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Introduction
School Improvement Grants, authorized under Section 1003(g) of Title I of the Elementary and Secondary Education Act of 1965 (Title I or ESEA), are grants, through State educational agencies (SEA = Nebraska Department of Education or NDE), to local educational agencies (LEA = districts) for use in eligible schools that demonstrate the greatest need for the funds and the strongest commitment to use the funds to provide adequate resources in order to raise substantially the achievement of their students. Under the final requirements, as amended through the interim final requirements published in the Federal Register in January 2010, these school improvement funds are to be used to implement identified Intervention Models in the persistently lowest-achieving schools identified as:

Tier I Schools means the five (5) or 5% (whichever is greatest) of all lowest-achieving Title I schools identified to be in school improvement, corrective action, or restructuring plus any Title I served secondary school with a graduation rate of less than 75% over the three latest years that was not captured in the above five schools. 
· For every year after the initial year, previously identified Tier III schools that have a Section 1003(g) School Improvement Grant will be included and Tier I schools with school improvement waivers that are implementing the Turnaround model will be excluded.

Tier II Schools shall mean the five (5) or 5% (whichever is greatest) lowest ranked secondary schools where the “all students” group meets the minimum n-size for AYP that are eligible for, but do not receive, Title I funds plus any secondary school that is eligible for, but does not receive, Title I funds that has a graduation rate of less than 75% over the three latest years and was not captured in the above schools.  
· For every year after the initial year, previously identified Tier II schools that have a Section 1003(g) School Improvement Grant will be excluded and Tier III schools that fall within the bottom five (5) or 5% (whichever is greater of the pool of schools for Tier II will be included. 

Tier III Schools means any Title I school identified to be in school improvement, corrective action, or restructuring that is not a Tier I School and any school that is ranked as low as the Tier I and Tier II schools but has no groups of at least 30 students.

The procedure used to identify the persistently lowest-achieving schools, including the definitions used, is found in Appendix A of this application. 

A District that applies for a School Improvement Grant must serve each of its Tier I schools using one of the four school intervention models unless the District demonstrates that it lacks sufficient capacity to do so.  If a district has a Tier I and Tier II school(s), it may elect to serve schools in both Tiers, but if it elects to serve only the Tier II school(s) and not the Tier I school(s), it must explain how it lacks the capacity to serve the Tier I school(s).  If a district has Tier I and Tier III schools, it may not elect to serve only Tier III schools.  Districts may submit applications that contain Tier III schools but all Tier I and Tier II schools in the state must be served, or demonstrate that districts lack the capacity to serve them, prior to any Tier III school being approved for funds. 
Nebraska has applied for a waiver from section 1116(b)(12) of the ESEA.  This waiver allows Tier I and Tier II Title I participating schools that will implement a turnaround or restart model to “start over” in the school improvement timeline. Nebraska has also applied for a waiver of the 40 percent poverty eligibility threshold in section 1114(a)(1) of the ESEA to permit Title I schools to implement a schoolwide program in a Tier I or Tier II Title I participating school that does not meet the poverty threshold.

Nebraska has applied for a waiver of the General Education Provisions Act (20 U.S.C. § 1225(b)) to extend the period of availability of FY 2013 school improvement funds for the DEA and all of its LEAs to September 30, 2017.

Nebraska has applied to waive the 40 percent poverty eligibility threshold in § 1114(a)(1) of the ESEA to permit LEAs to implement a schoolwide program in a Tier I, Tier II, or Tier III participating school that does not meet the poverty threshold and is fully implementing one of the four intervention models.
 
To ensure commitment and support, the Cover Page of the district application must be signed by the President of the School Board and the Superintendent or Authorized Representative.

The guidance from the U. S. Department of Education for ESEA Section 1003(g) School Improvement Grants provides the information needed for understanding the requirements, the four intervention models and should be studied prior to completing this application.  The guidance is on NDE’s Title IA School Improvement page at:  http://www.education.ne.gov/federalprograms/Title_1_Part_A_SIG.html

All district applications that are approved will be posted at the above url within 30 days of being approved.  Additional information on the ESEA Section 1003(g) School Improvement Grants is also available on the U. S. Department of Education website at: http://www2.ed.gov/programs/sif/index.html.  


Use of Funds
In the Tier I and Tier II schools a district chooses to serve, the district must use these funds to implement one of these four school intervention models:  turnaround model, restart model, school closure, or transformation model.    Section 2 of this application contains the description of the four intervention models taken from the U. S. Department of Education guidance.  This description identifies all the requirements to be implemented and some permissible activities for each of the four models.  These are the only activities that can be funded with the ESEA Section 1003(g) School Improvement Grants in Tier I and Tier II schools.  Tier III schools that are Title I schools currently identified to be in school improvement, corrective action or restructuring can apply to use ESEA Section 1003(g) funds to implement one of these models or for other school improvement activities designed to support, expand, continue or complete school improvement activities included in its SIG application.   Tier III schools that are eligible for, but do not receive, Title I funds can apply for these funds to implement a variation of the Transformation intervention model.  This variation of the Transformation model allows, but does not require, a school to replace the principal or the staff (Sections A and C of part (1)(i) of the model as defined in this application.  This is also indicated on the Action Plans.)

Districts must demonstrate capacity to implement the selected intervention model in the first year and fully implement the model within the three years of funding of these grants.  In addition to the requirements of each intervention model, Nebraska is requiring each school receiving ESEA Section 1003(g) funds to have a full-or part-time Intervention Project Manager (IPM).  The intervention models are designed to turnaround a school and the requirements are numerous and specific.  A school making a commitment to take on the major changes involved must have a person devoted solely to managing and coordinating the process. The Intervention Project Manager must be experienced and qualified to lead the effort and must be an employee of the district or on contract to the district.  The IPM will have, at a minimum, a current Nebraska teaching certificate.  The responsibilities of this person include: working with the school principal and district administrators to assist with coordinating implementation activities, conducting ongoing evaluations of progress, ensuring appropriate collection and management of data for reporting progress on the goals established for student achievement and leading indicators, and coordinating and reporting progress to the NDE.  The costs of the Intervention Project Manager are to be included on the budgets for each school.


Available Funds
For the three year grants that begin in 2014-15, approximately $2,417,000 are available from ESEA for these Section 1003(g) funds.  Depending on future appropriations from Congress, the State should continue to receive similar ESEA amounts in future years.  ESEA funds available now must follow the requirements of this application which includes a waiver for use over three years –2014-15, 2015-16, and 2016-17.
 
A district may apply for the amount of funds needed to fully and effectively implement one of the four intervention models in a Tier I or Tier II school not to exceed two (2) million dollars a year for three years per school.   There is a minimum of $50,000 per year per school.  This minimum amount is not required if a district can demonstrate that it can fully implement one of the intervention models with less funds.  Applications must contain a budget for each of the three years identifying the costs of implementing an intervention model in each school.  When budgeting for the three-year period, NDE would expect to see the budgets decrease each year.  Keep this in mind when planning for sustainability after the grant period comes to an end. The NDE will award grants based on the proposals by school(s) within a district. This means a district could apply for funds for more than one school but may not be funded for all the schools included in the application. The amount requested may also be reduced based on funds available. Districts with Tier III schools can apply for the same or a lesser amount of funds per school. However, the State cannot award a grant to a district for a Tier III school unless and until all Tier I and Tier II schools in the State, that are eligible and have the capacity, receive funds.


Continued Funding
While the application will be approved for the full three years, it must be reviewed and approved for continued funding each year.  There are three considerations for approval for continued funding in years two and three that will be applied on a school level basis: (1) demonstrating progress in student achievement and leading indicators, (2) being on target, or close to, meeting the timelines identified in the Action Plans, and (3) spending the approved funds in a timely fashion.  Each year’s budget must reflect the amount of funds needed in that year. When budgeting for the three-year period, NDE would expect to see the budgets decrease each year.  Keep this in mind when planning for sustainability after the grant period comes to an end. Budget forms are found in a separate EXCEL file at: http://www.education.ne.gov/federalprograms/Title_1_Part_A_SIG.html


Supplement, Not Supplant
ESEA Section 1003(g) School Improvement Funds are supplemental funds (see pages 43-44 of March 1, 2012 USDE Guidance on Fiscal Year 201 School Improvement Grants Under Section 1003(g) of the Elementary and Secondary Education Act of 1965) and as such must be in addition to the regular state and local funding provided to the school.  Schools that are not currently Title I schoolwide projects must become a schoolwide project in order to implement one of the intervention models.  A waiver that allows this is included in the application. The waiver also allows the planning for this application to replace the required year of planning for a schoolwide project.


Application Writing Assistance
NDE will provide meetings and/or conference calls to support the districts intending to apply. Districts are encouraged to review the “Reviewers Rating and Checklist” designed for application reviewers to ensure that all components are addressed. The Reviewers Rating and Checklist is found in Appendix B of this application.  


Application Approval Process
Nebraska will convene a panel of NDE staff with experience and expertise in Title I and school improvement activities to review all applications.  The scoring checklist is included as Appendix B to the District application.  Each school's application will be reviewed and rated individually.  Districts may submit an application that includes an application for more than one school and may include schools from any Tier.  To ensure that the schools with the highest need are selected, the following process will be used to determine the applications to recommend to the State Board of Education for approval.
 
After the panel has reviewed and rated all applications, the score from Section 1 District information will be added to the score received by the school for Section 2 School Information for a “total score”. For applications containing multiple schools, the district's score will be added to the score of each school for a “total score” for each school.  The schools will be rank-ordered by the total scores.  The highest ranking schools will determine the finalists, considering the amount of funds requested and the amount of funds available.  NDE reserves the right to adjust budget requests, if needed, to increase the number of finalists or to ensure more equitable distribution of grants relative to size of school or geographic location.
 
Schools that are finalists must participate in a team interview conference call with NDE staff.  This interview is an opportunity for NDE staff to validate application responses and evaluate school staff commitment and capacity before making the recommendations for final approval.


Applications Timelines
Applications are due by midnight (Central Daylight Time) on February 24, 2014 and should be submitted electronically to: randy.mcintyre@nebraska.gov. In addition, the District must submit a cover page signed by the District’s authorized representative and the president of the school board.  This document can either be scanned and submitted via email to the above email address or a hard copy can be mailed to:	
Randy McIntyre, School Improvement Coordinator
	Nebraska Department of Education
	301 Centennial Mall South
PO BOX 94987
	Lincoln, NE 68509





Application Contents
The ESEA Section 1003(g) School Improvement Grant application consists of
· Introduction
· Application Cover Page
· Section 1 – District Information
· Section 2 – School Level Information 
Appendices are Included as Separate Documents
· Appendix A – PLAS Identification Process with Diagrams
· Appendix B – Reviewers Rating and Checklist
· Appendix C – Budget Forms.  The link to all Budget Forms is found at: http://www.education.ne.gov/federalprograms/Title_1_Part_A_SIG.html
NOTE:  When budgeting for the three-year period, NDE would expect to see the budgets decrease each year.  Keep this in mind when planning for sustainability after the grant period comes to an end.

A completed application includes the following and should be submitted electronically to randy.mcintyre@nebraska.gov: 

· Application Cover Page signed by the president of the school board and the authorized representative of the district.
· Section 1. District Information
· Section 2. School Level Information (Completed Section 2 for each school included in the application)
· Budget pages (EXCEL spreadsheet) for each school for each year of the grant
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SECTION 1. 	DISTRICT INFORMATION

PART A.	SCHOOLS TO BE SERVED
A.1 	Complete the information in the table for each school in the district included in this application.  Identify whether each school is in Tier I, II or III.  When Section 2 of this application is completed, indicate the intervention model to be implemented for each Tier I and Tier II school.  Add rows as needed.

	School Name
	NCES
ID#
	Tier I
	Tier II
	Tier III
	Intervention Model 
(Tier I and Tier II Only)

	
	
	
	
	
	Turnaround
	Restart
	Closure
	Transformation

	Westbrook Elementary
	28-0066-023
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A.2 	Not Applicable

PART B.		DESCRIPTIVE INFORMATION DISTRICT LEVEL

Analysis of Need and Capacity
Westbrook Elementary is in year 2 of Title I School Improvement Status. In the year 2011-2012, 77% of all students in grades 3-6 met the goal in Reading with two subgroups (Special Education and Black) not meeting the goal. In the year 2012-2013, 87% of all students in grades 3-6 met the goal in Reading with one matching subgroup (Special Education) not meeting the goal. The state reading goal for last year was to have 89% of all students in grades 3-6 proficient on the reading standards. Westbrook Elementary will be in School Improvement Status until all subgroups are able to meet the reading goal two years in a row. Additionally during the 2012-13 school year, the following subgroups were designated as Not Met in Math: All Students, Black, Free/Reduced eligible students, and Special Education.

Because of the Needs Improvement status, Westbrook will develop and implement a two-year plan to help the subgroups meet the new goal of 100% proficiency in both Reading and Math. A committee has developed and submitted a plan to the Nebraska Department of Education. The plan will include strategies to promote parent involvement as well as incorporate instructional strategies based on scientifically based research.  

When Westbrook’s team met to discuss submitting this School Improvement Grant application, we asked ourselves what actions we could take to make the most dramatic impact on student achievement.  The research is clear: teacher quality is the single most significant factor affecting student achievement, and teachers who participate in high quality, job-embedded professional development advance their teaching skills, leading to improved student achievement.  

B.1	This grant will allow the District to support Westbrook Elementary by employing a full-time instructional coach at Westbrook.   That certified staff member would also serve as Intervention Project Manager (IPM). The IPM will coordinate the SIG process, and will work with the school’s administration to ensure this project is both effective and sustainable.    Because the two other elementary schools in Westside that are in Needs Improvement status (Hillside Elementary and Westgate Elementary) currently have instructional coaches in place funded by a Learning Community grant, the District will also lend support by implementing training for the new instructional coach, provided by the two veteran coaches who have been in their roles since spring of 2011.  Additionally, the District will allow release time for semi-monthly meetings during which all three instructional coaches will plan professional development in their respective buildings, set goals, and monitor progress.

In addition to overseeing the SIG project, the IPM will work with the school's administration to improve the effectiveness and sustainability of the school's Student Assistance Team (SAT) and Response to Intervention (RTI) processes. The IPM will also help to improve the school's methods of collecting and analyzing both qualitative and quantitative data to best inform the school improvement decision making process. This may include the selection and implementation of a system such as Silverback/Mileposts, to manage data and create standardized assessments.

Additionally, the District will support Westbrook by providing other resources (i.e., professional membership fees, costs associated with attending conferences) needed to effectively lead teachers in their implementation of research-based interventions. The District will also provide financial support to allow selected staff to work with the instructional coach/IPM beyond contract times, as needed.  

In examining the needs at Westbrook, building and district administrators analyzed data from a variety of sources, including results from the Fall 2013 Gallup Student Poll.  As demonstrated in the table below, although Westbrook students scored higher than the U.S. average in all three areas measured, they scored lower than the District average on the Hope measure.  Because Hope has been linked to academic achievement and high school credits earned, it is a crucial area to address.  The District will support Westbrook in implementing monthly strategies and interventions designed to build Hope, such as displaying Hope Charts in classrooms that recognize individual student talents and enlisting the help of the Student Council to list Hope Builders and Hope Busters in their school.


	GSP Fall 2013
	Hope
	Engagement
	Wellbeing

	U.S. average
	54% Hopeful
	55% Engaged
	66% Thriving

	District average
	60% Hopeful
	60% Engaged
	67% Thriving

	Westbrook
	57% Hopeful
	71% Engaged
	70% Thriving




Another source of data examined was the District’s Fall 2013 Focus Group report conducted as part of Westside’s organizational visioning process.  Students, parents, and teachers participated.  Several common themes emerged throughout the process which were considered by the team who drafted Westbrook’s School Improvement Grant Application:
-Changing demographics in the community and schools are presenting new challenges and demanding new skills and approaches to ensure quality learning for all students.
-There appears to be a growing consensus that the education students receive needs to become more customized or personalized to meet their particular learning needs and interests.
-There is a perception that there is increasing pressure for standardization, which competes with
innovative, creative, responsive teaching and learning opportunities. These themes point to the need to support teachers as they struggle to personalize learning opportunities for a population of students which is rapidly changing.  Teachers have a strong desire to provide more differentiated instruction, but they lack the skills to do so effectively.  An instructional coach at Westbrook would provide that support by co-planning, co-teaching, doing demonstration lessons, and assisting in devising, implementing, and tracking the results of quality, classroom-based assessments in classrooms.   The instructional coaching model will support but not supplant other services (i.e., Title I reading, RtI reading, special education, etc.).

This need for a more personalized approach to learning has also led the District to completely revamp its Elementary master schedule.  With the assistance of Dr. Robert Canady, a team of elementary administrators has created 2014-15 master schedule which will lengthen the current school day by ten minutes, allowing for the creation of a daily Intervention/Enrichment block, as well as increasing the time devoted to Math and Language Arts instruction.  

B.2	Sufficient Human and Fiscal Resources

Past History of Successful Reform Initiatives School Improvement Efforts
Westbrook's current school-wide improvement goal is “all students will improve reading comprehension.” This goal was chosen because at the beginning of this school improvement cycle in 2011-12, Westbrook’s data indicated that reading was the area in need of most immediate attention. Interventions were then selected and put into practice. Since then, reading scores have shown significant improvement and the school improvement team has added a math goal, “all students will improve math skills and concepts.” We are now in our third year in our AdvancED school improvement cycle. We have collected data and made adjustments to our school improvement action plan as needed.

Current Improvement Efforts 

Expanding Adoption of Comprehension Toolkit: One need that was identified at the beginning of our School Improvement Cycle was a consistent reading program K-6. At the time there were several different reading programs throughout the elementary level. This was a concern because reading instruction lacked consistency and cohesiveness. Grades 3-6 had previously implemented the Comprehension Toolkit and seen positive results in student performance.  Expanding adoption to K-6 provides consistency of instruction and assessment.  All teachers were provided training for Comprehension Toolkit through staff development opportunities at the beginning of the 2013-14 school year.


Title I Math Educational Assistant: In 2014, Westbrook created a new position for a second Title 1 Math Educational Assistant.  The data indicated needs in math performance at our upper grades.  Previously Title Math services had been limited at the upper grades; primary focus had been placed on grades K-3.  By adding a second instructor we are able to provide support to these upper grade students.

Utilizing UNO Students: Westbrook has developed a partnership with the University of Nebraska- Omaha.  Through the University work-study program we place approximately 20 college students who provide support to teachers and students.  These student workers provide individual attention for reading, math support, and homework support as well as in class assistance during lessons.

RAZ Kids: In 2013, Westbrook purchased RAZ Kids, which gives us access to the Reading A-Z library of books as well as comprehension tests and an online interface for teachers to match texts to students and have students record fluency practice for teacher evaluation.  With strong correlations between fluency and comprehension, this provides an excellent tool for independent student practice both at school and from home.

Rocket Math: Since 2009, Westbrook has implemented the Rocket Math fact mastery program.  Teachers provide daily opportunities for fact practice and check for mastery in a sequenced program of study.  Westbrook provides teachers the support of an Educational Assistant to monitor, check, and report back progress.  This year Westbrook did a validity check of the program and made adjustments to ensure the program was being implemented fully and effectively.

RtI Implementation: Through regular screening of student reading performance, Westbrook identified a significant number of students in Kindergarten and 1st grade reading below the targeted reading percentile.  To meet the needs of these students as well as additional students who met but were on the edge, Westbrook developed a reading block rotation for these grades that provides multiple intervention opportunities with the classroom teacher and two sessions with reading specialists.  At mid-term evaluation a significant number of students had made gains that allowed for a re-allocation of support to students making slower progress.  This data based decision-making for flexible grouping ensures that all students get the support they need.

Book Study: Three years ago, Westbrook staff spent a semester completing a book study on Explicit Direct Instruction (EDI): The Power of the Well-Crafted, Well-Taught Lesson by Hollingsworth and Ybarra.  This book tied closely with district new certified staff professional development on the Essential Elements of Instruction.  During the book study, staff implemented specific strategies from each chapter.  After the semester was over, the staff continued to implement the strategies in order to improve instruction and raise achievement.    

Book Study: Two years ago, Westbrook staff spent a semester completing a book study on Focus: Elevating the Essentials to Radically Improve Student Learning by Schmoker.  Westbrook staff reframed their thinking, learning that often “less is more.”  The book focused on what teachers teach, how they teach, and authentic literacy.  The majority of the time was spent on authentic literacy instruction. Multiple strategies discussed in the book were implemented across grade levels. 

NeSA Intervention Clubs: This school year, Westbrook used after school homework club funds provide by the District in a new manner. Students in fourth grade who did not meet proficiency on the district writing assessment were invited to attend an after school club to help them improve their writing skills for the NeSA-Writing.  In addition, students in grades three through six who did not meet proficiency in, or barely passed, the NeSA-Reading/Math from the previous year were invited to attend an after school club to help them prepare for this year’s assessment.  This club met for a total of five weeks, three times a day for 45 minutes after school. Westbrook’s own teachers delivered the instruction. We are excited to see if this type of intervention will prove effective for our more at-risk students.  

Summer School: For the last three summers, Westbrook has organized a summer school for students who tend to regress over the summer.  Over 70 students attended those summer programs to maintain their current level of reading or improve.  This program will continue again this coming summer.  The five-week program meets daily from 8:30-11:30 a.m. and focuses on math and reading.

Increased Special Education Collaboration: Due to the identification of Westbrook as a school in need of improvement in the area of Special Education Reading, we felt it was important to increase collaboration time with special education teachers and classroom teachers.  This last year, schedules were built with this time included for teachers.  As a result, we have focused more in-class special education instruction instead of one-on-one pull out instruction.

Reading Block Extension: Last year, Westbrook staff felt it was important to increase the reading block from sixty minutes to ninety minutes.  Teachers were concerned that they did not have enough time to purposefully instruct reading in that short amount of time.  Schedules were built around these ninety-minute reading blocks and the focus shifted to more intense reading instruction.

Block Schedules: Next year, the Westside School District will revamp elementary schedules at all K-6 buildings to fixed block schedules that include intervention and enrichment time. Instead of building schedules around special classes like PE, music, art, and Spanish, we are looking at building the schedules around core instruction time. 
     

Credentials of Staff
Teacher Qualifications

The Westbrook Elementary staff consists of a principal, 21 classroom teachers, an ELL teacher, four Special Education teachers, a school psychologist, a Guidance counselor, and a speech pathologist.  Among specialty staff, Westbrook has shared Spanish and Art teachers; P.E., Music, and Library teachers serve only Westbrook.

The following chart provides a summary of Westbrook’s teachers’ credentials.




	Last Name
	First Name
	Teaching Position
	Years of Exper-ience
	Degree Title
	Professional Development Attended

	CAMPBELL
	LINDSEY
	1ST GRADE TEACHER                                           
	8
	BACHELOR OF SCIENCE
	Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Envisions Math, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Social Studies Culture Units, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism

	EVERT
	JACLYN
	1ST GRADE TEACHER                                           
	3.5
	BACHELOR OF SCIENCE
	Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Everyday Math, Essential Elements of Instruction, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Social Studies Culture Units, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism

	KESTEL
	LAUREN
	1ST GRADE TEACHER                                           
	1
	BACHELOR OF SCIENCE
	Essential Elements of Instruction, New Certified Staff Curriculum Training

	ELDER
	SARA
	2ND GRADE TEACHER                                           
	2
	BACHELOR OF ARTS 
	Active Participation, Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Media Contacts & Technology, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Standards Based Reporting, Teaching to the Objective, Technology Professionalism, Writers Workshop - Conferencing

	SINCLAIR
	JENNIFER
	2ND GRADE TEACHER                                           
	2
	MASTERS OF SCIENCE 
	Active Participation, Administration and Supervision, Administration of Human Resources, Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Educational Administration, Everyday Math, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, K-2 Language Arts, K-2 Reading, K-8 Aces, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Standards Based Reporting, Teaching to the Objective, Technology Professionalism, Writers Workshop - Conferencing

	VANCE
	JOLENE
	2ND GRADE TEACHER                                           
	23
	MASTERS OF ARTS
	Blood Borne Pathogens, Bullying, Classroom Management, Continuous Improvement Process, Cyberbullying, Everyday Math, Essential Elements of Instruction, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Social Studies Culture Units, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism

	LIMA
	MELINDA
	3RD GRADE TEACHER                                           
	9
	MASTERS OF SCIENCE 
	Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Envisions Math, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Scientific Inquiry, SPED Practices, Standards Based Reporting, Standards Based Reporting, Technology Integration, Technology Professionalism

	MOORE
	MICHELLE
	3RD GRADE TEACHER                                           
	1
	BACHELOR OF SCIENCE
	Essential Elements of Instruction, New Certified Staff Curriculum Training

	SCHLAUTMAN
	JENNY
	3RD GRADE TEACHER                                           
	10
	MASTER OF EDUCATION
	ACES, Blood Borne Pathogens, Bullying, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Envisions Math, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Scientific Inquiry, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism

	CLARK
	MELISSA
	4TH GRADE TEACHER                                           
	16
	MASTERS OF ARTS
	Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, FOCUS Essential Learning, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism

	HEUERTZ
	WINTER
	4TH GRADE TEACHER                                           
	11.5
	MASTER OF EDUCATION
	Blood Borne Pathogens, Building A Presence in Science, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, FOCUS Essential Learning, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, NATS Conference, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism

	LOEFFLER
	SAMANTHA
	4TH GRADE TEACHER                                           
	4
	MASTER OF EDUCATION
	Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Essential Elements of Instruction, FOCUS Essential Learning, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism

	HOUSER
	CHERYL
	5TH GRADE TEACHER                                           
	24
	MASTERS PLUS 30
	A New Learning Landscape, Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Creating Content for the Diverse Learners, Cyberbullying, Envisions Math, FOCUS Essential Learning, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, NeSA Science Prep-Elementary, Nebraska Educational Technology Conference, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Science Literacy: A Natural Fit, Science Matters-Key Leader, Scientific Inquiry, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism, World Class Education: Educating Creative and Entrepreneurial Students, Writers Workshop - Conferencing

	LUXON
	KRISTIN
	5TH GRADE TEACHER                                           
	37
	MASTERS PLUS 30
	Active Participation for Mentors, Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Envisions Math, FOCUS Essential Learning, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, NCS Grading Practices, NCS Standards Based Education, Nebraska Educational Technology Conference, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Scientific Inquiry, SPED Practices, Standards Based Reporting, Teaching to the Objective, Technology Integration, Technology Professionalism, World Class Education: Educating Creative and Entrepreneurial Students, Writers Workshop - Conferencing

	PRESLER
	JUSTIN
	5TH GRADE TEACHER                                           
	8
	MASTERS PLUS 30
	Blood Borne Pathogens, Bullying, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Envisions Math, FOCUS Essential Learning, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Social Studies Culture Units, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism, Writers Workshop - Conferencing

	DILORENZO
	MARTHA
	6TH GRADE TEACHER                                           
	7
	MASTER OF EDUCATION
	Bullying, Classroom Management, Continuous Improvement Process, Cyberbullying, Envisions Math, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Scientific Inquiry, SPED Practices, Standards Based Reporting, Technology Integration

	FROST
	AMY
	6TH GRADE TEACHER                                           
	2
	MASTERS OF SCIENCE 
	Response to Intervention, Active Participation, Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Everyday Math, Everyday Math, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, SPED Practices, Standards Based Reporting, TCI Social Studies Training, Teaching to the Objective, Technology Integration, Technology Professionalism

	KIRCHHOFF
	DEBRA
	6TH GRADE TEACHER                                           
	9
	MASTERS OF SCIENCE 
	Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Envisions Math, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Scientific Inquiry, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism, Writers Workshop - Conferencing

	SHULTZ
	CECILIA
	ART                                                         
	14.6
	MASTERS OF SCIENCE 
	ACES, Assessments, Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Curriculum, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Fluency, Standards Based Reporting, Technology Integration

	FERGUSON
	MARY
	ENGLISH LANGUAGE LEARNERS                                    
	19
	MASTERS OF ARTS
	Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, ELL, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Imagine Learning, Reading - Anecdotal Notes, Reading Fluency, Standards Based Reporting, Technology Professionalism

	HANSEN
	MINERVA
	FOREIGN LANGUAGE                                            
	0.5
	BACHELOR OF SCIENCE
	 

	HOEGH
	JOSH
	GUIDANCE COUNSELOR                                          
	7
	MASTERS OF ARTS
	ACES Coaching, Anti-Defamation League, Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Level 1 Crisis Training, Reading - Anecdotal Notes, Reading Fluency, Resiliency and Protective Factor Approach, Technology Professionalism

	GILLESPIE
	KAYLEE
	KINDERGARTEN TEACHER                                        
	1
	BACHELOR OF SCIENCE
	 

	SALISBURY
	RENAE
	KINDERGARTEN TEACHER                                        
	8
	MASTERS PLUS 30
	ACES, Blood Borne Pathogens, Budget, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, FOCUS Essential Learning, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, NETA conference, PECS training, PECS training, Reading - Anecdotal Notes, Reading Fluency, Response to Intervention, Scientific Inquiry, Social Studies Culture Units, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism

	SOKOL
	CHELSEA
	KINDERGARTEN TEACHER                                        
	3
	BACHELOR OF SCIENCE
	Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Essential Elements of Instruction, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Mind in the Making, Motivation, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Scientific Inquiry, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism

	YOUNG
	BRENDA
	MEDIA SPECIALIST                                            
	5
	MASTERS OF ARTS
	Blood Borne Pathogens, Mandt, SPED IEP Training, Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Formative Assessment, Library Curriculum, NETA, Reading - Anecdotal Notes, Reading Fluency, Standards Based Reporting, Technology Professionalism

	KEASLING
	DEREK
	PHYSICAL EDUCATION                                          
	6
	BACHELOR OF ARTS 
	Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Concussion Training, Continuous Improvement Process, CPR & AED, EPI Pen & Nebulizer, Formative Assessment, Gender Identify Development and Exploration in Children, K-6 PE, Reading - Anecdotal Notes, Reading Fluency, Safe Environments Training, Standards Based Reporting, Technology Professionalism

	HERZOG
	ERIN
	READING SPECIALIST                                          
	8
	MASTERS OF SCIENCE 
	Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Cyberbullying, Envisions Math, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Comprehension, Reading Fluency, Scientific Inquiry, SPED Practices, Standards Based Reporting, Technology Integration, Technology Professionalism

	VALINCH
	DUSTAN
	READING SPECIALIST                                          
	16
	MASTERS OF SCIENCE 
	Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Fluency, Technology Professionalism, Vocabulary Development

	MCPADDEN
	MARY
	SCHOOL PSYCHOLOGIST                                         
	18.6
	MASTERS PLUS 30
	ADHD, Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Managing ADHD, Reading - Anecdotal Notes, Reading Fluency, Suicide and Self Mutilation, Technology Professionalism

	APFELBECK
	LUCAS
	SPECIAL EDUCATION TEACHER                                   
	2
	BACHELOR OF SCIENCE
	ACES, Active Participation, Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Envisions Math, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Media Contacts & Technology, PreK-12 SpEd, Reading - Anecdotal Notes, Reading Fluency, SPED Practices, Standards Based Reporting, Teaching to the Objective, Technology Professionalism

	MENDOZA GREENLEE
	TAMARA
	SPECIAL EDUCATION TEACHER                                   
	6
	MASTER OF EDUCATION
	ACES, Active Participation, Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Media Contacts & Technology, PreK-12 SpEd, Reading - Anecdotal Notes, Reading Fluency, Standards Based Reporting, Teaching to the Objective, Technology Professionalism

	NABOWER
	CALEB
	SPECIAL EDUCATION TEACHER                                   
	2
	BACHELOR OF ARTS 
	Active Participation, Boys Town Social Skills, Envisions Math, Everyday Math, Formulating Objectives, K-8 ACES, Literacy Workshop, Mandt, Media Contacts & Technology, PreK-12 SpEd, Standards Based Reporting, Teaching to the Objective, Writers Workshop - Conferencing

	TEX
	ANDREA
	SPECIAL EDUCATION TEACHER                                   
	11
	MASTER OF EDUCATION
	ADHD, Blood Borne Pathogens, Bullying, Classroom Management, Cognitive Behavioral Management, Continuous Improvement Process, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Reading - Anecdotal Notes, Reading Fluency, SPED IEP Training, Standards Based Reporting, Technology Professionalism

	VUAGNIAUX
	GREGORY
	SPECIAL EDUCATION TEACHER                                   
	7
	MASTERS OF ARTS
	Blood Borne Pathogens, Mandt, SPED IEP Training

	WILSON
	CAROLINE
	SPECIAL EDUCATION TEACHER                                   
	1
	MASTERS PLUS 30
	Essential Elements of Instruction, Core Curriculum for New Special Education Staff

	BRUMMOND
	CORTNEY
	SPEECH PATHOLOGIST                                          
	2.5
	MASTERS OF SCIENCE 
	AYP team, Blood Borne Pathogens, Budget, Bullying, Classroom Management, Emergent Literacy in Autism, Formative Assessment, Formulating Objectives, Language for Learning, NCS Staff development, PECS training, Reading - Anecdotal Notes, Reading Fluency, Response to Intervention, SPED Practices, Standards Based Reporting, Technology Professionalism

	HIGGINBOTHAM
	GARRET
	TEACHER LEADER                                              
	10
	MASTERS PLUS 30
	Advance-ED ASSIST, Aims Web Data Entry, Blood Borne Pathogens, Budget, Bullying, Classroom Management, Cyberbullying, Differentiation Practices, Emergency Preparedness Procedures , Progress Monitoring, Reading - Anecdotal Notes, Reading Comprehension, Safe Environments Training, Standards Based Reporting, Teaching to the Objective, Technology Professionalism, The Continuum of Literacy Learning , The Six T's of Effective Instruction, Tier 2 Interventions, Writers Workshop - Conferencing

	TOMPKINS
	CONNIE
	VOCAL MUSIC                                                 
	16.1
	MASTERS OF ARTS
	AOSA National Convention, Blood Borne Pathogens, Bullying, Classroom Management, Continuous Improvement Process, Elemental Drama, Formative Assessment, Formulating Objectives, Gender Identify Development and Exploration in Children, Improvisatory pieces for Drum Ensemble, Lifting Literature, Movement, One Poem, Orff and Ostinato, Reading - Anecdotal Notes, Reading Fluency, Singing as a Gateway, Singing in the Schulwerk, Small Bites Big Results, Technology Professionalism, Weaving a Story




Ability to Recruit New Teachers
Strategies to Attract Highly Qualified Teachers
Mentoring Program for new teachers: For more than 20 years, every new teacher in Westside has been assigned a mentor who works with them throughout their first year.  Both mentors and mentees are trained in how to use the mentoring relationship to help the new teacher understand and acclimate to the District, work effectively in the building, and understand curriculum and instruction expectations. 

Merit Pay: Westside Community Schools recognizes excellent teachers with a merit pay system for which all teachers in the District are eligible.  The rubric utilized by building principals to determine merit pay is based on the Nebraska Department of Education Teacher Standards.

Three-year New Certified Staff Professional Development Program: For more than 20 years, all new teachers hired into the District have participated in the New Certified Staff program that teaches them effective instruction strategies that maximize learning for all content areas.  Thus, new and experienced teachers have a common language about instruction.  For the purposes of this grant, that common language would be used to learn about, talk about, and analyze how teachers at Westbrook teach math and reading. The Essential Elements of Instruction are taught, modeled, and reinforced for new teachers.  Teachers are observed and provided with feedback by both building administrators and master mentors on multiple occasions.

District-paid Master’s degree: Since 1994, the Westside District has required that all new teachers not holding a Master’s degree must earn one within the first ten years of employment.  The District helps teachers meet this requirement by funding a tuition reimbursement program that provides the motivation and resources necessary to support them in their pursuit of advanced degrees.

Professional Learning Communities: For the past six years, all schools in Westside have had Professional Learning Communities (PLCs) meeting weekly at each grade level to answer four critical learning questions: (1) Exactly what is it we want all students to learn? (2) How will we know when each student has acquired the essential knowledge and skills? (3) What happens in our school when a student does not learn? (4) How will we respond if they already know it?  At the elementary level, teachers in the PLC choose what content to focus on.  It is the intention of this grant that PLCs at Westbrook would focus on teaching reading and math.  

Technology: Each certified teacher in Westside Community Schools is provided with a laptop computer.

Support of Parent, Community, and Teachers’ Union
Westbrook Elementary has an active parent teacher organization, known as Community Club. We also are fortunate to have a positive working relationship with the teachers' association and have the full support of the classified staff for the improvement efforts described in this grant application. The parents and community are encouraged by this opportunity for improvement.



B.3	Westside Community Schools does not have any Tier I schools in the district.

B.4 	Educational Service Unit #3 in Omaha will assist in providing external support in the improvement efforts at Westbrook Elementary School.  This provider is knowledgeable of school improvement efforts, state standards and accountability, curriculum needs, professional development, research based instructional strategies, use and implementation of data, and AYP requirements.  This external support will not entail any additional costs since the district has a specific number of contracted hours form ESU 3 and a portion of those hours will be utilized.




B.5 	Not applicable. 

B.6 	Currently teachers at Westbrook Elementary are observed and given feedback only by their building administrators, the principal and teacher leader.  This existing practice will change somewhat with the addition of an instructional coach.  The instructional coach will not have any input into any teachers’ formal evaluation, nor will he/she share information regarding specific teachers’ progress.  However, the instructional coach will observe teachers, provide non-evaluative feedback, model lessons, assist with planning differentiated instruction, and provide professional development.  Because of the personal nature of this coach/teacher relationship, trust is an essential factor.  Experience at Hillside and Westgate has demonstrated the importance of selecting an instructional coach who comes from the ranks of the current teaching staff and is already well respected by his/her colleagues.  Once this person is selected, a staff meeting will be conducted to clarify the role of the instructional coach/IPM and answer any questions the teachers may have.  


 

B.7	Westside’s current involvement with the Learning Community in implementing an instructional 
coaching program at Westgate and Hillside will provide a framework that will be replicated at 
Westbrook.  Teacher surveys, focus groups, and a variety of student assessment results (i.e., NeSA Reading and Math scores, AIMSweb data, and Fountas and Pinnell levels) will all be used as factors in determining the effectiveness of the instructional coaching program. The instructional coach will work with the building administrators and Westbrook’s Data Firestarter (data representative) to embed these practices for sustainability.  The goal would be to build capacity among Westgate teachers over the next three years to the point where a one instructional coach, funded by Title I monies, could serve Westbrook, Hillside and Westgate once the SIG funds expire.

B.8 	The District has established annual goals for student achievement on the State's assessments in both Reading and Math. The chart below provides the goals for each student achievement and leading indicator. Since Westbrook is a Tier Ill school using a variation of the Transformation model, it is recognized that the district will be held accountable for meeting the annual measurable goals established in the Title I Accountability Plan for Section 1003(a) funds.  Since the district goals will be the same as the State goals, the district columns have been marked as "Same".


	Area
	State Goal
	District Goal

	Reading
	The gains for “all students” group and for each subgroup must meet or exceed the statewide average gain (unless the statewide average is zero then the gain must be at least zero). Progress is MET if a majority of the groups demonstrate an increase.
	Same

	Math
	The gains for “all students” group and for each subgroup must meet or exceed the statewide average gain (unless the statewide average is zero then the gain must be at least zero). Progress is MET if a majority of the groups demonstrate an increase.
	Same



Leading Indicators

	Leading Indicator
	State Goals
	District Goals

	AYP Status (includes both Reading and Math)
	Fewer NOT MET AYP decisions
	Same

	Graduation rate (high schools only)
	Measurable increase from the previous year
	

	College enrollment rate (high schools only)
	Measurable increase from the previous year
	

	English proficiency
	Increase in percentage of English Language Learners that reach Levels 4 or 5 on ELDA (if applicable)
	Same

	Leading Indicators (includes dropout rate, student attendance, number and percentage of students completing advanced coursework (high school only), discipline incidents, truancy
	Measureable improvement from previous year (or baseline for initial year of grant)
	Same

	Teacher attendance and teacher performance
	Measurable improvement from previous year (or baseline data for initial year of grant)
	Same



	Statewide Average Change (2012-13 AYP Data)

	
	Reading
	Math

	Group
	Percentage Points
	District Goal
	Percentage Points
	District Goal

	All Students
	2.50
	2.50
	1.69
	1.69

	American Indian / Alaska Native
	3.81
	3.81
	2.79
	2.79

	Asian
	1.47
	1.47
	0.69
	1.00

	Black or African American
	3.77
	3.77
	0.96
	1.00

	English Language Learners
	3.66
	3.66
	0.54
	1.00

	Hispanic
	4.26
	4.26
	2.20
	2.20

	Native Hawaiian or Other Pacific Islander
	7.43
	7.43
	-2.11
	1.00

	Special Education Students
	2.22
	2.22
	0.14
	1.00

	Students Eligible for Free and Reduced Lunch
	3.15
	3.15
	1.62
	1.62

	Two or More Races
	3.14
	3.14
	2.13
	2.13

	White
	2.16
	2.16
	1.85
	1.85



B.9	A team was created to develop this application. The team responsible for developing the application consisted of Glen Jagels (principal), Garret Higginbotham (teacher leader), Ruby Larson (Director of Teaching and Learning) and Westbrook School Improvement Team. Additionally, we consulted with the current instructional coaches at Hillside and Westbrook and with program evaluators at UNMC’s Monroe-Meyer Institute. Monroe-Meyer is providing the external evaluation of the Learning Community’s Instructional Coaching project and has generously shared suggestions about implementation and evaluation, which will be valuable to us. The persons responsible for supporting the implementation of the intervention model will be all the certified staff and administration team at Westbrook Elementary. The staff wholeheartedly supports this initiative and is willing to undertake the three years of hard work involved to make the project successful and sustainable. 

[bookmark: OLE_LINK5][bookmark: OLE_LINK6]B.10	The pre-implementation costs that would be incurred for Westbrook will be the cost of the providing training for the new instructional coach/IPM.  The new instructional coach will be trained by the District’s two current instructional coaches during the summer of 2014.  


PART C.		LEA-LEVEL BUDGET
A LEA-level budget is not necessary since all funds for the proposed grant will be spent at the building level. 

PART D.	ASSURANCES

By submitting this application, the District assures it will do the following (Double-click the box and select “Checked.”):

|X|  (1)  Use its School Improvement Grant to implement fully and effectively an intervention in each Tier I and Tier II school that the district commits to serve consistent with the final requirements;

|X|  (2)  Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each Tier I and Tier II school that it serves with school improvement funds, and establish goals (approved by the NDE) to hold accountable its Tier III schools that receive school improvement funds;

|X|  (3)  Ensure that each Tier I, Tier II and Tier III school that it commits to serve receives all of the State and local funds it would receive in the absence of school improvement grant funds and that those resources are aligned with the interventions;

|X|  (4)  If it implements a restart model in a Tier I or Tier II school, include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements; 

|X|  (5)  Monitor and evaluate the actions schools have taken, as outlined in the approved SIG applications, to recruit, select and provide oversight to external providers to ensure their quality;

 |X|  (6)  Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG funding; and

|X|  (6)  Report to the NDE the school-level data required under section III of the final requirements.



PART E.		WAIVERS
Check each waiver that the district will implement.  (Double-click the box and select “Checked.”)
|_|  “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model.

|_|  Implementing a schoolwide program in a Tier I or Tier II Title I participating school that does not meet the 40 percent poverty eligibility threshold.


Section 2.	SCHOOL LEVEL INFORMATION
Complete a Section 2 for each school included in the application.

PART A. 	DESCRIPTIVE INFORMATION SCHOOL LEVEL

Each school must conduct and complete the Analysis of Need (A.1.).  That information should be used to select an intervention model.  Action Plans (A.2.) and Budget forms are designed for each intervention model.  Applicants should duplicate forms as needed and delete unnecessary forms before submitting.

School Level Information for Tier III Schools
· Tier III schools that are Title I schools in school improvement, corrective action, or restructuring have the option to use these funds to support, expand, continue or complete the schools Needs Improvement plan.  These schools must complete the Action Plan (A.3.).

· Tier III schools that are eligible for, but do not receive, Title I funds can only apply to use these funds for a variation of the Transformation intervention model.  The school must meet all of the requirements EXCEPT requirements A1 and C1.  The Action Plans note this option for these Tier III schools. 

The intervention models are designed to turnaround a school and the requirements are numerous and specific.  A school making a commitment to take on the major changes involved must have a person devoted solely to managing and coordinating the process.   In addition to the requirements of each intervention model, Nebraska is requiring each school receiving ESEA Section 1003(g) funds to have a full-or part-time Intervention Project Manager (IPM). The IPM will have, at a minimum, a current Nebraska teaching certificate.  The position will be at the school level. The Intervention Project Manager (IPM) must be experienced and qualified to lead the effort and must be an employee of the district or on contract to the district.  The responsibilities of this person include:  working with the school principal and district administrators to assist with coordinating implementation activities, conducting ongoing evaluations of progress, ensuring appropriate collection and management of data for reporting progress on the goals established for student achievement and leading indicators, and coordinating and reporting progress to the NDE.  The costs of the Intervention Project Manager are to be included on the budgets for each school. 

Prior to completing the school Level Information, it is important to read the Guidance provided by the U. S. Department of Education.  The guidance for ESEA Section 1003(g) grants provides the information needed for understanding the requirements, the four intervention models and is on NDE’s Title I-A school improvement homepage at: http://www.education.ne.gov/federalprograms/Title_1_Part_A_SIG.html

A.1.	Analysis of Need 
Information gained from a thorough analysis of need is used to identify the most appropriate intervention model and activities for each requirement.  The analysis of need includes (a) Student Achievement and Leading Indicators; (b) Services/Programs Profile; (c) Staff Profile; (d) Curriculum/Instructional Practices Profile; (e) System Profile; and (f) a description of the stakeholders involved and the process used.  Schools are encouraged to use information on identified needs from other sources like data retreats, school improvement processes, schoolwide project plans, and Improvement Plans included in the NCLB Consolidated application, if available.  

Student Achievement and Leading Indicators
This analysis must include information on the following student achievement and leading indicators for each school included in the application. Annual reporting is required of each district receiving an ESEA Section 1003(g) School Improvement Grant on both.  The data submitted in this application will be the baseline data for measuring progress in each of the three years of the grant.   


Complete the table below using 2012-13 data. Provide an explanation if any data is not available.

	Reporting Metrics for the School Improvement Grants 

	Student Achievement not captured on the Profile from the State of the Schools Report

	(1) Percentage of limited English proficient students (of all ELL students that were tested) who attained a Level 4 or 5 on the ELDA
	21%

	(2) Graduation rate (AYP graduation rate for high schools only)
	N/A

	(3) College enrollment rate (high schools only)
	N/A

	Leading Indicators

	(4) Number of minutes within the school year
	64146

	(5) Number and percentage of students completing advanced coursework, early-college high schools or dual enrollment classes (high schools only)
	N/A

	(6) Dropout rate (total for high schools only)
	N/A

	(7) Student attendance rate 
	97.3%

	(8) Discipline incidents (suspensions, expulsions as reported to NDE)
	0

	(9) Truants (although this is a required Metric, districts do not need to report baseline data at this time) 
	

	(10) Distribution of teachers by performance level on district’s teacher evaluation system 
	

	(11) Teacher attendance rate (although this is a required Metric, districts do not need to report baseline data at this time)
	



     (a)	Student Achievement and Learning Indicators- a review of the district data from 2012-13
 	State of the Schools report shows that Westbrook Elementary School has maintained a steady membership of just below 500 students for the past five years.  Sixty-five percent of the students are non-white. Westbrook Elementary School is below the state's ELL average of 5.96, with 2.47% ELL students. Westbrook’s Special Education percentage is 18.57%, compared with the state average with 14.66%. The percentage of students at Westbrook who meet the poverty index that allows participation in the National School Lunch Program is 53.96%.
Westbrook’s NeSA Reading scores have shown a steady increase over the past three years (from 79% proficient in 2010-11 to 87% proficient in 2012-13) for All Students.  On the NeSA Math assessment, gains have also been evident (from 71% proficient in 2010-11 to 74% proficient in 2012-13) for All Students.  However, in analyzing the data by subgroup and grade level, the 5th grade Special Education group stands out as an area for focus and continued improvement in NeSA Reading (that group was 54% proficient in 2012-13).  The 4th and 5th grade Special Education subgroups need continued attention in the area of NeSA Math (both attained 38% proficiency in 2012-13).  The instructional coach would work with both regular education and special education teachers to develop and implement evidence-based interventions and progress monitor students in these groups, in particular.

Nebraska State Accountability (NeSA)- Reading
All Students 
Percent Proficient
	
	All Grades

	2009-2010
	74%

	2010-2011
	79%

	2011-2012
	77%

	2012-2013
	87%



Percent Proficient by Grade
	
	Grade 03
	Grade 04
	Grade 05
	Grade 06

	2009-2010
	68%
	66%
	79%
	82%

	2010-2011
	71%
	79%
	78%
	88%

	2011-2012
	77%
	76%
	75%
	80%

	2012-2013
	95%
	81%
	83%
	91%



Average Scale Scores: Range 0-200
	Level
	
	Grade 03
	Grade 04
	Grade 05
	Grade 06

	State
	2009-2010
	101.01
	103.84
	101.08
	101.38

	State
	2010-2011
	104.41
	109.01
	107.65
	108.81

	State
	2011-2012
	108.66
	111.62
	114.26
	112.59

	State
	2012-2013
	111.04
	114.70
	118.18
	115.06

	District
	2009-2010
	110.60
	116.77
	116.53
	119.30

	District
	2010-2011
	112.67
	115.97
	122.99
	121.51

	District
	2011-2012
	116.97
	118.83
	132.05
	127.50

	District
	2012-2013
	121.39
	124.87
	132.86
	130.04

	School
	2009-2010
	101.17
	104.48
	110.60
	116.99

	School
	2010-2011
	102.02
	111.67
	120.08
	129.79

	School
	2011-2012
	112.05
	104.70
	120.15
	123.59

	School
	2012-2013
	127.10
	118.94
	121.83
	129.60



Participation
	
	
	Students 
	Tested
	Students
	Not Tested

	Level
	
	#
	%
	#
	%

	State
	2009-2010
	147,240
	99.90%
	145
	0.10%

	State
	2010-2011
	149,460
	99.88%
	175
	0.12%

	State
	2011-2012
	151,823
	99.94%
	86
	0.06%

	State
	2012-2013
	154,316
	99.93%
	107
	0.07%

	District
	2009-2010
	3,157
	100.00%
	0
	0.00%

	District
	2010-2011
	3,176
	100.00%
	0
	0.00%

	District
	2011-2012
	3,182
	100.00%
	0
	0.00%

	District
	2012-2013
	3,197
	99.91%
	3
	0.09%

	School
	2009-2010
	262
	100.00%
	0
	0.00%

	School
	2010-2011
	256
	100.00%
	0
	0.00%

	School
	2011-2012
	269
	100.00%
	0
	0.00%

	School
	2012-2013
	261
	100.00%
	0
	0.00%



Nebraska State Accountability (NeSA) Mathematics
All students
Percent Proficient
	
	All Grades

	2010-2011
	71%

	2011-2012
	72%

	2012-2013
	74%



Percent Proficient By Grade
	
	Grade 03
	Grade 04
	Grade 05
	Grade 06

	2010-11
	61%
	73%
	75%
	77%

	2011-12
	65%
	68%
	79%
	74%

	2012-13
	89%
	67%
	72%
	70%



Average Scale Scores: Range 0-200
	Level
	
	Grade 03
	Grade 04
	Grade 05
	Grade 06

	State
	2010-2011
	103.49
	102.64
	102.67
	100.35

	State
	2011-2012
	107.84
	106.36
	108.48
	106.09

	State
	2012-2013
	110.06
	108.63
	108.93
	106.35

	District
	2010-2011
	111.05
	113.07
	113.41
	114.52

	District
	2011-2012
	118.96
	114.18
	122.54
	121.14

	District
	2012-2013
	122.55
	116.54
	118.81
	118.61

	School
	2010-2011
	98.70
	109.62
	111.68
	115.13

	School
	2011-2012
	103.73
	99.95
	114.18
	111.65

	School
	2012-2013
	128.72
	105.06
	104.00
	113.45



Participation
	
	
	Students
	Tested
	Students
	Not Tested

	Level
	
	#
	%
	#
	%

	State
	2010-2011
	149,725
	99.86%
	207
	0.14%

	State
	2011-2012
	152,085
	99.94%
	92
	0.06%

	State
	2012-2013
	154,619
	99.92%
	117
	0.08%

	District
	2010-2011
	3,169
	100.00%
	0
	0.00%

	District
	2011-2012
	3,182
	99.97%
	1
	0.03%

	District
	2012-2013
	3,197
	99.88%
	4
	0.12%

	School
	2010-2011
	256
	100.00%
	0
	0.00%

	School
	2011-1012
	269
	100.00%
	0
	0.00%

	School
	2012-2013
	262
	100.00%
	0
	0.00%





The School Improvement team members feel that the most effective intervention for Westbrook Elementary would be selected components of the Transformation Model.
The chart below outlines our identified areas of need, the selected activities from the Transformation Model that will address the needs, and how the activities will help Westbrook meet the identified needs. 

	Idenitified Need
	Selected activity from the Transformation Model
	How this will activity will help identified need

	Teachers need assistance in meeting the diverse needs of all learners in their classrooms.
	Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program and designed with school staff to ensure they are equipped to facilitate effective teaching and learning and have the capacity to successfully implement school reform strategies.
	Instructional coaching is:
-research-based
-capable of improving instruction now and for years to come
-capable of helping every student who needs intervention because it serves every teacher
-capable of improving learning and student achievement and of closing the achievement gap

	Teachers need additional instructional time to provide re-teaching and enrichment opportunities to students.
	Establish schedules and strategies that provide increased learning time. 
	Westside’s 2014-15 elementary schedule will include a daily block for Intervention/Enrichment.  Adding 10 minutes per day to our schedule will increase learning time by 1820 minutes next year.

	Teachers need to use data to drive their instructional decisions.
	Promote the continuous use of student data to inform and differentiate instruction in order to meet the academic needs of individual students.
	The instructional coach and building administrators will model/lead the process of data-driven instructional decision making for teachers.

	Teachers need to implement the District adopted curriculum with fidelity and utilize effective strategies interventions for students needing modifications.
	Conducting periodic reviews to ensure that the curriculum is being implemented with fidelity, is having the intended impact on student achievement, and is modified if ineffective.
	The instructional coach will use collaboration skills to maximize the impact of the curriculum and assist the teacher to differentiate effectively. Both the instructional coach and building administrator will conduct regular walk through observations.






(b)	Programs/Services Profile - This table identifies programs/services at Westbrook that currently provide support in academic achievement for struggling students and outlines how our selected intervention will strengthen these programs/services.

	Program/Service currently in place
	How an instructional coach will help meet needs.

	Five week summer school program that serves students at risk for regression in reading and math
	Instructional coach will provide training, resources, and support for teachers and will analyze pre/post intervention data.

	NeSA after school Intervention Clubs
	Instructional coach will assist 3rd-6th grade classroom teachers to implement effective strategies for students identified as at-risk of not reaching proficiency on the NeSA Reading and Math tests.

	Parent and Family, and Community Engagement
	Instructional coach will work with Westbrook administrators to communicate with parents via newsletters and co-sponsored Community Club (i.e., PTA) events.  Instructional coach will work with school volunteer mentors to train them in effective, easy to use strategies.



(c)	Staff Profile - As of the 2012-13 school year, Westbrook teachers had an average of 12.67 years of teaching experience, compared with the District’s average of 13.43 years and the State average of 15.03 years.  Using data from the same year, 69.05% of Westbrook’s teachers had a Master’s degree, compared with the District average of 67.90% and the State average of 49.27%.  The chart in Section B2 of this application provides additional details of Westbrook’s teachers’ credentials.
 Although Westbrook’s teachers are well educated, many of them have been newly hired in the past five years and they lack the kind of experience – and even perhaps the “bag of tricks”- that they must have to meet the needs of the neediest learners in reading and math.  Because of their participation in weekly Professional Learning Communities (PLCs) our teachers are accustomed to the benefits of collaboration and they embrace the idea of classroom-based coaching support.  They tell us that teacher preparation programs, which offer only minimal course work in teaching reading, make experienced and inexperienced teachers alike feel underprepared to teach reading effectively, especially to struggling students.  

(d)          Curriculum/Instructional Practices Profile -During the 2013-14 school year, Westside Community Schools restructured its curriculum development process. Through a process now known as the Curriculum Toolbox, committees are currently working on language arts curriculum development this year and they will undertake work in the area of social studies next.  Additionally, Westside is currently working with Dr. Tanya Ihlo at the Nebraska RtI Consortium to revamp our RtI framework.  Our teachers have expressed the desire for additional training in effective tier 2 interventions, which an instructional coach could provide.  An instructional coach could also be instrumental in ensuring a solid tier 1 foundation by:
- Demonstrating the use of instructional materials and resources for effectively teaching reading and math; 
-Sharing knowledge of, recommending, and helping plan successful instructional strategies that maximize instruction;
-Helping teachers align curriculum, instruction and assessment with large group, small group, and individual lessons to meets students’ needs as stated in District and state standards;
-Helping set up classroom environments that are conducive to effective literacy and math instruction (i.e., by establishing word walls, learning stations, classroom libraries, or data walls);
-Promoting and use collaboration vehicles (i.e., co-planning, co-teaching, modeling) to improve instruction for students of every ability level, improve student learning, and close the achievement gap.

 (e) 	System Profile -Westbrook Elementary is using the 2013-14 school year to complete the requirements to move from a Targeted to Schoolwide Title I designation. Our current Continuous Improvement Plan (CIP) is attached.  One of the system supports that the District is providing for 2014-15 school year will be the implementation of a new elementary master schedule (see attached) that will include a daily Intervention/Enrichment block, as well as common grade level teacher planning time and longer instructional periods for Language Arts and Math.  These changes address requests that teachers have voiced for years: more instructional time, more time for collaboration with colleagues, and a period of the school day designated specifically to reteach. However, the new schedule will also stretch teachers in new ways and they will need additional support. Research literature on coaching indicates that effective instructional coaches are able to establish themselves as individuals who can help classroom teachers assure that every student receives exceptional instruction every day.  They also help teachers collect, organize and identify assessment results that lead to making data-driven decisions to close the achievement gap.  Both the instructional coach and the building leaders will conduct regular walk throughs, gather data, and plan congruent professional development to address needs. Instructional coaches and administrators at Hillside, Westgate and Westbrook will utilize Jim Knight’s book Unmistakable Impact  as a resource.

(f) 	Processes and Involvement -As the writing of the grant was undertaken, a committee was formed comprised of the principal, teacher leader, Director of Teaching and Learning, and the Westbrook School Improvement team.  The committee gathered input from Westbrook’s teaching staff and consulted with the administrators and instructional coaches at Hillside and Westgate to guide our work.  We analyzed what has and has not worked in their instructional coach project and discussed the commonalities and differences between Hillside, Westgate, and Westbrook that we needed to consider as we envisioned creating a new instructional coach position.  We accessed teacher questionnaire and focus group results made available from the Learning Community to determine which activities that instructional coaches engaged in translated into the highest yields in student achievement.  

A.2.	Action Plans
Westbrook Elementary has developed an action plan in accordance with components of the Transformation Model listed in the intervention models from the USDE Guidance.  Since Westbrook is a Tier 3 school, replacing the principal is not a required at this time.  However, the general components of the Transformation Model are well aligned to strategies that are planned for use at Westbrook in 2014-15.  This list outlines the effective match between the Transformation Model and the proposed changes at Westbrook, as evidenced by various research studies:

(a) Developing and increasing teacher and school leader effectiveness.  
In the September 14, 2010 The Education Research Report posted findings that offers concrete data showing the powerful effect that the coaching of teachers can have on both teachers and students and suggested that coaching could be an important, and even necessary, part of local, state, and national efforts to increase the quality of teaching and learning in the coming years. Our decision to employ an instructional coach has been deliberate and thoughtful. We are confident this project will build capacity in both our teachers and administrators. 
(b)    Comprehensive instructional reform strategies.
Susan Neuman and Tanya Wright of the University of Michigan studied the effectiveness of coaching as a means of professional development for early childhood educators.  They found that, “In sum, coaching appears to improve a number of quality practices for early childhood educators.  It reaches teachers where they are, demonstrating the quantitative changes in language and literacy development are possible when professional development is targeted, individualized, and applicable to its audience.”  We anticipate that an instructional coach will help teachers try new teaching practices, incorporate more authentic assessments, and ground their instructional decisions in best practice.  
(c)         Increasing learning time and creating community-oriented schools.
Researchers Dave Marcotte and Benjamin Hansen state in an Education Next article entitled, “Time for School,”  “the body of research suggests that expanding instructional time is as effective as other commonly discussed educational interventions intended to boost learning.  The effect of additional instructional time is quite similar to that of increasing teacher quality and reducing class size.”  The added instructional minutes that Westbrook students will have in 2014-15 translates to nearly another week of learning time.  
(d) Providing operational flexibility and sustained support.  
In his article “A Cure for Fragmented Schedules in Elementary Schools,” Robert Canaday states, “Both teachers and students benefit from parallel block scheduling.  The ultimate payoff is that in schools where parallel block scheduling has been implemented for two or three years, the test scores of students in all ability groups, but particularly those in the lowest quartile, have improved.” (See Westbrook’s 2014-15 parallel block schedule, attached.)




Completing the Action Plans
A.3. Action Plans for Tier III Schools
A Tier III school is a Title I school in school improvement, corrective action or restructuring has an option to use the ESEA Section 1003(g) funds to support, expand, continue or complete the plan approved for the school’s Title I Accountability Funds under section 1003(a).  If using this option, an Action Plan must be completed for each activity that the school is requesting funds.  The activities must be described with sufficient specificity for reviewers to see the connection to identified needs and the potential to provide outcomes to meet the purpose of these funds- to increase achievement and assist schools to exit the AYP improvement status.  


	Tier III - Improvement Activities

	Activity
	Utilize the Instructional Coach/Project Manager to assist with fidelity of instruction.

	Key steps
	Project Manager will work with Westbrook’s building administrators to ensure that effective instruction in taking place in all classrooms.  The Project Manager and building administrators will meet weekly and plan professional development activities based on the needs that emerge.  The Project Manager will employ strategies (i.e., co-planning, co-teaching, modeling, etc.) to assist teachers in providing effective reading and math instruction.

	Start Date
	August 2014

	Full implementation date
	August 2014

	Person(s) responsible
	Project Manager, Westbrook principal & teacher leader

	Monitor and evaluate
	Westbrook administrators and Project Manager will regularly analyze data with two goals: (a) to maximize the teachers’ effectiveness in teaching math and reading, to be monitored by classroom observations and (b) to move students who are not proficient in reading and math toward proficiency, to be monitored by formal and informal assessments. 

	Cost for three years
	$222,560

	Tier III – Improvement Activities

	

	Activity
	Utilize the Instructional Coach/Project Manager for data analysis.

	Key steps
	Project Manager will collect and analyze Westbrook various data sources (i.e., AIMSweb, SAT 10, F & P, and Gallup Student Poll).    He/she will then communicate results to Westbrook staff members and create corresponding action steps.  The Project Manager will assist teachers in planning and providing differentiated instruction for both subgroup and individualized student needs.

	Start Date
	August 2014

	Full implementation date
	August 2014

	Person(s) responsible
	Project Manager, Westbrook Data Firestarter, Westbrook principal & teacher leader

	Monitor and evaluate
	Westbrook administrators, Data Firestarter, and Project Manger will model data analysis processes with teachers and work with them to analyze their own classroom data.

	Cost for three years
	$26,240

	Tier III – Improvement Activities

	Activity
	Utilize the Instructional Coach/Project Manager as a team member in Westbrook’s RtI process.

	Key steps
	Based on work with Dr. Tanya Ihlo from Nebraska’s RtI Consortium, Westside is currently revamping its RtI framework, including a move from using local norms to national norms.  The Project Manager will work with the Westbrook’s RtI team to develop a multi-tiered system of supports, work to ensure a solid tier 1 foundation in all classrooms, train teachers in effective tier 2 strategies, oversee progress monitoring data, and analyze the resulting data.

	Start Date
	August 2014

	Full implementation date
	August 2014

	Person(s) responsible
	Project Manger, Westbrook reading coordinators, Westbrook principal & teacher leader

	Monitor and evaluate
	Westbrook administrators and RtI team members will analyze benchmarking data three times per year, work with teachers to identify students in need of tier 2 services, and regularly monitor their progress.

	Cost for three years
	$16,400

	Tier III – Improvement Activities

	

	Activity
	Utilize the Instructional Coach/Project Manager to assist in overseeing the implementation of an effective summer school program for selected students at risk for regression in reading and math.

	Key steps
	Provide training, resources, and support for the five-week summer school program.

	Start Date
	June 25, 2014

	Full implementation date
	June 25, 2014

	Person(s) responsible
	Westbrook principal and teacher leader, Project Manager

	Monitor and evaluate
	Westbrook administrators and the Project Manager will work with teachers to select students to invite to summer school and to collect and analyze pre and post intervention data.

	Cost for three years
	$13,120

	Tier III – Improvement Activities

	Activity
	Utilize Project Manager to serve as a resource for Westbrook’s two Title I math educational assistants.

	Key steps
	Meet weekly with Westbrook’s Title I math educational assistants to provide training, resources, and support.  

	Start Date
	August 2014

	Full implementation date
	August 2014

	Person(s) responsible
	Project Manager

	Monitor and evaluate
	Project Manager and Westbrook administrators will analyze benchmarking data three times per year with the Title I Math assistants.

	Cost for three years
	$19,680





PART B.		BUDGETS

See attached 3 year budget spreadsheet.



Appendices (Included as a Separate Documents)
· Appendix A:  Westbrook’s new Parallel Block Schedule for 2014-15
· Appendix B:  Westbrook’s 2013 Continuous Improvement Plan (CIP) 
· Appendix C:  Budget Pages
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District Name: Westside Community Schools District Mailing Address:

909 S. 76 Street
Omaha, NE 68114

County/District Number: 28-0066

District Contact for the School Improvement Grant

Name: Glen Jagels

Position and Office: Principal, Westbrook Elementary School
Contact’s Email Address: gjagels@westside66.org

Contact’s Mailing Address (If different from District Mailing Address listed above):
1312 Robertson Dr. Omaha, NE 68114

Telephone: 402-390-6490

Fax: 402- 390-2163

President of the School Board (Printed Name): Telephone:
David Woodke 402-399-9543

Telephone: 402-390-2108
Email: rlarson@westside66.org

Date:

2/21 /20N
The district, through its authorized representative, agrees to comply with all requirements applicable to the School

Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers
that the district receives through this application.
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