S
teachersas well as student outcomes by school for minority and poverty comparisons. This will ensure

the Intervention Team incorporates addressing any equity issues in their Progress Plans.

2.2 Increase the nmber of classes with appropriately endorsed teachers through the use of
technology such as distance educati@nEquitable access to effective, appropriately endorsed teachers

YIe y20 Fftglrea YSFYy KANRYy3I ySg (Sl OKSmahrurdl NghY2 OA Y
schools, distance education is an excellent way to expand the number and variety of learning
opportunities available for students without the cost of additional staff. Previous funding from the state
legislature targeted building thdistance learningsystem and acquiring theecessanequipmentfor each

district. The State Legislature has continued to support distance learning courses thaolggional

funding provided to districtsDistance learning includes synchronous or asynchreramurses. This plan

I RRNBaasSa 2yte aeyOKNRy2dza O2 dzNA Site orgdistanoeKleainingg RS T
courses in which the teacher and student(s) are simultaneously present; can both see and hear one
another; and questions may be anseR | YR AYaldNHzOGA2yFf | O02YY2RI A
district may offer up ondourth (25%)of its required instructional units as synchronous courses. For
purposes of this plan, access to appropriately endorsed teachers through synchronous distanagg!

was analyzed using the same minority, poverty and rural comparisons used for the statutory metrics.
While the synchronous distance learning courses constituted less than 1% of the courses provided in any

of the comparisons, the highest minority érhighest povertyschoolsoffered fewer than the lowst

minority andlowest poverty schools. The lowest poverty schools Hage times as manyotal courses

offered than did the high poverty schools. As might be expected, the rural schools had theshighe
percentage of all courses offered through synchronous distance learning (.&8&é)Appendix € Data

Analyzed).

This strategy was selected becaus# only will it provide access to appropriately endorsed teachers, it
alsoprovidesmore opportunitiesfor students to take courses that many districts could not afford to offer.
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Distance learning, including synchronous courses, ne of the areas of focus (BlemdiB_earning
Opportunities) in the AQUESTT tenet on Educational Opportunities and Accesalsdt one of the three
areas of emphasis and collaboration between the NDE and the Educational Service Units.

Summary:

Strategy 2, Support Equitable Access to Appropriately Endorsed Educatidees®s equity in accesso
appropriately qualified teaches for minority and poor students and studentsin rural schools through
the use of technologywhichcan provide increased learning opportunities for studerty qualified and
appropriately endorsed teachers

Strategy 3. Strengthen the Effectiveness of Existing Educators
Objective: Increase the effectiveness of all educators as evidenced by improved student outcomes

3.1 Expand the use of th&eacher & Principal Performance Framewanodel evaluation systems$o

all districts ¢ As noted in the introductin to this plan, Nebraskhasdevelopedthe Teacher & Principal
Performance Frameworlf effective practices and example indicators for teachers and prin¢iphish

gra AYF2N¥SR o0& (KS LINBduSidgihe 201@Iatersyate Tdaghgdsessmanti | y R | |
and Support Consortium (INTASC) standards and the Interstate School Leaders Licensure Consortium
(ISLLC) 2008.

The purpose of this framewoyrkvhich was developed with a highwvolvement of stakeholder inputs to

define effective practice in order to improve teaching and learning and was used as the basis for the
teacher & principal evaluation system. Currenthg Teacher and Principal Framewdskbeing piloted in

17 districts and will be an option for all districts starting in t#4216 school year. The Nebraska model
evaluatins include options for researah 8 SR Ay A G NHzOGA 2y | £ Y 2FRBéwark 2 F / K
for Teachingg NJ w2 6 S NJi Caashl Bfaluafich MadelThe model uses student learning objectives

(SLOs) as measurement of student progress and requires individualized professional learning plans for
every educator. NDE and the ESUs have developed and provide the training for implementing this
performance framework. NDE hbhsed a senior administratofStraegy 1.1 above) to lead this initiative.

This strategy addresses an aim of this plan to strengthen the effectiveness of educators and also supports
the integration of the Educator Equity Plan with the efforts of AQUESTT. Since the framework
incorporates auniversal instructional model throughout a school system we believe it will improve
academic achievement and help gitneral and special educati@tudents, including minority andoor

students to be more successful in school. We believe that impleat@nt of this evaluation model
statewide will improve the quantity and quality of data availatd#hough there is no intention at this

GAYS 2F O2ftSOGAY3 Ftyeé AYRAQGARIzZrf SRdzOl (2 NQRA& LISNF

3.2 Encourage the use dkdvancEDor continuous imgovement requirements in all schoolg To be
accredited in Nebraska, districts must develop and implement a Continuous Improvement Plan (CIP). NDE
provides guidance and several options for them to accomplish this. At the present time, approximately
1/2 of all schools in Nebraska have elected to usdvancEDto meet their school improvement
requirements for accreditation. The AdvancED Accreditation Process is a clear and comprehensive
program of evaluation and external review, supported by resedadedstandards and dedicated to
helping schools, districts and education providers improve continuously. The accreditation process is
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based on a fivgrear accreditation term that provides ongoing external review, support, and feedback.
AdvanckD is the world'srgest education community, serving more than 30,000 public and private
schools and districts across the United States and in more than 70 countries that educate over 16 million
students.

Both equity and educator effectivenesdlivbe supported by havinghe common language of effective
school research and standards, as well as consistency and common tools that are found in the Adaptive
System of School Improvement Support Tools (ASSASVancEDprovides a systemariented approach

to continuous schooimprovementthat would allow NDE, ESUs and each district to look at every school
building and district through the lens of Effective School Standards, providing a more valid and reliable
approach to reviewing the Continuous Improvement Plan (CIP) efibdach building and district, as well

as providing support for targeted needsi KS St S20iux 09FFSOGABS [ SIHNyAy3
can support the effectiveness of educators by providing quantifiable data that focuses on students and
informs mprovement efforts to create the most optimal and equitable environments for student
learning.

This strategy wa selected for multiple reasons:

9 The primary purpose odhdvancEDn improving schools is to advance academic achievement for
all studentsandto do so through strong supportive school systems and effective educators.

1 While AdvancEDdoes not specifically target schools with high populations of minoritpamr
students increasing theachievement of all students will heleduce achievement gapand
increase graduation rates.

1 Having a uniform language and process for school improvement throughout the state will provide
common definitions for data that iV lead to additional and more uniform data for analysis.

3.3 Require Priority Schools taddress professional learning in their Progress Plan#As noted in
Strategy 2.1 above, the Intervention Team will be provided data on the equity measures used in this plan.
LY FTRRAGAZ2YZ (GKS LYyGSNBSyiGAz2y ¢ Sdopment pldntode®riner A y S
if the opportunities provided to teachers and principals are focused on helping them be more effective in
raising the academic achievement of ghneral and special educatiostudents and particularly of
minority students angoor students As an optionPriority Schoolsay consider adoptingAdvancEas

their continuous improvement process.

Summary:

Strategy 3, Strengthen the Effectiveness of Existing Educators address equity in docestective
teachers for poor and miarity students and students in rural schools. The Teacher & Principal
Performance Framewds will provide the same basiguidance for developing teacher and principal
evaluation instruments used by each locdistrict. ntinuous improvement requiremens in all schools

will aid in strengthening all schools in the statewhich in turn will benefit minority and poor students.

LY FTRRAUGAZ2YS Wt NRA2NARGE {OK22faQ odGKz2asS gAGK GKS
learning for teachers inleir Progress Plans.
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Strategy 4. Develop Effective Educators
Objective: Increase the number and quality of new teachers and principals

4.1 Loan forgiveness programsSupporting individuals to complete teacher preparation programs, as
wellasto encodr 38 (Sl OKSNE (2 | 00Saa O2ylGAydAay3da LINRTFSaa
important to the goal for enhancing the availability of effective educators for all Nebraska students
including minority and poor studentsThe state funded Excellence fTeaching forgivable loans for
preservice and inservice teachers target high need content areas and accelerate forgiveness for work in
high-poverty schoolsystems. In addition, a new component beginning September 1, 2016 extends the
program to include dding endorsements (rather than the current requirement that inservice participants
obtain an advanced degree)meaning that more individuals will be able to access the program and use
the funds to obtain endorsements in such areas as ESL, special eduocaading/writing, world
languages, etc.

(More information available atattp://www.education.ne.gov/EducatorPrep/TopPages/EETP html

4.2 Educator Preparation Accountability Determining the effectiveness of educator preparation is
foundational to building an effective teaching forcQuality assessments, which provide consistent
statewide data, disaggregated by institution, can inform statewide and institution continuous
improvement decisionsUnder development, and in support of educator effectiveness, are:

1 Statewide Clinical Experience Evaluatbased on national standards for educator preparation
(INTASC).This assessment includes indicators related to classroomagenent, adapting
instruction to individual student needs, content knowledge, etc. This evaluation is the result of
O2tftl 02N GABS 62N)] 0SG8SSY b59 |yR GKS aidlrdsSQ
been involved in the development of the TeacheP#ncipal Performance Framewaro ensure
consistency in training and practicd=ield testing of theevaluationinstrument will begin in the
20152016 academic year, with statewide implementation planned for the 22067 academic
year.

9 First Year Teachd&mployer Follovup Surveyg implemented in 2015, anddministered by NDE
to all Nebraska systems employing Nebrapkapared ' year teachers.Data will be returned to
institutions for program improvement considerationélso based on nationdInTASTstandards
and includes the indicators discussed above.

1 A State Educator Preparation Report Card to annually publicly report such indicators as results
from the new content testingequirementand other candidate proficiency factors, candidate
retention/completion rates, graduate placement, and employment retention. The Report Card
will use data from the teacher preparation programs including the above noted evaluation and
adzZNSe | yR T MR Ivitiatvé; @ bhlahojative data sharing effort 12 NDE and alll
postsecondary institutions.

o Content Testing;Beginning September 1, 20lBdividuals seeking a first timdebraska
teaching or administrative certificate including those seeking endorsements in
mathematics science and English Languafygs, will be required to pass ®&raxis I
content test toverify their content knowledgelnformation on candidate performance on
these tests will be used by institutions to strengthen cantpreparation of candidates.
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More information is availableta
http://www.education.ne.qgov/EducatorPrep/TopPages/SkillsTesting.html

4.3 Work with higher education programs to encourage individuals to become teachers, especially
minority populations ¢ Nebraska has a disparity in the number of minority students and their teachers.
The percentage of students reported as White, Not Hispanic equals 69% of the total population but the
percentage of White, Not Hispanic teachers is2866. Hispanic students comprise 17% of the student
population but only 1.79% of the teacher populatisrHispanic Native American students are Iffthe
student population,but Native American teachers are only 0.15%. A similar situation existsricarAf
American or Black students having 7% of the population with only 0.91% of the teacher population.
Although ethnicity is not an indicator of effectiveness, minority students may not be as eager to become
teachers without role models that reflect threiace/ethnicity.

Several efforts are underway to encourage greater diversity in the teacher workforce. NDE is partnering
with the University of NebraskaLincoln to increase the number of Native American teachers. NDE also
hosts summits for Native Amiean educators and an annual statewide conference for Hispanic students.
This Educator Equity Plan will continue to provide assistance and support for these endeavors.

4.4 State level support for mentoring programg The State legislature has another posal that
would provide funds to districts for mentoring programs. If funding is approved, NDE would be
responsible for distributing these funds and would establish the parameters for their use. This would
enable NDE to develop guidance, including Ipeattices, and oversight of the mentoring programs.

The Regional Educational Laboratory (REL) at Marzano Research is in the process of studying mentoring
LIN} OGAOSa Ay FAGBS 2F GKS wo[ [/ SydaNrt {0 usafo bSa
time and resources dedicated to mentoring programs varies greatly by district. Each district establishes
policies and practices that include the length of time new teachers receive support, whether the mentors
receive pay either as stipends or atiloihal time, whether mentoring is available to teachers new to the
profession only or also includes teachers new to the district, and guidance as to how mentors and
mentees work together.

In the past, the state legislature provided funds for mentoringgoams and many districts have
continued to support those programsven though state funding was not continuethis strategy will be
included in the equity plan when (and if) funding is restored and resources are made available at the state
level to syport programs in all of the distrist

Summary:

Strategy4, Develop Effective Educators wasK 2 3 Sy G2 | RRNBaa w3l LBAQ Ay | O
poor and minority students. Increased educator preparation accountabilitgnd state support for

mentoring programs will definitely raise already high standards held in the state for effective educators.

With the aging teacher and principal population in Nebraskacreased recruitment ananentoring will

be necessary to assure the are qualifiedand effective teachersand administratorsin our schools,
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especially thefirst year new-to-the-profession teachersand principalsas they transition to theirnew
professional roles.
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Section 5. Implementation P lan

Note: When AQUESTT is fully developed amdplemented, the Nebraska Department of Education will monitor L-BAven strategies through
EvidenceBased Aalysis(EBA) of AQUESTT. All schools will be held accountablequity issues, including equal accessdaalified and effective
teachersby minority and poor students. Equity of access, equity of resources, and equity of opportunity for all Nebraska students, including
YAY2NRG& YR LI2N adidzRSydas yR GKS O2YYAUlYSyid G2 02yl AigedzandkeyioY LINI
the purpose of development and implementation of the system.

Educator Equity Work Plan Summary
Strategy 1. Elevate the awareness of equity issues
Objective:L Yy 1 SANI GS aGF3GS YR FTSRSNIf LINE AN VAG KS FUANIYVE A2LITAMIBNY 3 2S5 BRIS
teachers
SubStrategies Activity/Task Who When Progress Measure
1.1 Integrate the Educator Equity 1 NDE will continue to develop all four Areaj NDE August Equity issues will be specifically
Plan and AQUESTT of Focus underhte Educator Effectiveness 2015 and | addressed in further development of
tenet including equity issues when onward AQUESTT
providing statewide presentations,
guidance, and training
I The State Board of Education is creating
study group to focus on implementation of
Educator Effectiveness including identifyir|
measues and data for accountability,
including equity issues
1 NDE has hired a senior administrator to | NDE August Position is filled with qualified
lead the Teacher & Principal Performance| 2015 individual
Frameworkand coordinate activities and
efforts under the Educator Effectiveness
tenet
1.2 Strengthen local emphasis on|  § Awareness campaign for equity plan and | Federal Beginning | Equity plan posted on website and
equitable access goals including websiteonferences, Programs when this | used; equity issues emphasized in
training Administrator | planis conferences and trainings
approved
1 Federal Programs Teamreview and Federal Revise Revised application and guidance by
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revise the ESEA/NCLB Consolidate Programs during the | Spring 2016
application to add using federal funds to | Administrator | 201516
support professional learning to increase school year
educator effectiveness
1 Federal Programs TeanESEANCLB Federal Revise for | Revised monitoring in 20156 school
Consolidated Monitoring checklist revised| Programs the 2015 | year
to include onsite review of Section Administrator | 16 school
1112(c)(1)(L) year
1 Accreditation and School Improvement Accreditation | Sept.c Increased awareness of equity issues
Teamg Incorporate equity plan and issues| and School Oct. 2015
in the annual CIP workshops Improvement
Team
Administrator
9 Data, Research and EvaluatipData Data, Research 201516 Data Literacy training will include
Literacy training will be revised to and Evaluation educator equity
incorporae educator equity; educator team
equity data will be included in the Data Administrator
Reporting System
1.3 Designate an Educator Equity  § Use ESEA/NCLB Committee of Practition¢ Federal August Progress reports provided avery
Stakeholder Advisory Comittee 1 Add representatives of higher education | Programs 2015 Add | COP meeting
teacher preparation programs and staff | Administrator | members;
from Adult Services Team ongoing
meetings
1.4 Continue the NDE Educator 9 Continue to lead implementation and NDE - Adult Ongoing Regular meetings

Equity work group

coordinate supporting activities

Services Team
staff

Strategy 2. Support Equitable Access to Effective Educators

Objective: LY ONBI aS SYLIKIaAxa 2y SldzaidlotS | 00Saa i GKS 201t fS@St o0AdSOP
SubStrategies Activity/Task Who When Progress Measure
2.1 Include requirements for 1 Incorporate equitable access in the proced Accountability | Progress | Progress Plans are developed in the
addressing equitable acceds the and format for the Priority Schools Progre{ Coordinator Plan 201516 school year with State Board
mandatory improvement plans of Plans guidance | approval in Fall, 2016
the AQUESTT Priority Schools Provide the Intervention Team with equity available

data to assist with diagnosing issues and by Sept.

areas of eed 2015
2.4 Increase the number of class¢ { Emphasize use of synchronous distance | NDE Beginning | Number of synchronous distance
with appropriately endorsed learning in further development of Technology with 2014 | learning courses in high poverty and
teachers throughthe use of AQUESTT Team 15 baseline| high minority schools will increase so
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technology (such as distance T Support the NDE/ESU partnership in data 0KSNBE INBE FTSoSNI Y
education) developing and training for BlendEd
Strategy 3. Strengthen the Effectiveness of Existing Educators
Objective: Increase the effectivenesd all educators as evidenced by improved student outcomes
Substrategies Activity/Task Who When Progress Measure
3.1 Expand the use of the Teachg The newly hired administratoxill lead the New Educator | 20152016 | Number of districts adopting the
& Principal Performance expansion of the Frameworks and model Effectiveness | school year| evaluation model of the Teacher &
Frameworks model evaluation evaluation system to all interested districts Senior and Principal Performance Frameworks
system to all districts through Administrator | ongoing increases
1 Dissemination of materials already in u
in the pilot districts
1 Providing and coordinating training and
support in collaboration with the ESU
staff developers
3.2 Encourage the use of 1 Provide awareness sessions on Alignment| NDEg Preent Number of districts and schools using
AdvancED for continuous the AdvancED Standards for Effective Accreditation | and AdvancED increases annually
improvement requirements in all Schools & the AQUESTT tenets which will | Team throughout
schools shared at the AQUESTT conference at the 2015
Administrator Days, CIP Workshops, etc.. 16 school
1 External Review @ming for AdvancED Tea year
members (2day sessions, one in June and
one in Augustytargets school personnel
from both AdvancED and Frameworks
schools whocan gain experience about
AdvancED
9 AdvanckD training in using ASSIST (Adap
System of School Impvement Support
Tools)g day long indepth training done the
second day at five difference sites across t
state each Fall
1 Training of ESU professional developers w|
do follow~up training and support within
their ESU regions.
3.2 Require priority schools 1 Incorporate professional learning in the | Accountability | Progress | Progress Plans are developed in the
address professional learning in process and formiafor the Priority Schools | Coordinator Plan 201516 school year with State Board
their Progress Plans Progress Plans guidance | approval in Fall of 2016
available
by Fall,
2015
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Strategy 4. Develop Effective Educators

Objective: Increase the number and quality of new teachers and principals

Substrategies Activity/Task Who When Progress Measure
4.1 Loan forgiveness programs 1 Continue to support loan forgiveness | Adult Services | Ongoing Data will be available for further
programs Team analysis
1 Extend loan forgiveness programs to
include an option for adding
endorsements
4.2 Educator Preparation 1 Statewide Clinical Experience Evaluati¢ Higher Pilot in 2015 | Data will be available for further
Accountability Education 16; analysis
Teacher implement in
Preparation 201617
Programs
1 First Year Teacher Employer Follopr | Adult Services | Annually Data will be available for further
Survey Team analysis
1 State Educator Preparation Report Car| Higher Develop in Data will be available for further
will be developed collaborately with Education 2015186, analysis
higher education, NDE and2® Teacher public report
Preparation in Sept. 2016
Programs, 20
Initiative
including NDE
1 Content Testing for first time Higher September 1,| Data will be available for further
endorsemensg Education 2015 analysis
Teacher
Preparation
Programs
4.3 Work with higher education to 1 Annual and ongoing collabative Adult Services | Annual Increase number and diversity of
support programs that encourage efforts between NDE and institutions off Team events new teachers
individuals to become teachers, higher education
especially minority
4.4 State level support for The State budget will be approved by June 201, Contingent upon funding
mentoring programs state suppot for mentoring programs will be
added if funding is included
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Evaluate and Report Progress

This Educator Equity Plan will be evaluatedbtiyh annual public reporting of progress toward meeting
the performance goals and through monitoritige progress on implementing the strategies in the plan.

Nebraska will meet the requirement for public reporting of progress toward eliminagagity

gaps as dened in the performance goalby usingli KS a i I G S Qand mNaihg2aNdial O NR
reports to the State Board of Educatiomn the State of the Schools Report (SOSR) fo2Qt&16

school year, thé&tate will report

1 The comparison of schools witthe highest percentages of minority student populations and
schools with lowest percentage®f minority student populations (as determined by highest
minority and lowest minority quartilesland

1 between schools with the highest percentages of student pogtions of poor children (those
from families who live in poverty based on eligibility for free and reduced school lunches)
compared to schools with the lowest percentages pbor children (i.e. those from families who
live in poverty; as determined by lghest poverty and lowest poverty quartilesat both the
elementary andsecondary levels, for:

1) Inexperienca teacherscg reduce the gaps in the distribution of firsgear teachers in high
poverty andhigh minority schools, and

2) Whdzi 27F 7T i @dutedhe gaps-indeknSmbBr of courses being taught BY 2 dzi 2 F FA St
teachersin high poverty and high minority schoals

Progresswill be indicated as improvement (+) or noimprovement(-). There will & no
indicator if there is no change in status.

Electing to use the ESEA/NCLB Committee of Practitioners as an external advisory group ensures that
progress on implementing the strategies and objectives of this plan will be evaluated and monitored

on a egular basis as the Educator Equity Plan will be an agenda topic for each afthedmmittee
meetings each year. Thisarrangement integrates equity into the ESEA programs and provides the
required periodic review of the plan.
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Concluding Remark s

Finally, when this Educator Equity Plan is fully integrated into AQUESTT, it is anticipated there will be no
WIIFLAQ Ay 00Saa G2 STFTSOGADS SRAZOF(G2NR o6& YAYy2NA
Equity Plan and AQUESTT have been cosmstitpdriven and developed in collaboration with the

Nebraska State Board of Education, the Commissioner of Education, statewide Stakeholder input groups,
teachers, school administrators, Educational Service Units, parents, and community members. As
AQUEST has evolved in the last two to three months (Jneust, 2015), consistent with federal
requirements and philosophically with Evideacde 3 SR ! Yyl f @aAax I WNRIFIR YI LIQ 7
in the state has been developed:

http://aquestt.com/wp-content/uploads/2015/08/AQUESTTRoadmap.pdf

(See alsonhttp://aquestt.com/resources).
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Appendix A

Nebraska Council on Teache r Education
Educator Preparation Advisory Committee to the Nebraska State Board of Education
Full Council Agenda

Friday, March 20, 2015

9:00 A.M. Registration Open z Country Inn and Suites z Lincoln Room (Lower Level)
5353 N. 27t Street, Lincoln, NE 68521

9:30 A.M. First General Session z President Doreen Jankovich
1 Declaration of legal meeting
1 Announcement of placement of Open Meetings Act information
1 Call for Public Comments
Dr. Susan Sarver, Buffett Early Childhood Insti tute
1 Approval of October 3, 2014 General Session Meeting Minutes
1 Report of January 23, 2014 Executive Committee Meeting z Jankovich

1. Rule Status Reports z Sharon Katt, NDE

C Rule 21 z Summary of proposed Teacher Certification revisions

C  Rule 24 z Endorsements
Public Hearing held January 15, 2015.
Final State Board of Education approval February 6, 2015.
Expected implementation August 1, 2014 (pending all
approvals.)

C Rule 24 First and Second Hearings z Pat Madsen, NDE

Debbie DeFrain, NDE Fine Arts Curriculum Specialist and Chair
of Art and Music Ad Hoc Committees:

1 Art (Field)
Proposal includes eliminating General Art Endorsement

T Music (Field)

1 Vocal Music (Subject)
Proposal includes eliminating Instrumental Music Endorsement
Pat Madsen, NDE:

1 Middle Level (Field) and

1 Middle Level (Supplemental)

(10 minutes allowed for discussion of each proposed endorsement.)

Health Sciencesz Ad Hocmeeting March 4, 2015

2. NDE UpdateszNDE Staff

New HEA Title 1l Regulations

NCTE Membership Timeline

Capstone Assessment Discussion

1st Year Teacher Employer Follow Up Survey
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11:45 P.M.

12:15 P.M.

1:45 P.M.
2:00 P.M.

Adjournment

Revised State Approval Process

3. Statewide Equity Plan (USDE) z NDE Staff

4. Legqislative Update z Jay Sears

5. Nomination of President -Elect z Nominating Committee
(Election to be held at the June 12 NCTE meeting.)

6. Standing Committee Agenda Review z Jankovich

7. _Announcements

1 On-site visits z Grace University, February 8 & 9, 2015
Midland University, February 23 & 24, 2015
Peru State Collegez September 27-29, 2015
University of Nebraska Omaha z November 1-3, 2015
1 Other announcements 7

Presentations by higher e ducation programs will be held at the June 12 Full Council
meeting, time permitting.

Working Lunch / Please pick up your lunch and move to Standing Committee
meetings

Standing Committee Session
Committee O !z Board Room (Upper Level)
#1 1 1 E O GrAiAcol®RodmM
#1 1 1 E O GLépitolRbdm (Lower Level)

Break

Second General Session
Standing Committee Reports:

#1 1 1 E O Gana@aséy, Vice Chair
#1 11 E O Ggfsde Adrd 8
#1 11 EOGDdnnadbss

Full Council Discussion and/or Action related to Standing Committee
Reports:
C  NCTE recommendations regarding Rule 21
C  Statewide Equity Plan
C Art, Music, Vocal Music, Middle Level field, and Middle Level supplemental
endorsements

UPCOMING MEETING$2015

NCTE Executive Committeg Friday, May 1, 2015 z NSEA Building, 605 S. 14 Street, Lincoln
NCTE Full Council Meeting z Friday, June 12, 2015 z Country Inn & Suites, Lincoln
NCTE Executive Committeg Friday, August 21, 2015z TBA
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NCTE Full Council Meeting z Friday, October 9, 2015 z The Cornhusker, 333 S. 13t Street, Lincoln
(second Friday)

Committee of Practitioners Agenda

Tuesday, March 24, 2015

Country Inn & Suites (Lighthouse Room), Lincoln, NE

Welmme/Introductions
Nebraska Open Meetings Act Reminder
Public Comment
Approval of Minutes from October 10, 2015 meeting [Handout]
AQUESTT Accountability for a Quality Education System, Today and Tomorrow (Sue Anderson)
0 AQUESTT empowered BY DATA ConfereApel 2728
NCLB Waiver Request Status (Aprille Phillips & Matt Heusman)
Update on Math Standards (Deb Romanek)
C.0.P. Membership Needs
o Parents
0 Members of local school boards
o0 Pupil services personnel
Community Eligibility Provision (CEP) Update
ESEA/NB Program Updates
0 Onsite Monitoring 3year schedule continues
0 Nonpublic Consultation Forms (Updated Process)
o0 Consortia/MultiDistrict Agreement
A Title ItA
9 Districts may no longer assign a portion to ESU (must be 0% or 100%)
0 Nebraska Allocations Estimati#$andout]
o Title FA
A Schoolwide Peer Reviews
1 New schedule beginning spring 2015
A Needs Improvement
9 Accountability application
A SES Application
1 Timeline
1 Proposed changes
A Title | Distinguished Schools recognized at National Title | Conference in Salt Lake
Cty, UT, February-B, 2015
1 DC West Elementary
9 Hitchcock County Elementary
A Future Title | Conferences
1 January 281, 2016 in Houston
1 February 2225, 2017 in Long Beach
i February 811, 2018 in Philadelphia

It > > It > > > >

T >
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1 January 3@ebruary 2, 2019 in Kansas City

WORKINGUNCH WILL BE SERVED AT 11:30 a.m.

A Continued discussion of membership needs and prospective committee members

(0]

School Improvement Grant (SIG)
A New application
A SEA application due to USDE April 15th
A LEA Applications

A ESEA/NCLB Program Updates Continued

(0]

0]
0]
(0]

Tite I, Part C: Migrant
Title |, Part D: Delinquent
Title IV, Part B: 24Century Community Learning Centers*{ZICLC)
Title VI: REAPRural Education Achievement Program
A SRSA Small Rural School Achievement Program
A RLIS Rural Lowincome School®gram
Title X, Part C: Education of Homeless Children and Youth
A Awareness of Dispute Resolution issues
Title lll: Language Acquisition
A ELPA21Language assessment update
Title IFA: Improving Teacher Quality
A Process for calculating Equitable ServicesNonpublic Schools
A Mike Kissler retired end of January

A Equity Plan (Sharon Katt and Marilyn Peterson @ 1:30 p.m.)

A Other

(0]
(0]

Committee of Practitioners (COP) information included on NDE Federal Programs webpage
Was it helpful receiving Outlook meeting rfatations? Is this something you want to
continue?

A Next Meetings

(0]
(0]

June 23, 2018 Country Inn and Suites, Lincoln
October 20, 2015, Fairfield Inn, Kearney
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for Nebraska

emPOWERED BY DATA
CONIFIEXKENCEIE

Equity Plan for
Nebraska

2015

#AQUESTT

AQUESTTis: Accountability for a Quality
Education System, Today and Tomorrow
AA framework for a quality education system

AAn opportunity to address
based on Nebraskaods needs

NEBRASKA
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The Six Tenets of AQUESTT

The framework is designed around the following six tenets:

S
¢ >
< &
Positive <
Partnerships,
Y Relationships College & J
( & Student Career Ready <
Success )
A
)
>
‘\> Assessment =
O
~
m
®.N

Educator
Effectiveness

Educational
Opportunities
& Access

Educator Effectiveness

AQUESTT | Teaching and Learning

AQUESTT
S —

The State Board believes that students should be
surrounded by effective educators throughout
their learning experiences such that schools and
districts develop effective teachers and leaders
that establish a culture of success

Areas of Focus
Nebraska Teacher & Principal Performance
Framework

A Professional Development
A Building Leadership Supports

A Effective Local Policy Makers & Superintendents
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Educator Equity Plan - 20

A Title Il, Part A of the Elementary and
Secondary Education Act (ESEA)has required
each state to develop a 6 St ®laneto Ensure
Equitable Access to Excellent Educat or s &

i Nebraskads plan | ast revis

A The U. S. Department of Education has new
Equity Plan requirements .

A New plans must be submitted by June 1, 2015.

i New plans will require annual updates and
progress reports from the states every two years.

NEBRASKA

DEPARTMENT OF EDUCATION

Equity Plan Requirements\/

A 1dentify educator (teachers and leaders) inequities
or O6gapséo
i At a minimum, use experience, qualifications and
out -of-field assignments
T Address poverty and minority student populations

Aldentify underlying/ 6root o
A Propose state strategies to address the causes

A Establish performance goals and objectives for
state strategies

A Evaluate progress using ongoing measures
A Publicly report progress

NEBRASKA

DEPARTMENT OF EDUCATION
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Guiding Principles

A Nebraska will use AQUESTT(Accountability for a Quality
Education System Today and Tomorrow) as the overall
vehicle for meeting new Equity Plan requirements .

T Means it i s not a O6newd initiat
efforts and activities

A Use existing data to identify equity issues to address in
the plan .

T No new data collection

A Use existing groups and efforts for stakeholder
engagement and Input; use technology to expand
participation and involvement .

(“)Effective\\o\*l_?

A Unlike many other states, Nebraska does
not have a mandated state teacher and
principal evaluation system.

ITNo state definition of 0
uniform data.

A No Child Left Behind (NCLB) required
teachers to be a@husedihl vy
previous plan.

I 98.24% of NE teachers met the NCLB Highly
Qualified Teacher requirements in 2013  -14.
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S

Equity Issues in Nebraska

A Available data for required analysis:

I Teacher and Principal Experience and Tenure
A 1styear teachers

i Teacher Qualifications
I Teacher Education

I Classes taught by teachers with appropriate
endorsements vs. out -of-field assignments

A Analysis

i Student level data on indicators of poverty and
minority status

I Geographic distribution 8 Rural vs. Non -rural

NEBRASKA

|dentifying the Equity Issues

A Review Data Tables for Statutory
Criteria and for Outcomes &
Achievement
Graduation Rates
College Going Rates

AWhat is positive? WH

NEBRASKA
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4 Underlying Causes of Equit\y\/

Issues

AAre there 6gapsd in st

®@ffective educatorséo,
high poverty and high minority student
populations?

A If so, what are underlying issues?

A For each issue, identify possible strategies
to address any Ogapsao.

NEBRASKA

DEPARTMENT OF EDUCATION

State Strategies

A What can be done to strengthen and
maintain effective educators?

A Connectto AQUESTTAreas of Focus and
other initiatives

i A comprehensive approach to improving
student outcomes across the state by:

A expanding access to effective teaching and
leading for all students

A strengthening and maintaining teacher and
principal effectiveness

NEBRASKA

DEPARTMENT OF EDUCATION
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““Implementing Key Strategies

A Support Equitable Access to Effective
Educators, especially for minority and poor
students

I Increase number of appropriately
endorsed teachers/decrease the number
of oOout of fieldd teac

T How can this best be done?

A Strengthen the Effectiveness of Existing
Educators

I Incorporate Professional Learning for all
teachers and principals/  Frameworks

I How can this best be done?

NEBRASKA

“Implementing Key Strategie\\/

(cont.)

A Develop Effective Educators

I Mentor support for inexperienced (1  Styear)
teachers

T Support and encourage high minority and/or
high poverty students to become teachers

T How can this best be done?

A Provide State Level Leadership on
Educator Effectiveness

T How can this best be done?

NEBRASKA
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Measuring Progress ork/

Implementation
A How will the state monitor
implementation and outcomes?

A How will the state evaluate progress?

A How will the state report progress?

NEBRASKA

for Nebraska

emPOWERED BY DATA
CONIFIEIRENGCIE

o
e

Questions & Discussion

How can Nebraska best ensure that 3
Opoor and minority ch
taught at higher rates than other
children by inexperienced

unqualified , or out-of-f i el d t e.a c

-
3
a
«
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for Nebraska

emPOWERED BY DATA
CONIFERIENGEIE

Contact Information

Pat Madsen
NDE Adult Programs |
pat.madsen@nebraska.gov

// 402.471.4863
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Appendix B

Data Definitions used in Tables

Term | Definition

School Data

Elementary | A school who serves any students in the range from Kindergartef goasle, this
School includes schools that servééhrough 8" graders

Secondary | A school whse students are in any grade froffi @ 12" grade and does not servé'6
School graders or younger

Student A student that is eligible to receive free or reduced price lunch in a given school ye
Poverty

School The percentage of-K2 students ira school that that are eligible to receive free or
Poverty Rate | reduced lunch, out of the total-k2 membership at the school in a given school year
Highest The top 25% of elementary schools, out of all public elementary schools, with the
Poverty highest poverty rates in a given school year

Quartile,

Elementary

Lowest The top 25% of elementary schools, out of all public elementary schools, with the |
Poverty poverty rates in a given school year

Quartile,

Elementary

Highest The top 286 of secondary schools, out of all public secondary schools, with the hig
Poverty poverty rates in a given school year

Quiartile,

Secondary

Lowest The top 25% of secondary schools, out of all public secondary schools, with the lo
Poverty poverty rates in ajiven school year

Quartile,

Secondary

Minority A student that indicated they are a race or ethnicity other than White

Student

School The percentage of PK2 minority students in a school out of the total-BK

Minority Rate| membership in a given year

Highest The top 25% of elementary schools, out of all public elementary schools, with the
Minority highest minority rates in a given school year

Quatile,

Elementary

Lowest The top 25% of elementary schools, out of all public elementary schuitiisthe lowest
Minority minority rates in a given school year

Quartile,

Elementary

Highest The top 25% of secondary schools, out of all public secondary schools, with the hig
Minority minority rates in a given school year

Quartile,

Secondary

Lowest The top 25% of secondary schools, out of all public secondary schools, with the lo
Minority minority rates in a given school year
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Quartile,

Secondary
Rural School | Any school within a Nebraska public school district designated &XzNJ- f € 2
having NCES locality codestK S onQa YR nnQaod
Non-Rural All other public schools not within a rurdésignated school district
School
Teacher Data
Teacher A staff member that is reported as working at least garte in one of these positions:
i Head Teacher
1 Teacher
M TeachesFacilitaor
1 TeacherCollaborator
9 SPED TeacherCore Academic Subjects
1 SPED TeacherCore Academic SubjeaAlternate Standards
i SPED Teaché&acilitator
1 SPED Teach&ollaborator
1*'Year A Teacher that is reported to have 0 prior years of total eiqnee
Teacher
Turnover The percentage of staff members in a given position at a school who were not preg
Rate at the school in the previous school year, out of the total number of staff in that
position at that school
3-Year The turnover ratén a given position for the current year at a school, averaged with
Average turnover rate from the previous two school years
Turnover
Total The total number of years of experience of a staff member in any education positio
Experience | including the current year
District The total number of years of experience of a staff member in any education positig
Tenure any location in their current district, including the current year
Class Taught| A class whose teacher has a teactuegificate with an endorsement that matches the
by an subject and grade level required of the course being taught, as peCdhese Codes
Appropriately| and Clearindgendorsements manudbr that school year
Endorsed
Teacher
Class Taught| A class whose teacher has a teaching certificate without an endorsement that matg

by a Teacher
Out of
Endorsed
Area

the subject required of the course being taught, as per@oeirse Codes and Clearing
Endorsements manué#br that school year

Class Taught
by a Teacher
with an Out
of-Level
Endorsement

A class whose teacher has a teaclurdificate with an endorsement that matches the
subject but not the grade level required of the course being taught, as peCdhese
Codes andlearing Endorsements mandai that school year

Student Outcome Data

NeSA Studen

Achievement,

Students that scored 85 or less out of 200 possible points for the given test subject
the Nebraska Student Achievement (NeSA) statewassessments; Below expectation
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Below means noiproficient

Expectations

NeSA Studen| Students that scored 135 or greater out of 200 possible points for the given test su
Achievement,| of the Nebraska Student Achievement (NeSA) statewide assessniemeeds is the
Exceeds highest level possible

Expectations

Cohort A group of students defined by the school year in which they first enteredthpeile
4-Year The percentage of students in a cohort who graduated in tHescehool year (or
Cohort earlier) after first entering the 9 grade, out of all students that are currently in the
Graduation | cohort

Rate

18-Month The percentage of High School graduates who were known to have enrolled at a
College postsecondary institution within 18 months of their graadion date, out of all students
Going Rate | who graduated in a given school year (regardless of their cohort)
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AppendixC

Percentage of CourseBaughtby Endorsed Teacher

Elementary
120.00%
100.00%
0
3
5 80.00%
o
@)
= 60.00%
©
@
=  40.00%
(0]
2
2 20.00%
0.00%
-20.00% - .
Highest Lowest Highest Lowest Rural Other
Minority Minority Poverty Poverty Schools Schools
m Gap -0.16% 1.47% 1.78%
B % Endorsed 95.90% 95.74% 95.96% 97.43% 95.39% 97.17%
Secondary
92.00%
91.00%
(%]
3
5 90.00%
o
2 89.00%
<—( . 0
o
= 88.00%
(0]
(8]
3] 87.00%
o
86.00%
85.00% . .
Highest Lowest Highest Lowest Rural Other
Minority | Minority Poverty Poverty Schools | Schools
m Gap 0.70% 3.69% 2.98%
m% Endorsed 88.47% | 89.17% | 87.64% | 91.33% | 88.36% | 91.34%
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Percentage of Coursdaughtby Endorsed Teachers

Data Analyzed

Elem Year Minority % Endorsed Gap Endorsed Out of level Not Endorsed
2014 Highest Minority 95.90% -0.16 29700 82 1187
2014 Lowest Minority 95.74% 7814 86 262
2013 Highest Minority 96.05% -0.27 25941 81 985
2013 Lowest Minority 95.78% 6574 69 221
2012 Highest Minority 91.62% -2.21 25208 61 2215
2012 Lowest Minority 89.41% 6785 52 752

Sec Year Minority % Endorsed Gap Endorsed Out of level Not Endorsed
2014 Highest Minority 88.47% 0.70% 32609 919 3330
2014 Lowest Minority 89.17% 20623 711 1794
2013 Highest Minority 86.58% 2.17% 28580 1203 3226
2013 Lowest Minority 88.75% 23099 884 2044
2012 Highest Minority 85.51% 1.00% 31111 918 4323
2012 Lowest Minority 86.51% 18169 621 2183

Elem Year Poverty % Endorsed Gap Endorsed Out of level Not Endorsed
2014 Highest Poverty 95.96% 1.47% 25910 68 1022
2014 Lowest Poverty 97.43% 20323 51 486
2013 Highest Povest 96.56% 0.63% 23218 73 755
2013 Lowest Poverty 97.19% 17806 77 438
2012 Highest Poverty 92.03% 22184 56 1833
2012 Lowest Poverty 91.57% 16645 80 1452

Sec Year Poverty % Endorsed Gap Endorsed Out of level Not Endorsed
2014 Highest Poverty 87.64% 3.69% 19267 648 2068
2014 Lowest Poverty 91.33% 33300 691 2469
2013 Highest Poverty 86.94% 3.05% 19877 627 2358
2013 Lowest Poverty 89.99% 30865 733 2701
2012 Highest Poverty 82.80% 4.24% 12030 398 2070
2012 Lowest Poverty 87.04% 31242 645 3991

Elem Year Type % Endorsed Gap Endorsed Out of level Not Endorsed
2014 Other Schools 97.17% 34205 43 953
2014 Rural Schools 95.39% 1.78% 42646 268 1795
2013 Other Schools 97.75% 28883 43 622
2013 Rural Schools 95.03% 2.72% 39849 291 1797
2012 Other Schools 90.21% 23779 103 2477
2012 Rural Schools 92.44% 40467 249 3029

Sec Year Type % Endorsed Gap Endorsed Out of level Not Endorsed
2014 Other Schools 91.34% 42867 811 3251
2014 Rural Schools 88.36% 2.98% 68492 2411 6612
2013 Other Schools 91.06% 38296 736 3026
2013 Rural Schools 86.52% 4.54% 65696 2968 7268
2012 Other Schools 86.37% 35359 638 4932
2012 Rural Schools 85.79% 0.58% 66039 2341 8414
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Percentage of 1st Year Teachers

Elementary

10.00%
9.00%
8.00%
7.00%
6.00%
5.00%
4.00%
3.00%
2.00%
1.00%
0.00%

Percent

Highest Lowest Highest Lowest Rural Other
Minority | Minority Poverty Poverty Schools | Schools

m Gap 2.24% 2.15% 1.78%
m% 1st Year 7.47% 5.23% 7.38% 5.23% 5.24% 7.02%

Secondary

9.00%
8.00%
7.00%
6.00%
5.00%
4.00%
3.00%
2.00%
1.00%
0.00%

Percent

Highest Lowest Highest Lowest Rural Other
Minority | Minority Poverty Poverty Schools | Schools

m Gap 3.08% 3.31% 0.85%
m% 1stYear 7.74% 4.66% 7.88% 4.57% 6.46% 5.61%
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Percentage of 1st Year Teachers

Data Analyzed
Elem Year Minority
2014 Highest Minority
2014 Lowest Minority
2013 Highest Minority
2013 Lowest Minority
2012 Highest Minority
2012 Lowest Minority
Sec Year Minority
2014 Highest Minority
2014 Lowest Minority
2013 Highest Minority
2013 Lowest Minority
2012 Highest Minority
2012 Lowest Minority
Sec Year Poverty
2014 Highest Poverty
2014 Lowest Poverty
2013 Highest Poverty
2013 Lowest Poverty
2012 Highest Poverty
2012 Lowest Poverty
Elem Year Poverty
2014 Highest Poverty
2014 Lowest Poverty
2013 Highest Poverty
2013 Lowest Poverty
2012 Highest Poverty
2012 Lowest Poverty
Elem Year Type
2014 Other Schools
2014 Rural Schools
2013 Other Schools
2013 Rural Schools
2012 Other Schools
2012 Rural Schools
Sec Year Type
2014 Rural Schools
2014 Other Schools
2013 Rural Schools
2013 Other Schools
2012 Rural Schools
2012 Other Schools
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% 1st YeiGap

7.47%
5.23%
7.27%
5.41%
5.12%
3.91%

2.24%

1.86%

1.21%

% 1st YeiGap

7.74%
4.66%
7.06%
6.27%
5.35%
5.62%

3.08%

0.79%

-0.27%

% 1st YeiGap

7.38%
5.23%
7.77%
4.85%
5.39%
3.96%

2.15%

2.92%

1.43%

% 1st YeiGap

7.88%
4.57%
7.21%
5.80%
5.13%
4.44%

3.31%

1.41%

0.69%

% 1st YeiGap

7.02%
5.24%
6.41%
5.63%
4.43%
4.70%

-1.78%

-0.78%

0.27%

% 1st YeiGap

6.46%
5.61%
6.55%
6.24%
4.22%
5.58%

-0.85%

-0.31%

1.36%

1st Year (Teacher Count

414 5539
104 1990
401 5513
94 1739
280 5467
72 1840
1st Year ( Teacher Count
202 2610
83 1781
180 2551
128 2041
143 2673
104 1851
1st Year (Teacher Count
377 5105
203 3883
396 5099
185 3812
274 5086
145 3663
1st Year (Teacher Count
128 1624
131 2868
134 1859
167 2880
74 1443
135 3041
1st Year ( Teacher Count
476 6782
410 7828
430 6712
440 7821
292 6595
368 7824
1st Year (Teacher Count
230 3562
317 5647
233 3559
358 5733
150 3555
314 5631
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Teacher Turnover 3 Year Average

Elementary
25.0%
20.0%
15.0%
<
(0]
2 10.0%
()
o
5.0%
0.0%
-5.0% - -
Highest | Lowest | Highest| Lowest | Rural Other
Minority | Minority | Poverty | Poverty | Schools| Schools
m Gap 3.1% 4.0% -1.6%
H % New 3Yr Avg 20.0% | 16.9% | 20.7% | 16.7% | 17.6% | 19.2%
Secondary
20.0%
18.0%
16.0%
14.0%
% 12.0%
2 10.0%
()
o 8.0%
6.0%
4.0%
2.0%
0.0% . .
Highest | Lowest | Highest| Lowest | Rural Other
Minority | Minority | Poverty | Poverty | Schools| Schools
m Gap 0.7% 4.5% 1.1%
H % New 3Yr Avg 16.4% | 15.7% | 18.0% | 13.5% | 16.1% | 15.0%
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Teacher Turnover 3 Year Average

Data Analyzed

Elem Year Minority
2014 Highest Minority
2014 Lowest Minority
2013 Highest Minority
2013 Lowest Minority
2012 Highest Minority
2012 Lowest Minority
Minority
2014 Highest Minority
2014 Lowest Minority
2013 Highest Minority
2013 Lowest Minority
2012 Highest Minority
2012 Lowest Minority
Poverty
2014 Highest Poverty
2014 Lowest Poverty
2013 Highest Poverty
2013 Lowest Poverty
2012 Highest Poverty
2012 Lowest Poverty
Poverty
2014 Highest Poverty
2014 Lowest Poverty
2013 Highest Poverty
2013 Lowest Poverty
2012 Highest Poverty
2012 Lowest Poverty
Rural
2014 Other Schools
2014 Rural Schools
2013 Other Schools

Sec Year

Year

Elem

Year

Sec

Elem Year

% New T Gap New Tea Teacher Count 3Yr

Sec

Nebraska Educator Equity Plan 2015

Year

2013 Rural Schools
2012 Other Schools
2012 Rural Schools
Rural
2014 Other Schools
2014 Rural Schools
2013 Other Schools
2013 Rural Schools
2012 Other Schools
2012 Rural Schools

20.0% 3595 17971
16.9% 3.1% 1081 6395
18.4% 3246 17664
16.5% 1.9% 922 5600
17.9% 3172 17736
16.8% 1.1% 977 5808
% New T Gap New Tea Teacher Count 3Yr
16.4% 1348 8216
15.7% 0.7% 909 5774
17.1% 1410 8246
17.9% 1161 6483
15.8% 1367 8662
16.6% 945 5700
% New T Gap New Tea Teacher Count 3Yr
20.7% 3408 1649¢
16.7% 4.0% 1998 1198¢
19.0% 3065 1615&
16.3% 2.7% 1939 1187€
18.5% 3067 16563
16.1% 2.4% 1828 11383
% New T Gap New Tea Teacher Count 3Yr
18.0% 918 5102
13.5% 4.5% 1201 8869
17.4% 1057 6075
14.2% 3.2% 1233 8681
16.9% 802 4738
12.7% 4.2% 1158 9106
% New T Gap New Tea Teacher Count 3Yr
19.2% 4251 2213z
17.6% 4496 2549¢
17.9% 3905 21769
17.0% 4325 25476
17.4% 3753 21514
17.4% 4438 25833
% New T Gap New Tea Teacher Count 3Yr
15.0% 1.1% 1654 1099z
16.1% 2961 18417
15.2% 1.8% 1706 11190
17.0% 3143 1848¢&
13.4% 2.6% 1510 11301
16.0% 2856 17874
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Total Years of Experiencel eachers

Elementary

20

15

2
© 10
>.
<
S 5
0
-5 - :
Highest | Lowest | Highest | Lowest Rural Other
Minority | Minority | Poverty | Poverty | Schools| Schools
m Gap 3.6 11 -2.6
mTotal Years 13 16.6 13.3 14.4 15.7 13.1
Secondary

20

15

2
] 10
()
>_
IS
2 5
0
-5 - :
Highest | Lowest | Highest | Lowest Rural Other
Minority | Minority | Poverty | Poverty | Schools| Schools
mGap 3.5 2.8 -3
mTotal Years 13.1 16.6 12.8 15.6 16.2 13.2
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Elem

Sec

Elem

Sec

Elem

Sec

Nebraska Educator Equity Plan 2015

Total Years of Experience - Teache

Data Analyzed

Year

Year

Year

Year

Year

Minority
2014 Highest Minority
2014 Lowest Minority
2013 Highest Minority
2013 Lowest Minority
2012 Highest Minority
2012 Lowest Minority
Minority
2014 Highest Minority
2014 Lowest Minority
2013 Highest Minority
2013 Lowest Minority
2012 Highest Minority
2012 Lowest Minority
Poverty
2014 Highest Poverty
2014 Lowest Poverty
2013 Highest Poverty
2013 Lowest Poverty
2012 Highest Poverty
2012 Lowest Poverty
Poverty
2014 Highest Poverty
2014 Lowest Poverty
2013 Highest Poverty
2013 Lowest Poverty
2012 Highest Poverty
2012 Lowest Poverty
Type
2014 Other Schools
2014 Rural Schools
2013 Other Schools
2013 Rural Schools
2012 Other Schools
2012 Rural Schools

Year Type

2014 Other Schools
2014 Rural Schools
2013 Other Schools
2013 Rural Schools
2012 Other Schools
2012 Rural Schools

Total Yee Gap

13

16.6

13.2

16.8

13.3

16.9
Total Yee Gap

13.1

16.6

13.3

17

13.4

17.2
Total Yee Gap

13.3

14.4

13.3

14.7

13.7

14.5
Total Yee Gap

12.8

15.6

13

15.8

12.5

16.1
Total Yee Gap

13.1

15.7

13.3

16

13.2

16.3
Total Yee Gap

13.2

16.2

13.4

16.6

13.5

16.8

3.6

3.6

3.6

3.5

3.7

3.8

11

1.4

0.8

2.8

2.8

3.6

2.6

2.7

3.1

3

3.2

3.3
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Average Teacher Tenure in the

District
Elementary
14
12
8 10
c
Q
@ 8
o
x
w 6
©
(2]
= 4
()
> 2
0
-2 - .
Highest | Lowest | Highest | Lowest Rural Other
Minority | Minority | Poverty | Poverty | Schools| Schools
mGap 1.9 0.5 -0.9
mAvg. Exp/ 105 12.4 10.6 11.1 11.7 10.8
Secondary
14
12
3] 10
c
Q
@ 8
o
x
w 6
S
(%)
= 4
)
> 2
0
-2 - .
Highest | Lowest | Highest | Lowest Rural Other
Minority | Minority | Poverty | Poverty | Schools| Schools
mGap 1.8 1.4 -1
mAvg. Expl 10.2 12 10 11.4 11.5 10.5
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Average Teacher Tenure in the Dis

Data Analyzed

Elem Year Minority Avg. Exp Gap
2014 Highest Minority 10.5 1.9
2014 Lowest Minority 12.4
2013 Highest Minority 10.7 1.7
2013 Lowest Minority 12.4
2012 Highest Minority 10.7 1.8
2012 Lowest Minority 12.5

Sec Year Minority Avg. Exp Gap
2014 Highest Minority 10.2 1.8
2014 Lowest Minority 12
2013 Highest Minority 10.4 1.6
2013 Lowest Minority 12
2012 Highest Minority 10.4 1.9
2012 Lowest Minority 12.3

Elem Year Poverty Avg. Exp Gap
2014 Highest Poverty 10.6 0.5
2014 Lowest Poverty 11.1
2013 Highest Poverty 10.6 0.7
2013 Lowest Poverty 11.3
2012 Highest Poverty 10.9 0.3
2012 Lowest Poverty 11.2

Sec Year Poverty Avg. Exp Gap
2014 Highest Poverty 10 14
2014 Lowest Poverty 11.4
2013 Highest Poverty 10.2 13
2013 Lowest Poverty 11.5
2012 Highest Poverty 9.9 1.9
2012 Lowest Poverty 11.8

Elem Year Type Avg. Exp Gap
2014 Other Schools 10.8 0.9
2014 Rural Schools 11.7
2013 Other Schools 11 0.8
2013 Rural Schools 11.8
2012 Other Schools 10.9 11
2012 Rural Schools 12

Sec Year Type Avg. Exp Gap
2014 Other Schools 10.5 1
2014 Rural Schools 11.5
2013 Other Schools 10.6 1
2013 Rural Schools 11.6
2012 Other Schools 10.7 11
2012 Rural Schools 11.8
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Principal Turnover 3 Year Average

Elementary
25.0%
20.0%
= 15.0%
[}
P
S 10.0%
2
[}
& s50%
0.0%
-5.0% - .
Highest | Lowest | Highest | Lowest Rural Other
Minority | Minority | Poverty | Poverty | Schools| Schools
mGap 1.3% 2.4% -0.6%
m% 3Yr Avg 19.8% 18.5% 20.4% 18.0% 18.4% 19.0%

Secondary
25.0%
20.0%
z 15.0%
[5)
P
S 10.0%
2
[}
& 50%
0.0%
-5.0% - -
Highest | Lowest | Highest | Lowest Rural Other
Minority | Minority | Poverty | Poverty | Schools| Schools
mGap 4.5% 4.6% -0.7%
m% 3Yr Avg 20.4% 15.9% 21.3% 16.7% 17.5% 18.2%
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Principal Turnover 3 Year Average

Data Analyzed
Elem Year Minority
2014 Highest Minority
2014 Lowest Minority
2013 Highest Minority
2013 Lowest Minority
2012 Highest Minority
2012 Lowest Minority
Minority
2014 Highest Minority
2014 Lowest Minority
2013 Highest Minority
2013 Lowest Minority
2012 Highest Minority
2012 Lowest Minority
Poverty
2014 Highest Poverty
2014 Lowest Poverty
2013 Highest Poverty
2013 Lowest Poverty
2012 Highest Poverty
2012 Lowest Poverty
Poverty
2014 Highest Poverty
2014 Lowest Poverty
2013 Highest Poverty
2013 Lowest Poverty
2012 Highest Poverty
2012 Lowest Poverty
Rural
2014 Other Schools
2014 Rural Schools
2013 Other Schools
2013 Rural Schools
2012 Other Schools
2012 Rural Schools
Rural
2014 Other Schools
2014 Rural Schools
2013 Other Schools
2013 Rural Schools
2012 Other Schools
2012 Rural Schools

% New

% New

Sec Year

% New

Elem Year

% New

Sec Year

% New

Elem Year

Sec Year % New
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3Yr Avg Gap
19.8%
18.5%
19.3%
20.5%
17.7%
15.0%

3Yr Avg Gap
20.4%
15.9%
24.8%
16.4%
23.1%
17.2%

3Yr Avg Gap
20.4%
18.0%
21.6%
19.6%
18.8%
17.7%

3Yr Avg Gap
21.3%
16.7%
25.8%
15.9%
21.6%
17.4%

3Yr Avg Gap
19.0%
18.4%
17.3%
20.2%
16.1%
18.9%

3Yr Avg Gap
18.2%
17.5%
14.2%
18.6%
17.0%
17.5%

1.3%

2. 7%

4.5%

8.4%

5.9%

2.4%

2.0%

1.1%

4.6%

9.9%

4.2%

2.9%

2.8%

4.4%

0.5%

New Principal Principal Count 3Y

112 566
80 432
107 554
83 404
97 547
54 360
New Principal Principal Count 3Y
31 152
46 289
37 149
52 318
36 156
50 290
New Principal Principal Count 3Y
122 597
84 467
126 583
95 484
111 592
77 434
New Principal Principal Count 3Y
26 122
43 257
33 128
39 246
22 102
46 265
New Principal Principal Count 3Y
118 621
252 1369
106 613
277 1373
97 602
240 1271
New Principal Principal Count 3Y
26 143
136 778
20 141
143 769
25 147
131 747

Page77



Principal Total Years of Experience

Elementary
25
20
(]
g
5 15
@
=3
i 10
4
8
L 5
0
-5 - :
Highest | Lowest | Highest | Lowest Rural Other
Minority | Minority | Poverty | Poverty | Schools | Schools
mGap -0.9 0.5 0.3
mTotal Years 21.1 20.2 20.8 21.3 21.1 21.4
Secondary
30
25
3 20
c
Q2
9 15
x
u.1
n 10
@
()
> 5
0
-5 - :
Highest | Lowest | Highest | Lowest Rural Other
Minority | Minority | Poverty | Poverty | Schools | Schools
mGap -2 -0.6 3.8
mTotal Years 22.8 20.8 22.1 21.5 20.6 24.4
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Principal Total Years of Experience

Data Analyzed
Elem Year Minority Total Yee Gap Principal Count
2014 Highest Minority 21.1 193
2014 Lowest Minority 20.2 122
2013 Highest Minority 21 0.9 191
2013 Lowest Minority 21.9 115
2012 Highest Minority 21.4 1.5 187
2012 Lowest Minority 22.9 120
Sec Year Minority Total Yee Gap Principal Count
2014 Highest Minority 22.8 51
2014 Lowest Minority 20.8 96
2013 Highest Minority 21.8 50
2013 Lowest Minority 21.1 104
2012 Highest Minority 22.5 52
2012 Lowest Minority 20.3 103
Elem Year Poverty Total Yee Gap Principal Count
2014 Highest Poverty 20.8 0.5 199
2014 Lowest Poverty 21.3 149
2013 Highest Poverty 21.1 1.3 195
2013 Lowest Poverty 22.4 151
2012 Highest Poverty 22.4 0.1 204
2012 Lowest Poverty 22.5 145
Sec Year Poverty Total Yee Gap Principal Count
2014 Highest Poverty 22.1 41
2014 Lowest Poverty 21.5 84
2013 Highest Poverty 21.9 43
2013 Lowest Poverty 21.8 82
2012 Highest Poverty 22.5 35
2012 Lowest Poverty 21.2 88
Elem Year Type Total Yee Gap Principal Count
2014 Other Schools 21.4 214
2014 Rural Schools 21.1 0.3 404
2013 Other Schools 21.5 210
2013 Rural Schools 22 397
2012 Other Schools 21.9 207
2012 Rural Schools 22.5 395
Sec Year Type Total Yee Gap Principal Count
2014 Other Schools 24.4 47
2014 Rural Schools 20.6 3.8 254
2013 Other Schools 24.1 46
2013 Rural Schools 20.1 4 255
2012 Other Schools 22.4 48
2012 Rural Schools 20.7 1.7 253
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District Tenure- Principals

Elementary
20
) 15
g
Q2
g 10
x
[
© 5
o
(]
> 0
2
<
-5
-10 - :
Highest | Lowest | Highest | Lowest Rural Other
Minority | Minority | Poverty | Poverty | Schools| Schools
mGap 5.8 1.1 -6.6
mAvg. Exp] 154 9.6 14.1 13 10.5 17.1
Secondary
20
) 15
g
Q2
5 10
o
x
o 5
&2
T 0
()
>_
) -5
<
-10
-15 - .
Highest | Lowest | Highest | Lowest Rural Other
Minority | Minority | Poverty | Poverty | Schools| Schools
m Gap 6 3.4 -9.1
mAvg. Expl 15.3 9.3 13.8 10.4 9.4 18.5
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Elem

Sec

Elem

Sec

Elem

Sec
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District Tenure - Principals
Data Analyzed

Year

Year

Year

Year

Year

Year

Minority

2014 Highest Minority
2014 Lowest Minority
2013 Highest Minority
2013 Lowest Minority
2012 Highest Minority
2012 Lowest Minority

Minority

2014 Highest Minority
2014 Lowest Minority
2013 Highest Minority
2013 Lowest Minority
2012 Highest Minority
2012 Lowest Minority

Poverty

2014 Highest Poverty
2014 Lowest Poverty
2013 Highest Poverty
2013 Lowest Poverty
2012 Highest Poverty
2012 Lowest Poverty

Poverty

2014 Highest Poverty
2014 Lowest Poverty
2013 Highest Poverty
2013 Lowest Poverty
2012 Highest Poverty
2012 Lowest Poverty

Type
2014 Other Schools
2014 Rural Schools
2013 Other Schools
2013 Rural Schools
2012 Other Schools
2012 Rural Schools

Type
2014 Other Schools
2014 Rural Schools
2013 Other Schools
2013 Rural Schools
2012 Other Schools
2012 Rural Schools

Avg. Exp Gap

Avg.

Avg.

Avg.

Avg.

Avg.

15.4
9.6
15.2
9.6
15.8
9.7

Exp Gap

15.3
9.3
15.5
9
15.9
8

Exp Gap

14.1

13
13.8
13.9
13.8
13.3

Exp Gap

13.8
10.4
14.4
10.7
16.8
10.4

Exp Gap

17.1
10.5
17.3
10.6
17.8
10.4

Exp Gap

18.5
9.4
17.9
9.3
16.6
9.4

5.8

5.6

6.1

6

6.5

7.9

1.1

-0.1

0.5

3.4

3.7

6.4

6.6

6.7

7.4

9.1

8.6

7.2
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NeSA Performance (All Grades) 20148 School Year

Elementary Math

m % Below m% Meets m % Exceeds

i

Highest Minority_owest MinorityHighest PovertylLowest Poverty Other Schools Rural Schools

Elementary Reading

m % Below m % Meets m % Exceeds

Highest MinorityLowest MinorityHighest PovertyLowest Poverty Other Schools Rural Schools
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Elementary Science

m % Below m% Meets m % Exceeds

i

Highest MinorityLowest MinorityHighest PovertyLowest Poverty Other Schools Rural Schools

Elementary Writing

m % Below m% Meets m % Exceeds

Highest MinorityLowest Minority Highest PovertyLowest Poverty Other Schools Rural Schools
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Secondary Math

m % Below m% Meets m % Exceeds

Highest MinorityLowest MinorityHighest PovertyLowest Poverty Other Schools Rural Schools

Secondary Reading

m % Below m% Meets m % Exceeds

Highest MinorityLowest Minority Highest Poverty Lowest Poverty Other Schools Rural Schools

Nebraska Educator Equity Plan 2015 Page84



Secondary Science

m % Below m% Meets m % Exceeds

Highest MinorityLowest Minority Highest PovertyLowest Poverty Other Schools Rural Schools

Secondary Writing

m % Below m% Meets m % Exceeds

Highest Minority Lowest Minority Highest Poverty Lowest Poverty Other Schools Rural Schools

Year Subject Minority % % % Below Meets Exceeds
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