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INTRODUCTION
The U.S. Department of Education (Department) is offering each State educational agency (SEA) the opportunity to request flexibility on behalf of itself, its local educational agencies (LEAs), and its schools, in order to better focus on improving student learning and increasing the quality of instruction.  This voluntary opportunity will provide educators and State and local leaders with flexibility regarding specific requirements of the No Child Left Behind Act of 2001 (NCLB) in exchange for rigorous and comprehensive State-developed plans designed to improve educational outcomes for all students, close achievement gaps, increase equity, and improve the quality of instruction.  This flexibility is intended to build on and support the significant State and local reform efforts already underway in critical areas such as transitioning to college- and career-ready standards and assessments; developing systems of differentiated recognition, accountability, and support; and evaluating and supporting teacher and principal effectiveness.  

The Department invites interested SEAs to request this flexibility pursuant to the authority in section 9401 of the Elementary and Secondary Education Act of 1965 (ESEA), which allows the Secretary to waive, with certain exceptions, any statutory or regulatory requirement of the ESEA for an SEA that receives funds under a program authorized by the ESEA and requests a waiver.  Under this flexibility, the Department would grant waivers through the 20142015 school year.       

Review and Evaluation of Requests
The Department will use a review process that will include both external peer reviewers and staff reviewers to evaluate SEA requests for this flexibility.  This review process will help ensure that each request for this flexibility approved by the Department is consistent with the principles described in the document titled ESEA Flexibility, which are designed to support State efforts to improve student academic achievement and increase the quality of instruction, and is both educationally and technically sound.  Reviewers will evaluate whether and how each request for this flexibility will support a comprehensive and coherent set of improvements in the areas of standards and assessments, accountability, and teacher and principal effectiveness that will lead to improved student outcomes.  Each SEA will have an opportunity, if necessary, to clarify its plans for peer and staff reviewers and to answer any questions reviewers may have.  The peer reviewers will then provide comments to the Department.  Taking those comments into consideration, the Secretary will make a decision regarding each SEA’s request for this flexibility.  If an SEA’s request for this flexibility is not granted, reviewers and the Department will provide feedback to the SEA about the components of the SEA’s request that need additional development in order for the request to be approved. 

GENERAL INSTRUCTIONS
An SEA seeking approval to implement this flexibility must submit a high-quality request that addresses all aspects of the principles and waivers and, in each place where a plan is required, includes a high-quality plan.  Consistent with ESEA section 9401(d)(1), the Secretary intends to grant waivers that are included in this flexibility through the end of the 2014–2015 school year for SEAs that request the flexibility in “Window 3” (i.e., the September 2012 submission window for peer review in October 2012).  The Department is asking SEAs to submit requests that include plans through the 2014–2015 school year in order to provide a complete picture of the SEA’s reform efforts.  The Department will not accept a request that meets only some of the principles of this flexibility.  

This ESEA Flexibility Request for Window 3 is intended for use by SEAs requesting ESEA flexibility in September 2012 for peer review in October 2012.  The timelines incorporated into this request reflect the timelines for the waivers, key principles, and action items of ESEA flexibility for an SEA that is requesting flexibility in this third window.

High-Quality Request:  A high-quality request for this flexibility is one that is comprehensive and coherent in its approach, and that clearly indicates how this flexibility will help an SEA and its LEAs improve student achievement and the quality of instruction for students.  

A high-quality request will (1) if an SEA has already met a principle, provide a description of how it has done so, including evidence as required; and (2) if an SEA has not yet met a principle, describe how it will meet the principle on the required timelines, including any progress to date.  For example, an SEA that has not adopted minimum guidelines for local teacher and principal evaluation and support systems consistent with Principle 3 by the time it submits its request for the flexibility will need to provide a plan demonstrating that it will do so by the end of the 2012–2013 school year.  In each such case, an SEA’s plan must include, at a minimum, the following elements for each principle that the SEA has not yet met: 

1. Key milestones and activities:  Significant milestones to be achieved in order to meet a given principle, and essential activities to be accomplished in order to reach the key milestones.  The SEA should also include any essential activities that have already been completed or key milestones that have already been reached so that reviewers can understand the context for and fully evaluate the SEA’s plan to meet a given principle.

2. Detailed timeline:  A specific schedule setting forth the dates on which key activities will begin and be completed and milestones will be achieved so that the SEA can meet the principle by the required date. 

3. Party or parties responsible:  Identification of the SEA staff (e.g., position, title, or office) and, as appropriate, others who will be responsible for ensuring that each key activity is accomplished.

4. Evidence:  Where required, documentation to support the plan and demonstrate the SEA’s progress in implementing the plan.  This ESEA Flexibility Request for Window 3 indicates the specific evidence that the SEA must either include in its request or provide at a future reporting date. 

5. Resources:  Resources necessary to complete the key activities, including staff time and additional funding.

6. Significant obstacles:  Any major obstacles that may hinder completion of key milestones and activities (e.g., State laws that need to be changed) and a plan to overcome them.

Included on page 19 of this document is an example of a format for a table that an SEA may use to submit a plan that is required for any principle of this flexibility that the SEA has not already met.  An SEA that elects to use this format may also supplement the table with text that provides an overview of the plan.

An SEA should keep in mind the required timelines for meeting each principle and develop credible plans that allow for completion of the activities necessary to meet each principle.  Although the plan for each principle will reflect that particular principle, as discussed above, an SEA should look across all plans to make sure that it puts forward a comprehensive and coherent request for this flexibility.      

Preparing the Request:  To prepare a high-quality request, it is extremely important that an SEA refer to all of the provided resources, including the document titled ESEA Flexibility, which includes the principles, definitions, and timelines; the document titled ESEA Flexibility Review Guidance for Window 3, which includes the criteria that will be used by the peer reviewers to determine if the request meets the principles of this flexibility; and the document titled ESEA Flexibility Frequently Asked Questions, which provides additional guidance for SEAs in preparing their requests.  

As used in this request form, the following terms have the definitions set forth in the document titled ESEA Flexibility:  (1) college- and career-ready standards, (2) focus school, (3) high-quality assessment, (4) priority school, (5) reward school, (6) standards that are common to a significant number of States, (7) State network of institutions of higher education, (8) student growth, and (9) turnaround principles. 

Each request must include:
· A table of contents and a list of attachments, using the forms on pages 1 and 2.
· The cover sheet (p. 3), waivers requested (p. 4-6), and assurances (p. 7-8).  
· A description of how the SEA has met the consultation requirements (p. 9).
· Evidence and plans to meet the principles (p. 10-18).  An SEA will enter narrative text in the text boxes provided, complete the required tables, and provide other required evidence.  An SEA may supplement the narrative text in a text box with attachments, which will be included in an appendix.  Any supplemental attachments that are included in an appendix must be referenced in the related narrative text. 

Requests should not include personally identifiable information.

Process for Submitting the Request:  An SEA must submit a request to the Department to receive the flexibility.  This request form and other pertinent documents are available on the Department’s Web site at:  http://www.ed.gov/esea/flexibility.   

Electronic Submission:  The Department strongly prefers to receive an SEA’s request for the flexibility electronically.  The SEA should submit it to the following address: ESEAflexibility@ed.gov.

Paper Submission:  In the alternative, an SEA may submit the original and two copies of its request for the flexibility to the following address:

		Patricia McKee, Acting Director
Student Achievement and School Accountability Programs
U.S. Department of Education
400 Maryland Avenue, SW, Room 3W320
Washington, DC 20202-6132 

Due to potential delays in processing mail sent through the U.S. Postal Service, SEAs are encouraged to use alternate carriers for paper submissions. 

Request Submission Deadline 
The submission due date for Window 3 is September 6, 2012.

Technical Assistance for SEAs
The Department has conducted a number of webinars to assist SEAs in preparing their requests and to respond to questions.  Please visit the Department’s Web site at:  http://www.ed.gov/esea/flexibility for copies of previously conducted webinars and information on upcoming webinars.

For Further Information



If you have any questions, please contact the Department by e-mail at ESEAflexibility@ed.gov.
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	Waivers 

	
By submitting this flexibility request, the SEA requests flexibility through waivers of the ten ESEA requirements listed below and their associated regulatory, administrative, and reporting requirements by checking each of the boxes below.  The provisions below represent the general areas of flexibility requested; a chart appended to the document titled ESEA Flexibility Frequently Asked Questions enumerates each specific provision of which the SEA requests a waiver, which the SEA incorporates into its request by reference.  

[bookmark: Check35]|X|  1. The requirements in ESEA section 1111(b)(2)(E)-(H) that prescribe how an SEA must establish annual measurable objectives (AMOs) for determining adequate yearly progress (AYP) to ensure that all students meet or exceed the State’s proficient level of academic achievement on the State’s assessments in reading/language arts and mathematics no later than the end of the 2013–2014 school year.  The SEA requests this waiver to develop new ambitious but achievable AMOs in reading/language arts and mathematics in order to provide meaningful goals that are used to guide support and improvement efforts for the State, LEAs, schools, and student subgroups. 

|X|  2. The requirements in ESEA section 1116(b) for an LEA to identify for improvement, corrective action, or restructuring, as appropriate, a Title I school that fails, for two consecutive years or more, to make AYP, and for a school so identified and its LEA to take certain improvement actions.  The SEA requests this waiver so that an LEA and its Title I schools need not comply with these requirements. 
 
|X|  3. The requirements in ESEA section 1116(c) for an SEA to identify for improvement or corrective action, as appropriate, an LEA that, for two consecutive years or more, fails to make AYP, and for an LEA so identified and its SEA to take certain improvement actions.  The SEA requests this waiver so that it need not comply with these requirements with respect to its LEAs.

|X|  4. The requirements in ESEA sections 6213(b) and 6224(e) that limit participation in, and use of funds under the Small, Rural School Achievement (SRSA) and Rural and Low-Income School (RLIS) programs based on whether an LEA has made AYP and is complying with the requirements in ESEA section 1116.  The SEA requests this waiver so that an LEA that receives SRSA or RLIS funds may use those funds for any authorized purpose regardless of whether the LEA makes AYP.

|X|  5. The requirement in ESEA section 1114(a)(1) that a school have a poverty percentage of 40 percent or more in order to operate a school wide program.  The SEA requests this waiver so that an LEA may implement interventions consistent with the turnaround principles or interventions that are based on the needs of the students in the school and designed to enhance the entire educational program in a school in any of its priority and focus schools that meet the definitions of “priority schools” and “focus schools,” respectively, set forth in the document titled ESEA Flexibility, as appropriate, even if those schools do not have a poverty percentage of 40 percent or more. 

|X|  6. The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved under that section only to LEAs with schools identified for improvement, corrective action, or restructuring.  The SEA requests this waiver so that it may allocate section 1003(a) funds to its LEAs in order to serve any of the State’s priority and focus schools that meet the definitions of “priority schools” and “focus schools,” respectively, set forth in the document titled ESEA Flexibility.

|_|  7. The provision in ESEA section 1117(c)(2)(A) that authorizes an SEA to reserve Title I, Part A funds to reward a Title I school that (1) significantly closed the achievement gap between subgroups in the school; or (2) has exceeded AYP for two or more consecutive years.  The SEA requests this waiver so that it may use funds reserved under ESEA section 1117(c)(2)(A) for any of the State’s reward schools that meet the definition of “reward schools” set forth in the document titled ESEA Flexibility.  

|X|  8. The requirements in ESEA section 2141(a), (b), and (c) for an LEA and SEA to comply with certain requirements for improvement plans regarding highly qualified teachers.  The SEA requests this waiver to allow the SEA and its LEAs to focus on developing and implementing more meaningful evaluation and support systems.

|X|  9. The limitations in ESEA section 6123 that limit the amount of funds an SEA or LEA may transfer from certain ESEA programs to other ESEA programs.  The SEA requests this waiver so that it and its LEAs may transfer up to 100 percent of the funds it receives under the authorized programs among those programs and into Title I, Part A.

|X|  10. The requirements in ESEA section 1003(g)(4) and the definition of a Tier I school in Section I.A.3 of the School Improvement Grants (SIG) final requirements.  The SEA requests this waiver so that it may award SIG funds to an LEA to implement one of the four SIG models in any of the State’s priority schools that meet the definition of “priority schools” set forth in the document titled ESEA Flexibility.

Optional Flexibilities:

If an SEA chooses to request waivers of any of the following requirements, it should check the corresponding box(es) below: 

|_|  11. The requirements in ESEA sections 4201(b)(1)(A) and 4204(b)(2)(A) that restrict the activities provided by a community learning center under the Twenty-First Century Community Learning Centers (21st CCLC) program to activities provided only during non-school hours or periods when school is not in session (i.e., before and after school or during summer recess).  The SEA requests this waiver so that 21st CCLC funds may be used to support expanded learning time during the school day in addition to activities during non-school hours or periods when school is not in session.

|X| 12. The requirements in ESEA sections 1116(a)(1)(A)-(B) and 1116(c)(1)(A) that require LEAs and SEAs to make determinations of adequate yearly progress (AYP) for schools and LEAs, respectively.  The SEA requests this waiver because continuing to determine whether an LEA and its schools make AYP is inconsistent with the SEA’s State-developed differentiated recognition, accountability, and support system included in its ESEA flexibility request. The SEA and its LEAs must report on their report cards performance against the AMOs for all subgroups identified in ESEA section 1111(b)(2)(C)(v), and use performance against the AMOs to support continuous improvement in Title I schools.
 
|X| 13. The requirements in ESEA section 1113(a)(3)-(4) and (c)(1) that require an LEA to serve eligible schools under Title I in rank order of poverty and to allocate Title I, Part A funds based on that rank ordering.  The SEA requests this waiver in order to permit its LEAs to serve a Title I-eligible high school with a graduation rate below 60 percent that the SEA has identified as a priority school even if that school does not otherwise rank sufficiently high to be served under ESEA section 1113.

	





	Assurances

	By submitting this request, the SEA assures that:

|X|  1. It requests waivers of the above-referenced requirements based on its agreement to meet Principles 1 through 4 of the flexibility, as described throughout the remainder of this request.
       
 Nebraska seeks flexibility from the requirements of ESEA in order to implement 
 AQuESTT (Accountability for a Quality Education System Today and Tomorrow), a 
 statewide accountability and continuous improvement model grounded in: 
· Evidence-based and systematic professional learning for teachers, principals, and governing boards. 
· Systems of support
· Evaluation that leads to the improvement and accountability of processes, programs, and systems (Yarborough et al., 2010, xxv). 
· Innovation that invites shared accountability and collaboration among schools and communities in order to support the achievement of all students in Nebraska.
|X|  2. It will adopt English language proficiency (ELP) standards that correspond to the State’s college- and career-ready standards, consistent with the requirement in ESEA section 3113(b)(2), and that reflect the academic language skills necessary to access and meet the new college- and career-ready standards, no later than the 2013–2014 school year.  (Principle 1)
      
English Language Proficiency (ELP) Standards were adopted by Nebraska in December 2013, for full implementation in the 2015-2016 school year. 

|X|  3. It will develop and administer no later than the 2014–2015 school year alternate assessments based on grade-level academic achievement standards or alternate assessments based on alternate academic achievement standards for students with the most significant cognitive disabilities that are consistent with 34 C.F.R. § 200.6(a)(2) and are aligned with the State’s college- and career-ready standards.  (Principle 1)

NeSA testing includes Alternate Assessments for students with severe cognitive disabilities. The students who are administered the alternate assessments are typically fewer than 1% of the student population, so the vast majority of students with disabilities are administered the NeSA general education tests with accommodations, not the alternate assessments. Alternate assessments have been created and revised through a parallel process using the same quality testing processes as the NeSA general assessment. (http://www.education.ne.gov/assessment/Alternate_Assessment.htm )

|X|  4. It will develop and administer ELP assessments aligned with the State’s ELP standards, consistent with the requirements in ESEA sections 1111(b)(7), 3113(b)(2), and 3122(a)(3)(A)(ii).  (Principle 1)

Nebraska is one of eleven states involved with the English Language Proficiency Assessment for the 21st Century (ELPA 21) Consortium that is currently building an assessment tool aligned with the new English Language Proficiency Standards. (http://www.elpa21.org/). 

|_| 5. It will report annually to the public on college-going and college credit-accumulation rates for all students and subgroups of students in each LEA and each public high school in the State. (Principle 1)

The Nebraska Department of Education annually reports college-going rates for all students. LEAs are able to access the reports through a secure Data Reporting System website which is available to districts with an activation code.  The data are broken down into multiple subgroups as well as disaggregated in various categories and cohorts.  
While NDE collects on college-going rates, these data do not appear on the public version of the Data Reporting System. The public website masks data for groups with 10 or fewer students to protect confidential information about individual students as required by federal law. 

|X|  6. If the SEA includes student achievement on assessments in addition to reading/language arts and mathematics in its differentiated recognition, accountability, and support system and uses achievement on those assessments to identify priority and focus schools, it has technical documentation, which can be made available to the Department upon request, demonstrating that the assessments are administered statewide; include all students, including by providing appropriate accommodations for English Learners and students with disabilities, as well as alternate assessments based on grade-level academic achievement standards or alternate assessments based on alternate academic achievement standards for students with the most significant cognitive disabilities, consistent with 34 C.F.R. § 200.6(a)(2); and are valid and reliable for use in the SEA’s differentiated recognition, accountability, and support system.  (Principle 2)

Nebraska has included all Nebraska State Accountability (NeSA) assessments (Reading, Writing, Mathematics, and Science) in its differentiated recognition, accountability system--AQuESTT. AQuESTT annually classifies schools in four performance categories: Excellent, Great, Good, and Needs Improvement. Reward, Priority, and Focus schools as defined by the ESEA Flexibility Request will be designated through the AQuESTT classification process. 

|X|  7. It will report to the public its lists of reward schools, priority schools, and focus schools at the time the SEA is approved to implement the flexibility, and annually thereafter, it will publicly recognize its reward schools as well as make public its lists of priority and focus schools if it chooses to update those lists.  (Principle 2)

Nebraska will publicly list its Reward, Priority, and Focus schools when it releases annual AQuESTT performance classifications.

[bookmark: Check56]|X|  8. Prior to submitting this request, it provided student growth data on their current students and the students they taught in the previous year to, at a minimum, all teachers of reading/language arts and mathematics in grades in which the State administers assessments in those subjects in a manner that is timely and informs instructional programs, or it will do so no later than the deadline required under the State Fiscal Stabilization Fund.  (Principle 3)


Nebraska currently reports student growth data in the secure Data Reporting System. The secured website displays unmasked school district and school building data – data available only to authorized individuals, primarily Nebraska school district and education consortium officials. This data may be accessed through the Nebraska Department of Education Portal once appropriate activation has been granted. Data profiles include data related to student growth on state assessments at the classroom level. 

|X|  9. It will evaluate and, based on that evaluation, revise its own administrative requirements to reduce duplication and unnecessary burden on LEAs and schools.  (Principle 4)

In seeking flexibility, Nebraska will develop and sustain program evaluation capacity that is inherent to continuous improvement. Strategic evaluation with the goal of eliminating cumbersome redundancy, alleviating burden, and increasing efficiency will become embedded in an annual AQuESTT process. 

[bookmark: Check71]|X|  10. It has consulted with its Committee of Practitioners regarding the information set forth in its request.

The Committee of Practitioners met March 24, 2015. The ESEA Flexibility Request was on the agenda for consultation. 

[bookmark: Check57]|X|  11. Prior to submitting this request, it provided all LEAs with notice and a reasonable opportunity to comment on the request and has attached a copy of that notice (Attachment 1) as well as copies of any comments it received from LEAs (Attachment 2).

|X|  12. Prior to submitting this request, it provided notice and information regarding the request to the public in the manner in which the State customarily provides such notice and information to the public (e.g., by publishing a notice in the newspaper; by posting information on its website) and has attached a copy of, or link to, that notice (Attachment 3).

|X|  13. It will provide to the Department, in a timely manner, all required reports, data, and evidence regarding its progress in implementing the plans contained throughout this request. 

|X|  14. It will report annually on its State report card, and will ensure that its LEAs annually report on their local report cards, for the “all students” group and for each subgroup described in ESEA section 1111(b)(2)(C)(v)(II): information on student achievement at each proficiency level; data comparing actual achievement levels to the State’s annual measurable objectives; the percentage of students not tested; performance on the other academic indicator for elementary and middle schools; and graduation rates for high schools.  It will also annually report, and will ensure that its LEAs annually report, all other information and data required by ESEA section 1111(h)(1)(C) and 1111(h)(2)(B), respectively.  

If the SEA selects Option A in section 3.A of its request, indicating that it has not yet developed and adopted all the guidelines for teacher and principal evaluation and support systems, it must also assure that:

|_|  15. It will submit to the Department for peer review and approval a copy of the guidelines that it will adopt by the end of the 2012–2013 school year.  (Principle 3)




Consultation

An SEA must meaningfully engage and solicit input from diverse stakeholders and communities in the development of its request.  To demonstrate that an SEA has done so, the SEA must provide an assurance that it has consulted with the State’s Committee of Practitioners regarding the information set forth in the request and provide the following:	

1. A description of how the SEA meaningfully engaged and solicited input on its request from teachers and their representatives.

	Nebraska is unique in the way it shapes policies and practice through collaboration, engaging teachers, administrators, and representatives from institutions of higher education, Educational Service Units, and the Nebraska Department of Education 

When describing how the State has meaningfully engaged and solicited input on Nebraska’s Request for ESEA Flexibility, it is important to note that our educators have been integrally involved in designing college- and career-ready standards, writing items for assessments, recommending accommodations for unique student populations, sharing best practices, and constructing a Teacher and Principal Performance Framework and evaluation model. 

Policy forums and presentations at various statewide meetings provided Nebraska Department of Education opportunities to solicit an even broader scope of feedback. The table below outlines a few examples of stakeholder engagement that have taken place related to components of Nebraska’s Request for ESEA Flexibility. 

	Presentation: 
	Date(s)/Location: 
	Stakeholders Present: 

	AQuESTT Policy Forums:
Six public input forums held across the state 
	09.25.14 North Platte
10.20.14 Scottsbluff
10.21.14 Kearney
10.23.14 Norfolk
10.27.14 Omaha
10.29.14 Lincoln
	Representatives from K-12 districts, IHEs, school boards, community members

	Statewide Data Cadre
	12.1.14 Lincoln
	Representatives from NDE/ESUs/ IHEs

	AdvancED State Council
	12.12.14 Lincoln
	Representatives from public/private K-12 districts, IHEs, ESUs

	Educational Service Unit #9
	12.15.14 Hastings
	Area principals and superintendents

	Educational Service Unit #1
	01.13.15 Wakefield
	ESU staff

	State Accreditation Committee
	01.16.15 Lincoln
	Representatives from K-12 districts, ESUs, IHEs, community, school boards statewide

	Metropolitan Omaha Education Consortium
	01.17.15 Omaha
	Representatives from K-12 districts, IHEs, community members

	ESU Professional Development Organization
	01.20.15 Kearney
	Representatives from all Nebraska Educational Service Units

	Flexibility Request Policy Forums
	03.16.15 Lincoln


03.23.15 Omaha
	Lincoln Public Schools Multicultural Liaisons 	

	
	
	Representatives from K-12 districts, community organizations, and community members. 

	Committee of Practitioners
	03.24.15 Lincoln
	Statewide Title I Committee of Practitioners

	Nebraska Flexibility Request Superintendent Survey 
	03.13.15—03.25.15
	K-12 superintendents 







2. A description of how the SEA meaningfully engaged and solicited input on its request from other diverse communities, such as students, parents, community-based organizations, civil rights organizations, organizations representing students with disabilities and English Learners, business organizations, and Indian tribes.  

	Nebraska Department of Education (NDE) invited conversation and feedback throughout its standards, assessment, Teacher/Principal Performance Framework and evaluation model, and AQuESTT development processes. Nebraska’s Request for ESEA Flexibility provided another opportunity to engage a range of stakeholder groups. 

	Presentation: 
	Date(s): 
	Stakeholders Present: 

	AQuESTT Policy Forums:
Six public input forums held across the state 
	09.25.14 North Platte
10.20.14 Scottsbluff
10.21.14 Kearney
10.23.14 Norfolk
10.27.14 Omaha
10.29.14 Lincoln
	Representatives from K-12 districts, IHEs, school boards, community members 

	State Accreditation Committee
	01.16.15 Lincoln
	Representatives from K-12 districts, ESUs, IHEs, community representatives, school boards

	Metropolitan Omaha Education Consortium
	01.17.15 Omaha
	Representatives from K-12 districts, IHEs, community representatives

	Flexibility Request Policy Forums
	03.16.15 Lincoln


03.23.15 Omaha
	Lincoln Public Schools
Multicultural Liaisons 

	
	
	Representatives from K-12 districts, community organizations, and community members.






Evaluation
The Department encourages an SEA that receives approval to implement the flexibility to collaborate with the Department to evaluate at least one program, practice, or strategy the SEA or its LEAs implement under principle 1, 2, or 3.  Upon receipt of approval of the flexibility, an interested SEA will need to nominate for evaluation a program, practice, or strategy the SEA or its LEAs will implement under principles 1, 2, or 3.  The Department will work with the SEA to determine the feasibility and design of the evaluation and, if it is determined to be feasible and appropriate, will fund and conduct the evaluation in partnership with the SEA, ensuring that the implementation of the chosen program, practice, or strategy is consistent with the evaluation design.  

|_|  Check here if you are interested in collaborating with the Department in this evaluation, if your request for the flexibility is approved.       

Overview of SEA’s Request for the ESEA Flexibility
Provide an overview (about 500 words) of the SEA’s request for the flexibility that: 
1. explains the SEA’s comprehensive approach to implement the waivers and principles and describes the SEA’s strategy to ensure this approach is coherent within and across the principles; and
2. describes how the implementation of the waivers and principles will enhance the SEA’s and its LEAs’ ability to increase the quality of instruction for students and improve student achievement

	In order to “lead and support in the preparation of all Nebraskans for learning, earning, and living,” Nebraska Department of Education (NDE) seeks flexibility from No Child Left Behind in order to build a more strategic system of continuous improvement. Understanding that success for learners is not limited to a single metric or mandate, Nebraska is constructing a learner-focused education system that alleviates burden through clarity of communication, automation of data, reporting, and feedback that encourages growth. 

Nebraska’s request for ESEA Flexibility is accountable to delivering equity and sustainability. The State has been developing a new model for accountability: AQuESTT (Accountability for a Quality Education System Today and Tomorrow) is dedicated to providing all students with quality teaching and learning experiences built upon the foundation of varied systems of support. All stakeholders are empowered to participate and held accountable for ensuring that every Nebraska child has access to a quality education. 

[image: https://lh4.googleusercontent.com/tGZu3wNQCO3ApJNbQx-FQapzLqKLfMGtWwp7Sg0cg82IRxTyKq8KpHkV9lJo-N7bRdY8SQ2lr0Ixlv7VrXK8JVveN9Gjcp7AzA4vF6UCmkwaBlieh4N4bPVloWuo_WpIUf_PtQYbnKBldIAo]


The theory of action of Nebraska’s Request for ESEA Flexibility is to implement system-wide continuous improvement grounded in: 
· Evidence-based and systematic professional learning for teachers, principals, and governing boards 
· Systems of support that foster growth
· Differentiated recognition that encourages collaboration and innovation
· Evaluation that leads to the improvement and accountability of processes, programs, and systems (Yarborough et al., 2010, v) 
· Shared accountability among schools and communities in order to ensure college, career, and community readiness for all students 

AQuESTT provides a unified vision for education across the State, building a system of support by leveraging strong partnerships among our Educational Service Units and districts, with our learners, and in our communities. This collaborative model promotes and fosters sharing and strong evaluation to highlight areas for growth as well as areas of expertise and success. Through the use of systematic evaluation and continuous improvement the model cultivates opportunities to build capacity and share effective policies and practices throughout the statewide system with fidelity. 

Throughout this document, you will see symbols identifying areas in each principle that evaluate the state of Nebraska’s position in relationship to the federal guidelines for flexibility.  The symbols identify four levels of classification: Support, Growth, Collaboration, and Innovation.  As defined below each indicator is a theory of action and will be used in this document as well as a tool of evaluation for Nebraska’s next generation accountability system, AQuESST.  

If an area is identified as in need of support, then it is an area identified that would benefit from the flexibility provided by acceptance of this waiver. The additional support will provide the students of Nebraska who are most need with immediate additional resources help support improvement.

If an area is identified as an opportunity for growth, then it indicates an area that has room for improvement but has the foundation to build an effective program or process. Building a program evaluation and implementation timeline to complete the process is priority.

If an area is identified as an area of collaboration, then it indicates it is an area where collaboration is a strength or has an opportunity to strengthen network connections in order to facilitate the communication of information.

[image: https://lh3.googleusercontent.com/c6mUtlq0TZEtorJycsDB2YziG6Yw2Gk7VH5TwiI2RM_yr5g71aQtTrHY6bmDAgjMzoDnpGnsgcytsU05WbxUynDI1XW2HyJ2aWdaJNv_lzkCNTH-lDUqJ86JHZrYzSvi6J0DxR9wn2eOSYOM]If an area is identified as an innovative practice, then it is an area that that creates a unique, effective solution that has been through or has the opportunity to be evaluated.  Cultivating local innovation is a key element of growth.
[image: https://lh6.googleusercontent.com/9t-ctC3nUaBtq_zxDVsf4XxNLzzXBH8CXcPDgXmzD7bg0Wk9Ef-EUowPC895vk9FL86q_SgY0aB3YIzdyKRIZcd5j38T1eYTSvHKf3LR5IKIJKG0S-zB1KCeTILmdHgHsSc3GVqHpcu26D_p]
[image: https://lh4.googleusercontent.com/Bqi0Epiizi50mPSP8g5WlpA8EfUMjH5Izhw72hhPnbcXp1aI8ZZZOZNEk6aLHQqO-RHhuJvePwl9kTmrp84teTzsB31tw76nmKCnFtSWYucVBi1PYuMkFkotV__iS0QZ7hAB3nq6VaIK27K7][image: https://lh3.googleusercontent.com/xDsHVVDFd996Ygm7eo6izMHvhBa9RVC47zyoMwm7Rtl1muzxF5_1kPjFd45QteawmIh77g_5RFOrsH0Iirl7JhLfxV5QkFPxLJfP7gfhnqY0QM3VC9J-N9uspgreGouuB7M96uqBLDRYPkm-]“By system, we mean multiple schools and communities that are tied together within a single authority. The school district is the minimum size for us, but increasingly we mean all the districts in a given province or state, and in some case, we mean the entire country. If the overall system is not the focus of ongoing improvement, it will be extremely difficult for schools or districts to sustain continuous development.”    
--DeFour & Fullan (2013)
AQuESTT’s development will continue through multiple iterations to more closely align to the vision of education for all Nebraskans. By submitting this document, Nebraska Department of Education is creating an opportunity for dialog and collaboration in order to better build system of education in Nebraska. Nebraska’s waiver is one with opportunity for growth and collaboration.




Principle 1:  College- and Career-Ready Expectations for All Students                                 

1.A      Adopt College- and Career-Ready Standards
Select the option that pertains to the SEA and provide evidence corresponding to the option selected.

	Option A
|_|  The State has adopted college- and career-ready standards in at least reading/language arts and mathematics that are common to a significant number of States, consistent with part (1) of the definition of college- and career-ready standards.

i. Attach evidence that the State has adopted the standards, consistent with the State’s standards adoption process. (Attachment 4)

	Option B 
[bookmark: Check60]|X|   The State has adopted college- and career-ready standards in at least reading/language arts and mathematics that have been approved and certified by a State network of institutions of higher education (IHEs), consistent with part (2) of the definition of college- and career-ready standards.

i. Attach evidence that the State has adopted the standards, consistent with the State’s standards adoption process. (Attachment 4)

ii. Attach a copy of the memorandum of understanding or letter from a State network of IHEs certifying that students who meet these standards will not need remedial coursework at the postsecondary level.  (Attachment 5)






	1.B       Transition to College- and Career-Ready Standards 

	
Provide the SEA’s plan to transition to and implement no later than the 2013–2014 school year college- and career-ready standards statewide in at least reading/language arts and mathematics for all students and schools and include an explanation of how this transition plan is likely to lead to all students, including English Learners, students with disabilities, and low-achieving students, gaining access to and learning content aligned with such standards.  The Department encourages an SEA to include in its plan activities related to each of the italicized questions in the corresponding section of the document titled ESEA Flexibility Review Guidance for Window 3, or to explain why one or more of those activities is not necessary to its plan.

	The mission of the Nebraska Department of Education (NDE) is to “lead and support the preparation of all Nebraskans for learning, earning, and living.” Though the mission itself is clear, Nebraska continues to face challenges associated with preparing college-, career-, and community-ready students. Such preparation requires more than rigorous standards, checkpoints that measure learning and growth, or a determination to provide access and equity across the system. Nebraska’s AQuESTT (Accountability for a Quality Education System Today and Tomorrow) accountability and continuous improvement model provides the opportunity to build statewide capacity and to share ideas collaboratively across a network of schools, districts, and regional Educational Service Units. 

In April 2008, the Nebraska State Legislature passed into state law Legislative Bill 1157, which changed previous provisions related to standards, assessment, and reporting.  Specific to standards, the legislation stated that:
· The Nebraska State Board of Education shall adopt measurable academic content standards for at least the grade levels required for statewide assessment. The standards shall cover the content areas of reading, writing, mathematics, science, and social studies. The standards adopted shall be sufficiently clear and measurable to be used for testing student performance with respect to mastery of the content described in the state standards.
· The Nebraska State Board of Education shall develop a plan to review and update standards for each content area every five years.
· The State Board of Education shall review and update the standards in reading by July 1, 2009, the standards in mathematics by July 1, 2010, and these standards in all other content areas by July 1, 2013. (N.R.S. 79-760)

Nebraska's legacy Language Arts and Mathematics standards were both adopted in 2009. A unified system of content standards that align with Nebraska State Accountability (NeSA) assessments in grades 3-8 and in the third year of high school became a common expectation for all students across the state. Curriculum decisions, including textbook and program selection remain a piece of Nebraska’s local control tradition, enabling school districts to develop curricular programs in response to their unique community contexts with support from regional Educational Service Units (ESUs) and the Nebraska Department of Education. 

NDE facilitates the standards development and revision process in collaboration with representatives from institutions of higher education (IHEs), ESUs, and educators. Experts representing Special Education and English Language Learning work alongside content area specialists to ensure access and support for students’ unique learning needs. NDE’s Career Education specialists and representatives from business and industry contribute to this process to ensure that standards align with the skills necessary for the world of work. 

Once new standards have been approved, NDE and ESUs provide guidance as well as support to local districts for the implementation of new content standards. The State’s Regulations and Procedures for the Accreditation of Schools (Title 92 Nebraska Administrative Code, Chapter 10) requires schools to implement replacement academic content standards within one year of State Board approval and adoption (N.R.S. 760.003.01B). State assessments aligned with new content standards become fully operational the following year. 
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English/Language Arts College and Career Ready Standards:
When Nebraska statute called for a revision of the English Language Arts (ELA) standards the Nebraska State Board of Education made the decision not to adopt the Common Core Standards; rather, they directed the Department to begin with the 2009 standards but make the necessary revisions to ensure they be written for college- and career-readiness. 


Alignment Studies:
Nebraska did not adopt the Common Core. In March 2013, Nebraska State Board of Education authorized McRel (Mid-Continent Research for Education and Learning) to complete an alignment study to examine recognized college readiness standards and benchmarks and Nebraska’s legacy English Language Arts and Mathematics standards for each grade level. According to this study, the Common Core State Standards for English Language Arts (CCSS-ELA) are strongly aligned to the 2009 Nebraska English Language Arts Standards (NELAS) in the general concepts and content necessary for students to be college and career ready by the end of their PK-12 schooling experience.

While both sets of standards outline the skills and content that should be mastered in reading, writing, and oral communications (speaking, listening, and reciprocal communication), the way the standards are organized differs from the CCSS-ELA to the NELAS. 

The chief differences between the two sets of standards can be categorized in three ways:
· Organization/Placement of concepts or content
· Specificity
· Emphasis on specific genres of writing

The overall alignment of the two sets of standards is comparable with only three percent of the CCSS-ELA not being addressed by comparable Nebraska Standards and ten percent of the Nebraska Standards not addressed in the Common Core. The greatest differences between the standards being Nebraska’s emphasis on specific reading strategies, handwriting skills, and the skills and knowledge necessary for effective and appropriate digital communication. (Appendix 398 or http://www.education.ne.gov/read/PDF/ELA_NE_to_CC.pdf )
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Standards Revision Process and Engagement with Stakeholders: 
Nebraska engages stakeholders throughout the standards review and revision process. Beyond having representatives from across the state working on the writing team, several opportunities for educators and the general public to offer comments and suggestions are made available at various points throughout the development process. 

Revision work began in the fall of 2013 as heads of all four systems of Nebraska higher education (the University System, the State College System, the Private Post-Secondary System and the Community College System) examined the 2009 standards and identified areas for improvement.  Five representatives from each postsecondary system were nominated by their respective system’s head to provide expertise and given authority to sign off on the final product on behalf of their institution. This group met with NDE personnel and high school teachers for two days in November 2013.   

Working from these recommendations, a writing group comprised of Nebraska K-16 educators, administrators and specialists drafted revisions. The authors represented all regions of Nebraska, all levels of education, all sizes of school districts as well as the diverse populations of our state. The existing standards were reviewed against exemplary standards from other states, along with information from ACT, SAT, the NAEP Framework, and information from nationally known researchers. The results of the alignment study between the Common Core State Standards and the Nebraska Standards commissioned in March of 2013 were also used.  

When English Language Arts Standards were in review and revision in 2013-2014, a web-based survey was available for several weeks and a public input session was held at seven locations via distance technology (Appendix 308). Representatives from business and industry were also invited to a meeting to review the standards specifically for career readiness. Designated higher education representatives were asked to certify that the standards met expectations for college- and career-readiness as a final step before the final draft was forwarded to the State Board for approval. College- and Career-Ready English Language Arts (ELA) Standards were approved by the Nebraska State Board of Education on September 5, 2014.  

Representatives of each of the four systems higher education of in Nebraska were in attendance for the State Board approval of the English Language Arts Standards. Throughout the process the designated IHE representatives worked to ensure the standards were written at such a level that Nebraska students who reach proficiency in the Nebraska standards will graduate from high school able to complete credit- bearing first-year courses without need for remediation.  As a part of the adoption process all four systems signed a memorandum of understanding verifying the Nebraska ELA standards to be College- and Career-Ready (Appendix 335). A similar process is being followed for Mathematics.

With initial implementation in the 2014-2015 school year and full implementation the 2015-2016 school year, Nebraska’s 2014 ELA standards foster deeper thinking, encourage innovation, and require students to support their thinking with evidence from the text or other sources. They also reflect the growing role of digital technology in student’s lives by requiring schools to give students the opportunity to use technology effectively as a part of their learning. When it comes to the numbers, 75% of the standards are the same or very similar to the 2009 legacy standards. The revised and new standards serve to better describe expectations that will promote readiness for college- and career-readiness (Appendix 337 or http://www.education.ne.gov/read/ ). 

Mathematics College and Career Ready Standards:
Nebraska’s Mathematics standards are currently under review using the same process for revision and approval as English Language Arts. Revision began in the Fall of 2014, with representatives from Nebraska institutions of higher education (IHEs) reviewing the 2009 standards and identifying areas for improvement. With this feedback, a writing group comprised of Nebraska K-16 educators, administrators and specialists began the process of revising the standards. The authors represented all regions of Nebraska, all levels of education, all sizes of school districts as well as the diverse populations of the state. The existing standards were reviewed against exemplary standards from other states, along with information from ACT, SAT, the NAEP Framework, and information from nationally known researchers. Science standards will be up for review using the same process in 2015-2016.

Mathematics Standards Revision Timeline: 
	Timeframe:
	Milestone: 

	Fall 2014
	Representatives from IHEs reviewed the legacy standards and made initial recommendations for the Standards Writing Team

	Fall/Winter 2014-2015
	Standards Writing group comprised of K-16 administrators and teachers and representatives from ESUs, Special Education, ELL, and career and industry working on the new college and career standards.

	Spring 2015
	Stakeholder input/public forums 

	Summer 2015
	Final Revisions

	Fall 2015
	Presentation for Nebraska State Board of Education approval

	2015-2016 
	Initial Implementation of CCR Math Standards

	2016-2017
	Full Implementation of CCR Math Standards



Alignment Study: 
Nebraska’s 2009 Mathematics Standards were reviewed for alignment to the Common Core by Mid-Continent Research for Education and Learning (McRel) in 2013 (Appendix 427). The organization and placement of concepts or content in Nebraska’s state mathematics standards contrasts with other recognized CCR standards but until high school, there is strong alignment. Once students reach high school Common Core Standards include additional advanced mathematics and eight Mathematical Practices that reflect the characteristics of a good mathematician:
1. Make sense of problems and persevere in solving them.
2. Reason abstractly and quantitatively.
3. Construct viable arguments and critique the reasoning of others.
4. Model with mathematics.
5. Use appropriate tools strategically.
6. Attend to precision.
7. Look for and make use of structure.
8. Look for and express regularity in repeated reasoning

The standards writing group made up of K-16 administration, teachers and stakeholders currently working to revise Nebraska’s mathematics standards have developed unique Nebraska mathematics practices as well as ways to contextualize instruction with real-world career applications. This group is focused on aligning the mathematics standards with Nebraska Standards for Career Ready Practice (adopted by the State Board of Education in May 2010). The standards writing group met with representatives from business and labor in an effort to connect content represented in standards across grade levels to applications in a range of career fields.

Standards Revision Process and Engagement with Stakeholders:
Nebraska’s process for standard review includes practitioners, representatives from IHEs, as well as representation from ESUs, and College and Career, English Language Learning (ELL), and Special Education teams from NDE.  Proposed standards revisions will be presented to public for comment in forums at locations across the State. Based on stakeholder feedback, standards will be revised before submission for adoption by the Nebraska State Board of Education (Appendix 414).

Instructional Materials and Support:
Nebraska’s local school districts exercise local control and decision-making in regard to their selection of curriculum and assessment tools outside of required annual Nebraska State Accountability (NeSA) Assessments. The Nebraska Department of Education provides tools and resources for districts and Educational Service Units (ESUs) provide instructional materials and support for districts as they develop and continually improve their curriculum. NDE’s Regulations and Procedures for the Accreditation of Schools (Title 92 Nebraska Administrative Code, Chapter 10) does require that the instructional program of the school system is based on standards, is approved by the local school board, and that documents outlining a curriculum are on file in each school building and that each staff member is provided a copy of the standards (Title 92 N.A.C., Chapter 10, Section 004.01A). Beyond that expectation, NDE encourages districts to have a curriculum that draws upon research and best practice and is comprehensive, coordinated, and sequential as well as targeted toward the unique needs of all students (Title 92 N.A.C., Chapter 10, Section 004.01 Quality Indicator).

Curriculum and Assessment Support: 
NDE’s Curriculum and Instruction team has created a Standards Instructional Tool (SIT) as a way to provide content related to standards to local districts (Appendix 616 or http://www.education.ne.gov/academicstandards/sit/ ). This tool provides instructional materials aligned to standards and indicators. The development of the Nebraska Standards Instructional Tool followed the same process used in the academic standards and assessment development, relying on the expertise of classroom educators in Nebraska.  Groups of teachers worked together alongside NDE personnel to identify the Nebraska English Language Arts and Mathematics standards most in need of additional resources.  

Resources include:  
· A glossary of key words
· Further definitions/explanations of the indicators when warranted
· Classroom instructional resources (sample exercises, activities, web links, videos, etc.) that can be used and adapted to fit the needs of a particular teacher or to more closely align to a local school or district’s curriculum.

Educators need to see the curriculum, assessment, and instructional processes linked together – as ongoing, continuous and grounded inside each classroom. NDE joined with the Data Recognition Corporation (DRC), school districts, and Educational Service Units to build a state system of assessment to “wrap around” the summative NeSA assessments given in the spring. 

“When teachers empower students to track and control their own learning, both key instructional decision makers of the classroom come together to form a learning team.”
--Stiggins (2014)

The system, Check4Learning (C4L), is based upon a state-level item bank of locally-developed multiple-choice questions in reading, mathematics and science (Appendix 617 or http://www.education.ne.gov/assessment/C4Learning.htm). Participation is voluntary and districts choosing to participate are able to select items that match the tested indicators and build interim assessments that may be given at point of instruction at any time in the year. This process cultivates a deeper understanding of standards and indicators as well as assessment knowledge in practitioners in participating districts.  

C4L provides instantaneous results to students and reports to teachers about item analysis, individual classroom, building, or district reports. The system provides deeper understanding of standards and curriculum that may be associated with data to adjust or change instruction. The system is a powerful tool to inform and link the curriculum and instructional process to assessment.

Flexibility from NCLB opens the opportunity to align assessment and stakeholder engagement and a content repository, and a learning management system. With a single sign-on, any district in the state will access the Nebraska Learning Cloud, a hub for teachers where they can see a data dashboard that can provide formative assessment, find lessons that connect to standards, as well as a learning management tool that connects teachers to mentoring and collaboration. Nebraska Learning cloud provides students equitable learning opportunities whether they are in an urban or rural context.

Engagement with Institutions of Higher Education:

“I paid particular attention to the writing standards for Grades 11-12. If students have developed the skills necessary to meet these standards, they will be prepared to meet the demands of a freshman-level college composition course.”
--State College Representative

Beyond including representatives from institutions of higher education (IHEs) in the review and revision of content standards, NDE engages Nebraska’s 16 IHEs through the Nebraska Association for Colleges for Colleges of Teacher Education (NACTE), which meets 3-4 times a year. The Nebraska State Department of Education’s IHE advisory group the Nebraska Council on Teacher Education (NCTE) is made up of one-third administrators, representatives from teacher education, and teacher-practitioners. This 48-member advisory group meets three times a year and their work is to revise rules and make general recommendation to the board. 

Representatives from IHEs are also invited to attend the statewide ESU Professional Development Organization meetings. In these ways, there is opportunity for dialogue and feedback regarding revised content standards and assessments, statewide professional development initiatives, and changes to Rule or revision of certificates or endorsements. 

“ I have been co-chairing a PFI (Partnership for Innovation) grant regarding foundational education at the Nebraska Community Colleges over the past year, and based on discussions from foundational English instructors, I feel that these updated standards will help students graduate from high school and be truly college-ready.”
--Community College System Representative


Linguistic Demands for Students with Limited English Proficiency:
Nebraska’s Rule 15: Regulations and Procedures for the Education of Students with Limited English Proficiency in Public Schools (Title 92 Nebraska Administrative Code, Chapter 15) outlines basic service requirements and its companion implementation guide provides support and resources for schools in the state as they address the unique needs of students acquiring English. English Language Proficiency (ELP) Standards were adopted by Nebraska in December 2013 for initial implementation in the 2014-2015 school year and full implementation in the 2015-2016 school year.  

Nebraska’s ELP standards come from work completed by The Council of Chief State School Officers (CCSSO) in collaboration with WestEd and the Understanding Language Initiative at Stanford University who worked to develop a new set of English Language Proficiency (ELP) Standards. The ELP Standards, developed for K, 1, 2-3, 4-5, 6-8, and 9-12 grades, highlight and amplify the critical language, knowledge about language, and skills using language that are in college-and-career-ready standards and that are necessary for English language learners (ELLs) to be successful in schools. 

The ELP Standards highlight a strategic set of language functions (what students do with language to accomplish content-specific tasks) and language forms (vocabulary, grammar, and discourse specific to a particular content area or discipline) which are needed by ELLs as they develop competence in the practices associated with English Language Arts (ELA) & literacy, mathematics, and science (Bunch, Kiber, & Pimentel, 2013; CCSSO, 2012; Lee, Quinn, & Valdez, 2013; Moschkovich, 2012; van Lier & Walqui, 2012). (Appendix 440)


	ELP Standards’ Guiding Principles:

	Potential:  
	ELLs have the same potential as native speakers of English to engage in cognitively complex tasks. Regardless of ELP level, all ELLs need access to challenging, grade-appropriate curriculum, instruction, and assessment and benefit from activities requiring them to create linguistic output (Ellis, 2008a; 2008b). Even though ELLs will produce language that includes features that distinguish them from their native-English-speaking peers, “it is possible [for ELLs] to achieve the standards for college-and career readiness” (NGA Center and CCSSO, 2010b, p. 1).

	Funds of Knowledge:
	ELLs’ primary languages and other social, cultural, and linguistic background knowledge and resources (i.e., their “funds of knowledge” [Moll, Amanti, Neff, & Gonzalez, 1992]) are useful tools to help them navigate back and forth among their schools and their communities’ valuable resources as they develop the social, cultural, and linguistic competencies required for effective communication in English. In particular, an awareness of culture should be embedded within curriculum, instruction, an assessment provided to ELLs since “the more one knows about the other language and culture, the greater the chances of creating the appropriate cultural interpretation of a written or spoken text” (National Standards in Foreign Language Education Project, 2006, p. 37).

	Diversity:
	A student’s designated ELP level represents a typical current performance level, not a fixed status. An English language proficiency level does not identify a student (e.g., “Level 1 student”), but rather identifies what a student knows and can do at a particular stage of English language development, for example, “a student at Level 1” or “a student whose listening performance is at Level 1.” Progress in acquiring English may vary depending upon program type, age at which entered program, initial English proficiency level, native language literacy, and other factors (Bailey & Heritage, 2010; Byrnes & Canale, 1987; Lowe & Stansfield, 1988). Within these ELP Standards, we assume simultaneous development of language and content-area knowledge, skills, and abilities. ELLs do not need to wait until their ELP is sufficiently developed to participate in content area instruction and assessment. “Research has shown that ELLs can develop literacy in English even as their oral proficiency in English develops” (Bunch, Kibler, & Pimentel, 2013, p. 15).

	Scaffolding: 
	ELLs at all levels of ELP should be provided with scaffolding in order to reach the next reasonable proficiency level as they develop grade-appropriate language capacities, particularly those that involve content-specific vocabulary and registers. The type and intensity of the scaffolding provided will depend on each student’s ability to undertake the particular task independently while continuing to uphold appropriate complexity for the student.

	Students with Limited or Interrupted Formal Education (SLIFE): 
	ELLs with limited or interrupted formal education must be provided access to targeted supports that allow them to develop foundational literacy skills in an accelerated time frame (DeCapua & Marshall, 2011). Nebraska ELP Standards document contains resources to aid teachers in developing curriculum for these students who may need additional support in accessing state standards.

	Special Needs: 
	ELLs with disabilities can benefit from English language development services (and it is recommended that language development goals be a part of their Individualized Education Plans [IEPs]). Educators should be aware that these students may take slightly different paths toward English language proficiency.

	Access Supports and Accommodations:
	Based on their individual needs, all ELLs, including ELLs with disabilities, should be provided access supports and accommodations for assessments, so that their assessment results are valid and reflect what they know and can do. Educators should be aware that these access supports and accommodations can be used in classroom instruction and assessment to ensure that students have access to instruction and assessment based on the ELP Standards. When identifying the access supports and accommodations that should be considered for ELLs and ELLs with IEPs or 504 plans during classroom instruction and assessment, it is particularly useful to consider ELL needs in relation to receptive and productive modalities. 

	Multimedia, Technology, and New Literacies: 
	New understandings around literacy (e.g., visual and digital literacies) have emerged around use of information and communication technologies (International Reading Association, 2009). Relevant, strategic, and appropriate multimedia tools and technology, aligned to the ELP Standards, should be integrated into the design of curriculum, instruction, and assessment for ELLs.  


Table 5

The 10 ELP Standards are designed for collaborative use by English as a second language (ESL)/English language development (ELD) and content area teachers in both English language development and content-area instruction. Explicit recognition that language acquisition takes place across the content areas fosters collaboration among educators and benefits ELLs’ learning experiences. Content area teachers must understand and leverage the language and literacy practices found in science, mathematics, history/social studies, and the language arts to enhance students’ engagement with rich content and fuel their academic performance. ESL teachers must cultivate a deeper knowledge of the disciplinary language that ELL students need, and help their students to grow in using it. In this way, ELLs will have greater access to meeting college and career readiness standards.

Nebraska’s ELL Professional Development Network:
In 2007, teams representing school districts, ESUs, and IHEs participated in the English Language Learner Leadership Institute. Teams included a mix of administrators, teachers, and professional developers. The goal of the Institute was to integrate training in Balanced Leadership with training on the ELL strategies outlined in Jane Hill’s book, Classroom Instruction that Works with English Language Learners. Since that time Nebraska has used a trainer of the trainers model with a core ELL Professional Development network. These trainers are available to provide staff development for school districts across the state. 

In 2013, the group of professional developers expanded with the goal of having representations from all Title III served districts and consortia. The trainers continue to be supported by Jane Hill and the North Central Comprehensive Center as well as the Nebraska Department of Education. In addition to providing professional development on the strategies of Classroom Instruction that Works with English Language Learners, the team members also provide trainings on other ELL-related topics such as academic language development, the new Nebraska English Language Proficiency Standards, implementation of Rule 15, understanding Office for Civil Rights (OCR) requirements, assessment and accommodations for ELLs, and understanding Title III. 

English Language Proficiency Next Generation Assessment: ELPA21
Nebraska is one of eleven states involved with the English Language Proficiency Assessment for the 21st Century (ELPA21) Consortium that is currently building an assessment tool aligned with the new ELP Standards (http://www.elpa21.org/ ). The assessment will measure growth based on the new ELP standards and provide feedback to inform instruction so ELLs have the opportunity graduate high school college- and career-ready.

The ELPA21 assessment system, which includes a screener and summative assessments, will support ELLs by determining initial placement, providing information that can help guide instruction, growth, and reclassification/exit; and providing accountability for the system and states. The ELPA21 will field-test in the 2014-2015 school year and will be fully operational in the 2015-2016 school year. Professional Development related to the test is delivered through Nebraska’s ELL Professional Development network’s trainer of the trainers model. Educators will access training modules built into the testing system.

Access and Accommodation for Students with Disabilities
NDE representatives and content area teachers with Special Education expertise participate in standards and assessment revision. Nebraska is a local-control state; districts design curriculum, multi-tiered intervention models, and support strategies with the support of Educational Service Units and the Nebraska Department of Education. 

NDE encourages schools to implement a multi-tiered intervention model and has provided professional development to support districts as they implement effective instructional interventions with both RTI (Response to Intervention) and the more recent MTSS (Multi-tiered Systems of Support) model. NDE is working in collaboration with the University of Nebraska-Lincoln to continue to build capacity for multi-tiered systems of support in districts across the state. 

Each ESU director of special education assists schools in the development and maintenance of special programs for students with disabilities. Special Education Consultants from the Nebraska Department of Education (NDE) work alongside ESU staff to support schools to provide professional development and technical assistance.  Through this process schools analyze their data outcomes with the goal of improving student achievement and access for students with disabilities. 

[image: tI Framework]Figure 3

 

[image: elements_chart]

Nebraska will align its Results Driven Accountability with AQuESTT, allowing districts to embed Targeted Improvement Plans within continuous improvement plans. This alignment and AQuESTT’s annual classification and intervention process (described in Principle 2) is an opportunity for NDE and ESUs to provide more systematic levels of support for schools needing support in serving their students with disabilities. (Appendix 700).

Career Readiness: 
Students must graduate high school with the knowledge and skills required for entrance and success in postsecondary education, and they also need to possess the technical skills and knowledge required for employment with emphasis on high demand sectors. When considering approaches to ensuring college- and career-readiness, educational systems must first consider utilizing strategies that keep students engaged and working towards completion of their high school diploma.  Additionally, schools must provide students with opportunities to learn the knowledge and skills required for jobs in high demand industries.  

Nebraska school systems are well situated for meeting the challenge of preparing students for a competitive job market through Career and Technical Education (CTE).  The Nebraska Career Education (NCE) system engages students and prepares them for college and career by connecting core academics with relevant content and experiences.  Additionally, the NCE team promotes collaboration among schools, businesses, and local communities to develop a skilled workforce that will sustain and grow Nebraska’s economy.  The Nebraska Career Education Model is the framework used for career Education in Nebraska.  The model organizes the 16 National Career Clusters into six Career Fields of entrepreneurship and employment based on similarity of knowledge and skills.  Each of Nebraska’s 245 school districts, six community colleges, and the University of Nebraska and State college system offer career education courses and/or programs.  This has created opportunities for all Nebraska students, including those in rural communities, to acquire the knowledge and skills required for entrance into postsecondary education and employment in high demand sectors.  In fact, in 2011-2012, more than 60% of Nebraska students in grades 7-12 took at least one career education course and about one-third of Nebraska 12th graders had taken three or more courses in the same career area. (Appendix 509 or http://www.education.ne.gov/NCE/ ).         
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Career Education is a key component of Nebraska’s educational system. Consistent with national data illustrating that career and technical education positively impacts student engagement and lowers the dropout rate, participation in Career Education programs has a significant impact on the likelihood that Nebraska students will graduate high school.  Career Education concentrators (i.e. a student who has earned three or more credits in a single career and technical program of study) drop out of school at a lower rate than the Nebraska student population as a whole.  Specifically, in 2011-2012, 0.98% of 12th graders concentrating in Career Education dropped out of school as compared to 4.83% of 12th graders NOT concentrating in Career Education (Nebraska Department of Education, 2013).  Furthermore, 82% of Nebraska high school seniors completed an approved program of study and met district requirements for a high school diploma.  In comparison, 99% of Nebraska Career Education concentrators completed an approved program of study and met district requirements for a high school diploma.  
Nebraska’s vision is a statewide education system that is accountable for students’ learning, completion of high school, and ultimately, being college- and career ready. There will continue to be an intentional focus on aligning and integrating core academic standards with Nebraska’s Career Readiness Standards (Appendix 510 or http://www.education.ne.gov/nce/Standards.html ) with the aim of meaningfully connecting academic content to career applications and expectations. 
Dual Enrollment, Advanced Placement and International Baccalaureate Coursework: 
“It gives students a jump start on college. If a kid is on the fence about college and can experience success at high school and have college credit earned prior to going they are more likely to go to college.”
                            --Nebraska high school guidance counselor

Dual-enrollment – often called “dual-credit” – courses allow high school students to earn both high school and college credit at the same time. Dual-enrollment courses are offered by both public and private institutions, four-year and two-year institutions. The Coordinating Commission created and included the dual-enrollment standards in the 2005 revised version of the Comprehensive Plan after consulting with representatives from Nebraska high schools and postsecondary institutions (Nebraska Coordinating Commission Report 2011). These standards also were informed by national practice at that time and addressed many of the issues still prevalent today: student eligibility; faculty qualifications; curriculum rigor; assessment and student achievement evaluation; and the funding of such programs. These standards still serve as a helpful resource, despite needing revision to reflect evolved national and state practice. However, these standards were never more than guidelines – not required practice – for school districts and postsecondary institutions. (Appendix 572)

Advanced Placement – Nebraska has increasing enrollment in AP courses with 3,444 students participating in 2014 as compared to 1,230 in 2004. (Appendix 598) Access to AP coursework varies throughout the state. 

IB programs are not common in Nebraska, nor does there seem to be a movement toward more such programs. Most Nebraska school districts view the cost, as well as the unique curriculum, as deterrents to offering IB programs.

Professional Learning: 
Professional learning is coordinated by districts, ESUs, and specialized areas of the Nebraska Department of Education.  Nebraska’s Regulations and Procedures for the Accreditation of Schools (Rule 10) requires that each local school district annually “conducts or arranges staff development and that each teacher participate in at least ten hours of staff development each year” (007.07A).  The role of Nebraska’s regional Education Service Units (ESUs) according to NDE’s Regulations for the Accreditation of Educational Service Units (Title 92, Nebraska Administrative Code, Chapter 84) is to provide “staff development related to improving the achievement of all students including achievement of students in poverty and students with diverse backgrounds; technology, including distance education services; and instructional materials services” (N.A.C. Chapter 84, section 008.01A). The intent is that these core services will improve teaching and learning, support schools in their continuous improvement goals, and provide access to professional learning and support in order for the state to meet its goals and initiatives for students.

The Nebraska Department of Education works in conjunction with the Educational Service Unit Coordinating Council (ESUCC) to design statewide initiatives and coordinate professional development. The Educational Service Unit Professional Development Organization composed of staff developers, NDE personnel, and representatives from institutions of higher education and K-12 district administration meets throughout the year. Meetings build capacity for statewide initiatives, provide training that will help staff support schools and districts in their regions, and share best practices and resources. Current statewide initiatives include: 
· Implementation of Nebraska’s framework for Teacher and Principal Evaluation
· Expanding and supporting BlendEd instruction across the state
· Developing data literacy to support data-driven decision making and evaluation

Professional learning for principals is primarily supported by NDE’s partnership with the Nebraska Council of School Administrators (NCSA) and regional Educational Service Units. NCSA representatives lead sessions at annual Continuous Improvement Workshops hosted by NDE, presenting on standards of improvement related to governance and leadership. ESUs provide targeted support for instructional leadership, including training in Marzano’s Effective School Leadership and mentorship for new principals in the region.  

Opportunities and Vision
[image: https://lh4.googleusercontent.com/Bqi0Epiizi50mPSP8g5WlpA8EfUMjH5Izhw72hhPnbcXp1aI8ZZZOZNEk6aLHQqO-RHhuJvePwl9kTmrp84teTzsB31tw76nmKCnFtSWYucVBi1PYuMkFkotV__iS0QZ7hAB3nq6VaIK27K7]Nebraska boosts a strong foundation, infrastructure, and network for professional development. Nebraska Department of Education recognizes that the lack of systematic professional development is a barrier to helping teachers and districts best prepare students to be college-, career-, and community-ready. Beyond the three statewide initiatives shared by the Nebraska Department of Education and regional Educational Service Units, professional development is provided by different areas of the Department, working independently of one another. The current statewide initiatives include BlendEd, Data Literacy, and Teacher and Principal Evaluation. Beyond professional development that aligns to these statewide priorities, ESUs also provide professional development based on perceived needs within districts in their region. 

The statewide initiatives shared by NDE and ESUs set an important precedent for a more systematic approach to professional learning. The state continues to build its technology and data systems architecture. Initial stages of designing an evaluative approach to professional development provide personalized learning aligned with evaluation and offered at varying degrees of sophistication. Accessible through a variety of modalities providing authentic professional learning experiences that will be sustainable and ubiquitous throughout the year. These will be continually evaluated for measures such as dosage, fidelity, impact, and efficacy.  By connecting professional development to the technology and data infrastructure, professional learning for teachers will become more accessible, targeted toward identified goals, and reduces burden with automation. 

For our students and schools to truly benefit from programs such as these, a strong technology infrastructure is essential for learning.  Digital access is a key component to connecting our students to ideas, information, and collaborative opportunities with other with similar and diverse backgrounds and learning experiences. Network Nebraska “is a partnership from K-12 and higher education, public and private, which aggregate their purchases to provide a high-speed backbone, statewide Internet access, network management, equipment co-location, procurement service, E-rate filing and technical support” (www.networknebraska.net).  Network Nebraska currently services 94% of public school districts in the state. 

Nebraska’s data infrastructure will soon have a new interface for schools and districts. Nebraska Department of Education is a recipient of the Statewide Longitudinal Data System (SLDS) grant. The SLDS grant program has helped propel the successful design, development, implementation, and expansion of longitudinal data systems. These data systems are intended to enhance the ability of states to efficiently and accurately manage, analyze, and use education data, including individual student records. The SLDS should help states, districts, schools, educators, and other stakeholders to make data-informed decisions to improve student learning and outcomes; as well as to facilitate research to increase student achievement and close achievement gaps. 

The Nebraska Department of Education entered into a no-cost license agreement with the Michael & Susan Dell Foundation (MSDF) to adopt the Ed-Fi standard to develop a statewide dashboard solution customized for Nebraska educator’s needs. 

The Nebraska ADVISER Dashboard is a web-based view of student and staff data that provides educators with a quick and easy way to personalize instruction and make data driven decisions. The acronym ADVISWER stands for “Advanced Data Views Improving Student Educational Response.” The Nebraska ADVISER Dashboard consolidates data from multiple systems, which enables educators to efficiently analyze large amounts of information. (http://www.education.ne.gov/DataServices/SLDS_Grant/Dashboard.html) 
 








1.C      Develop and Administer Annual, Statewide, Aligned, High-Quality Assessments that Measure Student Growth  
Select the option that pertains to the SEA and provide evidence corresponding to the option selected.

	Option A
|_|  The SEA is participating in one of the two State consortia that received a grant under the Race to the Top Assessment competition.

i. Attach the State’s Memorandum of Understanding (MOU) under that competition. (Attachment 6)

	Option B
|X|  The SEA is not participating in either one of the two State consortia that received a grant under the Race to the Top Assessment competition, and has not yet developed or administered statewide aligned, high-quality assessments that measure student growth in reading/language arts and in mathematics in at least grades 3-8 and at least once in high school in all LEAs.

i. Provide the SEA’s plan to develop and administer annually, beginning no later than the 20142015 school year, statewide aligned, high-quality assessments that measure student growth in reading/language arts and in mathematics in at least grades 3-8 and at least once in high school in all LEAs, as well as set academic achievement standards for those assessments.
	Option C  
|_|  The SEA has developed and begun annually administering statewide aligned, high-quality assessments that measure student growth in reading/language arts and in mathematics in at least grades 3-8 and at least once in high school in all LEAs.

i. Attach evidence that the SEA has submitted these assessments and academic achievement standards to the Department for peer review or attach a timeline of when the SEA will submit the assessments and academic achievement standards to the Department for peer review.  (Attachment 7)



		
	Nebraska’s Assessment Context: 
Legislative Bill 1157 passed by the 2008 Nebraska Legislature (N.R.S. 79-760.03 N.R.S.) required a statewide assessment of the Nebraska academic content standards for reading, mathematics, science, and writing in Nebraska’s K-12 public schools. The new assessment system was named NeSA (Nebraska State Accountability), with NeSA-R for reading assessments, NeSA-M for mathematics, NeSA-S for science, and NeSA-W for writing. NeSA replaced previous school-based assessments for purposes of local, state, and federal accountability. The first generation NeSA RMS consists entirely of multiple choice items administered online when possible with NeSA Writing including open-ended essay responses that are analytically scored. 

Nebraska statute requires academic standards-revisions in five-year rotating cycles, which means that assessments follow in alignment with new standards in a five-year rotation (Nebraska Revised Statute section 79-760.01). The Nebraska State Board of Education approved new English Language Arts (ELA) CCR aligned standards in September 2014 and consequently NDE has moved forward with development of a new assessment that will be offered as a transition test in the 2015-2016 school year and will be implemented as a fully revised assessment in the 2016-2017 school year. Mathematics standards are under review and revision in the 2014-2015 school year. NDE will follow the same process to develop a transitional assessment that will be rolled out in the 2016-2017 school year with a full statewide implementation of a new assessment in the 2017-2018 school year. 
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This is the State’s second round developing Nebraska State Accountability (NeSA) assessments. As in the past, NDE continues to collaborate with key partners such as the Governor’s appointed Technical Advisory Committee (TAC), educators and administrators, and the Data Recognition Corporation (DRC) in developing the state’s next generation, aligned, high-quality assessments. 

The Technical Advisory Committee (TAC), first appointed by the Governor in 2008, is made up of “three nationally recognized experts in educational assessment and measurement, one administrator from a school in Nebraska, and one teacher from a school in Nebraska.” The committee is to “Review the statewide assessment instruments and advise the Governor, the state board, and the State Department of Education on the development of statewide assessment instruments and the statewide assessment”  (Nebraska Revised Statute section 79-760.03). Current members of the TAC include: 
· Chair: Brian Gong, National Center for Improvement of Educational Assessment
· Chad Buckendahl, Alpine Testing Solutions
· Richard Sawyer, ACT
· Linda Poole--Teacher, Papillion-LaVista Public Schools
· Frank Harwood--Superintendent, Bellevue Public Schools

An Assessment and Accountability Advisory committee was also formed to be an ongoing advisory group that meets twice a year to discuss and give recommendations for NeSA testing and reporting, technology for testing, and accountability. It includes superintendents, administrators, district assessment contacts, program directors, technology representatives, representation from ESUs and school districts, policy partners, and NDE personnel. 

NDE’s continued partnership with Data Recognition Corporation (DRC) as its test development vendor ensures that the state meets the requirements that state tests are built for comparative accountability outlined in the amended Quality Education Act (79-760 N.R.S.). 

Nebraska has a long-tradition of engaging practitioners in the development of policy that will affect schools. This has included educator participation in the development of standards, assessment items, evaluation, and Nebraska’s new accountability model: AQuESTT. Engagement has also been codified in Nebraska statute regarding assessment: “The state board shall appoint committees of teachers, from each appropriate subject area, and administrators to assist in the development of statewide assessment instruments required by the act” (N.R.S. section 79-760.03.14). 

Initial Accountability Model: 
Nebraska Performance Accountability System (NePAS): 
Nebraska outlined an initial accountability model that went into effect in August 2012. For each school district and NePAS “grade-level configuration” (as defined below) within a district, the State of the Schools Report [SOSR] displayed the calculations of scale scores for all NeSA performance indicators to include status, growth, and improvement. Grades 3 and 11 did not include growth. Graduation rate was calculated as a percentage and did not include a display of school district enrollment for grades 9-12. Participation was indicated as Met or Not Met. Except for participation, each indicator for the district and each NePAS grade-level configuration within the district received a state ranking. 

	NePAS Elementary Grade-Level Configuration (Grades 3-5)
NePAS Middle Grade-Level Configuration (Grades 6-8)
	Reporting Measures
	Ranked

	Status
The average of the scale scores in each of the four content areas: reading, mathematics, writing, and science. Scores for all students tested in the grade range for the current year are included. 
	NeSA Reading
	Average Scale Score
	Yes

	
	NeSA Math
	Average Scale Score
	Yes

	
	NeSA Science
	Average Scale Score
	Yes

	
	NeSA Writing
	Average Scale Score 
	Yes

	Improvement
(Cross-Sectional) will be calculated based on the difference between the NeSA scale score for the current year and the average scale score for the previous year in a grade. 
	NeSA Reading
	Difference of Average Scale Score
	Yes

	
	NeSA Math
	Difference of Average Scale Score
	Yes

	
	NeSA Science
	Difference of Average Scale Score
	Yes

	
	NeSA Writing
	Difference of Average Scale Score
	Yes

	Growth
(Cohort) will be calculated in reading and mathematics by subtracting each student’s scale score for the previous year from the current scale score. The growth measure is the average of these differences.
	NeSA Reading
	Average of Differences in Scale Score
	Yes

	
	NeSA Math
	Average of Differences in Scale Score
	Yes

	Participation
The percentage of enrolled students who take the NeSA assessment in tested grades. 
	NeSA Reading
	Met/Not Met
	No

	
	NeSA Math
	Met/Not Met
	No

	
	NeSA Science
	Met/Not Met
	No

	
	NeSA Writing
	Met/Not Met
	No



	NePAS Secondary Grade-Level Configuration 
(Grades 9-12)
	Reporting Measures
	Ranked

	Status
The average of the scale scores in each of the four content areas: reading, mathematics, writing, and science. Scores for all students tested in the grade range for the current year are included. 

	Average NeSA Reading
	Average Scale Score
	Yes

	
	Average NeSA Math
	Average Scale Score
	Yes

	
	Average NeSA Science
	Average Scale Score
	Yes

	
	Average NeSA Writing
	Average Scale Score
	Yes

	Improvement
(Cross-Sectional) calculated based on the difference between the NeSA scale score for the current year and the average scale score for the previous year in a grade. 

	Average NeSA Reading
	Difference of Average Scale Score
	Yes

	
	Average NeSA Math
	Difference of Average Scale Score
	Yes

	
	Average NeSA Science
	Difference of Average Scale Score
	Yes

	
	Average NeSA Writing
	Difference of Average Scale Score
	Yes

	Graduation Rate
Calculated by following the students enrolled in grade 9 and calculating the percentage who have graduated after four and six years. 
	4-Year
	Percent
	Yes

	
	6-Year
	Percent
	Yes

	Participation
The percentage of enrolled students who take the NeSA assessment in tested grades. 
	NeSA Reading
	Met/Not Met
	No

	
	NeSA Math
	Met/Not Met
	No

	
	NeSA Science
	Met/Not Met
	No

	
	NeSA Writing
	Met/Not Met
	No




Process to Develop Next Generation Assessments and Accountability: 
The Nebraska Department of Education with guidance from the TAC, teachers and administrators, and support from DRC, is in the process of aligning test blueprints with new content standards. Current core test items aligned with legacy (2009) Nebraska Language Arts Standards will be crosswalked with the (2014) revised college- and career-ready Nebraska English Language Arts Standards using a revised table of specifications with increased depth of knowledge. The process for transitioning the Nebraska State Accountability Reading assessment NeSA-R to NeSA-ELA will be followed again once CCR Mathematics standards have been reviewed and approved by the Nebraska State Board of Education (anticipated fall 2015). 

[image: https://lh5.googleusercontent.com/yF_4HWaoyA979VUS0D1Y1B0wge5xLzZqkJRBBOfhQ3kAukLEJmgvwt1cFTFXrDWvMBtvj4Gu66Cg4Uto64cFnCqLzXu3fNRQlcLpAssunU54Eu18bxQ7ObWVV9gryQhBzYiyfSGUH1zvrH7x]

First generation NeSA assessments used traditional multiple-choice test questions with an open-ended response format for the NeSA-Writing test; next generation NeSA assessments aligned to college- and career-ready standards will include technology enhanced questions such as evidence-based selected response items and auto-scored constructed response test questions.

Examples of New Item Types: 
CCR aligned next generation NeSA assessments will include technology enhanced item types as one way to increase rigor. 
	Evidence-Based Selected Response: 
These questions will be designed with two parts. A student will read a passage and respond to a multiple-choice item and determine the best response among four choices. The student will then need to provide text-evidence from the passage in order to select one or more answers based on her selection in part one. 

	Auto-Scored Constructed Response: 
In this item design, students must use higher level thinking skills through dynamic tasks. Items will be enabled with a variety of features including drag and drop, hot-spot, and a selection of multiple answers from drop-down menus. 



Transition Plan: 
NeSA-R 2016 Transition and Field Test: 
During the first transition year the core test items in the NeSA-R test will be based on the legacy item bank but will be aligned to both legacy (2009) Nebraska Language Arts Standards and the revised (2014) Nebraska English Language Arts Standards. There will be embedded field test items aligned with CCR 2014 English Language Arts Standards. Nebraska educators and administrators will develop these items by in the summer of 2015. 

NeSA-ELA 2017 Fully Transitioned Test: 
In this fully transitioned test, all core items will be aligned to the revised college- and career-ready (2014) Nebraska English Language Arts Standards. Items that will be used as field test questions in the spring 2017 fully transitioned test will be developed and reviewed by teachers and administrators in the summer of 2016. 

Following administration of both the field test and fully transitioned test, DRC will support test analysis at both the item and student level, including calibrating, scaling, and equating. They will also lead the standard setting process. A range of cut scores will be considered for each tested grade level with final scores determined by the percentages of students who score in one of three performance levels on the tests: 
· Exceeds the Standards
· Meets the Standards
· Below the Standards

Access for Students with Disabilities: 
All students are expected to participate in the Nebraska State Accountability System, NeSA. Students with disabilities may access test accommodations outlined in the Nebraska State Accountability Approved Accommodations Document. Testing accommodations are changes to testing procedures, testing materials, or the testing situation in order to allow the student meaningful participation in an assessment (Acosta, B., Rivera, C., Shafer Wilner, L., and Staeher Fenner, D. 2008). Accommodations provided to students with disabilities must be specified in the student’s IEP and used during instruction throughout the year. 

Students who qualify may be tested using an alternate assessment, the NeSA-AA. The NeSA-AA has been designed for students with severe cognitive disabilities or multi-handicapping conditions (generally less than 1% of the overall student population). This is a separate paper/pencil test that appropriately measures skills tied to the academic content standards. If the IEP team determines that a student is to take the alternate assessment, that rationale shall be included in the student’s IEP (Title 92, Nebraska Administrative Code, Chapter 51 section 007.07A6). In order to be consistent with the NeSA-R, NeSA-M, and NeSA-S tests, alternative assessments for reading, mathematics, and science (NeSA-AAR, NeSA--AAM, NeSA--AAS) are developed in conjunction with the tests for general education (Appendix 778 or http://www.education.ne.gov/Assessment/NeSA_Accommodations.htm ). 

Access for ELL Students: 
Students who have a native language other than English or who come from an environment where a language other than English has had a significant impact on their level of English proficiency may access test accommodations outlined in the Nebraska State Accountability Approved Accommodations Document. Accommodations are one of the primary ways for ensuring that ELLs who are included in state reading, mathematics, and science assessments are more likely to be tested on their knowledge of content rather than their English language proficiency. Accommodations may include direct linguistic support such as adjustments to the text of the assessment with the intent of reducing the linguistic load necessary to access the content of the test or allowing a student to take the test in his or her native language. Accommodations may also be indirect linguistic support, such as providing adjustments to testing environment or schedule to allow ELLs to more efficiently use their linguistic resources. 

Each district with ELL students should have a plan for identifying and serving these students that meet the requirements of Nebraska’s Rule 15: Regulations and Procedures for the Education of Students with Limited English Proficiency in Public Schools (Title 92, Nebraska Administrative Code, Chapter 15). Under Rule 15, each school district shall ensure that all LEP students participate in the assessments required by Section 005 of Nebraska’s Rule 10, the Regulation and Procedures for the Accreditation of Schools (Title 92 N.A.C. 10). Each school district shall provide accommodations for LEP students participating in the assessments (Title 92, Nebraska Administrative Code, Chapter 15, Section 006.01). 

NDE supports districts with an annually updated “Guide for Including and Accommodating English Language Learners (ELLs) in the Nebraska State Accountability (NeSA) Tests.” The guide was created with the technical assistance offered by the North Central Comprehensive Center (NCCC) and its partner George Washington University Center of Equity and Excellence in Education (GW-CEEE) and outlines the requirements, recommendations, and rationale for accommodations that ensure equal access for ELLs participation in NeSA (http://goo.gl/2KUaUa ).  

English Language Proficiency Next Generation Assessment: ELPA21
Nebraska is one of eleven states involved with the English Language Proficiency Assessment for the 21st Century (ELPA21) Consortium that is currently building an assessment tool aligned with the new ELP Standards (http://www.elpa21.org/ ). The assessment will measure growth based on the new ELP standards and provide feedback to inform instruction so ELLs have the opportunity graduate high school college and career ready.

The ELPA21 assessment system, which includes a screener and summative assessments, will support ELLs by determining initial placement, providing information that can help guide instruction, growth, and reclassification/exit; and providing accountability for the system and states.” The ELPA21 will field test in the 2014-2015 school year and will be fully operational in the 2015-2016 school year. Professional development related to the test will be delivered through Nebraska’s ELL Professional Development network’s trainer of the trainers model. Educators will also be able to access training modules built into the testing system.

Professional Development and Support for Implementation: 
The Nebraska Department of Education will partner with its test development vendor, Data Recognition Corporation (DRC), to develop and release NeSA-ELA item and scoring samplers, online training tools, practice tests, and guided practice tests for each grade to be tested to support teachers and administrators as they prepare students for the 2016 field test and 2017 fully transitioned test. These will be available on the NDE website.






Principle 2:  State-Developed Differentiated Recognition, Accountability, and Support

2.A        Develop and Implement a State-Based System of Differentiated 
Recognition, Accountability, and Support
2.A.i	Provide a description of the SEA’s differentiated recognition, accountability, and support 
system that includes all the components listed in Principle 2, the SEA’s plan for implementation of the differentiated recognition, accountability, and support system no later than the 2013–2014 school year, and an explanation of how the SEA’s differentiated recognition, accountability, and support system is designed to improve student achievement and school performance, close achievement gaps, and increase the quality of instruction for students.

	The Nebraska Department of Education (NDE) embraces the importance of differentiated recognition, accountability and support for school districts. It is Nebraska’s vision to provide the opportunity for learning, earning and living for all, therefore building a robust accountability system in AQuESTT (Accountability for a Quality Education System Today and Tomorrow) is vital. NDE is in the process of developing the AQuESTT model structured around six tenets around Teaching and Learning or Student Support and Access. 
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Nebraska’s Accountability Context: 
AQuESTT’s systematic approach to differentiated recognition and support, to both identify schools in need of support and schools successfully building capacity, focuses accountability on continuous improvement. 

AQuESTT broadens the scope of accountability from Nebraska’s original NePAS (Nebraska Performance Accountability Model). In 2012, the Nebraska State Legislature outlined an initial blueprint for accountability that included measurements for school buildings and districts that would include graduation rates, growth and improvement on state assessments along with other indicators established by the State Board of Education (Nebraska Revised Statute Section 79-760.06.01). NDE developed an initial accountability system and in August 2012, the State Board of Education adopted the Nebraska Performance Accountability System (NePAS), which was based on student scale scores within grades, buildings, and districts. The system was intended to inform educators, parents, school board members, community members and policymakers about the learning progress of Nebraska schools and school districts. 

The Nebraska State Legislature passed LB438 (now Nebraska Revised Statute Sections 79-760.06 and .07) on April 10, 2014, amending the State’s Quality Education and Accountability Act to include a new way to use statewide assessment data from the Nebraska State Accountability (NeSA) system. According to state statute, performance indicators including “graduation rates, student growth and student improvement on the assessment instruments and other indicators of the performance of public schools and school districts as established by the state board” (79-760.06.01) will be combined into a single measure that will be used to place schools in one of four classification categories: 
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In January 2014, in response to pending legislation, the Nebraska Department of Education (NDE) gathered a NePAS Task Force comprised of superintendents, district assessment contacts, school principals, teachers, program directors, Educational Service Unit representatives, policy partners, and NDE personnel to work on an accountability model. The task force included representation from schools and districts with varying size, student membership and demographics, and geographic location in the state. National assessment experts including Chad Buckendahl from Alpine Testing Solutions, Bill Auty from Education Measurement, and Brian Gong from the National Center for Improvement of Educational Assessment supported the group as they drafted an initial classification system. 

The group designed a system that combined multiple indicators into a single measure for each school building and district, set goals, assign a classification for each building and district, set consequences for the lowest performing school buildings, and recognize high-performing schools. They met in a series of four in-person meetings in Lincoln, NE, February 24-25; March 20-21; April 16-17; and July 23-24, 2014. 

The NePAS Taskforce began by developing guiding principles for a new Nebraska accountability model. A system that would: 
· Improve outcomes for all students
· Effectively identify student and schools and districts that need to improve learning
· Be valid and reliable
· Be fair
· Be equitable for the range of sizes and distribution of demographics in Nebraska schools
· Be easy to understand and explain
· Meet Nebraska’s needs

From there, the group looked at other state accountability models and classification levels. They considered US Department of Education’s ESEA Flexibility guidance regarding accountability models, reduction of achievement gaps, and goals of 100% proficiency by 2020. The group proposed 20 different potential models. The task force then narrowed 20 potential models to two final models under consideration. Both of these were based on the Dominant Profile Judgment Method (Plake, Hambleton, & Jaeger, 1997). 

This initial accountability draft with its classification component (NePAS 1.1) has become a part of a broader system of accountability of support in Nebraska’s AQuESTT (Accountability for a Quality Education System Today and Tomorrow). A next generation accountability system for Nebraska public schools and districts, AQuESTT is designed to support college-, career- and community- readiness for all students by integrating the components of accountability, assessment, accreditation, career education, and the effective use of data into a system of school improvement and support that is imperative for the good of Nebraska students and for the state to have a vibrant and economically successful future.

In February 2015, Nebraska’s Rule 10, Regulations and Procedures for the Accreditation of Schools, was revised to include the AQuESTT model--its tenets, classification rounds, and protocols (Title 92, Nebraska Administrative Codes, Chapter 10).  On February 6, 2015, Nebraska State Board of Education unanimously adopted the provisions in this draft. It is awaiting the review of the State Attorney General. 

[image: https://lh3.googleusercontent.com/xDsHVVDFd996Ygm7eo6izMHvhBa9RVC47zyoMwm7Rtl1muzxF5_1kPjFd45QteawmIh77g_5RFOrsH0Iirl7JhLfxV5QkFPxLJfP7gfhnqY0QM3VC9J-N9uspgreGouuB7M96uqBLDRYPkm-]AQuESTT’s broad theory of action utilizes strategies to provide increased support to lowest performing schools and greater freedom for innovation for excellent schools resulting in increased community and student engagement, growth in student performance, and collaboration across the system. 

“It is about everyone doing their part in two aspects: being as good as one can be during individual and collaborative work, and being aware that everyone needs to make a contribution to improve the larger system.”
--DeFour & Fullan (2013)


AQuESTT aligns with the processes of state accreditation of school districts and serves as a blueprint for continuous improvement for each school and school district in Nebraska. With a vision to improve teaching and learning and student success and access in all Nebraska public schools and districts AQuESTT is built upon the following tenets: College and Career Readiness; Assessment; Positive Partnerships, Relationships, and Student Success; Educator Effectiveness; Transitions; and Educational Opportunities and Access. 

College and Career Readiness 
Every student, upon the completion of secondary education, should be prepared for postsecondary educational opportunities and to pursue their career goals.  Quality education systems provide students with a meaningful curriculum that is aligned to rigorous college and career ready standards for all content areas, supports technical and digital readiness, provides career awareness, and supports students in setting career and college goals.

Assessment
A balanced assessment system that includes multiple assessment sources for both formative and summative purposes is critical in accurately and fairly measuring student achievement of college and career ready standards.  An assessment system that incorporates individualized or adaptive assessments, classroom based assessments, along with state, national, and international assessments is an integral part of the instructional process. 

Educator Effectiveness
Students who are surrounded by effective and qualified educators throughout every learning experience will achieve high levels of achievement. Effective systems of evaluation for teachers and administrators based on rigorous standards of performance help to ensure a culture of success for all students.  Key supports for educator effectiveness include comprehensive programs of professional learning and leadership development and effective local policy makers and superintendents.

Positive Partnerships, Relationship & Student Success
Student engagement through positive partnerships and relationships is fundamental to successful schools and districts. Strategies that focus on improving student attendance, increasing participation, engaging families and communities, and building systems of community support will help ensure student success. 

Transitions
High functioning schools provide opportunities and supports for students to successfully transition between grade levels, programs, schools, districts, and ultimately college, career, and community. Key transition points are early-childhood-elementary, elementary-middle school, middle school-high school, high school-post high school. 

Educational Opportunities and Access
All students need access to early childhood education opportunities to help ensure their success in school.  Effective schools provide comprehensive, expanded, and blended learning opportunities for all students so they are prepared to meet goal for learning in school as well as postsecondary educational and career
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AQuESTT Goals
1. Ensure all students are college and career ready upon high school graduation
2. Ensure all educators are effective in preparing all students to be college and career ready
3. Empower stakeholders to take action in the support of success for all students
4.  Continuously empower and innovate for higher levels of achievement

AQuESTT Components
1. Performance objectives for schools and districts
2. Measures and metrics
3. Annual determinations and reporting of performance of schools and districts
4. Classification of school and district performance
5. Designation of priority, focus, and reward schools
6. Rewards, consequences and supports for schools and districts
7. Statewide professional learning support for schools and districts
8. Evaluation and review for continuous improvement

AQuESTT Measures and Metrics
AQuESTT relies on the measurement, collection and analysis of a variety of indicators used to classify the performance of public schools and districts. These indicators include status, growth, and improvement as measured by student performance on the NeSA assessments in English/Language Arts, Mathematics, Science, and Writing. 


	Classification Measures/Metrics:

	Status
	Status is calculated including NeSA results in Reading, Math, Writing, and Science. Schools and districts are placed in a performance category based on cut-scores. 

	Growth
	Student growth is measured as the difference between the same students’ performance on NeSA compared to the previous year. 

	Improvement
	Improvement is measured as the difference between cut-score performance of different groups of students in a grade from one year to the next.

	Participation Rate

Graduation Rate

	Additional indicators that factor into the overall performance score of schools and districts include participation rate in the state assessments and graduation rates.

	Subgroup: Nonproficient

	Subgroup performance is determined through the use of a super group designation. In order to avoid individual student scores being counted multiple times, students scoring below proficient will comprise a super group for this process.  


*While Nebraska will use these data to classify schools in the AQuESTT accountability model, the state will continue to disaggregate subgroup data for reporting purposes.


Annual Determinations and Reporting of Performance of Schools and Districts
AQuESTT uses the measures previously discussed (i.e. status, improvement, student growth and participation on state assessments and graduation rates) to annually characterize and differentiate between schools and districts as Excellent, Great, Good, or Needs Improvement.

Annual, clear and accurate reporting of the performance of public schools and districts ensures that stakeholders – students, families, educators, policymakers and the public – receive information that can be “used to identify and replicate best practices, recognize and correct deficiencies, continuously improve performance” (CCSSO, 2012). AQuESTT relies on the annual reporting of school and district performance primarily through Nebraska’s State of the Schools Report website (http://www.education.ne.gov/documents/SOSR.html ) and through direct reports to schools and districts of student, school and district performance prior to the public release of performance results.  These reports and website displays provide state assessment results for all students and disaggregated student subgroups, as well as other data relevant to student achievement. 

The SOSR website provides reports of student performance on national norm referenced assessments required for reporting purposes, school and district profiles that provide a context for better understanding the performance results, information related to career education programs and career education performance, and teacher qualifications. The SOSR website also contains a comparison tool, which allows stakeholders to compare the performance of up to seven districts. Data are presented in the fall of the year for public release but are provided to schools and districts in the summer, prior to the public release, in order to allow educators time to analyze the results and address next steps for continuous improvement. 

Classification of School and District Performance
The measures previously described (i.e. NeSA status, growth, improvement, and participation, and graduation rates) are used to initially classify public schools and districts into one of four performance levels: 
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Once the initial school and district performance level ratings, based on status, have been determined, compensatory adjustments are applied to the performance level classification for schools as follows:
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Designation of Priority, Focus, and Reward Schools

“AQuESTT fulfills the state of Nebraska’s responsibility to have a reasonable, proactive method for support and accountability for districts with low student performance.”
                                    --Nebraska superintendent


Priority Schools
Nebraska statute (N.R.S. 79-760.06.) requires the designation of three (3) Priority Schools from the lowest performance level classification.  These three schools will receive supports from the Nebraska Department of Education to address and diagnose issues negatively affecting student achievement and to provide assistance in developing a Progress Plan to guide improvement efforts.  Nebraska defines these three Priority Schools as those in most need of assistance to improve student achievement. Schools designated as Priority Schools may or may not be schools currently receiving Title I funding.   

Focus Schools
All schools in the lowest (Needs Improvement) performance classification level, excluding the three Priority Schools, will be designated as Focus Schools.  Focus schools may or may not be schools eligible for and/or receiving Title I funding.

Reward Schools
Selected schools in the Good (Meets Expectations), Great (Exceeds Expectations), and Excellent (High Functioning) performance classification levels will be designated as Reward Schools.  Reward schools will be recognized for effective practices that significantly contribute to high levels of student achievement, growth, and improvement. Reward schools may or may not be schools eligible for and/or receiving Title I funding.

Process for Designating Priority Schools
Once the school and district classification of performance is completed, the process for designating three Priority Schools will be conducted.  The process for designating Nebraska’s Priority Schools relies on the use of indicators represented by data and processes that are both quantitative and qualitative in nature.  Nebraska’s rationale for this approach is based on the belief that making accurate determinations about school performance ultimately requires a comprehensive review of school effectiveness that goes beyond student performance on state assessments and graduation rates. 

Measureable indicators represented by quantitative data currently reported to the Nebraska Department of Education through the Nebraska Staff and Student Record System (NSSRS) by all public schools and districts will be used to develop a profile for each school in the lowest (Needs Improvement) performance classification level. The profiles will then be used by Nebraska Department of Education staff to review the performance of each school in the Needs Improvement classification level.  

School Profiles:
The following additional, measureable indicators will then be used to develop the school profiles for schools in the Needs Improvement classification level:
· Attendance rate 
· Percent of classes taught by appropriately endorsed staff
· Dropout rate
· Instances of disciplinary action (i.e. Suspension and expulsion)
· Student entry rate (mobility in)
· Percent of students eligible for free and reduced meals
· Percent of students learning English
· Percent of student receiving special education services
· Title I status
· Supplemental program supports

The following indicators from the school profiles will be used to determine a Priority Score for each school: 
· Attendance rate 
· Percent of classes taught by appropriately endorsed staff
· Dropout rate
· Instances of disciplinary action (i.e., suspension and expulsion)

The Priority Score is derived from a comparison of the school’s indicator values to the state averages. Higher Priority Scores reflect a greater need of assistance to improve.
The following indicators from the school profiles will be used to determine a Challenge Index:
· Student entry rate (mobility in)
· Percent of students eligible for free and reduced meals
· Percent of students learning English
· Percent of student receiving special education services

The Challenge Index value is derived from a comparison of the school’s indicator value and percentages compared to the state averages. Higher Challenge Index values reflect a higher level of challenge.

The following indicators from the school profiles will be reviewed to determine what levels of support are already being received by schools in the Needs Improvement classification level:
· Title 1 status
· Early childhood program
· Supplemental program supports
 
The Priority Score and Challenge Index for each school in the Needs Improvement performance classification will be used to identify a smaller pool of schools from the Needs Improvement performance classification that are in greater need of assistance to improve.

Schools in this smaller pool will then be measured against additional indicators that are closely aligned with continuous school improvement processes. A rubric scoring process of each school’s implementation of these indicators will be based on reviews of school improvement plans, interviews with school and district staff, and site visits will be used for this phase of the Priority School designation. Indicators for this process include: 
· Standards-based curriculum development and implementation
· Career readiness support
· Utilization of a research-based instructional model
· Individual student learning plans
· Continuous program of professional learning
· Safe, secure learning environment
· Family and community engagement
· School processes for addressing student mobility rate
· Use of data for continuous improvement

The three schools receiving the lowest scores from this rubric scoring process will be recommended to the State Board of Education for designation as Priority Schools 

In summary, Nebraska’s process for designating three Priority Schools follows the performance classification of all public schools and districts in to four classification levels: Excellent, Great, Good, and Needs Improvement.  This designation process relies on a three-phased process that includes a review and evaluation of indicators of school performance that are represented by both quantitative and qualitative data appropriate methods of analysis. 

Intervention, Improvement Supports, and Recognition for Schools and Districts
Nebraska’s approach to intervention and supports for public schools and districts is based on principles of continuous school improvement that encourage school and district self evaluation, analysis of data to inform decisions aimed at school improvement, and monitoring of strategies that contribute to improved student learning.  

Levels of Intervention and Support for Priority Schools
Priority Schools will receive the most intensive levels of intervention and support to improve student achievement and school effectiveness. As specified in state statute (79.760.07 R.S.S.) an intervention team shall be established for each Priority School to assist the district in which the priority school is located in making measureable improvements in the performance of the Priority School. 

The Nebraska Department of Education intends the role of these teams to be one of Appraisal, Intervention, and Assistance (AIA) to improve. The work of these teams will be conducted in cooperation and collaboration with the school districts in which the Priority Schools are located.
 
Makeup of the AIA Teams
An AIA team for each priority school shall consist of up to five members with educational and professional experience to carry out the responsibilities of the team.  Team members must also have understanding and experience in school turnaround strategies. Team members may be NDE staff, staff from the school district, which contains the Priority School, or outside experts.  The NDE will provide training and oversight of the AIA teams.

Any intervention team member will be compensated for work performed in conjunction with work as part of the team and will receive reimbursement for actual and necessary expenses associated with the work of the team.

Roles and Responsibilities of the AIA Teams
The roles and responsibilities of the Appraisal Intervention and Assistance (AIA) Teams include:  
· Diagnose key areas of school effectiveness: 
· Leadership:  Principal, Teachers, and other Stakeholders
· Educator Effectiveness
· Teaching and Learning: Curriculum, Instruction, and Assessment
· District and School Culture
· Family and Community Engagement
· Effective Use of Data to Inform Instruction and for Continuous Improvement

· Assist the school and district in the development of measureable indicators of progress in the key areas of school effectiveness identified in the intervention plan for Priority Schools. 

· Assist the school and district in the development and implementation of strategies to address issues that negatively affect student achievement in the Priority School.

· Assist the school and district in the development of a Progress Plan for approval by the State Board of Education that outlines the measureable indicators of progress, actions, and strategies the school and district will implement in order to improve student achievement. 

· Assist the school and district in the development of the criteria by which the school will exit the priority status.
· Monitor the progress of the school in meeting the indicators of progress.  

Improvement Supports for Focus Schools
All schools in the lowest (Needs Improvement) performance classification level, excluding the three Priority Schools, will be designated as Focus Schools in Nebraska’s accountability system.  Profiles created for each school in the Needs Improvement classification level will provide insights regarding areas of need for the Focus School.

NDE will work collaboratively with district in which Focus Schools are located and regional Educational Service Units to provide consultation and opportunities for professional development regarding these school improvement related needs. The key areas of school effectiveness described in the AQuESTT and Nebraska’s Intervention Plan for Priority Schools will inform efforts toward improvement for the Focus Schools.

Recognitions for Reward Schools
Schools selected from the Good (Meets Expectations), Great (Exceeds Expectations) and Excellent (High Functioning) performance classification levels, will be designated as Reward Schools. Reward schools will be recognized for outstanding practices that lead to high levels of student achievement, growth, and improvement. The NDE will also provide opportunities (e.g. professional learning conferences and school improvement workshops) for Reward Schools to showcase and share these promising practices with educators from other Nebraska schools.


AQuESTT and Nebraska’s Intervention Plan for Priority Schools
The tenets of Nebraska’s accountability system, AQuESTT, highlight key investments in two broad aspects of a quality education system: Teaching and Learning and Student Success and Access. The AQuESTT tenets are: 
· College & Career Ready
· Assessment
· Educator Effectiveness
· Positive Partnerships, Relationships & Student Success
·  Transitions
· Educational Opportunities & Access

These tenets provide the framework for key areas of effectiveness for Nebraska’s Priority Schools as well as all other schools in the Needs Improvement, Good, Great, and Excellent performance classification levels. The key areas of school effectiveness are:
· Effective School Leadership
· Educator Effectiveness
· Teaching and Learning: Curriculum, Instruction, and Assessment
· District and School Culture
· Family and Community Engagement
· Effective Use of Data to Inform Instruction and for Continuous Improvement

Four Major Components of the Intervention Plan for Priority Schools
The intervention plan for Priority Schools consists of the following major components: 
1) Annual self-evaluation of performance on key areas of school effectiveness guided by the AIA teams
2) Deeper diagnosis of key areas of school effectiveness conducted by the AIA Teams
3) Progress Plan developed with the assistance of the AIA team to improve performance in the key areas of school effectiveness and student achievement
4) School leadership coaching provided in conjunction with state professional organizations for school administrators and higher education programs of educational administration

Annual Self-Evaluation of School Performance
Priority Schools will conduct an annual self-evaluation based on key areas of school effectiveness with the assistance of the AIA team. Results of the self-evaluation will be used to: 1) assist in the diagnosis of school performance in key areas of effectiveness, 2) assist in the development of the Priority School’s Progress Plan, and 3) assist in measuring progress in meeting performance goals included in the Progress Plan.
Diagnosis of Key Areas of School Effectiveness
Aligned to the AQuESTT tenets are the following key areas of school effectiveness upon which a deeper diagnosis of each Priority School’s performance will be conducted: 
· Effective School Leadership
· Educator Effectiveness
· Teaching and Learning: Curriculum, Instruction, and Assessment
· District and School Culture
· Family and Community Engagement
· Effective Use of Data to Inform Instruction and for Continuous Improvement

Effective School Leadership
The following practices of effective school leaders will be used to review the current performance of the principal in each Priority School and to develop measureable indicators for improvement.  These effective practices are aligned to Nebraska’s accountability system tenet of Educator Effectiveness and the Nebraska Teacher and Principal Performance Framework. If replacing the principal is necessary, these effective practices will inform the expectations and attributes for new principal leadership.

As outlined in the Nebraska Teacher and Principal Performance Framework, effective schools are characterized by principals who: 
1) Establish and communicate a vision for teaching and learning that results in improved student achievement; 
2) Lead a continuous school improvement process that results in improved student performance and school effectiveness; 
3) Provide leadership to ensure the implementation of a rigorous curriculum, the use of effective teaching practices, and accountability for results;
4) Create a school culture that enhances the academic, social, physical, and emotional development of all students; 
5) Manage the organization, operations, and resources of the school to provide a safe, efficient, and effective learning environment for all students and staff; 
6) Use effective personnel practices to select, develop, support, and lead high quality teachers and non-teaching staff; 
7) Promote and support productive relationships with students, staff, families, and the community; 
8) Acts with fairness, integrity, and a high level of professional ethics, and advocates for policies of equity and excellence in support of the vision of the school.

Educator Effectiveness
Students who are surrounded by effective and qualified educators throughout every learning experience will achieve high levels of achievement. Effective systems of evaluation for teachers and administrators based on rigorous standards of performance help to ensure a culture of success for all students.  Key supports for educator effectiveness include comprehensive programs of professional learning and leadership development and effective local policy makers and superintendents.

The following practices of effective educators are aligned to Nebraska’s accountability system tenets: Educator Effectiveness, Assessment, College and Career Ready, and the Nebraska Teacher and Principal Performance Framework. These practices will be used to review the current performance of teachers in each Priority School and to develop measureable indicators for improvement.  These effective practices reflect Nebraska’s expectations for all teachers and will inform required actions for teachers in Priority Schools.  If replacing teachers in a Priority School is necessary, these effective practices will inform the expectations for new teachers.

As outlined in the Nebraska Teacher and Principal Performance Framework, effective schools are characterized by teachers who: 
1) Demonstrate a comprehensive knowledge of content, pedagogy, students, and standards needed to provide each student with effective opportunities for learning, development, and achievement;
2) Integrate knowledge of content, pedagogy, students, and standards with the established curriculum to set high expectations and develop rigorous instruction for each student that supports the growth of student learning, development, and achievement;
3) Create and maintain a learning environment that fosters positive relationships and pro- motes active student engagement in learning, development, and achievement;
4) Use effective instructional strategies to ensure growth in student achievement;
5) Systematically use multiple methods of formative and summative assessment to measure student progress and to inform ongoing planning, instruction, and reporting;
6) Act as an ethical and responsible member of the professional community;
7) Contribute to and promote the vision of the school and collaborates with students, families, colleagues, and the larger community to share responsibility for the growth of student learning, development, and achievement.

Teaching and Learning: Curriculum, Instruction, and Assessment
Effective schools develop, integrate, and implement processes for a rigorous and relevant, standards-based curriculum, an assessment system based on multiple measures of student learning, and a program of instruction that assures all students will receive high quality instruction beginning in pre-kindergarten and kindergarten through a transition to college, career, and community.  

Every student, upon the completion of secondary education, should be prepared for postsecondary educational opportunities and to pursue their career goals.  Quality education systems provide students with a meaningful curriculum that is aligned to rigorous college and career ready standards for all content areas, supports technical and digital readiness, provides career awareness, and supports students in setting career and college goals.

High functioning schools provide opportunities and supports for students to successfully transition between grade levels, programs, schools, districts, and ultimately college, career, and community. Key transition points are early-childhood-elementary, elementary-middle school, middle school-high school, high school-post high school. 

A balanced assessment system that includes multiple assessment sources for both formative and summative purposes is critical in accurately and fairly measuring student achievement of college and career ready standards.  An assessment system that incorporates individualized or adaptive assessments, classroom based assessments, along with state, national, and international assessments is an integral part of the instructional process. 

All students need access to early childhood education opportunities to help ensure their success in school.  Effective schools provide comprehensive, expanded, and blended learning opportunities for all students so they are prepared to meet goals for learning in school as well as postsecondary educational and career goals. 

The following indicators of effective teaching and assessing for learning are aligned to Nebraska’s accountability system tenets: College & Career Ready, Assessment, Transitions, and Educational Opportunities and Access. These indicators are also related to the AdvancED standard for Teaching and Assessing for Learning for continuous school improvement and will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:
1) The school’s curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness and student learning.
2) Curriculum, instruction, and assessment are monitored and adjusted systematically in response to data from multiple assessments of student learning and an examination of professional practice.
3) Teachers engage students in their learning through instructional strategies that ensure achievement of learning expectations.
4) Teachers participate in collaborative learning communities to improve instruction and student learning.
5) Teachers implement the school’s instructional process in support of student learning.
6) Mentoring, coaching, and induction programs support instructional improvement consistent with the school’s values and beliefs about teaching and learning.
7) Grading and reporting are based on clearly defined criteria that represent the attainment of content knowledge and skills and are consistent across grade levels and courses.
8) All staff members participate in a continuous program of professional learning.
9) The school provides and coordinates learning and support services to meet the unique learning needs of all students.

District and School Culture
Effective schools and districts develop short and long term goals designed to create and sustain a culture of success for students and staff.  Progress toward meeting those goals is monitored through the gathering of data related to school climate with adjustments to strategies for meeting goals adjusted as necessary.  Scheduling is flexible and responsive to student needs. A rigorous curriculum with high expectations for all students is implemented.  Processes and procedures for dealing with student discipline are aimed at supporting positive behavior.  Cultural awareness and an understanding of diversity among student, staff, and community are reflected in the shared school and district vision.

The following indicators of an effective district and school culture are aligned to Nebraska’s accountability system tenet: Positive Partnerships, Relationships & Student Success. These indicators are also related to the AdvancED standards for Teaching and Assessing for Learning, Purpose and Direction, and Governance and Leadership for continuous school improvement. These indicators will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:
  
1) The school has a formal structure whereby each student is well known by at least one adult advocate in the school who supports that student’s educational experience.
2) The school leadership and staff commit to a culture based on shared values and beliefs about teaching and learning and that supports challenging, equitable educational programs and learning experiences for all students that include achievement of learning, thinking, and life skills.
3) Leadership and staff foster a culture consistent with the school’s purpose and direction.
4) Leadership engages stakeholders effectively in support of the school’s purpose and direction.

Family and Community Engagement
Student engagement through positive partnerships and relationships is fundamental to successful schools and districts. Strategies that focus on improving student attendance, increasing participation, engaging families and communities, and building systems of community support will help ensure student success. 

The following indicators of family and community engagement are aligned to Nebraska’s accountability system tenet: Positive Partnerships, Relationships & Student Success. These indicators are also related to the AdvancED standards for teaching and Assessing for Learning and Resources and Support Systems for continuous school improvement. They will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:

1) The school engages families in meaningful ways in their children’s education and keeps them informed of their children’s learning progress.
2) The school maintains facilities, services, and equipment to provide a safe, clean, and healthy environment for all students and staff.
3) The technology infrastructure supports the school’s teaching, learning, and operational needs.
4) The school provides support services to meet the physical, social, and emotional needs of the student population being served.
5) The school provides services that support the counseling, assessment, referral, educational, and career planning needs of all students. 

Effective Use of Data to Inform Instruction and for Continuous Improvement
Leaders and staff of effective schools rely on processes and procedures for data analysis to regularly monitor student performance and to make informed decisions about instruction.  Open and honest discussions about student performance as well as growth and improvement based on data lead to the development of effective strategies for improving instruction for groups of students as well as for individual students. 

The following indicators of the effective use of data are aligned to Nebraska’s accountability system, AQuESTT, and are related to the role of data systems of support to improve student learning. These indicators are also related to the AdvancED standard for Using Results for Continuous Improvement. They will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:
1) The school establishes and maintains a system for the collection of student learning data as well as other data related to student achievement.
2) Professional and support staff continuously collect, analyze and apply learning from a range of data sources, including comparison and trend data about student learning, instruction, program evaluation, and organizational conditions.
3) Professional and support staffs are trained in the evaluation, interpretation, and use of data.
4) Leadership monitors and communicates comprehensive information about student learning, conditions that support student learning, and the achievement of school improvement goals to stakeholders.

These key areas of school effectiveness (i.e. Effective School Leadership; Educator Effectiveness; Teaching and Learning: Curriculum, Instruction, and Assessment; District and School Culture; Family and Community Engagement; and Effective Use of Data to Inform Instruction) will provide a focus for the improvement efforts for the Priority Schools and for the development of the Progress Plans for Priority Schools. 

Data Profiles 
Data profiles at Nebraska Department of Education are currently being used in conjunction with the statewide data literacy professional development.  Data profile pages displaying demographic information were created using data collected through Nebraska Student and Staff Record System (NSSRS).  The data profile pages are housed in Nebraska Department of Education DRS secure website and display specific information to school districts.  The data are used to help support schools as they prepare for external review of accreditation visits, set school improvement goals, and analyze trends over time.  The next iteration of the profile pages has the opportunity to connect the districts directly to AQuESST accountability measures.  

Statewide Support for Professional Learning for All Educators
As part of Nebraska’s Statewide Longitudinal Data Systems (SLDS) grant, data literacy professional development is being provided to every district across the state. Nebraska has also developed Data Literacies to help guide the direction and assessment of district’s abilities to use and analyze data (Appendix 884). Continuous School Improvement workshops have delivered this content each fall since 2012 at multiple locations across the state.  Additionally, training has been provided to the professional developers by Education For the Future to help build capacity with professional developers in order to support efforts to use and analyze data.  Nebraska Department of Education has also development a Data Literacy Self Evaluation tool to help district’s identify capacity for use and analysis of data.  Some ESU’s and districts have voluntarily developed MOUs that provide ESU staff with the ability to access district data in order to better target professional learning strategies with specific district needs.  Nebraska Department of Education is in the process of creating a digital MOU agreement that can be completed within the DRS secure site in order to reduce burden and provide opportunities for collaboration for all districts and ESUs.  The MOU agreements and data profile pages will be available to districts in conjunction with the AQuESTT classification announcements.  

Evaluation and Review for Continuous Improvement—AQuESTT 
The Nebraska Bureau of Educational Research and Evaluation housed in the Nebraska Center for Research on Children, Youth, Families and Schools at the University of Nebraska-Lincoln has emerged as a key collaborative partner in evaluation and research activities surrounding Nebraska’s next generation accountability system, AQuESTT. Initial discussions in this collaboration have focused on the development of an evaluation framework for the AQuESTT system as a whole as well as evaluation and research activities within each of the six tenets of AQuESTT. The comprehensive and widely utilized Context, Input, Process and Product (CIPP; Stufflebeam, 2003) educational evaluation model will be used in support of the new accountability system. The allure of this model lies in the breadth of formative and summative information which can be collected and used for improvement and accountability purposes. This model will be implemented in a strategic manner to systematically guide stakeholders across the state through key stages of evaluation with particular focus on the process and product (student outcomes) of the AQuESTT system. 


	



2.A.ii	Select the option that pertains to the SEA and provide the corresponding information, if any.

	Option A
|_|  The SEA includes student achievement only on reading/language arts and mathematics assessments in its differentiated recognition, accountability, and support system and to identify reward, priority, and focus schools.

	Option B 
|X|  If the SEA includes student achievement on assessments in addition to reading/language arts and mathematics in its differentiated recognition, accountability, and support system or to identify reward, priority, and focus schools, it must:

a. provide the percentage of students in the “all students” group that performed at the proficient level on the State’s most recent administration of each assessment for all grades assessed; and

b. include an explanation of how the included assessments will be weighted in a manner that will result in holding schools accountable for ensuring all students achieve college- and career-ready standards.



	
Nebraska State Accountability (NeSA) 
Assessment Performance 2013-2014
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College and Career Ready: 
Nebraska is in the process of transitioning its NeSA assessments to align with college- and career-readiness standards. In the 2016-2017 school year two of the four assessments (NeSA-ELA and NeSA-W) will be aligned to CCR standards, by 2016-2017. NeSA-M will be aligned to CCR standards by 2017-2018, and by 2018-2019 all core academic tested areas will have fully implemented college and career aligned assessments. The table below outlines Nebraska’s transition plan for full assessment alignment to college and career ready standards. The first assessments to transition will be NeSA Reading and NeSA Writing aligned to CCR-English Language Arts Standards
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In AQuESTT, public schools and districts will be annually classified into one of four levels (Excellent, Great, Good, and Needs Improvement) using the following metrics

	Classification Measures/Metrics:

	Status
	Status is calculated including NeSA results in Reading, Math, Writing, and Science. Schools and districts are placed in a performance category based on cut-scores. 

	Growth
	Student growth is measured as the difference between the same students’ performance on NeSA compared to the previous year. 

	Improvement
	Improvement is measured as the difference between cut-score performance of different groups of students in a grade from one year to the next.

	Participation/
Graduation Rate

	Additional indicators that factor into the overall performance score of schools and districts include participation rate in the state assessments and graduation rates.

	Subgroup: Nonproficient

	Subgroup performance is determined through the use of a super group designation. In order to avoid individual student scores being counted multiple times, students scoring below proficient will comprise a super group for this process.  



In this way, schools and districts will be accountable for demonstrating students’ college- and career-readiness. 






2.B      Set Ambitious but Achievable Annual Measurable Objectives
Select the method the SEA will use to set new ambitious but achievable annual measurable objectives (AMOs) in at least reading/language arts and mathematics for the State and all LEAs, schools, and subgroups that provide meaningful goals and are used to guide support and improvement efforts.  If the SEA sets AMOs that differ by LEA, school, or subgroup, the AMOs for LEAs, schools, or subgroups that are further behind must require greater rates of annual progress.  

	Option A
|_|  Set AMOs in annual equal increments toward a goal of reducing by half the percentage of students in the “all students” group and in each subgroup who are not proficient within six years.  The SEA must use current proficiency rates based on assessments administered in the 2011–2012 school year as the starting point for setting its AMOs. 

i. Provide the new AMOs and an explanation of the method used to set these AMOs.
 
	Option B
|_|  Set AMOs that increase in annual equal increments and result in 100 percent of students achieving proficiency no later than the end of the 2019–2020 school year.  The SEA must use the average statewide proficiency based on assessments administered in the 2011–2012 school year as the starting point for setting its AMOs.

i. Provide the new AMOs and an explanation of the method used to set these AMOs.


	Option C
[bookmark: Check62]|X|  Use another method that is educationally sound and results in ambitious but achievable AMOs for all LEAs, schools, and subgroups.

i. Provide the new AMOs and an explanation of the method used to set these AMOs.
ii. Provide an educationally sound rationale for the pattern of academic progress reflected in the new AMOs in the text box below.
iii. Provide a link to the State’s report card or attach a copy of the average statewide proficiency based on assessments administered in the 20112012 school year in reading/language arts and mathematics for the “all students” group and all subgroups. (Attachment 8)



	The Nebraska Department of Education annually reports on student performance in the State of the Schools Report (http://reportcard.education.ne.gov/Default_State.aspx). This state report card provides average statewide proficiency data on all Nebraska State Accountability Assesments (NeSA) and other federal reporting requirements. 

AQuESTT is accountability framed by support. Nebraska recognizes the importance of developing target goals for growth and improvement that address achievement across student characteristics. This begins with an examination of students who are non-proficient and analyzing who these students are within a unique building context in order to design Interventions and supports to address unique school needs. 

Annual measurable objectives provide an opportunity for Nebraska to support districts as they set and monitor their own targets and outcomes. Schools and districts will have access to their data and target ranges and will analyze their data, set targets, design strategies, and monitor progress. Under Nebraska’s State Longitudinal Data Systems (SLDS) grant, the Nebraska Department of Education and regional Educational Service Units have provided training and support for schools to develop their data literacy and data applications. Data Literacy professional development was provided at regional continuous improvement workshops in the fall of 2014 and follow-up training and support offered by staff developers from ESUs. The access to data literacy professional development and ongoing support will be vitally necessary for Nebraska to implement its proposed AMO structure and process. 

When schools receive their annual AQuESTT classification and corresponding profile, their data will include their AMO target ranges. Schools will set their customized AMO targets and submit those to the Nebraska Department of Education. 

Schools categorized in “Needs Improvement” through AQuESTT will have a higher level of support and guidance in addressing their annual measurable objectives. Nebraska is developing a model based upon the North Carolina Department of Instruction’s “Annual Growth Standards” that look at a school’s rate of growth over time (North Carolina Accountability Brief, 2003). 

Nebraska’s AMO Process: 
*This process is based upon North Carolina’s Annual Growth Standards as outlined on page 888 of the appendix.*
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1. Calculate the average statewide growth* in tested subjects and grades by scale score. 
2. The Nebraska Department of Education will provide schools and districts with AMO target ranges based upon the rate of growth across NeSA assessments and by individual assessment, including NeSA-ELA, NeSA-M, NeSA-W, and NeSA-S. 

These will be calculated according to North Carolina’s Formula for Expected Growth Equation (2003): 
Formula for Expected Growth = b0 + (b1 x ITP) + (b2 x IRM)
“To calculate the amount of growth a school is expected to make during one school year, three factors are used in an equation. 

Estimating “True Proficiency”:
Step 1:  Index for True Proficiency (L-Local school NeSA and S-State NeSA)
(LNeSA-ELA + LNeSA-W + LANeSA-M + LEANeSA-S)- (SNeSA-ELA + SNeSA-W + SNeSA-M + LNeSA-S) 

Step 2: Estimating True Proficiency across all NeSA Assessments = b1 x ITP

Step 3: Estimating “Regression to the Mean” (IRM)= IRM (NeSA Assessment)= b2 x IRM

3. Schools will set their targets within the acceptable range. 
4. Schools that have All-time bests in single NeSA assessments or across all NeSA will receive special recognition. 

AQuESTT supports the continuous improvement of schools. This includes improving student achievement with goals that are attainable and that build a school’s momentum and culture over time.  All schools should be focused on improving across the six tenets of AQuESTT. Annual Measurable Objectives provide one measure of a school’s progress. AQuESTT will annually provide metrics across all six tenets for schools to track their progress and growth in relationship with their continuous improvement plans.  Schools that are categorized as “Needs Improvement” in the AQuESTT classification process will collaborate with representatives from Educational Service Units and the Nebraska Department of Education to outline progress plans tailored to building the unique capacity needs and opportunities specific to each locale. 

	





2.C      Reward Schools
2.C.i	Describe the SEA’s methodology for identifying highest-performing and high-progress schools as reward schools .  If the SEA’s methodology is not based on the definition of reward schools in ESEA Flexibility (but instead, e.g., based on school grades or ratings that take into account a number of factors), the SEA should also demonstrate that the list provided in Table 2 is consistent with the definition, per the Department’s “Demonstrating that an SEA’s Lists of Schools meet ESEA Flexibility Definitions” guidance. 

	The Nebraska State Board of Education approved the AQuESTT Classification Model in March 2015. The Nebraska Department of Education will provide districts with AQuESTT Classification impact data based on 2013-2014 NeSA results in May 2015 following a statewide AQuESTT emPowered by Data Conference that will provide training and information about the model. The first official AQuESTT classification will take place based on 2014-2015 Nebraska State Accountability (NeSA) assessment data and will be reported in the fall of 2015. 

NDE will provide the U.S. Department of Education with impact data demonstrating the designation of Reward, Priority, and Focus Schools according to each methodology at the same time it provides this initial data to districts. It will also provide the official list of Reward, Priority, and Focus Schools to the U.S. Department of Education once the first official AQuESTT school classification is complete in the fall of 2015.  

Schools that are classified as Excellent (High Functioning), Great (Exceeds Expectations), or Good (Meets Expectations) will be eligible for designation as Reward Schools. Reward schools will be recognized for effective practices that significantly contribute to high levels of student achievement, growth, improvement, or practices based on AQuESTT tenets. 

Classification levels are determined by the following: 


[image: ]	
AQuESTT School/District Classification Component


Following their initial classification, schools will have access to a data profile that will include indicators such as attendance rate, percent of classes taught by appropriately endorsed staff, instances of disciplinary action, student entry rate (mobility in), percent of students eligible for free and reduced meals, percent of students learning English, percent of students receiving special education services, Title I status, and supplemental program supports. 

“I believe that we should create new incentives to catalyze bold state & local innovation in support of students’ success & achievement.”
                                                       --Arne Duncan


Schools that demonstrate particularly strong performance and practice across these data elements will be considered for designation as Reward Schools, Distinguished Contributors, or Distinguished Innovators. 
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	Reward School:

	A Reward School is a Title I school classified as Excellent, Great, or Good in the AQuESTT’s annual classification that demonstrates significant growth and improvement, or stands out according to tenant-specific indicators used in AQuESTT school profiles.
	· Press release issued 
· Targeted Communication Toolkit that facilitates communicates to all stakeholder groups using multiple delivery methods in appropriate degrees of sophistication   
· Recognition at statewide conferences including regional Continuous Improvement Workshops as well as the annual AQuESTT Conference. 
· Invitation to present at statewide conferences to share best-practices
· Opportunities to collaborate with ESUs to support other school districts in the state in order to build capacity and share best practices and processes for continuous improvement. 





	Distinguished Contributor:

	A Distinguished Contributor Title I school is classified as a “Reward School” 
	· Press release issued that lists Reward and Distinguished Contributor Reward Schools. 
· Targeted Communication Toolkit that facilitates communicates to all stakeholder groups using multiple delivery methods in appropriate degrees of sophistication   
· Recognition at statewide conferences including regional Continuous Improvement Workshops as well as the annual AQuESTT Conference
· Invitation to present at statewide conferences to share best-practices
· Opportunities to collaborate with ESUs to support other school districts in the state in order to build capacity and share best practices and processes for continuous improvement. 

	A Distinguished Contributor participates in process/program evaluation to leverage broader impacts of work to help build infrastructure, benefit society for community outreach, and integrates research and training (National Science Foundation Framework for Evaluating Impacts) AND
	

	A Distinguished Contributor resents at a Continuous Improvement Workshop or the AQuESTT Conference AND/OR
	

	A Distinguished Contributor provides mentorship or leadership support to another school or district 

A Distinguished Contributor participates in standards or assessment development 

A Distinguished Contributor participates in accreditation external visits
	




	Distinguished Innovator

	A Distinguished Innovator is a Title I school that has identified innovative practices resulting in student growth and achievement through strong, systematic program evaluation 
	· Press release issued that lists Reward and Distinguished Contributor Reward Schools. 
· Targeted Communication Toolkit that facilitates communicates to all stakeholder groups using multiple delivery methods in appropriate degrees of sophistication   
· Recognition at statewide conferences including regional Continuous Improvement Workshops as well as the annual AQuESTT Conference
· Invitation to present at statewide conferences to share best-practices
· Opportunities to collaborate with ESUs to support other school districts in the state in order to build capacity and share best practices and processes for continuous improvement.

	A Distinguished Innovator uses data to inform policy and practices that align to AQuESTT’s framework of continuous improvement and accountability
	

	A Distinguished Innovator presents at a Continuous Improvement Workshop or the AQuESTT Conference
	

	A Distinguished Innovator collaborates with other schools, districts, and systems to support innovation throughout the state OR with an IHE, ESUs, or NDE to research or publish on a particular tenet area of AQuESTT. 
	







2.C.ii	Provide the SEA’s list of reward schools in Table 2.The Nebraska State Board of Education approved the AQuESTT Classification Model in March 2015. The Nebraska Department of Education will provide districts with AQuESTT Classification impact data based on 2013-2014 NeSA results in May 2015 following a statewide AQuESTT emPowered by Data Conference that will provide training and information about the model. The first official AQuESTT classification will take place based on 2014-2015 Nebraska State Accountability (NeSA) assessment data and will be reported in the fall of 2015. 

NDE will provide the U.S. Department of Education with impact data demonstrating the designation of Reward, Priority, and Focus Schools according to each methodology at the same time it provides this initial data to districts. It will also provide the official list of Reward, Priority, and Focus Schools to the U.S. Department of Education once the first official AQuESTT school classification is complete in the fall of 2015.  



2.C.iii	Describe how the SEA will publicly recognize and, if possible, reward highest-performing and high-progress schools. 

	
	Reward School:

	A Reward School is a Title I school classified as Excellent, Great, or Good in the AQuESTT’s annual classification that demonstrates significant growth and improvement, or stands out according to tenant-specific indicators used in AQuESTT school profiles.
	· Press release issued 
· Targeted Communication Toolkit that facilitates communicates to all stakeholder groups using multiple delivery methods in appropriate degrees of sophistication   
· Recognition at statewide conferences including regional Continuous Improvement Workshops as well as the annual AQuESTT Conference. 
· Invitation to present at statewide conferences to share best-practices
· Opportunities to collaborate with ESUs to support other school districts in the state in order to build capacity and share best practices and processes for continuous improvement. 





	Distinguished Contributor:

	A Distinguished Contributor Title I school is classified as a “Reward School” 
	· Press release issued that lists Reward and Distinguished Contributor Reward Schools. 
· Targeted Communication Toolkit that facilitates communicates to all stakeholder groups using multiple delivery methods in appropriate degrees of sophistication   
· Recognition at statewide conferences including regional Continuous Improvement Workshops as well as the annual AQuESTT Conference
· Invitation to present at statewide conferences to share best-practices
· Opportunities to collaborate with ESUs to support other school districts in the state in order to build capacity and share best practices and processes for continuous improvement. 

	A Distinguished Contributor participates in process/program evaluation to leverage broader impacts of work to help build infrastructure, benefit society for community outreach, and integrates research and training (National Science Foundation Framework for Evaluating Impacts) AND
	

	A Distinguished Contributor resents at a Continuous Improvement Workshop or the AQuESTT Conference AND/OR
	

	A Distinguished Contributor provides mentorship or leadership support to another school or district 

A Distinguished Contributor participates in standards or assessment development 

A Distinguished Contributor participates in accreditation external visits
	




	Distinguished Innovator

	A Distinguished Innovator is a Title I school that has identified innovative practices resulting in student growth and achievement through strong, systematic program evaluation 
	· Press release issued that lists Reward and Distinguished Contributor Reward Schools. 
· Targeted Communication Toolkit that facilitates communicates to all stakeholder groups using multiple delivery methods in appropriate degrees of sophistication   
· Recognition at statewide conferences including regional Continuous Improvement Workshops as well as the annual AQuESTT Conference
· Invitation to present at statewide conferences to share best-practices
· Opportunities to collaborate with ESUs to support other school districts in the state in order to build capacity and share best practices and processes for continuous improvement.

	A Distinguished Innovator uses data to inform policy and practices that align to AQuESTT’s framework of continuous improvement and accountability
	

	A Distinguished Innovator presents at a Continuous Improvement Workshop or the AQuESTT Conference
	

	A Distinguished Innovator collaborates with other schools, districts, and systems to support innovation throughout the state OR with an IHE, ESUs, or NDE to research or publish on a particular tenet area of AQuESTT. 
	







2.D      Priority Schools
2.D.i	Describe the SEA’s methodology for identifying a number of lowest-performing schools equal to at least five percent of the State’s Title I schools as priority schools.  If the SEA’s methodology is not based on the definition of priority schools in ESEA Flexibility (but instead, e.g., based on school grades or ratings that take into account a number of factors), the SEA should also demonstrate that the list provided in Table 2 is consistent with the definition, per the Department’s “Demonstrating that an SEA’s Lists of Schools meet ESEA Flexibility Definitions” guidance. 

	The Nebraska State Board of Education approved the AQuESTT Classification Model in March 2015. The Nebraska Department of Education will provide districts with AQuESTT Classification impact data based on 2013-2014 NeSA results in May 2015 following a statewide AQuESTT emPowered by Data Conference that will provide training and information about the model. The first official AQuESTT classification will take place based on 2014-2015 Nebraska State Accountability (NeSA) assessment data and will be reported in the fall of 2015. 

NDE will provide the U.S. Department of Education with impact data demonstrating the designation of Reward, Priority, and Focus Schools according to each methodology at the same time it provides this initial data to districts. It will also provide the official list of Reward, Priority, and Focus Schools to the U.S. Department of Education once the first official AQuESTT school classification is complete in the fall of 2015.  

Priority schools will be selected from the Title I schools in the “Needs Improvement” performance level determined in Nebraska’s annual AQuESTT classification. This determination is based on the following:
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	Priority Schools
	Number of Schools

	Total number of Title I Schools in Nebraska
	469

	Total number of Priority Schools to be identified
	24






2.D.ii	Provide the SEA’s list of priority schools in Table 2.The Nebraska State Board of Education approved the AQuESTT Classification Model in March 2015. The Nebraska Department of Education will provide districts with AQuESTT Classification impact data based on 2013-2014 NeSA results in May 2015 following a statewide AQuESTT emPowered by Data Conference that will provide training and information about the model. The first official AQuESTT classification will take place based on 2014-2015 Nebraska State Accountability (NeSA) assessment data and will be reported in the fall of 2015. 

NDE will provide the U.S. Department of Education with impact data demonstrating the designation of Reward, Priority, and Focus Schools according to each methodology at the same time it provides this initial data to districts. It will also provide the official list of Reward, Priority, and Focus Schools to the U.S. Department of Education once the first official AQuESTT school classification is complete in the fall of 2015.  





2.D.iii	Describe the meaningful interventions aligned with the turnaround principles that an LEA with priority schools will implement. 

	Nebraska is developing an intervention model to support schools and districts as a part of AQuESTT. 

Intervention, Improvement Supports, and Recognition for Schools and Districts
Nebraska’s approach to intervention and supports for public schools and districts is based on principles of continuous school improvement that encourage school and district self evaluation, analysis of data to inform decisions aimed at school improvement, and monitoring of strategies that contribute to improved student learning.  

Levels of Intervention and Support for Priority Schools
Nebraska’s three Priority Schools (buildings in the most need of assistance to improve) will receive the most intensive levels of intervention and support to improve student achievement and school effectiveness. As specified in state statute (79.760.07 R.S.S.) an intervention team shall be established for each Priority School to assist the district in which the priority school is located in making measureable improvements in the performance of the Priority School. The remaining schools in the “Needs Improvement” classification will be designated as focus schools in Nebraska’s system and as Priority schools for ESEA Flexibility. 

The three Priority Schools in the AQuESTT designation will have the support of an Appraisal, Intervention, and Assistance Team. The Nebraska Department of Education intends the role of these teams to be one of Appraisal, Intervention, and Assistance (AIA) to improve. The work of these teams will be conducted in cooperation and collaboration with the school districts in which the Priority Schools are located.

Makeup of the AIA Teams
An AIA team for each priority school shall consist of up to five members with educational and professional experience to carry out the responsibilities of the team.  Team members must also have understanding and experience in school turnaround strategies. Team members may be NDE staff, staff from the school district, which contains the Priority School, or outside experts.  The NDE will provide training and oversight of the AIA teams.

Any intervention team member will be compensated for work performed in conjunction with work as part of the team and will receive reimbursement for actual and necessary expenses associated with the work of the team.

Roles and Responsibilities of the AIA Teams
The roles and responsibilities of the Appraisal Intervention and Assistance (AIA) Teams include:  
· Diagnose key areas of school effectiveness: 
· Leadership:  Principal, Teachers, and other Stakeholders
· Educator Effectiveness
· Teaching and Learning: Curriculum, Instruction, and Assessment
· District and School Culture
· Family and Community Engagement
· Effective Use of Data to Inform Instruction and for Continuous Improvement

· Assist the school and district in the development of measureable indicators of progress in the key areas of school effectiveness identified in the intervention plan for Priority Schools. 

· Assist the school and district in the development and implementation of strategies to address issues that negatively affect student achievement in the Priority School.

· Assist the school and district in the development of a Progress Plan for approval by the State Board of Education that outlines the measureable indicators of progress, actions, and strategies the school and district will implement in order to improve student achievement. 

· Assist the school and district in the development of the criteria by which the school will exit the priority status.
· Monitor the progress of the school in meeting the indicators of progress.  

Improvement Supports for Focus Schools
All schools in the lowest (Needs Improvement) performance classification level, excluding the three Priority Schools, will be designated as Focus Schools in Nebraska’s accountability system. Title I schools in Needs Improvement will be designated as Priority Schools under ESEA Flexibility.  Profiles created for each school in the Needs Improvement classification level will provide insights regarding areas of need for the Focus School.

NDE will work collaboratively with district in which Focus Schools are located and regional Educational Service Units to provide consultation and opportunities for professional development regarding these school improvement related needs. The key areas of school effectiveness described in the AQuESTT and Nebraska’s Intervention Plan for Priority Schools will inform efforts toward improvement for the Focus Schools.

AQuESTT and Nebraska’s Intervention Plan for Priority Schools
The tenets of Nebraska’s accountability system, AQuESTT, highlight key investments in two broad aspects of a quality education system: Teaching and Learning and Student Success and Access. The AQuESTT tenets are: 
· College & Career Ready
· Assessment
· Educator Effectiveness
· Positive Partnerships, Relationships & Student Success
·  Transitions
· Educational Opportunities & Access

These tenets provide the framework for key areas of effectiveness for Nebraska’s Priority Schools as well as all other schools in the Needs Improvement, Good, Great, and Excellent performance classification levels. The key areas of school effectiveness are:
· Effective School Leadership
· Educator Effectiveness
· Teaching and Learning: Curriculum, Instruction, and Assessment
· District and School Culture
· Family and Community Engagement
· Effective Use of Data to Inform Instruction and for Continuous Improvement

Four Major Components of the Intervention Plan for Priority Schools
The intervention plan for Priority Schools consists of the following major components: 
5) Annual self-evaluation of performance on key areas of school effectiveness guided by the AIA teams
6) Deeper diagnosis of key areas of school effectiveness conducted by the AIA Teams
7) Progress Plan developed with the assistance of the AIA team to improve performance in the key areas of school effectiveness and student achievement
8) School leadership coaching provided in conjunction with state professional organizations for school administrators and higher education programs of educational administration

Annual Self-Evaluation of School Performance
Priority Schools will conduct an annual self-evaluation based on key areas of school effectiveness with the assistance of the AIA team.  The results of the self-evaluation will be used to: 1) assist in the diagnosis of school performance in key areas of effectiveness, 2) assist in the development of the Priority School’s Progress Plan, and 3) assist in measuring progress in meeting performance goals included in the Progress Plan.

Diagnosis of Key Areas of School Effectiveness
Aligned to the AQuESTT tenets are the following key areas of school effectiveness upon which a deeper diagnosis of each Priority School’s performance will be conducted: 
· Effective School Leadership
· Educator Effectiveness
· Teaching and Learning: Curriculum, Instruction, and Assessment
· District and School Culture
· Family and Community Engagement
· Effective Use of Data to Inform Instruction and for Continuous Improvement
Effective School Leadership
The following practices of effective school leaders will be used to review the current performance of the principal in each Priority School and to develop measureable indicators for improvement.  These effective practices are aligned to Nebraska’s accountability system tenet of Educator Effectiveness and the Nebraska Teacher and Principal Performance Framework. If replacing the principal is necessary, these effective practices will inform the expectations and attributes for new principal leadership.

As outlined in the Nebraska Teacher and Principal Performance Framework, effective schools are characterized by principals who: 
9) Establish and communicate a vision for teaching and learning that results in improved student achievement; 
10) Lead a continuous school improvement process that results in improved student performance and school effectiveness; 
11) Provide leadership to ensure the implementation of a rigorous curriculum, the use of effective teaching practices, and accountability for results;
12) Create a school culture that enhances the academic, social, physical, and emotional development of all students; 
13) Manage the organization, operations, and resources of the school to provide a safe, efficient, and effective learning environment for all students and staff; 
14) Use effective personnel practices to select, develop, support, and lead high quality teachers and non-teaching staff; 
15) Promote and support productive relationships with students, staff, families, and the community; 
16) Acts with fairness, integrity, and a high level of professional ethics, and advocates for policies of equity and excellence in support of the vision of the school.

Educator Effectiveness
Students who are surrounded by effective and qualified educators throughout every learning experience will achieve high levels of achievement. Effective systems of evaluation for teachers and administrators based on rigorous standards of performance help to ensure a culture of success for all students.  Key supports for educator effectiveness include comprehensive programs of professional learning and leadership development and effective local policy makers and superintendents.

The following practices of effective educators are aligned to Nebraska’s accountability system tenets: Educator Effectiveness, Assessment, College and Career Ready, and the Nebraska Teacher and Principal Performance Framework. These practices will be used to review the current performance of teachers in each Priority School and to develop measureable indicators for improvement.  These effective practices reflect Nebraska’s expectations for all teachers and will inform required actions for teachers in Priority Schools.  If replacing teachers in a Priority School is necessary, these effective practices will inform the expectations for new teachers.

As outlined in the Nebraska Teacher and Principal Performance Framework, effective schools are characterized by teachers who: 
8) Demonstrate a comprehensive knowledge of content, pedagogy, students, and standards needed to provide each student with effective opportunities for learning, development, and achievement;
9) Integrate knowledge of content, pedagogy, students, and standards with the established curriculum to set high expectations and develop rigorous instruction for each student that supports the growth of student learning, development, and achievement;
10) Create and maintain a learning environment that fosters positive relationships and pro- motes active student engagement in learning, development, and achievement;
11) Use effective instructional strategies to ensure growth in student achievement;
12) Systematically use multiple methods of formative and summative assessment to measure student progress and to inform ongoing planning, instruction, and reporting;
13) Act as an ethical and responsible member of the professional community;
14) Contribute to and promote the vision of the school and collaborates with students, families, colleagues, and the larger community to share responsibility for the growth of student learning, development, and achievement.

Teaching and Learning: Curriculum, Instruction, and Assessment
Effective schools develop, integrate, and implement processes for a rigorous and relevant, standards-based curriculum, an assessment system based on multiple measures of student learning, and a program of instruction that assures all students will receive high quality instruction beginning in pre-kindergarten and kindergarten through a transition to college, career, and community.  

Every student, upon the completion of secondary education, should be prepared for postsecondary educational opportunities and to pursue their career goals.  Quality education systems provide students with a meaningful curriculum that is aligned to rigorous college and career ready standards for all content areas, supports technical and digital readiness, provides career awareness, and supports students in setting career and college goals.
High functioning schools provide opportunities and supports for students to successfully transition between grade levels, programs, schools, districts, and ultimately college, career, and community. Key transition points are early-childhood-elementary, elementary-middle school, middle school-high school, high school-post high school. 

A balanced assessment system that includes multiple assessment sources for both formative and summative purposes is critical in accurately and fairly measuring student achievement of college and career ready standards.  An assessment system that incorporates individualized or adaptive assessments, classroom based assessments, along with state, national, and international assessments is an integral part of the instructional process. 

All students need access to early childhood education opportunities to help ensure their success in school.  Effective schools provide comprehensive, expanded, and blended learning opportunities for all students so they are prepared to meet goals for learning in school as well as postsecondary educational and career goals. 

The following indicators of effective teaching and assessing for learning are aligned to Nebraska’s accountability system tenets: College & Career Ready, Assessment, Transitions, and Educational Opportunities and Access. These indicators are also related to the AdvancED standard for Teaching and Assessing for Learning for continuous school improvement and will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:
10) The school’s curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness and student learning.
11) Curriculum, instruction, and assessment are monitored and adjusted systematically in response to data from multiple assessments of student learning and an examination of professional practice.
12) Teachers engage students in their learning through instructional strategies that ensure achievement of learning expectations.
13) Teachers participate in collaborative learning communities to improve instruction and student learning.
14) Teachers implement the school’s instructional process in support of student learning.
15) Mentoring, coaching, and induction programs support instructional improvement consistent with the school’s values and beliefs about teaching and learning.
16) Grading and reporting are based on clearly defined criteria that represent the attainment of content knowledge and skills and are consistent across grade levels and courses.
17) All staff members participate in a continuous program of professional learning.
18) The school provides and coordinates learning and support services to meet the unique learning needs of all students.

District and School Culture
Effective schools and districts develop short and long term goals designed to create and sustain a culture of success for students and staff.  Progress toward meeting those goals is monitored through the gathering of data related to school climate with adjustments to strategies for meeting goals adjusted as necessary.  Scheduling is flexible and responsive to student needs. A rigorous curriculum with high expectations for all students is implemented.  Processes and procedures for dealing with student discipline are aimed at supporting positive behavior.  Cultural awareness and an understanding of diversity among student, staff, and community are reflected in the shared school and district vision.

The following indicators of an effective district and school culture are aligned to Nebraska’s accountability system tenet: Positive Partnerships, Relationships & Student Success. These indicators are also related to the AdvancED standards for Teaching and Assessing for Learning, Purpose and Direction, and Governance and Leadership for continuous school improvement. These indicators will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:
  
5) The school has a formal structure whereby each student is well known by at least one adult advocate in the school who supports that student’s educational experience.
6) The school leadership and staff commit to a culture based on shared values and beliefs about teaching and learning and that supports challenging, equitable educational programs and learning experiences for all students that include achievement of learning, thinking, and life skills.
7) Leadership and staff foster a culture consistent with the school’s purpose and direction.
8) Leadership engages stakeholders effectively in support of the school’s purpose and direction.

Family and Community Engagement
Student engagement through positive partnerships and relationships is fundamental to successful schools and districts. Strategies that focus on improving student attendance, increasing participation, engaging families and communities, and building systems of community support will help ensure student success. 

The following indicators of family and community engagement are aligned to Nebraska’s accountability system tenet: Positive Partnerships, Relationships & Student Success. These indicators are also related to the AdvancED standards for teaching and Assessing for Learning and Resources and Support Systems for continuous school improvement. They will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:

6) The school engages families in meaningful ways in their children’s education and keeps them informed of their children’s learning progress.
7) The school maintains facilities, services, and equipment to provide a safe, clean, and healthy environment for all students and staff.
8) The technology infrastructure supports the school’s teaching, learning, and operational needs.
9) The school provides support services to meet the physical, social, and emotional needs of the student population being served.
10) The school provides services that support the counseling, assessment, referral, educational, and career planning needs of all students. 

Effective Use of Data to Inform Instruction and for Continuous Improvement
Leaders and staff of effective schools rely on processes and procedures for data analysis to regularly monitor student performance and to make informed decisions about instruction.  Open and honest discussions about student performance as well as growth and improvement based on data lead to the development of effective strategies for improving instruction for groups of students as well as for individual students. 

The following indicators of the effective use of data are aligned to Nebraska’s accountability system, AQuESTT, and are related to the role of data systems of support to improve student learning. These indicators are also related to the AdvancED standard for Using Results for Continuous Improvement. They will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:
5) The school establishes and maintains a system for the collection of student learning data as well as other data related to student achievement.
6) Professional and support staff continuously collect, analyze and apply learning from a range of data sources, including comparison and trend data about student learning, instruction, program evaluation, and organizational conditions.
7) Professional and support staffs are trained in the evaluation, interpretation, and use of data.
8) Leadership monitors and communicates comprehensive information about student learning, conditions that support student learning, and the achievement of school improvement goals to stakeholders.

These key areas of school effectiveness (i.e. Effective School Leadership; Educator Effectiveness; Teaching and Learning: Curriculum, Instruction, and Assessment; District and School Culture; Family and Community Engagement; and Effective Use of Data to Inform Instruction) will provide a focus for the improvement efforts for the Priority Schools and for the development of the Progress Plans for Priority Schools. 





2.D.iv	Provide the timeline the SEA will use to ensure that its LEAs that have one or more priority schools implement meaningful interventions aligned with the turnaround principles in each priority school no later than the 2014–2015 school year and provide a justification for the SEA’s choice of timeline. 

	
	Priority School Support and Progress

	2015-2016
	· Initial AQuESTT Classification
· School Data Profile for each school in AQuESTT’s Needs Improvement Classification
· Identification of Nebraska’s three Priority Schools and Focus Schools (Priority Schools in ESEA Flexibility)
· Needs Assessment
· Appraisal, Intervention, Assistance Team/ Collaborative Partnerships
· Develop a Progress Plan/Support for Continuous Improvement Plan

	2016-2017
	· Implementation of Progress Plan/Continuous Improvement Plan
· Self-Evaluation/Monitoring Progress
· Report to Nebraska State Board of Education on progress

	2017-2018
	· Continued implementation of Progress Plan/Continuous Improvement Plan
· Self-Evaluation/Monitor Progress
· Report to Nebraska State Board of Education on progress or exit school from Priority Status if school has met Progress Plan and has capacity for sustainability. 

	2018-2019
	· Continued implementation of Progress Plan/Continuous Improvement Plan
· Self-Evaluation/Monitor Progress
· Report to Nebraska State Board of Education on progress or exit school from Priority Status if school has met Progress Plan and has capacity for sustainability.

	2019-2020
	· Implementation of Progress Plan/Continuous Improvement Plan
· Self-Evaluation/Monitor Progress
· Report to Nebraska State Board of Education on progress. If school has not made appropriate gains in its Progress Plan, there will be a reevaluation of the AIA team and/or school leadership. 






2.D.v	Provide the criteria the SEA will use to determine when a school that is making significant progress in improving student achievement exits priority status and a justification for the criteria selected.
	Schools identified as Priority Schools under ESEA Flexibility will go through a self-evaluation and progress monitoring of their plan. When a school exits Needs Improvement in AQuESTT’s annual classification, has evidence of capacity for sustainability in a continuous improvement plan, and a recommendation from the AIA team it may exit Priority School status.

	Priority School Support and Progress

	2015-2016
	· Initial AQuESTT Classification
· School Data Profile for each school in AQuESTT’s Needs Improvement Classification
· Identification of Nebraska’s three Priority Schools and Focus Schools (Priority Schools in ESEA Flexibility)
· Needs Assessment
· Appraisal, Intervention, Assistance Team/ Collaborative Partnerships
· Develop a Progress Plan/Support for Continuous Improvement Plan

	2016-2017
	· Implementation of Progress Plan/Continuous Improvement Plan
· Self-Evaluation/Monitoring Progress
· Report to Nebraska State Board of Education on progress

	2017-2018
	· Continued implementation of Progress Plan/Continuous Improvement Plan
· Self-Evaluation/Monitor Progress
· Report to Nebraska State Board of Education on progress or exit school from Priority Status if school has met Progress Plan and has capacity for sustainability. 

	2018-2019
	· Continued implementation of Progress Plan/Continuous Improvement Plan
· Self-Evaluation/Monitor Progress
· Report to Nebraska State Board of Education on progress or exit school from Priority Status if school has met Progress Plan and has capacity for sustainability.

	2019-2020
	· Implementation of Progress Plan/Continuous Improvement Plan
· Self-Evaluation/Monitor Progress
· Report to Nebraska State Board of Education on progress. If school has not made appropriate gains in its Progress Plan, there will be a reevaluation of the AIA team and/or school leadership. 





2.E     Focus Schools
2.E.i     Describe the SEA’s methodology for identifying a number of low-performing schools equal to at least 10 percent of the State’s Title I schools as “focus schools.”  If the SEA’s methodology is not based on the definition of focus schools in ESEA Flexibility (but instead, e.g., based on school grades or ratings that take into account a number of factors), the SEA should also demonstrate that the list provided in Table 2 is consistent with the definition, per the Department’s “Demonstrating that an SEA’s Lists of Schools meet ESEA Flexibility Definitions” guidance. 

	Nebraska schools vary significantly in their demographic composition. Addressing achievement gaps best happens at the building level. The Nebraska Department of Education is in the process of developing data profiles for schools that will highlight within building gaps. Focus schools will have increased support in identifying practices to support students and to close gaps according to the building’s specific context.

[image: https://lh4.googleusercontent.com/Bqi0Epiizi50mPSP8g5WlpA8EfUMjH5Izhw72hhPnbcXp1aI8ZZZOZNEk6aLHQqO-RHhuJvePwl9kTmrp84teTzsB31tw76nmKCnFtSWYucVBi1PYuMkFkotV__iS0QZ7hAB3nq6VaIK27K7]A Focus School will be identified as a Title I School (up to 10% of Title I schools in Nebraska) in either the “Needs Improvement” or “Good” classification. 


Classifications are determined according to the following steps: 
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Title I schools classified in AQuESTT as either Good or Needs Improvement that also have the highest percentage of non-proficient students will be designated as Focus Schools according to ESEA Flexibility.

	Category of Focus Schools
	Numbers

	Total number of Title I schools in Nebraska
	469

	Total number of schools required to be identified as Focus Schools 
	47






2.E.ii	Provide the SEA’s list of focus schools in Table 2.The Nebraska State Board of Education approved the AQuESTT Classification Model in March 2015. The Nebraska Department of Education will provide districts with AQuESTT Classification impact data based on 2013-2014 NeSA results in May 2015 following a statewide AQuESTT emPowered by Data Conference that will provide training and information about the model (http://ndeconference.education.ne.gov/cf_Conference_2015.aspx?CID=8 ). The first official AQuESTT classification will take place based on 2014-2015 Nebraska State Accountability (NeSA) assessment data and will be reported in the fall of 2015. 

NDE will provide the U.S. Department of Education with impact data demonstrating the designation of Reward, Priority, and Focus Schools according to each methodology at the same time it provides this initial data to districts. It will also provide the official list of Reward, Priority, and Focus Schools to the U.S. Department of Education once the first official AQuESTT school classification is complete in the fall of 2015.  


2.E.iii	Describe the process and timeline the SEA will use to ensure that each LEA that has one or more focus schools will identify the specific needs of the LEA’s focus schools and their students.  Provide examples of and justifications for the interventions focus schools will be required to implement to improve the performance of students who are the furthest behind.  

	Nebraska is developing an intervention model to support schools and districts as a part of AQuESTT. 

Intervention, Improvement Supports, and Recognition for Schools and Districts
Nebraska’s approach to intervention and supports for public schools and districts is based on principles of continuous school improvement that encourage school and district self evaluation, analysis of data to inform decisions aimed at school improvement, and monitoring of strategies that contribute to improved student learning.  

Improvement Supports for Focus Schools
All schools in the lowest (Needs Improvement) performance classification level, excluding the three Priority Schools, will be designated as Focus Schools in Nebraska’s accountability system. Title I schools in Needs Improvement and Good will be designated as Focus Schools under ESEA Flexibility.  Profiles created for each school in the Needs Improvement classification level will provide insights regarding areas of need for the Focus School.

NDE will work collaboratively with district in which Focus Schools are located and regional Educational Service Units to provide consultation and opportunities for professional development regarding these school improvement related needs. The key areas of school effectiveness described in the AQuESTT and Nebraska’s Intervention Plan for Priority Schools will inform efforts toward improvement for the Focus Schools.

AQuESTT and Nebraska’s Intervention Plan for Priority Schools
The tenets of Nebraska’s accountability system, AQuESTT, highlight key investments in two broad aspects of a quality education system: Teaching and Learning and Student Success and Access. The AQuESTT tenets are: 
· College & Career Ready
· Assessment
· Educator Effectiveness
· Positive Partnerships, Relationships & Student Success
·  Transitions
· Educational Opportunities & Access

These tenets provide the framework for key areas of effectiveness for Nebraska’s Priority Schools as well as all other schools in the Needs Improvement, Good, Great, and Excellent performance classification levels. The key areas of school effectiveness are:
· Effective School Leadership
· Educator Effectiveness
· Teaching and Learning: Curriculum, Instruction, and Assessment
· District and School Culture
· Family and Community Engagement
· Effective Use of Data to Inform Instruction and for Continuous Improvement

Four Major Components of the Intervention Plan for Priority Schools
The intervention plan for Priority Schools consists of the following major components: 
9) Annual self-evaluation of performance on key areas of school effectiveness guided by the AIA teams
10) Deeper diagnosis of key areas of school effectiveness conducted by the AIA Teams
11) Progress Plan developed with the assistance of the AIA team to improve performance in the key areas of school effectiveness and student achievement
12) School leadership coaching provided in conjunction with state professional organizations for school administrators and higher education programs of educational administration

Annual Self-Evaluation of School Performance
Priority Schools will conduct an annual self-evaluation based on key areas of school effectiveness with the assistance of the AIA team.  The results of the self-evaluation will be used to: 1) assist in the diagnosis of school performance in key areas of effectiveness, 2) assist in the development of the Priority School’s Progress Plan, and 3) assist in measuring progress in meeting performance goals included in the Progress Plan.

Diagnosis of Key Areas of School Effectiveness
Aligned to the AQuESTT tenets are the following key areas of school effectiveness upon which a deeper diagnosis of each Priority School’s performance will be conducted: 
· Effective School Leadership
· Educator Effectiveness
· Teaching and Learning: Curriculum, Instruction, and Assessment
· District and School Culture
· Family and Community Engagement
· Effective Use of Data to Inform Instruction and for Continuous Improvement

Effective School Leadership
The following practices of effective school leaders will be used to review the current performance of the principal in each Priority School and to develop measureable indicators for improvement.  These effective practices are aligned to Nebraska’s accountability system tenet of Educator Effectiveness and the Nebraska Teacher and Principal Performance Framework. If replacing the principal is necessary, these effective practices will inform the expectations and attributes for new principal leadership.

As outlined in the Nebraska Teacher and Principal Performance Framework, effective schools are characterized by principals who: 
17) Establish and communicate a vision for teaching and learning that results in improved student achievement; 
18) Lead a continuous school improvement process that results in improved student performance and school effectiveness; 
19) Provide leadership to ensure the implementation of a rigorous curriculum, the use of effective teaching practices, and accountability for results;
20) Create a school culture that enhances the academic, social, physical, and emotional development of all students; 
21) Manage the organization, operations, and resources of the school to provide a safe, efficient, and effective learning environment for all students and staff; 
22) Use effective personnel practices to select, develop, support, and lead high quality teachers and non-teaching staff; 
23) Promote and support productive relationships with students, staff, families, and the community; 
24) Acts with fairness, integrity, and a high level of professional ethics, and advocates for policies of equity and excellence in support of the vision of the school.

Educator Effectiveness
Students who are surrounded by effective and qualified educators throughout every learning experience will achieve high levels of achievement. Effective systems of evaluation for teachers and administrators based on rigorous standards of performance help to ensure a culture of success for all students.  Key supports for educator effectiveness include comprehensive programs of professional learning and leadership development and effective local policy makers and superintendents.

The following practices of effective educators are aligned to Nebraska’s accountability system tenets: Educator Effectiveness, Assessment, College and Career Ready, and the Nebraska Teacher and Principal Performance Framework. These practices will be used to review the current performance of teachers in each Priority School and to develop measureable indicators for improvement.  These effective practices reflect Nebraska’s expectations for all teachers and will inform required actions for teachers in Priority Schools.  If replacing teachers in a Priority School is necessary, these effective practices will inform the expectations for new teachers.

As outlined in the Nebraska Teacher and Principal Performance Framework, effective schools are characterized by teachers who: 
15) Demonstrate a comprehensive knowledge of content, pedagogy, students, and standards needed to provide each student with effective opportunities for learning, development, and achievement;
16) Integrate knowledge of content, pedagogy, students, and standards with the established curriculum to set high expectations and develop rigorous instruction for each student that supports the growth of student learning, development, and achievement;
17) Create and maintain a learning environment that fosters positive relationships and pro- motes active student engagement in learning, development, and achievement;
18) Use effective instructional strategies to ensure growth in student achievement;
19) Systematically use multiple methods of formative and summative assessment to measure student progress and to inform ongoing planning, instruction, and reporting;
20) Act as an ethical and responsible member of the professional community;
21) Contribute to and promote the vision of the school and collaborates with students, families, colleagues, and the larger community to share responsibility for the growth of student learning, development, and achievement.

Teaching and Learning: Curriculum, Instruction, and Assessment
Effective schools develop, integrate, and implement processes for a rigorous and relevant, standards-based curriculum, an assessment system based on multiple measures of student learning, and a program of instruction that assures all students will receive high quality instruction beginning in pre-kindergarten and kindergarten through a transition to college, career, and community.  

Every student, upon the completion of secondary education, should be prepared for postsecondary educational opportunities and to pursue their career goals.  Quality education systems provide students with a meaningful curriculum that is aligned to rigorous college and career ready standards for all content areas, supports technical and digital readiness, provides career awareness, and supports students in setting career and college goals.

High functioning schools provide opportunities and supports for students to successfully transition between grade levels, programs, schools, districts, and ultimately college, career, and community. Key transition points are early-childhood-elementary, elementary-middle school, middle school-high school, high school-post high school. 

A balanced assessment system that includes multiple assessment sources for both formative and summative purposes is critical in accurately and fairly measuring student achievement of college and career ready standards.  An assessment system that incorporates individualized or adaptive assessments, classroom based assessments, along with state, national, and international assessments is an integral part of the instructional process. 

All students need access to early childhood education opportunities to help ensure their success in school.  Effective schools provide comprehensive, expanded, and blended learning opportunities for all students so they are prepared to meet goals for learning in school as well as postsecondary educational and career goals. 

The following indicators of effective teaching and assessing for learning are aligned to Nebraska’s accountability system tenets: College & Career Ready, Assessment, Transitions, and Educational Opportunities and Access. These indicators are also related to the AdvancED standard for Teaching and Assessing for Learning for continuous school improvement and will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:
19) The school’s curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness and student learning.
20) Curriculum, instruction, and assessment are monitored and adjusted systematically in response to data from multiple assessments of student learning and an examination of professional practice.
21) Teachers engage students in their learning through instructional strategies that ensure achievement of learning expectations.
22) Teachers participate in collaborative learning communities to improve instruction and student learning.
23) Teachers implement the school’s instructional process in support of student learning.
24) Mentoring, coaching, and induction programs support instructional improvement consistent with the school’s values and beliefs about teaching and learning.
25) Grading and reporting are based on clearly defined criteria that represent the attainment of content knowledge and skills and are consistent across grade levels and courses.
26) All staff members participate in a continuous program of professional learning.
27) The school provides and coordinates learning and support services to meet the unique learning needs of all students.

District and School Culture
Effective schools and districts develop short and long term goals designed to create and sustain a culture of success for students and staff.  Progress toward meeting those goals is monitored through the gathering of data related to school climate with adjustments to strategies for meeting goals adjusted as necessary.  Scheduling is flexible and responsive to student needs. A rigorous curriculum with high expectations for all students is implemented.  Processes and procedures for dealing with student discipline are aimed at supporting positive behavior.  Cultural awareness and an understanding of diversity among student, staff, and community are reflected in the shared school and district vision.

The following indicators of an effective district and school culture are aligned to Nebraska’s accountability system tenet: Positive Partnerships, Relationships & Student Success. These indicators are also related to the AdvancED standards for Teaching and Assessing for Learning, Purpose and Direction, and Governance and Leadership for continuous school improvement. These indicators will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:
  
9) The school has a formal structure whereby each student is well known by at least one adult advocate in the school who supports that student’s educational experience.
10) The school leadership and staff commit to a culture based on shared values and beliefs about teaching and learning and that supports challenging, equitable educational programs and learning experiences for all students that include achievement of learning, thinking, and life skills.
11) Leadership and staff foster a culture consistent with the school’s purpose and direction.
12) Leadership engages stakeholders effectively in support of the school’s purpose and direction.

Family and Community Engagement
Student engagement through positive partnerships and relationships is fundamental to successful schools and districts. Strategies that focus on improving student attendance, increasing participation, engaging families and communities, and building systems of community support will help ensure student success. 

The following indicators of family and community engagement are aligned to Nebraska’s accountability system tenet: Positive Partnerships, Relationships & Student Success. These indicators are also related to the AdvancED standards for teaching and Assessing for Learning and Resources and Support Systems for continuous school improvement. They will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:

11) The school engages families in meaningful ways in their children’s education and keeps them informed of their children’s learning progress.
12) The school maintains facilities, services, and equipment to provide a safe, clean, and healthy environment for all students and staff.
13) The technology infrastructure supports the school’s teaching, learning, and operational needs.
14) The school provides support services to meet the physical, social, and emotional needs of the student population being served.
15) The school provides services that support the counseling, assessment, referral, educational, and career planning needs of all students. 

Effective Use of Data to Inform Instruction and for Continuous Improvement
Leaders and staff of effective schools rely on processes and procedures for data analysis to regularly monitor student performance and to make informed decisions about instruction.  Open and honest discussions about student performance as well as growth and improvement based on data lead to the development of effective strategies for improving instruction for groups of students as well as for individual students. 

The following indicators of the effective use of data are aligned to Nebraska’s accountability system, AQuESTT, and are related to the role of data systems of support to improve student learning. These indicators are also related to the AdvancED standard for Using Results for Continuous Improvement. They will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:
9) The school establishes and maintains a system for the collection of student learning data as well as other data related to student achievement.
10) Professional and support staff continuously collect, analyze and apply learning from a range of data sources, including comparison and trend data about student learning, instruction, program evaluation, and organizational conditions.
11) Professional and support staffs are trained in the evaluation, interpretation, and use of data.
12) Leadership monitors and communicates comprehensive information about student learning, conditions that support student learning, and the achievement of school improvement goals to stakeholders.

These key areas of school effectiveness (i.e. Effective School Leadership; Educator Effectiveness; Teaching and Learning: Curriculum, Instruction, and Assessment; District and School Culture; Family and Community Engagement; and Effective Use of Data to Inform Instruction) will provide a focus for the improvement efforts for the Priority and Focus Schools and for the development of the Progress Plans for Priority and Focus Schools. 

	Priority School Support and Progress

	2015-2016
	· Initial AQuESTT Classification
· School Data Profile for each school in AQuESTT’s Needs Improvement Classification
· Identification of Nebraska’s three Priority Schools and Focus Schools (Priority Schools in ESEA Flexibility)
· Needs Assessment
· Appraisal, Intervention, Assistance Team/ Collaborative Partnerships
· Develop a Progress Plan/Support for Continuous Improvement Plan

	2016-2017
	· Implementation of Progress Plan/Continuous Improvement Plan
· Self-Evaluation/Monitoring Progress
· Report to Nebraska State Board of Education on progress

	2017-2018
	· Continued implementation of Progress Plan/Continuous Improvement Plan
· Self-Evaluation/Monitor Progress
· Report to Nebraska State Board of Education on progress or exit school from Priority Status if school has met Progress Plan and has capacity for sustainability. 

	2018-2019
	· Continued implementation of Progress Plan/Continuous Improvement Plan
· Self-Evaluation/Monitor Progress
· Report to Nebraska State Board of Education on progress or exit school from Priority Status if school has met Progress Plan and has capacity for sustainability.

	2019-2020
	· Implementation of Progress Plan/Continuous Improvement Plan
· Self-Evaluation/Monitor Progress
· Report to Nebraska State Board of Education on progress. If school has not made appropriate gains in its Progress Plan, there will be a reevaluation of the AIA team and/or school leadership. 







2.E.iv	Provide the criteria the SEA will use to determine when a school that is making significant progress in improving student achievement and narrowing achievement gaps exits focus status and a justification for the criteria selected.

	Schools identified as Priority or Focus Schools under ESEA Flexibility will go through a self-evaluation and progress monitoring of their Continuous Improvement or Progress Plan. 

When a school exits Needs Improvement in AQuESTT’s annual classification, has evidence of capacity for sustainability in a continuous improvement plan, and a recommendation from the AIA team it may exit Priority School status. 
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Table 2:  Reward, Priority, and Focus Schools
Provide the SEA’s list of reward, priority, and focus schools using the Table 2 template.  Use the key to indicate the criteria used to identify a school as a reward, priority, or focus school.

The Nebraska State Board of Education approved the AQuESTT Classification Model in March 2015. The Nebraska Department of Education will provide districts with AQuESTT Classification impact data based on 2013-2014 NeSA results in May 2015 following a statewide AQuESTT emPowered by Data Conference that will provide training and information about the model. The first official AQuESTT classification will take place based on 2014-2015 Nebraska State Accountability (NeSA) assessment data and will be reported in the fall of 2015. 

NDE will provide the U.S. Department of Education with impact data demonstrating the designation of Reward, Priority, and Focus Schools according to each methodology at the same time it provides this initial data to districts. It will also provide the official list of Reward, Priority, and Focus Schools to the U.S. Department of Education once the first official AQuESTT school classification is complete in the fall of 2015.  

TABLE 2: REWARD, PRIORITY, AND FOCUS SCHOOLS
	LEA Name
	School Name
	School NCES ID #
	REWARD SCHOOL
	PRIORITY SCHOOL
	FOCUS SCHOOL

	Ex. Washington
	Oak HS
	111111100001
	
	C
	

	
	Maple ES
	111111100002
	
	
	H

	Adams
	Willow MS
	222222200001
	A
	
	

	
	Cedar HS
	222222200002
	
	
	F

	
	Elm HS
	222222200003
	
	
	G

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	TOTAL # of Schools:
	
	
	
	
	



Total # of Title I schools in the State: _________
Total # of Title I-participating high schools in the State with graduation rates less than 60%: ___________ 

Key
	Reward School Criteria: 
A. Highest-performing school
B. High-progress school

Priority School Criteria: 
C. Among the lowest five percent of Title I schools in the State based on the proficiency and lack of progress of the “all students” group 
D-1. Title I-participating high school with graduation rate less than 60% 
          over a number of years
D-2. Title I-eligible high school with graduation rate less than 60% over a 
          number of years
E. Tier I or Tier II SIG school implementing a school intervention model
	Focus School Criteria: 
F. Has the largest within-school gaps between the highest-achieving subgroup(s) and the lowest-achieving subgroup(s) or, at the high school level, has the largest within-school gaps in the graduation rate
G. Has a subgroup or subgroups with low achievement or, at the high school level, a low graduation rate
H. A Title I-participating high school with graduation rate less than 60% over a number of years that is not identified as a priority school
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2.F      Provide Incentives and Supports for other Title I Schools
2.F	Describe how the SEA’s differentiated recognition, accountability, and support system will provide incentives and supports to ensure continuous improvement in other Title I schools that, based on the SEA’s new AMOs and other measures, are not making progress in improving student achievement and narrowing achievement gaps, and an explanation of how these incentives and supports are likely to improve student achievement and school performance, close achievement gaps, and increase the quality of instruction for students.

	AQuESTT’s broad theory of action utilizes strategies to provide increased support to lowest performing schools and greater freedom for innovation for excellent schools resulting in increased community and student engagement, growth in student performance, and collaboration across the system. 

Through AQuESTT’s classification and designation processes all schools will have access to their unique school data profiles. A data profile page summarizes the key findings and indicators of AQuESTT. Schools will not only have a more informed, transparent view of AQuESTT but also a roadmap for improvement that has been identified through Nebraska’s next generation accountability system.  

The Nebraska Department of Education and regional ESUs provide support and professional learning to all schools in order to support continuous improvement and growth. ESUs will have access to school data profiles by school view and by aggregate view for all schools in an ESU region. In this way, ESU staff can provide support for individual building needs as well as provide targeted professional development and support for trends and themes throughout their service region. 

As part of Nebraska’s Statewide Longitudinal Data System (SLDS) grant, data literacy professional development is being provided to every district across the state. Nebraska has also developed Data Literacies to help guide the direction and assessment of district’s abilities to use and analyze data (Appendix 884). Continuous School Improvement workshops have delivered this content each fall since 2012 at multiple locations across the state.  Additionally, training has been provided to the professional developers by Education For the Future to help build capacity with professional developers in order to support efforts to use and analyze data.  

ESUs and local schools and districts will analyze AQuESTT data profiles in order to align AQuESTT indicators to continuous improvement plans. The strength and potential of AQuESTT and its data profiles is the opportunity it provides to align professional development, AdvancED and Nebraska Frameworks continuous improvement models, and accountability. Alignment reduces burden for schools and districts, ESUs, and NDE. 




2.G      Build SEA, LEA, and School Capacity to Improve Student Learning
2.G	Describe the SEA’s process for building SEA, LEA, and school capacity to improve student learning in all schools and, in particular, in low-performing schools and schools with the largest achievement gaps, including through:
i. timely and comprehensive monitoring of, and technical assistance for, LEA implementation of interventions in priority and focus schools;
ii. ensuring sufficient support for implementation of interventions in priority schools, focus schools, and other Title I schools identified under the SEA’s differentiated recognition, accountability, and support system (including through leveraging funds the LEA was previously required to reserve under ESEA section 1116(b)(10), SIG funds, and other Federal funds, as permitted, along with State and local resources); and
iii. holding LEAs accountable for improving school and student performance, particularly for turning around their priority schools.

Explain how this process is likely to succeed in improving SEA, LEA, and school capacity.

	Nebraska Priority Schools will be assigned a five-member Appraisal, Intervention, and Assistance (AIA) Team to work with the local school and district in collaboration with regional ESU. Priority and Focus schools under ESEA Flexibility will have Appraisal, Intervention, and Assistance partners through ESUs and NDE in aligning their continuous improvement plans to identify benchmarks and strategies to best facilitate growth through the AQuESTT model. 

Schools and districts will be annually classified through AQuESTT. Their school and district data profiles will provide evidence of performance across a range of indicators beyond student achievement data. Schools will have more timely access to data through the ADVISER Dashboard. The interface of ADVISER Dashboard will eventually provide data at the classroom and student level (http://www.education.ne.gov/DataServices/SLDS_Grant/Dashboard.html).

Nebraska has the infrastructure through its regional ESUs to provide the support to local schools and districts. AQuESTT provides a more streamlined structure and focus for professional learning to support continuous improvement. AQuESTT’s broad theory of action utilizes strategies to provide increased support to lowest performing schools and greater freedom for innovation for excellent schools resulting in increased community and student engagement, growth in student performance, and collaboration across the system. 






Principle 3:   Supporting Effective Instruction and Leadership

3.A      Develop and Adopt Guidelines for Local Teacher and Principal Evaluation and Support Systems
Select the option that pertains to the SEA and provide the corresponding description and evidence, as appropriate, for the option selected.

	Option A
|_|  If the SEA has not already developed and adopted all of the guidelines consistent with Principle 3, provide:

i. the SEA’s plan to develop and adopt guidelines for local teacher and principal evaluation and support systems by the end of the 2012–2013 school year;

ii. a description of the process the SEA will use to involve teachers and principals in the development of these guidelines; and

iii. an assurance that the SEA will submit to the Department a copy of the guidelines that it will adopt by the end of the 2012–2013 school year (see Assurance 14).

	Option B
|X|  If the SEA has developed and adopted all of the guidelines consistent with Principle 3, provide:
 
i. a copy of the guidelines the SEA has adopted (Attachment 10) and an explanation of how these guidelines are likely to lead to the development of evaluation and support systems that improve student achievement and the quality of instruction for students;

ii. evidence of the adoption of the guidelines (Attachment 11); and 

iii. a description of the process the SEA used to involve teachers and principals in the development of these guidelines.  





	In November of 2011, the State Board of Education adopted the Nebraska Teacher and Principal Performance Framework (Appendix 902 or http://www.education.ne.gov/documents/TeacherPrincipalPerformanceFramework11-11.pdf). The Framework identifies a set of effective practices that characterize Nebraska’s best teachers and principals. 

[image: https://lh3.googleusercontent.com/c6mUtlq0TZEtorJycsDB2YziG6Yw2Gk7VH5TwiI2RM_yr5g71aQtTrHY6bmDAgjMzoDnpGnsgcytsU05WbxUynDI1XW2HyJ2aWdaJNv_lzkCNTH-lDUqJ86JHZrYzSvi6J0DxR9wn2eOSYOM]This was the culmination of several months of work starting in November of 2010, when the State Board of Education authorized the establishment of an Educator Effectiveness Stakeholder Group to look at all areas of educator effectiveness.  The first meeting was held on December 10, 2010, with representation from all key Nebraska educational groups (Appendix 925) The following areas were discussed: 1) Statewide Educator Standards, 2) Preparation and Licensure, 3) Induction and Mentoring, 4) Professional Development, 5) Teacher and Principal Evaluation, 6) Compensation and Incentives, 7) Working Conditions. The group unanimously agreed that the place to start would be with Teacher and Principal Standards and determined they should be developed in conjunction with an evaluation model. They also recommend that the writing groups research models developed by other states and national groups.

In January 2011, the Nebraska State Board of Education authorized the drafting of performance standards for teachers and principals. This process began with the formation of a forty-member committee drawn from thirteen of the state’s educational stakeholder groups representing teachers, principals, higher education representatives, school board members, and parents. The purpose of this committee was to prepare a set of draft performance practices for consideration by the State Board.

The committee’s development of Effective Practices and Example Indicators was informed by the profession’s national standards. For teachers, these include the 2010 Interstate Teacher Assessment and Support Consortium (InTASC) standards and the Framework for Teaching developed by Charlotte Danielson. For principals, these include the Interstate School Leaders Licensure Consortium (ISLLC) 2008 policy standards. In addition, standards developed by other states served as a valuable resource.

The purpose of the Nebraska Teacher and Principal Performance Framework is to define effective practices in order to improve teaching and learning. The Practices address the roles of teachers and principals, defined as those educators whose primary task is working directly with students in a school setting. Local districts may wish to create Effective Practices for educational specialists in addition to those outlined by the Nebraska Teacher and Principal Performance Framework.

Developing the Performance Framework. Following the structure of Nebraska’s curriculum standards, the Nebraska Teacher and Principal Performance Framework is organized into two parts: a broad Effective Practice statement followed by several Example Indicators. The Indicators are designed to be examples that clarify and develop the Effective Practices; they are not an exhaustive list and can be enhanced by local districts as they use the Framework. In addition, embedded throughout the Framework are four essential themes: high expectations for student learning, a commitment to teacher and principal accountability for results, awareness of the individual circumstances of each student in light of the increasing diversity of our state’s population, and the integration of technology.

The Nebraska Teacher and Principal Performance Framework is intended to be a resource that provides a definition of effective practice to voluntarily guide local districts, institutions of higher education, and state and local policymakers as we strive together to ensure Nebraska’s continuing commitment to improve educational achievement for all students.  

Nebraska’s Performance Framework for Teachers

The Effective Practices:
	Foundational Knowledge: 

	The teacher demonstrates a comprehensive knowledge of content, pedagogy, students, and standards needed to provide each student with effective opportunities for learning, development, and achievement.

	Example Indicators
The Teacher:
· Possesses a strong command of the content and related instructional strategies in the discipline(s) he or she teaches.
· Understands research-based instructional approaches, strategies, assessments, and interventions.
· Understands the intellectual, social, emotional, and physical development of students, how they learn, and how they differ.
· Understands the effect of cultural and societal influences on learning for each student.
· Understands how national, state, and local standards impact teaching.
· Understands the components of an effective curriculum.
· Accepts responsibility for the growth of student learning, development, and achievement.



	Planning and Preparation: 

	The teacher integrates knowledge of content, pedagogy, students, and standards with the established curriculum to set high expectations and develop rigorous instruction for each student that supports the growth of student learning, development, and achievement.

	Example Indicators
The Teacher:
· Develops coherent units, lessons, and activities that reflect high expectations and enable each student to achieve standards, learning goals, and instructional objectives.
· Designs and adapts lessons based on student progress, assessment results, and interests.
· Uses a variety of appropriate, research-based teaching strategies.
· Considers students’ prior knowledge, abilities, and individual circumstances to ensure that instruction is differentiated, relevant to students, and rigorous.
· Integrates a variety of resources, including technology, to provide challenging, motivating, and engaging learning experiences.



	The Learning Environment: 

	The teacher creates and maintains a learning environment that fosters positive relationships and promotes active student engagement in learning, development, and achievement.

	Example Indicators
The Teacher:
· Establishes relationships that result in a positive learning climate of openness, mutual respect, support, and inquiry, and interacts with students in ways that demonstrate and promote recognition of diversity.
· Ensures a safe and accessible environment.
· Establishes, communicates, and maintains effective routines, procedures, and clear standards of conduct.
· Establishes a collaborative learning community built on trust and teamwork that is consistent with and supportive of the full development of students as individuals.
· Establishes high expectations that cultivate each learner’s self-motivation and encourage pride in his/her genuine accomplishments.
· Values individual students, their families, neighborhoods, and communities; acknowledges their experiences and builds upon those experiences to increase academic success.



	Instructional Strategies:

	The teacher uses effective instructional strategies to ensure growth in student achievement.

	The Teacher:
· Uses a range of developmentally appropriate instructional strategies and resources that are targeted to meet learning goals.
· Modifies, adapts, and differentiates instruction and accommodations based on data analysis, observation, and student needs.
· Communicates effectively with students to promote and support high expectations for achievement.
· Assumes various roles in the instructional process appropriate to the content, purposes of instruction, and the needs of students.
· Engages students by using varied activities, assignments, groupings, structure, pacing, and a variety of instructional techniques such as direct instruction, inquiry, questioning, and discussion as appropriate for individual student achievement.
· Uses strategies that enable students to develop skills in critical thinking, creativity, and problem-solving.
· Uses existing and emerging technologies as needed to support and promote student learning.
· Implements engaging learning experiences that draw upon family and community resources.




	Assessment: 

	The teacher systematically uses multiple methods of formative and summative assessment to measure student progress and to inform ongoing planning, instruction, and reporting.

	Example Indicators
The Teacher:
· Develops and uses varied and appropriate assessments and accommodations based on instructional objectives and student needs.
· Uses both formative and summative assessments and the resulting data to inform instruction, monitor student progress over time, and provide meaningful feedback to each student.
· Seeks to assure that classroom-based assessment instruments and procedures are effective, free of bias, and appropriate to the developmental and linguistic capabilities of students.
· Develops or selects appropriate assessments and interprets the resulting data, both individually and with colleagues.
· Uses strategies that enable students to set high expectations for personal achievement, and to assess, monitor, and reflect on their own work.
· Compiles and reports assessment data to accurately document student progress over time.



	Professionalism:

	The teacher acts as an ethical and responsible member of the professional community.

	Example Indicators
The Teacher:
· Systematically reflects on his/her own professional practice in order to bring about continuous improvement.
· Actively pursues meaningful professional development.
· Contributes to and advocates for the profession.
· Protects the established rights and confidentiality of students and families.
· Adheres to school policies, procedures, and regulations.
· Models ethical behavior in accordance with established standards.
· Maintains accurate records, documentation, and data.



	Vision and Collaboration

	The teacher contributes to and promotes the vision of the school and collaborates with students, families, colleagues, and the larger community to share responsibility for the growth of student learning, development, and achievement.

	Example Indicators
The Teacher:
· Actively participates in the development and implementation of the school’s vision, mission, and goals for teaching and learning.
· Contributes to the continuous school improvement process.
· Establishes and maintains collaborative professional relationships.
· Uses effective communication strategies and technological resources when appropriate, and takes into account various factors that impact communication with individual students, their families, and the community.
· Collaborates with students, parents, families, and the community to create meaningful relationships that enhance the learning process.




Nebraska’s Performance Framework for Principals
The Effective Practices:
	Vision for Learning

	The principal establishes and communicates a vision for teaching and learning that results in improved student achievement.

	Example Indicators
The Principal:
· Uses varied sources of information and analyzes multiple sources of data about current practices and outcomes to shape the vision, mission, and goals of the school.
· Engages constituent groups within the school community to develop commitment to the vision, mission, and goals of the school.
· Aligns the school’s vision, mission, and goals to district, state, and federal policies.
· Communicates the vision in order to establish high expectations for student performance.
· Leads a systematic review of the vision, mission, and goals and revises as appropriate.



	Continuous School Improvement

	The principal leads a continuous school improvement process that results in improved student performance and school effectiveness.

	Example Indicators
The Principal:
· Develops and implements, in collaboration with the school community, a school improvement plan that is aligned with district, state, and federal guidelines and goals.
· Maintains comprehensive and current information about students, academic achievement, school effectiveness, and the school community.
· Makes informed decisions based on student achievement data, research, and best practices to improve teaching and learning.
· Uses technology to increase school efficiency and effectiveness.
· Revises the school improvement plan based on a systematic review of progress toward its goals.
· Uses the continuous improvement plan to guide professional development within the school community.



	Instructional Leadership

	The principal provides leadership to ensure the implementation of a rigorous curriculum, the use of effective teaching practices, and accountability for results.

	Example Indicators
The Principal:
· Promotes teaching practices based on sound instructional theory and professional collaboration to meet the learning needs of all students.
· Ensures that the instructional program is aligned with content standards, includes effective instructional and assessment practices, and protects instructional time to maximize learning.
· Supports the selection of instructional content that maximizes individual student learning and provides appropriate multiple perspectives.
· Uses student performance data from multiple assessments to evaluate the curriculum and instructional program.
· Assumes responsibility for the continued improvement of student learning within the school and holds staff accountable for the growth of student achievement across the curriculum.



	Culture for Learning

	The principal creates a school culture that enhances the academic, social, physical, and emotional development of all students.

	Example Indicators
The Principal:
· Provides full and equitable access to curricular and extra-curricular programs that address the needs, interests, and abilities of all students.
· Develops a culture of high expectations for self, students, and staff.
· Fosters an environment of respect and rapport based on clear guidelines for appropriate behavior.
· Uses multiple indicators of student performance to encourage the development of the whole child in a manner consistent with academic achievement.
· Identifies barriers to student learning and development, and devises strategies to reduce or eliminate them.
· Maintains a high level of visibility within the school community, and recognizes the accomplishments of students and staff.
· Leads an ongoing assessment of the school climate and culture.



	Systems Management

	The principal manages the organization, operations, and resources of the school to provide a safe, efficient, and effective learning environment for all students and staff.

	Example Indicators
The Principal:
· Allocates financial, material, and human resources to support the educational program.
· Monitors the school’s site, facilities, services, and equipment to provide a safe and orderly environment.
· Identifies and resolves problems, manages conflict, and builds consensus to achieve the efficient operation of the school.
· Communicates with community agencies to provide a safe school environment.
· Develops procedures for the effective use of technology among staff, students, and the school community.
· Understands school law and its impact on staff, students, and families, and complies with local, state, and federal mandates.
· Guides and influences policymakers as they develop regulations, policies, and laws that impact the school.



	Staff Leadership

	The principal uses effective personnel practices to select, develop, support, and lead high quality teachers and non-teaching staff.

	Example Indicators
The Principal:
· Recruits, hires, develops, and retains high quality professional and support staff to realize the school’s vision.
· Develops and supports an effective learning environment for teachers and other staff.
· Mentors emerging staff leaders in order to build leadership capacity within the school community.
· Supervises the school’s staff members and holds them accountable for results based on high expectations and professional standards.
· Implements a performance evaluation system and a professional development program for teachers and instructional support staff based on a common instructional language and effective teaching practices.
· Models continuous learning and provides professional development opportunities for all staff.



	Developing Relationships

	The principal promotes and supports productive relationships with students, staff, families, and the community.

	Example Indicators
The Principal:
· Builds relationships that support the school and its vision.
· Develops an understanding of the community’s cultural, social, and intellectual resources among students and staff, and makes use of those resources to strengthen the school.
· Encourages active family and community participation in the learning process to enhance student achievement.
· Strengthens the educational program by soliciting information from families and community members.
· Uses effective public information strategies.
· Creates strategic partnerships with business, religious, political, and other community leaders in order to carry out the school’s mission.
· Strives to develop understanding and respect for others among students and staff.



	Professional Ethics and Advocacy

	The principal acts with fairness, integrity, and a high level of professional ethics, and advocates for policies of equity and excellence in support of the vision of the school.

	Example Indicators
The Principal:
a. Treats others with dignity and respect.
· Protects the established rights and confidentiality of students and staff.
· Seeks to make decisions that are just, fair, and equitable.
· Models and articulates reflective practice, transparency, and ethical behavior in accordance with established standards.
· Holds others in the school community accountable for demonstrating integrity and ethical behavior.
· Advocates for public policies that ensure appropriate and equitable resources for the education system.
· Responds to the political, social, economic, legal and cultural environment in which the school exists.

	







3.B      Ensure LEAs Implement Teacher and Principal Evaluation and Support Systems
3.B	Provide the SEA’s process for ensuring that each LEA develops, adopts, pilots, and implements, with the involvement of teachers and principals, including mechanisms to review, revise, and improve, high-quality teacher and principal evaluation and support systems consistent with the SEA’s adopted guidelines.

	Teacher & Principal Evaluation Models
Following the frameworks adoption by the State Board, Nebraska’s Commissioner of Education, Roger Breed conducted a survey of superintendents regarding whether or not evaluation models should be developed.  The results of that survey are attached (Appendix 938). On January 4 of 2012, the Stakeholders Committees reconvened to review the Frameworks and make recommendations on the next steps to the State Board of Education.  As a result of that meeting the Nebraska State Education Association also surveyed local association leaders on the possibility of state developed teacher evaluation models.  On February 7, 2012, the State Board reviewed the Stakeholder committee recommendations, as well as the superintendent and teacher survey results and approved the development of models for teacher and principal evaluations to be based on Effective Practices outlined The Teacher and Principal Performance Framework.

After the Board’s authorization in February several months of awareness building and input gathering took place at various statewide education meetings and conferences.  A Leadership/Steering Committee was formed; again representing the stakeholders groups.  This group met to study promising practice in teacher and principal evaluation, hear from national experts, and review existing models from other states and select Nebraska districts. After several months of review they delivered a set of recommendations to the State Board.  On November 9, 2012, the State Board adopted the following Leadership\Steering Committee’s recommendations (Appendix 945). 
A. That the evaluation models be part of a larger educator effectiveness initiative based on the Nebraska Teacher and Principal Performance Framework. 
B. That the primary purpose of the evaluation models should be the improvement of instruction and leadership leading to increased student achievement.
C. That the evaluation models should include both ongoing formative components and a summative component.  That the evaluation models should focus on classroom teachers and principals/assistant principals. 
D. That the criteria for teacher and principal effectiveness in the evaluation models be based on the Effective Practices in the Nebraska Teacher and Principal Performance Framework used in conjunction with nationally recognized instructional and leadership practice frameworks.  
E. That the evaluation models should assess multiple measures of teacher and principal performance. 
F. The creation of a Design/Pilot Committee comprised of teachers and administrators from pilot
Districts, ESU staff developers, and various other members as may be appropriate.  

The Department began establishing a Design/Pilot group of schools by asking all Education s service units to nominate up to two school districts that would be interested in participating in the next phase of the process. Each interest school was asked to sign a memorandum of understanding to participate (Appendix 967). Part of that agreement called for a team from each school to attend monthly meetings to review exemplary models and practices, and hear from national experts from around the country.

In February 2012, the State Board of Education approved the development of models for teacher and principal evaluations based on The Teacher and Principal Performance Framework. The leadership committee that designed the framework recommended that the criteria for teacher and principal effectiveness in the evaluation models be based on the Effective Practices in the Nebraska Teacher and Principal Performance Framework as well as other nationally recognized instructional and leadership practice frameworks.

In the spring of 2013, seventeen pilot schools, representing all sizes of schools and all regions of the state, began a two-year process of designing and testing the models. Nebraska’s Rule 10: Regulations and Procedures for the Accreditation of Schools requires that teachers be evaluated on instructional performance, classroom organization and management, and personal and professional conduct (Section 007.06). Pilot schools began by developing a common language and framework for instruction. Schools selected either Charlotte Danielson’s Framework for Teaching or Robert Marzano’s Causal Evaluation Model as framework for the pilot (http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html ). 

After several months of work the Design/Pilot Committee developed the following model to use in their Pilot process. 
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Evaluative Criteria: 
In this model there are 3-4 distinctive components with an individual rating for each: The Effective Practices Rating, Student Achievement Rating, Professional Development Rating and a Local Factors Rating. In each of these areas, teachers will be evaluated in one of four performance levels (Exemplary, Proficient, Proficient, Basic, Unsatisfactory) using a set of rubrics that outline example behaviors and sources of evidence. The teacher-evaluation model includes the following evaluative criteria: 

	Teacher Evaluation Criteria: 

	Effective Practices: 
	The seven effective practices can be enhanced using a common Instructional framework. A school’s selected framework and the Nebraska Effective Practices will form the basis of classroom observation, reflection, and discussion throughout the formative evaluation period for teachers.  The guidance, rubrics, and forms designed specifically to help rate each effective practice can be found at http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html under “Teacher Evaluation Process Guidance” Teacher Rubrics Evidence” and “Formative/Summative Teacher/Educational Specialist Evaluation”

	Student Achievement: 
	The Leadership Committee recommended that Student Learning Objectives (SLOs) be used in the Nebraska Teacher/Principal Evaluation Model as a way to assess teachers’ impact on student achievement. The Nebraska Department of Education in collaboration with Staff Developers from the state’s regional Educational Service Units provides training and continued professional learning around Student Learning Objectives. 

SLOs are collaboratively developed with staff developer or principal and teacher and can be measured by the use of a variety of assessments, not just the Nebraska State Accountability (NeSA) assessments or standardized tests. This collaboration should include a joint review of baseline data and content needs. In this process educators work together to determine content priorities, create student learning goals, set challenging yet achievable targets, and identify appropriate means of assessment. The guidance and rubrics by which to evaluate the quality of an SLO are listed in http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html under “SLO Guidance” , “Combined SLO-SPO Rubric” and “Individual SLO-SPO Rubric”

Unlike NeSA, which includes only tested grades, SLOs can be used to evaluate all educators on the specific content they teach. SLOs allow for educators to be held accountable for the academic content for which they are responsible and can be designed for any subject in any size of school. In addition, SLOs are an effective instructional practice that involves aligning goals with standards, setting achievable objectives, and using high quality assessments to measure students’ performance. 

Key Features of SLOs: 
· Clear identification of the student population and curriculum
· A specific interval of instruction, often with a pre and post assessment
· Rigorous yet realistic targets for student achievement
· Defined strategies for achieving growth objectives
· Appropriate assessments to measure student results

	
	Three Steps in Developing SLOs:

	
	Step 1: Analyzing the Student Population: SLOs are based on the unique population of individual classes. This requires gathering information about conditions that may affect learning, such as English language proficiency or learning disabilities. Teachers assess curriculum needs through a review of past student performance or pre-testing. 

	
	Step 2: Determining Priority Content: SLOs focus on the essential content in a course. Teachers and principals analyze the year’s curriculum to determine the most critical learning aligned with Nebraska State Standards. Content priorities are aligned between across grade levels and subjects. Ideally, all teachers of the same grade level or subject within a school would collaborate on the same SLOs, although the targets may vary depending on student needs and baseline data. 

	
	Step 3: Gather Baseline Data: Baseline data describes students’ current knowledge in relation to overall grade level or course objectives. To the extent feasible, it is based on the actual student population to be taught and pre-testing may be necessary to gather that information. In some cases, the subject matter to be taught is so new to students that there is little baseline data available. Baseline data forms the basis for differentiated targets for learning objectives.

	
	Step 4: Develop the Learning Objective or Goal: The learning objective states in specific and measurable terms what the teacher wants the students to achieve by the end of the instructional time period. NDE provides a template for educators to use while framing their SLO. 

	
	Step 5: Determine Differentiated Targets: Targets define in very specific terms how each student or group of students are expected to perform with regard to the SLO at the end of the instructional time period. Targets are outlined in terms of expected growth rates for a student or group of students. Targets are differentiated in order to ensure that instruction meets the varied needs of all students in a teacher’s classroom. Target statements focus on growth toward mastery for all students and are set to reduce the gap between students’ current and expected performance. 

	
	Step 6: Determine the Learning Interval: SLOs are created to be met over the course of an academic year. Sub-objectives or targets may be included as benchmarks throughout the year. 

	
	Step 7: Determine Instructional Strategies: Learning strategies are collaboratively developed by teachers and principals that are developmentally appropriate for all students, appropriate to the subject matter, differentiated for students with a variety of learning needs, and include both whole class and strategies and interventions for individual students. 

	
	Step 8: Select Appropriate Assessments: Educators consider appropriate assessments throughout the SLO development process. Assessments must be rigorous and comparable across classrooms.  The following assessments have been used as examples of appropriate assessments: 
· Nebraska State Accountability (NeSA) assessments in English/Language Arts, Mathematics, Science, or Writing
· NWEA Measures of Academic Progress (MAP) assessments
Non-test assessments such as projects, portfolios, products, or performances (Laura Goe) that are developed along with a rubric that measures performance. The documentation/evaluation forms for SLOs can be found at http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html “Individual Student Learning Objectives Form” and Individual Program Objective Form”

	Professional Development: 
	The most important aspects of AQuESTT are professional learning and continuous improvement. It is with this focus that Nebraska’s Teacher and Principal Evaluation Model specifies an individualized professional learning plan for every teacher, educational specialist, principal and other school and district administrators participating in the evaluation model. 

	Individual Plan: 
	Each year educators develop one or more professional goal in collaboration with an evaluator. These are input into a template that outlines the goal, strategies to achieve each goal, and a means for measuring success.  These goals are developed based on the educator’s most recent summative evaluation. These are reviewed and used in the evaluation rubric that will go into the educator’s next summative evaluation. The educator will receive an annual rating on the implementation and attainment of the Professional Development Plan. The guidance, rubric, and evaluation form can be found at http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html   “Professional Development Guidance”, “Professional Development Plan Individual Rubric”, “Professional Development Plan Summative Rubric” and “Individual Professional Development Plan Form”

	
	Steps for Developing an Individual Professional Development Plan:

	
	Step 1: An evaluator and educator collaborate to identify growth areas from the educator’s last summative evaluation. 

	
	Step 2: The evaluator and educator collaborate to develop at least one professional development goal that is specific and realistic. 

	
	Step 3: The evaluator and educator develop strategies designed to help the educator attain the goal. Professional development activities can range from independent study, to participating in professional learning communities, to preparing for conducting leadership activities at the school or district level. The identified strategies align clearly with the educator’s professional learning goal. 

	
	Step 4: Together, the evaluator and educator identify the resources and assistance necessary for the implementation of the Individual Professional Development Plan. 

	
	Step 5: The evaluator and educator will outline the specific measures of success that will be included in the plan. 

	
	Step 6: Implementation of the plan with timelines and benchmarks. Brief conferences between evaluator and educator take place at the beginning of the school year and the mid-year point before an end-of-year formative or summative evaluation conference, depending on the educator’s evaluation cycle. 

	Local Standards (Optional): 
	Schools may choose to include additional local standards. Teachers who are evaluated on local standards will receive a met/not met rating rather than being assigned one of the four performance levels in the Nebraska Teacher Evaluation Model. 

	Overall Performance: 

	Evaluators assign an overall performance rating based on the evaluative criteria outlined in evaluation rubrics. This is not a mathematical determination and evaluative criteria are not weighted. Ratings for teachers come from a holistic evaluation process. The guidance, rubric, and evaluation forms may be found at http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html  “Teacher Evaluation Process Guidance”, “Overall Teacher Rubric”  “Formative/Summative Teacher/Educational Specialist Evaluation”



Teacher Evaluation Process: 
Evaluation of all teachers is based on direct observation of the educator performing his or her duties and multiple observations throughout the year including formal, informal, and walkthrough observations. The summative evaluation will also include analysis of artifacts and data.  If deficiencies are noted in any observation the evaluator is to provide a list of areas for improvement and a list of suggestions to support the teacher’s growth as well as construct a plan for follow-up evaluations and assistance. Probationary teachers (in their first three years in a district) are on an annual evaluation cycle and permanent (tenured) teachers are on a three year-cycle.

	Teacher Evaluation Process: 

	Formal Observations: 
	Formal observations include (1) advance notice to the educator of the time and date of the observation; (2) a pre-observation conference with the observer; (3) observation for a full instructional period in the case of probationary employees and for a duration determined by the observer; (4) a post-observation conference with the observer, and (5) a written report summarizing the strengths and suggestions for improvement. 

Teachers who are in their probationary period (first three years in the district) are required to have at least one formal observation each semester. Permanent, tenured teachers, according to model Board policy calls for at least one formal observation during the summative year of the evaluation cycle and other observations as determined by local policy in the formative years. 

	Informal Observations: 
	Informal observations are less than a full instructional period, approximately 15-20 minutes. These observations may be either arranged in advance or unannounced. They must include some oral or written feedback to the employee, but a formal post-conference and written observation report are not required unless specific deficiencies are noted. 

	Walk-through Observations: 
	A walk-through observation that lasts about 5-10 minutes. 

	Artifacts and Data: 

	Evaluators are encouraged to collect and analyze artifacts and data regarding the performance of teachers. These might include lesson plans, examples of parent work, and parent contact logs. 

	Perceptual Data: 
	At least once during the evaluation cycle, typically during the summative year, the evaluator arranges for a sampling of student perception (or stakeholder perception) via a student/stakeholder survey. The teacher will not be rated on the survey results but they will be used to help the evaluator identify a teacher’s areas of strength and improvement to better target professional development and support. Guidance for this may be found at http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html “Perception Guidance”. 

	Student Achievement/Performance Data: 
	On an annual basis, teachers develop and implement a Student Learning Objectives plan. Each teacher will have two SLOs per year. The Nebraska Department of Education has provided a rubric for teachers and principals to evaluate Student Learning Objectives. It consists of three elements and four levels of proficiency: 
· Quality and rigor of the objective/targets
· Effectiveness in implementing the planning strategies
· Accomplishment of the SLO goals
These three elements are reviewed for each SLO with the teacher and a combined rating is transmitted to the Summative Evaluation Form. The combined rating reflects both the degree to which the objective/targets were met and the degrees to which the SLO reflected a challenging plan that was implemented effectively. The key determination is whether the teacher/specialist made a positive impact on student learning. 
Teachers and administrators customize growth targets for the specific classroom, school, and district contexts. 
· Basic Growth Target: All students have the same growth target. 
· Simple Average Growth Target: Growth targets are determined by a common formula, but each student has a different growth target based on his or her pre-assessment score. All students will improve to the halfway point between their pre-assessment score and 100. 
· Tiered Growth Target: Group students together based on their pre-assessment scores. Divide all students within a specific performance band (high-middle-low) will improve to a pre-determined score
· Advanced Tiered Growth Target: all students within a specific performance band (high-middle-low) will improve to a pre-determined score or by a certain amount of points, whichever is higher. 

	Professional Development Data: 
	The primary purpose of the Nebraska Teacher and Principal Evaluation Model is the improvement of instruction and leadership leading to increased student achievement. On an annual basis, teachers develop and implement an Individual Professional Development plan based on the results of the employee’s most recent summative evaluation. The educator and evaluator schedule brief conferences throughout the year to discuss progress on the Individual Development Plan before a summative evaluation at the end of the evaluation cycle. The rubric for evaluating the Individual Development Plan consists of three elements rated across the four levels of proficiency: 
· Quality and rigor of the Individual Professional Development Plan
· Effectiveness in implementing the planned strategies
· Accomplishment of the plan’s goals. 

	Self-Assessment/Reflection: 
	The use of self-assessment/reflection in the evaluation process is encouraged but not required. 



Principal Evaluation Process: 
Evaluation of administrative performance is intended to be a collaborative process that focuses on professional development and continuous improvement. Administrators in probationary status are on an annual evaluation cycle consisting of a formative evaluation during the first semester and a summative evaluation during the second semester. Each evaluation includes a formal observation as well as informal and walk-through observations. The second semester evaluation is summative and includes the ratings from the administrator’s Action Plan performance. Permanent administrators (tenured) may have up to a three-year evaluation cycle that includes two years of annual formative evaluations and one year of summative evaluation determined by ratings on the Action Plan. 
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	Principal Evaluation Model:

	Leadership Practice: 
	The Eight Effective Practices in the Nebraska Principal Performance Framework form the basis for the evaluation of leadership practice. These are evaluated using a set of rubrics with example behaviors and sources of evidence. The Nebraska Effective Practices have been aligned with three nationally-recognized leadership frameworks: Robert Marzano’s administrative leadership framework; Douglas Reeves’ Leadership Performance Matrix, and the McRel Principal Evaluation Rubric. The guidance, rubric, and evaluation forms  can be found at http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html “Principal Evaluation Process Guidance”,  “ Principal Rubrics Evidence” and “Formative/Summative Principal or School/District Administrator Evaluation”.

	Action Plans:
	Evaluation of a principal or school/district administrator’s impact on student achievement is determined through goals developed in an administrator’s Action Plan. Goals and action plans are collaboratively developed by the principal or school/district administrator and the evaluator annually. Measures of school performance that may be considered in development of Action Plans include measures of student learning, graduation rates, measures of school climate or culture, measures of the principal’s influence on instructional quality, and measures of stakeholder perception. The plan will be implemented at the beginning of the academic year and will be based on the most current data available. Like the use of Student Learning Objectives in the Teacher Evaluation Model, the use of Action Plans in the Principal Evaluation Model is designed to assess the outcomes of work that the principal or school/district administrator does in the course of his or her job. 

Key Features of Action Plans: 
· The identification of real barriers to student/school performance based on data analysis
· A clear problem statement supported by data
· One or more performance targets written in specific, measurable terms
· A specific interval of time in which to address the problem
· Planned actions or strategies to reduce or eliminate the problem
· The use of a variety of data sources, including stakeholder perception, to assess results
Theses rubrics can be found at http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html   “Combined Action Plan Rubrics” or Individual Action Plan Rubrics”

	
	Steps in Developing Action Plans:

	
	Step 1: Identifying a problem or barrier that stands in the way of higher student achievement, staff effectiveness, or school or district performance. 

	
	Step 2: Use baseline data to analyze and define the problem statement

	
	Step 3: Write a performance target statement, in specific and measurable terms, designed to overcome the problem. 

	
	Step 5: Identify the action steps or strategies that will be taken to attain the performance target. 

	
	Step 6: Identify persons or groups responsible for implementing action steps or strategies. 
The evaluation forms can be found at http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html “Principal/Administrator Action Plan”

	
	Professional development efforts for principals and school/district administrators are evaluated through the annual rating of an individual Professional Development Plan. 

	Professional Development: 
	Districts may adopt additional local principals or school/districts that will be rated as met/not met. These standards will not contribute to the overall rating of a principal or school/district administrator’s summative ranking from the four performance levels.
  These rubrics can be found at http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html  “Individual Professional Development Form” 

	Local Standards: 
	Evaluation of the Action Plan includes an assessment of the quality and rigor of the plan, the implementation of strategies designed to achieve the plan’s goals, and the plan’s results. 

	Overall Performance: 
	The Principal Evaluation Model includes a school-wide measure of student, staff, parent, or community perception data. These may include: 
· Leadership surveys that provide feedback on the principal/administrator performance and its impact on stakeholders. 
· School practice surveys that capture feedback related to key strategies, actions, and events at school. 
· School climate surveys that look for stakeholder perceptions of a school or district’s prevailing attitudes, standards, and conditions. 
Principals and administrators are not rated on survey results, however, results provide data to assist the evaluator and administrator in identifying areas of strength and areas of professional growth for planning and other leadership development. Stakeholder perception data has an important role in developing Individual Professional Development Plans. 
The guidance, rubric, and evaluation forms may be found at http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html “Principal Evaluation Process Guidance”, “Overall Principal Rubric”  “Formative/Summative Principal or School/District Administrator Evaluation”


	Perceptual Data: 
	Student perception survey


Principal Evaluation Process: 
	Formal Observations:
	Formal on-site observations of a principal or district administrator includes advance notice of the time and date of the observation, a pre-observation conference with the observer, a post observation conference, and a written report summarizing strengths and suggestions for improvement along with a plan for supporting growth. 

	Informal Observations:
	Informal on-site observations (approximately 15-20 minutes) may be pre-announced or unannounced. They include oral or written feedback to the administrator, but a formal post-conference and written observation report are not required unless specific deficiencies are noted. Any identified deficiencies outlined in a written report also include strategies and assistance for professional development and support for the administrator. 

	Walk-through Observations: 
	Walk-through observations are brief in duration (approximately 5-10 minutes) and for the purpose of monitoring the administrative process are generally unannounced and do not require a conference or required written report unless deficiencies are noted. Any identified deficiencies outlined in a written report also include strategies and assistance for professional development and support for the administrator. 

	Data/Artifacts: 
	Evaluators are encouraged to collect and analyze data regarding the performance of principals and other school/district administrators. Such artifacts might include student, parent/community, and faculty communications; agendas, schedules and other management communications; student achievement data analyses; feedback to teachers following observations; and such other reports, plans, and similar documents. 

	Perception Data: 
	At least once in the evaluation cycle, typically during the summative year, the evaluator arranges for a sampling of stakeholder perception data via a perception data survey. The principal or district administrator will not be rated on the survey results, rather, the information gathered is used to help the evaluator and administrator identify areas of strength and areas for targeted professional development in the Action Plan. 
Guidance for this may be found at http://www.education.ne.gov/ci/teacherprincipalevaluationpilot.html “Perception Guidance”.

	Student Achievement/School or Program Performance Data: 
	On an annual basis, principals and district administrators develop, revise, and implement their Action Plan designed to improve student achievement or school or program performance. The Nebraska Department of Education provides a rubric that rates (across four performance levels) the plan: 
· Quality and rigor of the Action Plan
· Effectiveness in implementing the Action Plan strategies
· Accomplishment of the Action Plan goals

	Professional Development Data:
	Each year the principal or district administrator develops and implements an Individual Professional Development Plan in collaboration with his or her evaluator. The Nebraska Department of Education provides a template for the development of this plan based on the results of the administrator’s most recent summative evaluation.  The evaluation of the Individual Professional Development Plan includes an assessment of the quality and rigor of the professional development goals, the implementation of the strategies, and the plan’s results. 

	Self-assessment/Reflection: 
	The use of principal/district administrator self-assessment is a recommended but not mandatory element of the overall evaluation. 




Pilot Implementation: 
Seventeen districts piloted the Teacher and Principal Evaluation model in 2013-2014 and 2014-2015. Pilot districts went through the same initial training: either a Marzano or Danielson administrator training as well as the same training on developing and implementing Student Learning Objectives (SLOs). Regional Educational Service Units supported these districts throughout the pilot, providing consistent support and professional development for administrators and staff related to: 
· Studying, selecting, and implementing an instructional model
· Training for administrators on walkthrough evaluations and follow up conferences
· Developing and implementing Student Learning Objectives and Action Plans
· Professional development plans

Representatives from the Nebraska Department of Education and from Educational Service Units provided consistent professional development on Student Learning Objectives at regional Continuous Improvement Workshops held at four sites across the state in the fall of 2014 (Appendix 1019). Representatives from all Educational Service Units across the state have Staff Developers that coordinate and share best practices as they support the pilot schools across the state. Examples of this work includes the training ESUs provide in helping schools implement instructional models. 

Implementing an Instructional Model
Example: (Educational Service Unit 6)
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YEAR ONE -- Training and Implementation Plan 
Prior to start
· Commit all administrators to the use of an Instructional Model
· Select Pilot Team Members who will also serve as Team Leaders
· Consider compensation for team leaders
· Systematically establish groups of 6-8 team members (from different content areas and grade levels)
· Consider what text, if any, you plan to use to support the implementation

Time Commitment
All staff:  Four meetings per year for approximately 3 hours each to receive training on the model (two hours) and work with teams utilizing a designated protocol (one hour). 
Session One:  Lesson Segments Involving Routines (DQ 1, 6)*
Session Two:  Lessons Segments Content (DQ 2, 3, 4)*
Session Three:  Lesson Segments Enacted on the Spot--Engagement (DQ 5)*
Session Four:  Lesson Segments Enacted on the Spot (DQ 7, 8, 9)*

Team Leaders/Pilot Team: Approximately, once per month (4-7 times) for two hours at each meeting to preview material, review progress of goals, and work with administrators to maintain modeling and support. 

Administrator Responsibilities
Goal:  To actively support and encourage the implementation of the Instructional Model.
· Commit time and resources
· Be actively involved in the training
· Practice the strategies encompassed in the model
· Follow the Administrator checklist

Team Leader/Pilot Team Members Responsibilities (Note:  Team Leaders will serve as Pilot Team Members.  During year one they will participate in activities (e.g., instructional rounds, video self reflection, and goal setting) that participants will complete during year two.) 
Team Leaders:
Goal: To build capacity within the organization and aid in the management of goal setting and reflection.
· Serve as Table Leaders during the training
· Serve as Building Leaders during Instructional Model implementation
· Lead a team of teachers through the process
· Coordinate implementation of between session assignments
· Coordinate team reflection
· Provide guidance and input to building administrators
· Complete instructional leader/instructional coach training 
Pilot Team 
Goal: To build leadership capacity for the year two implementation of Becoming a Reflective Teacher* (BART) study and reflective practices.
· Complete a self audit
· Set instructional goals
· Engage in Focused Practice
· Receive Feedback
· Video Self Reflection
· Student surveys
· Student Achievement Data
· Progress Charts
· Participate in Instructional Rounds
· Train as leaders
· Complete Rounds and debrief

Staff Member Responsibilities (ALL)
Goal: To train all staff members on the Instructional Model and implement a consistent protocol for goal setting and reflection. 
· Training on the Instructional Model*
· Routines:  
· DQ 1: Learning goals and feedback
· DQ 6: Procedures
· Content:  
· DQ 2: New Content
· DQ: 3 Practicing & Deepening Content 
· DQ 4: Generating & Testing Hypotheses
· Enacted on the Spot
· DQ 5: Engagement
· DQ 7: Adherence to Rules and Procedures
· DQ 8: Building Relationships
· DQ9: High Expectations
Resources
· Team Time Protocol
· Google+ Community (leader only)
· Snapshots for administrators 
· Charting progress (scatter diagram)
· Administrator checklist

YEAR TWO -- Training and Implementation Plan

Administrator Responsibilities
Goal:  To actively support and encourage the implementation of an Instructional Model.
· Commit time and resources
· Be actively involved in the training
· Model goal setting and reflective practices
· Follow the Administrator checklist

Team Leader/Pilot Team Members Responsibilities (Team Leaders will serve as Pilot Team Members)
· Team Leaders guide their group through Becoming a Reflective Teacher* (BART) chapters 3-6 in tandem with the large group trainings.
· Team Leaders transition into the role of Instructional Leader as Staff Members work through the process of reflection and goal setting.
· Team Leaders lead Instructional Rounds and model the proper protocol for rounds.

Staff Member Responsibilities (ALL)
· Utilize Becoming a Reflective Teacher* (BART) chapters 3-6 to guide in the following:
· Complete a self audit
· Set instructional goals
· Engage in Focused Practice
· Receive Feedback
· Video Self Reflection (e.g., Google form, Checklist)
· Student surveys
· Student Achievement Data
· Tracking Progress
· Participate in Instructional Rounds
· Pilot Team and others serve as leaders
· Complete Rounds and debrief
Resources:
· Team Time Protocol
· Google+ Community (all)
· Administrator checklist
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Following the two-year pilot in seventeen Nebraska schools, the Nebraska Teacher/Principal Evaluation Framework will be available for statewide implementation in the fall of 2015. 

“[We need] technical support for the accountability—we understand the model, have professional development for the model, but could use support with a tool to track teacher performance.”
                                             --Nebraska superintendent



	Phases of Implementation:

	Phase I: Leadership/Steering Committee--Spring, Summer, Fall 2012

	Phase II: Design/Training Phase--2012-2013

	Phase III: Pilot School Implementation--2013-2014 and 2014-2015

	Phase IV: Voluntary Statewide Implementation 2015-2016



The Nebraska Department of Education has submitted its budget request to include an Effective Educator Coordinator position that would work with Education Service Units, districts, and schools to provide ongoing professional development and technical assistance that will include: 
· Training for administrators in selecting and implementing an instructional model, designing student learning objectives, and planning/scheduling professional development in collaboration with ESUs for their transition to the Nebraska Teacher/Principal Evaluation Framework.
· Training on effective walkthrough observations and after-observation conversations.
· Training and support for designing individualized professional development plans for every teacher and administrator aligned with evaluation. 

The long-term vision for Nebraska’s Teacher/Principal Evaluation
The Nebraska Department of Education continues to build capacity across the state for teacher/principal evaluation models that align with the performance framework in collaboration with Educational Service Units, the Nebraska State Education Association, and the Nebraska Council of School Administrators. 

Building capacity requires the development of technology infrastructure and interface to support walkthrough and full-class evaluations, Nebraska Learning Cloud repositories of professional development that align with individual professional development plans, short feedback loops to document students’ progress toward mastering student learning objectives, and surveys and analysis for teachers and principals to utilize in gathering perceptual data. These applications, available through Nebraska’s Learning Cloud environment, will be accompanied by professional development and ongoing support. 

The AQuESTT framework provides Nebraska with the opportunity to more fully support the development of effective educators so that every Nebraska child has access to high quality instruction. Continuous improvement of instruction is at the core of Nebraska’s Teacher and Principal Performance Framework; it is not about hiring or firing, but about developing and supporting our educators. Ongoing evaluation and individualized professional development plans for all educators will create the opportunity to connect teacher recertification in the state to documented evaluation and evidence of professional development. 






Sample Format for Plan

Below is one example of a format an SEA may use to provide a plan to meet a particular principle in the ESEA Flexibility.

	Key Milestone or Activity

	Detailed Timeline
	Party or Parties Responsible
	Evidence (Attachment)


	Resources (e.g., staff time, additional funding)
	Significant Obstacles
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2014 State Board of Education Public Policy Forums – AQuESTT Preliminary Report

	
Dates

	
Locations
	Number of Participants
(including  facilitators/recorders)
	
Participant Representation Overall

	September 25
October 20
October 21
October 23
October 27
October 29

	North Platte
Scottsbluff
Kearney
Norfolk
Omaha
Lincoln

	44
56
48
51
41
52
	Superintendents - 37
Principals - 34
Teachers -22
Directors (Curr/Sped/Student Services - 22
Higher Ed -12
	Community Members 21
ESU representatives - 39
NDE - 21
Other - 26
State Board - 6

	
	
	Total                 252
	
	



	Forum Questions
	Major Themes


	1) Should future versions of the accountability system be expanded to include other indicators of a quality education system?

	 Yes, future versions should include indicators such as:
· Growth and Improvement
· Mobility
· Attendance
· Teacher Effectiveness

	2) Do the AQuESTT tenets represent the key areas of investment to allow students and educators to be successful?  Should there be others?

	No additional tenets are needed, the following areas of focus could be added to the existing tenets:
· Military as a career path – Tenet 1
· Out of home placement, juvenile justice, migrant, military, alt. education – Tenet 5
· Life skills, financial literacy, human relations skills – Tenet 1
· Early childhood and equity of resources – embedded throughout all tenets
· The benefit to students should be obvious throughout the tenets

	3) How can we best unite state, district, community, and business efforts to advance the mission of excellence for all educational systems, resulting in learning, earning, and living for all Nebraskans?
	Communication and Engagement
· Comprehensive plan to include all stakeholders – education, business, community, policy makers



2014 State Board of Education Public Policy Forums – AQuESTT Participant Response Themes

Key Question:
The State Board has established AQuESTT as a framework for a next generation accountability system to be developed and phased in over time. It begins with the implementation of the Quality Education Accountability Act revised by the Nebraska Legislature (LB 438) that will rely on data collections available for the 2014-15 school year including student participation and performance data on statewide assessments and graduation rate.

Should future versions of the accountability system be expanded to include other indicators of a quality education system?

	Forum Location
(Date)
	North Platte  (September 25)
	Scottsbluff
(October 20)
	Kearney
(October 21)
	Norfolk 
(October 23)
	Omaha
(October 27)
	Lincoln
(October 29)

	
Summary
of 
Responses
	
1) Mobility rate needs to be a part of the accountability system.
2) Assessment scores should not be tied to teacher evaluations in a single year, but trends should be examined for success/failure of instruction.
3) Need a P20 Data System that is linked into HHS and juvenile justice.
	
1) Consider mobility and impact of poverty.
2) Assessment results should provide only the baseline indicators.
3) Consider comparing schools with similar demographics.
	
1) Growth should be included.
2) Look beyond performance on a single test.
3) Resources available to schools should be a factor. 
4) Use the concepts behind the tenets to classify schools.

	
1) Other indicators should include growth, improvement, and attendance.
2) Additional indicators: growth, mobility, 5-6 year graduation rate, and teacher effectiveness.
3)  Growth and improvement should consider students who have been enrolled for 6 consecutive semesters.
	
1) Growth and improvement  should be included; growth should be the focus.
2) Attendance and mobility should be considered.
3) The indicators should be aspects over which schools have control.
4) Teacher performance should be included.

	
1) Student growth should be an indicator.
2) Other measure of effective schools should include the social and emotional heath of students and school safety.
3) Mobility is an important indicator.






















Key Question:
AQuESTT includes six tenets for a quality educational system in Nebraska.  

Do these tenets represent the key areas of investment to allow students and educators to be successful?  Should there be others?

	Forum Location
(Date)
	North Platte  (September 25)
	Scottsbluff
(October 20)
	Kearney
(October 21)
	Norfolk 
(October 23)
	Omaha
(October 27)
	Lincoln
(October 29)

	
Summary
of 
Responses
	
1) Tenets should be part of the classification process
2) Elements of early childhood fit in all of these tenets.  
3) Add military as a career path (Tenet 1); 
4) Tenet 5-Transitions – include out of home placement
5) Missing the voice of birth to three in this process  









	
1) Embed fiscal and community resources in every tenet.
2) Consider the numbering and ordering of the tenets…they shouldn’t be ranked or weighted.
3) Tenet 6 is important but schools may not have equitable access to opportunities.
4) In Tenet 5, watch for other transition such as migrant, juvenile justice, alternative education, military.
	
1) Early childhood should be embedded throughout the tenets.
2) Teacher preparation is key to Tenet 4.
3) Is there a better term than assessment for Tenet 2? Perhaps student achievement.
4) Establishing the research base for the tenets would be important.

	
1) No additional tenets needed.
2) Yes, tenet 6 is very important to ensure equitable opportunities. 
3) Tenet 1, life skills, financial literacy, and human relations skills.

	
1) Additional tenets are not needed.
2) Student mental health and safe schools need to be included somewhere.
3) Need to measure student efficacy somehow; it’s a better predictor of success than test scores.
4) Transitions could be part of College and Career Ready.
5) The inter-connectedness of these tenets (part of a system) should be emphasized.

	
1) NO need for additional tenets, but some could be expanded to address such areas as: curriculum and safe schools.
2) Assessment should have meaning to students, such as ACT, MAP.
3) The tenets need to reflect allocation and equity of resources
4) This model could show more than even the current accreditation process.
5) Make sure consumers see the balance/interplay between the tenets.


Key Question:
How can we best unite state, district, community, and business efforts to advance the mission of excellence for all educational systems, resulting in learning, earning, and living for all Nebraskans?

	Forum Location
(Date)
	North Platte  (September 25)
	Scottsbluff
(October 20)
	Kearney
(October 21)
	Norfolk 
(October 23)
	Omaha
(October 27)
	Lincoln
(October 29)

	
Summary
of 
Responses
	
1) We want to offer credit to districts offering AP/DC Courses
2) Help community understand the purpose of this new accountability system.
3) NDE needs to provide resources and support to develop training and model courses that students and schools can use to help meet some of these concepts.


	
1) For schools in the Panhandle to buy-in, they need to feel valued.
2) It will take everyone: schools, business, community, legislature.
3) Communities need to work with school districts to help develop successful career pathways.
4) Communication must be shared with all stakeholders.
5) Need more connections with local businesses.
6) Provide more support to schools in making positive connections with families.
	 
1) Support the connections between schools that will help all improve.
2) Continue the conversations and communication with all stakeholders.
3) An effective statewide plan to improve all schools must have the flexibility to allow for differences among schools and communities.
4) Improve communication between NDE and local school boards.
	
1) Communities and schools should collaborate to address mutual needs. A good example is via career academies.
2) Communication and collaboration between schools and businesses are critical.
3) Create a statewide communication plan to inform all stakeholders.
4) This needs to be part of a statewide vision for education.

	
1) Develop a comprehensive communication plan to include key stakeholders.
2) We MUST engage all stakeholders to ensure authentic career readiness opportunities are available.
3) Important to unite, but not mandate.
4) Communication is KEY.
5) Re-tool career end so that education and businesses are communicating.
6) Build ownership among all stakeholders.
	
1) Communication, communication, communication.
2) business, education community, and policy makers must work collaboratively to develop a shared vision.
3) Validate all parts of the larger education ecosystem – education at any place at any time
4) Communicate the framework well with the community.



AQuESTT Student Forum
(What are your initial thoughts/reactions to the information about AQuESTT presented by Dr. Wise?  What questions do you have?

Makes sense more than just assessments being judged. It’s good to focus on more than just NESA tests. Way too much focus on NESA, classmates just focus on that and it’s too much emphasis. Would like to see how they will achieve / evaluate. Good to focus as much on teaching as students. It’s nice to have CTE at NDE; business teachers, etc working with counselors more for college-ready prep. A lot of counselors don’t ask the right questions and don’t have direction on how to apply for scholarships. A lot of seniors don’t know what to do. Scholarships and financial aid information isn’t readily available. Counselors aren’t often available (North Platte). Some schools have a whole class period for scholarships; that would be wonderful (all agree). 
Summary: teachers are responsible as students, 50/50. How will it be measured? How will it be executed and tailored for each school (not a one-size-fits-all). 

From your perspective, what are the characteristics of an excellent school?  Please be specific.
Teachers make an excellent school. They’re there 20 min before school and they are “there” for the students. When students excel, the schools should do more to recognize them. Getting the talents recognized. Equal access and opportunity makes an excellent school. Some are good at science and math, but not so good at reading and language-based. Activities make a good school (not sports, but other activities). FBLA and etc, other extra-curricular activities other than sports – clubs and organizations to help kids be involved and plugged-in, opens minds. Classes need to be more lenient, because some classes require too much time and it doesn’t allow enough time to pursue other goals and interests. Relevancy of what’s being taught is important – what will help the student in the future. Rather than focus on what you need to pass a test rather than building resumes, cover letters, college preparation. Good to get hands-on experience and relevant coursework. If the student isn’t forced to spend extra time to focus on required work, they can work on projects they’re more interested in and follow career and college goals. An excellent school also helps kids get breakfast even if they don’t make it on time. Good schools allow a student to get eight classes a day to maximize time spent. They also identify kids who need more remedial assistance as well as AP. But some schools put too many kids in one of those two groups. If you miss a day, it’s good to be able to make up time missed. Teachers can help the kids keep up the pace and not get too far ahead, leaving students behind. Good schools have teachers that take extra time to make sure the whole class is up to speed on the lessons before moving on. Sometimes there’s a feeling of throwing out into the middle of the sea without help. Students get handed a packet of information and learn on their own, or return from a trip and have a test sprung on them with no flexibility. 

Summary: Focus on college and career readiness. When students get out of high school, they need to be ready for college or a career. Maybe make teachers be there a set time. At least 20 minutes before school starts. Some of them have meetings and etc., so not available. If student getting there in the am, they should too. How the school is organized, both teacher and student need to be accountable. Equal opportunity for all students. Wants to know the relevancy of the work that’s being done.
What does the phrase “college and career readiness” mean to you?

How will you know that you’re ready for college or postsecondary education?

Assessment and testing are a part of our educational system.  In your opinion, what types of assessments are most valuable to you as a student?  Why?

As a student, what assessments have little value to you?

How can you, as a student, best demonstrate what you know and can do in a given subject area?
Testing is a hard way to show knowledge. Sometimes projects are better to demonstrate your knowledge. Not everyone retains things the same way – some audio, some visual, some written. Sitting at a computer you can lose focus and attention. Self-described “straight a” student said she is horrible at taking tests. Hands-on projects helps a lot. Students feel negatively about themselves if they fail a test, and they might have the knowledge the test doesn’t cover. Maybe instead of re-taking a test, some students can explain their knowledge orally rather than written. Talking things out helps rather than formally writing it to a test. “If you can teach something, you’ve learned it yourself.” Instead of taking a test, the teacher could have a conversation with the student to evaluate knowledge base. You can gauge a student’s skill and their confidence level when they say “I’m going to fail this” just because they have test anxiety. For instance, vocabulary tests are difficult because it’s rote memorization. But if they are integrated, students learn it better. Teachers might say “come in and talk to me about what you did wrong” but students almost never do that. The process is often wrong and the teacher doesn’t clarify what’s happened. Projects would be a better way to test, because when a student fails a test it’s so demoralizing it often sets up failure. There’s a difference between learning something for the test or learning because you want to know more. Students want to be able to know how this information being delivered is going to affect them rather than “just to pass the test” they must learn the information. A paper “why I did what I did” and analyze a project is always more relevant. It’s motivating to have teachers tell how this will build on future lessons or how they will be affected by the information.

Summary: Tests are ok, but not always correct answer for a lot of students. Do projects, papers, more engaging things for students that are creative and interesting. If a student can teach what they have learned, then it shows they get it. Offer multiple modes of assessment. Standardized test is one piece only of assessment. 

What characteristics do you think make a great teacher?
Being open and there for you. Connect with and work with students. Understand they’re an expert, but students learning for the first time. Accessibility and interact with people so they can understand. What are we learning? Why are we learning it? Tell me why we’re doing this. Sometimes teachers go too fast. Teachers need to engage students and make sure they have their attention. 
Summary: be open and available. Accessibility. Be there in the am to greet students and be available. Teacher needs to be enthusiastic. Makes it impossible to get bored in class. A great teacher understands students have more than just their class. Take individualized approach and have more engaged learners. 

What types of experiences have helped you make the transition from middle school to high school (or high school to college)?  

What can your school do in order to help you reach your college and career goals?

Say one thing to Comm Blomstedt about student accountability. What would you share? What would you share with your fellow students? 
Schools shouldn’t be a government but a community. Wish schools weren’t compared to each other. Hates how schools are ranked on NESA testing, doesn’t really reflect what your school is. The tier rating and ranking against each other isn’t fair. There can’t be a one size fits all. It should show how your school can grow. Get rid of numbers, class rank. That’s what stresses kids too much. “Nebraska has the best schools” applies undue stress on students. Some administrators focus on the overall picture so things aren’t perfect, but better. GPA system isn’t always good, focus too much on how things look on paper than how student individually is as a person. 
---------------------------------------------------------------------------------------------------------------------------
A QuESTT Student Forum 
What are your initial thoughts/reactions to the information about AQuESTT presented by Dr. Wise?  What questions do you have?
· Liked it a lot because it just wasn’t about assessments
· Likes that there are six tenets involved.
· One question. How much standardized testing will be involved?
· Recognize that it is not just about testing. Community focus is important.
· What is the implementation plan? Assessments makes it easy. These other pieces may be more critical. How will the new things (testing?) be implemented?
· Glad that we are accountable. How will make NeSA tests more personal; not just for school pride. 
· Juniors reward last year; got an opportunity to have an honor period or an “out” period. One way to strive for a good score. How do you motivate students to score well?
· In one school, from December on, advisory period was on NeSA, the test preparation for NeSA. By the time the test happened in March, students did not want to take the test; didn’t care about the outcome, because they were tired of all the preparation for one test.
· One school district doesn’t know much about NeSA.
· Wishes school told more about NeSA.
From your perspective, what are the characteristics of an excellent school?  Please be specific.
· School is outstanding. But no way to know how to motivate the students the best.
· Opportunity is the biggest thing. Community involvement is important to students. Support, such as school board, officials, showing support. Norris very supportive; there, community is important. School board input/support is important. Opportunities and support is the most important item. 
· FFA conference call. Next steps; how do you get yourself in a positive position. Involvement in organizations was important.
· Support and attitude of students. North Platte. Limited career work; more skills-based technology is offered. No sign language. Only Spanish; Chinese. Programs offered should be wider for students. As a Skills USA participant, they have maybe 50 people in chapter, but not big support in school or community. Even though football teams do not have good seasons, they have much support. Their Skills USA was the best in the state but they received little recognition from the community. Balance needs to be kept between what is offered to students.
· A school that excels in personal relationships between teachers and students is an excellent school. 
· Norfolk has Skills available. Relationship with teachers is important.
· Class size…facilitator; develop relationships. Teacher effectiveness is built by relationships.
· “Master teachers” built by being passionate about their subjects.  
What classes do you love?
· Teacher doesn’t teach out of the book. Lectures are more like storytelling. Passionate teacher about history makes the class a better class. Don’t just tell me what the book says. 
· Sociology same in Norfolk. Passionate. Sticks with you longer, and helps you remember the content of the class. 
· Discussion type classrooms are better. Circular set up more comfortable. Students get to see opinions of each other. Like it when teachers teach outside of the curriculum; dig deeper. 
· Seeing teachers involved in things outside of school is important for teacher involvement and student engagement.
· Not learning out of a book. New generation of students. Different student engagement. Personal spin from teachers is important.
· Incorporate real life into curriculum. When am I ever going to use this? Big deal to implement in curriculum.
What does the phrase “college and career readiness” mean to you?
· “Take charge class” offered but students don’t like it. Feel forced to take it. Real world mindset now; job application, etc.
· Not in North Platte is anything like “take charge class” offered. 
· Career academy program. You take the class in another place; expensive to take the class outside of the school building. Seward. So, people do not take it because they cannot afford the extra money.
· Career readiness. Alienates students who don’t know what they want to do. 50% of students don’t know what they want to do. Classes ineffective for them.
· Have to know what they want to do, otherwise they are ineffective. 
· How to do? Expose to other things earlier?
· Lincoln SE. Took a class, but changed his mind about that career path after he actually to a class in what he thought his career path would be.
· Education Quest? Model? Can identify career paths. Students need help to see the different paths.
· Need to learn what NOT to put on your college apps. Ready for life/ not offered in North Platte. Seniors not getting help from guidance counselors.
· Need to be emotionally and mentally prepared for testing.  
How will you know that you’re ready for college or postsecondary education?
· So many people take a year before they go to college.
· You’re not ready until you go and begin. Steep learning curve. 
· Go on a visit to the college. 
Do you think ACT preps students?
· No. no creative thinking; no cognitive thinking. Just covers three areas.
· Some have test anxiety. Applies to all assessments, not just ACT.
· May be a useful tool, but not everything should rest on it.
· Predicting success of college student in college.
· Keep the context of what the assessment is gauging.
· Puts extra pressure on students that is not necessary.
Assessment and testing are a part of our educational system.  In your opinion, what types of assessments are most valuable to you as a student?  Why?
· How will they assess these tenets?
· Portfolio-based and performance-based tests may be better.  Student did a research project on this. Should have more than test scores. Lots of kids just take the test but don’t participate in class or come to school. Class participation helps everyone learn. Look more at how you act and participate in school; your personal growth as an individual. Participation should count in your overall evaluation.
As a student, what assessments have little value to you?
How can you, as a student, best demonstrate what you know and can do in a given subject area?
What characteristics do you think make a great teacher
What types of experiences have helped you make the transition from middle school to high school (or high school to college)? 
What can your school do in order to help you reach your college and career goals?
What would you tell Commissioner Blomstedt?
· Glad to know that state board appreciates student’s voices. Glad that they got kids from all over the state to attend today.
Take back to school:
· Want to know what students think.
· Glad to interact with other students around the state.
· All building to being contributing members of society. Career readiness builds to this.
· Can make a change in education.
· Importance of individual lesson programs. More individualized lesson plans.
-----------------------------------------------------------------------------------------------------------------------
What are your initial thoughts/reactions to the information about AQuESTT presented by Dr. Wise?  What questions do you have?
Really liked the categories, it is very important. I think that school spirit is the most important. The lack of school spirit is very heartbreaking. The way to get it is to invite people to attend events.
If the kids are going out and being successful, it will really help.
Making things more exciting for new students. 
From your perspective, what are the characteristics of an excellent school?  Please be specific.
Getting students prepared for after high school, students get a general idea of what they want to do. Counselors helping out the students as much as possible.
Students having good relationships, believing in themselves in knowing that they can succeed. Good educators who really truly want to help the students. Having different career clubs helps students be more motivated to continue their education.
Assessment and testing are a part of our educational system.  In your opinion, what types of assessments are most valuable to you as a student?  Why?
A school offered to students an incentive, if they beat last years scores, they got a half day off from school.  Students  take the ACT more seriously because it affects them more. Teachers don’t make the NESA out to be serious. Teachers would rush students to learn more about what is all involved with taking the test.
What characteristics do you think make a great teacher?
Student’s perspective of the teacher makes them a great teacher. Teachers gain students respect when they individualize their plans to meet their student’s needs. Teachers who take into account students opinions, which means they really care. 
Maybe a survey or questionnaire, each student could list strength and something to work on half-way through the year. The teachers would be able to see what they can improve on and see what they are doing well on and what all needs work.
Most students don’t take surveys seriously; maybe interviews would work out better to assess a teacher.
What types of experiences have helped you make the transition from middle school to high school (or high school to college)?  
Having connections and really knowing that you had a support system makes it really helpful.
Offering leadership roles to students and letting them be responsible for things on their own.  Leadership positions definitely play a huge role in helping students transition to college or a new school.
Really trying to get students get more involved will help, maybe a little push to show them they need to be involved.
Go to Club organizations and ask questions.
When a kid is more involved they are more apt to do better, show up to school, and be successful.
FBLA & FCCLA give students confidence because they have someone to talk to, someone to guide them.
Counselors need to push students to do things they like and that interest them.
What can your school do in order to help you reach your college and career goals?
Teachers suggesting things that you can do to help you be successful.
Counselors are really the main person that needs to be connected with the students, they need to stay in contact and keep them going on the right track.
Real life skills, mortgages, taxes, etc.…
1 Thing to commissioner:
A wide portfolio of testing to access students would be most affective.
If students know that it is important they will take it seriously.
With projects, everything will be different, not standardized like every other student.
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Nebraska taps feds for help applying for No Child Left Behind waiver
By Joe Dejka / World-Herald staff writer | Posted: Friday, December 5, 2014 1:00 am
The federal government has offered technical assistance to help Nebraska apply for a waiver from the No Child Left Behind Act, a state official said Thursday.
A team from the Nebraska Department of Education has been tasked with writing the lengthy waiver application.
Approval by the U.S. Department of Education could free public schools from the onerous federal achievement targets in the 2001 law and the penalties for not meeting those targets.
Nebraska officials seek to substitute their own accountability system for the federal one.
That system, under development, is dubbed the AQuESTT: Accountability for a Quality Education System, Today and Tomorrow.
Although details have yet to emerge on how the system will work, officials say it will be aimed more at helping failing schools improve than punishing them for missing targets.
State lawmakers mandated that the system include a way to identify and intervene in the state’s lowest-performing schools.
Writing the application are two employees of the Nebraska Department of Education: Matt Heusman, a data research and evaluation specialist, and Aprille Phillips, student achievement director.
Nebraska Commissioner of Education Matt Blomstedt said federal officials have agreed to help the team comb through waivers granted to other states to help Nebraska craft a waiver likely to win approval.
“It’s really critical we design it the way we want it,” Blomstedt said Thursday.
Officials hope to produce a draft of a waiver plan by February.
In addition to winning federal approval of its accountability system, Nebraska will have to show that its academic standards prepare students for college and careers. The state will also have to demonstrate it has quality assessments for measuring student achievement and has teacher evaluation systems that take into account student achievement.
Contact the writer: 402-444-1077, joe.dejka@owh.com
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State Council Meeting Agenda
Cornhusker Hotel
333 South 13th Street, Lincoln, NE
Arbor Rooms 1 and 2 (Lower Level)

December 12, 2014 – 9:00 a.m. to 3:30 p.m.

    		8:30 a.m.	Sign-in and Refreshments

	9:00 a.m.	Call to Order; Welcome

1.  Business Meeting
a. Approve Agenda (Roll Call Vote)
b. Approve Minutes of June 3-4, 2014 Meeting (Roll Call Vote)
c. State Council Membership 
d. Excellence in Education Award Nomination Discussion

2.  AdvancED Council Update – Fall 2014 PowerPoint

		BREAK

3. External Review Data-NE Institutions 2013-2014 discussion

4. External Team Preparation
A. Report on Team and Lead Evaluator requirements
B. Workspace and Resources
C. Overview of Team Training

5. ASSIST Update
a. Student Performance and Stakeholder Performance
b. Surveys
c. APRs
		LUNCH

6. Rule 10 Update on Sec. 009 Continuous Improvement and AdvancED

7. AQuESTT/Waiver Information/Discussion and connections to AdvancED

		8.   Accreditation Review and Action 
A. Updates on District, School, and ESU accreditation in Nebraska
· Special Reviews
-Raymond Central Public Schools
-Educational Service Unit 9

B. Review of APRs - Systems
· Alliance Public Schools
· Columbus Public Schools
· South Central Unified NE #5

C. Review of Accreditation Reports for districts and schools that held Fall 2014 reviews
· David City Public Schools				11/2-5/14
· Douglas County West Community Schools	11/9-12/14

D. Accreditation Recommendations (1 Roll Call Vote to recommend               continuing accreditation)

BREAK – Sundae Surprise

		9.   Professional Development Review/Planning
	A.  Continuous Improvement Workshops
· North Platte, Sept. 25-26, 2014 	Attendance 103
· Kearney, Oct. 6-7, 2014 		Attendance 169
· Norfolk, Oct. 23-24, 2014 		Attendance 157
· Omaha, Oct. 27-28, 2014 		Attendance 220
	B.  Lead Evaluator Training
· Lincoln,  May 29-30, 2014 	Attendance 20
· Lincoln, August 25-26, 2014 	Attendance 31
· Kearney, August 28-29, 2014 	Attendance 32

		10. Commission Report from Curtis Case
		11. Future Meeting Dates
		12. Other Items

		ADJOURNMENT











State Accreditation Committee Annual Meeting
Friday, January 16, 2015
NSEA, 605 S 14th Street, Lincoln, NE
9:00 a.m. – 3:30 p.m.
[bookmark: Agenda]AGENDA
9:00 - 9:15	A.  Opening of the Meeting 
		1.  Call to order; Declare Quorum Present; Establish Legality of the Meeting
		2.  Welcome, Introductions, and Opening Comments
		3.  Brief Overview of the Purpose of the State Accreditation Committee
		4.  Acceptance of Agenda - ROLL CALL VOTE 
		5.  Approval of Minutes of May 22, 2014, Meeting - ROLL CALL VOTE

9:20 - 9:50	B.  Purpose and Direction - Matt Blomstedt, Commissioner

9:50 - 10:15	C.  2015 Legislation Update & Implications for Rule 10 - Brian Halstead, Asst. Commissioner

10:15 - 10:30	D.  Current Status of Rule 10 - Freida Lange, Accreditation & School Improvement

Break 10:30-10:45

10:45 - 11:05	E.  ESEA Flexibility Waiver Overview – Aprille Phillips and Matt Heusman
11:05 - 11:20 	1.  Principle 1 – College & Career Ready Standards, Donlynn Rice, Curriculum Dir.
		2.  Principle 2 – Accountability Model (A QuESTT)
11:20 - 11:45 			a.  Classification Component - Valorie Foy, Assessment Dir.
11:45 - 12:00 			b.  A QuESTT Model - Sue Anderson, Accreditation
12:00 - 12:45	 		Working Lunch (Mini-Policy Forum on A QuESTT)

12:45 - 1:10			c.  Debrief A QuESTT Conversation and Continue A QuESTT Overview

1:10 - 1:30 	 Principle 3 - Teacher/Principal Evaluation (Supporting Effective Instruction & 
			Leadership) Donlynn Rice, Curriculum
1:30 - 1:45 	Waiver Timeline and Summary, Aprille Phillips and Matt Heusman
1:45 - 2:15	Education Data Systems, Legislative Study - Russ Masco, Data, Research & Evaluation

Break 2:15-2:30

2:30 - 2:50	Update on School Security Timeline, Suicide Prevention - Jolene Palmer, School Safety Dir.

2:50 - 3:10    Certificates & Endorsement Issues - Sharon Katt,  Adult Programs

3:10 - 3:20  “A QuESTT EmPowered by Data” Conference and Continuous Improvement Workshops 
				-Dennis McGuire and Don Loseke

3:20 - 3:30		J.  Other

		K.  Adjourn Meeting by 3:30 p.m. 	
						**Public comment time will be available at 11:30 a.m.


Questions for the Combined Task Force Meeting with NDE
January 15, 2015
Questions:
A. ACT Pilot
1.  ** What is the long term vision and ultimate purpose of the ACT pilot?
2.  ** Will statewide administration of ACT be in our near future?
3.  ** What is the long term vision with ACT and NeSA?

B. NeSA Testing and Reporting
1. Is it possible to change the grade levels that are tested?  (high school especially)
2. What are thoughts on real-life setting / tools like spell check for NeSA-W?
3.  ** How does the new accountability system A QuESTT compare to NePAS?
4. Will NDE ever consider NWEA-MAP for the high school state exam?
5. Changes to NeSA?
6. What specific format changes will be occurring with NeSA tests over the next several years?
7. NeSA ELA open ended questions?  Will it affect scoring? In what ways?

C. Cradle to College
1. What is your vision of Early Childhood Education?
2. Is there an anticipation of a cradle to college data dashboard?  How will districts plan for this for State information systems?

D. Student Information System
1. Will there be recommended student information systems in NE to feed into the State SLDS dashboard?
2. Are we going to have a statewide student information system?  If so, when?
3. What is the status of the EdFi State Dashboard project? (Advisor)

E. Standards
1. What is the updated timeline regarding Math Standard changes? Concerns?

F. Common Core
1. Will state college and career standards be aligned well enough with Common Core to allow the purchase of new materials?
2. What is NDE’s position on the adoption of Common Core statewide?


G. Visioning / Goals
1. Will there be $$ to back up the state vision/mission?
2.  Is there a plan for the Professional Development systems (#4) under Goal 2?
3. What is the expected interface between the legislative visioning process and the commissioner’s 6 tenets?
4.  ** Can we expect future assessments to reflect the increased rigor of the revised ELA standards and eventually the revised math standards?
5.  ** Will the statewide writing assessment reflect college and career readiness standards where students are responding to text and using text evidence to support ideas?
6. How is the visioning process at NDE similar / different to the legislative visioning process?
7. What is the plan to improve the NRT section of the SOSR?
8. Talk about Aspire, do you know any more?

H. NCLB Waiver
1. What would it take for the NE Board of Education to request a waiver from No Child Left Behind (NCLB)?
2. What do you see as the best next steps for Nebraska in influencing Federal NCLB?
3. Will school districts still have NCLB sanctions if Nebraska gets a waiver?
I.  AQuESTT
1. Can you provide specific information about AQuESTT processes that will be used to rate buildings for next year?
2.  ** How aligned is the Nebraska legislature’s visioning process, State Board of Education’s six Tenets of a AQuESTT, and NDE’s accountability process?
3. ** What will the process be for making any future changes to the AQuESTT rating system?
4. ** What is the time frame and plan for AQuESTT?
5. Overview of AQuESTT?
6. What is the decision on how NDE will rate both the school district and schools? Specifically, what is the weighing for growth, improvement and status (scale score) ranking?
J.  Rule 10
1. The suggested revisions or additions to Rule 10 include requiring CPR as part of the personal health curriculum in high schools.
a. Where does this come from?
b. Is there a funding source for this requirement?
2. Will Rule 10 still require NRT admin cost, limited use of data, lots of tests?
3. Does STARS from Renaissance Learning meet Rule 10 requirements for NRT?

January 20, 2015
SDA Business Meeting
ESU 10 Kearney, NE 10:00am-3:00pm
Conference Room B
Current Membership List
ESUSDA e-mail list - add yourself if necessary.

10:00am Welcome
Introduce guest: Teresa Osborn, CIA Director at Cozad Community Schools
Electronic Connections: SDA Wiki, DL Connection Dial: 164.119.46.1##5300

Strategist Report- Janet

ESUPDO Mission/Vision discussion- Janet

NDE Updates
Deb Romanek- Math Standards DL from Lincoln

Diane Stuehmer- AYP DL from Lincoln

Jolene Palmer- School Safety

Sue Anderson AQuESTT

April and Matt Heusman- Progress toward wavier

[image: lex key sda.001.tiff.001.tiff]
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Frieda- Rule 10
AQUESTT Conference will be one of continuous improvement.

Rule 10

[bookmark: January_20,_2015--Lunch_12:00pm-12:45pm]Lunch 12:00pm-12:45pm
Mentor/Mentee Lunch Conference Room G- South Wing
Crisis Team Meeting- Lunch in Teaching & Learning Conference Room

[bookmark: January_20,_2015--12:45pm_SDA_Updates][bookmark: The_mission_of_SDA_is_to_positively_impa]12:45pm SDA Updates
Technology & LMS Update- Dave Ludwig & Scott Issacson, ESUCC
Statewide Technology Plan
Safari Specs Draft
LMS Specs Draft
LB 402
LB 343
LB 49
ESUCC/PDO Calendar 2015-2017

NWEA- Amy

Literacy Cadre- Suzanne

Marzano Academy V- Suzanne & Toby

Nebraska ASCD-Jen M.
The Nebraska ASCD Summer Conference will be held at the Embassy Suites in Lincoln on June 12, 2015. Patti Albright will be presenting information about understanding poverty.

KICKS 2015- Cheryl Roche

RCD Follow-Up Activity- Kate
1:45pm Bucket Group
2:45pm Bucket Group Reports
Reminders:
January 21 Marcia Kish Training: 9:00am-3:45pm 
January 22 ESUPDO Training: 8:30am-2:30pm
3:00pm Ajourn
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Lincoln Invitation to Public Forum on Nebraska’s ESEA Flexibility Request:

The Nebraska Department of Education, at the request of the State Board of Education, is seeking flexibility from the No Child Left Behind (NCLB) requirements.  The Department is in the process of writing the Elementary/Secondary Education Act (ESEA) Flexibility Request.


Understanding that the most effective and sustained change is dependent on local involvement, we need your input. Please join us at a Policy Forum about the draft Request for ESEA Flexibility. 


March 16th at 4:15PM in the Lincoln High School Cafeteria


A Request for Flexibility from ESEA requires the State to address four principles.  These principles include: College and Career Readiness, Differentiated Support and Recognition, Supporting Effective Instruction and Leadership, and Reducing Reporting Burden. 

The presentation and discussion should last around one hour. 

If more in-depth information is desired prior to the meeting, a current waiver overview can be found at http://www.education.ne.gov/eseaflex/  and the actual draft at http://www.education.ne.gov/ESEAFlex/MarchESEAFlexibilityDraft.pdf 
Outline of Presentation:
1. NCLB and the context for ESEA Flexibility
2. Overview of Nebraska's ESEA Flexibility Request & Equity Plan
3. Guiding Questions:
A. Principle 1: College and Career Readiness
B. Principle 2: Differentiated Support and Recognition
C. Principle 3: Supporting Effective Instruction and Leadership
4. Discussion
Please Respond to this link to let us know if you are able to attend: NDE.ESEAFlex@nebraska.gov





Omaha Invitation to Public Forum on Nebraska’s ESEA Flexibility Request:


The Nebraska Department of Education, at the request of the State Board of Education, is seeking flexibility from the requirements of No Child Left Behind (NCLB).  The Department is in the process of writing the Elementary/Secondary Education Act (ESEA) Flexibility Request.


Understanding that the most effective and sustained change is dependent on local involvement, we need your input. Please join us at a Policy Forum about the draft Request for ESEA Flexibility. 


Monday, March 23rd 4:30-5:30PM
OPS Board Room at the TAC Building
3215 Cuming Street

A Request for Flexibility from ESEA requires the State to address four principles.  These principles include: College and Career Readiness, Differentiated Support and Recognition, Supporting Effective Instruction and Leadership, and Reducing Reporting Burden. 


The presentation and discussion should last around one hour. 


If more in-depth information is desired prior to the meeting, a current waiver overview can be found at http://www.education.ne.gov/eseaflex/  and the actual draft at http://www.education.ne.gov/ESEAFlex/MarchESEAFlexibilityDraft.pdf 

Please Respond to this link to let us know if you are able to attend: NDE.ESEAFlex@nebraska.gov
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Lincoln Policy Forum Feedback:

	Question 3: What support systems will help your organization prepare students to be college-, career- and community-ready?
	Question 2: How does your organization collaborate with other educational and community systems to ensure college-, career- and community- readiness?
	Question 1: How does your organization uniquely prepare students to be college-, career-, and community-ready?

	· More opportunities to have students have field trip experiences (even if walking places)
· More time in primary grades to teach social skills
· Smaller class sizes in primary to teach collaboration skills and hands-on work. 
	· Junior Achievement
· UNL-Nutrition Education
· SCC Career Academy
· Fundraiser partnerships with business/community
	· All classrooms post the year students will graduate in high schools
· Junior Achievement partnerships
· Collaborative conversations in multiple subject areas. 

	· Funding to keep programs that are working in place
	· Americorps volunteers at schools
· EducationQuest to guide students through college applications and scholarship process
	· Courses for college prep
· AP Classes
· Career Academy
· Opportunities for community awareness

	· Business support/shadowing
	· We collaborate with UNL/SCC/Nebraska Wesleyan for dual-credit courses and mentors. 
	· Provide opportunities for students of all abilities to learn—SPED to IB/AP
· Focus programs
· IB Program
· Career Academy
· Technology
· ACT Administration
· First 5 (http://www.firstfivenebraska.org/)

	· Junior Achievement
· Data collection-online software and support (Not Synergy!)
	· CAP working with civic action leaders in community
· ACT Offering
· Dual-credit with local universities
· Junior Achievement
· Field trips to local universities (i.e. UNL Law Day, UNL Red Letter Day)
	· High expectations

	· Guest speakers, teacher training, scheduled community work
	· Career Academy with SCC
· Dual-enrollment courses
· GoPo shadowing /internships 
· Work study
	· Field trips to college campuses

	· Variety of curriculum for teaching students who learn in different ways. 
	· Professional learning communities
	· SMART girls 
· VOICE
· Job Coaching
· After school clubs

	· Career Academy
· Take Charge Class
	· CLC Programs
· VOICE
· Teammates
	· EdQuest grant
· College Club
· Volunteer Service Hours
· CLC
· Taking Charge Class

	· After school credit recovery 
· More technology
· Recovery/catch-up classes
	· Impact Readers
· United Way Programs
	· Family Literacy and Impact Reading

	· CLC and after school programs
· Need more resources
· IDEAS
· Technology
· Supplies
· Allow more arts
· Allow more cross curricular work
	· Teammates
	· Social skills group
· Contribution time: Older students help younger students and students help teachers

	· More after school outs programs—theater, poetry
· More planning time and less reporting grind to provide more time with kids
	· AP/IB classes to jump start college
	· Staff development from district leadership is top-down
· Teacher to teacher professional developing (bottom/up)
· Curriculum specialists
· PLCs

	· Career Cruising at 6th grade
	· Clubs after school
· Community Night
· Time to go to work with people
	· Constructive/solid study skills
· Question ideas and encourage “out of the box thinking.” 

	· Relationships with teachers and empowerment groups
· CLC after school
	· We partner with SCC on Compass testing, college info, etc. 
· EdQuest
	· Habits of Mind (Social studies)

	· Professional development opportunities, flexible opportunities 
	· Partner with Kiwanis to provide leadership opportunities
· Food banks for giving back
· Arts programs like Lax 
· Community Centers
· NHRI through UNL
	· Study skills
· Lifelong learner questions/Ideas/Answers
· Career Cruising (6th grade)

	· Systems for at-risk students
	· Wesleyan empowerment groups
	· CLC Class (Coding)
· Homework zone after school
· Relating content to jobs

	· Parent Administrative Support
	· Community centers
· Teammates
· Student teachers
· Child guidance
	· Homeroom/study groups that help my Bryan students to be successful 
· College prep
· Improve grades/attendance/get caught up

	· Parent support programs (behavior, language)
	· We work with Wesleyan and SCC to offer dual-credit
· We have the high school graduation requirement of community service
	· PBIS/BIST Goals for Life
· Community Learning Centers for reteaching and extending learning day

	· More apprenticing
· Mentoring students for success
	· Programs: Career Academy
	· Small empowerment groups that expose students to college and career-minded experiences

	· Support and flexibility from businesses
	· Communication open-mindedness
	· College credit in high school classes
· Career academy

	· More information for non-core teachers
	· Dual-credit
· Career Academy
	· We offer AP, differentiated classes
· Focus schools
· We offer a rigorous curriculum
· Pacing is very similar across the district if students move they can be at the same place. 

	· Don Sheryll
· Trainings to staff/administration
	· Community service and job shadowing in high school
	· Focus schools
· Alternative high schools

	· Don Sheryll behavior
	· High school counselors talk to 8th graders
· Teammates
· Student teachers
	· High school focus

	· More community learning opportunities
· 
	· Junior Achievement
· UNL—School is Cool
· Teammates
· Student teachers
· Boy and Girl Scouts
	· Motivation
· Mastery
· Building solid foundation alternative

	· Neighborhood schools
· CLCs
	· Community speakers coming into school like Junior Achievement, Teammates, Bright Lights
	· New Career Center

	· More hands-on opportunities in community
	· Teammates
· Junior Achievement
	· Career academy
· Counselors helping students prepare for high school and college
· Zoo school

	· Reading programs
· Staff training
	· Pre-teacher training
· SECC, UNL
	· Zoo school
· Career Academy
· Bright Lights
· Boys and Girls State 
· Girls on the Run

	· Technology readiness program
	· Junior Achievement
	· Focus on life skills that students need in life outside of 2nd grade

	· Technology update/training
	· Dual Credit and AP classes
	· I think we are to make a shift to be more critical thinkers, for example, Close reading

	· New technology training
	· Community centers connected to schools
	· Community groups
· School garden

	· Opportunities to learn from educators who have shown success
· Class coverage to observe excellent teachers
	· Offer college credit
· Community centers
· Rec Centers
	· Career academy 
· ACT in April

	· We have several supports that provide funds, personnel, and resources
	· SCC/LPS Career Academy
	· Graduation demonstration 
· Tech school visits
· College classes

	· Building in community service hours to classes
· Partnerships with volunteer organizations (food bank, Center for People in Need)
	· Shadowing Programs in community
· UNL Days

	· Zoo school
· Career Academy

	
	· During PLCs we have speakers and resources presented so that we can better help our students
	· Offering rigorous classes
· Students participate in student vote
· Students are required to do community service

	
	· Career Academy with SEC
· Career planning in grades 12 collaboration with EdQuest
	· Texting program
· Career Academy
· Career counseling
· College week

	
	· Career Academy with SCC
	· 50 early childhood programs in LPS

	
	· My school has many opportunities where students meet and talk with students who are in college or in different careers
· BIST
	· Community service hours GOPO
· Take Charge Class
· Career Academy
· Focus Schools IB program

	
	
	· Future teacher leaders workshop for juniors and seniors

	Question 6: What types of recognition would support your organization’s efforts? 
	Question 5: How can we ensure that all students have equity and access to high quality instruction across the state? 
	Question 4: How does your organization currently identify and promote innovative best practices? 

	· Recognition/opportunities to share within and outside buildings

	· Skype
· Online courses
· Broadband Network at school and at home
· Conference/Workshop Time
	· Looking at research
· We have building flex time to go through some best practices

	· Social Media
	· Inclusion and CP lessons
	· DocShare
· Flex sessions
· Tenure requirements
· Instructional coaches
· Quantam Learning
· PLCs

	· Specific weeks to recognize areas like math
· Social Media
	· Student recognition programs
· Staff identified to assist students
	· PD trainings
· Classroom Instruction that Works—using strategies combined with data teams to increase achievement

	· Recognition of small steps for all students
· Recognition of teachers
	· Before and after school enrichment opportunities
· 1:1 Technology
	· During PLCs we receive training to help us become more effective

	· Praise all types of progress
· All subjects are important not just tested subjects
	· Everyone signs up and no one is denied
· Funds provided
	· PLCs
· Student involvement in school
· Parent involvement in school improvement

	· Recognition of growth and not just on grade level but making progress
· More teacher recognition for success
	· Technology and online classes for small schools
	· Staff Development Requirements

	· Recognize teachers and students when students progress 
· Measure growth for struggling students
	· Funding need some type of equitable formula

	· Flex time
· PLCs
· Staff Development

	· Share and talk about it or having dialogue. 
	· Each teacher is training equally
	· Award Grants
· Staff development

	· Monetary support
· Gold star banquet
	· Create a formula so all students have the same resources no matter the socioeconomic status of their schools
	· Current research based practices (i.e. Classrooms that work)

	· Recognize improvement down to the student level
	· Recognition for improvement/growth and not just on standardized test results met/not met. 
	· Liaisons 
· PLCs

	· Recognizing growth and progress and success helping instill a plan toward proficiency. 
	· Equal distribution of resources
	· Professional development training offering instruction on best practice/innovative practices
· Coaches out in schools
· Researched curriculum

	· Greatest growth % increase on NeSA
· Grants for professional development
	· Making sure funding is available for resources all across the state. 
	· District flex meetings
· District made curriculum
· Researched curriculum
· District coaches
· Continued education

	· Money
· Time to plan
· Let public know about good things going on
· Training
	· Technology equal everywhere
	· PD sessions
· Promote continuing education
· Teacher observations

	· Money
· Paid time to work on best practices/teaching
	· Differentiated curriculum
· Data gathering meets to identify students
	· Flex professional development
· Staff-led district courses

	· Recognize that differences exist and that some kids need more
	· PLCs
· Data use
	· Staff development
· Flex Sessions
· Staff Meetings
· Team Meetings
· PLCs

	· Data demonstrates more success or data that reflects TRUE results. 
	· Collaborate with other districts
· Have required, state-approved staff development in the place of some district staff development
· Have a state teacher’s convention
	· Share through PLCs

	
	· We try to be an include involving everyone. 
	· PLCs school-wide

	
	· We have to recruit and retain highly qualified teachers
	· We work with our department in our PLC to share innovative best practices

	
	· Having a rigorous curriculum with highly trained teachers
	· We always look for something needed some improvement, PLC, plan days

	
	· Distance learning
· More technology for all schools
	· Observe and ask questions about programs across schools
· Google Docs
· Flex time

	
	· Technology-every child have access to computer, device
	· Staff meetings, PLCs we are always sharing and discussing research-based practices
· Professional development opportunities

	
	· Pay teachers in small towns to get and keep high quality teachers
	· Learning walks, shadowing other teachers to learn
· Flex teacher training, etc. 
· PLC

	
	· Collaboration with other teachers
· Technology 
	· PLC data
· Speakers
· Professional Development

	
	· Access to technology infrastructure 
· Skype or other remote class options
	· Staff Development

	
	· Consistent programs offered at all schools
	· PLC Meetings
· District staff development

	
	· Title I funding
· Specialty programs
	· Data teams
· Appraisal process
· Staff development

	
	· Funding—this is one area I wish the best of luck in attempting to provide equity!
	· Flex sessions
· Staff meetings

	
	· Promote high quality standards that still al low teacher autonomy and creativity which fuels students’ enthusiasm to learn
	· Professional Development
· Cultural Proficiency
· Multicultural liaisons

	
	· Funding allocated to technology that enhances education
· Staff development that focuses on best practices
	· Promote through staff meetings
· Professional development

	
	· Share information across the state
	· Professional development opportunities that are mandatory during probationary period. 

	
	· Understand and recognize that some schools have greater needs than others (Smaller class sizes, more support staff, more after school/before school enrichment. 
	· Professional development sessions that allow us to watch each other teach

	
	· Highly collaborative between rural/non-rural schools—sharing and learning about each other
· Equal opportunities for all kids
	

	Question 9: What questions, comments, or concerns do you have about AQuESTT? 
	Question 8: How can K-12, higher education, business and community organizations be accountable to provide opportunities for collaboration? 
	Question 7: Describe your vision for Nebraska’s education system. 

	· By and large are schools are doing well. I would hope AQuESTT will prove that. 
	· Need more community participation. Will help take some of the pressure off of schools and teachers
· Offer opportunities to pull in families
	· Highly collaborative between rural/non-rural schools—sharing and learning about each other
· Equal opportunities for all kids

	· I appreciate the change in focus from finger pointing to supports. 
· Public schools need more supports to provide all students with what they need to become college and career ready
	· Incentives and organizations to want to collaborate (i.e. page advertising, job placement, employee search, volunteer opportunities)
	· Equitable access to instruction, resources
· Kids, teachers appreciated for the work being done

	· How can we stay informed about the process and help? 
	· More community and school programs like Teammates and Junior Achievement
· College and Career fairs
	· Collaborative—share information with ALL not just district offices
· Put me on an email list I might become more active/interested

	· Is this going to make more work for classroom teachers? 
· Is this going to be followed through with? 
	· In Nebraska Writing Project, teachers from all levels including college came together and share concerns, lesson ideas, and needs. It was very insightful. It would be nice to have something like this for a variety of topics/subjects
	· Provide safe and equal learning environments where all kids have the opportunity to be successful

	· How do/can we motivate students who see no value in what the content/context of most of their school days/curriculum is about? 
	· I am not sure getting all stakeholders in NE with this issue can happen until we work harder at having fair and equitable education for all. 
	· High levels of accountability for all students
· Highly qualified teachers with multiple opportunities to grow skills
· Adequate funding
· No standardized testing

	· Is this just step one? 
· How will plans be made? What about money for implementation? 
· What does this mean for me? 
	· Are people in the Lincoln community aware of the struggles, obstacles, triumphs LPS go through? 
	· A system that focuses on the whole child: academic, social and emotional needs. 

	· Is it possible to have an accountability system that provides timely, meaningful feedback to students? 
· How do we motivate students to do well on something that has no value to them? 
	· They all can’t be without some sort of reporting/rule/law? Tax incentive? 
	· A system that supports teachers with less pressure, meetings, appraisal work, and data collection

	· Do we have to adopt Common Core? 
	· Involve community more in urban situation
· More opportunities
· Give ways to let community know how things work
· Allow field trips
	· Strong public schools for ALL students. 

	· I had heard that NCLB waiver would only be granted if states agreed to base teacher pay at least in part, on test scores. Is this true? 
	· Provide job shadowing
· Speaking to younger students about careers
	· Social skills
· Individual growth recognition
· Hands-on learning
· In-depth learning instead of one day/lesson
· Varied approaches to teaching
· Accessible technology for struggling students
· More growth options for gifted
· Focus on strengths 

	· What kinds of supports are given for student transitions?
	· At the university level, service is one of the requirements. I would like to see more partnerships with colleges/universities
	· Individual growth and recognition
· Providing supports to ensure school growth/equity

	· Glad to see schools won’t necessarily be pointed at for failing but instead be given more supports to allow them to be more successful 
	· Keep everyone informed and updated
	· A system that focuses on individual growth and not that every student be on grade level

	· Not sure what AQuESTT stands for—could you add that to the visuals? 
	· Businesses need to provide input into what skills students need to be successful. 
	· All students have opportunities to learn, be successful and be prepared for their future. 

	· Where’s the fun and joy in the cycle of inquiry? 
	· Businesses need to provide input into what skills students need to be successful
· Hire to keep our best and brightest in the state
· Identify at risk students early and connect them to community support
	· NE Ed system should provide the whole child preparing them for community and career. 
· STEAM not STEM

	· What does AQuESTT stand for? 
· How long has this been around? First I’ve heard of it. 
	· Schools and organizations partnering to improve students emotional, mental, and physical needs
	· Move toward a curriculum of cross-curricular strategies to provide a meaningful education

	· What is the time frame before accepted? How long? 
	· Business and community organizations have to realize that they are also part of the solutions to improving our education system. Schools do not exist in a vacuum. 
	· All schools get arts as a part of curriculum
· Talk/Discussion rural vs. city teaching 
· See Nebraska as a whole coming together as a learning community

	
	· Collaboration is very important. Business partnering with mentoring and shadowing
· Higher education continued to students in elementary schools
	· All people/students in NE get a fair chance to have a good education, healthcare, a chance to have a good job!!

	· If 44 states have applied for and received a waiver, why is Nebraska just getting started? 
	· Junior Achievement is an example of collaboration but more opportunities would be good. More training for skills in high school and middle school—not every student is college bound and skilled labor is so important for the future.
	· Consideration and advocacy for linguistic diversity and access to content
· Focus on student growth rather than building subgroup scores. 

	· How often does a waiver need to be “renewed”?
	· Organizations ask US to collaborate or share opportunities. 
	· I want a high quality rigorous education system with equity and access for ALL

	· What is the timeline? 
	· Service hours
· Funding (Fund-Awards)
· Partnerships from community to support schools
	· Higher graduation rate
· Less burden
· Greater educational system

	· How can we create systems that reinforce collaboration between educators. 
	· Businesses articulate what skills are needed for their particular organization
· Business provide internships and more job shadowing
	· All kids supported and that support is scaffolded throughout K-12 system. 
· Multiple strands for success. 

	· Funding for education—sustain for the future. 
	· Provide internships
	· All student have a high quality education with a highly trained teacher

	· More balanced outcomes—not all success or failure related to test scores. 
	· Provide internships for students. 
· Provide opportunities to learn or inquire about careers
	· All students are achieving to their fullest potential. 

	
	· The key is communication. 
· School boards should be in constant contact with community to share current events in education
	· All schools across the state should have the same resources regardless of socioeconomic status or location. 

	
	· Refine systems of two way communication
· Open forums
· Invite public to schools
	· My vision would be equity from school to school in terms of resources. 
· Fewer paper/pencil and computer tests—more hands-on

	
	· Social services
· Law enforcement 
	· Equal buildings with equal things
· Fun back in school
· Not as much high stakes testing

	
	· Social agencies in communication with schools. 
	· Technology!
· Seamless from school to school
· High achievement

	
	· Try working together—planned staff development which incorporates all those areas
· Get business/communication into the classroom
	· How do we assess students with fewer tests? 
· Put the fun back in school. 

	
	· Communication between educators/organizations
	· I wish we had other opportunities for kids that don’t learn best in a classroom. 
· Education where we focus on kids’ strengths and gifts. 

	
	· Community and business organizations can offer programs that promote learning especially during the summer. 
	· Updated technology
· Small class size

	
	· Job shadowing for technical jobs not just for those going to college
	· Equitable for all schools

	
	
	· Students graduate with the ability to be successful at a higher learning organization

	
	
	· Academic success is not measured in relation to other educational systems. Success is determined by multiple measurements—not just NeSA results. 

	
	
	· Equity in services, curriculum, technology for all students. 

	
	
	· Providing opportunities for collaboration between students and communities near & far to increase all student-learning—make it REAL! (Using technology)

	
	
	· Early childhood for all students

	
	
	· Focus on what is going well while continuing to support those needing to improve. 
· Move away from looking at test scores. 

	
	
	· Equity for all students regardless of SES
· Life skills necessary to be a productive citizen

	
	
	· Equal educational opportunities for all students no matter where they are located. 





























Omaha Policy Forum Feedback:

	Question 1: How does your organization uniquely prepare students to be college-, career-, and community-ready?

	Question 2: How does your organization collaborate with other educational and community systems to ensure college-, career- and community- readiness?
	Question 3: What support systems will help your organization prepare students to be college-, career- and community-ready?

	· Provide at home education for students that are not being provided for by schools. 
	· We network with educators
	· Collective for Youth provides support to K-8 grade students during the hours of 2:30-6PM through partnerships with non-profit organizations.

	· Collective for Youth provides opportunities for academic support so that children have more time to practice academic skills, apply what they learn, and expand their learning. 
	· Collective for Youth collaborates with OPS to provide High Quality after school programs. We strongly link our activities to the school day—preparing students to be successful and college- and career-ready. 
	· For High School students, we need a curriculum in alternative education to improve literacy and numeracy skills for those at or below 8th grade level. 
· We need a better community support system.

	· The Urban League of Nebraska uniquely prepares students for college, career, and community readiness by assigning youth specialists to meet and address issues with youth weekly (academic, social, personal.)
	· Need to collaborate more with Metro Community College to improve literacy and numeracy for low-achieving HS students about to graduate. 
	· State or local RFPs for proven programs such as Urban League

	· Our organization provides field trips in community about careers and to Metro Community College and Iowa Western. 
	· The Urban League of Nebraska works to collaborate with community agencies and Omaha Public Schools to address the need in the Omaha community. 
	·  Support systems that could assist the mission of the Urban League of Nebraska is more money and more access to community resources that are already available. 

	· Our organization provides students opportunity to earn elective credit in math through Khan Academy, GAIN math test and reading feedback. 
	· The Urban League works with teachers and OPS to help youth recover credits. 
	· I would like to see more traditional education phonemic awareness reading models and classical math principals (Saxon Math)

	· The Urban League provides several programs that provide youth free academic, personal, and career advising. 
	· Working with students, parents, schools to gain control of their lives to visually obtain success. 
	· Funding, community/schools partnership. 

	· In home services
	
	

	· Through home/family services
	
	

	· 
	
	· 

	· My organization sends staff into schools to motivate and advocate for pregnant and parenting students who may have extraordinary needs. 
· I work with grandparents that are raising grandchildren and both children and grandparents need a lot of help to cope with home and school demands. 
· My organization provides tutoring, mentoring, classes in life skills to augment OPS efforts, hoping to promote school success and graduation. 
	
	

	· As a parent I get my children to school, stay in touch with the teachers, principals and administration and TAC. And I do what I can at home to have my students do their work or study. 
	
	

	· Question 4: How does your organization currently identify and promote innovative best practices?
	· Question 5: How can we ensure that all students have equity and access to high quality instruction across the state? 
	· Question 6: What types of recognition would support your organization’s efforts?

	· Collective for Youth provides after school and summer programs, have innovative STEM programs that are hands-on and offer opportunities to explore careers and prepare for college. 
	· Change the curriculum and make it better
	· Recognition of principals and community partners who have excelled at maximizing their Expanded Learning Opportunities as an extension of school day. 

	ELO programs use quality standards and focus on continuous improvement practice with students. 
	Support/incentives for good teachers to work in lower-performing schools
	Definition of Expanded Learning Opportunities that State Board of Education has adopted is mandated to all school boards for adoption. 

	· Currently the Urban League of Nebraska identifies and innovates best practice by working, serving, and assisting  and advocating for youth: low income, impoverished and under-privileged youth. The Urban League of Nebraska identifies youth and issues they’re facing through surveys and case management. “JJDP Best Practices.”
	· State funding for expanded learning after school programs.
· Additional daily support for kids including tutoring. 
	· More promotion of the State Board of Education adoption of an ELO policy. 

	· We (Voice Advocacy Center) teach them to read, write and spell due to dyslexia and other reading related disorders. 
	· Quality standards, access, training for teachers on a regular basis. 
· Regular coaching with feedback on practice. 
	· Recognition that would support the Urban League of Nebraska is from the public schools, data compilation, and school assessments, as well as partnerships with OPS, the school board and the Department of Education. 

	· We are an approved provider through NDE to help low-income and students who aren’t getting the evidence-based methods to dyslexia. 
	· I am not sure that there’s a way to ensure all students have equity and access to high-quality instruction. I feel it starts with equalizing and playing fields prior to extra funding and waivers. The state needs to do a better job of equally separating and disbursing funds. 
	

	
	· This question concerns me. My niece and nephew go to school in rural Nebraska in a two-room school and they have received a much stronger education and solid education baseline than my children in OPS who has access and funding available. I feel the difference is in cultural differences and school size. The ‘mega’ schools and the increased focus on ‘instructional time’ vs. classroom engagement, fun in learning, recess time with friends.
	

	
	· Ensuring SES services that provide tutoring at no charge to parents but billable to local educational agencies for parents who would not otherwise afford these services. 
	

	
	
	

	Question 7: Describe your vision for Nebraska’s education system.
· 
	· Question 8: How can K-12, higher education, business and community organizations be accountable to provide opportunities for collaboration? 
	Question 9: What questions, comments, or concerns do you have about AQuESTT?

	· Help focus—not just on early childhood interventions, but what can be done after children aren’t in early childhood. The support can’t just stop there. After school can be a great transition intervention
	· Talk about current needs in post-secondary education
	· Helpful to know more about AQuESTT. As a community partner, we know very little. 

	Early intervention—with students who are struggling. Having a stronger response for intervention at school level. 
	Training on how to collaborate both school leaders and community leaders. 
	Excited that box 11 will not be checked. 21st Century funds are essential for supporting families, schools, and kids. 

	· Local Control. I want answers about my child’s education from my classroom teacher and my school principal and my local level school board not from my legislators or the Feds who have no idea what is happening in Nebraska. I am even concerned about urban Nebraska making decisions for rural Nebraska. The best answers for my child’s performance comes from my child’s teacher. 
	
	· I would like the focus of education to be returned to the teacher and student relationship.
· I would start any conversation in Omaha after taking all research already done. We have been to dozens of meetings in the last two years and all these questions have been asked and answered and documented. 

	· Local control. Minimize standardized testing and return to the basics of education. 
· High parental involvement and choice. 
	
	· I would like the focus of education to be returned to the teacher and student relationship.
· I would start any conversation in Omaha after taking all research already done. We have been to dozens of meetings in the last two years and all these questions have been asked and answered and documented.

	Other Comments: 


	· Do away with the Federal Department of Education
	· Every student needs to be taught to read with phonics
· 70% of the students who graduate from high school in the US cannot read at grade level
· Students need to be able to ready by the end of third grade. 
	· There are meetings to talk about how few opportunities to share 

	· I disagree with the waiver until we as a state can meet proficiency or above locally. 
	· Do not submit the waiver. We do not need this interference by the federal government anymore.
	· I have concerns about what Nebraska is trading in exchange for the waiver: 1. More federal involvement 2. Additional testing 3. Expanded testing of special education students






Superintendent Survey Invitation: Nebraska’s Request for ESEA Flexibility


The Nebraska Department of Education, at the request of the State Board of Education, is seeking flexibility from No Child Left Behind (NCLB).  The Department is in the process of writing the Elementary/Secondary Education Act (ESEA) Flexibility Request.
A Request for Flexibility from ESEA requires the State to address four principles.  These principles include: College and Career Readiness, Differentiated Support and Recognition, Supporting Effective Instruction and Leadership, and Reducing Reporting Burden. 
Understanding that the most effective and sustained change is dependent on local involvement, we need your input. Please take a moment to complete our survey. You participation is greatly appreciated.
https://www.surveymonkey.com/s/eseaflexibility
 
For more information and to view the current draft of the waiver, please follow the link: http://www.education.ne.gov/eseaflex/  
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Committee of Practitioners Agenda
Tuesday, March 24, 2015
Country Inn & Suites (Lighthouse Room), Lincoln, NE


· Welcome/Introductions
· Nebraska Open Meetings Act Reminder
· Public Comment
· Approval of Minutes from October 10, 2015 meeting [Handout]
· A QuESTT – Accountability for a Quality Education System, Today and Tomorrow (Sue Anderson)
· AQuESTT empowered BY DATA Conference:  April 27-28 
· NCLB Waiver Request Status (Aprille Phillips & Matt Heusman)
· Update on Math Standards (Deb Romanek)
· C.O.P. Membership Needs
· Parents
· Members of local school boards
· Pupil services personnel
· Community Eligibility Provision (CEP) Update
· ESEA/NCLB Program Updates
· Onsite Monitoring 3-year schedule continues
· Nonpublic Consultation Forms (Updated Process)
· Consortia/Multi-District Agreement
· Title II-A
· Districts may no longer assign a portion to ESU (must be 0% or 100%)
· Nebraska Allocations Estimates [Handout]
· Title I-A
· Schoolwide Peer Reviews
· New schedule beginning spring 2015
· Needs Improvement 
· Accountability application
· SES Application 
· Timeline
· Proposed changes 
· Title I Distinguished Schools recognized at National Title I Conference in Salt Lake City, UT, February 5-8, 2015
· DC West Elementary
· Hitchcock County Elementary
· Future Title I Conferences
· January 28-31, 2016 in Houston
· February 22-25, 2017 in Long Beach
· February 8-11, 2018 in Philadelphia
· January 30-February 2, 2019 in Kansas City

WORKING LUNCH WILL BE SERVED AT 11:30 a.m.
· Continued discussion of membership needs and prospective committee members

· School Improvement Grant (SIG)
· New application 
· SEA application due to USDE April 15th   
· LEA Applications
· ESEA/NCLB Program Updates Continued
· Title I, Part C:  Migrant
· Title I, Part D:  Delinquent
· Title IV, Part B:  21st Century Community Learning Centers (21st CCLC) 
· Title VI:  REAP – Rural Education Achievement Program
· SRSA – Small Rural School Achievement Program
· RLIS – Rural Low-Income School Program
· Title X, Part C:  Education of Homeless Children and Youth
· Awareness of Dispute Resolution issues
· Title III:  Language Acquisition
· ELPA21 - Language assessment update 
· Title II-A:  Improving Teacher Quality
· Process for calculating Equitable Services for Nonpublic Schools 
· Mike Kissler retired end of January
· Equity Plan (Sharon Katt and Marilyn Peterson @ 1:30 p.m.)
· Other
· Committee of Practitioners (COP) information included on NDE Federal Programs webpage
· Was it helpful receiving Outlook meeting notifications?  Is this something you want to continue? 
· Next Meetings
· June 23, 2015 – Country Inn and Suites, Lincoln
· October 20, 2015, Fairfield Inn, Kearney
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Mathematics Standards Revision 2014-2015


AGENDA: K-12 Math Standards Discussion
October 14, 2014
NDE – State Board Room & Conference Room A


1:00 – 1:30 	Welcome and Introductions
Setting the Stage - Commissioner Blomstedt

1:30 – 1:45	Overview of the McREL Report - Deb Romanek 

1:45 – 2:45	Small group discussion on focus questions

2:45 – 3:00	Break

3:00 – 4:00	Reports from small groups

4:00—5:00		Reflection and Comments
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Mathematics Standards Revision
November 19 + 20, 2014
8:30 am-4:00 pm – Cornhusker Hotel - Lincoln, NE


























 




AGENDA



November 19 – Day 1


8:30 – 9:00		Registration

9:00- 10:00		Welcome 
Introductions   
Nebraska Standards - Where have we been?  Where are we going? State Board Charge 

10:00 – 10:30	Getting Our Heads Around the Task
		
10:30- 10:45	Break

10:45-12:00		Review of Resources

12:00-12:45		Working Lunch: 

12:45-1:30		Review of Resources Continued

1:30 – 2:00		Group Share Out
	
2:00 – 3:30		Examining the 2009 Standards
					
3:30 – 4:00		Day One Wrap Up 
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November 19 + 20, 2014
8:30 am-4:00 pm – Cornhusker Hotel - Lincoln, NE


























 
AGENDA


	





November 20 – Day 2


8:30-9:00	   	Review from Day 1   	

		9:00-9:30		The Partnership of Career Readiness and Math
			
9:30-12:00	  	Begin preparing first draft
			
12:00-12:45	   	Working lunch: Group discussion of topics of concern

12:45-3:30	   	Continued – Continue Preparation of first draft

3:30-4:00	   	Wrap-up







































Math Standards—Employer Discussion Summary 
	Content
· Percentages and ratios
· Problem solving with words
· Conversions (metrics)
· Decimals to fractions
· Ratios and unit conversions
· Data – collection, display, and analysis
· Data analysis
· Data – interpretation in context
· Measurement
· Data and statistics
· Statistics
· Metrics and conversions
· Algebra
· Communication of data
· Statistics
· Percentages and ratios – just because we say it’s an 8th grade standard, we have to continue the practice
· Data – helping students become a “data scientist” at an early age
· Ratios and percentages


	Processes
· Perseverance in problem solving
· Work in groups
· Written and oral communication
· Life-long learning
· Problem solving with critical thinking 
· Persistent problem solvers
· Reasoning and sense making
· Reasoning and explanation
· Communication
· Problem solving
· Working with others and on teams
· Reasoning and perseverance
· Positive attitude and mindset





	Big ideas
· Use of technology 
· Specific computer programs (Excel)
· Technology application
· Need to include technology
· Application into careers
· Technology is huge part of math (especially with data – Excel, making predictions, etc.)
· Telling a story with the math is important
· Application is very important – not only knowing how to do it, but why
· Application to real-life
· Application is the word of the day!
· Can we label “power standards” to be the most important to teach each year (high school)? 
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AGENDA


December 9 + 10, 2014
8:30 am-4:00 pm – Cornhusker Hotel - Lincoln, NE


























 
December 9 – Day 1


8:30 – 8:45		Registration

8:45 - 9:00		Welcome Back – Review Group Norms
		 
9:00	9:30		ELL Perspective on Math 

9:30 – 10:00	MATH is a Four-Letter Word

10:00 – 10:30	Getting our Signs Straight
		
10:30- 10:45	Break: Fuel the Car

10:45-12:00		 Review your Road Map
Start the Engines: Begin Drafting

12:00-12:45		Working Lunch: What resources are helpful? 

12:45-:200		Continue down the Road

2:00 – 2:15		Break: Refuel

2:15 – 3:30		 U Turn with Grade Ban Sharing		
					
3:30 – 4:00		Day One Wrap Up 
				






[image: ]                       Mathematics Standards Revision
December 9 + 10, 2014
8:30 am-4:00 pm – Cornhusker Hotel - Lincoln, NE


























 
AGENDA


	





December 10 – Day 2


8:30-9:00	   	Review from Day 1   	

		9:00-10:30		Keep going Down the Highway

		10:30-:10:45	Break: Change Route

		10:45 -12:00	Travel the K-12 Interstate
				
12:00-12:45	   	Working Lunch: Group discussion of topics of concern

12:45-2:00	   	Continue the Journey

2:00-2:15		Break: Refuel

2:15- 3:30		 Detour to Check with Passengers

3:30-4:00	   	Wrap-up
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Nebraska’s Participation in the English Language Proficiency Assessment Consortium

[image: Macintosh HD:Users:aphillips:Desktop:ELPA.tiff]


[image: ]



[image: ]

Nebraska Career Education:
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Standards Instructional Tool—Content aligned with Nebraska Standards
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Check4Learning
Formative assessment items aligned to Nebraska’s State Assessments
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Nebraska

State Systemic Improvement Plan
Part B Preschool and School Age









Phase I
February, 2015
INTRODUCTION
Based on the work with Nebraska stakeholders, the Nebraska Department of Education (NDE) has elected to adopt two Part B State Systemic Improvement Plans: Nebraska Part B Preschool and Nebraska Part B School Age.  To effectively improve outcomes for children with disabilities in Nebraska, it is imperative that our State’s systemic improvement plans for Part C and Part B be cohesive and build upon one another. In Part B it was determined that two state systemic improvement plans that complement and strategically target resources would be the optimal approach. The process by which these plans were developed is described below.
INFRASTRUCTURE ANALYSIS
Uniquely Nebraska
Nebraska is a unique state and tends to do things in unique ways.  From its fierce sense of individual and community ownership to its Unicameral Legislature, from its bedrock family and community local values to its statewide pride in who Nebraskans are, Nebraska is unique.  Although it has an almost central location within the United States, Nebraska is located on the Mid West plains and has many landmarks that claim to be the gateway to the west.  Like many states in the region, Nebraska enjoyed a population explosion in the second half of the 19th century due to the great California Gold Rush. 
Nebraska’s land area is 76,872 square miles with 24.3 persons per square mile, compared to the national average of 88.6.  Measured by northwest to southeast diagonally, Nebraska would stretch from Richmond, Virginia to Portland, Maine, but its population would only fill the Baltimore metropolitan area.   The population of Nebraska is 1,870,291, including 845,351 males and 867,912 females. There are 449 villages and cities in the state, with Omaha being the largest with 421,570 and Lincoln being second largest with 258,000 to Monowi with a population of 1 and Gross with a population of 2 Nebraska’s population is concentrated in the eastern one-third of the state and along Interstate 80 that crosses the state from east to west. According to the 2010 Census, the racial makeup of Nebraska was as follows:
· 86.1% White (82.1% non-Hispanic)
· 9 % total Hispanic or Latino of any race
· 4.5% Black of African American
· 2.2% two or more races 
· 1.0% American Indian and Alaska Native
· 1.8% Asian
· 0.1% Native Hawaiian and Pacific Islander

The largest ancestry groups in the state are German (38.6 %), Irish (12.4%), English (9.6%), Mexican (8.7%) and Czech (5.5%).  This makes German-Americans by far the largest group in Nebraska.  Nebraska has the largest per capita population of Czech-Americans in the country. Both rural and urban districts across the state are experiencing an influx of Hispanic and refugee students.
Inter-relationships among the people of the state and their governments have always been largely up-close, personal, and face-to-face.  Nebraskans place the highest values on its families and its communities. “Family and community first” ensures protection for those values Nebraskans treasure.  It ensures that the institutions Nebraskans create and the government services Nebraskans provide, protect, support and strengthen families and communities.   Specifically, schools in Nebraska are seen as extensions of and are seen as essential to the community’s roles in supporting families and providing education for the next generation of adults and leaders. 
Nebraska’s Schools
The state has been under a constant process of consolidating school districts for the past thirty or more years and the number of districts is slowly decreasing. With 587 school districts in 2003 ranging in size from one student to 45,000 students; with 300 plus elementary only school districts; with 400 plus districts of 100 students or less; and, with 60% of the students enrolled in the largest 20 school districts (data taken from “Race to the Top, Round One Application, 2010”), the numbers have changed ten years later.  In 2013, there are 249 public school districts in Nebraska, with 1017 public schools in Nebraska, and 307,398 public school students in Nebraska (data taken from Nebraska Department of Education Data Reporting System and State of the Schools Report).
The state's largest school district, the Omaha Public Schools, has 51,069 students, while the McPherson County Public School district enrolls only 94 students. There are 134 Nebraska school districts that have less than 390 students or fewer than 30 students per grade level. Of Nebraska’s public school students, 44.93% qualify for free or reduced price lunch, 6.04% are English language learners (ELL), and 15.74% have special education needs. These percentages, particularly students in poverty and ELL students, have risen in the state over the past decade.
Of the 93 counties statewide, 17 counties comprise the eastern third of the state where one-half of Nebraska’s population resides.  The western two-thirds of the state cover a region of approximately 60,000 square miles and are distributed in small populations over large land areas.  Fifty percent of the districts are elementary only.   Only 7% (38) of the districts have membership of 1,000 students or more and only 13% (68) have membership of 600 or more (less than 50 at a grade level). Excluding preschool, each grade level cohort in the state has about 22,000 students.
Nebraska has a history of schools with strong academic and performance traditions. For example, Nebraska students graduate from high school at a rate well above the national average and score relatively high marks on national tests, such as the National Assessment of Educational Progress (NAEP), and the ACT. This high performance level, however, does not hold-up for all student groups and the state has significant achievement gaps and graduation rate disparities. Nebraska is committed strongly to closing achievement gaps for all students. Education is about opportunities for high achievement levels for all students and Nebraskans want all students to graduate from high school career and college ready. 
Nebraska School Districts
	Number of students age 3-21: 	              
	307,398
	Number of school districts:  
	249

	Graduation rate, 4-year cohort:   
	88.49%
	Graduation rate, 5-year cohort:    
	91.03%

	FTE of teachers: 	              
	22,641.45
	Per-pupil spending (2012-13):     
	$11,582.44





Governance
Nebraska Department of Education (NDE) 
NDE is a constitutional agency approved by Nebraska voters.   The Department operates under the authority of a state elected Board of Education.   NDE is organized into teams that interact to operate the agency and carry out the duties assigned by state and federal statutes and the policy directives of the State Board of Education.  Teams are organized around distinct functions and responsibilities that encompass leadership and support for Nebraska’s system of early childhood, primary, secondary, and postsecondary education; direct services to clients (vocational rehabilitation); and internal support to the agency.  
NDE carries out its duties on behalf of Nebraska students in public, private, and nonpublic school systems.  The staff of the Department interacts with schools and institutions of higher education to develop, coordinate, and improve educational programs.  
Office of Special Education
The NDE Office of Special Education is responsible for oversight of special education and related services in Nebraska.   The management team is comprised of the State Director of Special Education, and two Administrators.  Fifteen Education and Program Specialists are members of teams each of which have responsibilities for implementing the Individuals with Disabilities Act (IDEA) and the Nebraska Special Education Act.  These teams include (1) Program Improvement; (2) Monitoring and Regulations; (3) Data and (4) Finance.  The Team Leader for each team and the management team meet twice per month. Each team meets individually on a regular basis and team members from all teams meet together monthly. 
Education Service Units (ESUs) 
Nebraska’s ESUs are intermediate education agencies mandated by state statute in 1965 to provide professional development for educators as a part of state defined core services.  ESUs are service-oriented, non-regulatory agencies designed to achieve a better balance of educational opportunities for students regardless of the population, financial differences, or geographic limitations of school districts. The NDE provides leadership and support to the ESU system to ensure that professional development services lead to knowledgeable staff able to implement standards, assessment, and instruction. The ESU governing unit consists of an elected board.   There are 17 ESUs with specific geographic service areas employing over 50 staff developers who facilitate school improvement and staff development with all districts in their area. 
Programs provided include administration of core service funds used to support local school improvement plans by funding staff development, technical training, and instructional materials needs.  ESUs oversee, and administer a variety of state and federal grants.  Cooperative purchasing programs result in substantial savings for those involved.  Media services often provide internet access and filtering, helpdesks, network security, technology planning and consultation, and hardware/software installation and repairs.
Since Nebraska has a large number of school districts, ESUs are critical to the provision of quality professional development.  State and local tax dollars are allocated annually to build the capacity for the ESUs to meet their mandate. ESUs have provided services to schools for many years and are well-regarded by the districts they serve because they focus on unique district needs within their regions and provide relevant professional development and support for implementing new state initiatives/ requirements. 
ESUs often provide a director of special education to assist schools in the development and maintenance of special programs for students with disabilities in addition to helping with implementation of special education laws.   They hire special education staff and provide services across their regional areas. 
[bookmark: 109]The state's ESU structure is in a unique position to provide services. ESUs work closely with the school districts in their region and are centrally located to provide support to teachers and administrators through onsite strategies and/or cohort structures.  The ESU system will play an integral role in the implementation of the SIMR in Nebraska.
Planning Region Teams (PRTs)
In Nebraska, interagency Early Childhood Planning Region Teams are established in state statute to function as local interagency coordinating councils to provide supports and resources to children below age five and their families.  There are 28 Planning Regions in the state, representing the 17 ESUs and 11 largest school districts.  Each one covers a specific geographic area, ranging from one school district to several counties.  Every area of the state is within the boundaries of a Planning Region.  Each PRT must include representatives from each school district in the region, social services, health and medical services, parents, and mental health, developmental disabilities, Head Start, and other relevant agencies or persons serving children birth to age five and their families.  
PRTs provide the community or regional level mechanism for planning and assisting with the implementation of the Early Intervention Act and are supported with annual grants from NDE.

Fiscal
Nebraska school district special education funding support is derived from three major sources:  state statutorily identified financial support for special education, federal support provided through the Individual with Disabilities Education Act (IDEA), and dollars generated from local property taxes.  Please refer to Appendix A (Nebraska Special Education Funding to Schools) for specific additional funding information.
The NDE provides financial support to school districts with state general funds through a reimbursement formula that provides payment to districts as a percentage of actual allowable special education excess costs reimbursed one year in arrears.  Priority use of IDEA funding is for below age 5 services.  Districts prepare an application and request reimbursement for payments.  
Excess costs are those costs required to educate a special education student beyond what it would cost to educate the student if not disabled.  In effect, it is those costs expended for the education of an elementary or secondary school student with a disability that is in excess of the average annual per student expenditure in a school district during the previous school year.  The state of Nebraska reimbursed school district 2012-2013 expenditures at approximately 54% - 57% of the allowable reimbursable excess costs for special education services resulting in a statewide payment of $192,737,089 to Nebraska schools from state sources.  (Reimbursed in 2013-2014 for 2012-2013 school age programs; reimbursed in 2012-2013 for 2012-2013 SPED school age transportation costs).  Preschool special education programs and transportation costs are funded federally (approximately $22,000,000) and locally (approximately $23,000,000) totally approximately $45,000,000 statewide.  
Allowable costs are defined in both Nebraska rule and state statute.  The allowable and reimbursable costs for special education services are restricted to the following items, which shall be documented and are subject to audit:
· Salaries of special education personnel as per 92 NAC 51-010 and clerical personnel directly associated with special education services.  Program supervision is limited to 8% of district total special education expenditures.
· Fringe Benefits limited to social security, retirement programs, workers’ compensation, health, life, long term disability and unemployment insurance.
· In-service costs directly related to special education programs provided:
· Allowable in-service expenditures are costs directly related to special education programs. Allowable activities must be designed to contribute to the professional growth and competence of staff serving students with a disability and their parents through workshops, demonstrations, and school visits.  Tuition and expenses of attending special education courses for college credit are not allowed.
· Allowable costs include:  presenter fees and expenses; mileage; board and room of staff to attend in-service programs; costs of substitutes for staff attending in-service programs; cost of in-service programs which directly assist special and regular educators in providing appropriate programs for children with a verified disability in their classrooms; and costs of special education workshop attendance.
· Costs of attending meetings conducted by organizations where only organizational business is conducted, is not an allowable reimbursable expense.
· Travel costs incurred by the school district in delivering the special education programs including costs for:
· Children attending nonpublic schools who are required to leave the nonpublic school to receive special education and related services;
· Children who are assigned to more than one attendance center to receive special education; and,
· Travel costs incurred by parents to attend educational planning meetings held outside the resident district which are necessary to provide a free appropriate public education or to visit their child who is assigned to a residential program outside the district as agreed upon through the IEP process.
· Costs of transporting children with a disability which are authorized under NEB. Rev. Stat. 79-1129 and NDE Rule 51, Section 014 are budgeted and claimed separately.
· Instructional Equipment including assistive technology devices and equipment, supplies and publications necessary to aid the child in accomplishing the goals and objectives of the individual education program (IEP) are allowable reimbursable costs.  The equipment, supplies, and publications shall be used by the child in association with the implementation of the child’s IEP or evaluation.  This shall also include equipment, supplies, and publications used by staff when instructing a child with a verified disability; when evaluating a child who is suspected of having a disability; or when reevaluating a child with a verified disability.  Allowable and reimbursable costs shall include printing, publication, and postage costs.  This shall not include equipment, supplies, and publications used by staff for administrative purposes.  This shall not include personal equipment and supplies or life support equipment.  When equipment is used for purposes other than for special education, the school district or approved cooperative shall only claim the applicable prorated portion for special education payment.
· Contracted special education services in which students with a disability are served by a service agency whose special education programs and rates have been approved by the Department of Education.
· Flexible Funding for students at risk of needing special education services. (Limited to 5% of the district total special education expenditures).
· Costs to meet Federal Accessibility Requirements (Federal IDEA funds only) Federal support for school district claimed allowable excess costs come from IDEA grant sources:  IDEA Part B (611) and IDEA Preschool (619).  These funds are claimed by school districts through the NDE Grants Management System (GMS) and are reimbursed at 100% by the NDE on a current year claims basis.  School districts in Nebraska received $68,801,982 in IDEA financial support for the 2012-2013 school year.  As per state statute, first priority for use of IDEA dollars is the delivery of special education services to preschool children (ages birth to 5).  In Nebraska, state general funds are not available for financial support of this subgroup therefore, birth to age 5 school district special education services are funded from IDEA and local district sources.  

Local resources provide the remainder of special education financial support to schools.  Of the amount collected from local sources, 90% is from taxes on homes, businesses, and agricultural property.  The other 10% of local-source funding comes from public power district taxes, sales taxes, motor vehicle taxes, tuition or school fees, and transportation.  School district local funds provided $138,189,026 for the delivery of special education services in 2012-2013.
For additional information and data on Nebraska’s funding of special education, see Appendix A (Nebraska Special Education Funding to Schools).
Quality Standards
The NDE Office of Special Education has had a statewide system for improving outcomes for children with disabilities – Improving Learning for Children with Disabilities (ILCD) in place for several years. With stakeholder input, the NDE Office of Special Education organized the SPP/APR Indicators into the following three Impact Areas: 
· Improving developmental outcomes and academic achievement (school readiness) for children with disabilities (ages 3-21); 
· Improving communication and relationships among families, schools, communities and agencies; and 
· Improving transitions for children with disabilities from early intervention to adult living. 

This comprehensive, “big picture” approach provides a broader view for improving developmental outcomes and academic achievement.  Accountability for children with disabilities is provided in a continuous improvement framework.  The ILCD system is a key component in the RDA initiative for Nebraska schools as the focus shifts from one of compliance to a balanced system of compliance and improving results for children with disabilities.

While school districts are required to create improvement plans, those plans in the past have largely been used to correct identified noncompliance.  Nebraska is in the process of developing a system in which school districts will develop a multi-year Targeted Improvement Plan (TIP) based on challenges identified through the analysis of the Impact Area data, the district infrastructure, and other pertinent district data that supports measurable improvement of results for children with disabilities and builds district capacity.  The review will include an analysis of the district performance on statewide student assessments for reading, particularly as that performance relates to Indicator 3 performance in reading at grade 3.  In addition the review will include an analysis of preschool child assessment Teaching Strategies GOLD, as it relates to Indicator 7, Outcome A (positive social/emotional skills and social relationships). 

The TIPs will include goals that are specific, measurable, achievable, realistic and timely (SMART) and state the desired results for the focus of improvement in one or more of the Impact Areas.  A priority area for the TIP will be two-fold: (1) for preschool children age 3-5 increasing the percentage of children with positive social/emotional skills, including social relationships and (2) for school age students, improving the performance of third graders on the Nebraska State Assessment (NeSA).  Annually, districts will be required to report to the NDE Office of Special Education on the effectiveness of the TIP, how the district tracked progress and ensured fidelity of implementation of the TIP, and the measurable progress toward achieving the improved outcomes for children with disabilities.  Revisions to the TIP will be made in response to the evaluation of the plan’s effectiveness.

The ILCD process, particularly the development of the TIP, is intended to align closely with NDE’s overall school improvement process, AdvancED.  Consequently, the TIPs developed by Nebraska school districts to improve the performance of children with disabilities can readily be infused into their overall district improvement goal.  As such, a direct connection is made between special education and general education goals.  Nebraska districts can include the TIP in the AdvancED Assist document or upload them on the district’s secure ILCD website.  The intentional links between the ILCD and AdvancED systems are designed to assist districts in improving outcomes for all students.      

The Office of Special Education has taken intentional steps to strengthen the collaborative efforts between the Special Education Team and the Accreditation and School Improvement Team.  The special education ILCD process and the AdvancED process for school improvemetnt are a good fit in that both are focused on improving outcomes for students.  Both teams require an improvement plan and encourage collaboration between general education and special education initiatives at the district level.  A clear advantage for school districts is the ability to submit the TIP on either the AdvancED Assist document or on the district’s ILCD website.  Collaboration is encouraged at the district level between general education and special education improvement teams.  The ability to submit one plan further stimulates this collaborative effort at the state and district level and reduces the amount of paperwork to accomplish the objective of improved outcomes for all students. 
The model to be used by NDE for continuous improvement, Accountability for a Quality Education System, Today and Tomorrow (A QuESTT), is under development.  This model is intended to assist Nebraska schools in aligning and coordinating the various school improvement initiatives that may be in progress in each district. These may include for example, Improving Learning for Children with Disabilities (ILCD), Title I Improvement Plans, technology plans, curriculum development activities, and plans for other local, state, or federal programs. Schools are encouraged to merge or align their various plans and goals so that local improvement activities will be mutually supportive and consistently aimed toward achieving school improvement goals. 
A QuESTT integrates components of accountability, assessment, accreditation, career education, and data into a system of school improvement and support which is imperative for the good of Nebraska students.  This system exceeds statutory requirements and aligns some regulatory requirements under the umbrella of quality, accountability, and school improvement.  A QuESTT also aligns with the state accreditation of school districts and serves as a blueprint for continuous improvement for each school and school district in Nebraska.   Several tenets of this model including, Educator Effectiveness and Positive Partnerships, Relationships and Student Success are inherent in the State SIMR and coherent improvement strategy (MTSS-RtI).  Schools are encouraged to align various plans and goals so that local improvement activities will be mutually supportive and aimed toward achieving school improvement goals.   The alignment of the ILCD and AdvancED processes blend well with this model.
For all children birth to age 5 served by Nebraska school districts, Results Matter in Nebraska provides a child, program, and family outcomes measurement system designed and implemented to improve programs and supports for all young children served by districts and their community partners, which may include Head Start and other community early childhood programs. 
Districts and ESUs are expected to service all children within inclusive classrooms that represent a full range of abilities and disabilities and the social, linguistic, and economic diversity of families within the community.
Results Matter is responsive to NDE Rule 11 – Regulations for Early Childhood Programs, Rule 52 – Regulations and Standards for Early Intervention Programs and the federal requirements of the Individuals with Disabilities Education Act (IDEA) Part C (birth to age three) and Part B – 619 (ages three to five).  Information about Results Matter in Nebraska can be found on their webpage located at http://www.education.ne.gov/OEC/rm/rm.html .    
The purpose of measuring child outcomes is to ensure that young children are active and successful participants during the early childhood years and in the future across all settings.  Early childhood settings include home, child care, preschool or school programs, and in the community.
Results Matter in Nebraska calls for measuring child progress using an assessment system that:
· Is based on ongoing observation of children engaged in real activities, with people they know, in natural settings;
· Reflects evidence-based practices;
· Engages families and primary care providers as active participants;
· Integrates information gathered across settings;
· Is individualized to address each child’s unique ways of learning;
· Informs decisions about day-to-day learning opportunities for children; and, 
· Reflects that development and learning are rooted in culture and supported by the family.

The purpose of measuring program outcomes is to ensure that young children participate in a high quality early childhood program that contributes to positive cognitive, social and health outcomes.
Results Matter in Nebraska calls for program outcome assessments that:
· Are reliable and valid;
· Measure multiple dimensions of the environment;
· Are research based and consistently show a relationship between program quality and child outcomes;
· Reflect evidence-based practices;
· Are inclusive of culture, race and ability;
· Inform decisions for continuous program quality improvement; and,
· Support teachers, children, and families.

The most common approach to measuring program quality is through the use of an observation tool.  Research has highlighted the importance of measuring all aspects of program quality, and of equal importance is assurance that the measurement tools are used consistently by all observers.  NDE has been using the ECERS-R, which provides a broad representation of quality and will begin using the Classroom Assessment Scoring System (CLASS), which focuses more specifically on classroom practices.
Each district and ESU is required to participate in the Results Matter program outcomes system for all children birth to kindergarten entrance age using one or both of the following environment rating scales:
· Early Childhood Environment Rating Scale – Revised (ECERS-R)
· Infant Toddler Environment Rating Scale – Revised (ITERS-R)

Data
The Office of Special Education is represented on the NDE Data Cadre, a collaborative professional development effort between the NDE and the ESU Coordinating Council.  The goal of this Cadre is to provide a statewide system of professional development training for data analysis that reaches every district.  Data literacies, which are included in the ILCD process, are the guiding framework for the statewide professional development initiative and the analysis of ILCD data includes the following: 
· Data comprehension questions such as “What do the data show?”;
· Data interpretation questions such as “Why might this be?”; and
· Data use questions such as “How should we respond?”   
This process will assist school districts in identifying research-based strategies that target the areas identified for improvement and will serve as a baseline measurement for the goals of the TIP as well as the identification of resources needed.  
Collaboration with the Data Cadre within the Data, Research, and Evaluation Team in coordinating data analysis is also a positive endeavor at the state level in that data analysis is a key element in determining the state SIMRs. Similarly data analysis represents an essential component in the ILCD process as the identification of the Focus for Improvement and is based upon the review of the data at the district level.  Drilling down with pertinent questions provides a clearer understanding of the root cause of systemic issues to be addressed in order to improve results. 
Monitoring and Accountability
The Office of Special Education conducts monitoring of each district on a five year cycle.  Through a review of the monitoring system, it has been determined that changes are necessary to balance the compliance activities with program improvement activities.  As such, the Office of Special Education is currently engaged in a review and revision of the monitoring system.  The current system (which is explained in more detail in the Introduction to the SPP/APR) will be revised to include the concept of differentiated monitoring and supports.  Districts with more significant issues will receive more intensive reviews and supports from the NDE Office of Special Education.  The level of review and support provided to the district will be determined by a review of:
· Policies and procedures; 
· Selected student files; 
· Complaints; 
· Parent contacts; 
· District Determinations; and 
· Targeted Improvement Plans.  

It is anticipated that the revision of the current monitoring system will be completed within the next year.
Currently, the NDE Office of Special Education issues District Determinations based on a review of district compliance and performance data.  Districts receive credit for improving performance or maintaining the same level of performance.  Over the next few years, the Determination criteria will be revised with more specific requirements for improving the performance of children with disabilities.  The revised system will continue to take into account both compliance and performance data, however, the system will need to emphasize the importance of improved results for children with disabilities.
Technical Assistance
The NDE Office of Special Education has several mechanisms in place to ensure the timely delivery of evidence-based technical assistance and support to local education agencies.  Nebraska’s statewide system of technical assistance is based on regional support networks with multiple collaborating partners engaged in this process.

Through regional and statewide assignments, the NDE special education staff provides ongoing technical assistance to support school districts in addressing their unique needs and challenges.  The NDE Office of Special Education created the ILCD process based upon the State Performance Plan (SPP) Part B indicators.  The ILCD process is designed to enhance program improvement that will result in improved outcomes for children with disabilities.  With stakeholder input, NDE organized the SPP indicators into three Impact Areas:
· Improving developmental outcomes and academic achievement (school readiness) for children with disabilities;
· Improving communication and relationships among families, schools, communities and agencies; and
· Improving transitions for children with disabilities from early intervention to adult living.

This comprehensive “big picture” approach provides a broader view for improving achievement outcomes within a continuous improvement framework.

Technical assistance for the ILCD process is also delivered through regional ILCD facilitators located in each ESU across the state.

Regional Planning Region Teams (PRTs), functioning as Local Interagency Coordinating Councils, receive annual NDE grants to support Early Intervention/Early Childhood Special Education (EI/ECSE) practitioners in implementing evidence-based practices for children birth to age five and their families.  Since 1979 NDE’s Early Childhood Training Center (ECTC) has been the hub of technical assistance and professional development statewide for teachers and providers in early care and education settings.  The ECTC infrastructure has been expanded to include a statewide network of regional Early Learning Coordinators located at ESUs.  

The University of Nebraska System is a major component of the statewide infrastructure with specialized expertise leveraged in the delivery of technical assistance to local school districts.  Disability specific regional networks of technical assistance include cadres within the ESU structure that support a full-range of technical assistance and professional development in evidence-based practices related to various disabilities.

Through the framework of the Nebraska Council of Teacher Education, stakeholders representing LEAs, ESUs and institutions of higher education (IHEs) assist NDE in the revision of general and special education endorsements to ensure that IHEs meet the highest professional standards in their degree programs and produce highly qualified staff to support children with disabilities.
Professional Development
NDE provides an array of professional development opportunities through cross-team efforts within the Department to ensure that education providers have the skills to effectively provide services that improve results for children with disabilities.  NDE’s Early Childhood Training Center (ECTC) has been the hub of technical assistance and professional development statewide for teachers and providers in early care and education settings.  The NDE Office of Special Education also works in partnership with LEAs, ESUs, and IHEs to provide a coherent, comprehensive and aligned network of professional development.    

These statewide networks work in collaboration with NDE to increase the capacity of regular and special education teachers, related services providers and administrators to implement evidence-based  practices such as Multi-Tiered Systems of Support, including Response to Intervention (RtI), Positive Behavior Supports (PBIS) and Early Childhood Positive Behavior Supports (EC-PBiS Pyramid Model).  The networks also focus on specific supports for students who experience autism spectrum disorder, traumatic brain injury, and sensory impairments.

Transitions from early intervention (Part C to Part B) and from school to career/college readiness are another priority area of support.  NDE Office of Special Education consultants deliver and supervise the delivery of professional development for evidence-based practices.

Many of Nebraska’s districts have small student populations located in rural, geographically isolated locations.  In response, NDE provides support to multiple, small, rural districts to form consortiums and maximize the impact of their professional development efforts.  The focus of grant funding is within the areas emphasized in the NDE Impact Areas as described previously in Quality Standards. Grants also are directed toward the preparation of qualified educators, administrators and related service providers, offering induction/mentoring support, and continuous development over individual careers.  As grant managers, NDE staff is involved in approving grant applications, monitoring completion of grant activities, approving reimbursement claims, and offering technical assistance to enhance project outcomes. 

In building capacity for the SIMRs at the local level, the NDE Office of Special Education provides grants to the intermediate educational agencies in the State, ESUs, to provide ILCD facilitators to assist districts in the development of the multi-year TIPs.  NDE Office of Special Education staff work collaboratively with ILCD facilitators, most recently created web-based training for the ILCD process for RDA. Specifically, ILCD facilitators are charged with ensuring that each school district in the ESU area has a TIP in place by August 1, 2015.   In order to provide the most effective technical assistance to school districts in the future, a reevaluation of the focus and effectiveness of these grants is underway.
The Office of Special Education also collaborates with the University of Nebraska-Lincoln in providing technical assistance and professional development to Nebraska school districts with regard to the implementation of the MTSS/RtI framework, the coherent, measurable improvement strategy to narrow the achievement gap between general and regular education students on the NeSA.
Further, at the state level, improving collaborative efforts of the Office of Special Education in conjunction with the State Improvement Grant is essential in order to incorporate PBIS into the identified coherent improvement strategy for improving the performance of children with disabilities, MTSS/RtI.  Simultaneously, collaboration with Title I activities is being pursued along with the tie to state reading standards.
Conclusions
1. The monitoring system used by the Office of Special Education needs to be revised to create a better balance between compliance and improved outcomes for students with disabilities.  
2. The system of “Determinations” currently used by the Office of Special Education needs to be revised to put a greater emphasis on improved results for children with disabilities ages 3-21.  A system which rewards growth while emphasizing the need for improved outcomes is necessary to achieve the SIMRs.
3. The governance system including the State Board of Education, Department of Education and ESUs is positioned to assist the state in achieving the SIMRs.
4. There is a strong link between the general education improvement process and the special education improvement process.  Each system is centered upon improving outcomes for students and the system for improvement established by the Office of Special Education fits squarely within the requirements for general school improvement.  NDE will encourage districts to submit one improvement plan containing both special and general education improvement activities.
5. The current fiscal structure supports and is not a barrier to the implementation of the SIMRs. 
6. The system of technical assistance and professional development currently in place in Nebraska will support the implementation of the coherent strategies necessary to achieve the SIMRs.
7. The SIMRs are aligned with current improvement strategies in place in Nebraska.
8. The current data system will provide the data necessary to determine the effectiveness of the coherent strategies surrounding the SIMRs.
STAKEHOLDER INVOLVEMENT

Stakeholder Process
In January 2014, the NDE Office of Special Education began organizing a state-wide Results Driven Accountability (RDA) stakeholder umbrella committee.  This committee was organized in order to ensure appropriate representation and build capacity with a consistent group of partners.  The members of the committee were formally invited to serve as representatives and as part of the agreement to participate, the individual agreed to serve for up to three years.  The intent is that Nebraska’s RDA stakeholder committee will continue to meet while the State’s Systemic Improvement Plans for Part B and Part C are developed and implemented.  This will help the state’s planning to continuously evolve and help ensure ambitious and meaningful change.
Nebraska’s RDA committee represents diverse disciplines and experiences. Committee members represent multiple internal and external partners.  Additionally, Nebraska was intentional about organizing a group of stakeholders involved in supporting children with disabilities ages birth through age 21.  Therefore, the committee representation has supported the state in planning seamless improvement strategies that will focus on improved results for infants and toddlers and their families (Early Intervention ages birth- 3); preschool children in early childhood (Part B, ages 3-5); and school age children and youth (Part B, ages 6-21).   The stakeholder group included representatives of parents, special education directors, special education staff, general education administration (principals, superintendents), institutions of higher education, NDE teams (Approval/Accreditation, School Improvement, Equity and Instructional Strategies, Curriculum and Instruction), community agencies, nonpublic schools, and the Nebraska State Education Association and the Nebraska Association of Special Education Supervisors.  

Nebraska is a “birth mandate” state and as such has a keen interest in establishing systems which span from birth to age 21.  As a birth mandate state for special education and related services since 1979, Nebraska has long been a national leader in providing a seamless system of supports and services for young children ages birth to five with disabilities and their families.  To allow for a collaborative and systematic approach to improving results for students with disabilities from birth to 21, the stakeholder group established for Part B and Part C met together to review pertinent data and the state’s infrastructure.  The stakeholders felt that in order to achieve improved results for all students with disabilities it would be necessary to develop individual State Identified Measurable Results (SIMRs) for Part B, Part C and Preschool (619) which were different but linked and which were written specific to the individual age groups.  Thus, the stakeholders were divided to provide advice on a Part C plan, a Preschool (age three to five) plan and a School-Age (age five to 21) plan.  
  
This group has met periodically throughout the past year and will continue meeting to establish/review targets and performance as indicated in the SPP/APR and the development and implementation of the SSIP. In April 2014, the stakeholders met for the first time.  This initial meeting provided an opportunity for the stakeholders to learn about the required components of Phase 1 of the SSIP.  After introducing these requirements, broad data analysis and infrastructure analysis was conducted.  Trend data for all SPP indicators were reviewed.  Data were disaggregated in multiple ways in order to present a complete and comprehensive picture of state and regional performance.  Furthermore, the April meeting offered facilitated conversations about current projects and results data derived from these evidence based initiatives.  The purpose of the discussion was to analyze current improvement efforts and those which closely align with existing state priorities.

Nebraska’s stakeholder group convened again in October 2014.  Stakeholders were provided additional state data and updates on timely state priorities which lead to discussion and selection of the SIMRs and coherent improvement strategies to support the SIMRs for Part C, Part B and for Preschool (619).  The SIMRs for each of the groups, while different, are linked and provide a coordinated system which is intended to improve results for all children with disabilities.

In addition to the stakeholder group established specifically for the purpose of gathering input on the RDA and the development of the SIMRs, Nebraska also obtained input from two longstanding stakeholder groups with some members serving as liaisons to the RDA stakeholder committees: Special Education Advisory Council (SEAC) and the State Results Matter Task Force.  The council is established pursuant to 34 CFR 300.167 and as such provides for input from a diverse group of stakeholders.  SEAC and the Task Force, which regularly discusses the SPP/APR and provides input on the targets and strategies contained therein, has reviewed and supported the work of the stakeholder group.  SEAC and the Task Force will continue to be utilized for input on the development of Phases II and III of the SSIP and the SIMRs.

For Preschool RDA work, the NDE Office of Special Education has systematically engaged the Part B Preschool RDA stakeholder group and State Results Matter Task Force to provide key input and analysis of the current infrastructure to support improvement and build capacity in school districts to implement, scale up, and sustain the use of evidence-based practices.

The 30-member State Results Matter Task Force addressed proposed Indicator 7 targets at its November 20, 2014 meeting and confirmed the recommended FFY2013-FFY2018 targets.  This Task Force was created in 2006 to focus specifically on child outcomes (B7, C3 and B6), early childhood program quality and family outcomes.  Its membership represents early childhood educators (birth to age 5) and administrators across early intervention, early childhood special education and early childhood, elementary education; Head Start; higher education; and related services providers.  Nebraska is geographically made up of 17 Educational Service Units (ESUs = intermediate education agencies).  All ESU areas are represented on the Results Matter Task Force.  The Task Force convenes twice each year.
Of particular note in this infrastructure analysis and capacity-building has been the strength and commitment of the state-level, interagency Pyramid Model (EC-PBiS) Leadership Team, of which NDE was a founding member in 2008-09. This cross-agency team was created in response to the high priority state need identified by partner agencies to promote the development of positive social-emotional skills in young children, and to prevent and effectively address challenging behavior.  
In response to federal initiatives to address and improve child outcomes in this area, key leaders and project personnel formed the state-level leadership team.  Membership includes Nebraska HHS, Nebraska Extension, Nebraska Children and Families Foundation (NCFF), Head Start-State Collaboration Office, and NDE Offices of Special Education and Early Childhood.  This group of collaborative partners has been singularly involved in creating a strategic state plan to implement, scale up and sustain the use of the research-based Pyramid Model (EC-PBiS) in school district preschool programs and in community child care programs.  Several members of the Pyramid Leadership Team are also members of the Part B Preschool stakeholder group as well as the Results Matter Task Force to maintain transparency and provide inclusive and integrated planning across multiple partners.

Selected as a national demonstration state in 2009 by CSEFEL (Center for Social-Emotional Foundations for Early Learning, now the Pyramid Model Consortium), Nebraska has aligned a number of state initiatives through the above-noted stakeholders to share and create resources, and develop capacity to implement, scale-up and sustain the Pyramid Model as Nebraska’s coherent improvement strategy to improve measureable results for Indicator 7, Outcome A.

Building on the established state Pyramid Leadership Team work, the Part B Preschool SSIP is directly aligned and fully integrated with several other statewide partner initiatives to support improvement and build capacity:
· NDE Office of Special Education/Office of Early Childhood: Pyramid implementation in selected school district preschool programs; 
· NCFF: Pyramid implementation in selected community child care programs; 
· Nebraska Extension: Pyramid training for parents and child care providers statewide; and
· NDE-HHS Step Up to Quality:  Nebraska’s quality rating and improvement system.       

A complete listing of the Part B Preschool (619) and Part B school age stakeholders is included in Appendix B (Nebraska’s RDA Stakeholder Membership).
Conclusions
1. The stakeholder groups consists of those parties necessary to plan and implement strategies necessary for improving results for children with disabilities.
2. Stakeholders were involved in the process to select, identify, and analyze existing data.
3. The stakeholder analyzed the infrastructure and supported the plans to revise the monitoring and determination system.
4. The stakeholders will continue to be involved in the development of Phase 2 and 3 of the SSIP.
5. The stakeholders supported the development of TIPs at the local level.
6. The stakeholders supported the development of two SIMRs; one for preschool children and one for school age children.  Further, the stakeholders supported the SIMRs and coherent improvement strategies contained in Indicator 17.
7. The stakeholders support the “Theory of Action” and will be provided with a graphic illustration of how implementation of the coherent improvement strategies will lead to improved outcomes for students with disabilities.

NEBRASKA PART B PRESCHOOL

Data Analysis
The Nebraska Department of Education (NDE) Office of Special Education identified and analyzed broad and more focused quantitative and qualitative data to identify and select Indicator 7, Outcome A as the Part B Preschool SIMR. 
Broad quantitative data for Indicator 7 reporting are provided through two major data bases.  A total of 1,638 preschool children with IEPs exited according to OSEP criteria and were included in the FFY2013 data set: 
· The Nebraska Student and Staff Reporting System (NSSRS) is NDE’s primary method of data collection from Nebraska public school districts.  Over 13,500 children birth to age five were served by school districts in 2013-14 and reported in the NSSRS system. Of this number, about 26% were children with IEPs and IFSPs.  
· The Teaching Strategies GOLD Child Assessment System is NDE’s single, required statewide child measurement system for all children birth to age 5 served by school districts. Over 13,500 children served by school districts in 2013-14 were reported in the GOLD system, including all children birth to age 5 with IEPs and IFSPs.  
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One of Nebraska’s strengths is that NDE created and implemented a seamless, integrated birth to age 5 child assessment, program quality and data system statewide beginning in 2006.  Known as Results Matter, this umbrella initiative encompasses all facets of child outcomes and program improvement.  It is the result of ongoing, cross-team collaborative work between the NDE Office of Special Education and the Office of Early Childhood. 
Nebraska is unique as one of the birth-mandate states for special education and related services, which requires that school districts are responsible for providing FAPE for all children with verified disabilities beginning at birth.  As a result, all children with IEPs and IFSPs are fully integrated into the Results Matter child, program and family outcomes system.  Additionally, NDE requires that all school districts use a single statewide authentic child assessment system, GOLD.  The use of this online, web-based system greatly enhances the ability of districts and NDE to monitor and improve the quality, reliability and validity of child outcomes data, streamline the reporting process, and simplify the infrastructure needed to support the implementation process.  All B7 child outcomes data is generated by the GOLD system, with data analysis provided by NDE and UNMC Munroe-Meyer Institute, NDE’s Results Matter data contractor.  
The following analysis describes quality checks completed for FFY2013 Indicator 7 data across all three child outcomes.  
Indicator 7 Checking Outcome Data for Quality:  Reviewing Data Patterns 2013-14
Strategies to Maximize Data Collection
NDE implemented a number of technical assistance strategies this past year to support the collection of data for OSEP reporting.  In order to minimize missing data, NDE completed a data validation process during summer of 2014.  District Part B OSEP summary report was provided to each district for review and validation of accuracy. The review of the data disclosed missing data.  School districts completed follow-up steps based on state technical assistance, e.g. providers were requested to finalize their data, administrators completed correct online exit procedures, etc. This process resulted in clarification of procedures and assessment practices at the district/child level.  In turn, the process resulted in an increase in the number of children with usable exit data reported for FFY2013.
Checking Outcome Data for Quality:  Reviewing Data Patterns
Analyses were completed to validate the quality of the OSEP child outcomes data from GOLD.  A number of analyses were completed based on the Early Childhood Outcome (ECO) Center recommended data quality review practices (Checking Outcome Data for Quality: Looking for Patterns, July 2012).  In order to complete this analysis, the GOLD data was merged with the NSSRS data set.  Information from the analyses of the 2013-14 data quality check was used to determine quality of the data and provide data for the Results Matter Task Force to review as part of continuous improvement and technical assistance efforts.  Of the 1,638 total number of preschool children in the 2013-14 data set, 37 children (2.25%) were missing NDE unique student ID numbers; their data was unusable to link with GOLD data.  
PREDICTED PATTERN:  
CHILDREN WILL DIFFER FROM ONE ANOTHER IN REASONABLE WAYS  
Comparison of Entry Scores.  Nebraska’s Part B verification criteria identifies children with varying degrees of functional levels from mild to more severe delays. There are several analyses to determine if the outcomes data reflects the children served.  It is assumed that a smaller proportion of children will have entry scores at or above age expectations across all three outcomes.  This percentage is likely due to the high percentage of children who qualify for services as “speech only.”   The percentage of children scoring at age expectations was low as expected across outcome areas:  Outcome A was 7.7%; Outcome B was 6.0%; and Outcome C was 9.5%.  
Comparison of Entry/Exit Distribution.  It is also expected that the distributions of the entry and exit scores will differ, with entry scores being lower than exit scores.  An analysis of the Nebraska data confirmed this pattern.   Only a small percent of children that had scores that went down at exit are the following:   Outcome A had 14.5%; Outcome B had 17.3%; and Outcome C had 10.0%.   
PREDICTED PATTERN:  
FUNCTIONING IN ONE OUTCOME AREA WILL BE RELATED TO FUNCTIONING IN ANOTHER OUTCOME AREA
Degree that Data is Correlated Across Outcomes  
Children typically gain skills over time with abilities improving across outcomes.  Therefore, it is anticipated that progress will proceed with similar patterns across outcomes.   To determine the degree Nebraska met this criterion, correlation analyses were completed to determine the relationships between outcomes.  A perfect relationship between outcomes would have a correlation coefficient of 1.00. The results found strong (r2 =.6 or above) positive relationships between Outcome A and Outcome B and Outcome A and Outcome C.  There was a moderate positive relationship between Outcome B and C.  Results were as follows:  

	Outcome A-Outcome B Comparison
	Outcome B-Outcome C Comparison
	Outcome A-Outcome C Comparison

	r2=.883
	r2=.347
	r2=.749


Degree of Progress Across Time.   Most children will maintain or improve their rate of progress across the three child outcome areas over the duration of their time in early childhood programs. Although progress is anticipated, few children are expected to make extreme changes in their progress.  ECO has set a benchmark of no more than a 3-point change for the majority of the children in the program. This benchmark is based on the ECO child outcomes summary ratings or publisher cut scores, which are also based on the 7-point rating.  To analyze the degree of progress between entry and exit scores, a change score was calculated.  The data was analyzed to determine the percentage of children that made either a 4 or greater rating change in either a positive or negative direction.  Relatively small percentages of Nebraska children had a change score of more than 3 points. This pattern of progress was as expected for Outcome A and B.  Outcome C had the greatest percentage (11.6%) with a change score of 4 or more on this 7-point rating score, which is higher than would be expected.   
	Percent of Children whose Entry to Exit Score Change More than 3 Rating Points

	Outcome A
	Outcome B
	Outcome C 

	2.8%
	1.7%
	11.6%


The following characteristics describe the 1,638 preschool children who exited in 2013-2014:  
· 69.3% of the children were male
· 76.6% were white with 23.4% representing minority populations 
· 21.2% of the children were Hispanic
· 90.3% of the children used English as their primary language
· 88.3% of the children were 4-5 year olds and 11.7% were 3 year olds at exit
· Average length of time in the program was 1.6 years  
· Average age at exit was 5.2 years 

Summary.  The data check analyses found that overall, Nebraska child outcomes data are following the patterns expected from high quality data.  This suggests that the child outcomes data is valid and that the results are reflective of the children served.  
DRILLING DOWN  Quantitative Data Analysis  
Indicator 7, Outcome A:  Positive Social-Emotional Skills
Two analyses were conducted using the following measures:
· GOLD Widely-Held Expectations (WHE) Report:  
· GOLD Widely-Held Expectations (WHE) Report provides comparative statewide data for 3-year-olds and 4-year-olds with and without IEPs 
· WHE Report for social-emotional development, based on GOLD child assessment ratings 
· Statewide aggregate percentage of preschool children with IEPs reported in Outcome A Summary Statement 1 (SS1) and Summary Statement 2 (SS2) with positive social-emotional skills, including social relationships
· Percentages compared to SPP/APR targets

What do we know about social-emotional outcomes of preschool children, including children with IEPs, served by school districts in Nebraska? 
[image: ]
Compared to all 3 and 4 year-olds served by school districts in Nebrsaska, children with IEPs lag considerably behind their same-age peers in meeting GOLD Widely-Held Expectations.  Only 77% of four-year-olds with IEPs are meeting WHEs for social emotional development, compared to 95% of all four-year-olds.   For three-year-olds with IEPs, about 84% are meeting WHEs compared to 91% of all three-year-olds.   
[image: ]
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Although Nebraska data for Outcome A SS1 and SS2 compares favorably to national Outcomes A data (above), Nebraska trend data (also above) shows that Outcome A results have essentially plateaued over the past 3 years.
Further analyses of the OSEP B7 Outcome A data has been completed by NDE as part of the SSIP process.  An analysis of data broken down by region (28 early intervention/early childhood special education regions in Nebraska) provided another perspective on how preschoolers who exited Part B were doing with respect to Summary Statement 1 and Summary Statement 2.  Results showed that 25% (7) of the 28 regions did not meet the state target for Summary Statement 1 and 29% (8) of the 29 regions did not meet the state target for Summary Statement 2.  

Indicator B7
Outcome A
	
	Target Met
	Target NOT Met

	
	# Regions
	% Regions
	# Regions
	% Regions

	Summary Statement 1
	21
	75%
	7
	25%

	Summary Statement 2
	20
	71%
	8
	29%




	# of Children
	1-19
	20-49
	50-99
	>100

	# of Districts
	134
	7
	2
	4

	% of Districts
	91.1%
	4.8%
	1.4%
	2.7%



In Nebraska for FFY2013, 147 school districts reported a total of 1,638 preschool-aged children with disabilities who met OSEP child outcomes reporting criteria.  About 60% of the state’s school districts (147 of 249 districts) reported children who met OSEP Indicator B7 criteria in FFY2013.   The chart above reflects the small, rural nature of the vast majority of school districts in Nebraska in that 91% of the districts reported between 1 and 19 preschoolers with disabilities who exited with OSEP child outcomes data in FFY2013. 
NDE compliance and monitoring data have further supported GOLD findings that a number of school districts are not meeting Outcome A targets.  This district data do not appear to present potential barriers to improvement; rather they provide opportunity for school districts to implement and support specific, proven improvement strategies as part of the district Targeted Improvement Plan. Districts have indicated readiness to implement evidence-based improvement strategies to narrow the development and learning gap for preschool children in their districts.
Qualitative Data Analysis:  EC Training and Support Needs
Multiple statewide training needs survey results over the past 10 years have consistently found the area of greatest professional development needs across all sectors of early care and education providers in Nebraska:  teaching positive social skills and addressing challenging behaviors.
· NDE Early Childhood Training Center surveys:  Birth to age 5 educators and related services professionals in school districts, ESUs, community child care and Head Start teachers.
· NDE-DHHS Regional surveys: early intervention/early childhood special education teachers, services coordinators and service providers.
· Statewide Child Care Provider Needs Assessment:  Caring for Nebraska Children with Special Needs survey (2010).  Licensed child care center and home providers. Conducted by the Nebraska Medical Center, College of Nursing, and funded by Nebraska DHHS Maternal and Child Health.
State-Identified Measureable Result
Indicator 7, Outcome A has been selected as Nebraska’s Part B Preschool state identified measureable result (SIMR).  
The result Nebraska intends to achieve through SSIP implementation is:
To increase the percentage of preschool children with positive social-emotional skills, including social relationships, for children ages 3-5 with IEPs. 
Baseline and Targets    
Baseline Data
	FFY
	2013

	IND 7A 
SS1
SS2 
	
80.90%
72.00%



FFY 2013 – FFY 2018 Targets
	FFY
	2014
	2015
	2016
	2017
	2018

	Indicator 7A
SS1
SS2
	
80.10%
73.10%
	
81.00%
73.50%
	
81.00%
73.50%
	
82.00%
75.00%
	
82.00%
75.00%



Coherent Improvement Strategies
Nebraska selected the Part B preschool improvement strategy of the Pyramid Model (EC-PBiS) as the evidence-based practice to address improving children’s social emotional skills and relationships.  In order to effectively implement the Pyramid with fidelity in Nebraska, NDE will closely follow the Implementation Science framework designed to implement, scale up and sustain this evidence-based strategy to improve the social-emotional skills and social relationships of preschool children with disabilities in Nebraska.

Research literature and evidence supporting the Pyramid Model as a coherent improvement strategy for addressing young children’s positive social-emotional development is outlined below.

In the Issue Brief “Promoting Social, Emotional and Behavioral Outcomes of Young Children Served Under IDEA” (Technical Assistance Center on Social Emotional Intervention for Young Children, January 2007), researchers and authors Dr. Lise Fox and Dr. Barbara J. Smith outline the research that identifies social, emotional and behavioral outcomes as an essential priority for young children, provide the rationale for supporting professional development in this area, and describe the structure of the Pyramid Model to effectively address and improve these outcomes.  Excerpts from this document are quoted below. 
“Why are social, emotional and behavioral outcomes an essential priority?
A growing body of evidence confirms that serious and persistent challenging behaviors in early childhood directly relate to later problems in school success, social relationships, educational and vocational success, and social adjustment. Conversely, key social skills associated with learning in group settings include being able to get along with others, follow directions, identify and regulate one’s emotions and behavior, think of appropriate solutions to conflict, persist on tasks, engage in social conversation and cooperative play, and correctly interpret other’s behavior and emotions. 
Challenging behavior is a substantive problem of concern because:
• The prevalence rates for young children with challenging behavior ranges from 10 to 30%
• Social and behavioral competence in young children predicts their academic performance in the first grade over and above their cognitive skills and family backgrounds
Challenging behavior is a particular concern for students with disabilities because:
• Students with disabilities have more than three times the number of serious misconduct incidents per 1,000 students than do typically developing students
• Over 1/3 of adolescents with disabilities have been suspended or expelled
• Challenging behavior is evident in even the youngest children served by IDEA. The NEILS study indicates that 10-40 % of children served in Part C programs have behavioral concerns.
The following facts show that when challenging behavior is not resolved, outcomes are poor:
• Young children with challenging behavior are more likely to experience early and persistent peer rejection, mostly punitive contacts with teachers, family interaction patterns that are unpleasant for all participants, and school failure
• Over 65% of students identified with emotional and behavioral disorders drop out of school leading to poor job outcomes, limited income and a pattern of failure that persists into adulthood
• Childhood ratings of behavior problems at age 3 and 5 are the best predictors of later antisocial outcomes
• Around 48% of children with problem behaviors in kindergarten have been placed in special education by the 4th grade
What does the research say about the ability of EC personnel to improve children’s social, emotional and behavioral outcomes?
Recent publications identify critical preschool skills related to early school success, many of which are social and behavioral skills.  However, findings from surveys, focus groups and interviews indicate that most EC personnel do not have the skills they need to promote social and emotional development and prevent and address challenging behavior. Teachers, administrators and family members identify this lack of knowledge and skill as the biggest challenge to effective practice more than finances, collaboration and attitudes.
Teachers report that challenging behavior is their number one training need and promoting social emotional development as the second. Eighty (80%) of teachers report that problem behavior negatively affects their job satisfaction and directors report that teachers are not effective in implementing prevention/promotion practices.
Is there an effective model for promoting social, emotional and behavioral outcomes?
The public health model of promotion, prevention and intervention is a widely referenced useful framework for addressing the needs of children in the areas of social, emotional and behavioral development and academic achievement. The public health model considers interventions at three levels: proactive strategies for the whole population, secondary strategies to be used with populations at risk, and tertiary interventions for those individuals showing symptoms of a disorder. This promotion, prevention and intervention framework has been adapted for use in early childhood specifically related to social, emotional and behavioral development and is referred to as the Pyramid Model.
The Pyramid Model provides guidance for early intervention and education programs on the practices necessary to promote young children’s healthy social and emotional development, prevent problem behavior, and provide individualized intensive interventions when necessary. The model includes the universal promotion practices that are needed to support all children and promote children’s healthy social, emotional and behavioral development. 
Secondary prevention strategies are designed to prevent problem behaviors for children at-risk of poor social emotional development and challenging behavior. An essential element needed at this level is a program’s ability to successfully screen and identify children who need individualized and focused strategies to promote social development. 
The final level of the Pyramid Model includes the tertiary intervention strategies to provide treatment to young children who have mental health needs and/or persistent challenging behavior. These strategies include:
• The use of Positive Behavior Support, a team-based process that results in an assessment-based, comprehensive behavior support plan designed to be implemented by the child’s natural caregivers in home and early care and education environments
• Specialized and intensive treatment that addresses parent/child dyad concerns due to neglect, abuse, and trauma
• Multidisciplinary or transdisciplinary teaming among professionals to ensure that families receive access to comprehensive services and supports.”
Figure 1 Pyramid:
 Tiered Framework of Promotion, Prevention, and Intervention to Support Positive Social Skills and Relationships
[image: ]
Pyramid Model research references can be found in Appendix C.  The Nebraska Pyramid Model brochure can be found at http://www.education.ne.gov/OEC/teaching_pyramid/pyramid_brochure.pdf and the NDE Pyramid website can be found at http://www.education.ne.gov/OEC/teaching_pyramid/index.html. 
NEBRASKA PART B SCHOOL AGE

Data Analysis
ACTION 1:
In approaching the Part B State Systemic Improvement Plan (SSIP) Nebraska began by conducting a broad data analysis of each of the Part B APR indicators.  NDE staff and the RDA stakeholder group met to review the performance on each of the Indicators over time. (Appendix D - Indicator Data Broad View)
DEDUCTION 1:
Review of the compliance indicators confirmed that Nebraska is continually meeting nearly all of the compliance targets therefore, it is not expected that compliance factors will pose a barrier to results improvement. Compliance training by NDE, school districts and ESUs over the years has had a positive impact on the state’s performance. 
Performance indicators that showed the greatest need for improvement included graduation rate and assessment data for both school-age and preschool.  As the SSIP should impact results for children, the stakeholder group felt that addressing assessment data at both the preschool and school-age level was important and would also have an impact over time on the state graduation rate. 
ACTION 2:
With a decision to have two SSIPs that impact both preschool and school-age assessment, two stakeholders groups were formed to focus on the two prongs. The school-age stakeholder group engaged in a focused data analysis in the areas of math and reading assessment proficiency.  A review was done of both math and reading results at the elementary, middle and high school level for both special education students and the all-student population. The gap between special education performance and all-student performance at each level was assessed. In addition, multiple variables regarding proficiency of special education students compared to all-students by race/ethnicity and gender was addressed as well as special education proficiency rates by disability category. Reports were generated to show proficiency results for special education students in reading at elementary, middle and high school for each disability category and each race/ethnicity. (Appendix E - Assessment Data Drill Down, Appendix F – Reading Assessment Analysis by Disability, and Appendix G – Reading Assessment Analysis by Race)
DEDUCTION 2:
After review of the above data, the stakeholders felt that the biggest impact on improved assessment results for children would be gained by addressing reading at the elementary level. Using root cause analysis, stakeholders determined lack of coherent, scientifically-based research interventions at early ages has led to the widening of the achievement gap over the grade levels. There is some disparity between races/ethnicities but it was not felt that the significance was such that it warranted a focus on one particular group. It is envisioned that all races/ethnicities and all disability categories will benefit from the SIMR.
The current statewide reading assessment began in 2009-2010. With several years of implementation and use of the assessment tool, Nebraska feels that the quality of the data is reliable and holds a consistent trend over time. Continued work is done with the Data, Research, and Evaluation Office and the Assessment Office to assure data quality.
ACTION 3:
To provide direction for the SIMR, stakeholders felt that initially focusing efforts on early literacy would provide the greatest impact. Providing reading intervention at the earliest ages is critical. Research indicates that students not performing at grade level in reading by third grade will achieve limited academic success.  As state level assessment in reading is done for the first time at grade three, an in-depth focus analysis of third grade data was done. The achievement gap between special education and general education third grade students over four years was assessed. It was observed that the increase in 3rd grade proficiency has been improving at close to the same rate for special education students and general education students however, a substantial gap continues.  The proficiency level of third grade students by race/ethnicity, disability category and gender was also reviewed.  English Language Learners and Low Income are factors that impact education as a whole and were data points that were also considered. (Appendix H - Grade 3 Data Focus)
DEDUCTION 3:
Again, stakeholders did not feel the data by race/ethnicity, disability category or gender warranted a narrow focus on only one or more groups. It is proposed the entire population will benefit from the SIMR.  As the scientific research-based intervention, Multi-Tiered System of Support (MTSS) has been selected as a coherent improvement strategy for narrowing the achievement gap between general education and special education students.  Implementing this strategy along with the Part C and Part B Preschool SIMR projects, Nebraska expects to narrow the achievement gap. Further, it is anticipated, the plan to focus resources on early literacy success will improve reading proficiency across the grades.  Research indicates students meaningfully engaged will stay in school thus improving Nebraska’s graduation rate.  More data from the MTSS project will be collected and analyzed as the evaluation process is developed for Phase II of the SSIP.
State-Identified Measureable Result
[bookmark: _Toc392159348]After the stakeholder committee engaged in a thorough analysis of the data and discussion of the infrastructure in place in Nebraska, the following State Identified Measurable Result (SIMR) was selected for school age students with disabilities receiving services under Part B of the IDEA:
Narrow the gap between the reading proficiency rates of students with disabilities and the general education students at 3rd grade.

Baseline and Targets    
Baseline Data – Reading Proficient Gap 2013
	
	Proficiency Rate
	

	General Education Grade 3
	83.42%
	Gap between General and Special Education (3rd Grade)
22.79%

	Special Education Grade 3
	60.63%
	



FFY 2013 – FFY 2018 Targets
	FFY
	2014
	2015
	2016
	2017
	2018

	Target
	22.79%
	22.79%
	22.29%
	22.20%
	21.79%



The SIMR was selected based on its alignment with Indicator 3C of the SPP as well as its close tie to the Nebraska State Board of Education statewide initiative for continuous improvement.  In selecting the SIMR, the stakeholder committee reviewed and analyzed the data and infrastructure in place in Nebraska.  The stakeholders reviewed the Office of Special Education’s activities, cross-team activities and current state initiatives to identify and support improvement.  Internal and external data was reviewed and analyzed to isolate key factors through a drill down process, which would influence the selection of the SIMR.  State improvement initiatives were studied and opportunities for aligning with these initiatives explored, from both a state and a local level.  Benefits for students with disabilities, as well as students without disabilities, were debated from the perspective of the impact of an increased capacity by school districts and programs to narrow the gap between the performance of children in special education and the children in general education, while also demonstrating improved results for the individual child.  
Review of the data on the Reading Proficiency Gap over a 4 year period (2010-2011 thru 2013-2014), indicates that while the reading proficiency rate has increased for both children in special education and children in general education, there continues to be a 22.79% gap between the reading proficiency of children in special education and of children in general education.  
There are a number of initiatives, both on the state level and the local level, that address the issue of narrowing the gap between the reading performance of children in general education and children receiving special education services.  In reviewing the data, the reading proficiency rate had an impact across levels.  To focus on improving results, coherent improvement strategies that were sound and aligned with state and local initiatives were identified.  To successfully achieve the SIMR, the development of coherent strategies including a multi-tiered system of supports (MTSS) and the implementation of evidence-based practices are necessary. 
The focus of MTSS is on improved student outcomes for all students through the provision of high-quality scientifically/research-based instruction and interventions that are matched to student academic or behavioral needs. Through a multi-tiered framework, the process enables districts to provide early support and assistance to students who are struggling to attain or maintain grade level performance. Teachers no longer have to wait for students to fail before interventions can begin. MTSS provides a consistent model and procedures to make collaborative data-based educational decisions for all students.



Multi-Tiered System of Support/Response-to-Intervention (MTSS/RtI) Framework in Nebraska
[image: RtI Framework]

Coherent Improvement Strategies
The goal of Nebraska’s Part B School Age SIMR is to narrow the achievement gap between general and special education students on the statewide assessment (NeSA).  Nebraska selected a coherent improvement strategy based upon data from the NeSA test for reading at third grade. A trend analysis from the past four years indicates a significant achievement gap between general education students and students with disabilities at grade 3.  In 2013-14, the gap was 22.79 percent.  See Appendix I (3rd Grade Reading Gap over Time).  
Statewide data indicates a clear need to improve the performance of children with disabilities in local school districts throughout the state.  While Nebraska’s overall special education data is favorable with regard to compliance, Nebraska school districts are not meeting the targets for the Nebraska State Assessment (NeSA) for reading at grades 3, 4, 8 or 11, and there is a significant gap between the performances of students in general education and children with disabilities on NeSA.  
The NDE, Office of Special Education, with stakeholder input, identified MTSS/RtI as a sound, logical, coherent strategy that is aligned with the SIMR.  MTSS/RtI is a multi-tiered, evidence-based model of providing instruction and intervention supports to ALL students based on needs identified through data.   Student data and data on instructional delivery are used to make decisions about the effectiveness of supports being provided for students.  As students’ needs increase, the intensity of the instruction and intervention increases.  
The MTSS/RtI strategy addresses the need to improve reading performance as identified through the analysis of state data.  First, MTSS/RtI provides a district/school-wide approach by building systems of support for all students.  At the same time, MTSS/RtI focuses on improving skills of teachers to more effectively address academic and behavioral development by providing multiple levels of support for all learners, including students receiving special education supports.  MTSS requires teachers, administrators, district personnel, and student support specialists to collaborate in providing support to all students, regardless of whether they have been identified as being eligible for special education services or the category in which a child may qualify for additional supports.  The focus on instructional data assists in informing and improving the quality of instruction.  Further, the strong emphasis on differentiated coaching and training in the MTSS/RtI framework offers support for teachers, which is a key factor in enabling districts and schools to reach high levels of implementation of evidence-based programs and practices. The overarching goal of MTSS is to build the infrastructure to provide the most effective instruction and supports for all students.  Resources are best leveraged by providing supports based on need, not labels.  Design and implementation of an MTSS/RtI system is a multi-year effort.
MTSS/RtI is a logical strategy to promote improved results in Nebraska school districts as it is a state-supported initiative already underway. NDE currently partners with the University of Nebraska-Lincoln (UNL), Nebraska Multi-Tiered System of Support Implementation Support Team (NeMTSS IST) that provides training and technical assistance to schools across the state to assist them in building an MTSS model.  The NeMTSS IST helps schools apply the findings from Implementation Science (Fixsen & Blasé) to create an infrastructure for selecting evidence-based practices and building capacity of school personnel to achieve deep implementation of those practices.  Schools electing to work with the NeMTSS IST establish school/district implementation teams that receive training on implementation drivers and MTSS components as well as onsite support from a NeMTSS IST Technical Assistance (TA) provider. 
Following training sessions NeMTSS IST TA providers work directly with individual district/school teams to apply content from training to build an MTSS model that enhances local capacity.  The NeMTSS uses a systematic scope and sequence for training teams and the training includes topics such as: 
· The what and why of MTSS; 
· Systems change and implementation science; 
· Getting better results from core reading instruction; 
· Building an effective intervention system; 
· Explicit instruction; and 
· Data-based decision making and individual student problem solving.
  
Research has shown that children who are at risk for reading difficulties can be identified as early as preschool and that a strong foundation for young learners leads to long-term benefits.   Intervention provided at 3rd or 4th grade takes 4 times longer than intervention delivered at kindergarten (Lyon, 1998).  Nationally, 1 in 6 students not reading proficiently at 3rd grade do not graduate from high school on time (Hernandez, 2011).   Without intervention, 90% of struggling first graders are still struggling at the end of elementary school.  Without intervention 74% of students who are poor readers in third grade will be poor readers in ninth grade, and struggling readers have a higher risk of academic failure and school dropout (Al Otaiba & Torgesen, 2007; Hart & Risley, 1995; Felton & Pepper, 1995; Francis, et al., 1996; Juel, 1988; Shaywitz, et al., 1999; Morgan et al., 2008; Torgesen and Burgess, 1998; Wanzek & Vaughn, 2007). 
One hypothesized root cause for low performance is a lack of deep implementation of evidence-based practices for students with disabilities.  In Nebraska schools, several hypotheses for why there is a lack of deep implementation of these practices include: 
· Lack of knowledge about evidence-based practices;
· Underestimation of the amount of training and coaching support needed for teachers to implement evidence-based practices; and
· Lack of clear indicators of what deep implementation will look like and collection of instructional data to guide decision making about support needed for teachers.  

The NeMTSS will provide a structure for schools to select and achieve deep implementation of evidence-based practices.  This strategy has a high likelihood of addressing the root cause because (1) MTSS has a strong research base (Burns, Appleton & Stehouwer, 2005), (2) there is an infrastructure in place to provide training and support for district/school teams (NeMTSS IST), and (3) schools in Nebraska implementing the MTSS/RtI model have achieved improvements in outcomes for students with disabilities.  The data from Nebraska school districts engaged in the MTSS/RtI framework shows the performance level and progress of students from grades 3 through 6 (see Appendix J – Average NeSA Reading Scores at Each Grade Level across Years for Schools Receiving Technical Assistance and Appendix K – Average Grade 3 NeSA Reading Scores across Years for TA Schools Relative to State Averages).
Design and implementation of an MTSS/RtI system is a multi-year effort.  To continue to scale up MTSS/RtI, NDE will take the following steps:
· Additional staff will be added to the MTS/RtI Implementation team;
· Training of staff at the intermediate ESUs; 
· Training of LEA staff; and
· Additional outreach at the state level to develop greater involvement by NDE teams such as Title I and Curriculum and Instruction.

These steps will assist in scaling up the MTSS/RtI system and provide a broader base of support for Nebraska school districts in improving outcomes for children with disabilities.  
Nebraska is a strong local control state with regard to educational decisions.  Thus, participation in the MTSS/RtI framework, while not required, has generated positive results in those currently participating in this evidence-based practice.  The stakeholders emphasized the need to share the positive results of districts currently engaged in the MTSS/RtI system as a way to encourage other districts to adopt the MTSS/RtI process.  The stakeholders felt this would be particularly effective with other districts seeking to improve outcomes for their students.  Additionally, the stakeholders emphasized the need for a strong linkage between the special education RDA process and the general school improvement system.   The MTSS/RtI evidence-based strategy aligns with the NDE overall school improvement process in AdvancED and the data analysis strategies of the Data Cadre as well as the Special Education ILCD initiative to improve learning for children with disabilities and has the potential to drive individual student success throughout a district. 
The NDE is currently developing an Accountability for a Quality Education System, Today and Tomorrow:  A QuESST for Nebraska, a framework around six tenets: College and Career Ready, Assessment, Positive Partnerships, Relationships & Student Success, Educator Effectiveness, Transitions, and Educational Opportunities & Access.  Each tenet is further defined by areas of focus and specific indicators, measures (data points) and timelines will be developed.  Best practices in schools of excellence will be highlighted and shared among schools, as will effective intervention strategies and plans.  The MTSS/RtI improvement strategy is a good fit for the state accountability system.
THEORY OF ACTION: PART B PRESCHOOL AND SCHOOL AGE
	                         
	Strands of Action for NDE
	If…
	Then…

	Leadership
	Goals are established by the Nebraska State Board of Education which provide guidance for all NDE initiatives; and include a continuous improvement process which provides a framework for state and local improvement activities.
	State activities continue to be aligned with the state goals and the continuous improvement process…
	Expectations for improvement will be consistent across all programs and should ultimately provide a common message to all school districts.

	Collaboration
	Partners with school districts, regional Educational Service Units (ESUs), higher education, national technical assistance centers, agencies, advocacy groups, and families to ensure supports are in place to assist schools in improving results for children with disabilities 3 to 21 years old.
	NDE Office of Special Education continues to collaborate with these partners…
	Resources and supports can be leveraged to support districts in implementing improvement plans with fidelity.

	Resources and Supports
	Cultivates collaborative partnerships to provide differentiated resources and evidence-based information.
	The State Systemic Improvement Plan (SSIP) coherent improvement strategies are implemented by the districts with fidelity…
	Over time, the % of preschool children with positive social-emotional skills, including social relationships, will increase; and the state level 3rd grade reading proficiency gap will narrow for special education and general education students.

	
	Has identified coherent improvement strategies to increase the % of preschool children with positive social-emotional skills and  improve 3rd grade reading proficiency in order to narrow the gap between special education and general education students.  

	Districts review data by Impact Area on an annual basis…

	Districts will continuously be revisiting results of special education students and will have an opportunity to review and revise overall school improvement plans and the supports provided to children with disabilities.

	
	Utilizes three Impact Areas which guide districts in evaluating all SPP/APR indicators on an annual basis.
	NDE Office of Special Education continues to support improved outcomes through multiple initiatives (tied to multiple SPP/APR indicators) including but not limited to the SSIP coherent improvement strategies…
	NDE can better identify districts doing well and what specific improvement activities may be contributing to this improvement.


	Accountability
	Does not currently have an ESEA waiver and is developing and implementing a new state accountability system for all children in all districts. Teams throughout the NDE are engaged in aligning regulations and requirements specific to quality, accountability and school improvement.
	NDE provides leadership through an individualized monitoring process and the implementation of coherent improvement strategies…
	Schools identified under the accountability system and the focused monitoring system as needing support will have access to the identified coherent improvement strategies including the Early Childhood Positive Behavior and Intervention Supports (EC PBIS) Pyramid Model and Multi-tiered Systems of Support (MTSS).

	
	Is developing and implementing a focused monitoring system which enables the state to (1) ensure compliance with federal and state regulations; (2) focus on the uniqueness of the individual district; and (3) support the linkage between compliance and improvement.
	NDE provides leadership through an individualized monitoring process and the implementation of coherent improvement strategies…
	Districts identifying improved social-emotional skills, including social relationships and/or improved reading performance will have access to supports provided through the state’s coherent improvement strategies.

	Stakeholder Involvement
	Engaging external stakeholders in the development of the SSIP beginning in April 2014 creates a Nebraska Results Driven Accountability Stakeholder Group to provide input and guidance specific to improve results for children with disabilities (Birth-21). The NDE presents and gathers input from the Special Education Advisory Council (SEAC) and the Early Childhood Results Matter Task Force regarding the new SPP/APR and SSIP requirements.
	NDE continues to engage stakeholders representing diverse disciplines and experiences throughout the development and implementation of the SSIP…
	Nebraska’s plans outlined in the SSIP will continuously evolve to ensure ambitious and meaningful change.
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AQuESTT School Designation Process (DRAFT)


Designation of Priority, Focus, and Reward Schools

Priority Schools
Nebraska statute (79-760.06 R.S.S.) requires the designation of three (3) Priority Schools from the lowest performance level classification.  These three schools will receive supports from the Nebraska Department of Education to address and diagnose issues negatively affecting student achievement and to provide assistance in developing a Progress Plan to guide improvement efforts.  Nebraska defines these three Priority Schools as those in most need of assistance to improve student achievement. Schools designated as Priority Schools may or may not be schools currently receiving Title I funding.   

Focus Schools
All schools in the lowest (Needs Improvement) performance classification level, excluding the three Priority Schools, will be designated as Focus Schools.  Focus schools may or may not be schools eligible for and/or receiving Title 1 funding.

Reward  Schools
Selected schools in the Good (Meets Expectations), Great (Exceeds Expectations), and Excellent (High Functioning) performance classification levels will be designated as Reward Schools.  Reward schools will be recognized for effective practices that significantly contribute to high levels of student achievement, growth, and improvement. Reward schools may or may not be schools eligible for and/or receiving Title 1 funding.

Process for Designating Priority Schools
Once the school and district classification of performance is completed, the process for designating three Priority Schools will be conducted.  The process for designating Nebraska’s Priority Schools relies on the use of indicators represented by data and processes that are both quantitative and qualitative in nature.  Nebraska’s rationale for this approach is based on the belief that making accurate determinations about school performance ultimately requires a comprehensive review of school effectiveness that goes beyond student performance on state assessments and graduation rates. 

Measureable indicators represented by quantitative data currently reported to the Nebraska Department of Education through the Nebraska Staff and Student Record System (NSSRS) by all public schools and districts will be used to develop a profile for each school in the lowest (Needs Improvement) performance classification level. The profiles will then be used by Nebraska Department of Education staff to review the performance of each school in the Needs Improvement classification level.  

The following additional, measureable indicators will then be used to develop the school profiles for schools in the Needs Improvement classification level:
· Attendance rate 
· Percent of classes taught by appropriately endorsed staff
· Dropout rate
· Instances of disciplinary action (i.e. Suspension and expulsion)
· Student entry rate (mobility in)
· Percent of students eligible for free and reduced meals
· Percent of students learning English
· Percent of student receiving special education services
· Title 1 status
· Supplemental program supports

The following indicators from the school profiles will be used to determine a Priority Score for each school: 
· Attendance rate 
· Percent of classes taught by appropriately endorsed staff
· Dropout rate
· Instances of disciplinary action (i.e., suspension and expulsion)
The Priority Score is derived from a comparison of the school’s indicator values to the state averages. Higher Priority Scores reflect a greater need of assistance to improve.

The following indicators from the school profiles will be used to determine a Challenge Index:
· Student entry rate (mobility in)
· Percent of students eligible for free and reduced meals
· Percent of students learning English
· Percent of student receiving special education services
The Challenge Index value is derived from a comparison of the school’s indicator value and percentages compared to the state averages. Higher Challenge Index values reflect a higher level of challenge.

The following indicators from the school profiles will be reviewed to determine what levels of support are already being received by schools in the Needs Improvement classification level:
· Title 1 status
· Early childhood program
· Supplemental program supports
 
The Priority Score and Challenge Index for each school in the Needs Improvement performance classification will be used to identify a smaller pool of schools from the Needs Improvement performance classification that are in greater need of assistance to improve.

Schools in this smaller pool will then be measured against additional indicators that are closely aligned with continuous school improvement processes. A rubric scoring process of each school’s implementation of these indicators will be based on reviews of school improvement plans, interviews with school and district staff, and site visits will be used for this phase of the Priority School designation. Indicators for this process include: 
· Standards-based curriculum development and implementation
· Career readiness support
· Utilization of a research-based instructional model
· Individual student learning plans
· Continuous program of professional learning
· Safe, secure learning environment
· Family and community engagement
· School processes for addressing student mobility rate
· Use of data for continuous improvement

The three schools receiving the lowest scores from this rubric scoring process will be recommended to the State Board of Education for designation as Priority Schools. 

In summary, Nebraska’s process for designating three Priority Schools follows the performance classification of all public schools and districts in to four classification levels: Excellent, Great, Good, and Needs Improvement.  This designation process relies on a three-phased process that includes a review and evaluation of indicators of school performance that are represented by both quantitative and qualitative data appropriate methods of analysis. 

Intervention, Improvement Supports, and Recognition for Schools and Districts
Nebraska’s approach to intervention and supports for public schools and districts is based on principles of continuous school improvement that encourage school and district self evaluation, analysis of data to inform decisions aimed at school improvement, and monitoring of strategies that contribute to improved student learning.  

Levels of Intervention and Support for Priority Schools
Priority Schools will receive the most intensive levels of intervention and support to improve student achievement and school effectiveness. As specified in state statute (79.760.07) an intervention team shall be established for each Priority School to assist the district in which the priority school is located in making measureable improvements in the performance of the Priority School. 

The Nebraska Department of Education intends the role of these teams to be one of Appraisal, Intervention, and Assistance (AIA) to improve. The work of these teams will be conducted in cooperation and collaboration with the school districts in which the Priority Schools are located.
 
Makeup of the AIA Teams
An AIA team for each priority school shall consist of up to five members with educational and professional experience to carry out the responsibilities of the team.  Team members must also have understanding and experience in school turnaround strategies. Team members may be NDE staff, staff from the school district, which contains the Priority School, or outside experts.  The NDE will provide training and oversight of the AIA teams.
Any intervention team member will be compensated for work performed in conjunction with work as part of the team and will receive reimbursement for actual and necessary expenses associated with the work of the team.
Roles and Responsibilities of the AIA Teams
The roles and responsibilities of the Appraisal Intervention and Assistance (AIA) Teams include:  
· Diagnose key areas of school effectiveness: 
· Leadership:  Principal, Teachers, and other Stakeholders
· Educator Effectiveness
· Teaching and Learning: Curriculum, Instruction, and Assessment
· District and School Culture
· Family and Community Engagement
· Effective Use of Data to Inform Instruction and for Continuous Improvement
· Assist the school and district in the development of measureable indicators of progress in the key areas of school effectiveness identified in the intervention plan for Priority Schools. 
· Assist the school and district in the development and implementation of strategies to address issues that negatively affect student achievement in the Priority School.
· Assist the school and district in the development of a Progress Plan for approval by the State Board of Education that outlines the measureable indicators of progress, actions, and strategies the school and district will implement in order to improve student achievement. 
· Assist the school and district in the development of the criteria by which the school will exit the priority status.
· Monitor the progress of the school in meeting the indicators of progress.  
Improvement Supports for Focus Schools
All schools in the lowest (Needs Improvement) performance classification level, excluding the three Priority Schools, will be designated as Focus Schools in Nebraska’s accountability system.  Profiles created for each school in the Needs Improvement classification level will provide insights regarding areas of need for the Focus School.

The NDE will work collaboratively with district in which Focus Schools are located and regional Educational Service Units to provide consultation and opportunities for professional development regarding these school improvement related needs. The key areas of school effectiveness described in the AQuESTT and Nebraska’s Intervention Plan for Priority Schools will inform efforts toward improvement for the Focus Schools.

Recognitions for Reward Schools
Schools selected from the Good (Meets Expectations), Great (Exceeds Expectations) and Excellent (High Functioning) performance classification levels, will be designated as Reward Schools. Reward schools will be recognized for outstanding practices that lead to high levels of student achievement, growth, and improvement. The NDE will also provide opportunities (e.g. professional learning conferences and school improvement workshops) for Reward Schools to showcase and share these promising practices with educators from other Nebraska schools.

AQuESTT and Nebraska’s Intervention Plan for Priority Schools
The tenets of Nebraska’s accountability system, AQuESTT, highlight key investments in two broad aspects of a quality education system: Teaching and Learning and Student Success and Access. The AQuESTT tenets are: 
· College & Career Ready
· Assessment
· Educator Effectiveness
· Positive Partnerships, Relationships & Student Success
·  Transitions
· Educational Opportunities & Access

These tenets provide the framework for key areas of effectiveness for Nebraska’s Priority Schools as well as all other schools in the Needs Improvement, Good, Great, and Excellent performance classification levels. The key areas of school effectiveness are:
· Effective School Leadership
· Educator Effectiveness
· Teaching and Learning: Curriculum, Instruction, and Assessment
· District and School Culture
· Family and Community Engagement
· Effective Use of Data to Inform Instruction and for Continuous Improvement

Four Major Components of the Intervention Plan for Priority Schools
The intervention plan for Priority Schools consists of the following major components: 
13) Annual self-evaluation of performance on key areas of school effectiveness guided by the AIA teams
14) Deeper diagnosis of key areas of school effectiveness conducted by the AIA Teams
15) Progress Plan developed with the assistance of the AIA team to improve performance in the key areas of school effectiveness and student achievement
16) School leadership coaching provided in conjunction with state professional organizations for school administrators and higher education programs of educational administration

Annual Self-Evaluation of School Performance
Priority Schools will conduct an annual self-evaluation based on key areas of school effectiveness with the assistance of the AIA team.  The results of the self-evaluation will be used to: 1) assist in the diagnosis of school performance in key areas of effectiveness, 2) assist in the development of the Priority School’s Progress Plan, and 3) assist in measuring progress in meeting performance goals included in the Progress Plan.

Diagnosis of Key Areas of School Effectiveness
Aligned to the AQuESTT tenets are the following key areas of school effectiveness upon which a deeper diagnosis of each Priority School’s performance will be conducted: 
· Effective School Leadership
· Educator Effectiveness
· Teaching and Learning: Curriculum, Instruction, and Assessment
· District and School Culture
· Family and Community Engagement
· Effective Use of Data to Inform Instruction and for Continuous Improvement

Effective School Leadership
The following practices of effective school leaders will be used to review the current performance of the principal in each Priority School and to develop measureable indicators for improvement.  These effective practices are aligned to Nebraska’s accountability system tenet of Educator Effectiveness and the Nebraska Teacher and Principal Performance Framework. If replacing the principal is necessary, these effective practices will inform the expectations and attributes for new principal leadership.
As outlined in the Nebraska Teacher and Principal Performance Framework, effective schools are characterized by principals who: 
25) Establish and communicate a vision for teaching and learning that results in improved student achievement; 
26) Lead a continuous school improvement process that results in improved student performance and school effectiveness; 
27) Provide leadership to ensure the implementation of a rigorous curriculum, the use of effective teaching practices, and accountability for results;
28) Create a school culture that enhances the academic, social, physical, and emotional development of all students; 
29) Manage the organization, operations, and resources of the school to provide a safe, efficient, and effective learning environment for all students and staff; 
30) Use effective personnel practices to select, develop, support, and lead high quality teachers and non-teaching staff; 
31) Promote and support productive relationships with students, staff, families, and the community; 
32) Acts with fairness, integrity, and a high level of professional ethics, and advocates for policies of equity and excellence in support of the vision of the school.
Educator Effectiveness
Students who are surrounded by effective and qualified educators throughout every learning experience will achieve high levels of achievement. Effective systems of evaluation for teachers and administrators based on rigorous standards of performance help to ensure a culture of success for all students.  Key supports for educator effectiveness include comprehensive programs of professional learning and leadership development and effective local policy makers and superintendents.

The following practices of effective educators are aligned to Nebraska’s accountability system tenets: Educator Effectiveness, Assessment, College and Career Ready, and the Nebraska Teacher and Principal Performance Framework. These practices will be used to review the current performance of teachers in each Priority School and to develop measureable indicators for improvement.  These effective practices reflect Nebraska’s expectations for all teachers and will inform required actions for teachers in Priority Schools.  If replacing teachers in a Priority School is necessary, these effective practices will inform the expectations for new teachers.
As outlined in the Nebraska Teacher and Principal Performance Framework, effective schools are characterized by teachers who: 
22) Demonstrate a comprehensive knowledge of content, pedagogy, students, and standards needed to provide each student with effective opportunities for learning, development, and achievement;
23) Integrate knowledge of content, pedagogy, students, and standards with the established curriculum to set high expectations and develop rigorous instruction for each student that supports the growth of student learning, development, and achievement;
24) Create and maintain a learning environment that fosters positive relationships and pro- motes active student engagement in learning, development, and achievement;
25) Use effective instructional strategies to ensure growth in student achievement;
26) Systematically use multiple methods of formative and summative assessment to measure student progress and to inform ongoing planning, instruction, and reporting;
27) Act as an ethical and responsible member of the professional community;
28) Contribute to and promote the vision of the school and collaborates with students, families, colleagues, and the larger community to share responsibility for the growth of student learning, development, and achievement.
Teaching and Learning: Curriculum, Instruction, and Assessment
Effective schools develop, integrate, and implement processes for a rigorous and relevant, standards-based curriculum, an assessment system based on multiple measures of student learning, and a program of instruction that assures all students will receive high quality instruction beginning in pre-kindergarten and kindergarten through a transition to college, career, and community.  

Every student, upon the completion of secondary education, should be prepared for postsecondary educational opportunities and to pursue their career goals.  Quality education systems provide students with a meaningful curriculum that is aligned to rigorous college and career ready standards for all content areas, supports technical and digital readiness, provides career awareness, and supports students in setting career and college goals.

High functioning schools provide opportunities and supports for students to successfully transition between grade levels, programs, schools, districts, and ultimately college, career, and community. Key transition points are early-childhood-elementary, elementary-middle school, middle school-high school, high school-post high school. 

A balanced assessment system that includes multiple assessment sources for both formative and summative purposes is critical in accurately and fairly measuring student achievement of college and career ready standards.  An assessment system that incorporates individualized or adaptive assessments, classroom based assessments, along with state, national, and international assessments is an integral part of the instructional process. 

All students need access to early childhood education opportunities to help ensure their success in school.  Effective schools provide comprehensive, expanded, and blended learning opportunities for all students so they are prepared to meet goals for learning in school as well as postsecondary educational and career goals. 

The following indicators of effective teaching and assessing for learning are aligned to Nebraska’s accountability system tenets: College & Career Ready, Assessment, Transitions, and Educational Opportunities and Access. These indicators are also related to the AdvancED standard for Teaching and Assessing for Learning for continuous school improvement and will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:
28) The school’s curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness and student learning.
29) Curriculum, instruction, and assessment are monitored and adjusted systematically in response to data from multiple assessments of student learning and an examination of professional practice.
30) Teachers engage students in their learning through instructional strategies that ensure achievement of learning expectations.
31) Teachers participate in collaborative learning communities to improve instruction and student learning.
32) Teachers implement the school’s instructional process in support of student learning.
33) Mentoring, coaching, and induction programs support instructional improvement consistent with the school’s values and beliefs about teaching and learning.
34) Grading and reporting are based on clearly defined criteria that represent the attainment of content knowledge and skills and are consistent across grade levels and courses.
35) All staff members participate in a continuous program of professional learning.
36) The school provides and coordinates learning and support services to meet the unique learning needs of all students.

District and School Culture
Effective schools and districts develop short and long term goals designed to create and sustain a culture of success for students and staff.  Progress toward meeting those goals is monitored through the gathering of data related to school climate with adjustments to strategies for meeting goals adjusted as necessary.  Scheduling is flexible and responsive to student needs. A rigorous curriculum with high expectations for all students is implemented.  Processes and procedures for dealing with student discipline are aimed at supporting positive behavior.  Cultural awareness and an understanding of diversity among student, staff, and community are reflected in the shared school and district vision.

The following indicators of an effective district and school culture are aligned to Nebraska’s accountability system tenet: Positive Partnerships, Relationships & Student Success. These indicators are also related to the AdvancED standards for Teaching and Assessing for Learning , Purpose and Direction, and Governance and Leadership for continuous school improvement. These indicators  will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:
  
13) The school has a formal structure whereby each students is well known by at least one adult advocate in the school who supports that student’s educational experience.
14) The school leadership and staff commit to a culture based on shared values and beliefs about teaching and learning and that supports challenging, equitable educational programs and learning experiences for all students that include achievement of learning, thinking, and life skills.
15) The school maintains facilities, services, and equipment to provide a safe, clean, and healthy environment for all students and staff.
16) The technology infrastructure supports the school’s teaching, learning, and operational needs.
17) The school provides support services to meet the physical, social, and emotional needs of the student population being served.
18) The school provides services that support the counseling, assessment, referral, educational, and career planning needs of all students. 
19) Leadership and staff foster a culture consistent with the school’s purpose and direction.
20) Leadership engages stakeholders effectively in support of the school’s purpose and direction.

Family and Community Engagement
Student engagement through positive partnerships and relationships is fundamental to successful schools and districts. Strategies that focus on improving student attendance, increasing participation, engaging families and communities, and building systems of community support will help ensure student success. 

The following indicators of family and community engagement are aligned to Nebraska’s accountability system tenet: Positive Partnerships, Relationships & Student Success. These indicators are also related to the AdvancED standards for teaching and Assessing for Learning and Resources and Support Systems for continuous school improvement. They will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:

16) Make family and community engagement a priority and establish an infrastructure to create and strengthen connections with families and others in the community.
17) Communicate proactively in the community the goals and strategies for the improvement of student learning
18) Listen to the community and respond to its feedback
19) Offer meaningful opportunities for community members to participate in the improvement of the school and student learning.
20) The school engages families in meaningful ways in their children’s education and keeps them informed of their children’s learning progress.
21) Turn community supporters into leaders and advocates for better learning opportunities for students.

Effective Use of Data to Inform Instruction and for Continuous Improvement
Leaders and staff of effective schools rely on processes and procedures for data analysis to monitor student performance and to make informed decisions about instruction.  Open and honest discussions about student performance as well as growth and improvement based on data lead to the development of effective strategies for improving instruction for groups of students as well as for individual students. 

The following indicators of the effective use of data are aligned to Nebraska’s accountability system, AQuESTT, and are related to the role of data systems of support to improve student learning. These indicators are also related to the AdvancED standard for Using Results for Continuous Improvement. They will inform Nebraska’s expectations and required actions for Priority Schools in this key area of school effectiveness:
13) The school establishes and maintains a system for the collection of student learning data as well as other data related to student achievement.
14) Professional and support staff continuously collect, analyze and apply learning from a range of data sources, including comparison and trend data about student learning, instruction, program evaluation, and organizational conditions.
15) Professional and support staffs are trained in the evaluation, interpretation, and use of data.
16) Leadership monitors and communicates comprehensive information about student learning, conditions that support student learning, and the achievement of school improvement goals to stakeholders.

These key areas of school effectiveness (i.e.  Effective School Leadership; Educator Effectiveness; Teaching and Learning: Curriculum, Instruction, and Assessment; District and School Culture; Family and Community Engagement; and Effective Use of Data to Inform Instruction) will provide a focus for the improvement efforts for the Priority Schools and for the development of the Progress Plans for Priority Schools. 
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Effective Use of Data for Instruction and Continuous Improvement

	1) Optional removal of principal if he/she has served more than 2 years in the school

2) District grants principal authority and flexibility to develop and implement changes in the operations of the school for the improvement.

3) Principal participates in a professional growth plan aligned with Nebraska Principal Performance Framework focused on improving student achievement.

4) Principal receives mentorship support in collaboration with state professional organizations and educational administrative preparation programs.








1) Assess the strengths and weaknesses of the staff.

2) Identify staff who are not fully committed to the school goals for improvement or who do not have the qualifications to carry them out.

3) Redeploy staff members who have valuable skills but are not effective in their current role.
















1) School leaders monitor instructional practices through supervision and evaluation procedures beyond classroom observation to ensure they are:
A. Aligned with the school’s values and beliefs about teaching and learning
B. Are teaching the approved curriculum
C. Are directly engaged with all students in the oversight of their learning
D. Use content-specific standards of professional practice














1) Review results of most recent school climate and stakeholder surveys

2) Collect additional climate data related to district and school culture from key stakeholders





















1) Require that SIG grant applications and school and district improvement plans feature community engagement  as an essential element and specify strategies as well as short-term and long term goals for engagement.

2) Assess district capacity for effective community engagement through monitoring and needs assessment in order to identify and respond to opportunities for support.














1) Review school data at three levels:
A. Areas that need school wide improvement
B. Classroom level to focus on teacher instructional strength and weakness
C. Instructional needs of individual students
 





	1) Build a Committed Staff:
A. Assess the strengths and weaknesses of the staff.
B. Identify staff who are not fully committed to the school goals for improvement or who do not have the qualifications to carry them out.
C. Redeploy staff members who have valuable skills but are not effective in their current role.

2) Develop essential conditions for success:
A. Lead staff in aligning needs, goals, and actions for improvement.
B. Create a positive work environment for teachers and staff.
C. Develop effective processes and procedures for school safety and student discipline.

3) Function as the instructional leader who is highly visible in classrooms.

4) Implement strategies for improving teaching and learning:  
A. Professional learning communities
B. Develop teacher capacity
C. Use data to inform instructional needs
D. Align with teacher evaluation with individual teacher professional learning plans 




29) Demonstrate a comprehensive knowledge of content, pedagogy, students, and standards needed to provide each student with effective opportunities for learning, development, and achievement.

30) Integrate knowledge of content, pedagogy, students, and standards with the established curriculum to set high expectations and develop rigorous instruction for each student that supports the growth of student learning, development, and achievement.


31) Create and maintain a learning environment that fosters positive relationships and promotes active student engagement in learning, development, and achievement.

32) Use effective instructional strategies to ensure growth in student 

33) Use assessment to measure student progress and to inform ongoing planning, instruction, and reporting.

34) Act as an ethical and responsible member of the professional community.

35) Contribute to and promote the vision of the school and collaborate with students, families, colleagues, and the larger community to share responsibility for the growth of student learning, development, and achievement.



1) Maintain a consistent focus on improving instruction:
A. Examine school level data on student achievement to identify specific gaps in student learning.
B. Establish schedules and strategies that provide increased learning time.
C. Use data to identify and implement an instructional program that is research-based and aligned with state standards.
D. Identify and implement strategies to address learning needs of all students

2) Use a balanced system of assessment:
A. Multiple measures 
B. Multiple assessment types
C. Aligned with curriculum that is taught 

3) Conduct a comprehensive curriculum review:
A. Alignment with state/local standards
B. Vertical and horizontal alignment
C. Alignment with school’s goals and purpose for instruction

4) Grading and reporting are based on clearly defined criteria:
A.  Represent the learning of content knowledge and skills
B. Consistent across grade levels and courses





21) Use data to develop a plan to strengthen and maintain a positive school culture that supports the school’s purpose and direction.

22) Develop and implement a formal structure whereby each student is well known by at least one adult advocate in the school who supports that student’s educational experience.

23) Provide challenging, equitable educational programs and learning experiences for all students that include achievement of learning, thinking, and life skills.

24) Maintain facilities, services, and equipment to provide a safe, clean, and healthy environment for all students and staff.

25) Provide support services to meet the physical, social, and emotional needs of the student population being served.











22) Communicate proactively in the community the goals and strategies for the improvement of student learning

23) Establish an infrastructure to create and strengthen connections with families and others in the community.
A. Listen to the community and respond to its feedback

B. Offer meaningful opportunities for family and community members to participate in the improvement of the school and student learning.

C. Keep families informed of their children’s learning progress.

D. Turn community supporters into leaders and advocates for better learning opportunities for students.











1) Establish and maintain a system for the collection of student learning data as well as other data related to student achievement.

2) Professional and support staff continuously collect, analyze and apply learning from a range of data sources, including comparison and trend data about student learning, instruction, program evaluation, and organizational conditions.

3) Train professional and support staff in the evaluation, interpretation, and use of data.

4) Monitor and communicate comprehensive information about student learning, conditions that support student learning, and the achievement of school improvement goals to stakeholders.
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Developing an AMO Process for Nebraska Schools:

Examining North Carolina’s Growth Model:
North Carolina’s Proposal to Pilot the Use of a Growth Model for AYP Purposes in 2005-06

North Carolina has used growth as a part of its state accountability system, the ABCs of Public Education, since the 1996-97 school year.  The growth standard was set based on observable changes in student performance from one year to the next.  The acceptable standard was the average change across the state for all students including those who were already proficient.  Using this system, the ABCs, for nine years, the achievement gap among ethnic groups appeared to be narrowing.  After eight years using the same growth formulas as originally developed, North Carolina went through the tremendous task of reviewing the results of these formulas to determine areas where the process could be improved.  The outcome of this review is a process in which individual growth targets are based on a student’s prior achievement without regard to any demographic factors.

Using the processes already in place, North Carolina is proposing to use a modified form of its ABCs growth model, to add an additional layer to decrease the likelihood of falsely identifying schools as being in need of improvement that are providing quality education for their students.  The proposal is based on recommendations from numerous education stakeholders in North Carolina including the Compliance Commission for Accountability, the Title I Committee of Practitioners, the Department of Public Instruction (DPI) Accountability Advisory Committee, and feedback from local school superintendents, principals, and central office test directors. The recommendations also were approved by the State Board of Education at its meeting on February 2, 2006.

After all other statistical methods and safe harbor have been applied to a school’s proficiency targets; a growth trajectory would be calculated for all non-proficient students.  This growth trajectory, should the student meet the trajectory’s intermediate targets, would classify a student as performing “proficient” within four years in the tested grades.  These targets are set based on initial status derived from the first test in the student record and project out to the grade-level test three school years later.  Students who are on their trajectory in the current year would then be added to the proficient students for purposes of calculating proficiency against the Annual Measurable Objectives (AMO).

The details of these calculations and the logic behind the growth trajectories are discussed in Appendix A for growth.  

The rest of this narrative will be divided into the categories provided in the Peer Review Guidance for simplicity.

1.1   How does the State accountability model hold schools accountable for universal proficiency by 2013-14? 

The state will maintain its current AMO intermediate steps rising to the target of universal proficiency in the 2013-14 school year.  These targets apply both for schools and LEAs.  The growth trajectory included with proficiency will ensure that by 2014, all students will either be proficient or on their trajectory toward proficiency.  In this calculation, students on trajectory will be added to proficient students to be compared against the AMOs.  In this way, the model proposed is a Status, Safe Harbor, Growth model.

Based on reflective use of the proposed rules, an additional 40 schools would have met AYP using the proposed model (of the 932 schools that missed under the previous model in the 2004-05 school year).  However, this is an overestimate of the effect because we have not had the time to calculate the number of years that a student has been in a tested grade in North Carolina and therefore we allowed all students to be eligible for the growth trajectory for these initial simulations.

The trajectory calculation would apply for 3rd grade (using the pretest administered at the start of 3rd grade as a baseline) through 8th grade (with 10th grade proficiency on the tests used for AYP at the 10th grade as the target).  

1.2   Has the State proposed technically and educationally sound criteria for “growth targets” for schools and subgroups?

Based solely on student performance and ignoring demographic factors, North Carolina proposes that its growth trajectories will bring students into proficiency within four years of entering the tested grades in North Carolina.  There are a variety of reasons for choosing this structure.  The data are available to support the use of this model, and this model carries a student into proficiency within a reasonable length of time (although somewhat accelerated compared to student performance observed over the past nine years of NC data).  Using the ABCs growth standard, only those students just barely below the proficient level would normally be expected to become proficient within a few years.  More importantly, it was doubtful that any student who was in the lowest category of performance could become proficient within three school years of entering the tested grades.

Although described in more detail in Appendix A, the growth trajectory is built based on students’ previous test scores compared to proficiency at a later point in time.  For a non-proficient 3rd grade student (as an example), their pretest score from the start of third grade will be converted onto a common scale.  The numeric difference between their 3rd grade pretest score and the common scale score to be proficient at the end of 6th grade will be calculated.  At the end of third grade, if their common score has closed the distance from 3rd grade pretest to proficient at the end of 6th grade by 25%, the student would count in the calculations as being on target.  Similarly, the same student could count in 4th grade if the student’s (second year) score has closed the distance by 50%.  In 5th grade (third year), the distance would need to be closed by 75%.  Finally in the student’s 6th grade year (fourth year), the trajectory places the student at the proficient level.  Note: this is a special case since there is a pretest at the beginning of 3rd grade.

These students on trajectory will be added to the number of students proficient in determining if the school or LEA has met its AMO for the group(s) to which the student is a member. 

In the method above, OAI (other academic indicator) and participation targets are specifically excluded from the calculations.  If a group misses one of these targets they cannot recover using growth calculations.  The educational rational is straightforward.  Participation is not a function of growth, schools either administer the appropriate assessments to their students or they do not.  In the same way, not meeting the OAI for these groups does have an impact on the proficiency of the group and could encourage inappropriate practices.  North Carolina also does not use a uniform averaging method for proficiency determinations. 

To reiterate, the subgroup size and AMO targets are the same for each subgroup; there is no differentiation.  In this way, our proposed methods still directly maintain and adhere to the original tenant of NCLB – closing achievement gaps between groups.

1.3   Has the State proposed a technically and educationally sound method of making annual judgments about school performance using growth?

The method proposed follows a process presented at national conferences/meetings and makes no adjustments for differences in student background characteristics.  It is straightforward and easy to understand conceptually.

In North Carolina, proficiency AMO’s were baselined using the method described in the NCLB legislation and subsequent regulations.  Using stakeholder input, the decision was made to have three-year increases in proficiency goals on the way to universal (100%) proficiency.  The growth proposal honors the intent of this method by aligning the targets for the growth component to the established proficiency goals.  Each year, schools still will be expected to reach a proficiency rate at least equaling the proficiency goals stepping toward universal proficiency.  Should the school not meet this target using a strict status model the following method is proposed.  The number of students making the necessary gains to be on their individual trajectory to proficiency within four years in the tested grades in North Carolina, will be added to the number of students proficient to compare against the established proficiency AMO.

School and LEA AYP determinations would, under the proposed method, first follow all rules currently accepted under North Carolina’s accountability plan.  These measures include: comparison against the AMO directly, then the use of a 95% confidence interval, followed by the use of safe harbor provided the necessary data exist.  The incorporation of growth will be used as a final quality control on AYP determinations to ensure a decrease in false negatives.  There will be no use of a confidence interval on the results of growth trajectory targets.

Although not used in determinations of AYP status, the growth of all students (both proficient and non-proficient) will be noted in the public AYP report.

1.4   Does the State proposed growth model include a relationship between consequences and rate of student growth consistent with Section 1116 of ESEA?

Using the proposed growth model, the series of consequential outcomes will remain unchanged from those currently accepted under the state accountability plan.  In general terms, Title I schools who miss any targets (either participation or proficiency) in one subject two years in a row will enter improvement status.  They will remain in that status, progressing in consequences each year that they miss any target in that subject until such a time that they make all targets (participation and proficiency) in that subject two consecutive years.

The intent of the proposed model is to decrease the number of schools falsely identified as being in need of improvement.  These identifications are a drain on the limited resources available and dilute the effectiveness of interventions in the schools that are correctly identified as being in need of improvement.

2.1   Has the State proposed a technically and educationally sound method of depicting annual student growth in relation to growth targets?

The growth trajectory of students will be built using a method detailed in Appendix A.  Briefly, to build the growth trajectory, we must be able to use a student’s starting point (initial test score – can be thought of as a pretest score) and hopeful ending point (score for proficiency at some future point in time) and determine if the student’s actual scores in the interim are at or above that trajectory.  The student’s initial score for most third graders is the pretest administered at the beginning of the third grade. For other grades, the end-of-grade assessment from the previous year is used as the pretest.  The target is the score on the state’s growth scale that is equivalent to the passing score on the test administered in the fourth year in the tested grades in North Carolina.  For each year, the trajectory target is a 25% decrease (more if a student starts at a later grade level) in the difference from the pretest score on the state’s growth scale to the score necessary to be proficient on the test in the fourth year in the tested grades in North Carolina.  Using this method, a student’s position on a trajectory path could be determined and documented as on- or off-trajectory in any given year.

For students who are lacking the necessary pretest scores, or certain students who use  alternate assessments that are not on the growth scale, their participation is limited to their absolute status.  It is important to note that proficient students are not included in growth trajectories for AYP purposes.  However, North Carolina will use its ABCs growth formulas for proficient students to determine the percentages of all students meeting growth expectations at a subgroup and school level.  A student who scores proficient is weighted the same as a student who is on target.  In this way, the growth of high-performing students does not compensate for the lack of growth among other students.

As the state replaces tests with new editions, the conversion between the state’s growth scale and the required performance for proficiency in a certain grade will be determined.  As a part of this process, the state standard for trajectory will be reviewed and modified to meet the needs introduced by the change in test edition.

3.1   Has the State proposed a technically and educationally sound method of holding schools accountable for student growth separately in reading/language arts and mathematics?

As described in detail in Appendix A, in each case, only scores from reading are used to calculate reading results and the same for mathematics.  Student performance in reading is completely insulated from student performance in mathematics.  Thus results remain separate and clearly delineated between reading and mathematics.

In schools with high mobility, the trajectory approach still includes all full academic year (FAY) students in the calculations because even students without the required pretest scores will be included based on their proficiency status.

4.1   Does the State’s growth model proposal address the inclusion of all students, subgroups and schools appropriately?

The school as a whole and the subgroups are required to meet the 95% participation rate.  If the school does not meet this target, they have not met AYP and growth cannot compensate for this issue.  

Any full academic year student who participates in a valid test administration will be included in the growth calculations either on the basis of proficiency (when baseline scores are not available) or in the trajectory calculation.  No modification is made to the minimum N size of 40 for a subgroup.  

5.1   Has the State designed and implemented a statewide assessment system that measures all students annually in grades 3-8 and one high school grade in reading/language arts and mathematics in accordance with NCLB requirements for 2005-06, and have the annual assessments been in place since the 2004-05 school year?

The state has had a statewide assessment system in place since the 1992-93 school year including both reading and mathematics tests in grades 3-8 and high school assessments since the mid-1980’s.  The mathematics end of grade assessments for grades 3-8 will be a new edition in the 2005-06 school year.  This will not be an issue with trajectory growth since the tests will have a conversion to the state growth scale and they will be equated in terms of proficiency cut scores to the previous edition.

5.2   How will the State report individual student growth to parents?

No plans are in place currently to report individual student growth scores to parents.  The reason for doing so is based on the state’s decision to not report individual results to parents in any terms other than status on the developmental scale, achievement level and achievement level descriptors.  

The state, however, will report AYP group level growth results as part of the public AYP reporting.  Although this percent of students meeting their growth targets will not be used in making AYP determinations (since it will include both proficient and non-proficient students), it will give parents and other stakeholders insight into the functioning and effectiveness of the schools in NC.  It will also provide data and insights for researchers looking at the possible impact of using growth models for accountability purposes.

5.3   Does the Statewide assessment system produce comparable information on each student as he/she moves from one grade level to the next? 

Yes, the state assessment system has been developed to provide both vertical scaling and the capacity to calculate growth.  As part of the state’s current accountability system individual student growth is calculated using a scale specifically for growth calculations.

5.4   Is the Statewide assessment system stable in its design?

Yes.  The state’s assessment system was one of the first to undergo the Peer Review process and we anticipate the USED requests for additional information from the review to be cleared during the same time as the review of this proposal.
6.1   Has the State designed and implemented a technically and educationally sound system for accurately matching student data from one year to the next?

Over the previous nine years, the state has used a system of drawing data back from LEAs for the purposes of growth calculations.  This system is aligned with state policies and has served well for the purposes of calculating growth.  Each year cross referencing is done at the state level to identify mismatched test scores and the LEAs receive feedback to correct any errors identified.  In this way, the school that receives the cumulative records for a transfer student uses them in their student information management system.  Audits are run locally by the school and LEA prior to submission to the SEA for verification and error flagging.

Match rates across years are strong and detailed in Appendix B.  Match rates within a year (student records that have the necessary pretest scores) yields better than 93% of students have the necessary pretest scores.  The percentages of LEP students and Hispanic students who have pretest scores are lower due to the number of students in that category who either move into the state or have the first year exemption from being included in the assessment system in reading.  Of the student pretest scores, 97.4% of the scores have been validated as matching for the student the previous year, the rest are either the result of a misadministration or have been sent back to the school for reconciliation.  In this analysis, no general trend exists in the mismatch.

Again it is important to note that a student who does not have the pretest scores to calculate a growth trajectory will still be included in the AYP determinations solely on the basis of proficiency status.

6.2   Does the State data infrastructure have the capacity to implement the proposed growth model? 

The mainstay of North Carolina’s accountability system is its growth model.  This model has been in place since the 1996-97 school year and has functioned well.  The data have supported the model and there has not been any observable data issue hindering the functioning of the growth model.

7.1   Has the State designed and implemented a statewide accountability system that incorporates the rate of participation as one of the criteria? 

Yes, in the proposal, the state holds the school and LEA to at least a 95% participation rate and trajectory growth cannot compensate for the participation rate.

7.2   Does the proposed State growth accountability model incorporate the additional academic indicator? 

Yes, schools and LEAs are held to the other academic indicator (attendance for schools that do not graduate students and graduation rate for high schools) and growth cannot compensate.  





As part of the state accountability system, North Carolina uses both End-of-Grade (EOG) tests scored on a developmental scale and End-of-Course (EOC) tests scored on a discrete scale.  During the 2004-05 school year, a legislatively mandated review of the growth standards was completed.  The review prompted a change to a Standardized Scale Approach (SSA) to growth which uses the normative distribution of student performance in the standard setting year of any test edition as a common basis to build a scale.  This approach is useful for measuring the growth in student performance from one year to the next and also adapts well to the changes in curriculum and subsequent changes in test editions.

The SSA system uses a time-locked modified z-scale.  This system has been endorsed by the educational stakeholders and the state’s Technical Advisory Committee (TAC).  The scale is termed a “change scale” or “c-scale.”  Thus, the c-scale cut score for proficiency on any given test edition at an individual grade level remains constant for the life of the scale and test edition regardless of the changes in the distribution of test scores that might occur as schools change their instructional methods.  The state means and standard deviations from the standard setting year are used indefinitely for any given test. 

The 2005-06 school year is the standard setting year for the Mathematics EOG tests at grades 3-8.  It is anticipated that the 2007-08 school year may be the standard setting year for the new Reading EOG tests in grades 3-8.  It is also important for the discussion of proficiency to note the equating study that sets the achievement level cut scores is performed at the same time the c-scale is built.  

The following tables contain the means and standard deviations used to convert from the developmental or discrete scales to the c-scale for growth purposes.





Table 1.  Standard Setting Years, Means and Standard Deviations 
for End-of-Grade (EOG) C-Scale Computation
	EOG
	Standard Setting Year
	Scale Score Mean
	Standard Deviation
	C-Scale Score Needed to Reach Proficient

	Reading (2nd Edition)
	
	
	
	

	Grade 3 Pretest
	2003
	238.7
	9.94
	-0.57

	Grade 3
	2003
	247.9
	9.06
	-0.87

	Grade 4
	2003
	252.3
	8.68
	-0.96

	Grade 5
	2003
	256.9
	8.03
	-1.23

	Grade 6
	2003
	258.7
	8.55
	-0.78

	Grade 7
	2003
	261.1
	9.06
	-1.00

	Grade 8
	2003
	263.9
	9.05
	-1.09

	Mathematics (2nd Edition)
	
	
	
	

	Grade 3 Pretest
	2001
	236.1
	8.10
	-0.75

	Grade 3
	2001
	250.6
	7.75
	-0.59

	Grade 4
	2001
	255.8
	8.32
	-1.06

	Grade 5
	2001
	260.0
	9.62
	-1.04

	Grade 6
	2001
	263.2
	9.91
	-0.92

	Grade 7
	2001
	267.1
	10.63
	-0.86

	Grade 8
	2001
	270.0
	10.95
	-0.82



All values are rounded to either one or two decimal places for the table.  Full precision was used for actual calculations.


Table 2.  Standard Setting Years, Means and Standard Deviations
for End-of-Course (EOC) C-Scale Computation
	EOC
	Standard Setting Year
	Scale Score Mean
	Standard Deviation
	C-Scale Score Needed to Reach Proficient

	Algebra I
	1994
	55.1
	9.12
	

	
	2001
	61.1
	9.31
	-0.66

	English I
	1995
	53.1
	8.94
	

	
	2003
	57.7
	7.63
	-0.75


All values are rounded to one or two decimal places for the table.  Full precision was used for actual calculations.

The state’s normal growth expectation under the ABCs accountability program is the following:

CSc-scale = (0.82 x PA c-scale)
Where:
• CS = current score
• PA = previous assessment score

Using the logic and building on the technical background provided at:

http://www.ncpublicschools.org/accountability/reporting/growthformulas

The trajectory is built based on the student’s performance either the previous year, or on the 3rd grade pretest, whichever is appropriate to the grade in which the student first enters the state.  Therefore, the following table illustrates the basis for prediction, the targeted test for proficiency, the years of trajectory, and the percent of difference between baseline performance and proficiency expected by the trajectory based on the year the student is first enrolled in the state in a tested grade.





Table 3.  Grades And Tests Used For Trajectory Growth And 
The Percent Of Closing Expected Per Year

	Grade Of First Enrollment
	Test Used As The Basis For Prediction
	Test Used As Target For Proficiency
	Years To Proficiency
	Percent Of Difference Closed Per Step
	Steps To Proficiency

	3
	3rd grade pretest 
	6th grade EOG
	4
	25%
	4

	4
	4th  grade EOG
	7th grade EOG
	4
	33%
	3

	5
	5th grade EOG
	8th grade EOG
	4
	33%
	3

	6
	6th grade EOG
	Algebra I or English I EOC
	4
	33%
	3

	7
	7th grade EOG
	Algebra I or English I EOC
	4
	50%
	2

	8
	8th grade EOG
	Algebra I or English I EOC
	3
	100%
	1



The trajectories are built individually by student and separately for reading or mathematics.  Therefore, a student will have a trajectory based on their baseline mathematics score and the proficiency cut score for mathematics separate from reading.  In the upper grades, Algebra I is the AYP assessment for 10th grade students and is the trajectory target for math while English I is the trajectory target for reading/language arts.

The following table displays the performance expected of students to be counted as on trajectory for inclusion in the proposed method of comparing school performance to AMO targets.



Table 4.  The Amount Of Improvement In Terms Of Decrease In The Distance Between Baseline Performance And Proficiency In The Target Grade

For A Student Who Enters In 3rd Grade and Has a Grade 3 Pretest
	Year In State-Tested Grade
	Decrease From Baseline Assessment In Performance Discrepancy

	1
	25% Of Original Gap

	2
	50% Of Original Gap

	3
	75% Of Original Gap

	4 or more
	Student Must Be Proficient



For A Student Who Enters In 4th, 5th, or 6th Grade
	Year In State-Tested Grade
	Decrease From Baseline Assessment In Performance Discrepancy

	1
	Baseline, Not On Trajectory

	2
	33% Of Original Gap

	3
	66% Of Original Gap

	4 or more
	Student Must Be Proficient







Therefore, if a subgroup has met its 95% participation target but has not met its proficiency target, and the subgroup has met its other academic indicator, the process would be:
1) First identify if the student has been in membership the full academic year and is both tested and not proficient.
2) These three conditions being met, the number of years the student has been in the state will be determined using the historic files from the state’s accountability system.
3) If the student has been in the state (in a tested grade) for four years or more, the student will remain non-proficient for comparison to the annual measurable objectives (AMO).  If the student has been in the state public schools three years or less, the correct baseline score will be located (using the table above).
4) The student’s performance on the baseline assessment in the subject of interest will be converted to the c-scale.
5) Based on the student’s baseline score and proficiency in the target year, a difference will be calculated.
6) The decrease in the difference will be compared against Table 4 above based on the number of years in the tested grades in North Carolina.
7) If the student’s performance on the current assessment is equal to or better than the minimum from the previous step, include the student in the percent proficient calculation to compare against the state’s AMO’s.

An example follows:

A student enters North Carolina in the 4th grade.  The student scores below proficient in the current school year in reading.  This child’s known test scores are listed below.

	Grade
	3 EOG
	4 EOG
	5 EOG

	Developmental Score
	Not in NC
	229
	241

	C-scale score
	
	-2.68
	-1.98



Since the student’s first full year in the state is the fourth grade year, the student will need to be on trajectory to be proficient by the end of the seventh grade and thus on the seventh grade EOG for reading.  The developmental score for seventh grade reading equivalent to proficient is 252.  The associated c-scale score is -1.00.

Since the student was not in the state for the third grade test, the fourth grade EOG score will be used as the baseline.  The difference between the baseline and proficient on the seventh grade test in terms of c-scale scores is 1.68 (difference between 2.68 and 1.00).  For the current year (fifth grade, the second year in the state), the student must perform well enough on the test to have 33% less difference between the c-scale score for proficiency and his baseline (4th grade EOG) c-scale score (divide 1.68 by 3 = 0.56).  

For this to be true, the child would need to score at least -2.12 (difference between 2.68 and 0.56).  The child’s actual c-scale score is -1.98 which means the child met the standard to be deemed on trajectory for the current year and thus will be included in the percent of students on trajectory or proficient for comparison to the AMO for the school as a whole and any subgroups the child may be a part of.

Percent Of Students With Pretest Scores And
Quality Of This Data
		

	[bookmark: IDX]Subgroup
	Pct of Students with Pretest Reading 2004-05
	Pct of Students with Pretest Math 2004-05

	American-Indian
	96
	96

	Asian
	90
	90

	Black
	94
	94

	Free and Reduced Lunch
	93
	93

	Hispanic
	83
	86

	Limited English
	73
	78

	Multiracial
	91
	91

	Student with Disabilities
	94
	94

	White
	94
	94

	Total
	93
	93


Note:  This analysis includes the students in grades 3 to 8 used in the ABCs growth calculations for 2004-05.  All percentages rounded to whole numbers.


Quality of Pretest Scores
In the standard review of data submitted to DPI, 97.4% of the test scores reported for students this year, for tests taken last year, matched the scores from last year.  Part of the discrepancy is based on the way misadministered tests are recorded (they appeared twice, once for the misadministration and once for the valid administration and this automatically reports as a mismatch).  The other discrepancies are returned to the LEAs for reconciliation prior to a mid-year quality assurance data collection.
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Report on Fewer Than 20 Exiting Preschoolers
Distribution by District Size 2013-14 
% of Districts	1-19	20-49	50-99	>	100	0.911	0.048	0.014	0.027	# of Preschoolers Reported in OSEP Child Outcomes Data
% of Districts

image4.png




image37.png
2014 Paolicy Partner Forums

Accountability for a Quality Education System,
Today and Tomorrow

North Platte | September 25

438-738pm

Holiday Inn Express
300 Holiday Frontage Rd.
North Piatte. NE

Omaha | October 27
439-739pm.
Westside Conference Ctr.
3534 South 188th Street
Omaha, NE

Forums st 138 . arc wll orclca by
730 aiceptn Scofisureresat
e b2 580 . g 88

Do b s foral et

AQUESTT

Scattsbluff | October 28
560~ ampm

Harms Center

2628 College Park
Scottsbiuff, NE

Norfolk | October 23
438-739pm.
Lifelong Learning Center
BBIE Benjamin
Norfolk, N

Uincoln | October 29
439-738pm
Holiday Inn Downtown
WAIN. Sth Street
Lincoln. NE





image38.png
UESTT

A

for Nebraska




image39.png
438 p.m.

435p.m.

445pm.

5:80 p.m.

539pm.

6:80 p.m.

638 p.m.

728 p.m.

2014 Policy Partner Forum

439-739pm.

Welcome
Matthew L. Blomstedt, Commissioner of Education
State Board Members

QOverview of Agenda
Freida Lange, Administrator,
Accreditation and School Improvement

Introduction to A QUESTT
Matthew L. Blomstedt, Commissioner of Education

Small Group Table Activity
Review and discuss highlights of A QUESTT

Small Group Table Activity

Review and discuss A QUESTT tenets and

key areas of investment for the state

« Generate and record group ideas and opinions

« Identify one key idea for each recommendation
fo report fo large group

« Record key ideas

Working Dinner
Continue Group Discussion

Large Group Discussion and Report Out

Closing Remarks
Matthew L. Blomstedt, Commissioner of Education
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‘The State Board has established A QUESTT as a
framework for a next generation accountability system to
be developed and phased in over time. It begins with the
implementation of the Quality Education Accountability
fct revised by the Nebraska Legislature (L8 438) that will
rely on data collections auailable for the 281415 school
year including student participation and performance data
on statewide assessments and graduation rate.

Should future versions of the accountability system
be expanded to include other indicators of a quality
education system?

A QUESTT includes six tenets for a quality educational
system in Nebraska.

Do these tenets represent the key areas of investment to
allow students and educators to be successful?

Should there be others?

How can we best unite state. district. community. and
business efforts to aduance the mission of excellence for

all educational systems, restlting in learning, eamning, and
living for all Nebraskans?
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% NEBRASKA DEPARTMENT 9f EDUCATION

Proposed Board Statement on ESEA Flexibility/Waiver Request
Reviewed by the Accountability Committee
11/5/14

The Nebraska State Board of Education continues to identify system investments to support school
improvement and ultimately student success. Nebraska education and policy leaders in partnership
with the State Board and Nebraska Department of Education have worked for over  decade to develop
better standards, assessment, and accountability. Additionally, the State Board developed intiatives in
Teacher/Leader Evaluation, Career and College Readiness Standards, data system improvement, and
accountability for continuous improvement. Building on this strong foundation, the State Board
continues to work to contribute to a “Nebraska” vision for the education system. The State Board
believes it important to share this vision in an application for a waiver under NCLB that might better

rm the United States Department of Education and Congress in any efforts to reauthorize ESEA.

Nebraska s well positioned to submit an application for a waiver under NCLB based on the following
initiatives:

1. Career and College Ready Standards Adoption: Standards aligned with post-secondary

institutions in English-Language Arts has already been completed, with Math and Science in
various stages of development.

2. Nebraska's next generation accountal

model (AQUESTT) is being designed to exceed
minimum legislated requirements and focus on quality through investment and support for
schools in need of improvement.

3. Nebraska's adoption of a Principal/ Teacher evaluation framework in 2011 and the development
of a meaningful instructional model consistent with the objectives of the ESEA Flexil
principles.

4. Nebraska's development of data systems is intended to reduce reporting burden and increase
knowledge about student learning, best practices, and enhanced accountability and school

iprovement efforts.

‘The State Board believes that there are certain tenets that are not negotiable as defined in Board
Policy and recent accountability discussions. However, the Board is encouraged by the increasing
willingness of the USDOE to consider state plans that are designed by state level policy makers and
Tocal school officials.

‘The Commissioner and Department of Education staff are leading the development of a waiver
under NCLB consistent with Board initiatives, policies, and developing vision.

Timeline:

December, 2014 Board review of commitment on specific ESEA flexibility conditions
January, 2015 Review of waiver options impacting a draft proposal

February, 2015 Board review of a first draft application for a waiver

March, 2015 seekinput from stakeholders on draft waiver application

April, 2015 Submit initial request for waiver
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NEBRASKA DEPARTMENT ¢ EDUCATION
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November 2014

HIGHLIGHTS OF THE STATE BOARD OF EDUCATION MEETING

State Board
of Education

President
Rachel Wise

District3

Vice President
John Sicler

District8

Lille Larsen

District 1

Glen Fiint

District2

John Witzel
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Patricia Timm

District5

Lynn Cronk.

District6

Moy
O'Holleran

District 7

ESEA FLEXIBILITY: WAIVER

The State Board of Education presented a timeline for subm
request to the U.S. Department of Education. See ESEA Flexibility Waiver

A QUESTT: POLICY FORUMS

About 250 participants representing Nebraska school districts, higher
education institutions, local communities, Educational Service Units
and business and community organizations attended six forums held
statewide by the State Board of Education. The forums were held in
North Platte, Scottsbluff, Kearney, Norfolk, Omaha and Lincoln in
September and October. Participants provided input on the
development of the Accountability for a Quality Education System
Today and Tomorrow (A QUESTT) system. The State Board of Education
also is considering a plan to engage students and other stakeholder
groups in a similar forum input activity. See A QUESTT

STATE OF THE SCHOOLS REPORT: IMPROVED STUDENT ACHIEVEMENT

Nebraska student performance on state tests has improved in recent
years, based on trend data. See Student Achievement

See State of the Schools Report

2015 TEACHER OF THE YEAR: RECOGNITION
B al

Shelby Aaberg, a math teacher at Scottsbluff High
School, was recognized as the 2015 Nebraska
Teacher of the Year. See 2015 Teacher of the
Year News Release
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NEBRASKA DEPARTMENT ¢ EDUCATION
State Board of Education Report

Highlights of the State Board of Education meeting

State Board
of Education

President
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RULE 10: PROPOSED REVISIONS

The framework for the new state accountability system — A QUESTT — as
well as the six A QUESTT tenets will be included in the state’s
accreditation rule under proposed Rule 10 revisions. A date for the public
hearing on Rule 10 changes will be set in the near future.

See: Rule 10 Rationale For Proposed Changes

Rule 10 Overview of Changes

Rule 10 Proposed Changes

Rule 10 Support Material Page Number Correction

ESEA FLEXIBILITY WAIVER

Work has begun on the development of an ESEA Flexibility Waiver. The
U.S. Department of Education will provide technical assistance as
Nebraska moves forward with development of a draft waiver for the State
Board to consider in February. Aprille Phillips, the state student
achievement director, and Matt Heusman, a state research and data
analyst, will oversee the writing of the draft waiver.

'COMMISSIONER BLOMSTEDT’S EMPLOYMENT CONTRACT

The State Board of Education unanimously approved a three-year
employment contract extension for Nebraska Education Commissioner
Matt Blomstedt and raised his salary 5 percent. Board members
commended Commissioner Blomstedt for his work on behalf of Nebraska
students and for his leadership.
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emPOWERED BY DATA
CONFERENCE

Registration Now Open!

The first ever AQUESTT for Nebraska.
emPOWERED by Data Conference
be held April 27 - 28, 2015 at the Younes
Conference Center in Kearney, Nebraska,

« Conference Flier

Languages | Text +/ -

Elementary Secondary Education Act
(ESEA) Flexibi
Waiver from NCLB

ESEA Flexibility Waiver Website

The public ready draft of Nebraska's flexibility waiver
serves as a framework to engage stakeholders in
meaningful dialog in order to capture a true collaborative
vision for Nebraska Education

The link to the draft can be found here.

Should you wish to submit comments regarding the
draft, you may do so by emailing your comments to:
NDE ESEAFlex@nebraska.gov.
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NEBRASKA DEPARTMENT ¢ EDUCATION
State Board of Education Report

February 2015
Highlights of the State Board of Education meeting

INFLUENCES ON ASSESSMENT IN NEBRASKA

State Board

of Education ) .
The State Board believes the results of multiple assessment sources —

=3 national, state, and classroom-based — should be used to measure
Rachel Wise .

student achievement of college and career ready standards, and be used
Disrct 3 as an integral part of the instructional process. Areas of Focus o
e prstient Individualized/Adaptive Assessments » Classroom-Based Assessments *
Lillie Larsen State Assessments  National/International Assessments

See: Assessment Influences and Vision
Distrct 1

Gl e
ESEA POSITION STATEMENT

The State Board of Education approved a draft position statement on the
John Wize! reauthorization of ESEA. Nebraska education policy partners, who were
involved in the initial development of the draft, will now consider signing
onto the position statement to inform the state’s Congressional delegates
as federal officials plan to consider the reauthorization of ESEA.

District 5 See: Draft Nebraska Position Statement

District2

District .

Patricia Timm

Maureen
Nickels

DRAFT ESEA FLEXIBILITY WAIVER

A draft of Nebraska’s ESEA flexibility waiver was presented to the State
Board for public input and discussion. Staff reported that the deadline to
submit the waiver is March 31.
Disrice? See: Draft ESEA Flexibility Waiver Pc

Patri
McPhers

Distit 8 DATA RECOGNITION CORPORATION:
2014-2015 CONTRACT

The State Board voted to amend DRC's contract to provide for the
development of transitional tests. The NeSA-Reading tests must now be transitioned to meet

Distrct 6

Molly
O'Holleran

werPoint
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Highlights of the State Board of Education meeting

State Board
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President
Rachel Wise

Distrct 3

Vice President
Lillie Larsen

Distrct 1

Glen Flint

District2

John Witzel

District .

Patricia Timm

District 5

Maureen
Nickels

Distrct 6

Molly
O'Holleran

District 7

Patri
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ESEA FLEXIBILITY WAIVER

The State Board authorized Commissioner Matt Blomstedt to complete
and submit a waiver by March 31.

See Elexibility Waiver Reguest Assurances

See ESEA Flexibility PowerPoint

AQUESTT: CLASSIFICATION COMPONENT

The State Board approved the AQUESTT classification component. Under
AQUESTT, public schools and districts will be classified beginning this fall
into one of four levels: Excellent, Great, Good and Needs Improvement.
See AQUESTT Classification Component

See AQUESTT Implementation Timeline

DOUBLE LINE PARTNERS CONTRACT AMENDED

AAn additional 25 districts could participate in the ADVISER dashboard
work under State Board action authorizing Commissioner Blomstedt to
amend the contract with Double Line Partners.

See Double Line Partners, rationale

See DLP Amendment PowerPoint

The State Board of Education will meet April 2-3,
2015.

Follow the Nebraska Department of Education on
Twitter @ NDE_News #nedoe.
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Nebraska's Context:

“Nebraska's request does not follow the timelines outiined by the U . Department of Education’s Window 3
Request for ESEA Fleibility (2012). Nebraska has outlined s proposed timelines for each assurance in s full
request.

1. 1t requests waivers of the above-referenced
requirements based on its agreement to meet
Principles 14 of the flexibilty, as described
throughout the remainder of this request.

Nebraska seeks flexibility from the requirements of ESEA in order to implement AQUESTT

(Accountability for a Quality Education System Today and Tomorrow), a statewide accountability

and continuous improvement model grounded in:

Evidence-based and systematic professionsl learning or teachers, pincipals, and governing boards.

@ Systems of support

@ Evaluation that eads to the improvement and accountabiltyof processes, programs, and systems
(Yarborough et al., 2010, ).

@ Innovation thatinites shared accountabilty and collaboration among schools and communities in order to
supportthe achievement ofal students in Nebraska.

2. 1t will adopt English language proficiency
(ELP) standards that correspond to the State's
college- and-career-ready standards,
consistent with the requirements in ESEA
section 3113(b)(2), and that reflect the
‘academic language skills necessary to access
‘and meet the new college-and-career ready
standards, no later than the 2013-2014 school
year. Principle 1)

English Language Proficiency (ELP) Standards were adopted by Nebraska in December 2013, for iitial
implementation in the 2014-2015 school year and full implementation in the 2015-2016 school year.

Nebraska's standards come from work completed by the Coundil of Chief State School Officers
(€css0) in collaboration with WestEd and the Understanding Language Initiative at Stanford
University who worked to develop a new set of English Language Proficiency (ELP) Standards. The ELP.
‘Standards, developed for K, 1, 2-3, 4-5, 6-8, and 9-12 grades, highlight and amplify the crtical
language, knowledge about language, and skills using language that are in college-and-career-ready
standards and thtare necessryfo Enis angusge eamers (e to be successful i schools.

3. It will develop and administer no later than
the 2014-2015 school year alternate
assessments based on grade-level academic
‘achievement standards or alternate
‘assessments based on alternate academic
‘achievement standards for students with the
most significant cognitive disabiliies that are
consistent with 34 C.F.R. § 200.6(a)(2) and are
aligned with the State’s college-and
career-ready standards (Principle 1)

In 2010, Nebraska began the implementation of the Nebraska State Accountability (NesA)
‘assessments for grades 3-8 and 11. The State is in the process of revising its content standards and
‘assessments for college-and career-readiness.

NesA testing includes Alternate Assessments for students with severe cognitive disabilties. The
students who are administered the alternate assessments are typically fewer than 1% of the student
population, so the vast majority of students with disabilties are administered the NeSA general
‘education tests with accommodations, not the alterate assessments. Alternate assessments have
been created and revised lhmugh a palallel rocessusing the same qualnytesting procesesas the
NesA general assessment.
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4.1t will develop and administer ELP
assessments aligned with the State’s ELP
standards, consistent with the requirements
in ESEA sections 1111(b)(7), 3113(b)(2), and
3122(a)(3)(A)i). (Principle 1)

Nebraska i one of eleven states involved with the English Language Proficiency Assessment for the
215t Century (ELPA 21) Consortium that is currently building an assessment tool aligned with the new
English Language Proficiency Standards. (xtto//sww elpa21 org)). The assessment will measure growth
based on the new English Language Proficiency standards and provide feedback to inform instruction
50 English Language Learners have the opportunity to graduate high school college-and career-ready.

‘The ELPA21 assessment system, which includes a screener and summative assessments, will support
ELLs by determining initial placement, providing information that can help guide instruction, growth
‘and reclassification/exit; and providing accountability for the system and the states. The ELPA1 will
field test in the 2014-2015 school year and will b fully operational in the 2015-2016 school year.

. it will report annually to the publicon

college-going and college-credit
accumulation rates for al students and
subgroups of students in each LEA and each
public high school in the State (Principle 1)

‘The Nebraska Department of Education annually reports college-going and college-credit
‘accumulation rates for all students. LEAS are able to access the reports through a secure Data
Reporting System website which is availzble to districts with an activation code. The data are broken
‘down into multiple subgroups as well as disaggregated in various categories and cohorts.

‘While NDE collects on college-going and college-credit-accumulation rates, these data do not appear
‘on the public version of the Data Reporting System. The public website masks data for groups with 10
or fewer students to protect confidentialinformation about individual students as required by
federal law.

6. If the SEA includes student achievement on
‘assessments in addition to reading/language
differentiated
recognition, accountability, and support
system and uses achievement on those
‘assessments to identify priority and focus
schools, it has technical documentation,

statewide:

include all students, including by
providing appropriate accommodations for
English Learners and students with disabilties,
as well as alternate assessments based on
alternate academic achievement standards or
alternate assessments based on grade-level
‘academic achievement standards for students
‘with the most significant cognitive disabilities,
consistent with 34 CFR.§.200.6a)(2): and are

Nebraska has included all Nebraska State Accountability (NeSA) assessments (Reading, Writing,
Mathematics, and Science) in its differentiated recognition, accountability system~AQUESTT.
AQUESTT annually dlassifies schools i four performance categories: Excellent, Great, Good, and
Needs Improvement. Reward, Priority, and Focus schools as defined by the ESEA Flexibility Request
will be designated through the AQUESTT dlassification process.

Nebraska provides access to NeSA through an aligned alterate assessment for students with
significant cognitive disabilities and accommodations for English Language Learners (ELLS).

ducation ne gov/assessment/Altemate_Assessment htm

Alternate Assessment: hitp
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valid and reliable for use in the SEA's
differentiated recognition, accountability, and
support system (Principle 2)

7. It will report to the publicits lsts of reward
schools, priority schools, and focus schools at
the time the SEA is approved to implement
the flexibility, and annualy thereafter, it will
publicly recognize its reward schools as well as
make public its lists of priority and focus
schools if it chooses to update those lists.
(principle 2)

Nebraska will publicl lst its Reward, Priority, and Focus schools when it releases annual AQUESTT
performance classifications.

8. Prior to submitting this request, it provided
Student growth data on their current

grades in which the State administers
‘assessments in those subjects in a manner
that s timely and informs instructional
programs, or it will do 50 no later than the
required under the State Fiscal
ion Fund. (Principle 3)

Nebraska currently reports student growth data in the secure Data Reporting System. The secured
‘website displays unmasked school district and school building data  data available only to
‘authorized individuals, primarily Nebraska school district and education consortium officials. This
data may be accessed through the Nebraska Department of Education Portal once appropriate
activation has been granted. Data profiles include data related to student growth on state
‘assessments at the classroom level.

5.t will evaluate and, based on that
evaluation, revise its own administrative
requirements to reduce duplication and
unnecessary burden on LEAS and schools
(principle 4)

In seeking flexibility, Nebraska will develop and sustain program evaluation capacity that is inherent
to continuous improvement. Strategic evaluation with the goal of eliminating cumbersome
redundancy, alleviating burden, and increasing efficiency will become embedded in an annual
AQUESTT process.

‘The Nebraska Education Data Systems Legislative Study (2014) initially identified areas for
improvement. education ne gov/dstaservices/NEDataS ystems egsiativeStudyloRes pof.

10. 1t has consuted with its Committee of
Practitioners regarding the information set
forthiin ts request.

‘The Committee of Practitioners will meet March 24, 2015. The ESEA Flexibiity Request is on the
‘agenda for consultation.

11. Prior to submitting this request, it
provided all LEAS with notice and a
reasonable opportunity to comment on the

‘The Nebraska Department of Education hosted Policy Forums in September and October 2014,
related to AQUESTT, which addresses all principles in the ESEA Request for Flexibility.
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request and has attached a copy of that
notice (Attachment 1) as well as copies of any
‘comments it received from LEAS Attachment
2

Drafts of the ESEA Flexibility Request have been posted on the NDE website since February s, 2015.
hitp://sew.education ne gov/eseatiex/

12. Prior to submitting this request, it
‘provided notice and information regarding

the State customarily provides such notice
‘and information to the public (Attachment 3).

‘The Nebraska Department of Education hosted Policy Forums in September and October 2014,
related to AQUESTT, which addresses all principles in the ESEA Request for Flexibility.

AQUESTT Policy Forums:
/o education.ne gov/aquesty/Documents/2014PolicyPartnerForumDates.pdf

Drafts of the ESEA Flexibility Request have been posted on the NDE website since February s, 2015.
e/ Juvwcgucation.ne.eov/escafienl

13. it will provide to the Department, ina

‘manner, all required r¢ data,

and evidence regarding the progress
implementing the plans contained throughout

this request.

Itis our intent to provide information in a timely manner to the U.S. Department of Education on the
following

Principle 1:
@ Approval and implementation of College and Career Ready Standards.
‘Approval and implementation of College and Career Ready-Aligned Assessments
principle 2:
@ Approval and implementation of AQUESTT and is classification and designation of schools.
@ identification of Reward, Priority, and Focus schools based on ESEA Flexibilty Request defnitions.
@ Recogition and differentiated support systems for Reward, Priorty, Focus, and Other Tite | Schools.
principle 3:
® implementation of teacher/principal evaluation based on the Nebraska Teacher and Principal Performance
Framework.
@ implementation of Student Learning Objectives (5L0s) and data analysi correlated to student achievement
outcomes.
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14. twill report annually on its State report
card, and will ensure that its LEAS annually
report on their local report cards, for the “all
students” group and for each subgroup
‘described in ESEA section 1111 (b)(2)(C){v)(i):
information on student achievement at each
proficiency level; data comparing actual
‘achievement levels to the State’s annual
measurable objectives; the percentage of
students not tested; performance on the
other academic indicator for elementary and
middle schools; and graduation rates for high
schools. It will also annually report, and will
ensure that its LEAS annually report, ll other
information and data required by ESEA
section 1111(h)(1)(C) and 1111(h)2)(8).
respectively.

Nebraska will continue to annually report data for the “all students” group and subgroups described
in ESEA section 1111(b)(2)(C){v)(1)-





image57.png
f the SEA selects Option A in section 3.A of its request, indicating that t has not yet developed and adopted all guidelines for teacher and principal
‘evaluation and support systems, it must also ensure that:

15. it will submit to the Department for peer

review and approval a copy of the guidelines
that it will adopt by the end of the 2012-2013

school year. (Principle 3)

‘The Teacher and Principal Performance
Framework outlines guidelines rather than
standards of effective practice.

Nebraskas Teacher and Principal
Performance Framework is voluntary but a
instrumental component of districts showing
growth in AQUESTT.

‘The Teacher and Principal Performance
Framework uses Student Learning Objectives
(5L0s) as an indicator of student

ment instead of tying student
achievement data on NesA to teacher
performance.

‘The Nebraska State Board of Education adopted the Nebraska Teacher and Principal Performance
Framework to identify effective practice among Nebraska's best teachers and principals.

In February 2012, the Board approved the development of a framework for teacher and principal
evaluation based on The Teacher and Principal Performance Framework. In the spring of 2013,
seventeen pilot schools, representing allsizes of schools and all regions of the state, began a two
yearimplementation process.

Nebraska's evaluation model uses Student Learning Objectives (SLOs) in order to to assess teachers’
impact on student achievement. Principals and teachers are evaluated across multiple meastres, not
just the Nebraska State Accountability (NeSA) assessments, Staff developers from Educational Service
Units work with principals and teachers to design appropriate SLOs. This collaboration includes a
joint review of baseline data and content needs. In this process, educators work together to
determine content priorities, create student learning goals, set challenging yet achievable targets,
and identify appropriate means of assessment.





image58.png
Nebraska wi

e teacher evaluations to a single measure of student
performance on statewide assessments.

Nebraska recognizes the importance of student growth on annual statewide assessments,
however, we are developing a model of accountability that examines multiple measures
related to student performance and educator effectiveness in AQUESTT.

Mandate a single model for teacher/principal evaluation.

Nebraska's Teacher and Principal evaluation framework recognizes the importance of
building an evaluation model to support and enhance effective instruction. Districts have
designed evaluation models that it their unique context. The state framework provides a
structure that allows for sharing across districts and ensuring accountability.

Prescribe a one-size-fits-all system for Annual Measurable
Objectives (AMOS)

Establishing targets and Annual Measurable Objectives (AMOs) for individual schools and
districtsis crucial for continuous improvement. Creating the same AMOs for every school
and district does not take into account the needs and strengths within each context. Asa
state we want to provide the opportunity for schools and districts to hold themselves to
high expectations while continuing to demonstrate growth and improvement through
customizable Annual Measurable Objective goal-setting.

‘Adopt a single turnaround model for schools in need of
assistance to improve.

In order to support schools and districts in need of improvement, Nebraska seeks to
provide the greatest opportunity for success through differentiated support.
Understanding that each school's needs are nique and may require different strategies
around support and intervention, it s necessary to construct customized progress plans.
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Understanding that the most effective and sustained change is dependent on
local involvement, the forum invites participation and input from attendees
related to the three principles in Nebraska's request for ESEA flexibility.
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PAGE 1: Principle One: College and Career Readiness.
Q1: How does your district uniquely prepare students to be college, career and community ready?
Rigorous classes, multpl distance learming opportunites, siongly encourage participation n group activies.
Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

‘Assist ith paying fortexthooks for collsge casses.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

Full participation in al Northern Tier of School actvties and offerings as wll as strong usage oflocal ESU
and their services.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
‘We are waitng to see how our distict will e rated in all of the areas.

5:Is your distictplanning to atend the AQUESTT Yo
conforance Aprl 26th and 27th? For more

information abou the conforence pisasa visit:

AQUESTT Empowered by Data Conforence

5: What types of ecogrition would your distict and commnity find most meaningfl?
Koaping off of the "Noads Improvement- st

7 In what ways can your district sharo its strangths with othors?

‘Any possive way.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
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Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

More information.

Q5: How does your district currently identify and promote innovative teaching practices?
Making locale recognition in our school newspaper.

Q10: How can Nebraska Department of Education help support statewide collaboration?
Continue to keep us informed.

2180
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PAGE 1: Principle One: College and Career Readiness.

Q1: How doss your district uniquely prepare students to be college, career and community ready?
‘We difforontiate in the ciassroom, as well a5 a the high school leve hlp the take classes that best propare
them for the level of higher educaton that they wil atiend. (not llstudonts wil ttend a 4yr college)

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?
Less demand on 4yr colege readiness, and give fleibilty o prepare students for tech schools, etc.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We work with other schools through our ESU as well as a small schools consortium.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
“The time requirement to complete.

Q5: Is your district planning to attend the AQUESTT  Yes,

‘conference April 26th and 27th? For more.
Informaton about i confrence pessevist: 1L WhY? e wilbo tendng

AQUESTT Empowered by Data Conforence
Q6: What types of recognition would your district and commaunity find most meaningful?
Recogrition based upon improvement and growth.

Respondent skipped this

Q7: In what ways can your distrct share its
question

strongths with others?

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
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Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

Addiional toos o help evaluate daiy performance (walk thru form?) As well as some fexbily from the
‘association in correcting deficiencies without fiing fivolous grievances.

Q5: How does your district currently identify and promote innovative teaching practices?
Highlihting them in the ocal newspaper.

Q10: How can Nebraska Department of Education help support statewide collaboration?

Require all ESUs to have a collaboration day for all schools o attend at one locaton with staf development
incorporated.

4180
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PAGE 1: Principle One: College and Career Readiness.

Q1: How doss your district uniquely prepare students to be college, career and community ready?

‘We are kicking of formal career academies in 2015-2016 with planned expansion of them in the ollowing.
‘years. Implemanting technology infiatives that wil preparo our students o loverage the technology available
them s tools for creation, creatiity, and productivity. Along with carcer academy plans, a rigorous college
prep strand wil continue 1o be available for allstudents.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Job shadowing experiences, intemships, indusiry ceriication opportunilies, career counseling, college
Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘Community advisory groups, frequent working meetings with the local communiy college.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have Respondent skipped this
about AQUESTT? question

Q5: Is your district planning to attend the AQUESTT  Yes
‘conferance April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What typos of recognition would your district  Respondent skipped this
and community find most meaningfui? question

Q7: In what ways can your distrct share s strongths with others?
‘Social media, print and broadcast media partnerships, websies.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
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Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

‘We would like or the state to designate one or two specifc evaluation modelsipians fr us to choose from.
Additonally, high quality professional development for teachers and adminisirators wil be essentia.

9: How doos your disrict currenty dentfy and  Respondent skipped this
promote innovative teaching practicos? queston

Q10: How can Nebraska Department of Education  Respondent skipped this
help support statewide collaboration? question

6180
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PAGE 1: Principle One: College and Career Readiness.

Q1: How doss your district uniquely prepare students to be college, career and community ready?

‘We continually align o standards required by the State of Nebraska. Additionaly, we provide opporturites for
coliege-crodit classes, numerous selections of career readiness classes, and chances to volunioer within the
‘Gommunity through schook-related clubs.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

“The communiy, the staf, and parents all work togather to direct and dovelop programs essential 10 our
studenis. Addfionaly, we utlize Title |, Tile 1A, Perkins, and general fund money to support our students and
staf.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We have the opportuniy o utize distance learming wth other school disticts and Northeast Community
College to provide opportuniios we may not be able o as our single district. We also work with neighboring
districts o determine f there are any collaborative programs we may be able o share for our sudents.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Qé: What questions or comments do you have Respondent skipped ths
‘about AQUESTT? question

Q5: Is your district planning to attend the AQUESTT  Yes
‘conferance April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What typos of recognition would your district  Respondent skipped this

‘and community find most meaningful? question
Q7: In what ways can your distrct share its Respondent skipped this
strongths with others? question

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
7180
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Q8: What support does your school district need to  Respondent skipped this
effectively implement an evaluation model question
‘consistent with Nebraska's Teacher and Principal

Performance Framework?

Q9: How dows your district curenty dentityand  Respondent sipped this
promote innovative saching pracices? question

Q10: How can Nebraska Dopariment o Education  Respondent skipped this
olp supportstatowide collaboration’ aqustion

8/80
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?
roadiness: student accountabilty measures are in plac regrading testing and inervention.

Garcar we 6o ot ofo a spaci caroer readnees pogrardass:
Commnity: we implemented a izenship program finked with eligibilty...results have been wonderful

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?
As a small, rural school distict appropriate funding s the bost support mechanism we are n need of.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?
regional superintendent meetings conducted by regional ESU agency.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
Inoed more information at this time.

Q5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?

recognition or award focused on growth andior improvement. W had 11 top 40 rankings on the NePAS.
Improvement Scale ast year - in one case we went from being ranked in the 2005 {0 being ranked 2nd - just
‘one year. Biue Ribbons schools are acknowledged for sustained excellence, what exsts for schools/distits
that achiove notable excallence in terms of improvement?.

Q7: In what ways can your distrct share s strengths with others?

Prosenting at state ed conference and basicaly geting our story out there in as many ways as possible.

9180
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PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

Training

Q3: How does your district currently identify and promote innovative teaching practices?

1am not concemed with innovative teaching praciices. | can abou research validated instrucional practices:
such as Marzano's What Works in School research and Hollingsworl's engagement strategie. Ithas boen
my experience that many innovative practies are big in presentation b lack sustenance.

Q10: How can Nebraska Department of Education help support statewide collaboration?
Not sure at this time.

10180
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"PAGE 1: Principle One: Collego and Career Readiness

Q1 How does your district uniquely propare students to be college, career and communty ready?

‘We try o offer our students as many dual credit courses as possible. We also make a point {0 take our
students on collee vist from middle school on.
Our students take caroer courses, and we work.

Q2: What support systems will help your district  Respondent skipped this
propare students to b college, career and question
‘community ready?

03 How does your district collaborate with other educational and community systems to ensure.
college, career and community readiness?

‘We work dosely with Mid Piains Community college to
PAGE 2: Principle Two: Differentiated Recognition, Accountabllity, and Support

Q4: What questions or comments do you have ‘Respondent skipped this
‘about AQUESTT? question

Q5:1s your distrct planning to attend the AQUESTT  Respondent skipped this
‘conferance April 26th and 27th? For more. question

information about the conference please visit:

AQUESTT Empowered by Data Conforence

6: What types of recognition would your district  Respondent skipped this

‘and community find most meaningful? question
Q7: 1n what ways can your district sharo Its Respondent skipped this
strongths with others? question

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership.
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Q8: What support does your school district need to  Respondent skipped this
offoctively Implement an evaluation model question
‘consistent with Nebraska's Teacher and Principal

Performance Framework?

9: How does your district currently idntify and  Respondent skipped this
promote innovative teaching practices? question

Q10: How can Nebraska Dopariment o Education  Respondent skipped this
olp supportstatowide collaboration’ quesion

12180
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?
‘We offer dual crecit and college courses through Mid Plains community college

‘W offer career classes to our siudents siaring at middie school

‘W have worked with our communiy and a non-profit to develop and run a grocery store.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Counselors:
Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We work dlosing with Mid Plains Community College to help students take college courses while stiln high
school. We have collaborated with the community to develop a school run grocery store.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
Non

5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?

1 think recogritin i a poltical issue. We have nationall recognized student run grocery store, however |
onit balieve the recagnition w have received has had any impact on our students. What has impacted them
is our datermination to ive them a qualty experience.

Q7: In what ways can your distrct share s strengths with others?

Through workshops.

13180
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PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

‘We will ba moving toward that model ths year. In our district | don' know if we need NDE support. | feelthe
‘emphasis could/should be on teacher preparation.

Q3: How does your district currently identify and promote innovative teaching practices?
Dontat this time. We are focusing on developing colaborative practioss within our school system.

Q10: How can Nebraska Department of Education help support statewide collaboration?
2

14180
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?

‘We offe online dual credit courses through Nebraska colloges and universities. We offer istance learning
‘opportunites 1 our studenis through other high schools and state colleges. W are parinering with Northeast
Nabraska Communty College to begin career academies for our studerts.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Neighboring colleges, Educational Service Units, Department of Education, Mitary

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We bring them into our school {0 vist with our students about opportunities. W are in consiant contact with
those folks also.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
How are smallfural schools going to be able to meet the needs of the model?

5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and community find most meaningful?
‘We are not searching for racognition. We just want what s best for our students.

Q7: In what ways can your distrct share s strengths with others?

‘We try o do so through advertsing,intemet, social media etc.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
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Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

‘We need the ramework o be in alignment with our instructonal model. We need teacher training also so that
the framework becomes one to improve instructon notjust an evaluation.
Q5: How does your district currently identify and promote innovative teaching practices?

‘We do it through recognition at ur staff meetings and inservices. We provide opporiurites for thosa teachers
1o share what they know through grade lovelteams in both elementary and JrfSr High school

Q10: How can Nebraska Department of Education help support statewide collaboration?

Provide and avenuo whero teachers, administators can access each ofher in meaningful dalogue about ther
practic.

16180
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PAGE 1: Principle One:

ollege and Career Readiness

Q1: How does your district uniquely prepare students to be college, career and community ready?
Soven year curiculum rotation
Offer dual credit courses

Carer fairs
‘Work study programs

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Educational service units
Nebraska colleges.

Local work force

Perkin's monies

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

Through a series of meeting through the year

Phone cals

Email
‘Webinars

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:
AQUESTT Empowered by Data Conforence

17180
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Q6: What types of recognition would your district and commaunity find most meaningful?
Reward the continued effots ofthe istric’s porsonal for sowl increasing reading scores and other aroas.

Q7: In what ways can your distrct share s strongths with others?
‘We are willng to share our processes with others at ot conforences and going {0 individual schoois.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

‘We need more direction as to which model fis our distict. We need NDE personnel to visit directl with
principals and saff.

Q3: How does your district currently identify and promote innovative teaching practices?
‘The elementary is an Rl school; therafore, we use RIf's instructonal protocol,
‘We also use ITIP for our evaluaion forms.

Q10: How can Nebraska Department of Education help support statewide collaboration?
Establish webinars with schools to assistthem in datermine the appropriate insiructonal model.

18180
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?

‘We try to provide varied curriculum that allows students to explore educational opportunites for possibie
careor choices. Studonts have created an educatonal foad map to help thom understand what courses will it

into their possible caroer or college choices.
Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Continued support through finances and help with attaining training and technologios necessary to be able to
meet the needs of sudents i a rural area.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We work with other school districs n offering courses over a Distance leaming network, we also work with our
local community colege to ofer dual credt classes.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
None at this tim but | am continuing to monitor how this wil progress.
Q5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:
AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?
‘Teacher effectiveness and Positive partnerships, relationships and student sucoss.

Q7: In what ways can your distrct share s strengths with others?
Promoting our strengths and offeing opportunities toviitor share what works for us.

19180
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PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

Training for evaluators and teacher

Q3: How does your district currently identify and promote innovative teaching practices?

At this time | am do not befiove we have been able to do this effectively but as we adopt our instructonal
model, | believe we wil see more of this happen.

Q10: How can Nebraska Department of Education help support statewide collaboration?
Continue to promote opportunities to collaborate and work with other disticts and resources.

20/80
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"PAGE 1: Principle One: Collego and Career Readiness

Q1 How does your district uniquely propare students to be college, career and communty ready?

Our distict offers Distance Leaming classes so students can take the college readiness classes that i heir
nocds.

Q2: What support systems will help your district propare students to be college, career and
‘community ready?

Continued funding for Distance Leaming and continued collaboration with the local college will help our
Students be carer ready.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

Our school coordinates with Westem Nebraska Community College to offer dual credt classes for igh school
studenis.

PAGE 2: Principle Two: Differentiated Recognition, Accountabilit, and Support

Q4: What questions or comments do you have Respondent skipped this
‘about AQUESTT? question

Q5:1s your distrct planning to attend the AQUESTT  Respondent skipped this
‘conforence April 26th and 27th? For more. question

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district  Respondent skipped this

‘and community find most meaningful? question
Q7: 1n what ways can your district sharo Its Respondent skipped this
strongths with others? question

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership.
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Q8: What support does your school district need to  Respondent skipped this
offoctively Implement an evaluation model question
‘consistent with Nebraska's Teacher and Principal

Performance Framework?

9: How does your district currently idntify and  Respondent skipped this
promote innovative teaching practices? question

Q10: How can Nebraska Dopariment o Education  Respondent skipped this
olp supportstatowide collaboration’ quesion

22180
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?
Our distict offers Distance Learming classes so students can take the college reaciness classes that it their
nocds.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Continued funding for Distance Leaming and continued collaboration with the local college will help our
Students be carer ready.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

Our school coordinates with Westem Nebraska Community College to offer dual credt classes for igh school
studenis.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
I bolieve that AQUESTT will b a positive move for the Nebraska educational system.

5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?
Recogritin for staff years of servios, master's degrees, and support for sudent aciivites.

Q7: In what ways can your distrct share s strengths with others?

ESU meatings are a good time to sharo.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
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Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

Itis suggested that all he districts use the same model and the forms and reporting be on the NDE Portl.
Q5: How does your district currently identify and promote innovative teaching practices?
‘Teachers get more salary for taking college dlasses.

Q10: How can Nebraska Department of Education help support statewide collaboration?

Please roquire al schools 1o Uso ono of ust a fow systems such as PowerSchool or Infnte Campus and set t
up so that NDE can pull data for NSSRS report. It s 5o expensive for avery school fo hire a person to do
NSSRS.
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#3 COMPLETE
Collector Web Link  (Web L)
Startsa: Fdy, Marcn 13, 2015 122207 P
Last Modified: Fridy, March 13, 2015 124249 PM
Time Spent: 002042
1P Adaress: 162 127,145

PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?

Our small school would ke to think we aro unique, but that would bo unirue. The effors at our school 10 push
‘our higher level leamers, as well a5 working hard o gain understanding from our medium or slower leamers.
are similar o many other schools, perhaps all schaols.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Most of al, parental support and reinforcoment is necessary.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

Being a small isolated school ke we are, our connection to other educational resources s often via the.
inteme of in partnorship with our Educational Sorvico Unit

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
To be able to ask questions, | must first stuy the avaiable materials. Thank you for the fink above.

5: Is your district planning to attend the AQUESTT  Yes,
‘conforence April 26th and 27th? For more.

information about the conference please visit: Ifnot, why?
AQUESTT Empowered by Data Conforence “Thisis something that il be very valuable.

Q6: What types of recognition would your district and community find most meaningful?
‘We continue to enjoy the sucoess our graduates have in college. Our parents and other community members

‘do happen to ke any comparisons that show our studenis leading our area o baing n the top o any siate
Fankings. Should our scores dip or our comparisons suffe, we wil have to continue {0 ake the bad With the

good.
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Q7: In what ways can your distrct share s strongths with others?

‘W have been asked on several occasions to host teachers and college students that are nterested in
‘observing certain content areas that have done well,

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

“The instrument we currentl use serves us very wall with two exceptions: (1.) a summary page that would
specifcally spell out deficiencies, a tmeiine or improvement, and specific steps to take o enhance the-
hances of success. (2.) A last comment that specificalystaied whether or ot th teacher o principal would
b recommended fo contract renewal would aiso be very good. ( -Black and White and in writng- each year)

Q3: How does your district currently identify and promote innovative teaching practices?

Ourteachers are asked to venture out or in-service opporurities each year, so that they can observe or
paricipate i lessons that show them something good they haven't bean doing, or show them something good
that they are doing,reinforcng what they are doing.

Q10: How can Nebraska Department of Education help support statewide collaboration?
Mandate a two day period each samester where al teachers and principals would A) ether host other
teachers on sit to shar exciing mthods or resuls; or B.) travelto observe other schoois and their faculty

members in the same content roa fo ain a new idea or some rainforcament. . (Thank you for asking for
input)) Casper Ningen, Homingford Schocls cringen@hemingfordschocis.org
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#14 COMPLETE
Collector Web Link (et L)
Startsa Frday, March 13, 2015 152:17 PM
Last Modifiod: Friday, March 13, 2015 22242 PM
Time Spent:00:3025
1P Adaress: 07.171.80.140

PAGE 1: Principle One: College and Career Readiness.

Q1: How doss your district uniquely prepare students to be college, career and community ready?
‘We offer 20+ dual credit courses in collaboration with Metro Tech taught by our one staff. Thisreally helps our
two and four year colege studenis.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

New college and careor ready standards from NDE and our work with Metro Tech. In additon, we are doing a
study with the greater Omaha area and how to mprove our technology program as we move into an
informational age.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We work with outside groups such as Metro Tech, UNO, and business leaders n various areas such as
technology.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
Ihink itis moving n the right directions but the devi will be in the etals a i unfods.
Q5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:
AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?
Not sure how, but there has to be some reward for progress

7 In what ways can your district sharo its strangths with othors?
‘We aro wiling to collaborate wih anyona thrugh school viss, projcts, ac.
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PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

‘We know what needs to be done to adjust our process, i s ust  matter of finding time.
Q3: How does your district currently identify and promote innovative teaching practices?

‘We study the trends and research and then try and incorporate through a varity of workshops. We are also.
‘doveloping a coaching model o use.

Q10: How can Nebraska Department of Education help support statewide collaboration?
‘Strong staff development for our teacher/adminiter leaders.
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#15 COMPLETE

Collector Web Link (et L)
Startsa Frday, March 13, 2015 330:18 PM

Time Spent: 000458
P Adaress:98.16122.162

PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?

Dual Credit Courses
‘Advanced Pracement Courses:

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Collaboration with colleges

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

Direct enroliment n colege dlasses that align with and enhance the high school currculum

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
None at this time

5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:
AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and community find most meaningful?
Dollars for programs.

Q7: In what ways can your distrct share s strengths with others?
Conferences

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
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Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

Funding for administrative training and implementation and materials and squipment
Q5: How does your district currently identify and promote innovative teaching practices?
‘Wakihroughs, teacher evaluation system, loadership opportunites

Q10: How can Nebraska Department of Education help support statewide collaboration?
Funding
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#16 COMPLETE

Collector Web Link (et L)
Startsa Frday, March 13, 2015 $51:14 PM
Last Modifod: ey, March 13, 2015 52255 PM
Time Spent:0031:40

P Adaress: 2001817455

PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?

“The cours offerings match the primary b opporturiies i our aroawo offer many courso offrings hat can
obtain dualcroc. Wo e abe  arge number f SolrSS or shidens conting odcaton o he

caroer choices

2: What support systoms will hlp your distict repare studonts to be college, carser and
community ready?

Giventhefocaion of ur distic, use o technologytobo sent out statewide would be of goat benofi. A core
program for collegs, career and commnly readiness deiersd over (he DL system would bo excelent.

3: How doos your district colaborat with other educational and communiy systems to ensure
collego, carear and community roadiness?

‘W work dlosaly with Chadron State and Westem Nebraska Communty Colleges for coursa offerings and
college preparation and placement. We could do mare If given greater tme to moet and map plans for
transiton.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?

One ting that | can see happening is schools doing well on AQUESTT and st not meeting Federal AYP.
requirements. We need o be on a model emphasizing growh,

Q5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and community find most meaningful?

Positive reinforcement and recogniion wil out weigh comparisons batween disticts. Open and honest
analysis of assessment resulls can lead to unified efors to improve.
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Q7: In what ways can your distrct share s strongths with others?

We aro wiling tosharo anything wo do withcther disicts who want to ook at our systom ffots. Again, due
0 ur remole locaton, we would suggestuse o tschnology botwoen schools and disticts.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

‘We would suggest training i the models to provide the necessary validation of the process across disticts,
schools in a statewide format. You can not have this as a 2 day in service n Keamey and say it has been

taken statewide. Use the DL system for the groundwork and have the ESU provide additonal raining. We
can use the DL system to further creat PLC for the various groups.

Q3: How does your district currently identify and promote innovative teaching practices?

‘We have made effors to be more systemic in our teaching sirategies. We wil continue to work toward the
beststrategies and provide individuals with more speciic racings n areas that noed improvement.

Q10: How can Nebraska Department of Education help support statewide collaboration?

‘We have the abilty to make things happen with echnology. The Depariment of Education is made up of
many great individuals, most wearing many hats. | beliov the school systems in the state have stronger
technology tools than aro present in the department. fyou take my suggestion seriously about using our DL

system forinformaton, trainings, and PLCS, there wilIikely nead 1o be better equipmentn the departmont and
training on how o teachleam over the DL sysiem.
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#7 COMPLETE
Collector Web Link 1 (Wet ik
Startsa:Saturday, March 14, 2015 2:10:44 PM
Last Modiflod: Satuday, March 14, 2015 214:32 PM,
Time Spent: 000347
1P Address: 162.219,194.45

PAGE 1: Principle One: College and Career Readiness.

Q1: How doss your district uniquely prepare students to be college, career and community ready?
areer fais, career classes, & college visits, as well as job shadowing

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

‘community parinering raining & funding

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘community colege collaboration & local Chamber mig. attendance
PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
Wil it replace Frameworks Accreditation o revise Rule 10 requirements?
Q5: Is your district planning to attend the AQUESTT  Yes
‘conferance April 26th and 27th? For more.

information about the conference please visit:
AQUESTT Empowered by Data Conforence

Q6: What typos of recognition would your district  Respondent skipped this

‘and community find most meaningful? question
Q7: In what ways can your distrct share its Respondent skipped this
strongths with others? question

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
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Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

more training and easing the minds that teachers' employment status s based on students' test scores

Q5: How does your district currently identify and promote innovative teaching practices?
iding ongoing inservice days in our school calendar with researchv-based practices and the assistance of

ourESU

Q10: How can Nebraska Department of Education help support statewide collaboration?

'STOP having us report information two & throe imes in several places and renaming oid intiatives!!
Remember, wo have the ob of teaching first and paperwork,forms, otc.IIl

34180




image95.png
‘Nebraska ESEA Request for Flexibiliy Stakeholder Input

#18 COMPLETE
Collector: Web Link  (Web L)
Startsa: Sunday Merch 15, 2018 100212 AM
Last Modiflod: Sunday, March 15,2015 10:1201 AM
Time Spent:0009:49
P Adaress:60.80.123.81

PAGE 1: Principle One:

ollege and Career Readiness

Q1: How doss your district uniquely prepare students to be college, career and community ready?
‘We offe a wide varety of lasses through mltiple mediums including on-ine, college crodi, dual redit and
distance learning. We pay $600 por somester, por student or ligible students (o take collego classes. Plus we.

follow the caroer clusters and pathways designed by NDE that wil qualfy fo al kids for their capstone class.
by their senior year.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?
‘We have 2 counselors in our school of 300 Kids, one that concenirates on elementary and Curriculum,

insinuction and assossment; while the other is srictly middielhigh school and does caroer counseling,
scholarships, college readinoss.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

Our students are able o take dlasses from Metro, SECC, Peru State and UNL - as wel, the FREE Harvard,
MIT, and UC-Berkley classes also.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
None

Q5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:
AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and community find most meaningful?
Finance Support
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Q7: In what ways can your distrct share s strongths with others?
‘Cadar Bluffs Publc Schooloffers all distrcts the abilly to come observe what we are doing. | tink tis a
specal place.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to. implement an evaluation model
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

None. we are following the Marzano model - although it wouid be nice o just have a statewide evaluation
system given to us, o use.

Q3: How does your district currently identify and promote innovative teaching practices?

though the Marzano method.. we are ust startng our instructonal rounds (teachers observing teachers) for
teachers.

Q10: How can Nebraska Department of Education help support statewide collaboration?

‘Again,just give us the evaluation ool. then allow leibity on how we use i, and how we t student
‘achiovement o teacher evaluations. Which in a small school sn' fair to the taacher. | have seen good models
oftying student achiovement to teacher evaluations by using goal satting. IF this is alowed, | don't se@ a

prodiem.
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#19 COMPLETE

Collector: Web Link 1 (Web L)
Startsa: Sunday March 15, 2015 615,08 PM
Last Modifiod: Sunday, March 15,2015 6:4340 PM
Time Spent 002531

P Address:66.241.187.30

PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?
Our distict has high expectations for our students. Our daily scheduleis developed in ways to work n smaller
groups and increase our indvidual saffatienton towards students. We balieve we can prepare siudents to be

careor and college ready by developing relationships with the students and becoming their support system in
making correct choices.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

“The continue support form our
always an issue.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We continue tovisit with our area colleges and carcer employers to discuss and ensure the career readiness
of ur students. We incorporate the skillsino our curiculum that they seo necessary 1o be successful in
college and the career ieds.

unis and working with our area colleges is so important. Funding wil

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
How are we going to measure the recogniton, accountabilty and support? What type of support system are
we taking about? Financialor siaf support?

5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and community find most meaningful?

To recognize the entir picture in a commnity. Every communityis unique with s strengths and
‘weaknesses. It would be great o be recognized and not compared!
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Q7: In what ways can your distrct share s strongths with others?

o6l most schools do share with one another. Everyone got into this business to help chidren and schools
il sharo ideas f t helps another chil.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

Financial support and finding qualty staff.

Q3: How does your district currently identify and promote innovative teaching practices?
Our schooldistrict identiles and promotes innovative teaching practices by sharing in our school system the
Success stories. and giving the teacher credi for achieving academic sucoess wih their chidran.
Q10: How can Nebraska Department of Education help support statewide collaboration?

The continue support of the ESU depariments and inancial support i so valuable 1o our schools.  Statewide
coliaboration ocsurs by encouraging the schools and supporting the schools with pasitve reinforcements rather
than comparisons to oiher schools and past students. Students should not be compared to students from the.
past 30 years. They ive in a diferent workd
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#20 COMPLETE
Collector: Web Link  (Web L)
Startsa: Sunday March 15, 2015 73818 PM
Last Modifiod: Sunday, March 15, 2015 8:0027 PM
Time Spent:002200
P Adaress: 96406136

PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?

Focus on each siudent meeting state standards by continual progress monioring via MAPS and applying
iterventions when students siruggle. Focus secondary students on career nterests using Navianoe and other
careor assessments. Wo are creating strongor caroer patfways as wo plan to move into a new high school.
Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Professional development for staff. Adequate planning / teaching time. Communitybusiness partnorships.
Parent involvement.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

Advisory commitises for each career dluster. Partnerships w Central Community College and UNK.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?

How willtaking time to find and collect data on more categories improve the conditons of teachinglearning
‘overyday in the classroom? I seems removed.

Q5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?
Recogrition for gains for students in at isk categories - sped, e, freelreduced. Reward the progress not the.
final score.

Q7: In what ways can your distrct share s strengths with others?

‘We have a clear focus on student perfomance on MAP and interventions (o help al progress.
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PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

Ihink we are in syn w the NE framework. No neads now

Q3: How does your district currently identify and promote innovative teaching practices?
‘We try o got all taff to understand formaive assessment and strategis to addross leaming needs. Teachers
teach one another thu profossional discussions. That' the roward

Q10: How can Nebraska Department of Education help support statewide collaboration?
Funding for staff development a the dlsric level. Less red tape.
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#21 INCOMPLETE

‘ollctor Wb Link 1 (Web Lik)
Startsa: Honday, March 16, 2013 733:32 A
Last odifiod: Nonday, March 16, 2015 7:36:4 AM.
Time Spent:000312

1P Address:205.202.3834

"PAGE 1: Principle One: Collego and Career Readiness

Q1 How does your district uniquely propare students to be college, career and communty ready?
‘We have updated our curriculum and during the procoss we also worked with nearby colleges

Q2: What support systems will help your district propare students to be college, career and
‘community ready?

‘We spend time working with the community and nearby colieges to make sure what we are offeing s what s
noeded. We aiso work with outlocal ESU 7 suppor siaf.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We work through our guidance counsalor and our local ESU 7 service unit.

PAGE 2: Principle Two: Differentiated Recognition, Accountabilit, and Support

Q4: What questions or comments do you have. Respondent skipped ths
‘about AQUESTT? question

Q5:1s your distrct planning to attend the AQUESTT  Respondent skipped this
‘conforence April 26th and 27th? For more. question

information about the conference please visit:

AQUESTT Empowered by Data Conforence

6: What types of recognition would your district  Respondent skipped this

‘and community find most meaningful? question
Q7: 1n what ways can your district sharo Its Respondent skipped this
strongths with others? question

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership.
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Q8: What support does your school district need to  Respondent skipped this
offoctively Implement an evaluation model question
‘consistent with Nebraska's Teacher and Principal

Performance Framework?

9: How does your district currently idntify and  Respondent skipped this
promote innovative teaching practices? question

Q10: How can Nebraska Dopariment o Education  Respondent skipped this
olp supportstatowide collaboration’ quesion
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#2 COMPLETE
Collector: Web Link | (Web L)
Startsa: Honday, March 16 2015 9333 A
Last odifiod: Monday, March 16, 2015 95320 A
Time Spent:00:1954
P Address: 204 234.226.204

PAGE 1: Principle One:

ollege and Career Readiness

Q1: How does your district uniquely prepare students to be college, career and community ready?

Our distit provides a diverse curriculum in carserfechnical and academic curriculum which is above and
more robust than current Rule 10 statues. We aiso joined other county School districts to fund a county-wide.
careor counsalor who sets up Job shadows, ob fairs, nterships, ek tips, and scholarship opportunites for
studons 1 b0 00 o couny businesss. Wo aofuther dicussng Gming a parnarhi wihour ocal

college to create a smaler version of Grand Istand's Carcer Pathway Instiute. We also pay for all
Siudents .12 o pave access o the John Baylor Test Prop Infomation which nlps students prepare o he
ACTexam.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

‘We have a ful-time guidance counselor, the career counsaior throtigh our consortium, and curent curculum
and course offerings above the Rule 10 requirements for both college and carcer readingss.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

Our consortium as earlier mentioned and we aiso work with our regional ESU to provide additonal college and
career ready opporunites.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
None at this time.

5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?

Recogrition is ot s important as providing appropriate opportunities fo kids while also fting the unique.
nature of our distict and our community's needs post-secondary.
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Q7: In what ways can your distrct share s strongths with others?

Ibelieve our career counsaling consortium and potential career insttute will be something smalldistricts and
ounties can replicate with great success meeting their community' noeds.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

‘We would need to know what the model s going o require beforo answering this question effecively.

Q3: How does your district currently identify and promote innovative teaching practices?

‘We have individualteacher professional development and technology intogration plans in place for allstaff and
‘W review these to make suro we are providing the professional development noeded to meot their goals for
improvement. We routinely evaluate our teachers, provida feedback on thei perormance, and have a peer-
nominated “Teacher of the Month program. We also share innovative practices with each ofher at weoKly
meetings and meot on a regional basis with ESU 10 teachers in a Rigorous Curriculum design procoss.
creating insinuclonal Units based on the state's new ELA standards.

Q10: How can Nebraska Department of Education help support statewide collaboration?
I bolieve that il be casier to answer after the AQUESTT conforence.
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#23 INCOMPLETE

Collector: Web Link  (Web L)
‘Startsa: Honday, March 16, 2015 1026:31 AM
Last Modifiod: Monday, Merch 16 2015 10:3000 AM
Time Spent:000329
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"PAGE 1: Principle One: Collego and Career Readiness

Q1 How does your district uniquely propare students to be college, career and communty ready?

‘We have contributed signiicant dolars o expand our vocational offeings. We also partcpats in SENCAP.
‘We also look for more ways for students {0 eam college crodiin HS.

Q2: What support systems will help your district propare students to be college, career and
‘community ready?

‘W need to remove barriers....such as imiting schools abiltes to offer callege classes and creale community
college partnerships based on random regions that were estabiishod in the 1970 before dual credit and on-
Iine learning was even available. These s need to be pdated to become relevant.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We actively work with SCC and are beginning to work mor with Metro Community College. We also work
with other High Schools {0 ncrease our opportunities for Distanco Learning courses.

PAGE 2: Principle Two: Differentiated Recognition, Accountabilit, and Support

Q4: What questions or comments do you have Respondent skipped this
‘about AQUESTT? question

@5t 1s your distrct planning to attend the AQUESTT  Respondent skipped this
‘conferance April 26th and 27th? For more. question

information about the conference please visit:

AQUESTT Empowered by Data Conforence

6: What types of recognition would your district  Respondent skipped this

‘and community find most meaningful? question
Q7: 1n what ways can your district sharo Its Respondent skipped this
strongths with others? question

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership.
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Q8: What support does your school district need to  Respondent skipped this
offoctively Implement an evaluation model question
‘consistent with Nebraska's Teacher and Principal

Performance Framework?

9: How does your district currently idntify and  Respondent skipped this
promote innovative teaching practices? question

Q10: How can Nebraska Dopariment o Education  Respondent skipped this
olp supportstatowide collaboration’ quesion
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?
Increased vocational offerings. Dual credit opportunites. SENCAP.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

change or eiminate rulesireguiations that require schools o only work with community colleges inthei region.
‘Thess regions and the rules associatod with thom were establishod i the 9170s bofore on-ine leaming was

‘oven avaiable. The goal s to beneft students. Why imitschools access and decrease competiion for
‘Gommunity coleges to provide the best education possible.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?
'SENCAP, Dual Credit. Joint ctass offerings with other High Schools.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
Neod more nformation to form questions at tis point. Can components be manipulated? Is this a system to
stay 50 we can get buy-in rom staff instead of the mentalfy... i too shal pass.”

Q5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and community find most meaningful?

‘W need o view subgroup data. Ifdistits are going 1o be compared then it noeds 1o be apples o apples.
This requires looking not oy at subgroups, but subgroups Within subgroUps.

Q7: In what ways can your distrct share s strengths with others?
‘We believe we have strong model for teacher/prncipal evaluation and teacher development.
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PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

‘We have helpod lead the piot. We fil comirtable i this area.

Q3: How does your district currently identify and promote innovative teaching practices?
‘We recognize them on a personal and individuallevel with direct positive feedback. We also have them lead
staffdevelopment breakout sessions. We fim the sossions and make them available on-ine for alstff. We
refer ther staf {0 specifc trainings as noedod.

Q10: How can Nebraska Department of Education help support statewide collaboration?

“The state could produce a common evaluationftemplate for all districts o use to ensure simiarty in practice.
‘and best practice.
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?
‘We have a careers class at the middie school level. Other ways include the general curficulum we have in
place and by providing some dual credi course offeings in language arts and in science.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Nebraska Department of Education
ESU

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

This is a growth area for us.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
Im eager to know more.

Q5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:
AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?
Thatis a tough question. This is probably a question | would need to ask our siakeholders n order to be able.
10 provide a thorough answer.

Q7: In what ways can your distrct share s strengths with others?

Through professiona dialogue. Our ESU is working on creating an ESU wide PLC. | think this wil be a great
‘way to communicate about improving nstructon.
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PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

Funding. Right now we are using general fund mone to get teachers trained i the Marzano Academy
offered hrough ESU 6. We did this for the purpose of professional growth, not o comply with the framework.
Offering funding and training i Marzano and APL would be good siarts to eflecively improving instruction and
‘most importantly developing  common language for instruction and a common standard for evaluation.

Q3: How does your district currently identify and promote innovative teaching practices?

Nothing
Q10: How can Nebraska Department of Education help support statewide collaboration?
‘Continue to set reasonable standards that al districs are held accountable t, while providing the funding and

miming o help disticts achieve those standards.
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PAGE 1: Principle One: College and Career Readiness.

Q1: How doss your district uniquely prepare students to be college, career and community ready?

Mentoring groups - draftng students as 7th graders with an aduit i the school system that has a connection
‘andlor fulfls a student need - then mentoring that student unil they graduate.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Mentoring groups.
Caroer academies

‘Work study - business partnerships.
ACT prep courses

Dual credit coursework
APEX credit recovery
Independent Study fo college credit
FCCLA

FBLA

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

ESUS - Perkins
FCCLA

FBLA

Caroer academies.

‘Work study - business partnerships.
ACT prep courses

Dual credit coursework
APEX credit recovery
Independent Stucy fo college credit

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
“This method of accountabilty seems to be mor friendlyinterms of reporting. In small disticts NePAS

Improvement can identy groups of children thatsiruggle to meet benchmark [perhaps a higher percentage of
‘SpEd students] by comparing 4th graders in one year o 4th graders n a differont year.
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5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.
information about the conference please visit:
AQUESTT Empowered by Data Conforence
Q6: What types of recognition would your district and commaunity find most meaningful?
Career Academy - Certfcate of Completion
Q7: In what ways can your distrct share s strengths with others?

Regional meatings and/or ESU mestings

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
Q5: What support doss your school district need to. implement an evaluation model
‘consistent with Nebraska's Teacher and Principal Performanco Framework?
Training

Q5: How does your district currently identify and promote innovative teaching practices?
Partnorship with ESUS - scheduling professional development - share sessions.

Q10: How can Nebraska Department of Education help support statewide collaboration?
Training - Communication via ESUs
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?

Millard Public Schools has a Strategic Plan that drives our distict. One of our strategies (isted below) is
focused on preparing students to be carer and college ready. Addiionally we have policy and rue that
‘govens our district on preparing studonts {0 bo colloge and carcer ready. (6110.1 & 6310.1 can be found on
‘our webste - hip: i phtmi?
pageid=873778sessionid=4a1118e040335boocT08addb30CT6356Esesslonid=4a 11B0040935b00cT0BAAbIY
76356

'STRATEGY 2: We will dovelop and implement pians utizing iniructional best practices, ormative and
‘summative assessments, and studont data dosigned to ensure that all students aro collsge and career ready.

'SPECIFIC RESULT 2.1: Incorporate the Common Core State Standards into the Milard Pubic Schools
‘uriculum standards and indicators through the Milard Education Program Cycle Procodures.
'SPECIFIC RESULT 2.2 Incorporate the Nebraska Standards for Career Ready Practico: Proparation for

and Career inio Milard Pubic Schools PK-12 curriculum, assessment, and nsiructional modals.
SPECIFIC RESULT 2.3: Imploment a districtwide, teacher-developed, common formative assessment
System where data analysi informs insiruction ensuring al students achieve their maximum growth as
leamers.

'SPECIFIC RESULT 2.4: Modiy the existing high siakes assessment system to measure and ensure growth
toward and credentialing of college and caroer readiness for alstudents.

SPECIFIC RESULT 25 Examine demographic ronds and develop strategies (o address the unique neods of
‘each student.

'SPECIFIC RESULT 2.6: Expand use of and accoss 1o ineractive tools and technology to support and
improve PK-12 eaming and innovaion.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

‘We would encourage NDE to support assessments that have a metc for College & Carcer readinoss. For
‘example, we would love to soe the State adopt the ACT. It il aiso be important for the state o promote.
programs of college & careor readiness, dual enroliment, carcer academies, and specialy programs fike.
Advanced Pracement and Interational Baccalaureate.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?
Millard works with post-secondary instiutes including UNO and Melro through artculated programs. Other

‘examples of organizations that Millard works with include b are notfmited to the Omaha Chamber of
Commerse, the Milard Business Association and with the Metropolian Omaha Educatonal Consortium.
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PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
How much of AQUESTT will be mandatory?

5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?
‘We would fike recogritin to be more than just performance on the NESA assessments.

Q7: In what ways can your distrct share s strongths with others?
‘We willngly share information, give tours and present at regional, state and national conferences.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

‘We would not need any support from NDE if the state model i not mandated. f it s voluntary, we believe we.
effecively implement a model consistent but ot the same as Nebraska's Teacher and Principal Performance.
Framework. If Nebraska mandates a model that all districts must implement, we would ke NDE {0 research
‘and adopt someting simiar to what lowa does for roquired training for al evaluators.

@9: How doos your district currenty dentify and promte Innovative teaching practices?
Distictteacher leaders,buiing admiistrators and teachers hlptoideiiy and promals innovativ feaching
practces. Thvough our PK-12 curiculum cycie, thorough research is conducted by teachers and
‘cminisrators to adopt innovaive an sffctve teaching methods. Our disrctsiaff development ofice
partnrs with the disirict curiculum offces 1o ofer professional dovelopmment support of these imovative
teaching methods.

10: How can Nebraska Department of Education help support statewida collaboration?

Millrd would ask that NDE continues to seek adminisirator and teacher nput on the facels of educational
changes.
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PAGE 1: Principle One: College and Career Readiness.

Q1: How doss your district uniquely prepare students to be college, career and community ready?

Our distric is currenily going through theraVision pocess undor the assistance of NDE. We havo in the past
but contnuo tosive 1o make meaningi curiculum decisions i rogards to cologe, caroar and communy
ready. W have ighly qualfied eachers n industial Tochnology, Agrculure, Famiy and Consumer Scionce
‘and Business. Wo aro n tho procoss of crealng caroor academios i Gach of thoso conlan arcas. NPS also
as 1:1 iniaives a the Junior and Serior High which suppors leaming beyond e wals f the classroom.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

‘Again, hrough the work f reVision, we blieve we can evolve some ofour tradional course fferings nlo
more specifc career academy focusea Gourses. NDE as been helpul ihus ar wlhr6Vision bt we nave the
Support of our school boad i moving orward. A a disiric we adopted a Career Awareness Gosl tough our
Comprehensive Srategic Acton Plan hatincided i inpu o severa commany sakeholders We have.
positve supportofocal sty and inovatve leadership atthe Senor High for i goa.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

Through the Strategic Action Planning process, we have had the attendance of Northeast Communiy College.
leaders inplanning and goal sating maetings which include Dr. Michasi Chipps, President, John Blaylock,
Vice President of Educational Senvices and Mary Honke, Executive Vice President o Istiutional
Advancement.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have Respondent skipped this
‘about AQUESTT? question

5: Is your district planning to attond the AQUESTT  Respondent skipped this
conference April 26th and 27th? For more question

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What typos of recognition would your district  Respondent skipped this
‘and community find most meaningful? question
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Q7: 1n what ways can your district sharo Its ‘Respondent skipped this
strengths with others? question

'PAGE 3: Principle Three: Supporting Effective Instruction and Leadership.

Q8: What support does your school district need to  Respondent skipped this
offoctively Implement an evaluation model question

‘consistent with Nebraska's Teacher and Principal

Performance Framework?

9: How does your district currently identify and  Respondent skipped this
promote innovative teaching practices? question

Q10: How can Nebraska Dopariment o Education  Respondent skipped this
olp supportstatowide collaboration’ quesion
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?

NPS has been working with NDE this year (o begin the raVision process so thatjurior high and high school
can design curiculum and course offerings fo be more fid and conducive to career academies. We have
Jy qualified teachers n the vocational areas of Industrial Technology, Family and Consumer Science,

bight
Business and Agricullure.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

NPS went through an intensive year of Srategic Acton Planning during 2013-2014 school year. One main

‘goal adopled by the distict was Increasing Caroer Awareness to inciude all career cluser areas. Stakeholders.

oo conaiy oo, bosrd s s ot bsnss s F sririsor st e
ining meetings. The support o those entiies has helped and will continue to help us in the work completed

it

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘Stakeholders offocal business and organizations were invited to a reVision meeting this spring. Their support
in helping NP estabiish a focus for currculum dovelopment has boen criical to get us sarted. Also the
attendance of Northeast Community College leaders has helped us s6e areas where we can be more
resourcaful with education of career intense courses.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?

How willwe be documenting for accountabilty?
5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?
Not sure at ths point.
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Q7: In what ways can your distrct share s strongths with others?
Maybe at break out sessions at conferences.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

‘We currently use the Danielson modal. We could use some support with raining to new teachers or princpals
10 the distrct on complting this evaluation.

Q3: How does your district currently identify and promote innovative teaching practices?
‘We try o put them on the web, twier feed and our schoof's Facebook page. We aslo ike to highight them at
school board moetings.

Q10: How can Nebraska Department of Education help support statewide collaboration?
Create moet and share opportunites.
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PAGE 1: Principle One: College and Career Readiness.

Q1: How doss your district uniquely prepare students to be college, career and community ready?
‘Whie it may not speak directy to career and college readiness, the Leaming Community's efors in the area

of intensive early chikdhood educaion and parent development and support wil have the bast chances or high
school raduation with collsge and career ready skils among chidren from high concentrations of poverty.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

 intensive early chidhood education;
- support to parents in chikd development, behavior management and school engagement

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

“The Leaming Communty collaborates with the 11 metro Omaha school district, metropolitan

Community
College, UNO, Creighton, OneWorld Community Health Centers, the Empowerment Network, the Literacy
Center, Project Harmony and many ofhers.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?

AQUESTT fufilsthe state of Nebraska's responsibiity to have a reasonabie, proactive method for support and
‘accountabilty fordistricts wih low student performance

5:1s your district planning to attend the AQUESTT  No,
onferance April 26 and 277 For more

information abou the conferenc please visit not, why?

AQUESTT Empowersd by Data Conference Already working wih disits who wil b tho

primary system users..
Q6: What types of recognition would your district  Respondent skipped this
and community find most meaningful? question
Q7: In what ways can your distrct share its Respondent skipped this
strongths with others? question
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PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q8: What support doss your school district nesdto  Respondentskipped this

offoctively Implement an evaluation model question

consistent with Nebraska's Teacher and Principal

Performance Framework?

Q3: How does your district currently identify and promote innovative teaching practices?

“The Leaming Community annually actively reports the evaluation results of fundod programs and encourages.
Inter-program or iter-distict conversation about achieving desirable resuts based on the evaluation data.
Q10: How can Nebraska Department of Education help support statewide collaboration?

Long term, NDE could work with ESUs and others to dovelop stronger localinsiructional improvement
including formative assessments.
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?
‘We have difirent leves of Language Arls, Math and ofher curiculum areas to help prepare students for what
‘over they choose. We have looked ino trying 1o develop a work study program for seniors, to alow them to
have amore in depth ook at the area they are Interested in.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

1am not sure wha support systems there are available.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We work with several collsges and local businesses o formuiate a curriculum schedule that wil propare
studenis forthei uture endeavors.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
Not sure at this time

5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:
AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and community find most meaningful?
Undecided

Q7: In what ways can your distrct share s strengths with others?

By discussing what we have implemented and what has worked and what has not worked.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
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Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

‘We have received help rom the ESU

Q5: How does your district currently identify and promote innovative teaching practices?
“Through the evaluation process and professional development

Q10: How can Nebraska Department of Education help support statewide collaboration?
Notsure at this time.
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?
‘work studies provided in commurity and surrounding communities

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?
discussions with colleges and businesses:

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘Yes - we are collaborative partners in a network with a nearby collsge

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?

none at this time.
Q5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:
AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and community find most meaningful?
‘growth and indiidual achievement

Q7: In what ways can your distrct share s strengths with others?
sharing what works in mestings; through media

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
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Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

none at this tme

Q5: How does your district currently identify and promote innovative teaching practices?
“have teachers shar atstaff meatings; trough professional development opportunities

Q10: How can Nebraska Department of Education help support statewide collaboration?
area networked mestings.
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?
T cur ot g ro of Chcacia ws prears st b e coegs, corer

ready. Students are required o complete senvico hours for a graduation requirement. Ralston Pubic Schools.
pariners with UNO and Metro Community College o offer academy supports, dual crecit enrolment, and
Intemships throughout a student' high school career.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Collaboration with college and universty.

Business partnerships

Chamber involmvement

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
How are each of the 23 components going to b rariked, communicated, and standardized across the state?

Q5: Is your district planning to attend the AQUESTT  Yes,
‘conforence April 26th and 27th? For more. §
fnot, why? Timing for some s difficuit

information about the conference please visit:
AQUESTT Empowered by Data Conforence
Q6: What types of recognition would your district and commaunity find most meaningful?
Social media

Q7: In what ways can your distrct share s strengths with others?

‘Social media, attending conferences, hosting conferences, partcipating on state level committoes.
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PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

Technical support fo the accountabilty - we understand the model, have professional developmont for the
model, but could use support with a 0ol 0 track teacher performance

Q3: How does your district currently identify and promote innovative teaching practices?
Intormally with foundation grants, recogrition within the newsleters, communit paper

Q10: How can Nebraska Department of Education help support statewide collaboration?

Ensuro all partes are on tho same page with the same message. .. Commissioner, Depariment of EG, state.
Senators that are working in the area, and local school districtleaders
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#34 COMPLETE

Collector Web Link 1 (Web L)
Startsa Tussday. Narch 17, 2015 5:35:48 P
Last Modifiod: Tussday, March 17, 2015 55339 PM
Time Spent 001351

P Adaress: 1621272102

PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?
‘We offer college prep coursework, collsge credit coursework, career coursework, and have a schookHto-work.
program.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Our school counselor, student advisory period (covering study and problem solving skils),focus on college
prop, and schookto-work program support our disticts preparation of our students.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We collaborate with WNCC, ESU13, and UNL high school.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
“To which school will NeSA data be reportod to for students that don't moet FAY guidelines for the curent
chool? As an example, ifa student moves into our districtfrom a nelghboring district in November, according

10 AYP's dofinition of FAY and AQUESTT's basis of only using data from students enrolid fr the FAY, thoy
willnot be counted on our districts esting data. Willthey not be counted at al?

5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and community find most meaningful?
Positive recogrition.

Q7: In what ways can your distrct share s strengths with others?
Our Facsbook page and our school website.
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PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

Professional development suggestions and funds.
Q3: How does your district currently identify and promote innovative teaching practices?
‘These praciices are identiied through teacher evaluations and our menioring progra.

Q10: How can Nebraska Department of Education help support statewide collaboration?
By hosting DL sessions for iflerent curricular areas on a regular basis.
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#5 COMPLETE

Collector Web Link  (Wet L)
‘Startsa Wednesday, March 18, 2015 92610 Al

Last odiflod: Wedresday, March 8, 2015 1025:55 AM
Time Spent: 010344

P Adaress: 16212123164

PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?

‘We have students invalved in the Career Academy with Southeast Community School. We also participate in
the acivites associaled with the school aison from the Thayer County Economic Development Association.
‘These aciivites involve career fairs and job shadowing.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

“The support systoms are n place. Our teachers attend the NCE conforence each year.
Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We have students invalved in the Career Academy with Southeast Community School. We also participate in

the acivites associaled with the school aison from the Thayer County Economic Development Association.
‘These aciivites involve career fairs and job shadowing.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
1l be able to answer that mre fully afer | attend the conference.
Q5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:
AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and community find most meaningful?
Recogrition of achieving goals is important. We hold assemblies when we do.

Q7: In what ways can your distrct share s strengths with others?
‘We have a FaceBook page in addition to our website, newsletter, and Twiter.
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PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

Training on the standards associated with the ramework and the evaluation model created by the NDE.
Q3: How does your district currently identify and promote innovative teaching practices?
“The informaton is shared with the board and through the newsiettr. The minutes of the board maeting
ontain eferences {o thess teaching practces.

Q10: How can Nebraska Department of Education help support statewide collaboration?
Our districts aready collaborate. 'm not sure what you want here.
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#36 COMPLETE
Collector Web Link  (Wet L)
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?

‘We hold a career day in the Middie school and provided students with an assessment to dotarmine which
careor paths might be in their best nterest. In High school we have caroer academios in the areas of
businoss, oducation, and medical. Wo also provide soveral classes that are dual credit with collges o when
students leave our high schoo they can graduate with several hours of collge credit.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

‘Continued work with post socondary schoolsto have a consistent plan of necossary requirements for teachers
t0teach dual credit o high school students. Each insttuion has different requiremens.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We work with communiy colleges and 4 year colleges and universiies o develop dual credit classes and
discuss what othor optons might be available.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?

none at this time

5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?

Q7: In what ways can your distrct share s strengths with others?

‘We have a strong consulting relationship with other administrators i other distics to share ideas with and to
gain information on what they are doing i their distric hat is successul
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PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to. implement an evaluation model
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

St development and input on what works for our distict
Q3: How does your district currently identify and promote innovative teaching practices?

‘We utize professional development loaders from our local Educational Service Unit and they do a great job
taloring the training to meet our needs.

Q10: How can Nebraska Department of Education help support statewide collaboration?
‘Continue to work with ESU's and provide them with information so that they can share with local districts
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?

‘Some unique things are distct s implementing inciudes the following. We have a new Career Education
‘dopartment as part of a Department of Labor grant. This includes hiring someane {o help make connectons:
‘and partnerships with businesses in our community —— this porson will work with teachers and principals o
help make specfic connoctons to the partners. Also, we are working towards a K-12 Schookwide enrichment.
modal, whero students have opportuniies o leam about areas of passion. Another unique program is our
‘CAPS program that i gearod fowards providing academy type opportunites at our high school.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Formal school.community businss parinerships, School-wide enrichment, CAPS, cassroom aciivties and
curiculum alignment.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

Formal school-community businss parinerships, School-wide enrichmen, CAPS, dlassroom activties,
curiculum alignment, and dual enroliment.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
Intorested to know an implementation imelne, what speciically does it mean for districtsin “15-
167

5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?

“The specifcs of what to expect '15-16 and subsequent years.
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Q7: In what ways can your distrct share s strongths with others?

‘Serving on committees and presenting at state functons.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

Boing available for questons and guest consuitants for admiistrative teams.

Q3: How does your district currently identify and promote innovative teaching practices?
Itis a part of our srategic plan — the strategic plan has a sot of outcomes that is measured on a yearly bass.

Q10: How can Nebraska Department of Education help support statewide collaboration?
Continued easy to getto sessions and work through already established groups such as MOEC to distribute
information.
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?

‘We have an aligned curriculum, with earning objectives for every class we teach. Over 90% of our student
take the ACT. Past history is the truestindicator of fulure success, and our history is our students do exiremely.

wellin colege.

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

‘We have a intervention time forstudents in grades K - 12t work on any deficiencies established by weekly

collaboration and the development of SMART goals.

Q3: How does your district collaborate with other educational and community systems to ensure

college, career and community readiness?
‘We collaborate by sharing classes and inthe creation of our curriculum.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?

Ihave itle understanding of the process.
5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?
Academic.

Q7: In what ways can your distrct share s strengths with others?
‘We have presented our process at severalstate conventions and with other schools.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
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Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?
NONE
Q5: How does your district currently identify and promote innovative teaching practices?
‘We are exploring incentive money.
Q10: How can Nebraska Department of Education help support statewide collaboration?
Ibolieve thatt s up tothe school disticts.
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PAGE 1: Principle One: College and Career Readiness.

Q1: How does your district uniquely prepare students to be college, career and community ready?
‘We offe courses in all of the career clusters and are working to allow or more off campus
intemshipishadowing opportunites for students

Q2: What support systems wil help your distrct propare students to be college, career and
‘community ready?

Continue to provido grant funds; such as the ReVISION grants.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We have a cose relationship with Northeast Community College and we track our alums success through
the Clearinghouse.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?
Recogrizing growth and progress is good, a it takes unique demographic chalienges into consideration.

Q5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.

information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and community find most meaningful?
Public Recognition that focuses on student success.

Q7: In what ways can your distrct share s strengths with others?
‘We are aways wiling to host other districts ether n person or virtually.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership
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Q5: What support doss your school district need to effectively implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

“Time and money for traiing our staff on expectations.

Q5: How does your district currently identify and promote innovative teaching practices?
‘These are acknowledged by building principals through the evaluation process and through within disrict
recognition. We award Honor Cerlifcates to teachers who go above and beyond.

Q10: How can Nebraska Department of Education help support statewide collaboration?
Reglonal events offered at no cost.
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PAGE 1: Principle One: College and Career Readiness.

Q1: How doss your district uniquely prepare students to be college, career and community ready?

‘We help students denty hei talents and strengths, and provide opportunites to experience courso work i
thatarea ofntrost, and wo also have a signifcant number o sudonis paricpate in ho SENCAP program
through SECC.

2: What support systoms will hlp your distict repare studonts to be college, carser and
community ready?

“The nigh wage, high skl, igh demand information, along with the ablty o focus on a K-12 systom that
provides a model of address the 21t conlury skils that studenis noad,rathar han just being roquired to make
Suro students aro macting minimum profcancy on the NeSA tess. Wo nood acosss o technology and
iniastuctur, 25 well a3 profssional dovelopment and aining.

Q3: How does your district collaborate with other educational and community systems to ensure
college, career and community readiness?

‘We partner with a varity of organizations, induding our ESU, SECC as a member in SENCAP. We have.
students involved in Project Search which i a parinership with area school disticls and St Elizabeth's
hospital. Wo have multiple dual credit collsge courses availabi forstudents. We partner with SECC 1o have
students take classes on their campus (.e. automotive) and have SECC insiructors come 1o our distictto
teach classes, or some of our high school teachers are certified o provide course offerings as well. We have
many students in our igh school that aro actvely involved in FFA, FBLA, FCCLA, DECA, SKilsUSA, and
other organizations that provide opportunities t loar and demonsirate eadership skils, plus they each have
partnerships with local businesses to nurture students and provido support {0 lea about varous caroers.
Nearly all of our school organizations are involved in some type of community oulreach, whather tis our
‘clementary school “Character Counts* program where students each year paricipate in activtes o halp those.
‘Who are in need, or igh school groups that are actively soeking for answers (o rea-ife commuity problems.
‘These activites and opportunitos would not be possibe f t were no for the numerous communiy partners
‘and sponsors.

PAGE 2: Principle Two: Differentiated Recognition, Accountability, and Support

Q4: What questions or comments do you have about AQUESTT?

More detail about how the model wil be implemented and what is expected by school disricts, and how wil it
help the education of studens?
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5: Is your district planning to attend the AQUESTT  Yes
‘conforence April 26th and 27th? For more.
information about the conference please visit:

AQUESTT Empowered by Data Conforence

Q6: What types of recognition would your district and commaunity find most meaningful?

Recogrition of the many great activies and partnarships that are ocouring and examples of the positives that
‘occur which do not always appear on a testor atiendance report.

Q7: In what ways can your distrct share s strongths with others?

‘We are already doing thi through area mestings, discussions, and colaboration. Our ESU i a great
resource, as well as the multiple professional organizations that we bolong fo.

PAGE 3: Principle Three: Supporting Effective Instruction and Leadership

Q5: What support doss your school district need to effectivaly implement an evaluation modol
‘consistent with Nebraska's Teacher and Principal Performanco Framework?

“Time to figure out how to implement and completa effectvely without adding to the already full late of
principals. We have been using a Marzano instructonal approach but have not changed our eacher
‘evaluation to match bocause we aro expecting a requirement fom the state leve. Franky, the majority of
teachers are already performing weln our distict, and we have insinuclional performancs expectatons in
place. Teachers receive feedback and we have collaboration meetings where teachers discuss best practice
‘and how to make adusiments, improvements for students. The evaluation insirument tool s simply the.
formaiized porton to demonsirate that all of the ofher expectations wo have placed on teacher is occuring.

Q3: How does your district currently identify and promote innovative teaching practices?

Research through best praciices. We have a process that involves district and bulling levelteams, and they.
‘work collaboratively with adminiirators to determine best steps to improve. We have identied siudent.
‘outcomes for every grado lovel, and we use a backwards design approach to ensur that what we aro doing
wil esultin our outcomes. We colletinformation and evaluate student progress and adjust as noeded. When
We have success, we buid upon I, whon we sce students who are not aving success, we identiy ways (o
improve. We are accredited through AdvanceD ditrict-wide accreditation, and we have rogular professional
‘development tha s focused on the specil distic sirategic outcomes that have been doveloped.

Q10: How can Nebraska Department of Education help support statewide collaboration?
Continue to provido opportuniies, processes, and publiciprivate fesources to help make disticts aware of the
‘opportunities and connect us with others. We have plenty of conferences and workshops already, the quesiion

s whether or not are they focused on helping all achieve the education vision that have been defined by the.
state board of education?
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‘The Nebraska State Board of Education’s number one goal s to, “improve achievement outcomes for all students”.
One way to do this s to ensure that all Nebraska students graduate from high school being fully prepared for
college and /or career. To accomplish this, it is imperative that Nebraska has rigorous K-12 academic standards in
place. In addition, State Statute Section 79.760.01 requires that academic content standards be reviewed every
five years. It s now time to being looking at Nebraska's language arts standards which were adopted in 2009.

Itis, therefore, our pleasure to invite you to participate in the revision of the Nebraska English Language Arts.
Standards. You willcollaborate with educators from across the state in order to fine-tune our current standards
based upon educator input, recommendations from business and industry, research on best practices, and
information from other sets of standards from around the nation. We willalso be taking a look at information from
the MCREL study aligning Nebraska's current standards to the Common Core State Standards in English Language
Arts.

‘You have been chosen for this task either by previous participation in other statewide language arts work, o by
nomination from Educational Service Unit staff developers, Nebraska Department of Education (NDE) curriculum
specialists, or the NDE Office of Statewide Assessment.

Important Information:

Dates: December 3rd-4th; January 14th-15th; other dates T8D if needed

Time: 8:30t04:00

Place: Country Inn and Sutes, Lincoln

Substitute pay for participants will be arranged with their school district. Expenses (such as mileage and meals) will
be reimbursed by NDE. If you live in excess of 60 miles from Lincoln, lodging will be provided as well

We can only use participants who can be present for the entire day on all four dates Please respond on or before
October 25th via email (tricia parkersiemers@nebraska gov) to let us know your intent regarding participation.
Once we have the participant lst established, additional information will be sent your direction.

‘Thank you for considering participating in this important process. We look forward to hearing from you and having
an opportunity to work with you.

Sincerely,
Donlynn Rice: Tricia Parker-Siemers
Administrator- Curriculum and Instruction Team Director of Language Arts Education

Nebraska Department of Education Nebraska Department of Education
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Q NEBRASKA DEPARTMENT ¢t EDUCATION

Language Arts Standards Review for College and Career
Ready

November 19 and 20, 2013

8:30 am-4:00 pm - Country Inn & Suites - Lincoln, NE

November 19, 2013 — Day 1

8:30-9:00  Welcome and Overview

0:00-9:30  History of Nebraska Standards

0:30-11:15  Review of the Survey Results — Group work
11:15-12:00  Survey Report Out

12:00-12:45 Working Lunch: Define expectations for beginning college
courses

12:45-3:00  Review of exemplars

3:00-4:00  Begin identifying standards and indicators for attention

November 20, 2013 — Day 2
8:30-9:00  Review from Day 1
0:00-10:30  Continue to identify standards/indicators for attention
10:30-12:00 Identify need for additions/changes
12:00-12:45 Working lunch: Begin to prepare suggestions for editors

12:45-3:30  Prepare suggestions for writers/editors
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Q NEBRASKA DEPARTMENT ¢t EDUCATION

Language Arts Standards Revision: Editing Team Meeting

December 3-4, 2013

8:30 am-4:00 pm - Country Inn & Suites - Lincoln, NE

AGEND

December 3, 2013 — Day 1

8:30-9:30 History of Nebraska Standards, MCREL Alignment Study, and
other related documents.

9:30-11:15  Review of the documents from the higher education meetings
« Survey Results
* Comments

11:15-12:00  Report-out and discussion

12:00-12:45 Working Lunch: Continue discussion on documents from
higher-ed meetings. Determine which changes will be retained
and impact on lower grade bands.

12:45-4 Break into grade-band groups to begin analysis of MCREL

study, NAEP frameworks, etc. and set direction for editing.

3:30-4:00  De-brief and set priorities for day 2

December 4, 2013 — Day 2
8:30-10:30  Continue editing activities
11:30-12:00  Share out of progress and areas of concern
12:00-12:45 Working lunch: Group discussion of topics of concern
12:45-3:30  Continue preparation of first draft

3:30-4:00  Wrap-up
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Dear Colleagues,

‘Thank you for agreeing to review our draft English Language Arts standards. We are interestes
feedback from your organizations as well as your personal opinions.

Attached you will find the horizontal format for the standards divided by strand and split into K-5 and 6-
12. The public input survey will go live on Thursday, April 11. The web address
https://www.surveymonkey.com/s/EnglishLanguageArtsStandardsSurvey.

If you have any questions, please do not hesitate to give us a call or email with your questions.

‘The State Board approved the draft for public release today and we are now entering the public input
phase of our standards development process. There are several ways to provide input into the drafts.
One of the more effective ways s to provide public comment during the State Board meetings. The next
few meetings are on Friday, May 9 at 9am, or Friday, June 6™ at 9am. All meetings are held in the State
Board Room here at the Nebraska Department of Education. If you email the commissioner’s office.
(denise fisher@nebraska.gov) ahead of time you can request an appearance during public comment and
will be given ten minutes to speak, rather than the standard five minutes. It is important for the State
Board to hear from all sides before they make their final decision.

‘Thank you for all you do for the students and families of Nebraska. Without you and your efforts, these
standards would only be words on a page. You are truly the heart and soul of our educational system!

‘Yours in Education,

Donlynn Rice Tricia Parker-Siemers
Administrator, Curriculum & Instruction Team Director of Language Arts Education
(402)471-3240 (402)471-4336
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Dear Colleagues,

‘The State Board of Education approved the release of the draft English Language Arts Standards for
public release, and we are now entering the public input phase of our standards development process.

‘There are several ways to provide input into the drafts. One of the more effective ways is to provide
input via the public input survey found at:
https://www.surveymonkey.com/s/EnglishLanguageArtstandardsSurvey. The survey will close May
30", 2014.

‘You may also offer public comment during the State Board metings. The next few meetings are on
Friday, May 9* at 9am, or Friday, June 6” at 9am. All meetings are held in the State Board Room here at
the Nebraska Department of Education. If you email the commissioner’s office

(denise fisher@nebraska.gov) ahead of time you can request an appearance during public comment and
will be given ten minutes to speak, rather than the standard five minutes. It is important for the State
Board to hear from all sides before they make their final decision.

Comments may be sent to: nde.standardsinput@nebraska.gov.

Finally, you are welcome to mail comments to:
Nebraska Department of Education
Attn: Tricia Parker-Siemers
PO Box 94987
Lincoln, NE 68509

If you have any questions, please do not hesitate to give us a call or email with your questions.

‘Thank you for all you do for the students and families of Nebraska. Without you and your efforts, these
standards would only be words on a page. You are truly the heart and soul of our educational system!

‘Yours in Education,

Donlynn Rice Tricia Parker-Siemers
Administrator, Curriculum & Instruction Team Director of Language Arts Education
(402)471-3240 (402)471-4336

donlynn.rice@nebraska.gov tricia.parkersiemers@nebraska.gov
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Executive Summary: ELA Standards Revision
Public Input Survey

Prepared for the Nebraska State Board of Education Standards Sub-Committee

Responses:
290 total responses

Individual Grade Level/Band Responses:
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€ Eleven themes have been identified based upon the comments generated from the survey.
3
< [Theme E3 %
& [Appropriate/support for the revisions 6+ | 25.30%
H
E  [Toorigoroms 0| 580%
3
2 [ Questions/concerns regarding Assessment of the revised standards 37 | 14.60%
& [ Questions about issues addressed by local districts/boards 31| 12.30%
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‘Suggestions for revision or additions 2] 8.70%
Need for clarification/ repefition across grade levels 18 7.10%
Too many standards/ indicators and too much material to cover 14 5.50%
Lack of fnding and other resources 10 +00%
‘Equity for all students 8] 320%
‘Common Core State Standards 5] 2.00%
Miscellancous comments 4| 1e0%

Listing of individual comments from the Public Input Survey

Theme: Appropriate/Support the Revisions

1
2.
3

10.

1

12,

Ifeel all these are appropriate standards. (Reading, Kindergarten, K-12 educator, OMA)

Al appropriate strand adds. (Word Analysis, Kindergarten, K-12 educator, OMA)

Overall, the Standards scem to be quite appropriate considering that they build upon each other. T
think the biggest challenge is how does the school district manage these standards and
expeectations with students who do not start o develop the skills in kindergarten. If they move
into the school district at 9th grade but have not accomplished the standards set for K-87 (Grades
9-10- General Comments- Parent, Southeast NE)

Good standards. (Writing, Listening) Kindergarten, K-12 educator, OMA)
Appropriate for kindergarten. (Writing Modes, Kindergarten, K-12 educator, OMA)

Really like the addition of LA 0.1.4b. This is a large part of developing comprehension and can
often get overlooked as we concenirate so much on the texts that they can read rather than the
texts that are read to them. (Fluency, group of kindergarten teachers, Northeast Nebraska—Dakota
City Elementary, South Sioux City)

Love the addition of LA 0.1.6p. (Comprehension, group of kindergarten teachers, Northeast
‘Nebraska—Dakota City Elementary, South Sioux City)

These look good to me and I agree the other four are mastered in Kindergarten. (Grade 1-
Reading- K-5 educator, Westemn NE)

Ilike putting blend, segment and manipulate phonemes together. I think some first graders still
need to work on shyming skills in first grade because they don't always master this in
Kindergarten I think they also need to still work on segmenting syllables and counting syllables.
(Grade 1- Phonological Awareness- K-5 educator, Western NE)

Ithink these look good but r-controlled vowels needs added in fo 1.13.2 (Grade 1- Word
Analysis- K-5 educator, Western NE)

Like the addifion of social cues. This is often overlooked. (Reciprocal Communication, group of
kindergarten teachers, Northeast Nebraska-Dakota City Elementary, South Sioux City)

These definitely match our district's guidelines and the standards. (Grade 1- Reading- K-5
educator, Northeast NE)
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37.

Tan glad to see that content-specific grade-level vocabulary is included. Good inclusion of
context clues and text features for meaning of unknown words. (Grade 1- Vocabulary- K-5
educator, Northeast NE)

LA13.1.d - Love the ferm, "pertinent” questions because first graders sometimes do not stay on
topic. (Grade 1- S/L- K-5 educator, Northeast NE)

Very appropriate for first grade. (Grade 1- Reading- K-5 educator, Lincoln)

Appropriate for first grade. (Grade 1- Phonological Awareness- K-5 educator, Lincoln)
Appropriate for first grade. Very glad there isn't a words per minute (WPM) suggested for this.
Term "appropriate pace” s much more effective for first grade. (Grade 1- fluency- K-5 educator,
Lincoln)

Grade appropriate. (Grade 1- Voeabulary- K-S educator, Lincoln)

Critically important & grade appropriate (Grade 1- Comprehension- K-S educator, Lincoln)
Thank you for including the phrase, "adult guidance”. The latter two items are going to be
interesting-working on wrifing a correct sentence w/appropriate conventions is a challenge for
‘many. (Grade 1- writing modes- K-S educator, Lincoln)

Appropriate for first grade. (Grade 1- comprehension- K-5 educator, Lincoln)

Thike that rate is not a major component of this standard. Prosody is also important to include.
(Grade 1- fluency- K-5 educator, Lincoln)

Thank you for the inclusion of STAMINA building! (Grade 1- fluency- K-S educator, Western
NE)

LA133.c is crucial for students to develop communication skills while respecting other people’s
‘perspectives. Thank you for including that one. (Grade 1- Reciproeal Comm.- K-5 educator,
Northeast NE)

‘Extremely important!!! Especially 13 2.b11! (Grade 1- listening- K-5 educator, Lincoln)
Many students are learning most of their communication skills at school now-a-days! (Grade 1-
Reciprocal Communication- K-S educator, Lincoln)

LA 7.3.1.a Appropriately worded (Grade 7- speaking- 6-8 educator, Western NE)

LA 7.3.1b Appropriately worded (Grade 7- speaking- 6-8 educator, Western NE)

LA 7.3 1.c Appropriately worded (Grade 7- speaking- 6-8 educator, Western NE)
LA732athroughLA7.32c  Appropriately worded (Grade 7- listening- 6-8 educator,
‘Western NE)

Tlove the term "stamina"! This is referenced in Daily 5 which our school uses as a management
system_ (Grade 2- fluency- Title 1 K-6, Southeast NE)

Thike the addition of "persevering through writing tasks of various lengths". Again, this goes
back to stamina and needs to be practiced! (Grade 2- writing- Title 1 K-6, Southeast NE)

Yes! (Grade 2- word analysis- Title 1 K-6, Southeast NE)

Ilike how it s written out when skills are mastered. (Grade 1- general comments- K-S educator,
‘Northeast NE)

Excellent! Classroom discourse and communication skills are a must. (Grade 2- reciprocal
communication- K-5 educator, OMA)

Tthink LA 3.1.5.e is crucial, especially for the world we live in today when reference materials
are always available. (Grade 3- vocabulary- K-5 educator, OMA)

Ilike the specific phonetic components but am confised about the "Anglo-Saxon” term used to
describe roots and affixes. Is this term necessary? (Grade 4- word analysis- K-5 Educator, OMA)
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38. Tlike the inclusion of "purpose” to help determine how seaders read a text. (Grade 4- word
analysis- K-5 Educator, OMA)

39. Tlike the inclusion of asking questions as part of listening. (Grade 4- word analysis- K-S
Educator, OMA)

40. Ilike the inclusion of identifying credibility of information. (Grade 4- word analysis- K-5
Educator, OMA)

41. Ilike the use of the term prosody. It reminds me that we will need to clearly articulate these
standards and have strong understanding of the learning goals each standard sefs forth. (Grade 5-
Fluency- Instructional Coach, Northeast NE)

42. This is vital for our students to be competifive in the work force (Grade 5- S/L- K-5 educator,
OMA)

43 Again, very needed. WE have gotten away from this. (Grade 5- Listening- K-5 educator, OMA)

44. This is a more concrete standard. (Grade 6- reading- 6-8 educator, Lincoln)

45. Great! (Grade 6- Reading- 6-8 educator, Western NE)

46. Yes (Grade 6- Word Analysis- 6-8 educator, Western NE)

47. Like that digital text is there as well (Grade 6- fluency- 6-8 educator, Westem NE)

48. YES YES YES (Grade 6- vocabulary- 6-8 educator, Lincoln)

49. Good (Grade 6- Vocabulary- 6-8 educator, Western NE)

50. 6.1.6p I have always had my students watch the movie if there is one to the novel we read in our
reading group and then compare and contrast the two. The staying faithful to or departing from is
2 good add for me in their papers. (Grade 6- Comprehension- 6-8 educator, Western NE)

51. These all work great with my novel studies and we cover most of them if not all. (Grade 6-
‘Writing process- 6-8 educator, Western NE)

52. This is very concrete. The writing should be fool proof now. (Grade 6- writing process- 6-8
educator, Lincoln)

53. Good (Grade 6- Writing Modes- 6-8 educator, Western NE)

54. Inow know I need to add more of this.... (Grade 6- Speaking and Listening- 6-8 educator,
‘Western NE)

55. These standards work well in every subject and are great lfe skills! (Grade 6- reciprocal
communication- 6-8 educator, Western NE)

56. This is exactly what we need. (Grade 6- reciprocal communication- 6-8 educator, Lincols)

57. Becoming so very important in today's seciety. (Grade 6- Multiple Literacies- 6-8 educator,
‘Western NE)

58. Tlike how the standards are explained in a better form. More specific and describing information.
(Grade 8- reading- 6-8 educator, Central NE)

59. These are much better and more college!career-oriented. Good job. (Grade 8- comprehension- 6-8
educator, OMA)

60. Tlike the additions and specificity. (Grade 8- vocabulary- 6-8 educator, Northeast NE)

61. A lot of changes, but I think with the changes in technology since 2009, these seem more up-to-
date for students. The additions will guide them to be more discriminatory readers, especially
information found on-line. (Grade 8- comprehension- 6-8 educator, Northeast NE)

62. Tthink this s the best version I've seen so far for Speaking Standards. (Grade 8- speaking- 6-8
educator, Northeast NE)
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. Like how all standards are explained and described befter. (Grade 8- Digital Citizenship- 6-8

educator, Central NE)

64. LA 10.1.6,p Analyze multiple interpretations of a story, drama, or poem (¢.g., recorded or live
‘production of a play or recorded novel or poetry), evaluating how each version interprets the
Source text. I'm glad this was added. (Grade 10- comprehension- 9-12 educator, Northeast NE)

65. Multiple interpretations indicator is a nice addition. (Grade 12- comprehension- 7-12 educator,
‘Westem NE)

6. We like that it has been condensed into three indicators rather than the six that there used to be.
‘We also like that there is not a number put onto the mumber of words that they need to know. The
‘wording of LA 0.1.3b allows us to take children where they are with word knowledge and move
them along as far as we can. (Word Analysis. group of kindergarten teachers, Northeast
‘Nebraska—Dakota City Elementary, South Sioux City)

67. Thank you for all of your contemplation and dedication to drafting this document. (Grade 1-

Reading- K-5 educator, Northeast NE)

Ilike the phrase “increase reader stamina.” (Grade 4- word analysis- K-S Educator, Central NE)

‘Well done. (Grade 4- Listening- K-5 Educator, Central NE)

70. T really like this standard. It get atthe heart of students taking on leaing as their responsibility.
If students can master 4.3 3¢, we as educators will be developing 21st century learners. (Grade 4-
Reciprocal Communication- K-5 Educator, Central NE)

71. This is an important standard for upper grade students. Many of them want to ead easy materials
and reading stamina is so important when they are doing rescarch with complex nonfiction fext.
(Grade 5- fluency- K-6 librarian, OMA)

72. T see note taking as a Iuge component of this standard. Being able to pick out the main idea and
supportive details is a higher thinking skill for all students. (Grade 5- writing modes- K-6
librarian, OMA)

73. Tm glad this is included. Our students do not know how to converse with people who have
diverse opinions without being confronfational. (Grade 5- reciprocal communication- K-S
educator, Southeast NE)

74. Good standard. Teaching "appropriate pace” s incredibly important. (Grade 8- fluency- 6-8
educator, Western NE)

75. Excelleat. It is important that we give our students mulfiple sirategies for leaming, understanding,
and acquiring voeabulary. (Grade 8- vocabulary- 6-8 educator, Western NE)

76. 8.1.6 is excellent and comprehensive. It s the backbone of my reading curriculum. (Grade 8-
vocabulary- 6-8 educator, Western NE)

77. This standard does a great job encompassing not only the writing process but also 6 Traits
writing. (Grade 8- writing process- 6-8 educator, Western NE)

78. 8.2.2 is excellent. However,communicating to "multiple audiences” is time-consuming and not
always a possibility in our already tight schedules. (Grade 8- writing process- 6-8 educator,
‘Western NE)

79. 8.3.1,8.3.2, and 8.3.3 are necessary for communication skills. These seem to happen
automatically in an active classroom. (Grade 8- reciprocal communication- 6-8 educator, Western
NE)

80. Important to teach. (Grade 8- multiple literacies- 6-8 educator, Wester NE)

81. Important (Grade 8- digital citizenship- 6-8 educator, Westerm NE)

28
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82. Tlove 10.2.1.i (Grade 10- writing process- 9-12 educator, OMA)

Theme: Assessment Concerns

1. Ifeel like the majority of my time is already taken with testing. without adding more on top. I am
very disappointed that our state would add more testing to these children, especally the ones that
are trying to leam a second language. By the time some of the children leave kindergarten they
are bumt out by testing and that is way to carly to get discouraged with school. The more we are
forced totest the worse behavior problems become. I have had to give up so many of the things I
used to teach that were age appropriate and made school interesting and fun for the kids to make
way for allthe test. For children who come to school with very lttle or o backeround knowledge
those activities are vital o their lcarning. 1 am very discouraged and disappointed that the state
would even think of more testing for these children. (Kindergarten, K-5 Educator, Central
Nebraska)

2. How are we suppose to test this in a room of 20 children??? (Fluency, Kindergarten, K-5
Educator, Central Nebraska)

3. May be hard to assess. (Vocabulary, Kindergarten, K-12 educator, OMA)

4. Twill make it casier to determine assessments at a local level when the state has been specific in
Stating "Mastered in Kindergarten". Thank you for that! . (Grade 1- reading- K-5 educator,
Central NE)

5. Due to the extreme spectrum of 1st graders and the expectations of the state to be reading a grade
Level above to ensure proficient in our state test... what is considered expectations of the average
student at this level? (Grade 2- reading- Title 1 K-6, Southeast NE) 5

6. Tagree that these standards arc important and teach them as essential reading skills. However I &
have difficulty with the way these skills are tested. Not only do the students need to know howto &
read grade level material, they may also need to be able to read words like compound. @
contractions and syllabication. The language of the test is not at grade level and not only requires 2
comprehension of these words but the abiliy to read them. (Grade 1- word analysis- K-S g
educator, Central NE) H

7. LA 3.4.1b should not be assessed at this level. (Grade 3- ML~ K-5 educator, OMA) g

8. The rubric for the state assessment is very difficult for a fourth grade student o score well on.
They are just leaming what a personal narrative is and all the parts that go with it. (Grade 4-
‘Writing- K-5 Educator, Western NE)

9. Howwil this be measured? (Grade 4- S/L- K-5 Educator, Northeast NE)

10. How willthis be assessed? (Grade 4- Digital Citizenship- K-5 Educator, Wester NE)

1. Will some of this replace the present NeSA Reading or will this be another test some time?
(Grade 4- Other- K-5 Educator, Western NE)

12. We practice this for the NeSA. so we might as well have it as a standard. (Grade 6- word
analysis- 6-8 educator, Lincoln)

13. Again students need to know how to determine the meaning of words, but I don' think
‘memorizing the origins (Greek, Latin, or Anglo Saxon) benefits students. (Grade 6- vocabulary-
6.8 educator, Lincoln)

14. Some analogies scemed to have multiple answers. We could follow what a student might be
thinking. (Grade 6- comprehension- three grades 6-8 educators, Northeast NE)

15. 7.14b how do you measure this? (Grade 7- fluency- 6-8 educator, OMA)
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16. Practice NeSA had a metaphor lsted as personification. Need to ensure accuracy of test
questions. ~7.1.6.h again indicates potential test bias against students who have not spent their
full lives in US/Nebraska. Is this a test for reading or acculturation?  7.1.6.1 where is this
background knowledge they're building coming from? 4th grade social studies? (Grade 7-
comprehension- 6-8 educator, OMA)

17. With the 8th grade writing assessment focused on descriptive writing (despite the fact that that IS
NOT an actual genre) there is 20 time to allow for multiple modes of writing engagement. (Grade
7- writing modes- 6-8 educator, OMA)

18. Thisis a great standard but how do we know what kind of test the NDE s giving the students if
we as instructors can never seeit.  The practice fest s created by Nebraska teachers but the fest
the students fake is created by some corporation. They might be as different as they can be.
(Grade 8- reading- 6-8 educator, Northeast NE)

19. We try to cover all the greek roots and affixes but I know that my hispanic population is
struggling. We are 92 percent Latino. In my former school it was the Native American
‘population. The school before that was small rural white. We were 90% proficient. Afier
‘working all demographics, it is clear to see that your test is not written for the minorities. (Grade
8- word analysis- 6-8 educator, Northeast NE)

20. My students told me there was no figurative language on the 8th test. We were very well
‘prepared for that. It is too bad we are not testing the standards that the NDE has proposed.
(Grade 8- vocabulary- 6-8 educator, Northeast NE)

21. Again.... Tlook at all of the figurative language and wonder if we are truly festing this area. After
34 years of teaching and being on the standard journey from day one, 1 do not think we are any
farther ahead then where we started. Itis so frustrating. (Grade 8- comprehension- 6-8 educator,
‘Northeast NE)

22. Ibelieve the writing standards are better. It sadness me that my cighth graders did 13 essays and
we are not going to count them. We spent an entire semester on descriptive writing and now it is
going to be thrown out. This is the second year. Last year in my previous school, the English
teachers met over Christmas, our students met before and after school and these were thrown out.
It physically makes me sick The stress that the administration, teachers, and students feel over
standards is huge. 1 can't believe afier all these years we still can't get it right. (Grade 8- writing
‘process- 6-8 educator, Northeast NE)

23. How do we know how to prepare our students if we never see the test? (Grade 8- writing modes-
6-8 educator, Northeast NE)

24. How do we know how to prepare the students if we never see the fest? It least let us see them
afierwards. (Grade 8- speaking and listening- 6-8 educator, Northeast NE)

25. How will this be applied to the NeSA Reading Test? (Grade 8- vocabulary- 6-8 educator,
‘Northeast NE)

26. How will this be applied to the NeSA Writing Test? (Grade 8- comprehension- 6-8 educator,
‘Northeast NE)

27. At this time, due to the NeSA Wriing Test being a Descriptive Narative, that is where the focus
of our writing is placed. Will that genre be changing? (Grade 8- writing process- 6-8 educator,
Northeast NE)

28. How will this be applied to the NeSA Writing Test? (Grade 8- write modes- 6-8 educator,
Northeast NE)
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29. Is the writing assessment going to change as well? These changes obviously are guiding the
‘genre of writing towards a more research based mode. How will the assessment look and
change? (Grade 8- writing process- 6-8 educator, Northeast NE)

30. What will the State Assessment look like? (Grade 8- speaking- 6-8 educator, Northeast NE)

31. What will the assessment look like? (Grade 8- lstening- 6-8 educator, Northeast NE)

32. Treally like these. but... again.. How will these be assessed? (Grade 8- reciprocal communication-
6-8 educator, Northeast NE)

33. Listening skills are great but almost impossible to evaluate. (Grade 10- listening- 9-12 educator,
‘Westem NE)

34 LA 12322 How does a teacher assess this when trying to assess the speaking part? It's
impossible to watch the presenter and audience at the same time. (Grade 12- listening- 9-12
educator, Lincoln)

35. Current online format of the state writing assessment does not emphasize the drafting process
enough. (Grade 12- writing process- 9-12 educator, Southeast NE)

36. This should be for all grade levels. State writing tests have made districts drill nothing but the
one area students need to pass ie persuasive for grade 9, 10, and 11. The pressure should be
taken off schools to pass only one area of writing so kids like mine can learn to write in more than
one mode (Grade 12- writing modes- parent, OMA)

37. 7-12 We are entirely missing the scope of education. Yes accountability is good yet fest, testing,
testing is way out of hand. Too much!! (Grade 12- other- 9-12 educator, Western NE)

38. These standards seem somewhat superfluous. How can they actually be taught and evaluated?
(Grade 10- reciprocal communication- 9-12 educator, Westem NE)

39. Please, please consider eliminating the NeSA-W test. I have always loved writing and teaching
writing to 4th graders. That being said, the State Writing fest "fies our hands” so to speak and.
forces us to spend too much time and effort on gefting kids ready to take the test for "narrative
writing”. Our fime would be much better used to practice and become proficient on writing that
will have much more leverage in students lives. ot narrative. Al that effort, practice, fimed
‘practices and yet MORE TESTING pressure is cruel and unusual punishment for teachers and
students. It takes the joy out of writing for all. Then to work so hard, send in the NeSA-W tests,
thinking the kids did a great job only to have them judged nor worthy is fustrating. The scoring
i so subjective and not done with fidelity. Most 4th grade teachers feel the same! (Grade 4-
Multiple Literacies- K-5 Educator, Northeast NE)

40. This is a scary world our children are navigating on the Infenet. I have doubs that having a
standard for this is going fo be effective. How will it be assessed? I agree that it should be taught
but not assessed. (Grade 5- digifal citizenship- K-5 educator, Southeast NE)

41. This standard (6.1.54) crosses reading and writing standards. How will this be assessed and which
skill are we attempting to assess with this standard? 6.1.Se - Pronunciation is coming more into
‘play. How do we assess pronunciation? (Grade 6- voeabulary- 6-8 educator, Northeast NE)

42. 6.1.6f - How do we assess an understanding of print and digital text on the computer when NeSA-
R testing? 6.1.6g - We are concerned about the big change from 6th to 7th grade. In 6th grade.
they distinguish types of text. In 7th and 8th grade, they analyze in the text. 6.1.6h - How do we
test multicultural aspect? How do we account for prior knowledge, or lack thereof? How many
‘passages/how much fime should be atributed to this standard? 6.1.6k - There need to be more
specific details added to this standard. How is this assessed? What kinds of questions are asked fo
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43.

45,

47.

49.

50.

51
s52.

53.
54.

5.

assess this standard? 6.1.6m - How do we assess self-monitoring? 6.1.60 - This standard does not
scem measurable or assessable. (Grade 6- comprehension- 6-8 educator, Northeast NE)

6.2.1 - This sounds like a rescarch project/informational writing assessment. Is our writing
assessment descriptive? Why are we assessing descriptive writing when more standards are
devoted to informational reading and writing? 6.2.1¢ - Self-monitoring cannot be assessed. 6.2.1g
- Persevere shows up a lot in the proposed standards. How do you assess perseverance? 6.2.1i -
This s again a research standard. And it's a behavior. How do we assess this? It seems a befter fit
under mlfiple literacy standards. It affects more than language arts. (Grade 6- writing process-
K-5 educator, Northeast NE)

. 6.2.2b - More emphasis on research again. And we only assess descriptive writing. On which are

‘we to direct and focus our instruction? (Grade 6- writing process- K-5 educator, Northeast NE)
6.3.3 all standards - How is this assessed/documented? (Grade 6- writing process- K-S educator,
‘Northeast NE)

7.2.1c. £ i These standards are for research and informational writing, but we assess descriptive
writing in the 8th grade. Either the assessment needs to change to match the standards, or the
standards need to change to match the descriptive writing assessment. (Grade 7- wriing process-
‘group of 3 7* grade teachers and one reading specialist, Northeast NE)

These standards are for research and informational writing, but we assess descriptive wriing in
the 8th grade. Either the assessment needs to change to match the standards, or the standards need
to change to match the descriptive writing assessment. (Grade 7- writing modes- group of 3 7%
‘grade teachers and one reading specialist, Northeast NE)

. How will this be testable on a NeSA test? I am having issues with some of the standards and how

‘you would test them. A standard assessed at the local level should not be necessary to be a part of
the state-wide standards that would be tested with our NeSA. (Grade 7- vocabulary- 6-8 educator,
Westem Nebraska)

Overall concern: There scems to be an emphasis on rescarch and research based writing projects.
‘While the teachers all agree that this would be a great thing to teach, our concern is what will the
'NESA-W test be over: descriptive writing, or research based writing? If the NESA-W testis a
descriptive essay, why are we emphasizing research when it s not applicable to the descriptive
test? The standards do not seem to meet the assessment, assuming that the assessment has not
changed. (Grade 8- writing process- 6-8 educator, Central NE)

Again, we draw attention fo the fact that these standards seem to align themselves to research-
based writing when, as far as we know, the NESA-W test s descriptive. What menfor texts are
out there for descriptive writing, and how does one do research on a descriptive essay? (Grade 8-
writing modes- 6-8 educator, Central NE)

How will this be assessed? (Grade 8- speaking and listening- 6-8 educator, Central NE)

How is conversation assessed in the classroom? Clarify so that if we need to emphasize this, what
exactly do we need to address? (Grade 8- reciprocal communication- 6-8 educator, Central NE)
Assessment? (Grade 8- information fluency- 6-8 educator, Northeast NE)

Assessment? (Grade 8- digital citizenship- 6-8 educator, Northeast NE)

‘Will the 5-8 writing test change from descriptive writing? There scems fo be strong emphasis on
research and citing. These are good skills, but require much classtime to teach and practice at this
level. Teachers spend a great deal of fime working with students to polish their descriptive
writing skills. Where willthe focus be? (Grade 8- comprehension- 6-8 educator, Western NE)
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56. The writing assessment does NOT match these standards above.: 8.2.1a, e.£ (Grade 8- writing
process- 6-8 educator, Northeast NE)

57. Good descriptive writing is difficult. The 8th grade writing prompts have not been very good. The
2014 8th grade writing prompt is an obvious revision of the 2007 prompt. Unfortunately, the
rewordingrevising led to confiusion with students. 2007: Think about an object that is important
to you. It could be something that was given to you, something you found, something that
reminds you of a special person or place, or any item that is important to you. Write an essay
describing this object using details so that anyone reading your essay would be able to picture it
and understand what makes it important to you. 2014: Think about a something that is important
to you. It might have been given to you as a giff, something you bought or found, something that
‘you camed, o something you learned. Write descriptive essay using sensory defails so the reader
can picture it. Include reasons why this is important to you. First of all, let’s look at the difference
between “something that is important to you” (2014) and “an object that is important to you™
(2007). Something leaves the topic wide open. The possibilities are endless. An object is a more
‘manageable topic. Ifthis test is designed to be a one-time event (which is very artificial and not at
all how the writing process works), giving such a broad topic is impractical. Studets speat so
‘much fime generating ideas; many of mine took more than 30 minutes just fo sefile on one idea. I
understand that they have unlimited time; however, please consider that they are missing other
classes, lunch, and bus rides as a result. T had many students who took much longer than the
suggested 90 minutes, and some took as long as four class periods. Let’s also look at the second
‘paragraph of this year’s prompt. “It might have been...something that you leaned.” I this a
suggestion that fits the descriptive mode? Would the average 8th grader be able to write about
something they ve leamed using sensory details? I think the average adult would struggle with
this. Irealize the second paragraph is only offering suggestions; however, our students take this
test very seriously. They wanted do a good job so they gave every word of the prompt careful
consideration. Finally, the last paragraph of the prompt tells them to give reasons. Telling why is
not describing; it better fits the expository mode of writing. “Using defails so that anyone reading
‘your essay would be able to understand what makes it important to you” (2007) is a much befter
‘way to word the prompt. Students came fo this test prepared to write a descriptive essay but
reading the 2014 prompt left them wondering what they were actually supposed to do. Since the
teacher cannot help with topic selection, there was not much I could do to help but emphasize the
topic and the mode. This year's prompt was a frustrating one for students. Maybe is it ime to
switch to a writing assessment more like the MAPs-Language Asts assessment. (Grade 8- writing
‘modes- 6-8 educator, Northeast NE)

58. 1am concerned with 10.3.2.c if there is not a detailed rubric involved. How does a teacher
evaluate a kid following directions...final product? (Grade 10- listening- 9-12 educator, OMA)
59. This should be for all grade levels. State wriing tests have made districts drill nothing but the one
area students need to pass ie persuasive for grade 9, 10, and 11. The pressure should be taken off

schools to pass only one area of writing so kids like mine can leam to write in more than one
‘mode (Grade 12- writing modes- parent, OMA)

Theme: Common Core State Standards

1. Why go through all of this work when these standards are so similar to the CCSS? Why not just
adopt the CCSS? (Grade 4- General Comments- K-5 Educator, Central NE)
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2. Use national Common Core standards. Why reinvent the wheel? (x12) (Grade 3- writing- K-S
educator, OMA)

3. What program is being recommended? Is my method going to be accepted by the state or am I
going to be forced to do something else? Why don't we align with the common core? (Grade 5-
reading- K-S educator, OMA)

4. How are these standards different fom common core? Our family does not support common core.
(Grade 6- ML- parent of a K-12 student, Northeast NE)

Theme: Equity

1. Learning Opportunities for all students. The earlier we detect and intervene the earlier we can
begin to close gaps and meet the needs of the students. (Grade 1- reading- reading specialist K-
12, Northeast NE)

2. As we all know, kindergartners come to school at different levels of leaming. Some come and
they can't even write their names, cut, color, know any letters of the alphabet, etc. while others
come to school and he/she can already read. But, at the end of the year, they are all expected to be
in the same basket and all are expected to be reading fluently, even though, developmentally,
Some are not ready to read, etc That does not mean tha some are slower than ofhers, it just
‘means that some are not ready to read until first grade. Just like some walk at 10 months old,
Some at 14 months. Some just develop at different sates and it doesn't mean that the 14 mos. will
be slower in learning than the 10 mos. It just means that every child develops at a different rate
and many DO NOT take that in consideration. (Kindergarten- Comprehension- K-5 educator,
‘Northeast NE)

3. Some students need more repefitions than others due to experience and exposure fo leam and use
grade level vocabulary in their writing and speaking. What is in place to ensure students needing
‘more opportunifies to be successful are granted what they deserve? We have studets not capable
of meeting expectations of their peers yet are not testing info programs fo give them what they
deserve to make sure their needs are met. (Grade 2- reading- Title 1 K-6, Southeast NE)

4. Due to limited exposure and experiences some of these skills aren't developed when they come to
school and the gap widens. (Grade 1- S/L- reading specialist K-12, Northeast NE)

5. It's difficult to explicitly teach these to the studets that unfortunately weren't faught appropriate
behavior at home when we have such a large case load of academic skills to teach them. (Grade
1- Reciprocal Communication- reading specialist K-12, Northeast NE)

5. How can special needs students attain these obj. (Grade 6- Word Analysis- parent of a K-12
student, Northeast NE)

6. Assumes that students have had all of their education in the United States, in English, and that
they have mastered the concepts. Social promotion does not requires competence, let alone
‘mastery, of any subject. (Grade 7- reading and word analysis- 6-8 educator, OMA)

7. again, how do we manage this if they have not mastered fluency and competency i the earlier
grades? (Grades 9-10- Reading- Parent, Southeast NE)

8. ough makes 6 sounds. I'm in a minority/majority school district. Most of our ELL population can
learn more than one sound for a phonogram, but phonograms like this give us (all of us,
especially me) grey hair. Please keep in mind that higher performing students will easily grasp all
six sounds. Title, sped, ELL, migrant and lower sociocconomic populations have a higher
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‘probability of getting tripped up on assessments with phonograms that have multiple sounds.
(Kindergarten- word analysis- K-S educator, Southeast NE)

4.1.6 use perspective Have concern about 4.1.50 some students are not experienced at these
‘mediums, gives them a disadvantage (Grade 4- comprehension- K-5 educator, Southeast NE)

Theme: Lack of Funding/Resources

1

10.

Please remember that many indicators say ,"with adult guidance”. When you have 25
kindergartners in a class and only one teacher, it is very difficult to help each and everyone plan,
draft, revise, edit, and publish writings. (Kindergarten- Comprehension- K-5 educator, Northeast
NE)

Itis very difficult to find sites that emergent and beginning readers can use to gather information.
(Kindergarten- Comprehension- K-5 educator, Northeast NE)

This may be hard to do without help from our media teachers help. (Mulfiple Literacies,
Kindergarten, K-12 educator, OMA)

‘Wil more technology be given to schools fo better meet the technology components of this
standard? What about professional development for teachers? (Grade 1- comprehension- K-5
educator, Lincoln)

‘We don't have the appropriate resources for technology use. (Grade 1- Digital Ciizenship- K-5
educator, Northeast NE)

Not sure how this one will affect first grade. In my district, we have a high poverty rate & a
‘mumber of my students don' have access to any electronic devices. Should probably teach them
how to appropriately use before they get into it tho! (Grade 1- Multiple Literacies- K-5 educator,
Lincoln)

There are many more media/digital media references. This is expensive for schools. Some
schools who can afford this media will be at an advantage over those who can not. We need to
‘make sure the "playing field" is even.  The topics and/or pafterns across text to develop
‘multicultural perspective scems vague. Ilove that schools are able to make some of their own
choices here, but examples would be good. Especially if kids will be tested over this. (Grade 2-
comprehension- Title 1 K-6, Southeast NE)

Again, this goes back to what schools can afford... (Grade 2- mulfiple literacies- Title 1 K-6,
Southeast NE)

How are we going to address the lack of technology and the anti technology administrators. Itis
very logical as our world is technological. Students need it in their hands but only the rich
schools can provide. (Grade 5- fluency- K-S educator, OMA)

Make it easy for all schools to acquire technology for all students before assessing. (Grade 4-
‘muliple lteracies- K-5 educator, Westem NE)

Theme: Need for clarification /Repetition Across Grade Levels

1

Imay have caught a typo - p. 14 the very bottom standard has 0 for all the grade levels rather than
6.7.8,ctc. It scemed like there isn't much of a change across the board for 6-8 reading without
‘pinpointing many specifics. That worries me a bit. (Grade 8, 6-8 educator, Westem Nebraska)
This comment applies to allof the standards. They are ridiculously long and tedious. Obviously
who ever wrote all of these has not been in a classroom recently. While we do the majority of
these standards it is unreasonable to expect us fo test for cach one unless the goal of kindergarien
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is o only test children and not teach them anything and oh my goodaess, can we actually have a
little time to do an art project of have a litle bit of fun. These standards have taken every bit of
joy out of teaching in a kindergarten class. (Kindergarten, -5 Educator, Central Nebraska)
There is a lot here and some see similar to others. LA 0.1.6 is very similar to LA 0.1.6k. Also
the text features is covered in concepts of print and seems repetitive. (Comprehension, group of
kindergarten teachers, Northeast NebraskaDakota City Elementary, South Sioux City)
Describe "a varicty of formats". (Grade 1- writing- K-S educator, Lincoln)

In 1.1.6.c, the standards go from adult help in kindergarten to 1t grade, students identify (with no
adult help) simile, alliteration, onomatopoeia, imagery, rhythm. personification. This seems like
2 large academic jump in skills. Most first graders can understand the definition of alliteration,
onomatopoeia, and thythm. However, remembering the voeabulary word with cach example
‘would be more difficult. Developmentally, asking a 6 year old child to identify each of those
listed above, is not appropriate. (Grade 1- comprehension- K-5 educator, Central NE)
LA1.2.2.d What do you mean by precise language? (Grade 1- writing modes- K-5 educator,
‘Westem NE)

The skills and strategies need to be listed out and made clear. (Grade 5- reading- K-S educator,
OMA)

The standards in this strand are all similar to those at the 6th and 8th grade level. As an educator,
Twould like some differentiation befween the three that fargets specific terms and concepts
required for each grade level. (Grade 7- vocabulary- 6-8 educator, Southeast NE)

This standard as well is very broad and matches the standards for the grades below and above.
Also, when examining common core standards and resources, the text structure fact/opinion is
never mentioned. This seems to be a text structure exclusive to NE standards. (Grade 7-
comprehension- 6-8 educator, Southeast NE)

LA 7.2.2.c Conduct and publish both short and sustained research projects to answer questions or
Solve problems using multiple primary and/or secondary sources to support theses. ~ Rescarch
writing is very complex and fime consuming to teach. I think it needs to be broken into further
Steps: in 6th grade ..., in 7th grade ..., in 8th grade ... etc. Students need to be doing guided
research projects before their ready to be conducting their own rescarch in later grades. Also
before doing their own research they need to learn many other skills such as locating and
evaluating sources, citing sources correctly, and how to use those sources in their writing, so
instead of expecting 7th graders to be able to all of this at once, it needs to be broken in
conquerable steps at different grade levels. (Grade 7- writing modes- 9-12 educator, Northeast
NE)

LA731d  Vague/What kind of framework are you looking for? (Grade 7- Speaking- 6-8
educator, Western NE)

LA731 ‘Vague/What type of questioning techniques do you require? (Grade 7-
‘Speaking- 6-8 educator, Western NE)

LA732b  Is this indicator looking for evaluation by the student? Isi to be written or in
oral form? (Grade 7-listening- 6-8 educator, Western NE)

Again, more specific indicators after Grade 5 would be appreciated. (Grade 10- fluency- 9-12
educator, OMA)

Vocabulary study is essential-—especially with analysis rather than merely leaming a word list for
2 test and then not using those words again. The standard does not indicate whether vocabulary
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should be fron the literature being studied or words from vocabulary resource books. (Grade 10-
vocabulary- 9-12 educator, Western NE)

There is redundancy in the 9-10 and 11-12 standards. Where is the progression of leaming?
(Grade 12- vocabulary- 9-12 educator, OMA)

There is redundancy in the 9-10 and 11-12 standards. Where is the progression of leaming? The
organizational patterns standard is mastered at earlier levels and has no place at this level. The
‘pieces are repeated throughout all of the secondary grades. (Grade 12- comprehension- 9-12
educator, OMA)

There is a ot of repefition befween grades 9-10 and 11-12 and sometimes the level of leaming
starts repeating even earlier. Many of the standards sound like the old Nebraska standards and do
ot seem to take into account the higher levels of thinking required by other standards that are
being used with all of the curriculum materials that are available. Some standards, such as
organizational paterns, are way too simplistic fo be explicitly taught at the high school level.
(Grade 12- other- 9-12 educator, OMA)

Difficult to understand without examples. . (Writing, group of kindergarten teachers, Northeast
‘Nebraska—Dakota City Elementary, South Sioux City)

Does ¢. mean identify antonyms and synonyms by name? (Grade 1- voeabulary- K-S educator,
‘Westem NE)

Twould like to see what reference materials the state would like to see 4th graders to be using.
(Grade 4- vocabulary- K-5 Educator, Central NE)

‘Why would you have a fourth grade (LA4.3.11) indicator that is not introduced until 6th grade.
‘Would that mean it is a 6th grade (LA 6) indicator and not 4th? (Grade 4- S/L- K-5 Educator,
Central NE)

‘What parts of speech, affixes, base and root words are erifical for a fourth grader to know? Is this
Iefi up to an individual district's discretion? (Grade 4- voeabulary- K-S educator, Northeast NE)
Digital reference materials? Not too many use the raditional materials to reference anymore.
(Grade 4- vocabulary- K-5 educator, Southeast NE)

7.1.5d This standard includes reference to writing which is not tested on the NeSA-R_ This
standard combines word choice from the writing rubric as wel s vocabulary from the reading
test. 7.1.5¢ How will pronunciation be tested on a computerized reading fest. Ifit is not tested, it
should be removed. Ifit i tested, clarification is needed (Grade 7- vocabulary- group of 3 7%
‘grade teachers and one reading specialist, Northeast NE)

. Conversational voeabulary; clarification please? 1.5 Why has the emphasis shifted to the

location of context clues? Teaching this concept would imply application to multiple sifuations;
this distinction seems to draw a line befween application and location. (Grade 8- vocabulary- 6-8
educator, Central NE)

. Will we need to teach students how to read pronunciation? How would this be assessed both in

the classroom and on a standardized test? 1.6.b Inferred/recurring themes implies two different
types of theme when 8th graders struggle with themes in general? 1.6.f How will we assess the
distinction between digital/print sources? Continuity question: Literary devices and Figurative
Language are combined interchangeably K-6, separate in 7-8. and put together in 9-12. Is there a
distinction to be made, oris this just a clerical issue? 1.6} Spatial pattern in literature? How is
this made clear and distinct from other organizational pattens? Also, fact/opinion pafterns require

Executive Summary: ELA Standards Revision Public Input Survey | 6/5/2014





image161.png
Executive Summary: ELA Standards Revision Public Input Survey | 6/5/2014

30.

31
32.
33.

34,

‘more than just one paragraph, but all assessments seem to combine them into one paragraph. How
do we address this? (Grade 8- comprehension- 6-8 educator, Central NE)

. In 8.2.1.¢ - What are self-monitoring strategies? This should be provided - so everyone is clear

what these are and how to teach/use them with our students. In 8.2.1. - this is difficult to assess -
‘persevere in writing? What does that mean? Good writers do not it down and write something in
one sitting. Perseverance needs defined - i it sticking with the writing unfil it is the student's best
‘work or siting at one time and writing  piece? This is tough to assess... (Grade §- writing
process- 6-8 educator, Central NE)

. 83.3.2 - Social etiquefte and social protocols should be defined. Yours may be different from

‘mine. This varies from person fo person, culture to culfure, cify fo city, etc...this is also VERY
difficult to assess. The same is true for 8.3.3.b - needs more definition and if's very tough to
assess...(Grade 8- writing process- 6-8 educator, Central NE)

Is this based on cach student's current individual lexile level or a class specific text? (Grade 10-
fluency- 9-12 educator, OMA)

Define "conversational’—seems too vague (Grade 10- vocabulary- 9-12 educator, Southeast NE)
Define-"conversational” (Grade 12- vocabulary- 9-12 educator, Southeast NE)

This s well mastered at lower levels and should not be a focus at the 11-12 grades. (Grade 12-
fluency- 9-12 educator, Southeast NE)

‘This appears to be covered in various aspects of 12.1.6 and 12.2.2. Is this strand needed or should
those elements be taken out of the previous sirands mentioned and focused here only. (Grade 12-
information fluency- 9-12 educator, Southeast NE)

Theme: Issues Addressed by Local Districts/Boards.

1

If this is not mastered by the end of kindergarten and documentation supports the actions taken fo
‘provide rescarch-based explicit instruction, what procedures are taken? (Grade 1- reading-
Reading Specialist, Northeast NE)

Is there an amount of phonemes that will be blended, manipulated, and segmented orally? 3
sounds or 4 sounds? (Grade 1- phonological awareness- K-5 educator, Lincols)

How specific should 1.13 be? Is there a standard of what is considered grade level text at each
‘part of the year? (Grade 1- word analysis- K-5 educator, Lincoln)

Knowing the comma (for puncuation) aids in fluency and comprehension. (Grade 1- SIL-K-5
educator, Northeast NE)

We need to do a better job prioritizing vocabulary words info tiers to ensure accountability and fo
better know what addifional instruction needs to be implemented. (Grade 2- reading- Title 1 K-6,
Southeast NE)

‘Will there be specific reading skills and sirategies to reference. Maybe best practices? (Grade 1-
Listening- K-5 educator, Northeast NE)

‘What or who determines "content-specific grade-level” vocabulary? Will this be the same for all
schools? Is there a reference for this? Marzano? (Grade 2- voeabulary- Title 1 K-6, Southeast
NE)

These need to be taken in to consideration when benchmarking. I think the fluency score should
seflect their overall score. (Grade 3- fluency- K-5 educator, OMA)
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There should be more accountability for lower grades in the writing process. (Grade 4- writing
process- K-5 educator. Westemn NE)

‘With students more and more using computer for reports, cursive has become non existent in
writing curriculum. 4.4.1c (Grade 4- Multiple Literacies- K-5 educator, Central NE)

It would be nice to have a general st of basic voeabulary words expected to be known by fifih-
grader. (Grade 5- vocabulary- group of 3 5™ grade teachers, Northeast NE)

Much needed, Force language back into schools would be welcomed. My students get only what
Tcome up with. OPS does very little with language. (Grade 5- vocabulary- K-5 educator, OMA)
Ase school districts going to be forced to let us give spelling test and to teach basic grammar? Iis
a huge weakness in OPS (Grade 5- writing- K-5 educator, OMA)

LA 7.13-T would like to know what affixes are to be taught and mastered at what grade level.
‘Which phonics rules are to be taught and mastered at cach grade level? (Grade 7- word analysis-
6-8 educator, Western NE)

Author's purpose does not follow standard PLE. teaching. 7.2.1 implies that students are
receiving training on how to format papers/type/use computers on a regular basis. Where is this
training coming from? (Grade 7- writing process- 6-8 educator, OMA)

Is this standard also wriften across content areas to ensure other disciplines are also incorporating
this standard as well? (Grade 10- word analysis- 9-12 educator, OMA)

‘What will determine the vocabulary is "grade level? (Grade 10- voeabulary- 9-12 educator,
OoMA)

Perhaps it would be better to specify specific skillsin each rubric/graphic representation so as fo
be clear about what each level should be doing. (Grade 10- reading- 9-12 educator, OMA)

Tam glad to see the phrase "appropriate pace.” Our district places too much emphasis on pacing
(DIBELS) testing. As a result, we have students that can "read like the wind" but have very low
comprehension. The phrasing and expression that indicate comprehension are so much more
important that rate. (Grade 10- word analysis- 9-12 educator, Western NE)

Highly structured and scripted elementary reading programs do not foster this type of literary
understanding and analysis. As a result, students come into junior high and high school unable to
answer crifical thinking questions about the literature which they are reading. (Grade 10-
comprehension- 9-12 educator, Western NE)

‘Required speech classes are essential to school curriculum. It is through rescarching speeches
that students must analyze informational text and then organize that information into speeches
which meet many of the writing standards. (Grade 10- writing modes- 9-12 educator, Western
NE)

‘Reading is one thing but understanding the content and the sometimes hidden agendas in printed
language is an important past of the educational system. Understanding the editor's position in
‘presenting topics and the information printerd is important, so that students don't fake all pieces
literally but understand the context behind the writing. Mauch like understanding research and the
reliability and validity of reserach. It is an opinion or fact.  The use of poetry s so important
for students to understand the lived experience of others. This can help them with appreciating
diversity. It would be good to have them understand differences in writing style and
communication style between different culfures. (Grades 9-10- Comprehension- Parent, Southeast
NE)
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23. public presentation skills are pretty crucial. WOuld love to see more opportuniies for students to
‘present oreally information in a multitude of settings. There are opporfunifies fo engage in
Legislative bills, or letters to the editors, etc. to help student understand and convey their
thoughts. This is a criical skill to help them engage in their communities once they complete
their education. (Grades 9-10- Writing- Parent, Southeast NE)

24. Would adding something about how to communicate digitally (video chaf) be useful? (Grade 10-
speaking- 9-12 educator, OMA)

25. Because public speaking is often identified as the #1 fear among adult Americans, the standards
should also address giving students experience in speaking before 2 group to become comfortable
with a variety of speaking sifuations. 1am concerned that some schools are dropping their
required speech classes. If speech is available as an elective only, the students who need the class
the most will not be taking it. (Grade 10- speaking- 9-12 educator, Western NE)

26. This may be a new practice for some teachers. Will districts be providing in-service o those
teachers who have not previously spent much fime on Greek and Latin roofs and affixes?
(Shoulds’t be new...it was in our last set of standards.) (Grade 12- word analysis- 9-12 educator,
Lincoln)

27. Who determines which motive is credible? Will a conservative opinion be considered credible?
‘Will there be bias politically? (Grade 12- listening- 9-12 educator, Western NE)

28. There are certain groups with very strong opinions on ssues such as homosexual marriage, Islam,
illegal immigration. My concern is that both points of view on these issues will be respected and
students with a conservative opinion(s) will not be discriminated against or face punifive actions.
(Grade 12- reciprocal communication- 9-12 educator, Westem NE)

29. While I agree that students should be respectful, I hope their views on 2 range of cultural topics
such as abortion, homosexual marriage, etc. will be respected and that students will not be fed an
agenda from a progressive viewpoiat. (Grade 12- digital citizenship- 9-12 educator, Western NE)

30. 104.1.c is a problem if our kids are not learning how to use cursive in school any longer. I hear
that cursive is going away, is this true? (Grade 10- information fluency- 9-12 educator, OMA)

Theme: Too Many Standards/Indicators and Too Much Material to Cover

1. There are too many reading indicators for the students to actually master. I believe the mumber of
indicators needs to be reduced, so teachers have the fime o teach to mastery. Also, in reference to
the literary device standard, I believe there are way too many devices for the students to leams. In
addition, the organizational pattem indicator has too many patterns for 4th grade. I believe you
should pick three and add on that for ffth grade. That is a very difficult indicator for fourth grade,
because there are so many key words for them to remember. We fry to teach o mastery, but with
o many indicators and skills that is difficult to do. (Grade 4- General Comments- K-5 Educator,
‘Westem NE)

2. Lots of standards for Kindergarten. (K- Parent- OMA)

3. This is too many indicators. I suggest split this info another standard and sort out Story clements
and use background skills for pre-reading and analyzation skills for post reading. (Grade 1-
comprehension- K-5 educator, Western NE)

4. LA116.c. This standard has many devices and as a former 5th grade teacher and now 1st grade
teacher, students at this level should only have to know 3/6. (Grade 1- comprehension- K-5
educator, Northeast NE)
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‘When in the school day is there time to address all of these skills in addition to the academic
skills as well as meet the social and emotional needs of them? (Grade 1- Digital Citizenship-
reading specialist K-12, Northeast NE)

Thelieve there are too many indicators for writing. These are beginning writers! (Grade 1- general
comments- K-5 educator, Westerm NE)

‘We are teaching so many concepts to students. I think LA 3.1.3.¢ s too much by asking for
derivation. (Grade 1- word analysis- K-5 educator, Northeast NE)

‘The number of indicators and skills need to be seduced in order for the students to master the
standards. (Grade 4- Reading- K-5 Educator, Western NE)

Be careful not o overload expectations for 4th grade in all arcas when only narative writing is
assessed. (Grade 4- writing modes- K-S educator, Western NE)

4.1.5.2 has way too many parts. This indicators needs to be divided out. (Grade 4- Vocabulary-
K-5 Educator, Western NE)

4.1.5 j has too many skills for fousth graders to master. Instead of mastering five patterns, they
should have to master three. 4.1.5.c has too many literary devices for the students to master.
Idioms is especially difficult for fourth graders to understand. (Grade 4- Vocabulary- K-5
‘Educator, Western NE)

Allis needed but not enough time to teach. Are these standards based on year round schooling?
(Grade 5- comprehension- K-5 educator, OMA)

‘When do you think we have to fime to cover all these standards. This is far too broad and
ambitious for a majority of our students. (Grade 7- other- 6-8 educator, OMA)

Tbelieve this is a very lofty goal as there are so many that the students will be exposed to. I think
a more realistic goal is that the students master the most common roots and affixes, and have
‘multi-syllabic words mastered by this fime. ~ Also, will students have mastered all of the
‘grammar, punctuation, and capitalization needed to be successful? (Grade 8- word analysis- 6-8
educator, Northeast NE)

‘The number of indicators and skills need to be reduced in order for the students to master the
standards. (Grade 4- reading- K-5 Educator, Wester NE)

Thisis broken down info way oo many pieces. Sixteen indicators are more than necessary o
‘practical. Either the standard should be broken down better or the indicators limited to no more.
than four or five. (Grade 12- comprehension- 9-12 educator, Northeast NE)

Again, there are too many indicators. The standard is relatively self explanatory, and several of
the indicators are addressed in other standards. (Grade 12- writing process- 9-12 educator,
Northeast NE)

Theme: Too Rigorous

1

LA0.1.1aand LAO.1.1b Seem to serve no purpose for the average Kindergartener to know. They
could begin at the end of the school year using it in their own writing, but fo recognize it in
reading print.... (K- Parent- OMA)

LA0.1.1.a Spelling has not place in Kindergarten, it should all be phonetic spelling.
(Kindergarten, Word Analysis, Parent- OMA)

LA 0.1.4 Fluency has no place until a reader is proficient. (K- Fluency, Parent- OMA)

LA 0.2.1 writing process should be JUST gefting thoughts down on paper, spelling/ grammar, and
other standards are for older grades. (K- Writing, Parent- OMA)
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‘Writing Modes....are you serious?? Kindergarteners will have just difficulty with getting
thoughs down on paper... perhaps this should be only as whole class writing. .. (K- Writing
Modes, Parent- OMA)

LA 0.1.5.¢. Kindergarten students do not have the skills needed to preform this task. The skills
that accompany using reference materials is difficult for 2nd grade students (c.g. using guide
‘words, understanding alphabetical order, and understanding different reference materials and
selecting which type of reference material will best meet students needs) Iwonder if this could
not say, with adult guidance. (Vocabulary- Kindergarten, Northeast NE, K-5 Educator)

Research has shown that it doesn't matter whether children read in Kindergarten OR first grade.
By the time they are in third grade (if they don't qualify for special classes) everyone is reading.
fluently. So why are we pushing ALL kids to read in kindergarten? (Kindergarten-
Comprehension- K-S educator, Northeast NE)

Quotation marks should be an end of the year skill. (Al standards are written as end-of-year
‘mastery expectations. (Grade 1- reading- K-S educator, Central NE)

These are skills that should be a goal by the end of First Grade year. (Grade 1- word analysis- K-5
educator, Central NE)

These are not always necessarily mastered in Kindergarten. (Grade 1- phonological awareness-
K-5 educator, Northeast NE)

As students progress through the grade and become introduced to expanding vocabulary they will
need to contimually practice and develop more sirategic skills to manipulate phonemes orally, I
don't know that that can be MASTERED in Kindergarten (Grade 1- phonological awareness- K-5
educator, Central NE)

LAIL.1.6.c - Are there too many literary devices for first grade students? Could it be narrowed to
simile, alliteration, and imagery? LA1.1.6 - First graders can also be infroduced to causeleffect
and problem/solution. (Grade 1- Comprehension- K-S educator, Northeast NE)

‘Writing more than one paragraph is difficult for the average first grade student. Writing multiple
sentences with different beginnings to make one coherent paragraph is challenging enough.
(Grade 1- Writing- K-5 educator, Northeast NE)

Thave taught first grade for 26 years & the act of editing their own work is extremely difficult for
first graders. They can edit anything I write (& boy-do they ever) but when it comes to edifing
their own or their peers' writing. it is exceptionally difficult for first graders. (Grade 1- Witing-
K-5 educator, Lincoln)

Some of these are very complex skills for a child struggling with merely decoding a word. These
are great goals and we have the materials fo give explicitinstruction on these skills, however,
some st graders are fortunate fo be able to perform these orally, and demanding them fo read the
text first and do the more complex skillis asking too many steps for them to be successful. We
sometimes need a holding fime to allow them more fime to grow for those naive leamers that
seem to just be catching on and we force them to giddy-up and go. (Grade 1- comprehension-
reading specialist K-12, Northeast NE)

seally - seriously???? (Kindergarten Witing Modes, K-S Educator, Central Nebraska)

‘End of the year skills. (Grade 1- fluency- K-5 educator, Central NE)

This is sometimes very difficul for 1st graders to do since they are just learning to read text
‘passages. They are more focused on gefting words comrect and remembering what they read for
retell, the expression and phrasing. (Grade 1- fluency- K-S educator, Central NE)
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Many children are still struggling with alphabetic order. Finding words in reference materials is
S0 overwhelming for many students. (Grade 1- vocabulary- K-5 educator, Central NE)

. Seriously, 1.1.6C is a little over their heads. This is a lot for first time readers to accomplish in

one year. Many students do not come to It grade reading. (Grade 1- comprehension- -5
educator, Central NE)

Paragraphing in 1st? That is very advanced. (Grade 1- writing- K-5 educator, Central NE)

Talso think it should be added that students will use sight words in connected text because many
of my students know them perfectly in isolation but do not recognize them in context. (Grade 1-
Fluency- K-5 educator, Western NE)

1.1.5.d Finding words and meanings in reference materials-I am assuming dictionaries-is very
difficult for most first graders. However, using a glossary to do so in age appropriate classroom
texts is manageable for most students. (Grade 1- vocabulary- K-5 educator, Wester NE)

LA1.1.6.c-Identifying the terms simile,alliteration, imagery and personification by 6yr-olds is a
bit much! (Grade 1- comprehension- K-5 educator, Westem NE)

LA1.2.1.d-Paragraphs of varying lengths, complexity and type is a stretch for many first graders!
(Grade 1- writing- K-5 educator, Western NE)

LA 13.1f Seems like a big jump. (Grade 1- S/L- K-5 educator, Northeast NE)

Ifeel that all of these standards should be goals achieved by the end of First Grade year. As
shown in research, often the First Grade Brain is not able to process all of this curriculum. (Grade
1- Multiple Literacies- K-5 educator, Central NE)

28. T'm not sure what you mean by citations for first graders (Grade 1- ML- K-S educator, Western

NE)

29. LA1.4.1b- You're kidding! Some of these children just learned to ti their shoes and you want

30.

31

3.

33

them to cite sources! (Grade 1- multiple literacies- K-S educator, Wester NE)

The challenge I sce is that most students have not mastered the ability to problem-solve and use
strategies to comprehend text before coming to second grade, and I don't believe mastery is a
sealistic expectation before the age of seven or cight.  Vertical alignment within the draftis
evident, but more must be done to assist teachers specifically in reference to which strategies
should be applied for mastery. (SIT) (Grade 2- reading- K-5 educator, OMA)

LA 3.1.6.c s asking 3rd grade to introduce and practice hyperbole and idioms. This is a lot fora
31d grader to comprehend. 4th grade introduces metaphor and Sth grade just eviews them all
Perhaps this could be spread out a bit so that cach grade level introduces 1 new concept. These
are very hard, and most adults in society would not be able to tell you most of them. (Grade 3-
Comprehension- K-5 educator, Northeast NE)

Once again I have a problem with the mastery expectation of the vocabulary. It takes repeated
‘practice for the students to read words above their grade level such as homographs, antonyms ctc
and they also need to have the definition mastered and applied. Understanding that words can
sound the same but be spelled differently etc helps a student read but mastering the terms fo
define these concepts takes away from the time needed in teaching young students to read. (Grade
3- vocabulary- K-5 educator, Central NE)

Leaming to read the vocabulary for literary devices (onomatopoeia, personification and
Iyperbole) takes time at this age which fakes time away from leaming to read at grade level. It
‘would be developmentally appropriate to master lterary device at the 8th grade and introduce
them at third grade. (Grade 3- comprehension- K-5 educator, Central NE)
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Tdo not believe this should be a standard formally graded or assessed at this level. (x3) (Grade 3-
S/L. L. Reciprocal Communication- K-5 educator, OMA)

Idon't agree with Greek and Latin roots specifically - they need to know roots and affixes, but
having them leam if they are Greek or Latin is a bit much for middle school students. I think
continued word analysis s important, but I don' feel they gain mmuch from having to memorize ifs
origin (the standard doesn’t require students to know the origin of the roo, only what it means
and how to apply it in their own writing) (Grade 6- Word analysis- 6-8 educator, Lincoln)
Connotation and subtle distinctions are too difficult for students to understand at this grade level
‘Students contine to struggle with abstract thought processes at this age—figurative language is
difficult for students to grasp and analyze. Idiomatic expressions are an indicator of acculturation
'NOT reading skills. (Grade 7- vocabulary- 6-8 educator, OMA)

7.16.b students don't understand character motivations~they don't have the social awareness fo
apply real-world knowledge to characters 7.1.6.c Idiomatic expressions are an indicator of
acculturation NOT reading skills (Grade 7- comprehension- 6-8 educator, OMA)

These are all fine and lofty goals. EXACTLY HOW will they be accomplished. Prior to these,
there were other goals, but I have post-secondary who have a hard fime reading. and the average
student's writing in exccrable. Exactly what are we as k-16 teachers supposed to do about this?
(General Comments, Postsecondary Educator, Northeast NE)

Tappreciate that the writers of these standards are trying to add depth to the curriculum. However,
Ifeel you are asking fourth graders to do more than what is age appropriate. The pushing down of
curriculum expectations to the elementary level i hurting students as they move into the
secondary level, because strong foundations are being softened to add more curriculum demands.
(Grade 4- Writing modes- K-5 Educator, Central NE)

Theme: Suggestions for Revision/Addition

1

Imight include some language about collaboration within writing - writing for a variety of
audiences can include grade-level peers within the context of editing, feedback. and discourse.
(Grade 2- writing- K-5 educator, OMA)

On indicator ¢, we are wondering if the reasons why an author uses literary devices and figurative
language are specific for each example, or if there are general reasons why an author would use
any of those devices. (Grade 3- vocabulary- group of 3 third grade teachers, Northeast NE)
‘Will Greek and Latin roots be addressed at a later grade level? (Grade 4- word analysis- K-S
Educator, OMA)

‘What about internet safety and social nefworking. (Grade 5- mulfiple literacies- K-5 educator,
OMA)

‘we donit even teach cursive anymore, other than their signature. (Grade 5- information fluency-
K-5 educator, Central NE)

‘We would like the vocabulary in the text to be grade appropriate. (Grade 6- reading- three grades
6-8 educators, Northeast NE)

‘We would like the terms prefixes and suffixes to be used in place of affixes. We would like to
see structural analysis be passage vs individual paragraphs. . (Grade 6- word analysis- three
‘rades 6- educators, Northeast NE)

We would like grade appropriate vocabulary. Use words that do not go against a rule (for
example: ingenious). (Grade 6- vocabulary- three grades 6-8 educators, Northeast NE)
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‘What about teaching the grammar rules and parts of speech???? These are important skills that
students need to become befter writers and readers (Grade 6- writing modes- 6-8 educator,
Lincoln)

‘Why are there no standards for Language skills? . Does that mean we \don' need to teach nouns
and verbs and other grammatical forms? (Grade 6- general comments- 6-8 educator, Central NE)
‘Write specifically what type of skills are expected and for what type of texts. This is way too
‘general and ambiguous. (Grade 7- reading- 6-8 educator, Western NE)

LA 7.13.a Know and apply phonetic and structural analyss (c.g., Greek and Latin roofs and
affixes, multi-syllable words) when reading, writing, and spelling grade-level text. ~Does this
include direct instruction of spelling? (Grade 7- word analysis- 9-12 educator, Northeast NE)
Seriously. Use the word "repeatedly” or ANYTHING else other than "recursively.” That is so
‘pedantic and unfriendly to students. (Grade 8- writing process- 6-8 educator, OMA)

Tknow this type of wrifing is important, but where is creative writing in this whole plan? That's
what I miss as a teacher. I think creafivity is just as important to brain growth. (Grade 8- writing
‘modes- 6-8 educator, Northeast NE)

‘Why isn't this also monitored in business classes?727227? (Grade 8- information fluency- 6-8
educator, out of state)

‘Why isn't this also monitored in business classes??27277? (Grade §- digital citizenship- 6-8
educator, out of state)

83.2.c is ridiculous. We are doing this every day all day. I think this is unnecessary. (Grade 8-
listening- 6-8 educator, OMA)

Iseally think more emphasis needs to be placed on grammar - parts of speech, pronoun usage,
homonyms, basic conventions..... (Grade 8- wrifing process- 6-8 educator, out of state)

LA 10.2.1.h Proofiead and edit writing recursively for format and conventions of standard
English (c.g.. spelling, capitalization, grammar, punctuation, syntax, semantics). Does this
include direct instruction of these skills? (Grade 10- writing process-9-12 educator, Northeast
NE)

LA 12.2.1h Proofiead and edit writing recursively for format and conventions of standard
English (c.g.. spelling, capitalization, grammar, punctuation, syntax, semantics). Does this
include direct instruction (Grade 12- writing process- 9-12 educator, Northeast NE)

‘This appears to be covered in various aspects of 12.1.6 and 12.2.2. Is this strand needed or
should those elements be taken out of the previous strands mentioned and focused here only.
(Grade 12- information fluency- 9-12 educator, Southeast NE)

Spelling needs to continue to be tanght through all levels, Many new teachers are only focusing
on word knowledge rather than how to spell them as well and many students are coming to high
school unprepared in this aspect. When talking to elementary teachers, many younger teachers are
stating that spelling is not important. As  faily young teacher (I only 30) as well, I can stay
that they are sefting these siudents up to il in the future if we do not requise them to spell
correctly. (Grade 1- Writing- 9-12 educator, OMA)

Citing sources is very difficult for first graders. The indicator could stop afier "text." (Grade 1-
‘Multiple Literacies- K-5 educator, OMA)

Just use PIE - Persuade. Inform, Entertain. Move Explain to another grade level. (Grade 1-
Comprehension- K-5 educator, Southeast NE)
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25. Twould like to see literary devices and figurative language to be not in the same indicator. It was
noticed that during this year's NeSA the writers of the assessment used the terms interchangeably.
They are not the same and should not be used as if they are. This was very confusing fo students
who are taught correct usage. (Grade 4- Comprehension- K-5 Educator, Central NE)

26. 1t would be nice to have a general list of basic vocabulary words expected to be known by fifth-
grader. (Grade 5- vocabulary- group of 3 5® grade teachers- Northeastern NE)

27. 6.1.6c - Grades 3-6 uses lterary devices and figurative language interchangeably in the standards'
‘wording. But in the higher grades, figurative language and literary devices is separate. We need
consistent terminology. OR, the difference between the two needs to be clarified. (Grade 6-
voeabulary- 6-8 educator, Northeast NE)

28. Why is 6.1.6.1 through 8.1.6.1 not blended with the 10.1.6.g? They scem to go together better
than the way they are. Did you just not have 9-12 indicators to include? You have all the ofher
standards where there are no changes to theindicators all the way from 6-12 (Grade 6-
comprehension- 6-8 educator, Central NE)

29. Why are there no standards for Language skills? The common core address language issues
beyond the sentence types... and that is valuable information. Does that mean we \don't need to
teach nouns and verbs and other grammatical forms? (Grade 6- other- 6-8 educator, Central NE)

30. 7.1.6¢ Literary devices and figurative language are not consistently defined across the grade
levels. Some examples (c.g.. simile) are categorized as Literary devices and figurative language
depending on the grade level. What terminology will be used on the assessment? Can we be
consistent in our language from grade level to grade level. 7.1.6f How will print and digital text
be assessed? This will require clarification to define examples of digital text. 7.1.6g This standard
‘makes a large developmental leap from 6.1.6¢ which only requires students to distinguish types.
7.1.6h We are concemed about the amount of prior knowledge needed to meet this standard on a
short assessment (NeSA). It can be met with a unit of study in the classroom. but it would require
several passages of long length. This standard is not testable because how could the state sclect
‘passages about which all students had enough knowledge. 7.1.6; Sequence and chronological are
different patterns...sequence is the order of the passage, chronological is time order. We would
ke to see these separated. 7.1.6k This standard sounds like a category of ifs own. This may need
to be a separate research standard. 7.1.6m This standard is not testable. We can not assess self-
‘monitoring. (Grade 7- comprehension- group of 3 7% grade teachers and one reading specialist,
Northeast NE)

Theme: Miscellaneous Comments

1. First graders can follow 3- step, maybe even 4- step directions. (Grade 1- Listening- K-5
educator, Northeast NE)

2. LA 7.2.1h Proofiead and edit writing recursively for format and conventions of standard English
(e2. spelling, capitalization, grammar, punctuation, syntax, semantics). Does this include direct
instruction of these skills? (Grade 7- writing process- 9-12 educator, Northeast NE)

3. We try everything we can_ (Grade 8- fluency- 6-8 educator, Northeast NE)

4. Most first grade level books do not have ifalics in them. (Grade 1- Reading- K-5 educator,
‘Northeast NE)

5. Phonetics is no longer being taught in the grade levels. Will I be introducing it in Sth grade?
(Grade 5- word analysis- K-S educator, OMA)
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‘School libraries will be extremely helpful in this regard. Academic vocabulary will be a part of
their research skills and strategies. (Grade 5- vocabulary- K-6 librarian, OMA)

‘School libraries will have a key role working with students and classroom teachers here. Research
and gathering information, analysis, inference, efc. are vital for students when working with
information. (Grade 5- comprehension- K-6 librarian, OMA)

LA 5.2.1c. 5.2.1i are skills students will develop within the school ibrary sctting, as well as the
classroom. (Grade 5- writing process- K-6 librarian, OMA)

‘School librarians are ofien the leaders in demonstrating to students and teachers that there are a
variety of ways they can use digital tools to display their leaming to an audience. (Grade 5- S/L-
K-6 librarian, OMA)

Again, note taking, writing their own questions, presentations that demonstrate student learning,
are covered within this standard. (Grade 5- lstening- K-6 librarian, OMA)

Every school library is, or should be, working with students on information fluency. Information
changes so rapidly that childsen need to know the PROCESS more than the particular facts. This
standard should be stressed with our students throughout all of the subject arcas, not just LA.
(Grade 5- ML/information fluency- K-6 librarian, OMA)

Common Sense Media web site s excellent for teaching these skills. Lesson plans, activiies,
national ISTE standards, and more are covered within this web site. Every district should fake
advantage/ (Grade 5- digital ciizenship- K-6 librarian, OMA)

Any reading skill "mastered at another grade level” makes me nervous. Have they really
"mastered” it? Are there questions on the assessment that focus on comprehension? Is there a
definitive list of "reading skills and strategies” that we can teach our students? If a student has
NOT mastered these skills by the fime they seach our classrooms, we are ultimately responsible
for teaching them. (Grade 8- reading- 6-8 educator, Western NE)

See comment for 8.1.1-8.1.2. Teaching students to know and apply phonetic and structural
analysis of words is an on-going challenge. This is an excellent standard for us fo strive to meet.
(Grade 8- word analysis- 6-8 educator, Western NE)

In regards, to 8.1.6p., itis not generally possible in our district to see live productions. I fear
breaking copyright laws by showing filmed productions of our novels, and our districts intenet
capabilities don' allow for live streaming. While the intent s good, please address this indicators
feasibility. (Grade 8- comprehension- 6-8 educator, Western NE)

1fad these indicators to be wordy and bureaucratic. Consider the audience--8th grade students
and parents. The expectations could be phrased more efficiently. Follow the example set by other
indicators, as in speaking and listening. (Grade 8- comprehension- 6-8 educator, Western NE)
Thave tried to fill out this form twice. Once Ileft and came back and nothing was saved. Today in
the middle of a response, I was kicked back to page one and everything was again lost. (Grade 8-
‘writing modes- 6-8 educator, Northeast NE)

These topics should be taught in computer/iechnology class not language arts class where
students should be focusing on classic lterature and writing skills. (Grade 10- Digital
Citizenship- homeschooling parent, Southeast NE)

how about granting money to each school/district fo be able to receive new novels. I know my
kids are very limited in the books that are taught because there is a lack of funding for new books
all kids in the state deserve the same opportunities to read a variety of books. (Grade 12- writing
‘modes- parent, OMA)
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20. These look very well-rounded and thought through. (Grade 12- wrifing modes- parent, OMA)

21. Indicator "e" does not it the standard. (Grade 12- speaking-9-12 educator, Northeast NE)

22. Keep it simple. What do you mean by reciprocal? Will the average parent understand the term?
Indicator "a" is overdone. Indicator "d" is totally subjective. Indicator "e" can be observed in the
hallways. Why include it? (Grade 12- reciprocal communication- 9-12 educator, Northeast NE)
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Joint Understanding
Nebraska College- and Career-Ready English
Language Arts Standards and Indicators

September 4, 2014

In September 2013, the Nebraska State Board of Education directed members of
the Nebraska Department of Education staff to review and revise the Nebraska
English Language Arts Standards in accordance with Nebraska Rev. Stat. Section
79-760.01 which requires academic content standards to be reviewed and
updated every five years.

In November 2013, 19 representatives from the University of Nebraska, Nebraska
State Colleges, Nebraska Community Colleges, and Independent Colleges and
Universities gathered with Nebraska Department of Education employees and
representatives from Nebraska high schools to evaluate the 2009 English
Language Arts Standards for college and career readiness. The groups reviewed
and discussed expectations, producing a set of recommendations for revision that
would result in standards that would prepare students to participate in
postsecondary, credit-bearing, freshman courses without the need for
remediation.

During meetings occurring from December 2013 to August 2014, a panel of nearly
30 educators from across the state came together to review and revise the
English Language Arts Standards. This was followed by an extensive public input
process including an opportunity for business and industry representatives to
provide suggestions.

To lead and sunport the sveparation of all Nebraskans for learnine. earnine. and living.
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The standards have now been reviewed and revised to include ideas and
suggestions from individuals involved with business and industry, postsecondary
education, PreK-12 education, and the public.

Therefore, be it resolved that Nebraska's 2014 English Language Arts Standards
shall serve as the State of Nebraska's college and career ready standards in the
areas of reading, writing, speaking/listening, and multiple literacies.
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K-12 Comprehensive English Language Arts Standards

Students will learn and
apply reading skills and
strategies to comprehend
text.

Writing

Students will learn and

apply writing skills and B;
strategies to communicate. O

Students will develop and
apply appropriate speaking
and listening skills and
strategies to communicate

i for a variety of purposes.

Multiple
Literacies

Students will apply
information fluency and
practice digital citizenship.

Ly
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Kindergarten

LA 0.1 Reading: Students will learn and apply reading
skills and strategies to comprehend text.

[A0.1.1 Concepts of Print: Students will demonstrate knowledge of the
concepts of print.

LAO1.1a Identify variations in text (e.0., font, size, bold, italic, upper/lower case).

LAO.1.1b  Identify punctuation (e.q., period, exclamation mark, question mark).

LAO.1.1.c Identify parts of a book (e.g., cover, pages, title, author, illustrator).

LA0.1.1.d  Demonstrate knowledge that print reads from left to right and top to bottom.

LAO.1.1.e Explain that the purpose of print is to carry information (e.g., environmental
print, nametags, street signs).

LAO.1.Lf  Demonstrate voice to print match (e.g., student points to print while reading or as
‘someone reads).

LA0.1.1.g Demonstrate understanding that words are made up of letters and sentences
are made up of words.

[A0.1.2 Phonological Awareness: Students will demonstrate phonological
awareness through oral activities.

TAO1.2a Blend and segment phonemes in spoken Words (e.0., inital, medial vowel, and
final sounds [phonemes]; recognize same sounds in different words).

LA0.1.2.b  Segment spoken sentences into words.

LAO.1.2.c  Identify and produce oral rhymes.

LA0.1.2.d Identify, blend and segment syllable sounds in spoken words (e.q., cupcake,
birthday).

LAO.1.2.¢  Blend and segment spoken onsets and rimes to form simple words (e.g., v-an,
or-ab).

[A0.1.3  Word Analysis: Students will acquire phonetic knowledge as they
learn to read and write grade-level text.

LAO.1.3a Match individual consonant and short vowel sounds to appropriate letters when
reading, writing, and spelling grade-level text.

LA0.1.3.b  Identify similarities and differences in written words (e.g., word endings, onsets,
rimes).

LAO.1.3.c Recognize and read grade-level (phonetic and non-phonetic) words in text.

LA 0.1.4 Fluency: Students will develop accuracy, phrasing, and expression
during grade-level reading experiences to support comprehension.

LAO.1.4a Listen to text of increasing length and/or complexity to develop stamina.

LAO.1.4.b  Use appropriate expression to reflect meaning while reading emergent-reader

text.
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LA 0.1.5 Vocabulary: Students will build and use conversational, academic, and
content-specific grade-level vocabulary.

[A0.15a Examine word structure elements and word patterns to determine meaning
(e.g., plural forms, simple compounds).

LA0.15.b Develop awareness of context clues (e.g., predictions, word and sentence clues)
and text features that may be used to infer the meaning of unknown words.

LA0.1.5.c  Acquire new academic and content-specific grade-level vocabulary, relate to
prior knowledge, and apply in new situations.

LA0.1.5.d Identify semantic relationships (e.g., conceptual categories) to determine word
relationships.

LA0.1.5.e  With adult guidance, determine word meaning using reference materials and
classroom resources.

L[A0.1.6 Comprehension: Students will construct meaning by using prior
knowledge while reading emergent literary and informational text.

[A0.1.6.a With adult guidance, identify author’s purpose (e.g., explain, entertain, inform).

LA0.1.6.b Identify elements of literary text (e.g., characters, setting, events).

LA0.1.6.c  With adult guidance, identify an author's use of literary devices (e.g., thyme,
rhythm, repetition, alliteration).

LA0.1.6.d  With adult guidance, retell major events and key details from a literary text
and/or media.

LA0.1.6.e With adult guidance, retell main ideas from informational text and/or media.

LA0.16.f Identify text features in print and digital informational text.

LA0.1.6. Identify the basic characteristics of literary and informational text.

LA0.1.6.h  Make connections between own life and/or other cultures in literary and
informational text.

LA0.16.  Construct and/or answer clarifying questions (who, what, when, where, why, how)
and support answers with evidence from the text or additional sources.

LA0.1.6] Identify the characteristics of organizational pattems found in informational
text (e.g., sequence, compare/contrast).

LA0.1.6.k Identify different purposes for reading (e.g., inform, enjoy).

LA0.1.6.  Build background knowledge and activate prior knowledge to identify text-to-
self, text-to-text, and text-to-world connections.

LA0.1.6.m With adult guidance, monitor comprehension by recognizing when meaning is
disrupted.

LA0.1.6.n  Make predictions about a text using prior knowledge, pictures, illustrations,
and titles.

LA0.1.6.0 Respond to text (e.q., verbally, in writing, or artistically).

LA0.1.6.p Make connections between a print text and an audio, video, or live version of

the text.
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LA 0.2 Writing: Students will learn and apply writing
skills and strategies to communicate.

L[A0.2.1 _ Writing Process: Students will apply the writing process to plan,
draft, revise, edit, and publish writing using correct spelling,
grammar, punctuation, and other conventions of standard English
appropriate for grade-level.

[AO21a  Use prewriting activities and inquiry tools to generate ideas.

LA0.2.1.b  Generate representations of ideas (e.g., pictures, labels, letter strings, words,
simple sentences) and organize ideas relevant to a topic.

LAO.2.1.c Wit adult guidance, use relevant information and evidence to support ideas.

LA0.2.1.d  Compose simple, grammatically correct sentences.

LAO.2.1.e  With adult guidance, revise to improve and clarify writing through self-
monitoring strategies and feedback from others.

LA0.2.1.f  Provide oral descriptive feedback to other writers.

LA0.2.1.g  With adult guidance, persevere in writing tasks.

LA0.2.Lh  With adult guidance, proofread and edit writing recursively for format and
conventions of standard English (e.g., spelling, capitalization, grammar,
punctuation).

LAO.2.1i  Use own words to relate information.

LA0.2.1j  With adult guidance, publish a legible document with appropriate spaces
between letters, words, and sentences in a variety of formats.

L[A0.2.2  Writing Modes: Student will write in multiple modes for a variety of
purposes and audiences across disciplines.

LA02.2a  Communicate information and ideas effectively in analytic, descriptive,
informative, narrative, poetic, persuasive, and reflective modes to multiple
audiences using a variety of media and formats.

LA0.2.2b  With adult guidance, provide evidence from literary or informational text to
support ideas or opinions.

LA0.2.2.c Wit adult guidance, conduct and publish research to answer questions or
solve problems.

LA0.2.2.d  Use precise word choice and domain-specific vocabulary to write in a variety
of modes.

LAO.2.2.e  With adult guidance, compare mentor texts and examples to create similar

pieces.
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LA 0.2 Speaking and Listening: Students will develop
and apply speaking and listening skills and strategies
to communicate for a variety of purposes.

LA 0.3.1 Speaking: Students will develop, apply and refine speaking skills and
strategies to communicate key ideas in a variety of situations.

[A03.1.a  Communicate ideas clearly to others within structured classroom activities
and routines using appropriate word choice, proper grammar, and complete
sentences.

LA03.1.b  Demonstrate appropriate speaking techniques (e.q., appropriate eye contact,
‘adequate volume, clear pronunciation) for a variety of purposes and situations.

LA03.1.c  Utilize appropriate visual and/or digital tools to support verbal

communication.
Convey a personal perspective with clear reasons.
Ask pertinent questions to acquire or confirm information.

Listening: Students will develop and demonstrate active listening
skills across a variety of situations.

[A03.2a  Develop active and attentive listening SKils (2.0, eye contact, nonverbal cues,
recalling) for multiple situations and modalities.

LA03.2b  With adult guidance, discuss the purpose and credibility of information being
presented in diverse media and formats.

LA03.2.c  Complete a task following one/two-step directions.

[A0.3.3  Reciprocal Communication: Students will develop, apply, and
adapt reciprocal communication skills.

[A03.3a  Practice appropriate classroom etiquette and recognize social cues when
communicating.

LA03.3b  Demonstrate awareness of and sensitivity to the appropriate use of words
(e.0., helpful/hurtful words) in conversation.

LA03.3.c  Apply conversation strategies to recognize new information presented by
others in relationship to one's own ideas.

LA03.3.d  Listen, ask clarifying questions, and respond to information being
communicated about a topic, text, or issue under study.

LA03.3.e  Collaboratively converse with peers and adults on grade-appropriate topics

and texts, building on others' ideas to clearly express one's own views while
respecting diverse perspectives.
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LA 0.4 Multiple Literacies: Students will apply
information fluency and practice digital citizenship.

TInformation Fluency: Students will evaluate, create, and
‘communicate information in a variety of media and formats (textual,
visual, and digital).

LAO4.1a  With guidance, use provided print and digital resources to gather
information, answer questions, and demonstrate understanding of valid
information (e.g., fiction vs. nonfiction, real vs. not real).

LA04.1b  With guidance, demonstrate ethical use of information and copyright
quidelines by appropriately quoting or paraphrasing from a text and citing
the source using available resources (e.g., online citation tools).

LAO4.1.c  Use or decipher multiple formats of print and digital text (e.q., manuscript,
font, graphics, symbols).

[A0.4.2  Digital Citizenship: Students will practice the norms of appropriate
and responsible technology use.

[AO4.2a  Practice safe behaviors when communicating and interacting with others
digitally (e.g., safe information to share, utiize appropriate sites and materials).

LA04.2b  Use appropriate digital tools (e.q., social media, online collaborative tools, apps)

to communicate with others for conveying information, gathering opinions,
and solving problems.
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Grade One

LA 1.1 Reading: Students will learn and apply reading
skills and strategies to comprehend text.

[AT111 Concepts of Print: Students will demonstrate knowledge of the
concepts of print.

[ATl.1a Identify variations in text (€.g., font, size, bold, italic, Upper/lower case).

LAL1.1b Identify punctuation (e.g., period, exclamation mark, question mark, quotation
marks).

LA1.1.1.c Identify parts of a book (e.g., title page, author, illustrator, table of contents).

[A1.1.2 Phonological Awareness: Students will demonstrate phonological
awareness through oral activities.

[A112a Blend, segment and manipulate phonemes orally.

LA1.1.3  Word Analysis: Students will use phonetic analysis to read and write
grade-level text.

LA11.3a Know and apply common letter-sound correspondences (e.g., consonant
blends, long and short vowel patterns, digraphs, inflectional endings) when
reading, writing, and spelling grade-level text.

LA11.3.b Use word structure to read words (e.g., onsets, rimes, digraphs, contractions,
common compound words).

LA1.1.3.c Recognize and read grade-level (phonetic and non-phonetic) words in text.

L[A1.1.4 Fluency: Students will develop accuracy, phrasing, and expression
while reading a variety of grade-level print/digital text to support
comprehension.

LA11.4a Listen to and read text of increasing length and/or complexity to support
reader stamina.

LA11.4.b Use appropriate pace, expression, and intonation to reflect the meaning of text
(e.g., character voices, emotions).

LA11L5 Vocabulary: Students will build and use conversational, academic, and
content-specific grade-level vocabulary.

LA115a Use word structure elements, known words, and word patterns to determine
meaning (e.g., plural forms, simple compounds, base words).

LA11.5b Demonstrate understanding that context clues (e.g., word and sentence clues),
and text features exist and may be used to help infer the meaning of unknown
words.

LA115.c Acquire new academic and content-specific grade-level vocabulary, relate to
prior knowledge, and apply in new situations.

LA1.1.5.d Identify semantic relationships (e.g., conceptual categories, synonyms,
antonyms) to determine word relationships.

LA115e Locate words and determine word meaning using reference materials and
classroom resources.

LA1.1.6 Comprehension: Students will construct meaning by using prior
knowledge and text information while reading grade-level literary and
informational text.

LALll6a Identify author's purpose (e.g., explain, entertain, inform).

LA11.6b Identify elements of literary text (e.g., characters, setting, events).

LA11.6.c Identify an author's use of literary devices (e.g., simile, alitteration,

onomatopoeia, imagery, rhythm, personification).
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LALL6d
LAll6e
LALL6fF
LA116.9
LALLEh
LALLET

LALL6]

LALL6k
LALL6l

LAL16m
LALL6n
LALl6.0

LALL6p

Retell major events and key details from a literary text and/or media.

Retell main ideas and supporting detals from informational text and/or media.
Identify text features in print and digital informational text.

Identify the basic characteristics of a variety of literary and informational texts.
Make connections between own life and/or other cultures in literary and
informational text.

Construct and/or answer clarifying questions (who, what, when, where, why,
how) and support answers with evidence from the text or additional sources.
Identify the characteristics of organizational patterns found in informational
text (e.g., sequence, compare/contrast).

Identify and explain purpose for reading (e.g., answer a question, enjoy).
Build background knowledge and activate prior knowledge to identify text-to-
self, text-to-text, and text-to-world connections.

Self-monitor comprehension by recognizing when meaning is disrupted and
apply strategies to clarify, confirm, or correct.

Make predictions about literary, informational, digital text, and/or media using
prior knowledge, pictures, illustrations and titles.

Demonstrate an understanding of text via multiple mediums (e.g., writing,
artistic representation, video, other media).

Make connections between a print text and an audi
the text.

video, or live version of

10
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LA 1.2 Writing: Students will learn and apply writing
skills and strategies to communicate.

LA12.1  Writing Process: Students will apply the writing process to plan,
draft, revise, edit, and publish writing using correct spelling,
grammar, punctuation, and other conventions of standard English
appropriate for grade-level.

[Al21a  Use prewriting activities and inquiry tools to generate ideas.

LA12.1.b  Generate a draft that selects and organizes ideas relevant to topic, purpose,
and audience, including a clear beginning, middle, and end.

LA12.1c  Gather and use relevant information and evidence to support ideas.

LA12.1.d  Compose simple paragraphs with grammatically correct sentences of varying
length, complexity, and type.

LAl2.1e  Withadult guidance, revise to improve and clarify writing through self-
monitoring strategies and feedback from others.

LA12.1.f  Provide oral descriptive feedback to other writers.

LA12.1.g  Persevere in writing tasks of various length and complexity.

LA12.1h Wit adult guidance, proofread and edit writing recursively for format and
conventions of standard English (e.g., spelling, capitalization, grammar,
punctuation).

LAL12.1i  Use own words to relate information.

LA12.1]  Publish a legible document with appropriate spaces between letters, words,
and sentences in a variety of formats.

LA1.2.2 'Writing Modes: Student will write in multiple modes for a variety of
purposes and audiences across disciplines.

LAl22a  Communicate information and ideas effectively in analytic, descriptive,
informative, narrative, poetic, persuasive, and reflective modes to muitiple
audiences using a variety of media and formats.

LA12.2b  With adult guidance, provide evidence from literary or informational text to
support ideas or opinions.

LA12.2.c  With adult guidance, conduct and publish research to answer questions or
solve problems using resources.

LA12.2d  Use precise word choice and domain-specific vocabulary to write in a variety
of modes.

LA122e  Compare various mentor texts and/or exemplars to create similar pieces.

1
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LA 1.2 Speaking and Listening: Students will develop
and apply speaking and listening skills and strategies
to communicate for a variety of purposes.

LA1.3.1 Speaking: Students will develop, apply, and refine speaking skills
and strategies to communicate key ideas in a variety of situations.

LA13.1a  Communicate ideas clearly in a manner suited to the purpose and setting,
using appropriate word choice, proper grammar, and complete sentences.

LA13.1b  Demonstrate appropriate speaking techniques (e.g., appropriate eye
contact, adequate volume, clear pronunciation) for a variety of purposes and
situations, indluding interpreting text.

LA13.1.c  Utilize appropriate visual and/or digital tools to support verbal
communication.

LA13.1.d  Convey a personal perspective with clear reasons.

LAl3.1.e  Ask pertinent questions to acquire or confirm information.

[A1.3.2  Listening: Students will develop and demonstrate active listening
skills across a variety of situations.

[A13.2a  Develop active and attentive listening SKils (€.0., ye Contact, nonverbal
cues, recalling) for multiple situations and modalities.

LA13.2b  With adult guidance, discuss the purpose and credibility of information being
presented in diverse media and formats.

LA13.2.c  Complete a task following one/two-step directions.

[A1.3.3  Reciprocal Communication: Students will develop, apply, and
adapt reciprocal communication skills.

[A13.3a Practice appropriate classroom etiquette and recognize social cues when
communicating.

LA13.3b  Demonstrate awareness of and sensitivity to the appropriate use of words
(e.g., helpful/hurtful words) in conversation.

LA13.3.c  Apply conversation strategies to recognize new information presented by
others in relationship to one's own ideas.

LA13.3.d  Listen, ask clarifying questions, and respond to information being
communicated about a topic, text, or issue under study.

LA13.3e  Collaboratively converse with peers and adults on grade-appropriate topics

and texts, building on others' ideas to clearly express one's own views while
respecting diverse perspectives.
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LA 1.4 Multiple Literacies: Students will apply
information fluency and practice digital citizenship.

TInformation Fluency: Students will evaluate, create, and
‘communicate information in a variety of media and formats (textual,
visual, and digital).

Alala

LA14.1b

LAL4.1.c

Use provided print and digital resources to gather information, answer
questions, and demonstrate understanding of valid information (e.g., fiction
Vs. nonfiction, real vs. not real).

With guidance, demonstrate ethical use of information and copyright
quidelines by appropriately quoting or paraphrasing from a text and citing
the source using available resources (e.g., online citation tools).

Use or decipher multiple formats of print and digital text (e.g., manuscript,
font, graphics, symbols).

LA14.2

Digital Citizenship: Students will practice the norms of appropriate
and responsible technology use.

Ala2a

LA14.2b

Practice safe behaviors when communicating and interacting with others
digitally (e.g., safe information to share, utilize appropriate sites and
materials).

Use appropriate digital tools (e.g., social media, online collaborative tools,
apps) to communicate with others for conveying information, gathering
opinions, and solving problems.
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Grade 2

LA 2.1 Reading: Students will learn and apply reading
skills and strategies to comprehend text.

[A2.1.1 Concepts of Print: Students will demonstrate knowledge of the
concepts of print.

Mastered in Grade 1 and blended with other skills at this grade level.

LA2.1.2 Phonological Awareness: Students will demonstrate phonological
awareness through oral activities.

Mastered in Grade 1 and blended with other skills at this grade level.

LA2.1.3  Word Analysis: Students will use phonetic analysis to read and write
grade-level text.

LA21.3:a Know and apply letter/sound correspondence and spelling pattems (e.g.,
consonant and vowel digraphs, diphthongs) when reading, writing, and spelling
grade-level text.

LA2.1.3.b  Use word structure to read text (e.g., prefixes/suffixes, compound words,
contractions, syllabication, derivation).

LA2.1.3.c_ Recognize and read grade-level (phonetic and non-phonetic) words in text.

LA2.1.4  Fluency: Students will develop accuracy, phrasing, and expression
while reading a variety of grade-level print/digital text to support
comprehension.

[A2.14.a Listen to and read text of increasing length and/or complexity to increase
reader stamina.

LA2.1.4.b Use varied pace, expression, and intonation to reflect meaning of text (e.g.,
mood, events, emotions).

[A2.1.5 Vocabulary: Students will build and use conversational, academic, and
content-specific grade-level vocabulary.

[A21.5a Use word structure elements, known words, and word patterns to determine
meaning (e.g., contractions, plurals, possessives, basic parts of speech,
compounds, syllables).

LA2.1.5b Identify and use context clues (e.g., word and sentence clues) and text
features to help infer meaning of unknown words.

LA2.1.5.c Acquire new academic and content-specific grade-level vocabulary, relate to
prior knowledge, and apply in new situations.

LA2.1.5.d Identify semantic relationships (e.g., conceptual categories, synonyms,
antonyms, multiple meanings) to determine the meaning of words, aid in
comprehension, and improve writing.

LA2.15e Locate words and determine meaning using reference material

LA2.1.6 Comprehension: Students will construct meaning by using prior
knowledge and text information while reading grade-level literary and
informational text.

LA21.6.a Identify author's purpose(s) (e.g., explain, entertain, inform, persuade) to
‘support text comprehension.

LA2.1.6.b Identify elements of literary text (e.g., characters, setting, plot).

LA2.1.6.c Identify and explain why authors use literary devices (e.g., simile, alliteration,
onomatopoeia, imagery, rhythm, personification).

LA2.1.6.d Retell major events and key details from a literary text and/or media and
support a prompted theme.
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Retell main ideas and supporting detals from informational text and/or media.
Use text features to locate information and gain meaning from print and digital
text.

Compare and contrast the basic characteristics of a variety of literary and
informational texts.

Identify topics and/or pattems across multiple literary and informational texts
to develop a multicultural perspective.

Construct and/or answer literal and inferential questions and support answers
with specific evidence from the text or additional sources.

Identify organizational patterns found in informational text (e.g., sequence,
description, compare/contrast).

Select text and explain the purpose (e.g., answer a question, solve problems,
enjoy, form an opinion, predict outcomes, accomplish a task).

Build background knowledge and activate prior knowledge to identify text-to-
self, text-to-text, and text-to-world connections before, during, and after
reading.

Self-monitor comprehension by recognizing when meaning is disrupted and
apply strategies to clarify, confirm, or correct.

Make predictions and inferences about a text before, during, and after reading
literary, informational, digital text, and/or media.

Demonstrate an understanding of text via multiple mediums (e.g., writing,
artistic representation, video, other media).

Make connections between a print text and an audio, video, or live version of
the text.
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LA 2.2 Writing: Students will learn and apply writing
skills and strategies to communicate.

LA2.2.1

Writing Process: Students will apply the writing process to plan,
draft, revise, edit, and publish writing using correct spelling,
grammar, punctuation, and other conventions of standard English
appropriate for grade-ievel.

Use prewriting activities and inquiry tools to generate ideas.

Generate a draft that develops a clear topic suited to the purpose and
intended audience and organizational pattern, including a clear beginning,
middle, and end.

Gather and use relevant information and evidence from one or more print
and/or digital sources to support ideas.

Compose paragraphs with grammatically correct sentences of varying
length, complexity, and type.

Revise to improve and clarify writing through self-monitoring strategies and
feedback from others.

Provide oral and/or written descriptive feedback to other writers.
Persevere in writing tasks of various length and complexity.

Proofread and edit writing recursively for format and conventions of
standard English (e.g., spelling, capitalization, grammar, punctuation,
syntax, semantics).

Display academic honesty and integrity by avoiding plagiarism and providing
alist of sources.

Publish a legible document with appropriate spaces between letters, words,
and sentences in a variety of formats.

LA2.2.2  Writing Modes: Student will write in multiple modes for a variety of
purposes and audiences across disciplines.
A222a ‘Communicate information and ideas effectively in analytic, descriptive,

LA22.2.c

LA22.2d

LA222e

informative, narrative, poetic, persuasive, and reflective modes to multiple
audiences using a variety of media and formats.

Provide evidence from literary or informational text to support ideas or
opinions.

Conduct and publish research to answer questions or solve problems using
resources.

Use precise word choice and domain-specific vocabulary to write in a variety
of modes.

Compare various mentor texts and/or exemplars to create a similar piece.
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LA 2.2 Speaking and Listening: Students will develop
and apply speaking and listening skills and strategies
to communicate for a variety of purposes.

LA 2.3.1 Speakil Students will develop, apply, and refine speaking skills
and strategies to communicate key ideas in a variety of situations.

LA23.1a  Communicate ideas and information in a clear and concise manner suited to
the purpose, setting, and audience (formal voice or informal voice), using
‘appropriate word choice, grammar, and sentence structure.

LA23.1b  Demonstrate appropriate speaking techniques (e.g., appropriate eye
contact, adequate volume, clear pronunciation) for a variety of purposes and
situations, indluding interpreting text.

LA23.1.c  Utilize appropriate visual and/or digital tools to support verbal
communication.

LA23.1.d  Convey a personal perspective with clear reasons.

LA23.1e  Ask pertinent questions to acquire or confirm information

[A2.3.2 Listening: Students will develop and demonstrate active listening
skills across a variety of situations.

LA23.2a  Develop active and attentive listening skills (e.g., eye contact, nonverbal
cues, recalling) for multiple situations and modalities.

LA23.2b  With adult guidance, discuss the purpose and credibility of information being
presented in diverse media and formats.

LA23.2.c  Complete a task following multi-step directions.

[A2.3.3  Reciprocal Communication: Students will develop, apply, and
adapt reciprocal communication skills.

LA23.3a  Demonstrate appropriate classroom etiquette and recognize social cues|
when communicating.

LA23.3b  Demonstrate awareness of and sensitivity to the appropriate use of words
(e.g., helpful/hurtful words) in conversation.

LA23.3.c  Apply conversation strategies to recognize and consider new information
presented by others in relationship to one's own ideas.

LA233.d  Listen, ask clarifying questions, and respond to information being
communicated about a topic, text, or issue under study.

LA23.3e  Collaboratively converse with peers and adults on grade-appropriate topics

and texts, building on others' ideas to clearly express one's own views while
respecting diverse perspectives.
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LA 2.4 Multiple Literacies: Students will apply
information fluency and practice digital citizenship.

TInformation Fluency: Students will evaluate, create, and
‘communicate information in a variety of media and formats (textual,
visual, and digital).

Az4ala

LA24.1b

LA24.1.c

‘With guidance, locate, organize, and evaluate information from print and
digital resources to generate and answer questions and create new
understandings.

With guidance, demonstrate ethical use of information and copyright
quidelines by appropriately quoting or paraphrasing from a text and citing
the source using available resources (e.g., online citation tools).

Use or decipher multiple formats of print and digital text (e.g., manuscript,
font, graphics, symbols).

LA2.4.2

ital Citizenship: Students will practice the norms of appropriate
and responsible technology use.

A242a

LA24.2b

Practice safe and ethical behaviors when communicating and interacting with
others digitally (e.g., safe information to share, appropriate language use,
utilize appropriate sites and materials, respect diverse perspectives).

Use appropriate digital tools (e.g., social media, online collaborative tools,
apps) to communicate with others for conveying information, gathering
opinions, and solving problems.
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Grade 3

LA 3.1 Reading: Students will learn and apply reading
skills and strategies to comprehend text.

[A3.1.1

Concepts of Print: Students will demonstrate knowledge of the
concepts of print.

Mastered in Grade 1 and blended with other skills at this grade level.

LA3.1.2

Phonological Awareness: Students will demonstrate phonological
awareness through oral activities.

Mastered in Grade 1 and blended with other skills at this grade level.

LA3.1.3

Word Analysis: Students will use phonetic analysis to read and write
grade-level text.

A313a

LA3.1.3b

LA3.1.3.c

Know and apply advanced sound/spelling pattems (e.g., Anglo-Saxon common
roots and affixes, special vowel spellings [ough, ion], multi-syllable words)
when reading, writing, and spelling grade-level text.

Use word structure to read text (e.g., prefixes/suffixes contractions,
syllabication, derivation).

Recognize and read grade-level (phonetic and non-phonetic) words in text.

LA3.1.4

Fluency: Students will develop accuracy, phrasing, and expression
while reading a variety of grade-level print/digital text to support
comprehension.

[A314a

LA3.1.4b

Listen to and read text of increasing length and/or complexity to increase
reader stamina.

Use context to adjust pace and prosody based on purpose, text complexity,
form, and style.

L[A3.15

Vocabulary: Students will build and use conversational, academic, and
content-specific grade-level vocabulary.

[A315a

LA3.1.5b
LA3.15.c

LA3.1.5.d

LA315.e

Determine meaning of words through the knowledge of word structure
elements, known words, and word pattems (e.g., contractions, plurals,
possessives, parts of speech, syllables, affixes, base and root words,
abbreviations).

Apply context clues (e.g., word, phrase, and sentence clues) and text features
to help infer meaning of unknown words.

Acquire new academic and content-specific grade-level vocabulary, relate to
prior knowledge, and apply in new situations.

Identify semantic relationships (e.g., synonyms, antonyms, homographs,
homophones, multiple-meaning words) to determine the meaning of words, aid
in comprehension, and improve writing.

Locate words and determine meaning using reference materials.

LA3.1.6

Comprehension: Students will construct meaning by using prior
knowledge and text information while reading arade-level literary and
informational text.

A316a
LA3.1.6b

LA3.1.6.C

Identify author’s purpose(s) (e.g., explain, entertain, inform, persuade) to
‘support text comprehension.

Identify and describe elements of literary text (e.g., characters, setting, plot,
point of view).

Identify and explain why authors use literary devices (e.g., simile, alliteration,
onomatopoeia, imagery, rhythm, personification, hyperbole, idioms).
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LA3.16.d
LA3.16.e
LA3.L6f
LA3.16.9
LA3.16h
LA3.L6d

LA3.16]

LA3.1.6k

LA3.L61

LA3.1.6m
LA3.1.60n
LA3.1.6.0

LA3.16.p

Summarize a literary text and/or media, using key detals to identify the
theme.

Determine main ideas and supporting details from informational text and/or
media.

Use text features to locate information and explain how the information
contributes to an understanding of print and digital text.

Compare and contrast the characteristics that distinguish a variety of literary
and informational texts.

Compare and contrast similar themes, topics, and/or pattems of events in
literary and informational texts to develop a multicultural perspective.
Construct and/or answer literal and inferential questions and support answers
with specific evidence from the text or additional sources.

Identify and apply knowledge of organizational patterns to comprehend
informational text (e.g., sequence, description, cause and effect,
compare/contrast).

Select text and explain the purpose (e.g., answer a question, solve problems,
enjoy, form an opinion, understand a specific viewpoint, predict outcomes,
discover models for own writing, accomplish a task).

Build background knowledge and activate prior knowledge to identify text-to-
self, text-to-text, and text-to-world connections before, during, and after
reading.

Self-monitor comprehension by recognizing when meaning is disrupted and
apply strategies to clarify, confirm, or correct.

Make and confirm/modify predictions and inferences before, during, and after
reading literary, informational, digital text, and/or media.

Demonstrate an understanding of text via multiple mediums (e.g., writing,
artistic representation, video, other media).

Make connections between the text of a story, drama, or poem and a visual or
oral presentation of the text.
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LA 3.2 Writing: Students will learn and apply writing
skills and strategies to communicate.

LA3.2.1

Writing Process: Students will apply the writing process to plan,
draft, revise, edit, and publish writing using correct spelling,
grammar, punctuation, and other conventions of standard English
appropriate for grade-ievel.

A321la

LA3.2.1b

LA3.2.1.c

LA3.2.1d

LA32.1e

LA3.2.1f
lA3.2.19

LA32.1h

LA32.1L0

A3.2.1]

Use prewriting activities and inquiry tools to generate ideas and organize
information.

Generate a draft that develops a clear topic suited to the purpose and
intended audience and organizational pattern, including a clear introduction,
body, and conclusion with appropriate transitions.

Gather and use relevant information and evidence from one or more
authoritative print and/or digital sources to support claims or theses.

Compose paragraphs with grammatically correct sentences of varying
length, complexity, and type.

Revise to improve and clarify writing through self-monitoring strategies and
feedback from others.

Provide oral and/or written descriptive feedback to other writers.

Adjust writing processes to persevere in short and long-term writing tasks of
increasing length and complexity.

Proofread and edit writing recursively for format and conventions of
standard English (e.g., spelling, capitalization, grammar, punctuation,
syntax, semantics).

Display academic honesty and integrity by avoiding plagiarism and/or

overreliance on any one source and by following a standard format for
citation.

Publish a legible document in manuscript, cursive, or digital format, and
apply formatting techniques (e.g., indenting paragraphs, title).

LA3.2.2

Writing Modes: Student will write in multiple modes for a variety of
purposes and audiences across disciplines.

A322a

LA3.2.2b

LA3.2.2.c

LA3.2.2.d

LA322e

‘Communicate information and ideas effectively in analytic, descriptive,
informative, narrative, poetic, persuasive, and reflective modes to muitiple
audiences using a variety of media and formats.

Provide evidence from literary or informational text to support ideas or
opinions.

Conduct and publish research to answer questions or solve problems using
multiple resources to support theses.

Use precise word choice and domain-specific vocabulary to write in a variety
of modes.

Compare various mentor texts and/or exemplars to create a similar piece.
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LA 3.2 Speaking and Listening: Students will develop
and apply speaking and listening skills and strategies
to communicate for a variety of purposes.

Speaking: Students will develop, apply, and refine speaking skills
and strategies to communicate key ideas in a variety of situations.

[A33.1a  Communicate ideas and information in a clear and concise manner suited to
the purpose, setting, and audience (formal voice or informal voice), using
‘appropriate word choice, grammar, and sentence structure.

LA33.1b  Demonstrate appropriate speaking techniques (e.g., appropriate eye
contact, adequate volume, clear pronunciation) for a variety of purposes and
situations, indluding interpreting text.

LA33.1.c  Utilize appropriate visual and/or digital tools to enhance verbal
communication and add interest.

LA33.1.d  Convey a perspective with clear reasoning and support.

LA33.1e  Ask pertinent questions to acquire or confirm information.

[A3.3.2  Listening: Students will develop and demonstrate active listening
skills across a variety of situations.

[A33.2a  Demonstrate active and attentive listening SKills (.., eye contact,
nonverbal cues, recalling, questioning) for multiple situations and modalities.

LA33.2b  Identify the purpose and credibility of information being presented in diverse
media and formats.

LA33.2.c  Complete a task following multi-step directions.

[A3.3.3  Reciprocal Communication: Students will develop, apply, and
adapt reciprocal communication skills.

LA33.3a  Demonstrate appropriate social etiquette and apply sodial cues when
communicating.

LA33.3b  Demonstrate awareness of and sensitivity to the appropriate use of words
(e.g., stereotypes, multiple meanings of words) in conversation.

LA33.3.c  Apply conversation strategies to recognize and consider new information
presented by others in relationship to one's own ideas.

LA33.3.d  Listen, ask clarifying questions, summarize, and respond to information
being communicated and consider its contribution to a topic, text, or issue
under study.

LA33.3e  Collaboratively converse with peers and adults on grade-appropriate topics

and texts, building on others' ideas to clearly express one's own views while
respecting diverse perspectives.
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LA 3.4 Multiple Literacies: Students will apply
information fluency and practice digital citizenship.

TInformation Fluency: Students will evaluate, create, and
‘communicate information in a variety of media and formats (textual,
visual, and digital).

LA34.1a Locate, organize, and evaluate information from print and digital resources
to generate and answer questions and create new understandings.

LA34.1b  With guidance, demonstrate ethical use of information and copyright
guidelines by appropriately quoting or paraphrasing from a text and citing
the source using available resources (e.g., online citation tools).

LA34.1.c  Use or decipher multiple formats of print and digital text (e.g., cursive,
manuscript, font, graphics, symbols).

[A3.4.2  Digital Citizenship: Students will practice the norms of appropriate
and responsible technology use.

[A34.2a  Practice safe and ethical behaviors when communicating and interacting with
others digitally (e.g., safe information to share, appropriate language use,
utilize appropriate sites and materials, respect diverse perspectives).

LA34.2b  Use appropriate digital tools (e.g., social media, online collaborative tools,

apps) to communicate with others for conveying information, gathering
opinions, and solving problems.
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Grade 4

LA 4.1 Reading: Students will learn and apply reading
skills and strategies to comprehend text.

[A4.1.1 Concepts of Print: Students will demonstrate knowledge of the
concepts of print.
Mastered in Grade 1 and blended with other skills at this grade level.
LA4.1.2 Phonological Awareness: Students will demonstrate phonological

awareness through oral activities.

Mastered in Grade 1 and blended with other skills at this grade level.

Word Analysis: Students will use phonetic analysis to read and write
grade-level text.

Know and apply advanced sound/spelling pattems (e.g., Anglo-Saxon common
roots and affixes, vowel variance, multi-syllable words) when reading, writing,
and spelling grade-level text.

LA4.1.3.b  Use word structure to read text (e.g., prefixes/suffixes, syllabication,
derivation).
L[A4.1.4 Fluency: Students will develop accuracy, phrasing, and expression

while reading a variety of grade-level print/digital text to support
comprehension.

Listen to and read text of increasing length and/or complexity to increase
reader stamina.

Use context to adjust pace and prosody based on purpose, text complexity,
form, and style.

LA4.1.5 Vocabulary: Students will build and use conversational, academic, and
content-specific grade-level vocabulary.

LAa.15a Apply knowledge of word structure elements, known words, and word patterns
to determine meaning (e.g., plurals, possessives, parts of speech, affixes, base
and root words).

LA4.1.5b  Apply context clues (e.g., word, phrase, and sentence, and paragraph clues)
and text features to infer meaning of unknown words.

LA4.1.5.c  Acquire new academic and content-specific grade-level vocabulary, relate to
prior knowledge, and apply in new situations.

LA4.1.5.d Identify semantic relationships (e.g., synonyms, antonyms, homographs,
homophones, multiple-meaning words) to determine the meaning of words, aid
in comprehension, and improve writing.

LA4.1.5.e _Determine meaning using reference materials.

LA 4.1.6 Comprehension: Students will construct meaning by using prior
knowledge and text information while reading grade-level literary and
informational text.

[A4.16a Examine text to determine author’s purpose(s) and describe how author’s
perspective (e.g., beliefs, assumptions, biases) influences text.

LA4.1.6.b Identify and describe elements of literary text (e.g., characters, setting, plot,
point of view, theme).

LA4.1.6.c Identify and explain why authors use literary devices (e.g., simile, metaphor,
alliteration, onomatopoeia, imagery, rhythm, personification, hyperbole,
idioms).

LA4.1.6.d Summarize a literary text and/or media, using key details to identify the
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LA4l6.e
LA4.L6.f
LA4.16.9
LA4.16h
LA4L60

LA4.16]

LA4.1.6k

LA4.16l

LA4.1.6m
LA4.1.60n
LA4.1.6.0

LA4.16.p

theme.

Determine main ideas and supporting details from informational text and/or
media.

Use text features to locate information and explain how the information
contributes to an understanding of print and digital text.

Compare and contrast the characteristics that distinguish a variety of literary
and informational texts.

Compare and contrast similar themes, topics, and/or pattems of events in
literary and informational texts to develop a multicultural perspective.
Construct and/or answer literal, inferential, and critical questions and support
answers with explicit evidence from the text or additional sources.

Identify and apply knowledge of organizational patterns to comprehend
informational text (e.g., sequence, description, cause and effect,
compare/contrast, fact/opinion).

Select text and explain the purpose (e.g., answer a question, solve problems,
enjoy, form an opinion, understand a specific viewpoint, predict outcomes,
discover models for own writing, accomplish a task).

Build background knowledge and activate prior knowledge to identify text-to-
self, text-to-text, and text-to-world connections before, during, and after
reading.

Self-monitor comprehension by recognizing when meaning is disrupted and
apply strategies to clarify, confirm, or correct.

Make and confirm/modify predictions and inferences before, during, and after
reading literary, informational, digital text, and/or media.

Demonstrate an understanding of text via multiple mediums (e.g., writing,
artistic representation, video, other media).

Compare and contrast the text of a story, drama, or poem and a visual or oral
presentation of the text.
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LA 4.2 Writing: Students will learn and apply writing
skills and strategies to communicate.

LA4.2.1

Writing Process: Students will apply the writing process to plan,
draft, revise, edit, and publish writing using correct spelling,
grammar, punctuation, and other conventions of standard English
appropriate for grade-ievel.

Ad21a

LA42.1b

LA42.1.c

LA42.1d

LAd21e

LA4.2.1f
lA42.19

LA42.1h

LA42.10

LA4.2.1]

Use prewriting activities and inquiry tools to generate ideas, organize
information, guide writing, and answer questions.

Generate a draft that develops a clear topic suited to the purpose and
intended audience and organizational pattern, including a clear introduction,
body, and conclusion with appropriate transitions.

Gather and use relevant information and evidence from multiple
authoritative print and/or digital sources to support claims or theses.

Compose paragraphs with grammatically correct sentences of varying
length, complexity, and type.

Revise to improve and clarify writing through self-monitoring strategies and
feedback from others.

Provide oral, written, and/or digital descriptive feedback to other writers.
Adjust writing processes to persevere in short and long-term writing tasks of
increasing length and complexity.

Proofread and edit writing recursively for format and conventions of
standard English (e.g., spelling, capitalization, grammar, punctuation,
syntax, semantics).

Display academic honesty and integrity by avoiding plagiarism and/or
overreliance on any one source and by following a standard format for
citation.

Publish a legible document in manuscript, cursive, or digital format, and
apply formatting techniques (e.g., indenting paragraphs, title).

LA4.2.2

Writing Modes: Student will write in multiple modes for a variety of
purposes and audiences across disciplines.

A422a

LA4.22Db

LA42.2.c

LA4.2.2d

LAd22e

‘Communicate information and ideas effectively in analytic, descriptive,
informative, narrative, poetic, persuasive, and reflective modes to muitiple
audiences using a variety of media and formats.

Provide evidence from literary or informational text to support analysis,
reflection, and research.

Conduct and publish research projects to answer questions or solve
problems using multiple resources to support theses.

Use precise word choice and domain-specific vocabulary to write in a variety
of modes.

Compare various mentor texts and/or exemplars to create a similar piece.
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LA 4.2 Speaking and Listening: Students will develop
and apply speaking and listening skills and strategies
to communicate for a variety of purposes.

LA 4.3.1 Speaking: Students will develop, apply, and refine speaking skills
and strategies to communicate key ideas in a variety of situations.

LA43.1a  Communicate ideas and information in a clear and concise manner suited to
the purpose, setting, and audience (formal voice or informal voice), using
‘appropriate word choice, grammar, and sentence structure.

LA43.1b  Demonstrate appropriate speaking techniques (e.g., appropriate eye
contact, adequate volume, clear pronunciation, word choice) for a variety of
purposes and situations, including interpreting text.

LA43.1.c  Utilize appropriate visual and/or digital tools to enhance verbal
communication and add interest.

LA43.1.d  Convey a perspective with clear reasoning and support.

LA43.1e  Ask pertinent questions to acquire or confirm information.

[A4.3.2 Listening: Students will develop and demonstrate active listening
skills across a variety of situations.

LA43.2a  Demonstrate active and attentive listening skills (e.g., eye contact,
nonverbal cues, recalling, questioning) for multiple situations and modalities.

LA43.2b  Identify the purpose and credibility of information being presented in diverse
media and formats.

LA43.2.c  Complete a task following multi-step directions.

[A4.3.3  Reciprocal Communication: Students will develop, apply, and
adapt reciprocal communication skills.

LA433a  Demonstrate appropriate social etiquette and apply sodial cues when
communicating.

LA43.3b  Demonstrate awareness of and sensitivity to the appropriate use of words
(e.g., stereotypes, multiple meanings of words) in conversation.

LA43.3.c  Apply conversation strategies to recognize and consider new information
presented by others in relationship to one's own ideas.

LA43.3.d  Listen, ask clarifying questions, summarize, and explain information being
communicated and consider its contribution to a topic, text, or issue under
study.

LA433e  Collaboratively converse with peers and adults on grade-appropriate topics

and texts, building on others' ideas to clearly express one's own views while
respecting diverse perspectives.

27

Approved by the Nebraska State Board of Education 9/5/14.





image201.png
LA 4.4 Multiple Literacies: Students will apply
information fluency and practice digital citizenship.

TInformation Fluency: Students will evaluate, create, and
‘communicate information in a variety of media and formats (textual,
visual, and digital).

LA441a Locate, organize, analyze, and evaluate information from print and digital
resources to generate and answer questions and create new understandings.

LA44.1b  Demonstrate ethical use of information and copyright guidelines by
‘appropriately quoting or paraphrasing from a text and citing the source
using available resources (e.g., online citation tools).

LA44.1.c  Use or decipher multiple formats of print and digital text (e.g., cursive,
manuscript, font, graphics, symbols).

[A2.4.2  Digital Citizenship: Students will practice the norms of appropriate
and responsible technology use.

[Ad44.2a  Practice safe and ethical behaviors when communicating and interacting with
others digitally (e.g., safe information to share, appropriate language use,
utilize appropriate sites and materials, respect diverse perspectives).

LA4.4.2b  Use appropriate digital tools (e.g., social media, online collaborative tools,

apps) to communicate with others for conveying information, gathering
opinions, and solving problems.
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Grade 5

LA 5.1 Reading: Students will learn and apply reading
skills and strategies to comprehend text.

[A5.1.1

Concepts of Print: Students will demonstrate knowledge of the
concepts of print.

Mastered in Grade 1 and blended with other skills at this grade level.

LA5.1.2

Phonological Awareness: Students will demonstrate phonological
awareness through oral activities.

Mastered in Grade 1 and blended with other skills at this grade level.

LA5.1.3

Word Analysis: Students will use phonetic analysis to read and write
grade-level text.

A513a

Know and apply phonetic and structural analysis (e.g., Greek and Latin roots
and affixes, multi-syllable words) when reading, writing, and spelling grade-
level text.

[A5.1.4

Fluency: Students will develop accuracy, phrasing, and expression
while reading a variety of grade-level print/digital text to support
comprehension.

AS514a

LAS.1.4b

Use reading strategies to persevere through text of increasing length and/or
complexity.

Use context to adjust pace and prosody based on purpose, text complexity,
form, and style.

LA5.15

Vocabulary: Students will build and use conversational, academic, and
content-specific grade-level vocabulary.

[A515a

LAS.1.5b

LAS.1.5.c

LA5.1.5.d

LAS.15.e

‘Apply knowledge of word structure elements, known words, and word pattems
to determine meaning (e.g., parts of speech, Greek, Latin, and Anglo-Saxon
affixes and roots).

Select and apply knowledge of context clues (e.g., word, phrase, sentence,
and paragraph clues) and text features to determine meaning of unknown
words.

Acquire new academic and content-specific grade-level vocabulary, relate to
prior knowledge, and apply in new situations.

Identify semantic relationships (e.g., synonyms, antonyms, homographs,
homophones, multiple-meaning words) to determine the meaning of words, aid
in comprehension, and improve writing.

Determine meaning using reference materials.

LA5.1.6

Comprehension: Students will construct meaning by using prior
knowledge and text information while reading grade-level literary and
informational text.

[A516a
LAS.1.6.b

LAS.1.6.C

LAS.1.6.d

Examine text to determine author’s purpose(s) and describe how author’s
perspective (.., beliefs, assumptions, biases) influences text.

Analyze and describe elements of literary text (e.g., characters, setting, plot,
point of view, theme).

Identify and explain why authors use literary devices (e.g., simile, metaphor,
alliteration, onomatopoeia, imagery, rhythm, personification, hyperbole,
joms).

Summarize and analyze a literary text and/or media, using key details to
explain the theme.
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LAS.16.e
LAS.L6.f
LAS5.16.9
LAS.16.h

LAS.L6.0

LAS5.16]

LAS.1.6k

LAS.L6.1

LAS.1.6.m
LAS.1.60n
LAS5.1.6.0

LAS.16.p

Summarize and analyze an informational text and/or media, using supporting
details to explain the main idea.
Use text features to locate information and explain how the information
contributes to an understanding of print and digital text.

Use textual evidence to compare and contrast the characteristics that
distinguish a variety of literary and informational texts.

Explain the relationships or interactions between two or more individuals,
events, ideas, or concepts in literary and informational texts, citing textual
evidence to develop a national and international multicultural perspective.
Construct and/or answer literal, inferential, and critical questions and support
answers with explicit evidence from the text or additional sources.

Identify and apply knowledge of organizational patterns to comprehend
informational text(s) (e.g., sequence, description, cause and effect,
compare/contrast, fact/opinion).

Select text for a particular purpose (e.g., answer a question, solve problems,
enjoy, form an opinion, understand a specific viewpoint, predict outcomes,
discover models for own writing, accomplish a task), citing evidence to support
analysis, reflection, or research.

Build background knowledge and activate prior knowledge to identify text-to-
self, text-to-text, and text-to-world connections before, during, and after
reading.

Self-monitor comprehension by recognizing when meaning is disrupted and
apply strategies to clarify, confirm, or correct.

Make and confirm/modify predictions and inferences with text evidence while
previewing and reading literary, informational, digital text, and/or media.
Demonstrate an understanding of text via muitiple mediums (e.g., writing,
artistic representation, video, other media).

Compare and contrast the text of a story, drama, or poem and a visual or oral
presentation of the text.
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LA 5.2 Writing: Students will learn and apply writing
skills and strategies to communicate.

LA5.2.1

Writing Process: Students will apply the writing process to plan,
draft, revise, edit, and publish writing using correct spelling,
grammar, punctuation, and other conventions of standard English
appropriate for grade-ievel.

A521la

LAS5.2.1b

LAS2.1.c

LAS5.2.1.d

LAS2.1e

LAS.2.1f
LAS.2.1.9

LAS2.1h

LAS2.L0

LA5.2.1]

Use prewriting activities and inquiry tools to generate ideas, organize
information, guide writing, and answer questions.

Generate a draft that develops a clear topic suited to the purpose and
intended audience and organizational patter, including a strong thesis,
body, conclusion, and appropriate transitions linked to the purpose of the
composition.

Gather and use relevant information and evidence from multiple
authoritative print and/or digital sources to support claims or theses.

Compose paragraphs with grammatically correct simple, compound, and
complex sentences of varying length, complexity, and type.

Revise to improve and clarify writing through self-monitoring strategies and
feedback from others.

Provide oral, written, and/or digital descriptive feedback to other writers.
Adjust writing processes to persevere in short and long-term writing tasks of
increasing length and complexity.

Proofread and edit writing recursively for format and conventions of
standard English (e.g., spelling, capitalization, grammar, punctuation,
syntax, semantics).

Display academic honesty and integrity by avoiding plagiarism and/or
overreliance on any one source and by following a standard format for
citation.

Publish a legible document in manuscript, cursive, or digital format, and
apply formatting techniques (e.g., indenting paragraphs, title).

[A52.2

Writing Modes: Student will write in multiple modes for a variety of
purposes and audiences across disciplines.

A522a

LAS52.2b

LAS.2.2.c

LA5.2.2.d

LAS2.2e

‘Communicate information and ideas effectively in analytic, descriptive,
informative, narrative, poetic, persuasive, and reflective modes to multiple
audiences using a variety of media and formats.

Provide evidence from literary or informational text to support analysis,
reflection, and research.

Conduct and publish research projects to answer questions or solve
problems using multiple resources to support theses.

Use precise word choice and domain-specific vocabulary to write in a variety
of modes.

Compare various mentor texts and/or exemplars to create a similar piece.
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LA 5.2 Speaking and Listening: Students will develop
and apply speaking and listening skills and strategies
to communicate for a variety of purposes.

Speaking: Students will develop, apply, and refine speaking skills
and strategies to communicate key ideas in a variety of situations.

[A53.1a  Communicate ideas and information in a clear and concise manner suited to
the purpose, setting, and audience (formal voice or informal voice), using
‘appropriate word choice, grammar, and sentence structure.

LA53.1.b  Demonstrate appropriate speaking techniques (e.g., appropriate eye
contact, adequate volume, clear pronunciation, word choice) for a variety of
purposes and situations, including interpreting text.

LAS3.1.c  Utilize appropriate visual and/or digital tools to enhance verbal
communication and add interest.

LA53.1.d  Convey a perspective with clear reasoning and support.

LAS53.1e  Ask pertinent questions to acquire or confirm information.

[AS5.3.2  Listening: Students will develop and demonstrate active listening
skills across a variety of situations.

[A53.2a  Demonstrate active and attentive listening SKills (.., eye contact,
nonverbal cues, taking notes, recalling, questioning) for multiple situations
and modalities.

LA53.2b  Identify the purpose and credibility of information being presented in diverse
media and formats.

LA53.2.c  Complete a task following multi-step directions.

[A5.3.3  Reciprocal Communication: Students will develop, apply, and
adapt reciprocal communication skills.

[A53.3a  Demonstrate appropriate social etiquette and apply sodial cues when
communicating.

LA53.3b  Demonstrate awareness of and sensitivity to the appropriate use of words
(e.g., stereotypes, multiple meanings of words) in conversation.

LA53.3.c  Apply conversation strategies to recognize and consider new information
presented by others in relationship to one's own ideas.

LA53.3.d  Listen, ask clarifying questions, summarize, and explain information being
communicated and consider its contribution to a topic, text, or issue under
study.

LA53.3e  Collaboratively converse with peers and adults on grade-appropriate topics

and texts, building on others' ideas to clearly express one's own views while
respecting diverse perspectives.
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LA 5.4 Multiple Literacies: Students will apply
information fluency and practice digital citizenship.

TInformation Fluency: Students will evaluate, create, and
‘communicate information in a variety of media and formats (textual,
visual, and digital).

LA54.1a Locate, organize, analyze, and evaluate information from print and digital
resources to generate and answer questions and create new understandings.

LA54.1b I use of information and copyright guidelines by
‘appropriately quoting or paraphrasing from a text and citing the source
using available resources (e.g., online citation tools).

LAS4.1.c  Use or decipher multiple formats of print and digital text (e.g., cursive,
manuscript, font, graphics, symbols).

[A5.4.2  Digital Citizenship: Students will practice the norms of appropriate
and responsible technology use.

[A54.2a  Practice safe and ethical behaviors when communicating and interacting with
others digitally (e.g., safe information to share, appropriate language use,
utilize appropriate sites and materials, respect diverse perspectives).

LA54.2b  Use appropriate digital tools (e.g., social media, online collaborative tools,

apps) to communicate with others for conveying information, gathering
opinions, and solving problems.
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Grade 6

LA 6.1 Reading: Students will learn and apply reading
skills and strategies to comprehend text.

[A6.1.1 Concepts of Print: Students will demonstrate knowledge of the
concepts of print.

Mastered in Grade 1 and blended with other skills at this grade level.

LA6.1.2 Phonological Awareness: Students will demonstrate phonological
awareness through oral activities.

Mastered in Grade 1 and blended with other skills at this grade level.

LA 6.1.3 Word Analysis: Students will use phonetic analysis to read and write
grade-level text.

LA6.1.3.a Know and apply phonetic and structural analysis (e.g., Greek and Latin roots
and affixes, multi-syllable words) when reading, writing, and spelling grade-
level text.

[AG6.1.4_ Fluency: Students will develop accuracy, phrasing, and expression
while reading a variety of grade-level print/digital text to support
comprehension.

[A6.1.4.a Use reading strategies to persevere through text of increasing length and/or
complexity.

[A6.1.5 Vocabulary: Students will build and use conversational, academic, and
content-specific grade-level vocabulary.

[A6.1.5.a Determine the meaning of words through structural analysis, using knowledge
of Greek, Latin, and Anglo Saxon roots, prefixes, and suffixes to understand
complex words, including words across content areas.

LAG6.1.5.b  Select and apply knowledge of context clues (e.g., word, phrase, sentence,
and paragraph clues) and text features to determine meaning of unknown
words.

LA6.1.5.c  Acquire new academic and content-specific grade-level vocabulary, relate to
prior knowledge, and apply in new situations.

LA6.1.5.d Identify and use semantic relationships (e.g., multiple meanings, metaphors,
similes, idioms, analogies, synonyms, antonyms) to determine the meaning of
words, aid in comprehension, and improve writing.

LA6.1.5.e Verify meaning and pronunciation of words or phrases using reference
materials.

TA6.1.6 Comprehension: Students will construct meaning by using prior
knowledge and text information while reading grade-level literary and
informational text.

[A616a Analyze text to determine author's purpose(s) and describe how author’s
perspective influences text.

LA6.1.6.b  Analyze and explain the relationships between elements of literary text (.g.,
character development, setting, plot, conflict, point of view, theme).

LA6.1.6.c Identify and explain why authors use literary devices (e.g., simile, metaphor,
alliteration, onomatopoeia, imagery, rhythm, personification, hyperbole,
idioms, analogy, tone, mood).

LA6.1.6.d Summarize and analyze a literary text and/or media, using key details to

explain the theme.
LA6.1.6.e Summarize and analyze an informational text and/or media, using supporting
3
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details to explain the main idea.

LAG6.1.6.f  Apply knowledge of text features to locate information and explain how the
information contributes to an understanding of print and digital text.

LA6.1.6.9 Use textual evidence to compare and contrast the characteristics that

distinguish a variety of literary and informational texts.

Explain the relationships or interactions between two or more individuals,

events, ideas, or concepts in literary and informational texts, citing textual

evidence to develop a regional, national, and intemational multicultural
perspective.

LA6.1.6.  Construct and/or answer literal, inferential, critical, and interpretive questions
and support answers with explicit evidence from the text or additional sources.

LA6.1.6.] Apply knowledge of organizational pattems to comprehend informational text
(e.g., sequence/chronological, description, cause and effect, compare/contrast,
fact/opinion).

LAG6.1.6k Select text for a particular purpose (e.g., answer a question, solve problems,
enjoy, form an opinion, understand a specific viewpoint, predict outcomes,
discover models for own writing, accomplish a task), citing evidence to support
analysis, reflection, or research.

LA6.1.61  Build background knowledge and activate prior knowledge to dlarify text,

deepen understanding, and make text-to-self, text-to-text, and text-to-world

connections while reading complex text.

Self-monitor comprehension and independently apply appropriate strategies to

understand text.

LA6.1.6.n  Make and confirm/modify predictions and inferences with text evidence while
previewing and reading literary, informational, digital text, and/or med

LA6.1.6.0 Demonstrate an understanding of complex text using textual evidence via

multiple mediums (e.g., writing, artistic representation, video, other media).

Analyze the extent to which a filmed or live production of a story, drama, or

poem resembles or differs from the text or script.
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LA6.2.1

LA62.1a

LA6.2.1b

LA6.2.1.c

LA6.2.1.d
LA62.1e

LA6.2.1f
LA6.2.1.9

LA6.2.1h

LA62.10

LA6.2.1]

LA 6.2.2

LA6.2.2.a

LA6.2.2b
LA6.2.2.c
LA6.2.2.d

LA62.2e

LA 6.2 Writing: Students will learn and apply writing
skills and strategies to communicate.

Writing Process: Students will apply the writing process to plan,
draft, revise, edit, and publish writing using correct spelling,
grammar, punctuation, and other conventions of standard English
appropriate for grade-ievel.

Use prewriting activities and inquiry tools to recursively generate ideas,
organize information, guide writing, and answer questions.

Generate a draft that develops a clear topic suited to the purpose and
intended audience and organizational pattern, including a strong thesis,
body, conclusion, and appropriate transitions linked to the purpose of the
composition.

Gather and use relevant information and evidence from multiple
authoritative print and/or digital sources including primary and secondary
sources to support claims or theses.

Compose paragraphs with grammatically correct simple, compound, and
complex sentences of varying length and complexity.

Revise to improve and clarify writing through self-monitoring strategies and
feedback from others.

Provide oral, written, and/or digital descriptive feedback to other writers.

Adjust writing processes to persevere in short and long-term writing tasks of
increasing length and complexity.

Proofread and edit writing recursively for format and conventions of
standard English (e.g., spelling, capitalization, grammar, punctuation,
syntax, semantics).

Display academic honesty and integrity by avoiding plagiarism and/or
overreliance on any one source and by following a standard format for
citation.

Publish a legible document using a variety of media, and apply formatting
techniques to enhance the readability and impact of the document (e.g.,
fonts, spacing, design, images, citations).

Writing Modes: Student will write in multiple modes for a variety of
purposes and audiences across disciplines.

Communicate information and ideas effectively in analytic, descriptive,
informative, narrative, poetic, persuasive, and reflective modes to multiple
audiences using a variety of media and formats.

Provide evidence from literary or informational text to support analysis,
reflection, and research.

Conduct and publish research projects to answer questions or solve
problems using multiple resources to support theses.

Use precise word choice and domain-specific vocabulary to write in a variety
of modes.

Compare various mentor texts and/or exemplars to create a similar piece.
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LA6.3.1b

LA6.3.1.c

LA6.3.1.d
LA63.1e
LA6.3.1f

LA 6.3.2

LA63.2.a

LA6.3.2b

LA6.3.2.c
LA6.3.3

LA63.3.a

LA6.3.3b

LA6.3.3.c

LA6.3.3.d

LA63.3e

LA 6.2 Speaking and Listening: Students will develop
and apply speaking and listening skills and strategies
to communicate for a variety of purposes.

Speaking: Students will develop, apply, and refine speaking skills
and strategies to communicate key ideas in a variety of situations.

‘Communicate ideas and information in a clear and concise manner suited to
the purpose, setting, and audience (formal voice or informal voice), using
appropriate word choice, grammar, and sentence structure.

Demonstrate and adjust speaking techniques (e.g., appropriate eye contact,
pacing, nonverbal cues, word choice) for a variety of purposes and
situations, indluding interpreting text.

Utilize appropriate visual and/or digital tools to enhance verbal
‘communication and add interest.

Convey a perspective with clear reasoning and support.
Ask pertinent questions to acquire or confirm information.

Address alternative or opposing perspectives when appropriate to the mode
of speaking.

Listening: Students will develop and demonstrate active listening
skills across a variety of situations.

Utilize active and attentive listening skills (e.g., eye contact, nonverbal cues,
taking notes, summarizing, questioning) for multiple situations and
modalities.

Analyze and evaluate the purpose and credibility of information being
presented in diverse media and formats.

Complete a task following multi-step directions.

Reciprocal Communication: Students will develop, apply, and
adapt reciprocal communication skills.

Apply appropriate social etiquette and practice social protocols when
communicating.

Demonstrate awareness of and sensitivity to the appropriate use of words
(e.g., stereotypes, connotations, subtleties of language) in conversation.

Apply conversation strategies to recognize, consider, and explain new
information presented by others in relationship to one's own ideas

Listen, ask probing questions, summarize, and explain information being
‘communicated and consider its contribution to a topic, text, or issue under
study.

Collaboratively converse with peers and adults on grade-appropriate topics
and texts, building on others' ideas to clearly and persuasively express one's
oown views while respecting diverse perspectives.
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LA 6.4 Multiple Literacies: Students will apply
information fluency and practice digital citizenship.

TInformation Fluency: Students will evaluate, create, and
‘communicate information in a variety of media and formats (textual,
visual, and digital).

A6ala

LA6.4.1b

LA6.4.1.c

Locate, organize, analyze, evaluate, and synthesize information from print
and digital resources to generate and answer questions and create new
understandings.

Demonstrate ethical use of information and copyright guidelines by
‘appropriately quoting or paraphrasing from a text and diting the source
using available resources (e.g., online citation tools, publication guidelines).
Use or decipher multiple formats of print and digital text (e.g., cursive,
manuscript, font, graphics, symbols).

LA6.4.2

ital Citizenship: Students will practice the norms of appropriate
and responsible technology use.

A642a

LA6.4.2b

Practice safe and ethical behaviors when communicating and interacting with
others digitally (e.g., safe information to share, appropriate language use,
utilize appropriate sites and materials, respect diverse perspectives).

Use appropriate digital tools (e.g., social media, online collaborative tools,
apps) to communicate with others for conveying information, gathering
opinions, and solving problems.
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Grade 7

LA 7.1 Reading: Students will learn and apply reading
skills and strategies to comprehend text.

[A7.1.1 Concepts of Print: Students will demonstrate knowledge of the
concepts of print.

Mastered in Grade 1 and blended with other skills at this grade level.

LA7.1.2 Phonological Awareness: Students will demonstrate phonological
awareness through oral activities.

Mastered in Grade 1 and blended with other skills at this grade level.

LA7.1.3  Word Analysis: Students will use knowledge of phonetic and structural
analysis to read and write grade-level text across all disciplines.

LA7.1.3a Know and apply phonetic and structural analysis (e.g., Greek and Latin roots
and affixes, multi-syllable words) when reading, writing, and spelling grade-
level text.

[A7.1.4  Fluency: Students will read a variety of grade-level print/digital texts
fluently with accuracy, appropriate pace, phrasing, and expression to
support comprehension.

[A7.1.4.a Use reading strategies to persevere through text of increasing length and/or
complexity.

[A7.1.5 Vocabulary: Students will build and use conversational, academic, and
content-specific grade-level vocabulary.

[A7.1.5a Apply knowledge of Greek, Latin, and Anglo-Saxon roots, prefixes, and suffixes
to understand complex words, including words across content areas.

LA7.1.5b  Select and apply knowledge of context clues (e.g., word, phrase, sentence,
and paragraph clues) and text features to determine meaning of unknown
words.

LA7.1.5.c  Acquire new academic and content-specific grade-level vocabulary, relate to
prior knowledge, and apply in new situations.

LA7.1.5.d Analyze and use semantic relationships (e.g., multiple meanings, synonyms,
antonyms, figurative language, connotations, subtle distinctions) to determine
the meaning of words, aid in comprehension, and improve writing.

LA7.1.5.e Verify meaning and pronunciation of words or phrases using reference
materials.

L[A7.1.6 Comprehension: Students will construct meaning by applying prior
knowledge, using text information, and monitoring comprehension
while reading increasingly complex grade-level literary and
informational text.

LA7.1.6:a Analyze the meaning, reliability, and validity of the text considering author's

purpose and perspective.

LA7.1.6b  Analyze and explain the relationships between elements of literary text (e.g.,
character development, setting, plot, conflict, point of view, theme).

LA7.1.6.c  Analyze the author's use of literary devices (e.g., simile, metaphor,
personification, idiom, oxymoron, hyperbole, alliteration, onomatopoeia,
analogy, tone, mood).

LA7.1.6.d Summarize, analyze, and synthesize a literary text and/or media, using key
details to support interpretation of the theme.

LA7.1.6.e Summarize, analyze, and synthesize an informational text and/or media, using
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supporting details to formulate the main idea.

LA7.1.6.f  Apply knowledge of text features to locate information and explain how the
information contributes to an understanding of print and digital text.

LA7.1.6.9 Cite specific textual evidence to analyze and make inferences based on the
characteristics of a variety of literary and informational texts.

LA7.1.6.h  Explain the relationships or interactions between two or more individuals,
events, ideas, or concepts in literary and informational texts, citing textual
evidence to develop a regional, national, and intemational multicultural
perspective.

LA7.1.6.  Construct and/or answer literal, inferential, critical, and interpretive questions
and support answers with explicit evidence from the text or additional sources.

LA7.1.6.] Apply knowledge of organizational pattems to comprehend informational text
(e.g., sequence/chronological, description, spatial, cause and effect,
compare/contrast, fact/opinion, proposition/support).

LA7.1.6k Select text for a particular purpose (e.g., answer a question, solve problems,
enjoy, form an opinion, understand a specific viewpoint, predict outcomes,
discover models for own writing, accomplish a task), citing evidence to support
analysis, reflection, or research.

LA7.1.61  Build background knowledge and activate prior knowledge to clarify text,
deepen understanding, and make text-to-self, text-to-text, and text-to-world
connections while reading complex text.

LA7.1.6.m Self-monitor comprehension and independently apply appropriate strategies to
understand text.

LA7.1.6.n  Make and confirm/modify inferences with text evidence while previewing and
reading literary, informational, digital text, and/or media.

LA7.1.6.0 Demonstrate an understanding of complex text using textual evidence via
multiple mediums (e.g., writing, artistic representation, video, other media).

LA7.1.6.p Analyze the extent to which a filmed or live production of a story, drama, or
poem resembles or differs from the text or script.
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LA 7.2 Writing: Students will learn and apply writing
skills and strategies to communicate.

LA7.2.1

Writing Process: Students will apply the writing process to plan,
draft, revise, edit, and publish writing using correct spelling,
grammar, punctuation, and other conventions of standard English
appropriate for grade-ievel.

A721a

LA7.2.1b

LA7.2.1.c

LA7.2.1d
LA7.2.1e

LA7.2.1f
A7.2.1.9

LA7.2.1h

LA7.2.10

A7.2.1]

Use prewriting activities and inquiry tools to recursively generate ideas,
organize information, guide writing, and answer questions.

Generate a draft that conveys complex ideas through analysis and use of
organizational pattems that are suited to the purpose and intended
audience, and includes a strong thesis, body, conclusion, and appropriate
transitions linked to the purpose of the composition.

Gather and use relevant information and evidence from multiple
authoritative print and/or digital sources including primary and secondary
sources to support claims or theses.

Compose paragraphs with grammatically correct simple, compound, and
complex sentences of varying length and complexity.

Revise to improve and clarify writing through self-monitoring strategies and
feedback from others.

Provide oral, written, and/or digital descriptive feedback to other writers.

Adjust writing processes to persevere in short and long-term writing tasks of
increasing length and complexity.

Proofread and edit writing recursively for format and conventions of
standard English (e.g., spelling, capitalization, grammar, punctuation,
syntax, semantics).

Display academic honesty and integrity by avoiding plagiarism and/or
overreliance on any one source and by following a standard format for
citation.

Publish a legible document using a variety of media, and apply formatting
techniques to enhance the readability and impact of the document (e.g.,
fonts, spacing, design, images, citations).

LA7.2.2

Writing Modes: Student will write in multiple modes for a variety of
purposes and audiences across disciplines.

A7.22a

LA7.2.2b

LA7.2.2.c

LA7.2.2d

LA7.2.2e

‘Communicate information and ideas effectively in analytic, descriptive,
informative, narrative, poetic, persuasive, and reflective modes to multiple
audiences using a variety of media and formats.

Provide evidence from literary or informational text to support analysis,
reflection, and research.

Conduct and publish both short and sustained research projects to answer
questions or solve problems using multiple primary and/or secondary
sources to support theses.

Use precise word choice and domain-specific vocabulary to write in a variety
of modes.

Analyze various mentor texts and/or exemplars in order to create a si
piece.
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LA 7.2 Speaking and Listening: Students will develop
and apply speaking and listening skills and strategies
to communicate for a variety of purposes.

Speaking: Students will develop, apply, and refine speaking skills
and strategies to communicate key ideas in a variety of situations.

[A73.1a  Communicate ideas and information in a clear and concise manner suited to
the purpose, setting, and audience (formal voice or informal voice), using
‘appropriate word choice, grammar, and sentence structure.

LA7.3.1b  Demonstrate and adjust speaking techniques (e.g., appropriate eye contact,
pacing, nonverbal cues, word choice) for a variety of purposes and
situations, indluding interpreting text.

LA7.3.1.c  Utilize appropriate visual and/or digital tools to enhance verbal
communication and add interest.

LA7.3.1.d  Convey a perspective with clear reasoning and valid evidence.

LA7.3.1.e  Ask pertinent questions to acquire or confirm information.

LA7.3.1Lf  Address altemative or opposing perspectives when appropriate to the mode
of speaking.

LA7.3.2 Listening: Students will develop and demonstrate active listening
skills across a variety of situations.

LA73.2a  Utilize active and attentive listening skills (e.g., eye contact, nonverbal cues,
taking notes, summarizing, questioning) for multiple situations and
modalities.

LA7.3.2b  Analyze and evaluate the purpose and credibility of information being
presented in diverse media and formats.

LA7.3.2.c  Complete a task following multi-step directions.

[A7.3.3  Reciprocal Communication: Students will develop, apply, and
adapt reciprocal communication skills.

[A73.3a  Apply appropriate social etiquette and practice social protocols when
communicating.

LA7.3.3b  Demonstrate awareness of and sensitivity to the appropriate use of words
(e.g., stereotypes, connotations, subtleties of language) in conversation.

LA7.3.3.c  Apply conversation strategies to recognize, consider, and explain new
information presented by others in relationship to one's own ideas.

LA7.3.3.d  Listen, ask probing questions, and interpret information being
communicated and consider its contribution to a topic, text, or issue under
study.

LA7.33e  Collaboratively converse with peers and adults on grade-appropriate topics

and texts, building on others' ideas to clearly and persuasively express one's
oown views while respecting diverse perspectives.

a2
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LA 76.4 Multiple Literacies: Students will apply
information fluency and practice digital citizenship.

TInformation Fluency: Students will evaluate, create, and
‘communicate information in a variety of media and formats (textual,
visual, and digital).

[A74.1a Locate, organize, analyze, evaluate, and synthesize information from print
and digital resources to generate and answer questions and create new
understandings.

LA7.4.1.b  Demonstrate ethical use of information and copyright guidelines by
‘appropriately quoting or paraphrasing from a text and citing the source
using available resources (e.g., online citation tools, publication guidelines).

LA7.4.1.c  Use or decipher multiple formats of print and digital text (e.g., cursive,
manuscript, font, graphics, symbols).

[A7.42 Students will practice the norms of appropriate
and responsible technology use.

[A7.4.2a  Practice safe and ethical behaviors when communicating and interacting with
others digitally (e.g., safe information to share, appropriate language use,
utilize appropriate sites and materials, respect diverse perspectives).

LA7.42b  Use appropriate digital tools (e.g., social media, online collaborative tools,

apps) to communicate with others for conveying information, gathering
opinions, and solving problems.
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Grade 8

LA 8.1 Reading: Students will learn and apply reading
skills and strategies to comprehend text.

[A8.1.1

Concepts of Print: Students will demonstrate knowledge of the
concepts of print.

Mastered in Grade 1 and blended with other skills at this grade level.

LA8.1.2

Phonological Awareness: Students will demonstrate phonological
awareness through oral activities.

Mastered in Grade 1 and blended with other skills at this grade level.

LA8.1.3

Word Analysis: Students will use knowledge of phonetic and structural
analysis to read and write grade-level text across all disciplines.

AB13a

Know and apply phonetic and structural analysis (e.g., Greek and Latin roots
and affixes, multi-syllable words) when reading, writing, and spelling grade-
level text.

[A8.1.4

Fluency: Students will read a variety of grade-level print/digital texts
fluently with accuracy, appropriate pace, phrasing, and expression to
support comprehension.

ABl4a

Use reading strategies to persevere through text of increasing length and/or
complexity.

L[A8.15

Vocabulary: Students will build and use conversational, academic, and
content-specific grade-level vocabulary.

[AB15a

LAB.L5b

LAB.1L5.c

LA8.1.5.d

LAB.L5.e

"Apply knowledge of Greek, Latin, and Anglo-Saxon roots, prefixes, and suffixes
to understand complex words, including words across content areas.

Select and apply knowledge of context clues (e.g., word, phrase, sentence,
and paragraph clues) and text features to determine meaning of unknown
words.

Acquire new academic and content-specific grade-level vocabulary, relate to
prior knowledge, and apply in new situations.

Analyze and use semantic relationships (€.g., multiple meanings, synonyms,
antonyms, figurative language, connotations, subtle distinctions) to determine
the meaning of words, aid in comprehension, and improve writing.

Verify meaning and pronunciation of words or phrases using reference
materials.

LA8.1.6

Comprehension: Students will construct meaning by applying prior
knowledge, using text information, and monitoring comprehension
while reading increasingly complex grade-level literary and
informational text.

AB16a

LAB.L6D

LAB.1L6.C

LA8.1.6.d

‘Analyze the meaning, reliability, and validity of text considering author's
purpose and perspective.

Analyze and explain the relationships between elements of literary text (e.
character development, setting, plot, conflict, point of view, inferred and
recurring themes).

Analyze the author’s use of literary devices (e.g. ., metaphor,
personification, idiom, oxymoron, hyperbole, alliteration, onomatopoeia,
analogy, tone, mood).

Summarize, analyze and synthesize the development of a common theme
between two literary text and/or media.
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LA8.1.6.e Summarize, analyze, and synthesize the connection between the main ideas of
two informational texts and/or media.

LA8.1.6.f Analyze and evaluate information from print and digital text features to
support comprehension.

LA8.1.6.g Cite speific textual evidence to analyze and make inferences based on the
characteristics of a variety of literary and informational texts.

LA8.1.6.h Analyze the social, historical, cultural, and biographical influences in a variety
of texts, citing textual evidence from literary and informational text to develop
a national and international multicultural perspective.

LA8.1.6. Construct and/or answer literal, inferential, critical, and interpretive questions
and support answers with explicit evidence from the text or additional sources.

LA8.1.6.] Apply knowledge of organizational pattems to comprehend informational text
(e.g., sequence/chronological, description, spatial, cause and effect,
compare/contrast, fact/opinion, proposition/support).

LA8.1.6k Select text for a particular purpose (e.g., answer a question, solve problems,
enjoy, form an opinion, understand a specific viewpoint, predict outcomes,
discover models for own writing, accomplish a task), citing evidence to support
analysis, reflection, or research.

LA8.1.61  Build background knowledge and activate prior knowledge to clarify text,
deepen understanding, and make connections while reading complex text.

LA8.1.6.m Self-monitor comprehension and independently apply appropriate strategies to
understand text.

LA8.1.6.n  Make and confirm/modify inferences with text evidence while previewing and
reading literary, informational, digital text, and/or media.

LA8.1.6.0 Demonstrate an understanding of complex text using textual evidence via
multiple mediums (e.g., writing, artistic representation, video, other media).

LA8.1.6.p Analyze the extent to which a filmed or live production of a story, drama, or
poem resembles or differs from the text or script.
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LA 8.2 Writing: Students will learn and apply writing
skills and strategies to communicate.

LA8.2.1

Writing Process: Students will apply the writing process to plan,
draft, revise, edit, and publish writing using correct spelling,
grammar, punctuation, and other conventions of standard English
appropriate for grade-ievel.

AB21la

LAB.2.1b

LAB.2.1.c

A8.2.1.d

LAB2.1e

LA8.2.1f
LA8.2.1.9

LAB2.1h

LAB2.Li

LA8.2.1]

Use prewriting activities and inquiry tools to recursively generate ideas,
organize information, guide writing, answer questions, and synthesize
information.

Generate a draft that conveys complex ideas through analysis and use of
organizational pattems that are suited to the purpose and intended audience
and includes a strong thesis, body, conclusion, and appropriate transitions
linked to the purpose of the composition.

Gather and use relevant information and evidence from multiple
authoritative print and/or digital sources including primary and secondary
sources to support claims or theses.

Compose paragraphs with grammatically correct simple, compound, and
complex sentences of varying length and complexity.

Revise to improve and clarify writing through self-monitoring strategies and
feedback from others.

Provide oral, written, and/or digital descriptive feedback to other writers.

Adjust writing processes to persevere in short and long-term writing tasks of
increasing length and complexity.

Proofread and edit writing recursively for format and conventions of
standard English (e.g., spelling, capitalization, grammar, punctuation,
syntax, semantics).

Display academic honesty and integrity by avoiding plagiarism and/or
overreliance on any one source and by following a standard format for
citation.

Publish a legible document using a variety of media, and apply formatting
techniques to enhance the readability and impact of the document (e.g.,
fonts, spacing, design, images, citations).

LA8.2.2

Writing Modes: Student will write in multiple modes for a variety of
purposes and audiences across disciplines.

AB22a

LAB.2.2b

LAB.2.2.c

‘Communicate information and ideas effectively in analytic, descriptive,
informative, narrative, poetic, persuasive, and reflective modes to multiple
audiences using a variety of media and formats.

Provide evidence from literary or informational text to support analysis,
reflection, and research.

Conduct and publish both short and sustained research projects to answer
questions or solve problems using multiple primary and/or secondary
sources to support theses
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LA8.2.2.d

LAB2.2e

Use precise word choice and domain-specific vocabulary to write in a variety
of modes.

Analyze various mentor texts and/or exemplars in order to create a similar
piece.

LA 8.2 Speaking and Listening: Students will develop
and apply speaking and listening skills and strategies

to communicate for a variety of purposes.

Speaking: Students will develop, apply, and refine speaking skills
and strategies to communicate key ideas in a variety of situations.

LA83.1a  Communicate ideas and information in a clear and concise manner suited to
the purpose, setting, and audience (formal voice or informal voice), using
‘appropriate word choice, grammar, and sentence structure.

LA83.1.b  Demonstrate and adjust speaking techniques (e.g., appropriate eye contact,
pacing, nonverbal cues, word choice) for a variety of purposes and
situations, induding interpreting text.

LA83.1.c  Select and utilize appropriate visual and/or digital tools to enhance
understanding for specific audiences.

LA83.1.d  Convey a perspective with clear reasoning and valid evidence.

LA83.1e  Ask pertinent questions to acquire or confirm information.

LA83.Lf  Address altemnative or opposing perspectives when appropriate to the mode
of speaking.

[A8.3.2 Listening: Students will develop and demonstrate active listening
skills across a variety of situations.

[A83.2a  Utilize active and attentive listening SKills (.g., €ye contact, nonverbal cues,
taking notes, summarizing, questioning) for multiple situations and
modalities.

LA8.3.2b  Analyze the purpose of information presented in diverse media and formats,
evalualz its motives (e.g., social, commercial, political), and determine its
cred

LA8.3.2.c mnplae a task following complex multi-step directions.

L[A8.3.3  Reciprocal Communication: Students will develop, apply, and
adapt reciprocal communication skills.

[A83.3a  Apply appropriate social etiquette and practice social protocols when
communicating.

LA83.3b  Demonstrate awareness of and sensitivity to the appropriate use of words
(e.g., stereotypes, connotations, subtleties of language) in conversation.

LA83.3.c  Apply conversation strategies to recognize, consider, and explain new
information presented by others in relationship to one's own ideas.

LA8.3.3.d  Listen, ask probing questions, and interpret information being
communicated and consider its contribution to a topic, text, or issue under
study.

LA83.3e  Collaboratively converse with peers and adults on grade-appropriate topics

and texts, building on others' ideas to clearly and persuasively express one's
oown views while respecting diverse perspectives.
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LA 8.4 Multiple Literacies: Students will apply
information fluency and practice digital citizenship.

TInformation Fluency: Students will evaluate, create, and
‘communicate information in a variety of media and formats (textual,
visual, and digital).

AB4la

LAB4.1b

LAB.4.1.c

Locate, organize, analyze, evaluate, and synthesize information from print
and digital resources to generate and answer questions and create new
understandings.

Demonstrate ethical use of information and copyright guidelines by
‘appropriately quoting or paraphrasing from a text and citing the source
using available resources (e.g., online citation tools, publication guidelines).

Use or decipher multiple formats of print and digital text (e.g., cursive,
manuscript, font, graphics, symbols).

LA8.4.2

Digital Citizenship: Students will practice the norms of appropriate
and responsible technology use.

AB42a

LAB4.2b

Practice safe and ethical behaviors when communicating and interacting with
others digitally (e.g., safe information to share, appropriate language use,
utilize appropriate sites and materials, respect diverse perspectives).

Use appropriate digital tools (e.g., social media, online collaborative tools,

apps) to communicate with others for conveying information, gathering
opinions, and solving problems.
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Grades 9-10

LA 10.1 Reading: Students will learn and apply reading
skills and strategies to comprehend text.

[A10.1.1 Concepts of Print: Students will demonstrate knowledge of the
concepts of print.

Mastered in Grade 1 and blended with other skills at this grade level.

LA10.1.2 Phonological Awareness: Students will demonstrate phonological
awareness through oral activities.

Mastered in Grade 1 and blended with other skills at this grade level.

LA 10.1.3 Word Analysis: Students will use phonetic analysis to read and write
grade-level text.

[A10.1.3.a  Know and apply phonetic and structural analysis (e.g., Greek and Latin roots

and affixes, multisyllabic words) when reading, writing, and spelling grade-
level text.

[A10.1.4 Fluency: Students will develop accuracy, phrasing, and expression
while reading a variety of arade-level print/digital text to support
comprehension.

[A10.1.4.a Adjust reading strategies to persevere through text of increasing length
and/or complexity.

[A10.1.5 Vocabulary: Students will build and use conversational, academic,
and content-specific grade-level vocabulary.

TA10.1.5.a  Apply word analysis strategies to determine the meaning of unknown and
multiple-meaning words across content areas to aid in comprehension and
improve writing.

LA10.1.5.b  Skills blended with 10.1.5.a at this level.

LA10.1.5.c  Acquire new academic and content-specific grade-level vocabulary, relate to
prior knowledge, and apply in new situations.

LA10.1.5.d  Use semantic relationships (e.g., figurative language, connotations, technical
and multiple-meaning words) to analyze the impact of specific word choices
on meaning and tone, aid in comprehension, and improve writing.

LA10.1.5.  Verify meaning and pronunciation of words or phrases using print and/or
digital reference materials when appropriate.

LA 10.1.6 Comprehension: Students will construct meaning by using prior
knowledge and text information while reading grade-level literary and
informational text.

[A10.1.6.a Evaluate the meaning, reliability, and validity of text considering author’s
purpose, perspective, and contextual influences.

LA10.1.6.b Analyze and evaluate the relationships between elements of literary text
(e.g., characterization, setting, plot development, internal and external
conflict, inferred and recurring themes, point of view, tone, mood).

LA10.1.6.c Analyze the function and critique the effects of the author's use of literary
devices (e.g., simile, metaphor, personification, idiom, oxymoron, hyperbole,
alliteration, onomatopoeia, analogy, dialect, tone, mood).

LA10.1.6.d Summarize, analyze, and synthesize the themes and main ideas between a
literary and informational work (print, digital, and/or other media).

LA10.1.6.e  Skills blended with 10.1.6.d at this level.

LA10.1.6f Interpret and evaluate information from print and digital text features to

a9
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LA10.1.6.

LA10.1.6.h
LA10.1.6.0

LA10.1.6]

LA10.1.6.k

LA10.1.6.]

LA10.1.6.m

LA10.1.6.n

LA10.1.6.0

LA10.1.6.p

support comprehension.

Cite specific textual evidence to analyze and evaluate the effects of historical,
cultural, biographical, and political influences of literary and informational text
written by culturally diverse authors, to develop a regional, national, and
international multicultural perspective.

Skills blended with 10.1.6.q at this level.

Construct and/or answer literal, inferential, critical, and interpretive
questions, analyzing and synthesizing evidence from the text and additional
sources to support answers.

Apply knowledge of organizational pattems to comprehend informational text
(e.g., sequence, description, cause and effect, compare/contrast,
fact/opinion, proposition/support, concept definition, question/answer).
Select text for a particular purpose (e.g., answer a question, solve problems,
enjoy, form an opinion, understand a specific viewpoint, predict outcomes,
discover models for own writing, accomplish a task), citing evidence to
support analysis, reflection, or research.

Build background knowledge and activate prior knowledge to clarify text,
deepen understanding, and make connections while reading complex text.
‘Self-monitor comprehension and independently apply appropriate strategies
to understand complex text.

Formulate and justify inferences with text evidence while previewing, reading,
and analyzing literary and informational text in various formats.

Demonstrate an understanding of complex text by using textual evidence to
support analysis, reflection, and research via multiple mediums (e.g., writing,
artistic representation, video, other media).
Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or
live production of a play or recorded novel or poetry), evaluating how each
version interprets the source text.
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: Students will learn and apply writing
skills and strategies to communicate.

LA10.2.1

Writing Process: Students will apply the writing process to plan,
draft, revise, edit, and publish writing using correct spelling,
grammar, punctuation, and other conventions of standard English
appropriate for grade-level.

Al0.2.1a

LA10.2.1b

LA10.2.1c

LA10.2.1.d
LA10.2.1e

LA10.2.1f
LA102.19

LA10.2.1h

LA10.2.1.0

LA10.2.1]

Use multiple writing strategies recursively to investigate and generate ideas,
organize information, guide writing, answer questions, and synthesize
information.

Generate a draft that conveys complex ideas and critical thinking through
analysis, reflection, and use of effective organizational patterns that are
appropriate to the purpose and intended audience.

Gather and use relevant information and evidence from multiple
authoritative print and/or digital sources including primary and secondary
sources to support claims or theses.

Apply standard rules of grammar and paragraph formation, including parallel
structure and subordination.

Revise to improve and clarify writing through self-monitoring strategies and
feedback from others.

Provide oral, written, and/or digital descriptive feedback to other writers.

Adjust writing processes to persevere in short and long-term writing tasks of
increasing length and complexity.

Proofread and edit writing recursively for format and conventions of
standard English (e.g., spelling, capitalization, grammar, punctuation,
syntax, semantics).

Display academic honesty and integrity by avoiding plagiarism and/or
overreliance on any one source and by following a standard format for
citation.

Publish a legible document using a variety of media, and apply various
formatting techniques to enhance the readability and impact of the
document (e.g., fonts, spacing, design, images, style conventions, citations,
and manuscript requirements).

LA10.2.2

Writing Modes: Student will write in multiple modes for a variety of
purposes and audiences across disciplines.

Al022a

LA10.2.2b

LA10.2.2.C

LA10.2.2.d

1A10.2.2.3

‘Communicate information and ideas effectively in analytic, descriptive,
informative, narrative, poetic, persuasive, and reflective modes to multiple
audiences using a variety of media and formats.

Provide evidence from literary or informational text to support analysis,
reflection, and research.

Conduct and publish both short and sustained research projects to answer
questions or solve problems using multiple primary and/or secondary
sources to support theses.

Use precise word choice and domain-specific vocabulary to write in a variety
of modes.

Analyze various mentor texts and/or exemplars in order to create a similar
piece.

51

Approved by the Nebraska State Board of Education 9/5/14.





image225.png
LA 10.2 Speaking and Listening: Students will develop
and apply speaking and listening skills and strategies
to communicate for a variety of purposes.

[A10.3.1 Speaking: Students will develop, apply, and refine speaking skills
and strategies to communicate key ideas in a variety of situations.

[A10.31.a Communicate ideas and information in a clear and concise manner suited to
the purpose, setting, and audience (formal voice or informal voice), using
‘appropriate word choice, grammar, and sentence structure.

LA10.3.1b  Demonstrate and adjust speaking techniques (e.g. appropriate eye contact,
pacing, nonverbal cues, word choice, intonation) for a variety of purposes
and situations, including interpreting text.

LA10.3.1.c  Select and utilize appropriate visual and/or digital tools to enhance
understanding for specific audiences.

LA10.3.1.d  Convey a perspective with clear reasoning and valid evidence.

LA10.3.1.e  Ask pertinent questions to acquire or confirm information.

LA10.3.1f  Anticipate and address altemative or opposing perspectives when
‘appropriate to the mode of speaking.

LA 10.3.2 Listening: Students will develop and demonstrate active listening
skills across a variety of situations.

LA10.3.2.a  Select and utilize active and attentive listening skills (e.g., eye contact,
nonverbal cues, questioning, summarizing) for multiple situations and
modalities (e.g., small/large group, presentation, one-to-one, digital).

LA10.3.2b  Analyze the purpose of information presented in diverse media and formats,
evaluate its motives (e.g., social, commercial, political), and determine its
credibilty.

LA10.3.2.c  Complete a task following complex multi-step directions.

[A10.3.3 Reciprocal Communication: Students will develop, apply, and
adapt reciprocal communication skills.

LA10.33.a Integrate professional etiquette and social protocols when communicating.

LA10.3.3b  Demonstrate awareness of and sensitivity to the appropriate use of words
(e.g., stereotypes, connotations, subtleties of language) in conversation.

LA10.3.3.c  Apply conversation strategies to recognize, consider, and evaluate new
information presented by others in relationship to one's own ideas.

LA10.3.3.d  Listen, ask probing questions, and consider information to generate new
ideas and challenge assumptions to a topic, text, or issue under study.

LA10.33.e  Collaboratively converse with peers and adults on grade-appropriate topics

and texts, building on others' ideas to clearly and persuasively express one's

respecting diverse perspectives.

52

Approved by the Nebraska State Board of Education 9/5/14.





image226.png
LA 10.4 Multiple Literacies: Students will apply
information fluency and practice digital citizenshi

TInformation Fluency: Students will evaluate, create, and
‘communicate information in a variety of media and formats (textual,
visual, and digital).

Locate, organize, analyze, evaluate, and synthesize information from print
and digital resources to create new understandings and defend conclusions.

LA 10.

appropriately quoting or paraphrasing from a text and citing the source
using available resources (e.g., online citation tools, publication guidelines).

Use or decipher multiple formats of print and digital text (e.g., cursive,
manuscript, font, graphics, symbols).

[A10.4.2 Digital Citizenship: Students will practice the norms of appropriate
and responsible technology use.

LA10.4.2.a Practice safe and ethical behaviors when communicating and interacting with
others digitally (e.g., safe information to share, appropriate language use,
utilize appropriate sites and materials, respect diverse perspectives).

LA10.4.2b  Use appropriate digital tools (e.g., social media, online collaborative tools,

apps) to communicate with others for conveying information, gathering
opinions, and solving problems.
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Grades 11-12

LA 12.1 Reading: Students will learn and apply reading
skills and strategies to comprehend text.

[A12.1.1 Concepts of Print: Students will demonstrate knowledge of the
concepts of print.

Mastered in Grade 1 and blended with other skills at this grade level.

LA12.1.2 Phonological Awareness: Students will demonstrate phonological
awareness through oral activities.

Mastered in Grade 1 and blended with other skills at this grade level.

LA12.1.3  Word Analysis: Students will use phonetic analysis to read and write
grade-level text.

[A12.1.3.a Know and apply phonetic and structural analysis (e.g., Greek and Latin roots

and affixes, multisyllabic words) when reading, writing, and spelling grade-
level text.

[A12.1.4 Fluency: Students will develop accuracy, phrasing, and expression

while reading a variety of grade-level print/digital text to support
comprehension.

[A121.4.a Adjust reading strategies to persevere through text of increasing length
and/or complexity.

[A12.1.5 Vocabulary: Students will build and use conversational, academic,
and content-specific grade-level vocabulary.

TA1215.a Apply word analysis strategies to determine the meaning of unknown and
multiple-meaning words across content areas to aid in comprehension and
improve writing.

LA12.1.5.b  Skills blended with 10.1.5.a at this level.

LA12.1.5.c  Acquire new academic and content-specific grade-level vocabulary, relate to
prior knowledge, and apply in new situations.

LA12.1.5.d  Use semantic relationships (e.g., figurative language, connotations, technical
and multiple-meaning words, and key terms or phrases) to analyze the
impact of specific word choices on meaning and tone, aid in comprehension,
and improve writing.

LA12.1.5.e Verify meaning and pronunciation of words or phrases using print and/or
digital reference materials when appropriate.

LA12.1.6 Comprehension: Students will construct meaning by using prior
knowledge and text information while reading grade-level literary and
informational text.

LA12.16.a Evaluate the meaning, reliability, and validity of text considering author’s
purpose, perspective, rhetorical style, and contextual influences.

LA12.1.6b Analyze and evaluate literary text (e.g., characterization, setting, plot
development, internal and external conflict, inferred and recurring themes,
point of view, tone, mood).

LA12.1.6.c Analyze the function and critique the effects of the author's use of literary
devices (e.g., allusion, symbolism, metaphor, personification, epiphany,
oxymoron, dialect, tone, mood).

LA12.1.6.d Summarize, analyze, and synthesize the themes and main ideas between
multiple literary and informational works (print, digital, and/or other media).

LA12.1.6.e Skills blended with 12.1.6.d at this level.
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LA12.16.f

LA12.1.6]

LA12

LA12.16.

LA12

m
LA121.6.0

LA12.1.6.0

LA12.1.6.p

Interpret and evaluate information from print and digital text features to
support comprehension.

Cite specific textual evidence to analyze and evaluate the effects of historical,
cultural, biographical, and political influences of literary and informational text
witten by culturally diverse authors, to develop a regional, national, and
international multicultural perspective.

Skills blended with 12.1.6.q at this level.

Construct and/or answer literal, inferential, critical, and interpretive
questions, analyzing and synthesizing evidence from the text and additional
sources to support answers.

Apply knowledge of organizational pattems to comprehend informational text
(e.g., sequence, description, cause and effect, compare/contrast,
fact/opinion, proposition/support, concept definition, question/answer).
Select text for a particular purpose (e.g., answer a question, solve problems,
enjoy, form an opinion, understand a specific viewpoint, predict outcomes,
discover models for own writing, accomplish a task), citing evidence to
support analysis, reflection, or research.

Build background knowledge and activate prior knowledge to clarify text,
deepen understanding, and make connections while reading complex text.
‘Self-monitor comprehension and independently apply appropriate strategies
to understand complex text.

Formulate and justify inferences with text evidence while previewing, reading,
and analyzing literary and informational text in various formats.

Demonstrate an understanding of complex text by using textual evidence to
support analysis, reflection, and research via multiple mediums (e.g., writing,
artistic representation, video, other media).

Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or
live production of a play or recorded novel or poetry), evaluating how each
version interprets the source text.
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Students will learn and apply writing
skills and strategies to communicate.

LA12.2.1

Writing Process: Students will apply the writing process to plan,
draft, revise, edit, and publish writing using correct spelling,
grammar, punctuation, and other conventions of standard English
appropriate for grade-ievel.

Al221a

LA122.1b

LA122.1c

LA122.1d

LA122.1e

LA122.1f
lA122.19

LA122.1h

LA12.2.1

LA122.1]

Use multiple writing strategies recursively to investigate and generate ideas,
organize information, guide writing, answer questions, and synthesize
information.

Generate a draft that interprets complex ideas, raises relevant questions,
solves problems, or evaluates ideas through synthesis, analysis, reflection,
and use of effective organizational patterns that are appropriate to the
purpose and intended audience.

Gather and use relevant information and evidence from multiple
authoritative print and/or digital sources including primary and secondary
sources to support claims or theses.

Apply standard rules of grammar and paragraph formation, including parallel
structure and subordination.

Revise to improve and clarify writing through self-monitoring strategies and
feedback from others.

Provide oral, written, and/or digital descriptive feedback to other writers.

Adjust writing processes to persevere in short and long-term writing tasks of
increasing length and complexity.

Proofread and edit writing recursively for format and conventions of
standard English (e.g., spelling, capitalization, grammar, punctuation,
syntax, semantics).

Display academic honesty and integrity by avoiding plagiarism and/or
overreliance on any one source and by following a standard format for
citation.

Publish a legible document using a variety of media, and apply various
formatting techniques to enhance the readability and impact of the
document (e.g., fonts, spacing, design, images, style conventions, citations,
and manuscript requirements).

[A12.2.2

Writing Modes: Student will write in multiple modes for a variety of
purposes and audiences across disciplines.

A1222a

LA1222b

‘Communicate information and ideas effectively in analytic, descriptive,
informative, narrative, poetic, persuasive, and reflective modes to muitiple
audiences using a variety of media and formats.

Provide evidence from literary or informational text to support analysis,
reflection, and research.
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LA12.2.2.c  Conduct and publish both short and sustained research projects to answer
questions or solve problems using multiple primary and/or secondary
sources to support theses.

LA12.2.2.d  Use precise word choice and domain-specific vocabulary to write in a variety

of modes.

LA12.2.2.e  Analyze various mentor texts and/or exemplars in order to create a similar
piece.
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LA 12.2 Speaking and Listening: Students will develop
and apply speaking and listening skills and strategies
to communicate for a variety of purposes.

LA12.3.1

Speaking: Students will develop, apply, and refine speaking skills
and strategies to communicate key ideas in a variety of situations.

A1231a

LA123.1b

LA12

‘Communicate ideas and information in a clear and concise manner suited to
the purpose, setting, and audience (formal voice or informal voice), using
appropriate word choice, grammar, and sentence structure.

Demonstrate and adjust speaking techniques (e.g., appropriate eye contact,
pacing, nonverbal cues, word choice, intonation) for a variety of purposes
and situations, including interpreting text.

Make strategic use of appropriate visual and/or digital tools to enhance
understanding of findings, reasoning, and evidence for specific audiences.

LA12.3.1.d  Convey a perspective with clear reasoning and valid evidence.

LA1231.e  Ask pertinent questions to acquire or confirm information.

LA12.3.1f  Anticipate and address altemative or opposing perspectives when
‘appropriate to the mode of speaking.

LA 12.3.2 Listening: Students will develop and demonstrate active listening
skills across a variety of situations.

LA1232.a Select and utilize active and attentive listening skills (e.g., eye contact,
nonverbal cues, questioning, summarizing) for multiple situations and
modalities (e.g., small/large group, presentation, one-to-one, digital).

LA12.3.2b  Analyze the purpose of information presented in diverse media and formats,
evaluate its motives (e.g., social, commercial, political), and determine its
credibilty.

LA1232.c  Complete a task following complex multi-step directions.

[A12.3.3 Reciprocal Communication: Students will develop, apply, and

adapt reciprocal communication skills.

LA1233.c

LA12.3.3.d

LA1233e

Tntegrate professional etiquette and social protocols when communicating.

Demonstrate awareness of and sensitivity to the appropriate use of words
(e.g., stereotypes, connotations, subtleties of language) in conversation.

Apply conversation strategies to recognize, consider, and justify new
information presented by others in relationship to one's own ideas.

Listen, ask probing questions, and consider information to generate new
ideas and challenge assumptions to a topic, text, or issue under study.

Collaboratively converse with peers and adults on grade-appropriate topics
and texts, building on others' ideas to clearly and persuasively express one's
oown views while respecting diverse perspectives.
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LA 12.4 Multiple Literacies: Students will apply
information fluency and practice digital citizenship.

TInformation Fluency: Students will evaluate, create, and
‘communicate information in a variety of media and formats (textual,
visual, and digital).

[A1zala Locate, organize, analyze, evaluate, and synthesize information from print
and digital resources to create new understandings and defend conclusions.

LA12.4.1b  Demonstrate ethical use of information and copyright guidelines by
‘appropriately quoting or paraphrasing from a text and citing the source
using available resources (e.g., online citation tools, publication guidelines).

LA124.1.c  Use or decipher multiple formats of print and digital text (e.g., cursive,
manuscript, font, graphics, symbols).

[A12.4.2 Digital Citizenship: Students will practice the norms of appropriate
and responsible technology use.

LA12.4.2.a Practice safe and ethical behaviors when communicating and interacting with
others digitally (e.g., safe information to share, appropriate language use,
utilize appropriate sites and materials, respect diverse perspectives).

LA12.4.2b  Use appropriate digital tools (e.g., social media, online collaborative tools,

apps) to communicate with others for conveying information, gathering
opinions, and solving problems.
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Introduction to the Nebraska Standards Algnment Study
‘The Nebraska State Board of Education's number one goa i t, ‘Improve achievementoutcomes forall students". One way o do this i o ensure thatal
‘Nebraska students graduate from high school being flly prepared for college and career. To accomplish this it is imperative that Nebraska hs rigorous
K12 academie standards in place that prepare students fo the demands of college and career. In additon,State Statutesection 79.760.01 requires that
‘academic content standards be reviewed every five years. It s now time t begin looking a Nebraska's language rts and mathematics standards which
svere adopted in 2005, Since the developmentof the Nebraska Standards, he National Governor's Association and the Counclof ChiefStae School

Offcers released asetof Common Core StateStandards i language art and mathematics. These standards have been adopted by a majority ofthe

The Executive Summary - This repore highlightsthe key points in the anguage arts secton ofthescudy. It lso gives specific
information foreach grade level. The report notes the degree of match that xists; strong partalor wek. Where a partal match is
identified the nature ofthe difference  defined; specificity,scope, emphasis phrasing. These results are exemplified n a series of
‘harts ollowed by 2 brief nareative explaining th diferences. Note: The Nebraska standards and the Common Core State Sandards
‘v organized differenty, resultingin a high number of parcial matches (e, it may take tree Common Core Standards to exemplify
whatis lsted n one Nebraska standard o vice versa). The o sets ofstandards, when compared in their entirey, show scrong
alignment.

The MCREL Alignment Studs  The results ofthe study ave shownin two different ways: Nebraska standards as the anchor showing
‘hovwthe Common Core Standards compare; Common Core Standards s the anchor showing how Nebraska standards compare. The
comparisons are dons atthe “example indicatorlevel”leve of specificiy in the Nebraska Standards. Again. because the two 5ets of
standards are organized diffrently, he resuls vl diffe between the tvo.

Nebraska conteacted with MeREL (Mid-Continent Research for Education and Lesrning) to do this study. McREL has conducted previous validation
tudies on Nebraska's Langnage arts, mathematics and social studies standards. Their work has aways been of the highest caliber. MeREL provided
national experts in the speciic content areas or this work. They have conductedsimlar studis fo several other states including North Dakota and
Wyoming.

Comparizon of the Common Core State Standards fo English Langusge Art and Nebraska's Engish Language Ats Standards

‘The Common Core State Standards for Englsh Language Ares (CCSS-ELA) are strongly aligned t the Nebraska English Language Arcs Standards
(NELAS) inthe general concepts nd content necessary for studentsto b college and career ready by the end of their K12 schooling experience.

‘While bothsetsof standands outlne the skl and content that shovld be mastered n reading writing and orsl communications spesking listening.
‘and reciprocal communication), the way the standards are organized differs from the CCSS-ELA to the NELAS. For example, the CCSS-ELA has a secton
‘entitled ‘Tanguage” that contains standards that address grammar, speling punceuation, ecc. The NELAS have incorporated these concepts o thei
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three primarystrands- reading writing spesking listening. The NELAS have a separate secton. Multiple Literacies,which specifially addressesthe
skills knowledge, and implications of communication oral and written) in the digial age. The CCSS-ELA has ntegrated these kinds ofdeas intoall of
heir various sections, rather than creatng a stand-slone secton.

The chief differences between the two sets of standards can b categorized i three ways:

Organization/Placement of concepts o content

Specicity
* Emphasis onspecifc genres of writing

‘The overall alignment ofthe two sets o standards is comparable wih only three percent ofthe CCSS- ELA not being addressed by comparable Nebraska
‘Standands (Figure 1), and ten percent o the Nebraska Standards not addressed i the Common Core (Figure 2). The gretest differences betweenthe.
standards being Nebraskas emphasis on specifc eading strategies, handwriting skil, and theskils and knowledge necessary for ffective and
‘appropriate digital communication.

CCSS Addressed by NE Standards  CCSS Addressed by NE Standards

Figure 1 Figure2

Finally, he NELAS themselves do not include similar supplemental materials included i the CCSS-ELA including the explanation and exemplars for text
‘complesity and writng, These supplemental materials re generaly included within a local curiculum, and are oftn dictated by local school boards of |
‘educarion and district curriculum staf speciaists and directors.




image236.png
Nebraska English Language Ars Standards compared to Common Core StateStandards

Kindergarten Overview

A fewtopics n the Nebraska Standards for Language Artsare not also addressed by the Common Care ELALiteracy Standards The topics not found
he Common Core are related o understanding the purpose of print segmenting spoken sentences, imitatig language patterns, lstening (o completea
cask.and.a few skillsrelared to multipl iteracies. Likewise, afew topicsinthe Nebraska standards are minimally addressed by the Common Core.
standards, receiving a weak alignment racing. In many cases, weak alignments are due tosignificant diferences in emphasi n the desciptions of
reading and writng srategies. In oher cases, alignments rated s weak also have 2 differencein thescope; meaning,the Common Core standards
include some,but notallofthe content found in the Nebraska indicator. Many Nebraska indicators are fully addressed in Common Core and were rated.
strons, In partcular,Nebraska indicators that ddress early reading and decoding skillswere ully addressedin the Common Core. Many alignments
vere ated as partal and many of these parcal alignments are due todifferences in emphasis and phrasing some others are due to diffeencesin
specificiy. I regards torigor, the Nebraska standards were found to require some expectations at an earliergrade lovelthan the Common Core
tandards and the Common Core standards sometimes specify that students receive prompting and support t accomplih the described skl while the
‘Nebraska standards do not. I o cases were the Comon Core standards found tbe more igorous than the Nebraska standands.

Ofthe 60 rated indicatorsin the Nebraska standards forkindergarcen, 53 are addessed and 7 are not addressed by the Common Core. O those
‘addressed. 23 are strong alignments, 24 are partial aignments, and 6 are weak aignments.

Grade 1 Overview

A fewtopics in the Nebraska Standards for Language Arcs are not also addressed by the Common Core ELALiteracy Standards. Similar to kindergarten,
he topics not found n the Common Core ar relaed to understanding the purpose of rin, segmenting sentences into words,repeating language
‘patterns when reading aloud, using oal information to completea task, and.a few kil related to multpleliteracies. A fow topics in the Nebraska.
Standards are minimally addressed by the Common Core standards,receving a weak alignment rating,In many cases, weak aignments are due to
differences n emphasis and differences in scope or specificiy. Some Nebraska indicators are ully addressed in Common Core and were rated s srong.
In parcicular,Nebraska indicatorsthat address early reading skl werefully addressedin the Common Core. Many alignments were rated as parial.and.
2 majority of these partial aligaments are due todifferences in emphasis nd phrasing; some others are due to differences in speciicity. n regards to
rigor, the Nebrasla standards were found torequire & few expectations ot an earir grade levl than the Common Core standards and the Comimon Core.
Inavery feuscases the Common Core standards were found o be more rigorous than the Nebraska standards becausethey require expectations.

2t an carlier grade level than the Nebraska standards.

Ofthe 74 rated indicatorsinthe Nebraska standards forgrade 1,66 are addressed and 8 are not addressed by the Common Core. Ofthose
‘addressed. 23 are strong alignments, 36 e partial alignmens, and 7 are weak alignments.
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Grade 2 Overview

‘Very few topics in the Nebraska Standards for Language Arts are not also addressed by the Common Core ELA-Literacy Standards. The topics not found.
in the Common Coreare related to making predictions, handwriting, modelsfor writing, discussing plagiarism, and afew skill related to multiple
lteracies. Afew topics in the Nebraska standars are minimally addressed by the Common Core standards, receiving a weak alignment rating. In many
‘cases, weal alignments are due to differences in emphasis,along with a ifference in scope or specificity A few Nebraska indicators are fully addressed
in Common Core and were rated asstrong, Halfof the alignments were rated as partial, and a majority of these partial alignments are due o differences
in emphasis and phrasing, For example, the Nebraska standards emphasize adapting writing for different purposes and audiences, while the Common
Core emphasizes writing within 3 major text types. A few other partial ligaments are due o differences in specificity and scope differences. Inregards to
rigor,the Nebraska standards were found to require a few expectations at an earlier grade level than the Common Core standards. In a very few cases the
‘Common Core standards were found to be more rigorous than the Nebraska standards because they require expectations at an earler grade level than
the Nebraska standards.

Ofthe 60 rated indicators in the Nebraska standards for grade 2,53 are addressed and 7 are not addressed by the Common Core. Of those:
‘addressed, 15 are strong aignments, 30 are partial alignments, and 8 are weak alignments.

Grade 3 Overview

‘Very few topics in the Nebraska Standards for Language Arts are not also addressed by the Common Core ELA-Literacy Standards. The topics not found.
inthe Common Coreare related to making predictions,cursive handwriting,models for writing, discussing plagiarism, and a few skillsrelated to
‘multipl lteracies. A few topics in the Nebraska standards are minimally addressed by the Common Core standards, receiving a weak alignment rating.
In most cases, weak alignments are due to significant differences in emphasis and phrasing, A few Nebraska ndicators are fully addressed in Common.
‘Core and were rated strong. A majority of the alignments were rated as partial, and a majority of these partial alignments are due to differencesin
‘emphasis and phrasing, For example, the Nebraska standards emphasize the writing process and making connections to personal experiences when
while the Common Core standards emphasize qualties of written products and making text-to-fext connections. A few other partial lignments
are dueto diferences in specificity and scope differences. In regards to igor,the Nebraska standards were found to require  few expectationsat an
‘carler grade level than the Common Core standands. In only one case was a Common Core standard found to be more rigorous than a Nebraska
indicator, I this case the Nebraska ndicator requires the same essential skl asthe Common Core, but at alower level o cogitve diffculty.

Ofthe 59 rated indicators in the Nebraska standards for grade 3, 51 are addressed and 8 are not addressed by the Common Core. Of those:
‘addressed,8 are strong alignments, 36 are partial alignments, and 7 are weak alignmens.

Grade 4 Overview

‘Very few topics i the Nebraska Standards for Language Arts are not also addressed by the Common Core ELA-Literacy Standards. The topics not found
inthe Common Coreare related to models for writing,sensitivity to the use of words, and a few sl elated to multiplelteracies. A few topics in the.
‘Nebraska standards are minimally addressed by the Common Core standards,receiving a weak alignment ating, In nearly al cases, weak alignments are
dueto significant differencesin emphasis and phrasing, and in some cases there i also a difference in scope or specficty. A few Nebraska
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indicators across reading, writing, and oral communication standards are fully addressed in Common Core and were rated strong. A majority of the
alignments were rated as partial, and a majority of these partial lignments e due to diferences in emphasis and phrasing, For example, the Nebraska
‘Standards emphasize readingstrategies, whil the Common Core standards emphasize comparison of multiple texts. An equal number of ndicators were
rated as partial alignment dueto differences in specificity 2 those rated as partial alignment due to ifferences in scope.In regards torigor, the
‘Nebraska standards require the same essentialsils s the Common Core, but with higher levels of cognitive diffculty in nly one case, and there are no
‘cases of a Common Core standards being more rigorous than Nebraska at this grade level.

Ofthe 56 rated indicators in the Nebraska standards for grade 4,50 are addressed and 6 are not addressed by the Common Core. Of those:
‘addressed, 11 are strong alignments, 31 are partial alignments, and 8 are weak alignments.

Grade 5 Overview

‘Very few topics in the Nebraska Standards for Language Artsare not also addressed by the Common Core ELA-Literacy Standards. The topics not found
inthe Common Coreare related to developing global multi-cultural perspective, models for writing, sensitivity to the use of words, and a few sl
related to multple literacies. A few topics in the Nebraska standards are minimally addressed by the Common Core standards, receivinga weak
alignment rating. In nearly all cases, weak alignments are dueto significant differences in emphasis and phrasing, and in some cases thereis lsoa
difference inscope. A few Nebraska indicators across reading, writing and oral communication standards are fully addressed in Common Core and were
rated strong, A majority ofthe alignments were rated as partia, and half of these partial alignments are due to differences in emphasis and phrasing, For
‘example, the Nebraska standards emphasize adapting writing for different purposes and audiences, while the Common Core emphasizes writing within
3 major text types. A similar mumber of ndicators were rated as partial alignment due to differences in specificity s those rated as partial aligament due
to differences n scope.In regards to rigor, thereis one case in which the Nebraska standards require the same essential skils s the Common Core, but
with higher levels of difficulty. There are 1o cases of a Common Core standards being more rigorous than Nebraska at this grade level.

Ofthe 55 rated indicators in the Nebraska standards for grade 5, 49 are addressed and 6 are not addressed by the Common Core. Of those:
‘addressed, 10 are strong alignments, 30 are partil alignments, and 9 are weak alignments

Grade 6 Overview

A fevwtopicsinthe Nebraska Standards for Language Arts are notalso addressed by the Common Core ELA-Literacy Standards. The topics not found in
‘the Common Core are related to developing  global multi-cultural perspective, models for writing, and a few skilsrelated to multipl iteracies. A few-
topicsinthe Nebraska standards are minimally addressed by the Common Core standards,receiving  weak alignment rating, For example,the
‘Nebraska indicators for reading fluency were rated as weals alignments because the Common Core does not address fluency in middle school grades,
‘and so related content within the Common Core has significant differences in emphasis and phrasing, A few Nebraska indicators across reading writing,
‘and oral communication standards are fully addressed in Common Core and were rated strong,In many of these cases of strong ratings,the Nebraska
indicators are more generally stated and subsume many specific standards n the Common Core. For example, Nebraska addresses grammar and usage in
‘amore general way than does the Common Core. A majority ofthe alignments were rated as partal, and a majority of these partial alignments are

‘due to differences n emphasis and phrasing A few indicators were rated as partil alignment because the Nebraska standards include speciicsnot.
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found n the Common Core.In regards to rigor, there are very few cases in which the Nebraska standards are more rigorous, and very few cases n
‘which the Common Core is more rigorous, based on the grade that skill arefirst introduced and relative cognitve difficulty.

Ofthe 53 rated indicators in the Nebraska standards for grade 6, 48 are addressed and 5 are not addressed by the Common Core. Of those:
‘addressed, 10 are strong alignments, 29 are partial alignments, and 9 are weak alignments

Grade 7 Overview

‘Very few topics in the Nebraska Standards for Language Artsare not also addressed by the Common Core ELA-Literacy Standards. The topics not found
inthe Common Coreare related to developing global multi-cultural perspective, models for writing, and sl related to multiple literacies. A few
topics inthe Nebraska standards are minimally addressed by the Common Core standards, receiving a weak alignment rating, For example,the Nebraska
indicators for reading fluency were rated as wealsalignments because the Common Core does not address fluency in middle school grades, and so related.
content within the Common Core has significant differences in emphasis and phrasing. A few Nebraska ndicators are fully addressed in Common Core
‘and were rated strong, For some strong rafings,the Nebraska indicators are more generally stated and subsume several specific standardsin the
‘Comumon Core. For example, Nebraska addresses the characteristics ofstudent writing in a more general way than does the Common Core. A majoriy of
the alignments were rated as partial, and a majoriy of hese partial alignments are due to differences in emphasis and phrasing An equal number of
indicators were rated as partialy ligned due o differences in specificty as those rated as partialy ligned due to differences n scope. Inregards to
rigor, there are very few cases in which the Nebraska standards are more rigorous, and there are no cases in which the Common Core is more rigorous,
‘based on the grade that skils are firt introduced.

Ofthe 51 rated indicators in the Nebraska standards for grade 7,47 are addressed and 4 are not addressed by the Common Core. Ofthose:
‘addressed, are strong alignments, 28 are partial alignments, and 10 are weak alignments.

Grade 8 Overview

A fevwtopicsinthe Nebraska Standards for Language Arts are not also addressed by the Common Core ELA-Literacy Standards. The topics not found in
the Common Core are related to oral readingthat reflcts the author's tone and style, developing global multi-cultural perspective, models for writing,
‘and skillrelated to multple lieracies, such 2s safe online behaviors. A few topicsnthe Nebraska standards are minimally addressed by the Common’
Core standards, receivinga weak alignment rating, For example, the Nebrasl indicators for reading fluency were rated as not addressed or weakly
aligned because the Common Core does not address fuency in middle school grades. A few Nebraska indicators e fully addressed in Common Core.
‘and were rated strong, For some strong ratings, the Nebraska indicators are more generally stated and subsume several specific standards in the-
‘Common Core. For example, Nebraska addresses the characteristicsof student writing in a more general way than does the Common Core. A majority of
the alignments were rated as partial, and a majority of these partial alignments are due to differences in emphasis and phrasing, An equal number of
indicators were rated as partialy aligned due to differences in specificity as those rated as partial alignment due to differences inscope. In regards o
rigor,there are very few cases i which the Nebraska standards are more rigorous, and there are no cases in which the Common Core is more igorous,
‘based on the grade that skils are irs ntroduced.

Ofthe 50 rated indicators in the Nebraska standards for grade 8, 45 are addressed and 5 are not addressed by the Common Core. Ofthose:
‘addressed,5 are strong alignments, 32 are partial lignments, and 8 are weak aligments.
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Grade 12 Overview

A fevwtopicsin the Nebraska Standards for Language Arts are not also addressed by the Common Core ELA-Literacy Standards. The topics not found in
the Common Core are related to oral reading that reflcts the author's tone and style, models for writing, and sl related to maltple iteracies. A few
topics inthe Nebraska standards are minimally addressed by the Common Core standards,receiving 2 weal alignment rating, Afew Nebraska
indicators are fully addressed n Common Core and were rafed strong, For some strong rafings, the Nebraska indicators are more generally stated and
‘subsume several specific standards n the Common Core. A majority of the alignments were rated as partialand a majorty of these partialalignments
‘are due to differencesin emphasis and phrasing, For example, the Nebraska standards emphasize adapting writing for different purposes and
‘audiences, while the Common Core emphasizes writing within 3 major text types and stresses argumentation within writing. A similar number of
indicators were rated as partialy ligned due to differences in specifiity as were rated as a partally aligned due to differences in scope. In regards to
rigor, there are very few cases in which the Nebraska or Common Core standards are more rigorous, based on the grade that skill are first introduced.

Ofthe 50 rated indicators in the Nebraska standards for grades 12,46 are addressed and 4 are not addressed by the Common Core. Of those
‘addressed, 6 are strong alignments, 32 are partial aligments, and 8 are wealk alignments.
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Common Core State Standards compared to Nebraska English Language Arts Standards

Kindergarten Overview

‘Only one topicin the Common Core ELA-Literacy Standards s not lso addressed by the Nebraska Standards for Langusge Arts. The topicot found in
the Nebraska standards relates to knowing that words are separated by spaces n print. Very few topic inthe Common Core are minimally addressed in
the Nebraska standards, receiving  weak alignment rating; In most cases, weak alignments are due to significant differences in emphasis n the
descriptions of reading and writing srategjes.

‘Some Common Core standards are flly addressed in Nebraska and were rated strong, The majority ofstrong alignments are related to reading skills.
‘Mostof the partal lignments are due to differences in specificity or emphasis and phrasing Nebraska emphasizes the writing process and making.
‘connections to personal experiences when reading, whil the Common Core emphasizes the qualities of written products and comparing texts. In other
‘cases, the Common Core standard is more specifc than the Nebraska indicator, and 5o it was unclear whether students must address the same details 25
‘specifedin the Common Core. For example,the Common Core standards are more specific bout the particular grammar skill students must acquire
and for what purposes they should write, In regards torigor, the Common Core standards were found fo require a few expectations at an earlier grade
level than the Nebraskastandards; however, the Nebraska standards were found to be more rigorousin  nearly equal number of nstances because the
‘Nebraska standards don't specify thatstudents receive prompting and support to accomplish the described sl while the Common Core does.

Ofthe 64 rated standards n the Common Core for kindergarten, 63 are addressed and only 1 i not addressed by the Nebraska Standards. Ofthose
‘addressed, 22 are strong alignments, 36 are partial alignments, and 5 are weak alignments.

Grade 1 Overview

‘Only one topicin the Common Core ELA-Literacy Standardsis not lso addressed by the Nebraska Standards for Language Arts. The topic ot found in
the Nebraska standards elates to reading grade-appropriate irregularly spelled words. Very few topic inthe Common Core are minimally addressed in
the Nebraska standards, receiving  weak alignment rating; In most cases, weak alignments are due to significant differences in emphasis inthe
descriptions of reading and writing srateges.

‘Some Common Core standands ae fully addressed n Nebraska and were rated strong,Strong alignments were found n boththe reading and writng
Strands. Mostof the partal ligaments are i o diffrences n specfcty or emphasis and phrasing Nebrasks emphasizesthe writing pocess and
‘making connections o personal experiences when reading while the Common Core emphsizes text comparisons nd the quliies of writen product.
In other case, the Common Core standard is more speciic han the Nebraska ndicator and 50 i s unclear whether students must address the same
detatls 25 specified n the Common Core,For exaumple,the Common Core standards are more specifcabout the particular grammarsklsstudents must
‘acquiveand for what purpases they should writ, I regrds to igor,the Comimon Core standards were found t requir very few expectations atan
‘earlergrade levelthan he Nebraska standands,and the Nebraska standands were found to be more rgorous i lighly more nstances de to
ifferences inthe grade that skalls ar irst introchuced and becase the Nebraska standards dont specty tht students receive prompting and support
0 3ccomplish the described kil whil the Common Core doss.

Ofthe 70 rated standards n the Common Core for grade 1, 69 are addressed and only 1is not addressed by the Nebraska standards. Of those addressed,
20 are strong alignments, 4 are partial lignments,and 5 are weak alignments.
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Grade 2 Overview

‘Only one topicin the Common Core ELA-Literacy Standardsis not lso addressed by the Nebraska Standards for Language Arts. The topic ot found in
the Nebraska standardsrelates to reading grade-appropriate irregularly spelled words. Very few topicsin the Common Core are minimally addressed in
the Nebraska standards, receiving  weak alignment rating; In most cases, weak alignments are due to significant differences in emphasis i the
descriptions of eading and wrifing srateges.

‘Some Common Core standards are flly addressed in Nebraska and were rated strong, Strong aligaments were found primarily in the reading and writing
strands, with many also found in the language strand related to vocabulary. Mot of the partial lignments are due o differences n specificity or
‘emphasis and phrasing, Nebraska emphasizes the writing process and reading strategies, while the Common Core emphasizes the qualities of written
‘products and comparing complex text. In other cases, the Common Core standard is more specfic than the Nebraska indicator, and so it was unclear
‘whether students must address the same details 2 specified n the Common Core. For example, the Common Core standards are more specific bout the.
‘particular grammar skillsstudents must acquire and for what purposes they should write. I regards to rigor, the Common Core standards were found
to require very few expectations at an eariier grade level than the Nebraska standards, and the Nebraska standards were found to be more rigorousin
slightly more instances due to differences n the grade levelthat skills are irst infroduced and because the Nebraska standards don'tspecify that
Students receive prompting and support to accomplisha few described skills, while the Common Core does.

Ofthe 63 rated standards n the Common Core for grade 2, 62 are addressed and only 1is not addressed by the Nebraska standards. Of those addressed,
22 e strong alignments, 36 are partial alignments,and 4 are weak alignments.

Grade 3 Overview

‘Very few topics i the Common Core ELA-Literacy Standards are notalso addressed by the Nebraska Standards for Language Arts. The topics not found.
inthe Nebraska standards relate to students'distinguishing their own point ofview from that of an author, reading grade-appropriate rregularly spelled
words, understanding the function of basic parts of speech n sentences, and recognizing the difference between conventions of spoken and written
‘Englsh. Only two topics i the Common Core are minimally addressed in the Nebraska standards, receiving a weak alignment rating. A few Common
‘Core standards are fully addressed in Nebraska and were rated strong, Strong alignments were found primarily inthe reading domains. Most of the
‘partial alignments are due to differences n specificity. n these cases,the Common Core standard is more specific than the Nebraska indicator, and soit
was unclear whether students must address the same detail as specifed i the Common Core. For example, the Common Core standards are more
‘specific about the types of connections that students should make when reading and comprehendingtexts, and they are much more specificabout
‘conventions of grammar and usage. In regards torigor, both the Common Core standards and the Nebraska standards were found to require very few
‘expectations at an earler grade vl or at  higher degree of cogaitive diffculty.

Ofthe 79 rated standards n the Common Core for grade 3, 75 are addressed and 4 are not addressed by the Nebraska Standards. Ofthose addressed, 22
are strongalignments,51 are partial alignments, and 2 are weak alignments.

Grade 4 Overview

All topics inthe Common Core ELA-Literacy Standards are also addressed by the Nebraska Standards for Language Arts. Very few topics i the Common
‘Core are minimally addressed in the Nebraska standards,receiving a weak alignment rating, In most cases, weak aignments are due to significant.
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differences in emphasisin the descriptions o reading and writng strategies. A few Common Core standards are fully addressed in Nebraska and were
rated trong, Strong alignments were found throughoutthe standards. Most of the partialalignments are due to ifferences in specificity or emphasis
‘and phrasing, In some cases, he Common Core standard s more specificthan the Nebraska indicator, and 5o it was unclear whether students must.
‘address the same details 2 specified n the Common Core. For example, the Common Core standards are more specific about how student writing
‘should be developed and organized when writing arguments, writing about information,and writing stories. I regards to igor,the Common Core
standards were found to require very few expectations at an earler grade evel than the Nebraska standards.

‘Nebraska standards were found to be more rigorous in slghtly fewer instances.

Ofthe 75 rated standards n the Common Core for grade 4, all 75 are addressed by the Nebraska Standards. 18 are strong lignments, 52 are partial
aliguments, and 5 are weak alignments.

Grade 5 Overview

Veryfewtopics inthe Common Core ELA-Literacy Standands e not also addressed by th Nebraska Standards for Language Arts. The topics not found
i the Nebraskastandards relate to comparing varietiesof Englsh and understanding the function of the parts of speech n sentenes Very fewtapics
the Common Core ave minimally addressed i the Nebraska standards,receving  weak alignment ating In most caes,eak lignments ae due to
significant iferences n emphasisn the deseriptions of reading and writng strategies. A few Common Core standards ar fully addressed n Nebraska.
‘and were rated strong, Strong alignments were fotnd prisnarly inthe eading and writing strands.A majority ofthe patal lignments aredue to
ifferences inspecificy. Inthese cases, the Common Core standard is more specifc than the Nebraska indicator, and so it was unclear whether
Studentsmust addvessthe same detaisasspecifiedn the Common Core. For example.the Common Core standards are mare specific about
‘conventions of gramar and usage than the Nebraska standands. Other partil aligamens reflect diferences between he standards documents n their
‘emphasi and phrasing For example, the Common Core emphasizesevaluating nd witing arguments, whilethe Nebraska standards emphasize the
wiing process. In regards to igor the Common Core standands were found to require very few expectatons a an earlie gradelevel than the
‘Nebraskastandards,and the Nebraska standards were found to be more rigorous i slighty fewer Instances due to differences in the gradelevel that
skl ave frt introduced.

Ofthe 73 rated standards n the Common Core for grade 5, 71 are addressed and only 2 are not addressed by the Nebraska Standards. Of those
‘addressed, 16 are strong alignments, 50 are partial alignments, and § are weak alignments.

Grade 6 Overview

‘Very few topics in the Common Core ELA-Literacy Standards are not also addressed by the Nebraska Standards for Language Arts. The topics not found.
inthe Nebraska standards relate to the point of view ofthe narrator or speaker n aliterary text,establishingand maintaining formal writing style,
collegialdiscussions with goals and roles, and knowing variations from standard English. Few topics in the Common Core are minimally addressed in the
‘Nebraska standards, receiving a wealk alignment rating, In most cases, weak lignments are due to significant differences in emphasis in the descriptions
of reading and writing strategies. Some Common Core standards are fully addressed in Nebraska and were rated strong, Strong aligaments were found
throughout the grade, but particularly within the Languagestrand, which addresses vocabulary and grammar and convention sl In many of these.
‘cases,the Common Core standard is more specifc than the Nebraska indicator, and 5o t was unclear whether students must address the
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‘same details as specified in the Common Core. Other partial alignments reflect ifferences between the standards documents in their emphasis and
‘phrasing, For example, the Common Core emphasizes evaluating and writing arguments, whilethe Nebraska standards emphasize the writing process.
In regards to rigor, neither the Common Core nor the Nebraska standards were found to have differences n relative diffculty or grade placement.

Ofthe 69 rated standards n the Common Core for grade 6, 63 are addressed and only 6 are not addressed by the Nebraska Standards. O those
‘addressed, 13 are strong alignments, 43 are partial alignments, and 7 are weak alignments.

Grade 7 Overview

‘Very few topics i the Common Core ELA-Literacy Standards are not also addressed by the Nebraska Standards for Language Arts. The topics not found.
inthe Nebraskarelate to comparing the portrayal of a subject in different media, collegialdiscussions with goals and roles, and the functions of phrases
‘and clauses insentences. Few topics in the Common Core are minimally addressed in the Nebraska standards,receiving a weak alignment rating, In most
cases, weal alignments are due to significant ifferences in emphasis n the descriptions of reading strategies. Some Common Core standards are fully
‘addressedn Nebraska and were rated strong, Strong lignments were found across allstrands. In many of these cases,the Common Core standard s
‘more specific than the Nebraska ndicator, and 5o it was nclear whether students must address the same detais as specified n the Common Core. Other.
‘partial alignments reflet differences between the standards documents in their emphasis and phrasing, For example, the Common Core emphasizes.
‘evaluating and writing arguments, while the Nebraska standards emphasize the writing process. In regards to rigor, the Common Core standards were
found o require only one expectation at an earlier grade level than the Nebraska standards, and in no cases where the Nebraska standards found to be
‘more rigorous.

Ofthe 6 rated standards n the Common Core for grade 7, 61 are addressed and only § are not addressed by the Nebraska Standards. Ofthose:
‘addressed,8 are strong alignments, 43 are partial lignments, and 10 are weak alignments.

Grade 8 Overview

‘Very few topics i the Common Core ELA-Literacy Standards are notalso addressed by the Nebraska Standards for Language Arts. The topics not found.
inthe Nebraska standards rlate to establishing and maintaining  formal writing style, and the functions of verbals in sentences. Few topics n the
‘Common Core are minimally addressed in the Nebraska standards,receiving a weak alignment rating,In most cases, weakalignments are due to
significant ifferences in emphasis i the descriptions of reading and writing strategies. Some Common Core standards are fully addressed in Nebraska
‘and were rated strong, Strongalignments were found throughout the grade, but particularly within the Language strand, which addresses vocabulary
‘and grammar and convention kill.In many of these cases, the Common Core standard is more specifc than the Nebraska indicator, and so it was
‘unclear whether students must address the same details 2 specified in the Common Core.

Other partial alignments reflect differences between the standards documents in their emphasis and phrasing, For example, the Common Core
‘emphasizes evaluating and writing arguments,whilethe Nebraska standards emphasize the writing process. In regards to rigor, neither the Common
Core nor the Nebraska standards wers found to have differences n relafive diffculty o grade placement.

Ofthe 67 rated standards n the Common Core for grade 8, 63 are addressed and only 4 are not addressed by the Nebraska Standards. Ofthose
‘addressed,8 are strong alignments, 44 are partial alignments, and 11 are weak alignments.
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Grade 9-10 Overview

All topics inthe Common Core ELA-Literacy Standards are addressed by the Nebraska Standards for Language Art. Few topics n the Common Core are
‘minimally addressed in the Nebraska standards,receiving a weal lignment rating, In most cases, weak alignmentsare due to sgnificant ifferencesin
‘emphasis in the descriptions of eading and writing strategies. Some Common Core standards are fully addressed in Nebraska and were rated strong.
Strongalignments were found primarily inthe Writing and Language strands. In many ofthese cases,the Common Core standard is more specific than
the Nebraska indicator, and soit was unclear whether students must address the same details as specifiedin the Common Core. Other partial
alignments reflect differences between the standards documents in their emphasis and phrasing, For example, the Nebraska standards emphasize the
writing process, while the Common Core standards emphasize the characterisics of student writing within three major types: argument, expository,
‘and narratives. In regards torigor, neither the Common Core nor the Nebraska standards were found to have differences n relative diffculty or grade
‘placement.

Ofthe 65 rated standards n the Common Core for grades 9-10, all are addressed by the Nebraska Standards. 7 are strong aligaments, 50 are partial
alignments, and 8 are weak alignments.

Grade 11-12 Overview

‘Very few topics i the Common Core ELA-Literacy Standards are not also addressed by the Nebraska Standards for Language Arts The topics not found.
inthe Nebraska standards relate to evaluating author's point of view in an informational text and knowing that language usage changes over time andis
‘contested. Few topics in the Common Core are minimally addressed in the Nebraska standards, receiving a weak alignment rating. In most cases, weak:
alignments are due to significant differences in emphasis in the descriptions of reading and writing strategies. Some Common Core standards are fully
‘addressed in Nebraska and were rated strong, Strong alignments were found primarily i the Witing and Language strands. In many of these cases,the
‘Common Core standard is more specific than the Nebraska indicator, and so it was unclear whether students must address the same details s specified
inthe Common Core. Other partial alignments reflect differences between the standards documents n their emphasis and phrasing, For example, the
‘Nebraska standards emphasize the writing process, while the Common Core standards emphasize the characteristics of student writing within three:
‘major types: argument, expository, and narratives. In regards to rgor, neither the Common Core nor the Nebraska standards were found to have
differences n relative diffculty or grade placement.

Ofthe 64 rated standards n the Common Core for grades 11-12, 62 are addressed and only 2 are not addressed by the Nebraska Standards. Of those
‘addressed,5 are strong alignments, 49 are partial lignments, and 8 are weak aligments.
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Common Core State Standards compared to Nebraska State Standards
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over time and is contested.

Srppear s mloe gt

**NDE reviewer note
‘Common Core State Standards re:

“more rigorous than the Nebraska Standards 2.8206 o the time
“less rigorous than the Nebraska Standards 2.910of the time.
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Nebraska State Standards compared to Common Core State Standards
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Purpose ofprint”

“Common Core (CCS5)

‘Breaking sentences into individual words
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Using oral information to complete ask
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‘Developing a global multi-cultural perspective
Adapting writing for different purposes and audiences
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“In many casesofstrong ratings,the Nebraska indicators are more generally stated
and subsume many specificstandards inthe Common Core."* p116

Oral reading that reflects the author's tone and style”
Fluency addressed in middle grades

‘Fluency not menfioned at all in the miadle.

gradesinCC

WS

“Appears across multiple grade levels
**NDE reviewer note.

‘Nebraska State Standards are:

“more rigorous than the Common Core State Standards 1006 of the time.
“less rigorous than the Nebraska Standards 1.7 of the time
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Section 79-760.01. Academic content standards
State Board of Education Duties:

o Adopt measurable academic content standards for at
least the grade levels required for statewide assessment
pursuant to section 79-760.03.

o The standards shall cover the subject areas of reading,
writing, mathematics, science, and social studies.

o The State Board of Education shall develop a plan to
review and update standards for each subject area every
five years.
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Standards Revision Schedule

Reading/Writing September 5, 2014
Mathematics October 8, 2009
Science October 6, 2010
Social Studies December 7, 2012

Fine Arts March 4, 2014
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Emphasis on College And Career
Readiness

ACT Definition

“The level of achievement a student needs to
be ready to enroll and succeed—without
remediation—in credit-bearing first-year

postsecondary courses.

11.08.14 Stste Boardof Educstion Work Session
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Consistent Process

« Utilize Nebraska Educators
> K-16 Expertise
= Large Writing Group
= Smaller Editing Committee

- Call Upon Postsecondary Institutions to Provide
Input and Certify as College and Career Ready

- Review and Incorporate Ideas from Nationally
Recognized Resources and Best Practices
Research

« Maintain On-going Communication with State
Board and Board Subcommittee

11.08.14 Stste Boardof Educstion Work Session 185

- Encourage Public Input
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Tentative Timeline

* Nov 2013 Convened HE representatives
e Oct 14 Mathematics Discussion

* Nov 6 State Board Update

» Nov 19-20 Initial — Large Writing Group

« Dec 4 SB Standards Subcommittee
« Dec 9-10 Second Large Writing Group
«Jan8 SB Standards Subcommittee

11.08.14 State Boardof Educstion Work Session sise

« Jan 12 Editing Committee
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Tentative Timeline - continued

« January Business Representatives Input
« Jan 21-22 Third Large Writing Group

« Feb 5-6 State Board Update

« Feb 25-26 Editing Committee

« Spring Public Input

Late Summer  Board Approval
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Introduction to the Nebraska Standards

ment Study

‘The Nebraska State Board of Education's Number One Goal s to “Improve achievement outcomes for all students”. One way to do thisisto
‘ensure that all Nebraska students graduate from high school being fully prepared for college and career. To accomplish this it is imperative that
Nebraska has rigorous K-12 academic standards in place that prepare students to o just that. In adition, State Statute Section 79.760.01
requires that academic content standards be reviewed every five years. It is now time to begin looking at Nebraska's Language Arts and
Mathematics standards which were adopted in 2009. Since the development of the Nebraska Standards, the National Goveror's Association
‘and the Coundil of Chief State School Officers released a set of Common Core State Standards in Language Arts and Mathematics. These
standards have been adopted by a majority of the states around the country.

As a part of Nebraska's review process the State Board authorized an alignment study between the Common Core State Standards and the
Nebraska Standards for each grade level in March of 2013. The results of this study will be used to assist the Board in the review of Nebraska
standards as they work to ensure that all students meting the Nebraska Standards are ready for a successful transition to college or career.

‘The results of the Mathematics Section of this study are listed in the following documents:

The Executive Summary ~ This report highlights the key points in the Mathematics section of the study. It lso gives specific information
for each grade level. The report notes the degree of match that exists; strong, partial, or weak. Where a partial match s identified, the
nature of the difference is defined; specificity, scope, emphasis, phrasing. These results are exemplified in a series of charts followed by
a brief narrative explaining the differences. Note: The Nebraska Standards and the Common Core standards are organized differently
restlting in a high number of partial matches L., it may take three Common Core Standards to exemplify what s listed in one Nebraska
standard or vice versa,)

The McREL Alignment Study ~ The results of the study are shown in two different ways: Nebraska standards as the anchor showing how
the Common Core Standards compare; Common Core Standards as the anchor showing how Nebraska standards compare. The
‘comparisons are done at the “example indicator level” level of specificity in the Nebraska Standards. Again, because the two sets of
standards are organized differently the results willdiffer between the two.

Nebraska contracted with MCREL (Mid-Continent Research for Education and Learning) to do this study. They have conducted validation studies
‘on Nebraska's Language Arts, Mathematics and Social Studies Standards in the past. Their work has always been of the highest caliber. MCREL
provided national experts in the specific content areas for this work. They have conducted similar studies for several other states including North
Dakota and Wyoming.
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Common Core Standards Addressed by Nebraska Mathematics Standards

Kindergarten Overview
Very fewtopics in the Common Core Mathematics Standards are not also addressed by the Nebraska Standards for Mathematics. The topics
not found in the Nebraska standards are related to specific aspects of counting forward from  given number, making ten from any number,
describing objects in the environment with shape names, and forming larger shapes from smaller ones. The majority of the topics are fully
‘addressed; only two standards received a weak alignment rating. These two standards are related to specific aspects of measurement and
three-dimensional shapes. Most of the content related to simple counting, comparing numbers, addition and/or subtraction are fully
‘covered n the Nebraska standards. The majority of partial alignments are due to emphasis and phrasing or specifcity; meaning that the
Nebraska standards are not as specific as Common Core or there are notable differences in emphasis and phrasing. In general, the Common
Core standards often highlight different aspects of content found in the Nebraska standards, either through phrasing or by adding specific
knowledge and skill to the standard. Examples of differences include that the Common Core identifies the kinds of arrangements of objects
(aline, a rectangular array, etc.) students should use when counting, or that students should “decompose numbers nto pairs,” (Common
Core phrasing), while the Nebraska standards simply state that students should identify equivalent representations of objects. In regardsto
rigor, the Common Core standards were found to require some expectations at an earler grade level than the Nebraska standards, for
‘example, expectations related to writing equations for addition and subtraction problems, and naming the parts of shapes.

Of the 22 rated standards in the Common Core for kindergarten, 19 are addressed and only 3 are not addressed by the Nebraska Standards.
Of those addressed, 5 are strong alignments, 11 are partial alignments, and 3 are weak alignments.

Grade | Overview
Nearly all of the topics found in the Common Core Mathematics Standards are addressed by the Nebraska Standards for Mathematics. The
topics not found in the Nebraska standards are all specific aspects of standards that are at least partially addressed. These standards were
rated as Partial (scope), or Weak. These topics indlude determiningif equations are true or false, relating problem-solvingstrategiestoa
‘written method and explaining reasoning, and composing shapes to make more complex shapes. Most of the content related to solving word
problems with adition and/or subtraction, determining unknown numbers, and counting to 120 are fully covered in the Nebraska standards
‘and received strong ratings. The majority of partial alignments are due to emphasis and phrasing or specificity; meaning that the Nebraska
standards are not as specific s Common Core or there are notable differences in emphasis and phrasing. In general, the Common Core State
‘Standards often highlight different aspects of content that s found in the Nebraska standards, either through phrasing or by adding specific
knowledge and skill o the standard. For example, the Common Core emphasizes using the properties as strategiesto add and subtract,
‘while Nebraska emphasizes using representations of the properties. An example of a specificity difference indludes Common Core specifying
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‘two-digit numbers based on meanings of the tens and ones digits. In regards to rigor, the Common Core standards were found to require a
few expectations at an earlier grade level than the Nebraska standards, for example, expectations related to applying properties of
‘operations as strategies to add and subtract. Even though these expectations are for 1* grade in Common Core, they are not found until 5=
‘grade for Nebraske's standards or indicators.

Of the 21 rated standards n the Common Core for 17 grade, allare addressed by the Nebraska Standards. Of the 21 alignments,  are
strong, 16 are partial alignments, and 1 is weak.

Grade 2 Overview

All except one of the Comman Core Mathematics Standards are addressed by the Nebraska Standards for Mathematics. The topic of the
standard not addressed s specific content related to comparing units of length. Most of the content related to solving word problems with
‘addition and/or subtraction; counting, reading, writing, and comparing three-digit numbers; and measurement of objects are fully covered
the Nebraska standards and received strong ratings. The majority of partial alignments are due to specificity; meaning that the Nebraska
standards are not as specific as Common Core. For example, while both documents include modeling situations involving addition and
subtraction, the Common Core standards included the detail hat students should use modeling situations involving lengths. It is unclear from
the Nebraska standard whether students must address the same details as specified in the Common Core. In regards to rgor, the majority of
the standards were found to be at the same level of rigor as the Common Core standards. For the standardsthat did show a grade
discrepancy, the majority of standards were within one grade (e.g., Nebraska content i in grade 3; Common Core contentisin grade 2).
Topics that were two or more grades apart include estimation of length, the concept of odd and even, and line plots.

Of the 25 rated standardsin the Common Core for 2" grade, a except 1 are addressed by the Nebraska Standards. Of those addressed,
12 are strong, 12 are partial, and none are weak alignments.

Grade 3 Overview

Al of the Common Core Mathematics standards are addressed by the Nebraska Standards for Mathematics. A few of the topics related to
interpreting products of whole numbers, determining the unknown whole number in multiplication or division equations, fluently multiplying
‘and dividing within 100, and using 2ppropriate place value to perform multi-digit operations are fully covered in the Nebraska standards. The
majority of partial alignments were due to specifcity; meaning that the Nebraska standards are not as specific s Common Core. An example
‘of aspecificty difference includes Common Core specifying measuring areas by counting unit squares. In regards to rigor, most of the
‘Common Core standards were found to require expectations at an earler grade level than the Nebraska standards. For example, expectations
related to understanding fractions as numbers is expected in 3* grade for Common core, but s not an expectation until 4* or 5 grade for
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Nebraska standards or indicators. The majority of the rigor ratings were due to a difference of only one or two grade level expectations. One
rigorissue was due to a difference offive grade levels—students are expected to find the perimeter of polygons in 3* grade for Common Core:
standards, but they are not expected to master this skilluntl 8" grade in the Nebraska standards.

Of the 25 rated standardsin the Common Core for 3 grade, allare addressed by the Nebraska Standards. Of the 25 alignments, 5 are
strong, 19 are partial and 1is weak.

Grade 4 Overview
Al of the Common Core Mathematics standards are addressed by the Nebraska Standards for Mathematics. A few of the topics related to
‘comparing fractions and decimals; measuring angles in degrees; and drawing points, lines,line segments, rays, and angles are fully covered in
the Nebraska standards. The majority of partial alignments were due to emphasis and phrasing, and specifciy. The Common Core standards
place 2 different emphasis than Nebraska on some content, for example, the Common Core emphasizes relative sizes of measurement units,
‘while NE emphasizes converting between units. In addition, some of the Nebraska standards are not as specific s Common Core. For
‘example, Common Core specifies real world and mathematical problems, while Nebraska standards do not. With regards to rigor, a majority
‘ofthe Common Core standards were found to require expectations at an eariier grade level than the Nebraska standards. For example,
understanding fractions as multiples of another fraction is expected in 4* grade for Common Core, but is not an expectation until 7* grade for
Nebraska standards or indicators. The majority of the rigor ratings were due to a difference of only one or two grade level expectations.

Of the 28 rated standards n the Common Core for & grade, a are addressed by the Nebraska Standards. Of the 28 alignments, 5 are
strong, 23 are partial, and none are weak.

Grade § Overview
Al of the Common Core Mathematics Standards are addressed by the Nebraska Standards for Mathematics. Only one standard received a
‘weak alignment rating for content related to the expectation that students be able interpret multiplication as scaling (sizing). Some of the
‘Common Core standards are fully addressed within the Nebraska standards, reflecting  strong alignment. The majority of partial alignments.
‘are due to emphasis and phrasing or specifcity; meaning that the Nebraska standards are not as specific as Common Core or there are
notable differences in emphasis and phrasing and specificity. For example, Common Core standards emphasize clasifying figuresina
hierarchy based on properties, while Nebraska indicators emphasize classifying two-dimensional shapes and three-dimensional objects. An
‘example of specifcity includes Common Core stating that students should understand the relationship between addition and subtraction. In
regards to rigor, the Common Core standards were found to require many expectations at an earlier grade level than the Nebraska standards;
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‘afew Nebraska indicators required expectations at an earlier grade level than the Common Core standards. Most of the rigor ratings were
due to a grade level discrepancy of only one or two grades. However, one of the Common Core standards relating to converting among
different-sized standard measurement units within 2 given measurement system was aligned to a Nebraska high school indicator.

Of the 26 rated standards in the Common Core for Grade 5, all are addressed by the Nebraska Standards. Of the 25 aligned standards, 8 are
strong, 17 are partial, and 1 is a weak alignment.

Grade 6 Overview
Very fewtopics in the Common Core Mathematics Standards are not lso addressed by the Nebraska Standards for Mathematics. The topics
not found in the Nebraska standards are all specific detals about topics that are otherwise at least partially addressed. These standards were
rated as Partial (scope), or Weak. In general, the specific aspect not addressed in the Nebraska standards was related to real-world problem
Solving. Some topics in the Common Core standards are minimally addressed in the standards, receiving a weak alignment rating. In genera,
this was due to the large amount of specific detailincluded in the Common Core standardsthat is not found i the Nebraska standards. For
‘example, within one standard Common Core includes the concept of independent and dependent variables, analyzing the relationship
between variables, and relating the relationship between the independent and dependent varizbles to the equation. That amount of detailis
not present in the Nebraska standards. Instead, the related Nebraska standard includes using a variable to describe a situation with an
‘equation. In terms of expectations for students, the majority of standards were within one grade of each other (e.g., Nebraska content is in
grade 6; Common Core contenti in grade 5). A few topics were found two or more grades apart. In those cases, differences in rigor were
found regarding specific detail within  standard, while other aspects of the standard were found to be at the same level of rigor. For example,
both Common Core and Nebraska address many aspects of rational numbers in 6 grade. However, Common Core addressesthe absolute
value of integersin grade 6, while Nebraska does not address that concept until grade 8. All of the topics that were found two or more grades
‘apart were those found in earlier grades in the Common Core.

Of the 29 rated standards in the Common Core for Grade 6, all 29 are addressed. Of those addressed, 6 are strong alignments, 16 are partial
alignments, and 7 are weak alignments.

Grade 7 Overview
Only one topic in the Common Core Standards, it rates, is not also addressed by the Nebraska Standards for Mathematics. Topics that
‘were only partially addressed or weakly addressed include giving an informal derivation of the relationship between circumference and ares,
describing the two-dimensional figures that result from slcing three-dimensional figures, understanding that rewriting an expression can
shed light on problems, specific aspects of ratio and proportional problems, and specifcs regarding real-world problem solving and
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situations.In general, content related to problem solving with rational numbers, geometric concepts such as area and volume, and
probability were fully addressed. The Common Core standard is more specifi than the Nebraska indicatorin a few cases, and so it is unclear
‘whether students must address the same details as specified in the Common Core. For example, while both Common Core and Nebraska
include scaling shapes, Common Core specifies computing actual lengths and areas and reproducing drawings at different scales. In regards
to rigor, the majority of the standards were found to be at the same level of rigor as the Common Core standards. Some of the Common Core
standards were found to require expectations at an eariier grade level than the Nebraska standards. The majority of standards were within
‘one grade of each other (e.g., Nebraska content i in grade &; Common Core contentisin grade 7). Afew topics were found two or more:
grades apart. In those cases, differences in rigor were found regarding one detail of a standard, while other aspects of the standard were
found to be at the same level ofrigor. For example, both Common Core and Nebraska address algebraic expressionsin 7* grade. However,
Common Core addresses working with rational coefficients in grade 7, while Nebraska does not address that concept until high school. The
majority of the topics that were found two grades apart were in earlier Common Core grades. A large number of standards related to
probability models were found to be in earler grades in Nebraska.

Of the 24 rated standards in the Common Core for grade 7, 23 are addressed and only 1is not addressed by the Nebraska Standards. Of
those addressed, 8 are strong alignments, 11 are partial lignments, and 4 are weak alignments.

Grade 8 Overview

Very fewtopics in the Common Core Standards are not also addressed by the Nebraska Standards for Mathematics. The topics not found in
the Nebraska standards are all specific aspects of standards that are at least partially addressed. These standards were rated as Partial
(scope), or Weak. The topics not found in the Nebraska standards are related to cube roots, adding and subtracting using scientific notation,
deriving the equation y=mx + b, and explaining a proof o the Pythagorean Theorem. The majority of partial alignments are due to emphasis
‘and phrasing or specificity; meaning that the Nebraska standards have notable differences in emphasis and phrasing or are not as specficas
‘Common Core. An example of a difference in emphasis and phrasing s that the Common Core emphasizes an informal understanding of
rational and irrational numbers, while Nebraska emphasizes classifying numbers as rational or irrational. When the Nebraska indicator is
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‘and to express how many times larger or smaller a number i from another number, while Nebraska emphasizes the representation of the
numbers.

Of the 27 rated standards in the Common Core for Grade 8, all 27 are addressed. Of those addressed, 5 are strong alignments, 20 are partial
alignments, and 2 are weak alignments.

High School Overview
Many topics in the Comman Core Mathematics standards are not also addressed by the Nebraska Standards for mathematics. However, most
topics not found in the Nebraska standards are those present in Common Core standards marked with a “+”, indicating that they are
‘considered standards that students should master who are focused on advanced mathematics courses. Within the appendixto the Common
Core, the majority of these standards are found in an optional fourth year course, though a few are found in the courses intended for all
students. For MCREL’s analysis in the pie charts below, the standards indicated with a “+” are grouped separately from the courses, even
‘when the Appendix included them in the course, in order to more easily identify them. Some of the topics found in these *+” standards
include vectors, matrices, complex numbers, and polar coordinates. The majority of partial alignments are due to specificity; meaning that the
Nebraska standards are not as specific as Common Core. Itis sometimes unclear whether students must address skill to the same level of
detail as found within the Common Core. For example, the Common Core specifies that students should solve quadratic equations that have
‘complex solutions. The Nebraska standards require that students solve quadratic equations, but do not specify that these equations should
have complex solutions. A few standards are marked as partial alignments due to scope; meaning that the Nebraska standards include some,
butnot all of the content found in the Common Core standards. Examples of scope differences include instances in which the Common core
standards address specific concepts, such as understanding that polynomials form a system analogous to integers, and then specify skill that
students will se related to that understanding, such as performing operations on polynomials. Often, the Nebraska standards will address the
skill, but will not include the associated conceptual understanding. I regards to rigor, the majority of the standards were found to be at the
‘same level ofrigor as the Common Core standards. For the standards that did have a grade discrepancy, the majority of standards were within
‘one grade of each other (e.g, Nebraska content s in grade 8; Comman Core contentisin high schoo).

Of the 156 standards or indicators in the Comman Core Mathematics standards for high school, 35 are addressed and 61 are not addressed by
the Nebraska State Standards. Of those addressed, 18 are strong alignments, 59 are partial alignments, and 18 are weak alignments.

Note: High School Common Core standards are shown in the analysis as they are in the main standards document — as Conceptual Categories.
‘The “Conceptual Categories” structure n the Common Core documents s designed to encompass four years of high school mathematics.
Recognizing the desire for schools to have standards grouped by course, the writers of the Common Core standards included an Appendix A,
‘which shows model courses. In order to provide more precise information about the content alignment between Nebraska state mathematics
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standards and the Common Core standards, McREL has created graphs that show the matches between Nebraska state standards and the
standards found in each of the courses. In cases where the Common Core appendix indicates that a given standard s to be addressed in both
Algebra 1 and Algebra 2, data on those standards was reflected in both graphs. For example, Appendix A places HS.A-SSE.1 in both the Algebra

1and Algebra 2 courses; this content was rated as Weak in alignment to Nebraska standards. The rating was reflected in both the Algebra 1 and
Algebra 2 charts and counts.

Algebra | Overview

‘Afewtopics in the Common Core Mathematics Standards are not also addressed or are weakly addressed by the Nebraska State Standards
for mathematics. The topics found to be missing in the Nebraska standards include specific content related to systems of equations and
‘graphs, defining quantities for modeling, understanding sequences as functions, and inverse functions. Alignments are rated as partialina
few cases when the standards in each document differ in their emphasis and phrasing. Common Core emphasizes determining recursive.
process from a context, for example, while Nebraska emphasizes deriving and using formulas for the general term and summation of finite:
series. In a few cases, the Common Core standards dentify specifics about a topic that the Nebraska standards do not. For example, the

‘Common Core standards include expectations related to developing proofs about linear and exponential growth functions that are not specified
in Nebraska.

Of the 47 standards or indicators identified by Common Core Appendix A as being in the Mathematics Standards for Algebra 1,39 are
‘addressed and 8 are not addressed by the Nebraska. Of those addressed, 10 are strong alignments, 23 are partial alignments, and 6 are weak
alignments. (Please see the high school graph and overview for information on rigor.)

Geometry Overview

A fewtopics in the Common Core Mathematics Standards are not also addressed or are wezkly addressed by the Nebraska Standards for
mathematics. The topics found to be missing i the Nebraska standards relate to specifc proofs and derivations, and trigonometric concepts. In
many cases, the Common Core standards are more specific than the Nebraska indicators, and so it is unclear whether students must address
the same details as specified in the Common Core. For example, the Common Core asks that students know the precise definitions of angle,
perpendicular ine, paralllline, and line segment. Nebraska does not specfy these definitions, but does ask that students identify and give
‘examples of definitions.

Of the 34 standards or indicators identified by Common Core Appendix A 2s being in the Mathematics Standards for Geometry, 30 are
‘addressed and 4 are not addressed by the Nebraska State Standards. O those addressed, 6 are strong alignments, 19 are partial lignments,
and 5 are weak alignments. (Please see the high school graph and overview for information on rigor.)
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Algebra 2 Overview

A fewtopics in the Common Core Mathematics Standards are not also addressed or are wezkly addressed by the Nebraska standards for
mathematics. The topics found to be missing n the Nebraska standards relate to the Remainder theorem, identifying and using the zeros of
polynomials, polynomial identites, trigonometric functions and identities, and making specificinferences from experimental data. A few partial
alignments are due to scope; meaning, the Nebraska standards include some, but not al of the content found in the Common Core. Examples
of scope differencesinclude instances in which the Common Core addresses particular aspects of functions (e.g., sketching key features,
relating the domain to the quantitative relationship it describes) that are not found in the Nebraska standards.

Of the 37 standards or standards identified by Common Core Appendix A as being in the Mathematics Standards for Algebra 2, 25 are
‘addressed and 12 are not addressed by the Nebraska State Standards. Of those addressed, 6 are strong alignments, 11 are partial
alignments, and 8 are weak alignments. (Please see the high school graph and overviewfor information on rigor.)

Additional Mathematics Standards for Advanced Courses (+)

Nearly all of advanced topics in the Common Core Mathematics Standards are not also addressed or are weakly addressed by the Nebraska
‘Standards for Mathematics. The topics found to be missingin the Nebraska standards relate to complex numbers, complex conjugates,
vectors, matrices, polynomial identites, trigonometric functions and identites, the derivation of specific equations and formulas, and some
‘advanced probability concepts. All partial and weak alignments include problems due to scope; meaning, the Nebraska standards include
some, but not allof the content found in the Common Core. For example, the Common Core standard regarding inverse functions includes
verifying by composition that one function i the inverse of another, while the Nebraska standards do not ask students to do that.

Of the 45 standards or indicators identified by Common Core Appendix A as being in the Mathematics Standards for an advanced course, 6
‘are addressed and 39 are not addressed by the Nebraska State Standards. Of those addressed, 1 is a strong alignment, 1.5 a partial
alignment, and 4 are weak alignments. (Please see the high school graph and overview for information on rigor.)
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Both sets of standards outline the skills and content that should be mastered from kindergarten through high school.
‘The chief differences between the two sets of standards can be categorized in several ways:

« Organization/Placement of concepts or content
« specificity
« Inaddition, found in Common Core are:
« (+) Standards are considered to be additional mathematics that students should master who are focused on
advanced mathematics courses or careers in the STEM fields
+ The eight Mathematical Practices reflect the characteristics of a good mathematician.
1. Make sense of problems and persevere in solving them.
2. Reason abstractly and quantitatively.
3. Construct viable arguments and critique the reasoning of others.
4. Model with mathematics.
5. Use appropriate tools strategically.
6. Attend to precision.
7. Look for and make use of structure.
8. Look for and express regularity in repeated reasoning.




image268.png




image269.png
Nebraska English Language Proficiency Standards
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Introduction

‘The Council of Chief State School Officers (CCSSO) has utilized the services of WestEd and the Understanding Language Initative at
Stanford University to develop a new set of English Language Proficiency (ELP) Standards. The ELP Standards, developed for K, 1, 2:3,
45, 6-8, and 9-12 grades, highlight and amplify the critcal language, knowledge about language, and skills using language that are in
college-and-career-ready standards and that are necessary for English language learners (ELLS) to be successful in schools.

‘The 10 ELP Standards highlight a strategic set of language functions (what students do with language to accomplish content-specific
tasks) and language forms (vocabulary, grammar, and discourse specific to a particular content area or discipline) which are needed by
ELLs as they develop competence in the practices associated with English language arts (ELA) & iteracy, mathematics, and science
(Bunch, Kiber, & Pimentel, 2013; CCSSO, 2012; Lee, Quinn, & Valdez, 2013; Moschkovich, 2012; van Lier & Walqui, 2012). The five ELP
levels for each of the ELP Standards address the question, “What might an ELL' language use look like at each ELP level s he or she
progresses toward independent participation in grade-appropriate activities?”

How to Navigate this Document.
‘The standards are the same across all grade clusters—, 1, 2-3, 4-5, 6-8, and 9-12,1t s by looking at the proficiency level descriptors
for each grade cluster and standard that the progression of killattainment is seen. They are labeled using the dot notation system.
For example, "4 Grade, Standard 7, Proficiency Level 2" is referred to as “ELP 4-5.7.2.

Guiding Principles
1. Potential
ELLs have the same potential as native speakers of English to engage in cognitively complex tasks. Regardless of ELP level, all ELLs
need access to challenging, grade-appropriate” curriculum, instruction, and assessment and benefit from activities requiring
them to create linguistic output (€lis, 2008a; 2008b). Even though ELLS will produce language that includes features that
distinguish them from their native-English-speaking peers, “itis possible [for ELL] to achieve the standards for college-and-
career readiness” (NGA Center & CCSSO, 2010b, p. 1).

2. Funds of Knowledge
ELLS’ primary languages and other social, cultural, and linguistic background knowledge and resources (i.,their “funds of
knowledge” [Moll, Amanti, Neff, & Gonzalez, 1992]) are useful tools to help them navigate back and forth among their schools
‘and their communities’ valuable resources as they develop the social, cultural, and linguistic competencies required for effective
communication in English. In particular, an awareness of culture should be embedded within curriculum, instruction, and

*Grade appropristeis defined by the Englis Ianguage arts, mathematics,and scence standards for that grade.
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‘assessment provided to ELLs since “the more one knows about the other language and culture, the greater the chances of
creating the appropriate cultural interpretation of a written or spoken text” (National Standards in Foreign Language Education
Project, 2006, p. 37).

. Diversity in ELL Progress in Acquiring English Language Proficiency
A student’s ability to demonstrate proficiency at a particular ELP level will depend on context, content-area focus, and
developmental factors. Thus, a student's designated ELP level represents a typical current performance level, not a fixed status.
An English language proficiency level does not identify a student (e.g., “Level 1 student”), but rather identifies what  student
knows and can do at a particular stage of Engiish language development, for example, “a student at Level 1" or “a student whose
listening performance is at Level 1. Progress in acquiring English may vary depending upon program type, age at which entered
program, intial English proficiency level, native language literacy, and other factors (Bailey & Heritage, 2010; Byrmes & Canale,
1987; Lowe & Stansfield, 1988). Within these ELP Standards, we assume simultaneous development of language and content-area
knowledge, skill, and abilities. ELLS do not need to waft until their ELP is sufficiently developed to participate in content area
instruction and assessment. “Research has shown that ELLS can develop literacy in English even as their oral proficiency in English
develops” (Bunch, Kibler, & Pimentel, 2013, p. 15).

. Scaffolding
ELLs at al levels of ELP should be provided with scaffolding in order to reach the next reasonable proficiency level as they develop
grade-appropriate language capacities, particularly those that involve content-specific vocabulary and registers. The type and
intensity of the scaffolding provided will depend on each student’s ability to undertake the particular task independently while
‘continuing to uphold appropriate complexity for the student.

. Students with Limited or Interrupted Formal Education (SUIFE)
ELLs with limited or interrupted formal education must be provided access to targeted supports that allow them to develop.
foundational iteracy skils in an accelerated time frame (DeCapua & Marshall, 2011). Educators can refer to the Common Core:
State Standards (CCSS) for ELA section “Reading: Foundational Skils” (NGA Center & CCSS0, 2010) for this purpose. For more on
‘educating SLIFE students, see APPENDIX C o this document.

. Special Needs
ELLs with disabilities can benefit from English language development services (and it is recommended that language development.
goals be a part of their Individualized Education Plans [IEPs]). Educators should be aware that these students may take slightly
different paths toward English language proficiency.
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7. Access Supports and Accommodations.
Based on their individual needs, allELLS, including ELLs with disabilties, should be provided access supports and accommodations
for assessments, so that their assessment results are valid and reflect what they know and can do. Educators should be aware.
that these access supports and accommodations can be used in classroom instruction and assessment to ensure that students
have access to instruction and assessment based on the ELP Standards. When identifying the access supports and
‘accommodations that should be considered for ELLS and ELLS with IEPS or 504 plans during classroom instruction and assessment,
itis particularly useful to consider ELL needs in relation to receptive and productive modalites. (See footnote in Table 2 for more
information.)

8. Multimedia, Technology, and New Literacies
New understandings around literacy (e.g., visual and digita lteracies) have emerged around use of information and
‘communication technologies (Intemnational Reading Association, 2009). Relevant, strategic, and appropriate multimedia tools and
technology, aligned to the ELP Standards, should be integrated into the design of curriculum, instruction, and assessment for ELLs.

Design Features of the Standards

‘The 10 ELP Standards are designed for collaborative use by English as a second language (ESL)/English language development (ELD)
and content area teachers in both English language development and content-area instruction. Explicit recognition that language
acquisition takes place across the content areas fosters collaboration among educators and benefits ELLS' learning experiences.

At present, second language development is seen largely as the responsibilty of the ESL/ELD teacher, while content
development as that of the subject area teacher. Given the new [content] standards’ explicitness in how language must be
used to enact disciplinary knowledge and skills, such a strct division of labor is no longer viable. Content area teachers must
‘understand and leverage the language and literacy practices found in science, mathematics, history/social studies, and the
language arts to enhance students’ engagement with rich content and fuel their academic performance. ESL/ELD teachers.
‘must cultivate a deeper knowledge of the disciplinary language that ELL students need, and help their students to grow in
using it Far greater collaboration and sharing of expertise are needed among ESL/ELD teachers and content area teachers at
the secondary level. At the elementary level, far greater alignment and integration are needed across ESL/ELD and subject
‘matter learning objectives, curriculum, and lesson plans that teachers in self-contained classrooms prepare and deliver
(Understanding Language Initiative, 2012, p. 2).

The levels 1-5 descriptors for each of the 10 ELP Standards describe targets for ELL performance by the end of cach ELP level ata
particulo paint i time. However, students may demonstrate a range of abiltis within each ELP level. By describing the end of each
ELP el for each ELP Standard, the levels 1-5 descriptors reflect alinear progression across the proficiency levels of an aligned set of
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knowledge, skil, and abilites. This s done for purposes of presentation and understanding; actual second language acquisition does
ot necessarily occur in a linear fashion within or across proficiency levels.

AN ELL at any given point along his or her trajectory of English learning may exhibit some abilties (e.g., speaking skills) at a higher
proficiency level, while at the same time exhibiting other abilties (e.g_, writing skils) at a lower proficiency level. Additionally, a
student may successfully perform a particular skillat a lower proficiency level but need review at the next higher proficiency level
Wwhen presented with a new or more complex type of text. As a reminder, by definition, ELL status is a temporary status. Thus, an
English language proficiency level does not identify a student (e.g, “a Level 1 student”), but rather identifies what a student knows
and can do at a particular stage of English language development (e.g., “a student at Level 1 or "a student whose listening
performance is at Level 17).

Organization of the Standards
For the purposes of clarity, the 10 ELP Standards are organized according to a schema that represents each standard’s importance to

ELLS' participation in the practices called for by college- and-career-ready ELA & Literacy, mathematics, and science standards (G.
Bunch, personal communication, August 15, 2013; Bunch, Kibler, & Pimentel, 2013).
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Table 1. Organization of the ELP Standards in Relation to Participation in Content-Area Practices

construct meaning from oral presentations and lterary and informational
text through grade-appropriate listening, reading, and viewing.

partcipate in grade-appropriate oral and written exchanges of information, Standards 1 through 7 involve
2| ideas, and analyses, respondin to peer, audience, or reader comments and the langusge necessary for
auestions ElLsto engage inthe central

[ speak and wiite about grade-appropriate complex erary and content-specifc practices
informational texts and topics associated with ELA &

" [ construct grade-approprate oral and witten lams and support them with Literacy, mathematics, and
reasoning and evidence science. They begin witha
conduct research and evaluate and communicate findings to answer focus on extraction of

® | questions or solve problems. meaning and then progress to

engogement in these

6 [ analyze and critique the arguments of others orally and in writing practices.
adapt language choices to purpose, ask, and audience when speaking and

7 | writing Standards 8 through 10
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Lo | make sccurate use of standard Englsh to communicate i grade- focus on, but only i the.
appropriate speech and writing service ofthe other seven
standards.

‘The ELP Standards are interrelated and can be used separately or in combination. (In particular, as shown above, Standards 8-10
support the other seven standards.) The standards do not include curriculum statements, nor do they privilege a single approach to the
teaching of social and expressive communication or the teaching of grammar; instead, the standards and descriptors for each
proficiency level leave room for teachers, curriculum developers, and states to determine how each ELP Standard and descriptor
should be reached and what additional topics should be addressed.
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Alternate Organization of the ELP Standards

‘The ELP Standards might also be framed in relation to narrower domains of listening, speaking, reading, and writing and also in
relation to broader receptive,? productive, and interactive modalities. The interactive modalities category allows for emphasis on the
need for ELLs to meaningfully engage with their peers during content area instruction. (Standards 9 and 10 address the linguistic
structures of English and are framed in relation to the CCSS for ELA Language domain.)
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Kindergarten: Standards 3,4, and 5
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Grades 9-12: Standards 1and 2
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Grades 9-12: Standards 3,4, and 5
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Grades 9-12: Standards 6,7, and 8
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Grades 9-12: Standards 9 and 10
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Appendix A: Proficiency Level Descriptors for English Language Proficiency Standards (Provided by CCSSO)

Introduction
‘The Council of Chief State School Officers (CCSSO) utilized the services of WestEd and the Understanding Language Initiative at
Stanford University to develop a new set of English language proficiency standards (ELP Standards) (CCSSO, 2013). The ELP Standards
were developed for grades K, 1, 2-3, 4-5, 6-8, and 9-12, to highlight and elaborate upon the critical language, knowledge about
language, and skills using language that are within college and career readiness standards in mathematics, science, and English
language arts (ELA)/literacy (CCR standards) and that are necessary in order for English language learners (ELLS) to be successful in
schools.

‘The purpose of this Proficiency Level Descriptors * for English Language Proficiency Standards document s to complement, rather
than replace, the ELP Standards. This document provides summary definitions and more detailed descriptions of what ELLS' language
forms® might look like as ELLs gain proficiency with the strategic set of language functions® outlined in the ELP Standards. Following a
lossary of key terms, the document concludes with an appendix that provides background information about the contexts in which
the PLDs are situated.

proficiency Level Descriptor Summaries
In general, PLDs provide “descriptions of the level of English language knowledge and skill required of each [proficiency] level”
(Perie, 2008, p. 15). When designing the ELP Standards, the language forms outlined in the PLDs were embedded throughout the
‘grade-level/grade-span ELP Standards according to the grade-appropriate expectations that had been placed in each ELP Standard.

High level summaries of the PLDs provide an overview in relation to:
1. the degree of control of English that ELLs typically show as they participate in grade-appropriate classroom-based
activities involving the strategic language functions outlined in the ELP Standards; and
2. what the forms of ELLS' language-related performance typically look fike.

A note o the useof the term Proficency, rather than Peformance, i this phrase: Th ELP Standards focus o proficiency evels rather than performance.
level. For consistency with the ELP Standrds, this document usesthe term Proficiency Level Descrptors,rathe than Performance Level Descrptors 25 had been
‘suggested in erie (2008), 3 journa atcethat primarly focuses on creating PLDS for content-area assessments. The descriptors detailed in thisdocument.
2ddres v ELP leves;the uppermst ELP level s part o th caulation of whether a student i fully English proficient.
£As used i the ELP Standarcs, the term language fors rfers to vocabulary, rammar, and discourse specific 0 2 partcular content area or discpline.

# A used in the ELP Standards, theterm language functions refers to what students do it anguage to accomplsh content specic tasks.
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Table 1. High Level Summaries of Forms Embedded within the ELP Standards

B the end of cach Ep level, an FLLcan
T 2 3 T 5
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Summary of English when control of English control of English independent control | - control of English
participating in ‘when participating in | when participating in | - of English when ‘when participating in
grade-appropriate | grade-appropriste | grade-appropriate |  participating in grade-appropriate:
classroom activities | classroom activities | classroom activities | grade-appropriate | classroom activities
« convey simple. « convey briefly © use related classroom activities | convey a complex.
information, using | sequenced and/or | paragraphs to convey | « convey related sequence of events,
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phrases and information, using | - and/or opinions, opinions, using andforstepsina
sentences with a ‘combinations of using frequently multiple related process, using a wide
limited range of simple sentence occurring complex [ - paragraphs with variety of complex
vocabulary Structures and simple |~ sentence structures | increasingly complex, | and sophisticated,
vocabulary and a developing descriptive sentence |  descriptive sentence
vocabulary structures and a Structures and a wide
wider vocabulary vocabulary

‘Additionally, once a student is considered English proficient for the purposes of ELL assessment and eligibiity for ELL services, the
student wil continue to develop English language skills beyond involvement in an English language development program.
Development of language skilsis an ongoing process that continues throughout one’s lfetime.

Detailed Proficiency Level Descriptors

‘The progressions shown in Table 2 provide more detailed information on the language forms which were embedded in ELP Standards
according to grade-appropriate expectations. They show an increasingly sophisticated use and control of language forms at the
discourse, sentence, and vocabulary levels, as ELL develop use and control of the language functions needed to participate in
content-specific practices (Bailey, Reynolds Kelly, Heritage, Jones & Bernstein-Blackstock, 2013; Bailey & Heritage, 2008; Cook, White,
Castro, Patton, & Bird, 2012; Valdes, Walqui, Kibler, & Alvarez, 2012).
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During development, the PLDS in Table 2 were framed in relation to the “high-leverage characteristics” (Bailey, etal., 2013 p. 84)
needed for addressing the language demands found within CCR standards, at the discourse, sentence, and vocabulary” levels. Bailey
and colleagues (2013) clarify that “Analogous to Stevens et al's (2008) notion of a hypothetical learning trajectory, linguistic
hallmarks present the trajectory of individual linguistic and discourse features” (p.74) helping to delineate steps taken along the
progression of English language development. Based on the authors' preliminary analyses of pilot data, characteristics for discourse,
sentence, and vocabulary levels include:

1. Discourse level: level of control over organization, cohesion, and overall stamina

2. Sentence level: sophistication of sentence structure

3. Vocabulary level: sophistication of vocabulary (e.g., range and specificity), including expansion of word groups and
grammatical forms

Table 2. Detailed Proficiency Level Descriptors for Forms Embedded within the ELP Standards*

T 2 3
Discourse |+ Smple mformaton | < 3brefseaenceof eveien | = reted evnts, ez,
Level ot e, orderaer roducion of | and/oropmons(may
operence, andior | aopicwinsupportig. retrace e rstartan
whasthe o decais oxplanationbeingreceved
omountef | shorsemences « mukipe, related,smple o producad)
oeentspeciic | composedof smpleor | * sentences contaimng « reted paragaphs on
Ionguoge et | precicablephvases o | comentareadescrptionsin |  gradeppropriate
combe quity | semences Ersdespproprstetwrtor | contentareatons
processedor |« timited e, i) | word problems. + deveopig sppction of
Zesiproduced? | conesonamong |« loosecohesonf anincreasig angect
sentencesructres | nformation and/orideas <emporal and nking.
wing frequenty occuting | words andphasesto
nking words, accompshed | comectand organize
by repetivon of words o ovents,deas, and
phvases opiniens

7 Referre 0.3 the “word” level n Biley & Heritage, 2008; Baey, et al, (2013).
* A reminder: Seethe grade-evelgrade-span ELP Standards (CCSSO, 2013) for specfic expectations around student ELP-relsted performnce.
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ANote on Tables 1 and 2

‘The Levels 1-5 descriptors in Table 1 and Table 2 describe targets for ELL performance by the end of each ELP level. However,
students may demonstrate a range of abilities within and across each ELP level; second language acquisition does not necessarily
‘occur in a linear fashion within or across proficiency levels. Differences in abiliies within ELP levels are based upon ELLS' native
language proficiency, their academic background in their firs language, and their individual differences. For the purposes of
presentation and understanding, the Levels 1-5 descriptors describe proficiency at the end of each ELP level in terms of a linear
progression across the proficiency levels of an aligned set of knowledge, skill, and abilties.

‘Atany given point along their trajectories of English learning, ELLs may exhibit some abilites (e.g., speaking skills)at a higher
proficiency level while exhibiting other abilties (e g, writing skills) at 2 lower proficiency level. Additionally, a student may.
successfully perform  particular task at a lower proficiency level but need review at the next highest proficiency level when
presented with a new or more complex type of task.Since, by definition, ELL status is a temporary status, an ELP level does not
categorize a student (e.£., “a Level 1 student”), but, rather, identifies what a student knows and can do at a particular stage of ELP
(2., “a student at Level 1 or “a student whose listening performance is at Level 17).

A Note on Scaffolding

While many ELP standards’ PLDs include references to scaffolding, the PLDs shown in this document do not include reference to
scaffolding in relation to ELP levels. As outlined in Guiding Principle 4 of the ELP Standards, it is recommended that scaffolding should
ot be framed only as support to be provided to ELLS with lower levels of ELP, and it s important to avoid encouraging or reinforcing
static notions of what students can or cannot do at various levels of ELP. Guiding Principle 4 states:

ELLs at alllevels of ELP should be provided with scaffolding in order to reach the next reasonable proficiency level as they
develop grade-appropriate language capacities, particularly those that involve content-specific vocabulary and registers. The
type and intensity of the scaffolding provided will depend on each student's ability to undertake the particular task
independently while continuing to uphold appropriate complexity for the student. (CCSSO, 2013, p. 4; emphasis added)

Itis important that educators use a more nuanced approach to scaffolding (Walaui, Bunch, Kibler, & Pimentel, 2013). Scaffolding can

be provided to students throughout the process of ELP, not just at the lower ELP levels.

Students at every level of English language proficiency will engage in some academic tasks that require ittle or no scaffolding.
because the students have already mastered the requisite skills and language; other tasks that require moderate scaffolding
because the students can carry out some aspects of the task independently but require linguistic or other support for other
‘aspects; and tasks that require substantial scaffolding because they entail cognitively and linguistically unfamiliar and
challenging content or skills. (Walqui et al 2013, p. 5; emphasis in original)
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Appendix B: Design Features of the Correspondences with English Language Arts/Literacy, Mathematics, and Science
Practices

Note: Appendix A includes further explanation of the development of the £LP Standards and the importance of corresponding to the.
content-specific practices of college and career-ready standards. Because students are asked to engage with content and
investigations that require academic discourse, there was an intentional effort on the part of member states to identify and show that
the ELP Standards address and correspond to the content language demands necessary for student success. While Nebraska is a
member of the state-led consortium formed to develop the ELP Standards and has adopted the ELP Standards, Nebraska has not
‘adopted the Common Core State Standards (CCSS). This section is included only to serve as an overview or resource for Nebraska
educators. Practitioners should refer to Nebraska College and Career Standards for specific guidance when developing curriculum.

To ensure the ELP standards specify the language that allELLs must acquire in order to successfully engage with college-and-career-
ready standards in ELA & Literacy, mathematics, and science, a correspondence mapping has been conducted for these ELP.
Standards:

Correspondences with the CCSS for Mathematics and Next Generation Science Standards (NGSS) Practices
Following the guidance found in the CCSSO Framework for English Language Proficiency Development Standards Corresponding to
the Common Core State Standards and the Next Generation Science Standards (the *CCSSO ELPD Framework") (CCSSO, 2012), one.
set of correspondences was created for the language demands associated with the mathematics, science, and ELA practices. The
CCSS Standards for Mathematical Practices a.k 2., the Mathematical Practices are the first eight standards for the CCSS for
Mathematics and the NGSS Science and Engineering Practices are one of three dimensions in every NGSS standard. A set of ELA
“Practices” was created for the CCSSO ELPD Framework since the CCSS for ELA & Literacy did not include specific practices in their
original form. (Al three groups of practices are shown in Figure 1 below).

What are the practices?
‘The term practices refers to behaviors which developing student practitioners should increasingly use when engaging with the
content and growing in content-area maturity and expertise throughout their elementary, middle, and high school years. The term.
“practices” is used rather than “processes” or “inquiry skils” to emphasize that engaging in [discipline-specific]investigation requires
ot only skill but also knowledge that is specific to each practice (NRC, 2012, p. 30).

‘The practices identified within the CCSS for Mathematics and the NGSS are key parts of the standards themselves.* Because the CCSS.
for ELA & Literacy does not explicitly identify key practices and core ideas in its original form, an analogous set of ELA “Practices” was.
created for the CCSSO ELPD Framework through a close analysis of the priorities contained within the ELA standards themselves
(€Cs50, 2012, p. 16). Relationships and convergences among the mathematics, science, and ELA practices are shown in Figure 1.

*States who sre appiyingfor fexibilty regarding speciicrequirements ofthe Elsmentary and Secondsry Education Ac of 1965 (ESEA), a amended by the No
Chid Lt Bin Actof 2001, must have ELP Standards that correspond o the state’s college-and-career-ready standards.
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Figure 1. Venn diagram showing relationships and convergences among the Mathematics, Science, and ELA Practices
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How do the practices interrelate?

‘The Understanding Language Initative Venn diagram shown in Figure 1 (Cheuk, 2013) depicts the relationships and convergences
‘among the student actions described by the practices.* For example, the central overlap of the three circles highlights the central
rolle of evidence in the CCSS and the NGSS. In comparison, the ELP Standards address the types of language proficiency that ELLs need
s they engage in content-area practices (and, therefore, may show slightly different groupings of practices with each ELP Standard
than the groupings shown in Figure 1). By explicity calling attention to these practices, state ELP Standards [can be designed to]

cultivate higher order thinking skill in ELLS and target their ability to comprehend and communicate about complex text” (CCSSO,
2012,p.16).

What s the purpose of the correspondence matrix?

‘The purpose of the K-12 Practices Matrix s to help teachers design lesson plans which leverage the strongest correspondences
between the ELP Standards and the practices. However, depending on the instructional activty, and as educators’ familiarity with the
standards is built, educators may identify other correspondences that also make sense. The matrixis intended to help educators start
with correspondence analyses—they are not an endpoint. The matrix does not contain a fixed set of correspondences

2 See the “Found in”section of Figure 1 fr information on the sourcesfor tis diagram. Background: The ELA “Practice” inthe Venn diagram were arginally
ased on an analyss of the CCSS for ELAstudent capacity portrais (Source 2a]. For the purpess of the ELP Sndards, the ELA Practices”showninthe Venn
iagram werereframed n elation t the paticula ELA “Pracice” created fo the ELPD Framework Source 26)
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K-12 Practices Matrix
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Appendix C: Students with Limited or Interrupted Formal Education

Students with Limited or Interrupted Formal Education (SLIFE), also referred to as Students with Interrupted Formal Education (SIFE)
or Limited Formal Schooling (LFS), are limited Engiish proficient students who have entered U.S. schools and function at least two.
‘years below grade level. They are generally recent arrivals enrolling in upper elementary, middle and high school, whose
backgrounds and educational experiences may be quite different from the school environment they are entering. They may have
limited literacy skill in their native language. Their education may have been interrupted for a variety of reasons, including war, civil
unrest, migration, poverty, relocation, or having limited access to school.

‘These students face many challenges. They are trying to lea academic content while simultaneously learning English—a challenging
prospect for all English Language Learners (ELLs). These students have the additional challenge of trying to learn the culture of U'S.
schools and navigate expectations that may be significantly different from the educational environments from which they came. If
they are in high school, they may also have limited time to successfully meet these goals in order to graduate. Regardless of prior
schooling experiences, efforts should be made at the time of enrollment to place these students in age and grade appropriate levels.

While some of these descriptors below may not be present in each SLIFE student, and some indicators may be present due to other
factors, the following descriptors may be helpful when considering whether or not a student’s educational experience has been
affected by limited o interrupted schooling.

Indictors that a student may be SLIFE include:
Inadequate school records, no school records, or school records with gaps

Reports by student andor parent/guardian of not having attended school

Poor attendance records from prior schools, frequent absences, and/or tardiness at current school

Low literacy level in the native language

Weak grasp of grade-level content material due to lack of opportunity to lear English or lack of school experiences.
Lack of awareness of the basic expectations of the school environment.

(Indicators adapted from Meeting the Needs of Students with Limited or Interrupted Schooling: A Guide for Educators, DeCapua,
Smathers, and Tang, 2009)
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Identification of SLIFE Students
‘The following information/assessments may be useful in identifying students:

Student/parent interview that includes background information on prior schooling experiences.
Last grade completed in another state or country.

Writing samples in native language to determine literacy in native language, f possible
Language proficiency assessment to determine level of English acquisition

Math or other content assessments

‘General Teaching Strategies for ELLs with Limited or Interrupted Formal Education
‘Though not an exhaustive lst, the following strategies can provide needed support to ELLS in the content classroom:

Key terms and concepts on display.

‘Thematically organized curriculum which may include fewer topics and given more time

Intentional use of advance and graphic organizers

Access prior knowledge using KWL charts or other strategies.

Drawings, diagrams, graphs, and other visual aides

Scaffolding strategies, such as sentence frames/starters to give students the academic language they need to practice:
Multiple instructional approaches/using the multiple intelligences theory to make concepts understandable

Models and manipulatives to demonstrate concepts

‘small group work/cooperative learning strategies

Using “think aloud" techniques to solve problems

For newcomers with limited language skils(verbal output), consider alternate ways of responding to show understanding of
concepts.

Application of problems in a contextual situation to make learning relevant to real-ife experiences

In content classes, focus on the meaning ELL students are conveying, not so much on their grammar and usage.

Explicit teaching of vocabulary/acadeic language—not n isolation, but coupled with drawings, pictures, or sentence frames.
toaid memory and add context

Directly teaching study skills

Provide supports for note taking with the use of visual/advance organizers, sentence frames.

Collaboration between ELL and content teachers in planning and support

Strategic use of inguistic accommodations in classroom and assessment.
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Teaching Literacy to ELL with Limited or Interrupted Formal Education

‘According to the authors of Developing Literacy in Second-Language Learners: Report of the National Literacy Panel on Language-
Minority Children and Youth (August, Shanahan, 2006), ELLs benefit from the same reading components identified by the National
Reading Panel (NICHD, 2000} —phonemic awareness, phonics, fluency, vocabulary, and text comprehension as other learners do.
‘The authors add, however, that while these components are necessary, they are not suffiient for teaching language-minority.
students to read and write proficiently in English. Oral proficiency in English is critical as well—but student performance suggests
that it i often overlooked in instruction. Well-developed oral proficiency in English is associated with reading comprehension and
writing skills. It s not enough to teach language language-minority students reading skills alone. Extensive oral English development
‘must be incorporated into successful literacy instruction. The most successful literacy instructional practices for ELLs are programs
that provide instructional support of oral language development in English, aligned with high-quality literacy instruction. In her
ook, Classroom Instruction that Works with English Language Learners, Jane Hill notes that in the urgency to teach reading and
writing often in response to high-stakes testing, the need for students acquiring English to listen and talk has been overshadowed.

Good writing grows from good speaking. To improve written language output, students need opportunities to practice rich academic
talk.

f the measures listed above indicate a student's education has been interrupted or s limited, begin with the Early Literacy Readiness
‘skilsfor SLIFE Students (see below). Another resource educators may refer to are the Common Core State Standards (CCSS) for ELA
section Reading: Foundational Skills (NGA Center & CCSSO, 2010). This guide is a very in-depth lsting of basic reading skillsin a
strategic order by grade level. Here s the link: http://wuw corestandards org/ELA-Literacy/. The resources referred to are not
considered to be pre-requisites to the standards; rather their purpose serves as a place to start with some students. Integrate the
Nebraska English Language Proficiency and English Language Arts Standards as appropriate.
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Early Literacy Readiness Skils for Students with Limited o Interrupted Formal Education

ADINESS SKILLS

Example Indicators

SPEAKING AND LISTENING

Phonological awareness

Divide words into individual phonemes (sounds)

Divide spoken sentence into individual words

Distinguish hyming words from non-hyming words

Produce yming words

Identify and isolate the nftial and final sound o7 a spoken word

'Add delete or change sounds to change words such as, cow to how

Blend sounds to make words

READING READINESS

Recognize environmental print

Begin to choose own reading materils

Recognize own name in print

Fold a book and turn pages correcty

Can indicate front and back parts of the ook

Respond to ilustrations n book:

Partiipate in group reading

Begin to make predications

Begin to make connections to own experiences

Memorize patter books, songs, poems, and familir books

Understand print conveys meaning

Begin to read environmental print

Read using one-10-one correspondence (match finger to words being read)

Follow top to bottom, let to right, and front to back

Know leter names

Know leter sounds

Begin to read basic sight words.

Read books with simle patterns

Can identiy tite, author, and ilustrator

Begin to read own writing

Read simple early readers
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WRITING READINESS

= Rely on pictures to convey meaning

= Begin o label and adds words

Demonstrate that print conveys meaning

‘Write recognizable etters to represent words.

=Tl about own pictures and writing

= Write top to bottom, left o right

= Begin to demonstrate understanding ofetter/sound relationship

= Copy etters and words from a model (Environmental print)

Print upper/lower case ltters egily

Use beginning consonants to make words

= Use beginning and ending consonants to make words

= Use beginning, middle, and ending sounds to make words

= Write using invented spellng

= Write names and familiar words

= Beginto use proper spacing between letters and words

Begin to write recognizable short sentences

Begin to use simple punctuation in writing such as, Capialleters and periods

= Begin o read own writing
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Teaching Math to ELLs with Limited or Interrupted Formal Education
‘As mentioned previously, ELLs have the double duty of trying to learn academic content while simultaneously learning English. For
SLIFE students, this becomes even more challenging given their lack of prior schooling experiences. Teachers are tasked with helping

students develop important mathematical concepts while also teaching them the academic language necessary to achieve state
content standards. It i increasingly clear that while math and other content-based vocabulary is important for ELLs to know,

teaching vocabulary words alone is insufficient to meet the demands of the college and career ready standards. Students will benefit

from strategies that provide practice in participating in academic conversations. ELL teachers and classroom teachers working

together to identify the language demands of a content lesson, paired with strategic scaffolds can give these students the support
they need to participate in the curriculum. The Early Math Readiness Skills for Students with Limited or Interrupted Formal Education
(see below) give teachers a place to start, with the goal of integrating the Nebraska English Language Proficiency Standards and Math
Content Standards as appropriate.

Early Math Readiness skill for Students with Limited or Interrupted Formal Education

MATH READINESS*

STudents can demonstrate math readiness in Engih or native language.

Distinguish between numerals and letters

Count orallyt0 10

Say, read and wite numbers 1o 20

Say. read and write numbers to 100

‘Count objects o 10 (Make one-to-one correspondence]

‘Count objects to 20 (Make one-to-one correspondence]

‘Count objects 10 100 _(Make one-to-one correspondence]

‘Count backwards from 20

‘Understand part to relationships

Relate money to buying

Recognize curency

‘Begi to relte time to personal Ife, such 35 Calendar and cock

Sort objects according to size, shape and color

Recognize patierns n the environment

Use measurement for comparison such a5, more/1ess, bigger]smaler

‘Count t0 10 by 2's, 20 by 5s and 100 by 10s

'Add and subtract by manipulating objects

Use time vocabulary such a5, seasons, months, hours, and minutes

Tdentiy shapes

Interpret developmentall appropriste math symbos (+%=]
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Glossary

Cognate: Aword that has the same linguistic derivation as another; from the same original word or root. Examples of cognates in
Indo-European languages are the words night (English), nuit French), Nacht (German), nacht (Dutch, etc., derived from the Proto-
Indo-European (PIE) *ndk*ts, “night"; the Hebrew DI shalom, the Arabic £ saldm, and the Amharic selam (*peace”) are also
cognates, derived from Proto-Semitic *Salam-.

False cognates are words that are commonly thought to be related (have a common origin), but that inguistic examination
reveals are unrelated. The words embarrassed (self-conscious, humiliated) in English and embarazada (pregnant) in Spanish
are examples of false cognates.

Coherence: A central, main theme or topic maintained across multiple sentences. One test of coherence s that sentences cannot be
reordered without changing meaning.

Cohesion: Intra- and inter-sentence language connections made by using cohesive devices (e.g., pronoun or synonym replacement,
logical connectors, conclusions that refer to prior content).

Collocation: The grouping of two or more words together with a frequency greater than chance. Such terms as “crystal clear,”
“middle management,” “nuclear family,” and “cosmetic surgery” are examples of collocated pairs of words.

Content-specific: Specific to a given discipline, content area, domain, or subject area. (Within the literature and among researchers,
the term “discipline-specific” is more commonly used ) CCSSO (2012) defines it as “the language used, orally or in writing, to
communicate ideas, concepts, and information or to engage in activities in particular subject areas (e.g., science)” (p. 107).

Context: This term is derived from Latin, meaning "a joining together” of external sources of information (schemas) with internal
concepts (e.g., memories). It is also defined as a frame (e.g., background information, schema) that surrounds an event being
‘examined and provides resources for appropriate interpretation (Duranti & Goodwin, 1992). As Fillmore observed, “When you pick
up 2 word, you drag along with it a whole scene” (Fillmore, 1975, p. 114). Cummins (2000) describes effects of context on
communication:

+ Context-embedded communication: Participants can actively negotiate meaning (e.g., by providing feedback that the
message has not been understood), and the language is supported by a wide range of meaningful interpersonal and
situational cues.

* Context-reduced communication: Participants rely primarily on linguistic cues to meaning, and thus, successful interpretation
of the message depends heavily on knowledge of the languag ftsel. (p. 68)
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Control: As used in the ELP Standards, refers to the degree to which a student may use a particular form with stability and precision.
For example, independent control occurs when “In more sophisticated explanations, children have litle or no difficuity
simultaneously employing many complex and sophisticated linguistic devices [see Linking words), and their explanations require little
effort from a listener to understand the steps or process being explained” (Bailey, 2013, p. 13).

Culture: (a) Different tools, thoughts, and experiences associated with a particular community of practice o certain situations.
(8rown, Collins, & Duguid, 1989); or (b) “an adaptive process [as opposed to an object that one might hold] that accumulates partial
solutions to frequently encountered problems” (Hutchins, 1995, p. 354). “Human growth and creativity tend to occur not within
separate and isolated cultures, but within their meeting and intermixture” (Wax, 1993, p. 108).

Descriptive sentences: Sentences in which the speaker/writer is able to describe or paint an exact picture in the listener’s or reader’s
‘mind of what the speaker/writer wants to convey. Unlike a simple sentence (e.g., “The cat ran”), a descriptive sentence uses
adjectives and adverbs as well as complex sentence construction (dependent, adverbial clauses, prepositional phrases, etc ) (e.g.,
“The big fat white cat ran quickly along the edge of the garden” which could be expanded to “it was astonishing, although not
surprising, to observe that Mr. Dewey's big fat white cat could run along the edge of the garden so quickly when there was a
ferocious dog in close pursuit”).

Discourse: Language used in a particular context, such s the academic discourse of a science classroom compared to the social
discourse of the playground. Different types of discourse call for different vocabulary, phrases, structures, and language registers.
‘According to Gee (1999), language is always used from  perspective and always occurs within a context; there s no neutral use of
language.

ELPD Framework: The Framework for English Language Proficiency Development Standards Corresponding to the Common Core State
‘Standards and the Next Generation Science Standards (CCSSO, 2012), which provides guidance to states on how to use the
‘expectations of the Common Core State Standards and the Next Generation Science Standards as tools for the creation and
evaluation of ELP standards.

English language proficiency (ELP): “A socially constructed notion of the ability or capacity of individuals to use language for specific
purposes” (CCSSO, 2012, p. 107). Also referred to by some as English language development (ELD), ELP embodies the belief that
language development is ongoing. Multiple pathways to ELP are possible, but the end goal for students' progress in acquiring English
s to ensure fullparticipation of ELLS in school contexts.

EP: ELA “Practices,” which describe ways in which developing student practitioners of ELA should increasingly engage with the subject
matter as they grow in content-area maturity and expertise throughout their elementary, middle, and high school years. The

Pe 55




image14.png




image324.png
practices are student actions, not teaching practices. Developed for the ELPD Framework by CCSS for ELA writer Susan Pimentel as
analogous to the existing mathematics and science & engineering practices, but not found in the original CCSS for ELA.

Evidence: Facts, figures, details, quotations, or other sources of data and information that provide support for claims or analyses and
that can be evaluated by others. Evidence should appear in a form, and be derived from a source, that is widely accepted as
appropriate to a particular discipline, such as details o quotations from a text n the study of terature or experimental results in the
study of science. (ee Appendix A of the CCSS for ELA & Literacy.)

Formaulaic expressions: Expressions produced in accordance with a mechanically followed rule or styl. In the initial stages of English
language acquisition, formulaic expressions are learned as a “chunk” in reference to familiar topics or objects in the immediate
environment. Examples of formulaic expressions used during the intial phrase of English language acquisition in schools include “go.
to the bathroom,” “stand in line,” and other habitually-used phrases. These prefabricated units are important because they serve asa
bridge to connect vocabulary and grammar. Cowie (1998) argues that formulaic expressions are a crucial step n helping student
‘move towards the acquisitions of idioms and the development of native-like proficiency.

Frequently occurring words and phrases: As used in the ELP Standards, this refers to words and phrases used commonly in the
classroom and to everyday language used in schools. It is important to note that this does not refer to the Top 100 High-Frequency
Words (e.g, “the,” “a,” “and,” “but’). The term “basic” is not used in the ELP Standards because a term that is basic to one person
may not be basic to another; acquisition of specific words and phrases depends on exposure and experiences.

Grade appropriate: As used in the ELP Standards, this refers to level of content and text complexity in relation to CCR standards”
requirements for a particular grade level or grade span. (See Appendix A of the CCSS for ELA & Literacy and Defining the Core.)

Idioms: An idiom is an expression that cannot be understood from the meanings of ts component words but has a meaning of its
‘own. Usually that meaning is derived from the history of the language and culture in which it is used. Students’ acquisition of idioms
progresses from lteral meanings to figurative and metaphorical meanings.

« Transparent idioms are expressions in which the literal meaning is clearly linked to the figurative meaning, e.g., give the
green light, break the ice.

« Semi-transparent idioms are expressions in which the link between literal and figurative meaning i less obvious, e.g, beata
dead horse, save one’s breath.

+ Opaque idioms are expressions with an undetectable link between literal and figurative language, e.g., puil one’s leg, kick the
bucket.

Inflectional ending: A short suffix added to the end of a word to alter its meaning. In this document, the term refers to endings such
55, -es, ing, and -ed.
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Inflectional forms: The forms of a word that include alteration of the word to indicate singular or plural, verb tense, and verb aspect.
Inflected or inflectional forms also include irregular verbs (e.g. sing — sang —sung) and irregular plural nouns (e g mouse —mice).

Informational text: Text with a primary purpose to inform the reader about the natural or social world (includes explanatory text).
See Appendix A of the CCSS ELA & Literacy Standards.

Interactive language skills: Skills involved in producing language in spoken or written form during collaborative, interactive activities,
including collaborative use of receptive and productive modalities. This modality “refers to the learner as a speaker/listener and asa
reader/writer. It requires two-way interactive communication where negotiation of meaning may be observed. The exchange will
provide evidence of awareness of the sociocultural aspects of communication as language proficiency develops” (Phillps, 2008,
96).

Language forms: Vocabulary, grammar, and features of discourse specifi to a particular content area or discipline. This term refers
to the surface features of language and how they are arranged according to the grammar of the language. As a means of connecting
Sound with meaning, it incorporates morphology, syntax, and phonology.

Language functions: What students do with language to accomplish content-specific tasks. As defined by Gibbons (1993), language
functions can be used to describe the purposes for which language i used i the classroom. Their use offers a simple and practical
way to ensure that content and language are integrated.

Linguistic Output: Refers to the production of language. Educators should provide ELLs with communicative tasks that require
students to create the sustained output necessary for second language development. (See Principle 7 in Principles of Instructed.
Second Lanquage Acquisition.)

Linking words (a.k.a. cohesive devices): Words or phrases that can be used as sentence connectors to develop coherence within a
paragraph by linking one idea/argument to another. Examples include however, in conclusion, basically, as it turns out, at last,
eventually, after al, rarely, normally, at first, often, further, and firstly.

Modalities (modes of communication): The means or manner by which communication takes place. This document identifies three
‘modalttes: receptive, productive, and interactive. The four language domains of reading, writing, listening, and speaking are
contained within these three modalities. (see page 7 of the ELP Standards for more information.)

Modeled sentences: As used in the ELP Standards, this term refers to the provision of exemplar speech and text to students as part
of the instructional process. Examples of modeled sentences in the ELP Standards include sentence frames, sentence stems, and
sentence models.
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MP: The CCSS for Mathematical Standards for Practice or Mathematical Practices. The practices describe ways in which developing
student practitioners of mathematics should increasingly engage with the subject matter as they grow in content-area maturity and
‘expertise throughout their elementary, midde, and high school years. The Standards for Mathematical Practice are descendants of
the Adding It Up proficiencies (Kilpatrick, Swafford, & Findell, 2001) and the NCTM process standards (NCTM, 2000). They also
descend from work on Habits of Mind (Driscoll, 1995) and the national syllabi of Singapore, Japan, and Finland. For more examples of
the Mathematical Practices, see http://www insidemathematics.org/index. php/commmon-core-math-intro.

Nonverbal commaunication: As used in the ELP Standards, this term refers the process of communication through sending and
receiving wordless (mostly visual) cues between people. Examples of nonverbal communication in the ELP Standards may include
gestures, nods, thumbs up or down, or facial expressions.

Organize: In the ELP Standards, refers to discourse that conveys temporal, causal, categorical, or other logical relationships that are
consistent with the author's apparent purpose in conveying information, narrating a story, making a persuasive argument, or some
other emergent discourse form.

Productive language skills: Skills involved in producing language in spoken or written form. This modality “places the leamer as.
speaker [and/or] writer for a distant’ audience (one with whom interaction is not possible or i limited). The communication is set for
a specified audience, has purpose, and generally abides by rules of genre or style. Itis a planned or formalized speech act or written
document, and the learner has an opportunity to draf, get feedback, and revise it before publication or broadcast” (Phillps, 2008, p.
96).

Receptive language skills: Skills involved in interpreting and comprehending spoken or written language. This modality “refers to the,
learner as a reader [and/or] listener/viewer working with ‘text’ whose author or deliverer is not present or accessible. It presumes.
that the interaction is with authentic written or oral documents where language input is meaningful and content laden. The learner
brings background knowledge, experience, and appropriate interpretive strategies to the task, to promote understanding of language
and content in order to develop a personal reaction” (Philips, 2008, p. 96).

Referent: The thing that a word or phrase denotes or stands for; examples may include abstractions or physical examples.

Recognize: As used in the ELP Standards, this verb refers to instances when a student might recognize the meaning of the words,
using verbal communication or non-verbal communication.

Registers: Distinguishable patterns of communication based upon well-established language practices, such as the language used in
subject-area classrooms. Registers are a “recognizable kind of language particular to specific functions and situation. A well-known
non-academic example is sports announcer talk” (Ferguson, 1983, p. 155).
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Research projects:

« Short research project: An investigation intended to address a narrowly tailored query in a brief period of time, as in a few
class periods or a week of instructional time.

+ More sustained research project: An investigation intended to address a relatively expansive query using several sources over
an extended period of time, a5 in a few weeks of instructional time.

Scaffolding: As defined in Appendix A of the CCSS ELA & Literacy Standards, this refers to guidance or assistance provided to
students by a teacher, another adult, or a more capable peer, enabling the students to perform tasks that they otherwise would not
be able to perform alone, with the goal of fostering the students' capacity to perform the tasks on their own later on. Pedagogically,
a scaffold is the support offered to students so that they can successfully engage in activity beyond their current ability to perform
independently. Specific scaffolds temporarily support the development of understandings as well as disciplinary (and language)
practices. Once the development takes place, the scaffolds are removed and new ones may be erected, if needed, to support new
needed developmental work. For more information, see Walqui et al. (2013).

Sentence structures: As used in the ELP Standards and the Proficiency Level Descriptors, language structures include simple,
‘compound, complex sentences, and the range of other language structures.

Simple: As used in the ELP Standards, this generally refers to the grammatical structure of a phrase, sentence, or text relative to its
‘complexity or density. A “simple” sentence may use subjectsverb+object construction without any embellishments.

Source: As used in the ELP Standards, this refers to speech or text used largely for informational purposes, as in research.

SP: The NGSS Science and Engineering Practices. The practices describe the behaviors that scientists engage in as they investigate and
build models and theories about the natural world and the key set of engineering practices that engineers use as they design and
build models and systems. The Science and Engineering Practices “describe behaviors that scientists engage in as they investigate and
build models and theories about the natural world” (NGSS, 2013). As noted in Appendix F of the NGSS (NGSS Lead States, 2013),
chapter three of the Science Framework for K-12 Science Education (NRC, 2012) provides background on the development of the
Science and Engineering Practices. For more information and examples, see Bybee (2011)

Variety of topics: As used in the ELP Standards this refers to a range of topics that may be either familiar or unfamiliar to the student.
(i, requiring support to build the student’s background knowledge or particular context knowledge).

Visual aids: As used in the ELP Standards, this refers to pictures, realia (objects used in real lfe), sketches, diagrams, labeled pictures,
and picture dictionaries.
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Vocabulary: A set of words, phrases, or expressions, within a language, that s familiar to a person. (See the PLDSs for specific
‘vocabulary expectations by the end of each ELP level.)

+ Academic vocabulary (see also Appendix A of the CCSS for ELA & Literacy, p. 33):
© General academic words and phrases: Vocabulary common to written texts but not commonly a part of speech; as.
used in the ELP Standards, analogous to Tier Two words and phrases. Bailey & Heritage (2010) refer to this as “school
navigational language.”

o Content-specific words and phrases: Words and phrases appropriate to the topic or specific to a particular field of
Study. Sometimes referred to as “terms.” (Terms are words and phrases that are given specific meanings in specific
contexts.) Bailey & Heritage (2010) refer to this as “curriculum content language.” As defined in Language standard 6
of the CCSS, this refers to grade-appropriate general academic and domain-specific words and phrases, analogous to
‘Tier Three words. (However, the ELP Standards do not suggest that vocabulary taught to ELL should be limited to only
that defined by the CCSS)

= Three Tiers of Vocabulary:

‘» Tier One: Words acquired through everyday speech, usually leamed in the early grades.
© Tier Two: Academic words that appear across all types of text. These are often precise words that are
used by an author in place of common words (e.g., “gallop” instead of “run’). They change meaning
with use.
© Tier Three: Domain-specific words that are specifcally tied to content (e.g, “Constitution,” “lava’
‘These are typically the types of vocabulary words that are included in glossaries, highiighted in
textbooks, and addressed by teachers. They are considered difficult words that are important to
understanding content.
+ Frequently occurring vocabulary: This includes common words and phrases, as well as idiomatic expressions.

+ Social vocabulary/language: Cummins (2000) refers to this as “surface proficiency” and, in earlier terations of his work, as
Basic Interpersonal Communicative Skils (BICS).

Wh- questions: “Who,” “what,” “where,” “when,” “why," and “how” questions.

With prompting and support/with (some)

ince and support: See Scaffolding.
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‘The English Language Proficiency Assessment for the 21t Century, ELPA21, i a consortium of states committed
to supporting educators, member states, and members of the public as they adopt and implement the English

Language Proficiency (ELP) standards and college- and career-ready standards.

‘The consortium s developing an assessment system based on the ELP Standards that willinform instruction so
that all English language learners (ELLS) leave high school prepared for college and career success.

The ELP Standards
‘The 10 ELP Standards define what English language skills students should have at particular grade levels. They
are designed for collaborative use by both ESL and content-area teachers and address the language demands
needed to be successful i English language arts, mathematics, and science dlassrooms. The ELP Standards are
shaped by guiding principles that recognize that ELLS have the same potential as native speakers to excel in
learning, and that instruction that builds on their varied backgrounds is more likely to help students master their
use of the English language.

‘The ELPA21 Assessment System
‘The ELPA21 assessment system measures and reports on proficiency of the English language overall, as well as in
reading, writing, speaking, listening, and comprehension.

‘The ELPA21 consortium is developing two tests: a screener and a summative assessment. Both tests will be
developed for each of six “grade bands” (K, 1, 2-3, 4-5, 6-8, and 9-12). The screener will be administered to
‘assess baseline English language proficiency of incoming ELL students and will be used to guide placement of
‘each student and make decisions about his or her instruction. The summative assessment, to be administered
near the end of the academic year, willinclude two fixed forms per grade band. Test item security is an
important component of the ELPA21 system; students will not have access to an item until they take the actual
computer-based assessment.

‘The assessment system willincorporate technology-enhanced items that allow students to indicate their
responses in ways other than traditional item types (e.g., multiple choice). The assessment system will include
tem styles that are more interactive, especially for speaking and listening tests; reduce tumaround time on
reporting results; improve efficiency of data collection and management; increase security of test content; and
reduce administrative burdens on school and district saff.

‘The ELPA21 Consortium
States participating in ELPA21 represent multiple regions of the United States and are also diverse politically and
‘demographically. There is also variety in how they assess students: Some ELPA21 states have independent
content assessments, and others participate in PARCC or the Smarter Balanced Assessment Consortium. ELPA21
s collaborating with partners from the Understanding Language Initiative of Stanford University; the National
Center for Research on Evaluation, Standards, and Student Testing (CRESST) of the University of California, Los
Angeles; the National Center on Educational Outcomes of the University of Minnesota; and the Council of Chief
State School Offcers (CCSSO). The Oregon Department of Education is the lead state agency, and CCSSO i the
project management partner. Visit ELPA21.org for more information.
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ELPA2Y's governance structure is outlined below and the assessment system structure is under development in
‘accordance with the terms of the grant awarded to the consortium by the U.S. Department of Education. Please
find a summary of ELPA21's governance structure and a timeline of deliverables below.

Executive Board: The Executive Board (£8) makes overarching policy decisions. Members of the £8 were elected
by the Consortium Council (CC). The members of the €8, including the E8 chair, are as follows:
. lowa Jobi Lawrence, Titl i Coordinator and ELPAZ1 EB Chair
Kansas Phylis Farrar, World Languages Consultant for World Languages as ESOL
Nebraska Terr Schuster, Director, Tile Il
Ohio Paula Mahaley, Assistant Director, Office of Curriculum and Assessment
Oregon 'Doug Kosty, Assistant Superintendent, Office of Learning, Ex Oficio E8
+ Washington Kara Todd, Science Assessment Specialist

‘Consortium Council: The CC oversees the development of the assessment system, and responds to operational
issues and decisions. One state education agency (SEA) representative per consortium state has been appointed:
Arkansas ‘Alan Lytl, Public School Program Advisor, ELL Assessment Specialist
Colleen Anderson, Student Assessment Consultant
Lee Jones, Education Program Consultant, Assessment
Louisiana Bernell Cook, Director, Federal Reporting
Nebraska Terr Schuster, Director, Tile Il
Ohio ‘Abdinur (Abd) Mohamud, ELP Consultant
Oregon Martha Martinez, Education Specialist
South Carolina Amelia Brailsford, Coordinator, Test Development, Office of Assessment
‘Washington Michael Middleton, Director, Select Assessments and Business Enterprises
West Virginia Robert Crawford, Assistant Director, Office of Federal Programs

Task Management Teams: Task Management Teams (TMTs) guide, design, and approve the work under their
purview. TMTs are led by experts with industry-leading experience, and each team includes SEA members
nominated by the ELPA21 consortium states. TMITs and their advisors arelisted below:
+ Accessibiity, Accommodations, and Administration: Martha Thurlow, National Center on Educational
Outcomes

‘Assessment Design and Scaling: Bill Auty, Measurement Consulting

Field Testing and Technology: Wes Bruce, Technology Readiness Consultant

tem Acquisition and Development: Phoebe Winter, Assessment Research and Development Consultant
performance Standard Setting, Data, and Reporting: Mary Seburn, Quantiful, LLC

Project Advisory and Timeline
ELPA2Y's governance structure includes oversight of qualitative and quantitative aspects of the assessment
system design, development, and implementation. Kenji Hakuta of the Understanding Language Intiative of
Stanford University serves as principal investigator, and CRESST is building the validity plan and overseeingits
‘execution. A timeline of major deliverables has been ratified by the CC and presented to the U.S. Department of
Education.

tem Development January-October 2014

Platform and System Trial January 6-14, 2015

Field Test February 2-March 31, 2015

Operational Summative School Year 2015-2016

Operational Screener School Year 2016-2017

For more information on ELPA21, contact Communications Director Kara Schlosser at 202.336.7055 or
‘communications@elpa21.org, and visit ELPA21.0rg.

The conents o tisfact shet wer developed under  rant rom th 1. Degarment of Education. However,those contents do ot necessarily
reprsent th plc f th U . Depariment of Education and you shoukd o ssume ndorsement by th Federal govermmert.
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Nebraska’s College- and Career-Ready Commitment

The College- and Career-Ready Agenda

‘Over the past five years, states have driven the college-

and career-ready agenda - a policy agenda that seeks to
ensure all students graduate high school, and graduate
ready for their next steps.

Nebraska is among the states that have made college and
career readiness a priority for all students.™

= In 2009, Nebraska adopted academic standards in
mathematics and English aligned with college-and
career-ready expectations.
In 2009, Nebraska aligned ts high school graduation
requirements with college- and career-ready

‘expectations. These requirements will first take effect

for the Class 2015.

‘Nebraska is one of only 24 states (including Washington
'DC) with graduation requirements at this level

 Nebraska meets only three of the ten State Actions
identified by the Data Quality Campaign, but does
meet all ten of the Essential Elements, provi
strong foundation for student-level data collection.

Nebraska does not track any indicators of college and
career readiness and will need to expand its use of

tors to get a more complete picture of how
their students are faring in K-12 and beyond.

How Nebraska Can Further Advance

the College- and Career-Ready Agenda

7 _-Realize the promise of the state’s college- and
career-ready standards by implementing them fully
and successfully, taking into consideration the related
curricular and policy changes.

.Closely monitor which students are completing the
college- and career-ready curriculum, and which are

opting out.

~.Administer assessments to all high school students,
aligned to the college- and career-ready standards,

‘which can be used by higher education institutions to
‘make placement decisions for credit-bearing courses.

.Continue to make progress on the state’s data
collection efforts, particularly around linking student-
level K-12 and postsecondary data and making data
available to relevant stakeholders, such as teachers,
parents and counselors.

.Re-examine the state’s K-12 accountability system
to determine how it can further reward measures of
college and career readiness, in alignment with the.
state's standards and graduation requirements.
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‘The Nebraska Standards for Career Ready Practice are an

outgrowth of the Nebraska Summit on Career Readiness held
November 3 and 4, 2009 in Lincoln, Nebraska.

Toview the Summary and Synthesis Report vsi

www.education.ne.gov/nce/documents/CareerReadinessSummit.pdf

‘We would like to express our sincere appreciation to the countless
individuals, schools, businesses and industries that contributed to
the creation and preparation of this document.

A detailed report of the Nebraska Summit on Career Readiness
can be found at: www.education.ne.gov/nce/Standards.html
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Nebraska Standards for Career Ready Practice.
1. Applies appropriate academic and technical skills.

2. Communicates effectively and appropriately.

3. Contributes to employer and community success.
4. Makes sense of problems and perseveres in solving them
5. Uses critical thinking .
6. Demonstrates innovation and creativity.

7. Models ethical leadership and effective management.

8. Works productively in feams and demonstrates cultural competency
9. Utiizes technology..

10. Manages personal career development.

11. Aftends to personal and financial welk-being.
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A career ready person capitalizes on
personal strengths, talents, education
and experiences to bring value to the

workplace and the community through
his / her performance, skill, diligence,
ethics and responsible behavior.

— Definifion of career readiness adopted by the Nebraska State Board of Education on May 5, 2010,

) e _—_
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This simple sentence will change the face
of Nebraska education. And, as a result,
the future of our entire state.

1 ouldn't it be something if every student
'} graduating from a Nebraska high
school fit this descripfion? If every graduate
was “Career Ready?” If every high school
graduate brought these attributes fo the
next stage of his or her lfe—either in the
workplace or on a college campus?

Imagine the effect on Nebraska
communities, Nebraska businesses,
Nebraska's economy. Imagine the effect
on Nebraska's future.

Ensuring that every student who graduates
from a Nebraska high school is Career
Ready is not a simple task. And it won't
happen overnight.

Career Readiness is our objective. And
Nebraska's schools are determined to
achieve it.
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How are Nebraska schools going to achieve

Nebraska Standards for Career Ready Pracfice provide leaming
‘experiences that are valuable o every student regardless of career
path or college plans.

y incorporating the Nebraska

Standards for Career Ready Practice
into appropriate curiculum, programs
and extra curiicular activities as they are
developed, implemented and evaluated.

By infegrating core academic courses and
career education programs fo bring even
greater relevance and value to every
student's school experience.

By providing opportunities for students
fo become aware of career choices
throughout their education—as early as
elementary school.

By helping students understand the
relationship between today's educational
choices and tomomow’s career potential.
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Career Readiness for every student?

b y developing Personalized Learning
Plans for each student to help them
match their educational plans, interests
and talents with careers that offer the

greatest promise for success.

By linking the student, the classroom and
the counselor’s office fo facilitate student

success i high school, college and the
workplace.

By engaging students in ways that build
their confidence, encourage personal
responsibllity and develop behaviors that
are critical fo success in their personal and
professional lives.

By creating opportunities for parents and
their children to explore career possibilities
together.

By providing students who have the
entrepreneurial spiit with the skills,
encouragement and inspiration needed to
start their own business.

By establishing even stronger relationships
with business and industry fo ensure that
students are acquiring the skills needed
for high skill, high wage and high demand
Nebraska jobs of today and fomorrow.

Al these initiatives are driven by one
powerful, game-changing, life-changing
concept in Nebraska schools: Career
Readiness.
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Career Readiness is about the next step in life.

Career exploration fools such as NebraskaCareerConnections.org
‘can help students discover career options they didn't know they.
had—and the educafional path hat leads 1o success.

B hen students are Career Ready, they

are prepared for the next step in their
lives—whether that means getting their
first job or beginning their college “career”
(which eventually leads fo the workplace
as well)!

Every Nebraska student, regardless of
background, inferests or intent after
graduating from high school, can and
should be Career Ready. Because being
Career Ready also means being ready for
life.

Nebraska Standards for Career Ready
Practice are about the basics. A strong
academic foundation—and personal
ethics. Speaking and writing effectively.
Analyzing situations and solving problems.
Understanding fundamental concepts

in math and science. Being where

you're expected to be—when you're
expected fo be there. Meeting deadiines.
Conducting yourself professionally.
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Coreer education courses help students discover their
Talents and may provide fhe enfreprencurial spark for
hem 1o start a business in their commurity.

And the many steps after that.

areer Readiness is about knowing
your stuff. Understanding available
technology and how and when to use
it appropriately. Using what you know
fo address new challenges and new
opportunities. Knowing what you don’t
know—and being enthusiastic about
learning more and getting even better.
Having the knowledge, drive and
confidence fo start your own business.

Career Readiness is about relationships.
Collaborating with co-workers. Respecting
the opinions, privacy and cultures of
others. Working well on your own and

as a member of a team. Accepting
responsibility and understanding the
consequences of your decisions. Making
healthy choices. Understanding your role
in the bigger picture of your community,
state, nation and world.

Career Readiness is about generating a
powerful, homegrown workforce across
Nebraska. Creating a steady supply of
responsible leaders and skiled employees
in a wide range of industries—in all 93
counties. Inspiring young entrepreneurs
and young professionals to start businesses
in their hometowns.

Career Readiness means a more
vibrant economy, a sustainable business
environment—and greater opportunity,
growth and revenue for Nebraska at every
level.
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gareer ready prastice

he Nebraska Standards for Career

Ready Practice describe varieties of
expertise that educators at all levels should
seek to develop in their students. These:
standards rest on important “practices
and proficiencies” with long-standing
importance in career education. These
standards and related practices are not
limited to formal CTE programs nor to the
middle school or high school level. Rather,
these standards and practices should be
used over and over again with increasing
complexity and relevance by students as
they progress through their educational
pathway. The standards themselves do.
not dictate curriculum, pedagogy or
delivery of confent. Schools and colleges
may handle the teaching and assessing of
these standards in many different ways.
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he Nebraska Standards for Career
Ready Practice were derived from
extensive input from business and industry
representatives expressing the most
crifical skills needed for employee and/
or enfrepreneur success. The standards
were developed in conjunction with the
National Career Clusters Framework.
The Career Cluster Framework has
been developed over the past decade
with input from national business and
industry committees representing the
16 comprehensive Career Clusters. In
short, the Nebraska Standards for Career
Ready Practice provide a valid source of
workplace expectations for all students to
be career ready.

The following standards are provided
as aresource to assist schools, colleges,
teachers and faculty members in defining
curicular and assessment outcomes. The
benchmarks are provided as examples
and are neither exhaustive nor conclusive.
Educators are encouraged to work

with local business and industry councils
to define learning objectives most
appropriate for their situation.

An dlignment study to Nebraska's
academic standards s also avaiable at:

www.CEStandards.education.ne.gov.

Additionally, the Career Readiness
Inventory (CRI) is now available on
NebraskaCareerConnections.org. This

tool allows students fo assess their own
performance on the Nebraska Standards
for Career Ready Practfice and receive
feedback on their performance from three
to five individuals. It also provides a graph
of the students’ self-assessment as well

as a consolidated score from the other
individuals.
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gareer ready prastice

Nebraska Career Education:

ebraska Standards for Career Ready

Practice are about improving the
value, impact and relevance of students’
education—from elementary through high
school.

Nebraska Standards for Career Ready
Practice are about improving the prospects
for all students’ success in college and the
workplace.

Nebraska Standards for Career Ready Practice.
are about a shared vision and purpose for all
professionals in a school system.

‘Coreer education courses help college-bound students make:
an easier ransifion between high school and colege.

Nebraska Standards for Career Ready Practice.
are about sirengthening the role of Nebraska
schools in economic development throughout
the state.

Nebraska Standards for Career Ready Practice
are about providing a foundation fo build
strong individuals, families and communities
across Nebraska.

For more information on Career Readiness and

the career education programs in your school
district, visit with your local school or go fo:

www.education.ne.gov/nce/Standards.himl

10
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An important component in Career Readiness.

areer education courses play an Career Readiness is purpose-driven
G important role in Career Readiness education—and career education courses
by offering real-ife work experiences, are crifical fo achieving Career Readiness
leadership opportunities and confidence  in every Nebraska student.

building. When career education courses
are integrated with core academic
courses, school counseling, parental
involvement and collaboration with
business and industry, it's no longer

simply about education. It's also about
sustainable economic development for
every Nebraska community. Developing

a skilled and talented workforce that

is prepared fo lead, collaborate and
innovate in the industries and professions
that matter to Nebraska's future.
Improving the prospects of success as
students transition from high school to
college. Inspiring young entrepreneurs
and professionals fo start businesses in their
hometowns. Creating involved citizens,
strong families and economic vitality in
every Nebraska county.

n
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THE CAREER READY INDIVIDUAL...

1. Applies appropriate 7. Models ethical leadership
academic and technical \ii and effectfive management
skills

8. Works productively in teams
and demonsrates cultural
competency

2. Commurnicates effectively
and appropriately

w

. Contributes fo employer 9. Utilizes technology
and community success

i
4. Makes sense of problems . T —

and perseveres in solving career development
them

11. Attends to personal and

' 5. Uses ciifical thinking financial well-being

6. Demonstrates innovation
and creativity
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The career ready individual...

1. Applies appropriate academic
and technical skills

Academic skills and technical skills complement one another. A career
ready individual applies these skills in a strategic manner to accomplish
workplace tasks.

A. Academic Attainment
1. Demonstrates proficiency in the academic core standards.

(Mathematics, English/Language Arts, Science, Social Studies).
2. Reads and comprehends written material in a variety of forms and levels of
complexity.
Completes secondary courses to meet high school graduation requirements.
4. Assimilates and applies new leaming, knowledge and skills.

Lol

B. Technical Skill Attainment

1. Identifies the fraining, education and cerfification requirements for entrance and
advancement in a chosen occupation.

2. Completes a career and technical education program of study.

3.  Passes cerfification tests fo qualify for licensure and or cerfification in a chosen
occupational area.

C. Strategic Thinking

Practices reasoning and systems-level thinking to deal with varied concepts and

complexity.

Analyzes elements of a problem situation to develop solutions.

Uses acquired academic and technical skills to improve a situation or process.

4. Seeks to enhance knowledge and skills through ongoing professional
development.

Lol
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m The career ready individual...
(@Y 2. Communicates effectively and

N appropriately

Expressing ideas, providing instruction, informing others, sharing knowledge
and providing customer service are critical in a career.

A. Speaking

1. Asks pertinent questions to acquire or confirm information.

2. Demonstrates interpretation of verbal and non-verbal messages in a conversation.

3. Converses with diverse individuals in an all-inclusive manner to foster positive
relationships.

4. Practices active and attentive listening skills.

B. Writing

1. Produces clear and coherent written communication in which the development,
organization and style are appropriate to task, purpose and audience.

2. Composes focused wiitten documents such as: agendas, audio-visuals,
bibliographies, drafts, emails, forms, notes, oral presentations, reports and
technical documents.

3. Constructs a well reasoned position, based on an openness to new information
and ideas, o support a theory or validate a point of view.

C. Presentations

Prepares presentations fo provide information for specific purposes and
audiences.

Delivers presentations that sustain listeners' attention and inferest.
3. Uses technology appropriately to effectively present information.

»
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D. Professional Etiquette

1.
2.

MW =m

Uses professional efiquette and observes social profocols when communicating.

Practices appropriate use of social media in personal and professional

environments.
Uses proper word choice and tone when communicating to superiors,

customers/clients and co-workers.

Customer Service
Establishes positive relationships with infernal/external customers.
Identifies and addresses cusfomer's needs and wants.

Recommends appropriate products and services.
Uses effective follow-up techniques to assure that the needs of the customer

have been met.

15
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The career ready individual...
T Y w 3. Contributes to employer and
community success

Career ready means more than attending fo self-interest. It also means
the ability to see the bigger picture of playing a role in the success of the
employer and community through personal, civic and community actions.

A. Personal Responsibility

1. Takes responsibility for individual and shared group work tasks.

2. Models behaviors that demonstrate reliability, dependability and commitment to
the organization.

3. Pursues results with personal energy and drive to completion.

B. Meets Workplace Expectations

1. Amives on time to work, appointments or meetings adequately prepared and

appropriately dressed.

Compilies with workplace policies, norms/culture, procedures and protocols.

Exhibits professional etiquette in all interactions.

4. Understands the importance of health, safety, human resource and
environmental regulations.

Lol

C. Civic Responsibility and Service

1. Parficipates in leadership and teamwork opportunities available through
professional organizations and community groups/boards/committees.

2. Engages in local government through attendance, participation and service.

3. Demonsirates a respect for laws and regulations and those who enforce them.
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The career ready individual...

% 4. Makes sense of problems and
perseveres in solving them

Recognizing and solving problems is a daily requirement of nearly every
American worker and entrepreneur. From small technical issues, to group
dynamics, to design of overall systems, opportunities abound for the career
ready individual fo solve problems in the workplace.

Perceptiveness

Accurately defines a problem or issue.

Recognizes factors, constraints, goals and relationships in a problem situation.
Identifies iregularities in processes and environments and seeks to understand
their cause.

.“’N."?

B. Problem Solving

1. Presents multiple solutions fo the problem based on evidence and insights.

2. Evaluates solutions and determines the potential value foward solving the:
problem.

3. Employs crifical thinking skils independently and in teams fo solve problems and
make decisions.

Establishes and executes plans to completion even when faced with setbacks.
Requires minimal supervision fo successfully complete tasks on schedule.

C. Perseverance/Work Ethic

1

2.

3. Prioritizes tasks fo ensure progress toward stated objectives.
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The career ready individual...

5. Uses critical thinking

Nearly all careers now require interaction with complex systems of technical
components, complex dynamics of people or both. Many decisions are

not simple and straightforward; rather, they require the ability o intelligently
reason through and make complex decisions.

A. Critical Thinking

wN -

>

Lol

SO

Demonstrates the ability o reason critically and systematically.
Uses reason and logic o evaluate situations from multiple perspectives.

Critiques possible solutions using valid research, historical context and balanced
judgment.

Recognizes and makes use of systems and relationships including interdependent
cause-and-effect analysis and feedback.

Decision-Making

Conducts research, gathers input and analyzes information necessary for
decision-making.

Develops and prioritizes possible solutions with supporting rationale.

Determines a course of action with the greatest perceived potential for
success while considering its impact on the human resources (workforce) of the
organization.

Adaptability

Demonstrates a willingness fo learn new knowledge and skills.
Considers multiple and diverse points of view.

Manages multiple tasks and priorities.

Exhibits the ability to focus, prioritize, organize and handle ambiguity.
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The career ready individual...

6. Demonsirates innovation and
creativity

The 21st century workplace requires innovation through creative thinking.
Successful individuals will be expected to generate and share new ideas.

A. Creativity

1. Uses information, knowledge and experience to generate original ideas and
challenge assumptions.

2. Initiates brainstorming to generate ideas to solve problems or maximize
opportunities.

3. Appreciates new and creative ideas of others.

4. Knows when fo curb the creative process and begin implementation.

B. Innovation

Searches for new ways to improve the efficiency of existing processes.
Determines the feasibility of improvements for ideas and concepts.

Accepts and incorporates constructive criticism into proposals for innovation.
Takes informed risks to infroduce innovation while understanding the limits of
authority.

Eal ol i
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The career ready individual.

(A -“¥Y 7. Models ethical leadership and
w w effective management

The ability to influence others relies on leadership. Today's workplace
provides greater fransparency and accountability where the ability to
ethically lead and manage is essential.

A. Leadership
1. Employs organizational development skills to foster positive working relationships
and accomplish goals.

2. Enlists the support of others to accomplish a goal.
3. Models the positive attributes of effective leaders (e.g. self awareness, self-
regulation, motivation, empathy and social skills).

B. Ethics

1. Considers the ethical implications of decisions and actions and theirimpact on
personal reputation and credibility.

2. Recognizes personal and long-term workplace consequences of unethical or
illegal behaviors.

3. Practices ethical behavior at all times and complies with organizational code of
conduct.

C. Management

1. Differentiates between leadership and management.

2. Determines the objectives, parameters and deadlines involved in managing a
project prior to beginning work.

3. Develops personal management skills to function effectively and efficiently.
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The career ready individual...

8. Works productively in teams
and demonstrates cultural
competency

Teams of individuals with diverse cultural backgrounds have become the
new norm of operation in the American workplace. The career ready
individual is prepared to collaborate with colleagues representing various
backgrounds.

A. Teamwork

1. Builds consensus within a feam to accomplish results.

2. Contributes to team-oriented projects and assignments.

3. Engages feam members and utilizes individual talents and skills.

B. Conflict Resolution
1.

Anticipates potential sources of confiict and employs conflict resolution skills to
facilitate solutions.

2. Disagrees with a team member without causing personal offense.

3. Negotiates with conficting parties o agree on a reasonable and mutually
acceptable solution.

C. Social and Cultural Competence

Gives and earns respect by interacting positively with people of different
backgrounds, experiences and beliefs.

Stays aware of cument local, national and global news and issues.

3. Uses awareness of world cultures and languages fo effectively communicate
with co-workers and customers/clients.

»
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Sl 9. Utilizes technology

The career ready individual has an understanding of how to use technology
and apply it successfully in the workplace. Advances in technology require
individuals to quickly learn and use many tools and applications.

A. Data Gathering, Access and Management

1. Uses various methods to search for valid, relevant data to complete workplace
tasks.

2. Evaluates Intemet resources for reliabiity and validity.
3. Develops and uses a consistent approach for managing data.

B. Tools and Applications

1. Uses the appropriate technology tools for conveying information, solving
problems and expediting workplace processes.

2. Demonstrates the technology skills needed for a chosen career field.

3. Identifies the workplace value of technology tools and applications.

C. Technology Ethics

1. Understands the ethical uses of information and technology related to privacy,
intellectual property and workplace issues.

2. Uses computer and Internet protocols that ensure cyber security and
confidentiality of private information.

3. Abides by organizational policies on the acceptable use of workplace
technology.
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n‘ 10. Manages personal career
development

Continued on the following page.

Managing a personal career includes exploration, preparation and
participation. Each person is responsible for creating and maintaining their
own career. Career management includes understanding and meeting the
expectations for behavior and skills in the workplace.

A. Planning
1. Identifies opportunities in one or more career pathways that aligns with personal
interests and aptitudes.

2. Develops career goals and objectives.
3. Develops a personal education and career plan to meet goals and objectives.

B. Job Seeking

1. Uses multiple resources, including personal and professional networks, to locate
job opportunities.

2. Researchesinformation about a prospective employer to successfully complete
an application.

3. Uses professional digital media fo create a personal brand.

4. Markets self effectively to potential employers.

C. Résumés, Porifolios and Interviews

1. Prepares a professional résumé appropriate for each situation.

2. Produces arecord of education and work experiences, licenses, certifications
and projects/products to include in a portfolio.

3. Presents a professional image appropriate for the job inferview.

4. Communicates experiences, knowledge and skills identified in the résumé and

portfolio when inferviewing.
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The career ready individual...

m 10. Manages personal career

development

D. Professional Development

1.
2.

3.

E.
1.
2.
3.

Identifies opportunities for career advancement.
Uses resources to develop goals that address training, education and
self-improvement issues.

Maintains licensure, certification and credentialing requirements.

Entrepreneurship
Understands the knowledge and skills required of an enirepreneur.
Describes the opportunities for entrepreneurship in a given industry.
Weighs the opportunities, benefits and risks of entrepreneurship versus
employment in a career.
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The career ready individual...

A.gn 11. Attends to personal and financial

well-being

The career ready individual recognizes the benefits of physical, mental,
social and financial well-being to be successful in a career.

A. Personal Well-being

2.

3.

Recognizes the value of a wide range of knowledge and experiences from the
arts, culture and humanities to promote infellectual curiosity.

Follows a personal wellness plan that includes healthy eating, exercise and
disease prevention.

Builds positive social relationships with supportive friends and family in a
community.

B. Financial Well-being

o wN -

Ll

Analyzes choices available fo consumers for saving and investing.

Develops a personal budget that aligns o near-term and long-term priorities.
Establishes a good credit history by using credit responsibly.

Understands principles of insurance and identifies appropriate coverage.

Makes wise consumer purchasing decisions and avoids fraudulent financial
practices.

Files and pays local, state and federal taxes in a correct and fimely manner.
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301 Centennial Mall South
P.O. Box 94987
Lincoln, NE 68509

www.education.ne.gov/nce
email: nde.nce@nebraska.gov

NEBRASKA STANDARDS Fored

career ready practice

Itis the policy of the Nebraska Depariment of Education not fo discriminate on the basis
of sex, disabilty. race, color, religion, marital status, age, or nafional origin in fs education
programs, admission policies, employment, or other agency programs.
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Nebraska career education standards have been revised to batter prapare students for their careers
and to help students better meet the needs of employers. The Nebraska Department of Education
and Partnerships for Innovation in cooperation with business and industry as well as Nebraska
postsacondary institutions ravised the course standards for Career Technical Education (CTE)
ourses offarad in the state's public schools,

The CTE course standards were also aligned with the Nebraskas academic standards (reading,
writing, mathematics and science) and the Nebraska Career Readiness Standards. The new career
education coursa standards are available at

A recent update to the

reflects the sequence of career and technical
aducation courses that form the 2014-15 Programs
of Study. Programs of Study for previous years have
been archived by school year.

‘The model standards will help school districts organize
curriculum into sequences for courses in each of the
following career felds:

+ Agriculture, Food and Natural Resources
+ Business, Marketing and Management

+ Communication and Information Systems
+ Haalth Sciences

+ Human Sciences and Education

+ Skilled and Technical Sciences

‘The revised standards also were aligned to courses offered i the state’s two- and four-year colleges
to create a more seamless education experience for students. Students begin with high school
introductory courses that teach broad concepts and skills, progressing to college courses that offer
more specific information and develop higher skill levels. Some Nebraska students will have an
opportunity to earn college credits while in high school.

Carer education courses provide an opportunity for students to gain the knowledge and skills they

need for employment and entreprencurship. The standards define what students should know and
be able to do to enter college or their chosen career.

S NEBRASKA DEPARIMENT 2 EDUCATION x
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2014-2015 Nebraska Career Education Programs of Study

Agricuture, Food, and Natural Resources Caresr Fiekd
Agricuture, Food, and Natural Resources Cluster

Cluster Level Program of Study (POS)

‘Sequence of CTE Courses. nfroduction Gourse | Intermediate Gourse | Gapsione Course
(071000 Moo (071004 Animal
|Agricuiure, Food  [Biology -AND-
land Nawrai
riculture, Food, and Natural Resources: 011007 Prant
% Scones & Businss [Resourcss OR | Goienceoriciture
(018060 CASE |AND-
|imvoducton o AFNR 011000 Agriusiness
(076060 CASE [076061 CASE Piant_[016063 GASE.
|CASE: Currculum for Ag Science £d [1nioducton to AFNR.|Science OR- |Animal And Pant
[Certfied (018062 CASE [Biotechnology
|Anima Scence
(071000 Moo (071004 Animal
|Agricuiure, Food  [Biology -AND-
. [fna Natral 011007 Prant
|Agricuiture, Food, and Natural Resources: |Resources -OR- | SHoum ot o
[ife Science & Food 010000 CASE. Sceno
|mroducton o APNR 014000 Food
|Science.
(071000 Moo (071004 Animal
|Agricuiure, Food  [Biology -AND-
. [nd Nawral 1011007 Prant
|Agricuiture, Food, and Natural Resources:  |Resources -OR- .
|Lfe Science & Natural Resources 010000 CASE. |Scienceortautur
|Imroducton o APNR [013000 Natral
|Resources
(071000 Moo (071004 Animal
|Agricuiure, Food  [Biology -AND-
|and Natral 1011007 Prant
|Agricuiture, Food, and Natural Resources: |Resources -OR- | science/Hortculure:
|Life Science & Environment l018060 CASE |-aND-
|mroducton o AFNR (18045
|Environmental
|Science.
Page 1015 Reportas of 3242014




image371.png
07000 i [0TT00% Animal
|Agrcuture, Food [Bology ~AND-
Jand Nawral
o [u0mEan
|Agrcuture. Food. and Natural Resources: |grcr/ =% |ScencerHoriutur
[ Science & Power
Imroducion s AFNR 016000 Power,
|Souctue and
[Tecical Sysems
|Fondarmentas
(071000 wra > 011004 Animal
|Agrcuture, Food [Bology ~AND-
Ingricutn . | Nawral 011007 plant
re, Food, and Natural Resources: | Besouress -OR.
[Agricutture, Food, an |ScenceHoricuture
018060 casE AND:
Imnoducion o AFNR 016004 wekdng
Ay
(071000 wro o [0T1008 Arimal 011071 Aghcaural
|Agrcuture, Food [Bokogy -AND-  [Sales and
|ngricuiture, Food. and Natural Resources: |and Naurai 11007 prane [Envepteneurstip
[ Sciencs & Saies [Resourcss OR | Gaienceoricuure
018060 case:
| mvoshcion s AFnR
Patiay Leve Program o Study (POS)

Sequence of CTE Gourses iroduction Gourse | Intermedials Course | _Gapstone Gourse
(CTi000 mioto (011008 Agrbusiness [011010 Economcs
|Aarcuture, Food & Agriousiness

vibusiness Systems: Economics and [and Naura Management
Wanagement [Resorces -0n.
018060 casE
mroducion o AFNR
(OTI000 mioto (011008 Agrbusness 011011 Agrural
Food Saes and
|Agribusiness Systems: Agricuttural Sales|axd Naural [Envepreneursip
& Enteprencurship |Resources -0R-
018060 casE:
|mvosucion o AFNR
(011000 mugto (011008 Aguousness [017000 Loadershp
|Aarcuture, Food Jand Evics
Jand Nawral rcutue
Ingribusiness Systems: Leadership SN e
018060 case:
|mvoducion o AFNR
(07000 mio 077004 Animal {07708 Cormpanion
Food  [Bobogy -OR- |Animais
. . Companion Ani jand Nawral 018062 case
|AnimatSystems: Companion Animal  [Resgueas on. 01082
018060 casE:
| mvoscion o AFNR
Page 2015 Reportas of 3242014




image372.png
077000 oo [OTI00% Al [OTI005 e
[Aanciure, Food [Bo0gy OR- A e
. i v
|animal systems: Large Animal s . [o1o0e2cASE
oreoso crse Soenes
niotucion o AFNR
OTI000 oo [0TI004 Al [0T1075 Vewnnany
Tod  |Bogy OR- ok
e
i sysems: veterinary o s cnse
oreoso crse: Soence
nmosucson o APNR
N0 o [0TI00 Al [0TI0TA Eane
Aancsiure, Foot  [Boogy OR- e
. i v
|animat Systems: Equine el e, sz case
oreoso crse Soenes
niotucion o AFNR
0000 oo [0TI004 Al [072008
Tod  |Booey OR- [Bocomacay -OR-
e
imal Systems: Bitechn oeosocrse  [oteosacse
[pnimal B ology |Resources -OR- | Animal Science |Animal And Pfant
oreoso crse: ooy
nmosucson o APNR
Orio00 o [GTT007 Pt RED
Fod  |Scmoekioncuure |Boeennoogy -OR-
Systems: Biotech |and Natural |-OR- 018063 CASE
[Plant: B |Resources -OR- 018061 CASE Plant | Animal And Plant
oeosocrse  [ocence Bisemooy
niotucion o AFNR
0000 o0 [GTT007 Pt (077008 Agronoric
Tood  |Soemceriomcuure |Sosnor
e b
[Plant A |Resources -OR- |018061 CASE Plant
oosocrse  [Scence
nmosucson o APNR
Orio00 o [GTT007 Pt [oTi076 P
Food  |Scnoehioncuture [Biobay
e by
[Plant: : Plant |Resources -OR- |018061 CASE Plant
oeosocrse  [ocence
niotucion o AFNR
0000 o0 [GTT007 Pt (072001 arery and
e, Food |Sciemceroncutue |Landatape
i v ey
[lant ystems:Nussery and Landscape [ SN O
omocase S
nmosucson o APNR
Orio00 o [GTT007 Pt (072002 Floure
Tood  |Scinehocuture
. e by
[Plant: g e |Resources -OR- |018061 CASE Plant
oeosocrse  [ocence
ntotucson o AR
Page 3015 Reponas of 3242014




image373.png
T oG P T
e o e e
k) kel
[Pant : Turt |Resources -OR- |018061 CASE Plant
oncase |2
e S A
O P T
| o
| Wellness -OR- |018080 FNS Food
i by
Foodsysoms: Foo & oot Scionce o3y [Hoie
k)
g,
ovoncace
Pty
T v TS0 ek iS008 et
Toot [P s Aness
s RescuroesSysems: Acvancod (8 abed
et o op.
oo cace
e S A
v T
[T e
s escuroes Sysems: Wate [ e
ki s,
oo cace
e et e
T 508 T80 e
Tt |Sowens [Pl
emveonmenta sevcs systoms: e e T
o S e . e
oo cace
e S A
T T o
e, e [Teero
—— .. e e
pomer St s Lo
oo cace
e et e
T 5800 P T2
Tt [ [Dend on
——— e R o
s o cp.  [Feomeante™ 0110 P
|018060 CASE [Technology (STS)
e AN
T T
[T e R T e T
k) e e y
) s [RmeR T [mssnsans
rover, siucura snd Techical Syseme: |orresChce[oanas oo [sisnotning
|ntroduction to AFNR  ((AG) -OR-- |(STS)
oo
g
| Welding (STS)
pege 4015 [S—




image374.png
076080 FVS Food [Q1808T FIVS Food [918083 FIVS Food
. |Producton, Nutiton, ~[Science -OR- fand Nueron
IFNS: Food & Nutrtion Science Certiied | o fcam e e ond
[ Nutrson Scence __|Development
Matt Kreffels w6718
Agriculure, Food, and Natural Resources. matt iaefels@netrasia gov
Career Fied Speciaist wnneagedorg

Page 5015

Reportas of 3242014





image375.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

Business, Marketing, and Management Career Field
Business, Management and Administration Cluster

ClusterLevel Program of Study (P0S) Ful Year Couse ]

Sequence of CTE Gourses iroducton Gourse | Intermedite Course | Gapstons Gourse
(052300 mroducion [0G2002 3]
aicina & Lot oot scanced (]

1 i
Inccounting [Management |Accountng OR-
rincipesof
|Accountng
(052300 iroducion [030300 Accouning {00600 Business
o o Business, Law
Narketng, &
Management
032300 muoducion [0G2002 [G3z370
fo e’ asgerersand | Emsrensuo-
[Management Managenen: 032600 Colege
Imtoducion o
[Enteptencursrip
052300 iroducion [030300 Accouning | [ 032370
foBusess Envepencurno-
[Entreprencurship Managenen: 052500 Cole
mroducion o
[Enteptencursrip
032400 Colege. 0302 Colege 1]
Imtoducion rincipes of
Business. |Accounting -0R-
[poedemy 032600 Colege
Imtoducion o
[Entepreneursrip

Page 10f 2 Reportas of 3242014




image376.png
Paifway Level Program of Study (POS) Ful Year Couse ]

Sequence of GTE Gourses Tiroduction Gourse | niermedite Gourse | Gapstona Gourse
[G32802 [G3z370 330300 Accouning 1]
anagementand | Enteprencurshio  |-OR.
Leadersnip 032400 Colege

Inccounting ety
030302 College (|
rincipes of
|Accountng

[G32802 030300 Accouning 7032400 Colege
|ncademy |Management and Imtoducion o

Leadersnip usiness

[270501 informaon | 270502 fomaion 030600 Business

[Business Technology Communications | Technology Technoiogy | Communicatons

| Agpicasons | Agpicatons
(033422 Gomputer 270501 iomaion 270502 omaion
[Business Technology Applications |Aspicasns Tecnology Technoioay
| Aopicatons 1 | Aopicatns
‘Approved National Models Program of Study (POS) Ful Year Couse ]
National POS iroducton Gourse | Intermedite Course | Gapstons Gourse
(030803 Fancal [0G2400 Colege 030802 msurance -
|Services mtoducion o-
[Business 034100 Business n
2 Giobal Econarmy -
[NAF Academy of Finance: 0"
030801 Financal
[Planning R
los2370
[Entreprencursip
(032300 iroducion [031000 Business 036100 Marketng -
loBusness [Economes |AND-
|Marketng, 033001 principes of
[Management Fnance -AND-

JHigh Schoolof Business los2a0
|Management and
Leadersnp AND-
031805 Business
|Suateges

Bonnie Sibert eyt
Business, Marketng, and Management bonrie sben@nebraska gov
CateerFiid Specialst  sucaton ne goVBMIT
Page 201 2 Reportas of 3242014




image377.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

Business, Marketing, and Management Career Field

Finance Cluster

Gluster Level Program o Sty (P05) Fut vear Course ]
Sequence of GTE Gourses niroducton Course | nermedite Gourse | Capstone Gourse
[030300 Accounng 1] (030302 College. 11
Freines of
[Accouning 0R-
030301 Acvancea (7]
[Financia Management [Accouning O
032002 Colege
Wearn Bcing and
Fvancar
[Management
5000 Persoral 653500 Acouning 1]
Franes ks
Inccounting 050502 Coege
st
oot
(033002 College. 030302 College. 11
o Wearn Suaing and Pinciesof
v | Financial | Accounting
[Management
31600 Busiess 653500 Ao 1]
[Eoonomes Or ks
leconomics 151000 Econorics 050502 Coege
Freine o
oot
Patfay Level Program of Sudy (POS) Falvear Gouse 3]
Sequence of GTE Gourses. niroducton Course | nermedite Gourse | Capstone Gourse
G500 Personl [ 031800 Bumness 030300 Acsouring 11|
Franes Economes OR | 08
151000 Economies [oa0acz Cotege (3]
[Pinciiesof
Inccounting [Accouning 0R-
032002 Cotege
Wearn Suaig and
Il
[Management
T5000 Prsonal 036301 Advanced | 038500 Advanced
IAP Economics Franes Flacement Fiacement
itrosoonomics __[iracroseonomics
Page 10t 2 Repor a3 of 3242014




image378.png
038501 Advanced | 038600 Advanced 030302 Colege 11
|Placement | Pracement |Prncples of
IMcrosconomics | Macroeconomics | Acoounting -OR:
1033002 College
[pcademy | Wealth Buiding and
|Financil
| Management OR-
030300 Accouning
Bonnie Sibert 02471488
Business, Marketing, and Management bonnie sert@nebraska gov
Career Fied Speciaist . scucation ne goVBMIT

Page 201 2 Reportas of 3242014




image379.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

Business, Marketing, and Management Career Field

Hospitality and Tourism Cluster

ClusterLevet rogram of Sudy (POS) Fut vear Course ]
Sequence of GTE Gourses niroducton Course | nermedite Gourse | Capstone Gourse
032300 introduction (038100 Marketing [370010 Hospitality
o usnes, & Tourem
[Hospitaity & Tourism 5,
arsgesen:
Paiiay Love Program of Study (POS) Falvear Gouse 1]
Sequence of GTE Gourses. niroducton Course | nermedite Gourse | Capstone Gourse
G010 Fman (570050 Prostartt 370031 Prosar
[estaurants, Food anaBeverse services [20L ST,
ostart Welriess
,, - (090107 Fuman (370021 Gunary (370022 Ganary
ICuli Foodand Services | Foog, Nutionand  |Skils 1 | Skills 1
inary |Weiess
Bonnie Sibert s2ariaste
Business, Marketng,and Management somne spen@neraska gor
Gareer P Spcialer o sducaion e govBMIT
Page 1011 Repor a3 of 3242014





image380.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

Business, Marketing, and Management Career Field

Marketng Cluster
Gliste Lovet Programof Sty (P0S) FutYearourse ]
Sequence of GTE Gourses roduzion Gouse | et Gourse | _Capatone Gourse
(38100 Warkoing 038101 Watketng _[038201 Gollege
Marsgemens " |frnciesof
Inareting ancing On-
o3a200 Aancea
Makeing
e ey |01 Wareang 022370
asgemens (e
aketng nteprenurshi o0
oduson s
e
Bonnie sibert s aas
Business, Marketng, ad Hanagemere o soen@neasiagor
Catee it Speciaet Proe———
Page 1011 Repon s or 242014





image381.png
100700 inoducion [100110 Princles of | 100120 Advanced
o the Buit | Construcion | Constructon
5 |Envronment OR. | Technology (STS)-  [Technology
|CONST - Basic Construction Sooreo. -
|Aided Draftng 016002 Structural
|Systems (AG)
(100161 PLTW |1/ 100110 Principles of | 100120 Advanced
| mroducton o | Construcion | Constructon
e B Enonceing Sesion {Tecnocgy (75)- | Techoioay
016002 Suuctural
|Systems (AG)
(100405 Blecricty [ 100110 Principies of | 100720 Advanced
| Construcion | Constructon
ety Techology (5T5)- | Technology
016002 Stuctural
|Systems (AG)
(100100 Imioducion (100405 Electicty | 100120 Advanced
|CONST - Construction Technology tothe Buit | Constructon
|Environment [Technoiogy
(100161 PLTW |7/ 100405 Electicy | 100120 Advanced
|CONST - PLTW Construction Technology  [inoducton t | Constructon
|Engincering Design [Technology
Tony Glenn 024714819
Sl and Technical Scences. tony glenn@nebraska gov
Career Fied Speciaist ‘e ducation ne govists

Page 201 2 Reportas of 3242014




image382.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

Communication and Information Systems Career Field
Atts, AN Technology and Communications Cluster

Cluster Level Program of Study (POS)

S o G Gowses | iodocion Gawes e Gowss | Capaiom Gors
77058 e[0T i [F0605 e
B oo [osmrion.
[Arts & AV Te 270612 intermediate:
A
Pathuay Leve Program o sudy (POS)

S o G Gowses [ idosion Gawes e Gowss | Gapaion Gors
P ————. T B
ot i s T

[ wosrnasss

Commnicaion i iomasin Sysms [ -

——— P———

Page 1of 1

Reportas of 3242014





image383.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

Communication and Information Systems Career Field
Information Technology Cluster

Cluster Level Program of Study (POS)

‘Sequence of CTE Courses. nfroduction Gourse | Intermediate Gourse | Gapsione Course
[270501 iomaton [270502 nformason _[270504 nformaton
Technology’ [Technology’ |Tectnoiogy
| Aopicatons 1 | Appicatons 1 |Fundamentais R
Iinformation Technology |270611 imroduction
JioDigal Design -
|270604 Web Design

Pathway Level Program of Study (POS)

‘Sequence of CTE Courses nfroduction Gourse | Intermediate Gourse | Gapsione Course
[270504 infomation 270606 PC Support (270601 Network
[Network Systems & Telecommunications | Technology |and Maintenance  [Systems.
|Fundamentals
[270504 information (270606 PC Support (270607 nformaton
Iimformation Support & Service: [Technology land Maintenance  [Technoogy Support
|Fundamentals
- [270504 iomaton _[270401 [270402
[Programming & Software Development | Technology [Programming 1 [Programming 1
|Fundamentals
e & it Communications 70811 oducion 270602 g Meda (270604 Wet Design
[270505 CISCO T (270506 GISGO 1. (270807 CISGO I
leisco [Imroducton |Routing and [Scaiing Networks:
[Networks |Swiching Essentals
Bev Newton 4024714885
‘Commuricaton and nformaton Systems bevnewton@nebraska gov
Career Fied Speciaist . scucation ne goVBMIT

Page 1of 1 Reportas of 3242014





image384.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

Health Sciences Career Field
Health Sciences Cluster

Cluster Level Program of Study (POS)

‘Sequence of CTE Courses. nfroduction Gourse | Intermediate Gourse | Gapsione Course
[077300 mroducion (077301 Advanced [ 130210 Anaiomy.
o Health Scences |Heait Scence - (and Physiology
[Health Sciences. loR-
077600 Medical
[Teminology
p— (077300 mroducion (077700 Girical [130210 Anatomy
[Health Sciences o Heatth Scences_|Nution Jand Physioiogy
Pathway Level Program of Study (POS)
‘Sequence of CTE Courses nfroduction Gourse | Intermediate Gourse | Gapsione Course
(077300 miroducion (077304 Explorng (012008
o Health Sciences |ine Ginical Lab - [ Biotechnology
[Biotechnology Research and Development |OoR-
(077600 Medical
[Teminology
[077300 Iiroducion (077301 Advanced (077800 Fealin
o Health Sciences |Health Scence - [informaton
[Health Informatics loR- [Tecnnoay
077600 Medical
[Teminology
[077300 miroducion (077301 Advanced (077303 Personal
o Health Sciences  |Health Scence - [and Communiy.
[supportive Services loR- [Medica ssues
077600 Medical
[Teminology
[077300 miroducion (077301 Advanced (077400 Nursing
o Heath Scences |Healt Science - |Assstant
[Therapeutic Services CNA loR-
077600 Medical
[Teminology
[077300 roducion (077301 Advanced [077402 Emergency
o Heath Scences |Health Science - |Medical Tech - Basie
[Therapeutic Services EMT loR-
077600 Medical
[Teminology

Page 10f 2

Reportas of 3242014




image385.png
[077300 inroducion [ 130210 Anatomy —[077400 Nusing
5 . o Health Sciences (and Physiology -OR. |Assistant-AND-
herapeutic Services Med Aide 077600 Medical {07401 Medicaion
[Teminology e
(077300 nroducion (130210 Anatomy (077700 Ciical
5 o Health Scences ~[and Prysiology -OR. [Nutition
[Therapeutic Services Diatetics:
[Teminology
— - (077300 nroducion (130210 Anatomy (077500 inioducson
[Theraputic Services Performant o Heatth Sciences_|and Physioogy JioSports Medicne
Carol Ringenberg 024714813
Health Scences carol.ingenberg @nebraska gov
Career Fied Speciaist ‘e ducation ne goVHSE.
Page 201 2 Reportas of 3242014




image386.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

Human Sciences and Education Career Field

Education and Training Cluster

luster Level Program of Study (POS)

‘Sequence of CTE Courses. nfroduction Gourse | Intermediate Course | Gapstone Course
350002 Fuman [350001 Explorng (350010
[Education & Training Teaching (Grown and |Educason and [Experencing
| Development [Training [Teacting
[090T70 Ghia 1350075 Eary 1350020 Eary
|Education & Training Early Childhood  [Development (Chidood (Chichood
|Educason 1 |Educason
Allison Kreitels e
Human Sciences and Education Alison Kiefels @nebrasia gov
Career Fied Speciaist e cucation ne goVHSE.

Page 1of 1

Reportas of 12182014





image387.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

Human Sciences and Education Career Field

Human Sciences Cluster

luster Level Program of Study (POS)

Sequence of GTE Gourses. iroduction Gourse | ntermeiale Gourse | _Gapstone Gourse
[030701 iroducion (090107 Fuman (350002 Fuman.
o Human |Food, Nution and | Growth and
[Human Sciences |SoencesrFes Weiness |Development OB
loso116
|Relatonsrips
(030707 Fuman (350002 Fuman {02016
|Food, Nution and | Growth and [Reiasonsnps
[Human Food. Development, and Behavior | Wellvess |Development OB
l020119 Ghia
|Development
Pathway Level Program of Study (POS)
Sequence of GTE Gourses iroduction Gourse | Intermediale Gourse | Gapstone Gourse
[08570T iroducion (030104 L and (633000 Personal
|Consumer Services o Human (Carcer Readiness | Finance.
|Soencesrees
350002 Fuman (020776 151200 Peychoogy
(Growth and |Relatonsrips |oR-
|Counscling & Mental Health Services | Beveiopment oron
|Psychology
(08618 Chia| 050116
|Deveiopment |Relatonsrips -OR-
[Eary Childhood Development & Services. 151200 Paychoiogy
030103 Texties, /320600
[Textie Science: (Constucton & |Fundamentals o
|Geson [Entiprencursiip
[030101 riroducion (090107 Human (090108 Advanced
[Human Food, Nutriton, and Wellness  |to Human [Food, Nutson and | uman Food,
|ScencesiFes |Welness |Nution & Wetness
018080 FNS Food (018082 FNS 078081 FNS Food
and Nutrition Science [Procucton, [Nutiion Scence [Scence.
[Food and Nutrtion ci o
[Feaity
1030107 riroducion [030108 Fousing 320600
[Housing o Human Jand teror Design [ Fundamentalsof
|Scencesrres |Enveprencursnip

Page 10f 2

Reportas of 12182014





image388.png
Allison Kreitels e
Human Sciences and Education Alison Kiefels @nebrasia gov
Career Fied Speciaist ‘e cucation ne goVHSE.

Page 201 2 Reportas of 12182014




image389.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

Human Sciences and Education Career
Law, Public Safety and Security Cluster

Pathway Level Program of Study (POS)

Field

Seuenceof GTe Gourses | Wioducion Gaues | medte G | CapalonsGoures
550010 Founaiors 58005 icducion o005 Gt ard
|correction Services e, P o Criminal Jusice | Jucicial Process
ErRi
56000 Fourdaiors 58005 reducion 80028 Fles
Lo Evtorcoment Sovics e o [
FrEa
55000 Fourdaiors 58008 reiucin 07742
femergency and i anagement (2120 P oG Sskee” lfdeal et
oSy
r— swzanisane
imanScinc and i [r—
fE—— I ———

Page 1of 1

Reportas of 12182014





image390.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

‘Skilled and Technical Sciences Career Field

Architecture and Construction Cluster

Gluste Level Program ot Sty (P0S) FutYearourse ]
Sequence of GTE Gourses roducton Gotres | insrmediate Gourse | Gapstons Gores
00700 mioducion 100180 Gonputer 100110 Pnoipes of
othe Bt e g |Corstwcion
la & c Basi | Environment Wm'
oteoce suucual
|Systems (AG)
Pathway Level Program of Study (POS) Full Year Course ]|
Sequence o GTE Gourses roducton Gotres | insrmedate Gourse | Gapstons Gores
00100 mioducion | 100140 Gomputzr [ T00T4T picatons
e e Bk i rag Sr. | Desgnana e
orafing [Enionment onco gy |Constaion
o
(TOSTST odicion [ TTS2 Exgesrg | TO0TT Ao
I0PC - Engineering Arch Drating wEroncemg | |Coneens inDesgnana -
Ensoorson
00100 iodueion 100130 micducion (100141 Apbcations
lopo Basic rating et e
Envonnen: Eonsmicion Eonsrorson
00140 Compier (100130 roccton 1001 A
[oPe - Fundamenta rating imibranmg * [owcnacs | nossonam e
Gonsicson Consson
(0708 owsng (100130 rodczon 100141 Ao
lopc -Fos orating and menor Desn[fo Aoz s | Desonana e
Eonsmucion Eonsoorson
FESTST iodueion 100130 mcducion [ T00THT Appbaiors
lopc - Avch Drating oEmneeng | [joAceses | |nesonanm e
Eonsmucion Ensoorson
O0761 PLTW 1] 100130 msoducion (100141 Apbcaions
lopo -pLTw Drating iacions  oncucemmes  |nDesona e
Enecrog Besin_|Conscion Eonsoorson
00100 moducson 100130 modicion [ 100te2 PLW Gt T3]
e Bk o honecine & |Engineerno ana
lopo -pLTW Arch Drating Envonmere 0R. | Consmeton s
100140 Compuser
[N Dt
Page 1012 Repon s or 242014





image391.png
100700 inoducion [100110 Princles of | 100120 Advanced
o the Buit | Construcion | Constructon
5 |Envronment OR. | Technology (STS)-  [Technology
[CONST - Basic Construction 100140 Compurer [0~
|Aided Draftng 016002 Structural
|Systems (AG)
(100161 PLTW |1/ 100110 Principles of | 100120 Advanced
| mroducton o | Construcion | Constructon
e B Enonceing Sesion {Tecnocgy (75)- | Techoioay
016002 Suuctural
|Systems (AG)
(100405 Blecricty [ 100110 Principies of | 100720 Advanced
| Construcion | Constructon
ety Techology (5T5)- | Technology
016002 Stuctural
|Systems (AG)
(100100 Imioducion (100405 Electicty | 100120 Advanced
|CONST - Construction Technology tothe Buit | Constructon
|Environment [Technoiogy
(100161 PLTW |7/ 100405 Electicy | 100120 Advanced
|CONST - PLTW Construction Technology  [inoducton t | Constructon
|Engincering Design [Technology
Tony Glenn 024714819
Sl and Technical Scences. tony glenn@nebraska gov
Career Fied Speciaist ‘e ducation ne govists

Page 201 2 Reportas of 3242014




image392.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

‘Skilled and Technical Sciences Career Field

Manuactuing Cluster
Gluste Level Program ot Sty (P0S) FutYearourse ]
Sequence of GTE Gourses roducton Gotres | insrmediate Gourse | Gapstons Gores
00100 mioducson 100140 Corputer (107520
tan- Drting oot ddDrating | Manutacuing -
Enonnen: Woods
(00100 miodueion 107620 fore30
othe Bt ansacung -
wan- Basic e or.  [Wooss Weiang (579 08
100140 Compuer ot6a0s weiang
| Aded Drafting |(AG)
(00100 oducion 107620 00170 P o
othe Bt ansacurng - |Corscion
[Man - Construction | Environment -OR- | Woods | Technology (STS)
100140 Compuer
N D
00100 moducion | 01200 Tore30
e Bk Mandacuuing- | Vaniscung
tan- etas Envonmers on. [Viems Weiang (579 08
100140 Compuer ot6a0s weiang
| Aded Drafting |(AG)
00100 moducson 100190 Corputer (101530
e Bk N Diang | aiscung
lwan- weta Enonnen Weiang (579 08
oteoos wetang
|(AG)
oorerPew T3] forezo
wan- pLTW Woods noasionto -
Engncerng besign Woods
footet PLrw T3] fota00
an- pLTW Metals ntoducton o ansacurng -
Engncerng besion et
FooreT PLTW T3] fore30
ntoducton o Vansacung
tan- pLTW Weld Engncerng besion Weiang (579 08
oteoos wetang
|(AG)

Page 1013 Reportas of 3242014




image393.png
Pathway Level Program of Study (POS) Ful Year Course ]
Seqwnce o T Cowses | ioducion Gowse | medte Gouee | Capaions Gowse
70700 eion 107520 o A
oo R Ay
pro - Standard Woods v on. [ oo e
100140 Compuser
ey
oot W T[T0T0 o A
e T A e
I g Besn oo ooy
R
o Ergeeing
50100 mioasion 10780 oo At
e Nandacurng |V Pareason
prod - Standar etas [ i
100140 Coputer
s
oot P {1070 oo A
e oo
[Prod - Engineering Metals jand o
oS A
Waing Fmeaan
ro tanda wetaing s ana
016005 et and
ey
foTodo Aavesd
\Wetang Fatiaien
Kol
Prod - Encinering Wekding e e
016005 et and
ey
oo Advaed
e s
prod- standard lastcs i
T A
e s
[Prod - Engineering Plastics jand o
760700 miooson —[TOBIOT rroaoson 10002 vl
upeD Basic cectonic oo e |
v
766700 moauionToGIOT asauion ™ [ToTo00 odoon
PPD - Basic Hechatonics oo e O e
v
Page 2013 Reporias i 3242014





image15.png
& Student
Success

Oppordunities
2 Access




image394.png
TP IO e [T s
e e e e
[MPPD - Engineering Basic Mechatronics mn, g Desigr
Re———
e
Tooio msouion 10002 Advancsd T8 oo
PPo - Eictomcs /Mechatoncs |10% G g
TooTo0 rodion —T0To0T LT[ 107500 rsicion
) o Mecharones
eacung
TR 1010t w00 e
e e e
[MPPD - PLTW Standard Mechatronics | a0 0e%0" | eged
Re———
ey
Tony Glem ey
Sl and Technca Sceces ooy gemaneraskagen
e — oo chcaionre.govss
Page 303 Repotas o 3242014





image395.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

Skiled and Technical Sciences Career Field
Science, Technology, Engineering and Mathematics Cluster

Clustr Levl Program o Study (051 Fut vear Course ]
Sequence of GTE Gourses niroducton Course | nermedite Gourse | Capstone Gourse
700700 mroducion [ 103781 mroducion 103754 Robones
ot dut o Engneenng
Iscience, Technology, Engineerng,ana 228 o
ratn 100140 Computer
| Drating
Palfway Level Program of Sudy (P0S) Fut vear Course 3]
Scquence of GTE Courses iroducion Course | nermedite Gourse | Capstone Gourse
00780 PLTW L[ T00TEZ PLTW Gl [ 00763 PW T
[Enginering and Technology: PLTW Givi[Princies of Engincerngana . ““|engieerng Design
Ergeerng enecnre s Deveiprent
o0t PLTW L To0tez pLTw ol 1] oot P
[enginering and Technology: PLTW Givi I [Iroducsons | Enginestng and | Engncerg Design
[Engincerng Desion_|ieiecure s Deveiprent
oo PLTW 1] 0762 PLTw Cot ]
[Enginering and Technology: PLTW Givi i [Prncies Enoieeing and
Engneerng ncnnecnre
o0t PLTW T3] 00162 PLTW Gt 1]
[enginering and Tchnology: PLTW Givi V| ocucton o Enoieeing and
[Engineerng Desion vcnnecnre
. TO0TR0PLTW L[ T00TES PLTW ] 00T PLTW ]
[epgmeeing and Techoogy.pLTw [ D00 P L e
olech Ergeerng Exgneerng ol Deveapment”
——— oot PLw T fToutes Lrw [ tootea w3
[engocerng ana Techooas: LI W )
iotech [Engincerg Design_|Engieerig Sl Deveapment”
. oo PLTW 1] oo W T3]
fengmeeing ana Tecmotogy- w10 P oo P
olech Engneerng Exgncerng
. o0t PLTW T o0iss PLw 1
feogmeetng ana Tecmoogyprw [0 T 1L o w13
olech [Engineerng Desion Engncerng
TO0TR0PLTW 10807 PLTW 3| 0T PLW T
[Enginecing and Technology: PLTW [Princps.of Compuer Engincerng Desion
(Computer Ergneerna inegraes s Deveipment
Vanitacusing

Page 10f 2 Reportas of 9102014




image396.png
FOOTE0PLTW 1] T80T PLTW L[ GBTES P T3]
Jenginecring and Technolooy:PLTW | Poncgesof Comer Engneerng Design
(Compater Engnecro negcee nd Deviopment
atiacung
eoeorew T3] oo P T3]
Jengineering and Technolooy:PLTW | Poncgeaor Comer
Eomper Ensnerog ]
Mariactunng
FoBTeT P ] forS01 PLTW T3]
[engnceringand Techmclogy: LW macon o Compuer
Eompe Engneeting Deson ]
Mandacing
. T fooscapw T
[Engineering and Technology: PLIW | pinceact ™ Dt Becionics ™
Enpneenng
— PV L P 1]
fromics | Engineering Design
— Toteoprw ] oot Pew 1]
[Engcerg ana Techology LIV Deson| LEIEOPLT B
Engnecro Sl Dot
. 7 7
ersinorng nd Techolay-PLIW esin (202 e ) o
Engnestag Desgn ond Devpment
. footeopiw - 3[tooieE W Tgj1ootesw T3]
[engincering and Technology-PLTW | 00,557 Reroepscs Engneerng Design
[itospace’ Engnesro [ and Deviopment
- Fo0f61 PLTW [ 100T64 PLTW [ TO0TeSPLTW ]
[engincerng and Technology-PLTW 3] 7 7]
[engineeing inmodcton | Aeospace Ergrasg Seson
[Engnectog Desin | Engieerng Dovtprent
. oo pw 1] fosrer w1
fEromenng s Tecmooay i [I00P T meiaw Tl
[pcrospace Engnecro Eronesiog
fenoeenng s Tecmongy iy RSB ) oW T3]
[Aerospace | Engineering Design | Engineering
03191 ocucson | 103192 Engneeing | 103195 Engneeing
[enginccring and Technolooy: NonPLTW [0 Enainesmng " |Conceps Ropicaions O
o3t Rovotcs
[O0806 By | TOOTR0 PLTW 100867 Evrgy
———— Eoson Prnciesor Geneaton ant
Enonecro et
o006 By | 100161 PLTW L 100807 Enrgy
———— Eoason iodiciony | Genetaion i
Engnectog Desion_|Distouson
OO Ee 1008 Gieen (100407 Enegy
——— Eoason = Eoncacon st
Beiton
Tony Glemn Py
SKded ant Techica Sciences {ony geme@nebrasa gov
[ —— oo cucaton e govss
Page 2012 Reportas o 1102014





image397.png
%_ NEBRASKA DEPARTMENT 2 EDUCATION

2014-2015 Nebraska Career Education Programs of Study

‘Skilled and Technical Sciences Career Field

Transportation, Distribution and Logistics Cluster

ClusterLevet rogram of Sudy (POS) Fut vear Course ]
Sequence of GTE Gourses niroducton Course | nermedite Gourse | Capstone Gourse

07600 moducion (107601 Emergng 107620
o Energy. Power, | Tecmoogeen  |Transporaion
S Trindporaion | Tansporgenand [T
|Systems -OR- |Logistics. |Services &

[Transportation, Distribution, and Logistics | 100100 introduction | Maintenance
iome duat
[Envronment R
016003 Powerana
| Technology (AG)

Paiiay Love Program of Study (POS) Falvear Gouse 1]

Sequence of GTE Gourses. niroducton Course | nermedite Gourse | Capstone Gourse

07600 mocucion (107620 07630 Astomotve
O Enery, Power, |Transoriation {8 b Equpment
ana Transporaien |1 Senvce & Repar
|Systems -OR- |Services &

[Facity and wobie cquipment Haintenance 20" aenancs

Tradional 00100
Entronment R
016003 Powerand
| Technology (AG)
07600 mocucion (107620 ooz PTw ]
o Eneray, Power,  |Tansporation | Digial Beconics
Jand Transporason [T
|Systems -OR- |Services &

[Facity and Mobie Equipment Waintenance [ optoo mosgucion | Hamenance

PLTW |10 the Buit
Entronment R
016003 Powerand
| Technology (AG)
07600 inoducion (107620 (OG0 Aatomctve
o Eneray Power, [ Tansporation [Body Repair and
i Triniporaion | Teennoogy Reting
|Systems -OR- |Services &

[Facity and obike Cquipment Haintenance | orsp amenance

Tradional Auto Body 100100
Enronment on.
016003 Powerand
| Technology (AG)

Page Tor 2 Repor a3 of 3242014





image398.png
07600 micdicion (07640 Atoroe
o Enerey, Power, Bocy Repai and
Jans Transporason Refnsning
Facity and obie Equipment Waintenance [ oerg ors,
ity an i 100100 mioducron
Welding Auto Bocy 00100
Enwonmens oR-
16003 Powe and
Tecmnoogy (A
101601 Emergng [TOT610 Diwuwion [TO1650 Business
[Warchousing and Distributon Center | Technooges i |and Logsses Logres
[Operations. Tiansporiion and
ey
Tony Glemn 271819
‘Sl and TechnicalSckences ony gem@nesiaska gov
Gareer Fied Speciaist o eccasonne gouss
Page 2012 Repor a3 of 3242014





image399.png
LB 637 Study of Dual
Enrollment and Career
Academies in Nebraska

Current practice and recommendations for the future

Prepared by Nebraska’s Coordinating Commission for
Postsecondary Education
COMMITTEE DRAFT





image400.png
CCPE Commissioners

Colleen A. Adam of Hastings
Dr. Joyce D. Simmons of Valentine
Riko E. Bishop of Lincoln
Dr. Dick C.E. Davis of Omaha
John Winkieblack of Tilden
William “Scott” Wilson of Papillion
Dr. Ronald Hunter of Hay Springs
Clark W. Anderson of Ogallala
Mary Lauritzen of West Point
Eric Seacrest of North Platte

Carol A. Zink of Lincoln




image401.png
Table of Contents

Executive summary.





image402.png
Introduction

7 has been o game-changer. Kids used to take lots of electives and ‘Dlow off thir
senior years. Not any more. Now it s fost and furious and very rigorous academically
‘and they are waiking out with not jus ) igh school digloma but a yearof college.
credit under thei bets, an that i tre of the vast majority of ou seniors.”

~Nebraska high scho guidance counselor

7t gives students a jump starton college. fakid s on th fence about college and can
‘experience success at high school and have collegecredit eamed prior o going they are
more ikelyto o to college.”

~Nebraska high scho guidance counselor

The above quotes offer anecdotalsupport fo the effectveness of dual-enroliment programs, which
allow high school students to earn colege and High schoolcredi for the same course. There i growing
‘vidence in Nebraska and nationwide that dualenroliment and similar programs are 3 key strategy in
‘addressing our future educationsl and economic nesds, which are incressing every yea.

A recent report rom the Georgetown Universky Center on Education and the Workforce shows that, a5
the economy siowy recovers, there wilbe 2 growing isconnec betuween the types o jobs employers

necd 1o il and the numbers of Americans who possess the education and training required to il them.
“The report, Help Wanted: Projecting Jobs and Education Requirements Through 2018, forecasts that by
2018, 63 percent of al obs willrequire at least some postsecondary education.

n Nebraska, that need is projected t be even greater, with 66 prcent ofjobs requiring postsecondary
‘education by 2018 - the seventi-Highest percentage among al sates. Within the next ix years, that
eransiates t0.56,000 new job in Nebraska that il equire postsecondary education. (Camevale, Smith,
& stron, 2010)

Even though progress toward Nebraska's higher-sducation goals i generalyin the right direction, it s
ot aggressve enough to meet the sate’slong.term needs and goals — ncluding this growing need for 3
more educated workforce. As indicated in the states 2011 Higher Education Progress Report, produced
by the Coordinating Commisson, dataindicates that:

= The collse-going rate of Nebraska high school students continues t improve, butis not
high enoueh topiace th state amon th top 10 nationally;

« Freshmen retention rates have isen only sightly since 2004, an colege gradustion rates
2150 are onlysightly higher. Furthermore, graduation rates aresignficantl lower fo Hispanics,
blacks, and Native Americans compared to white and Asian undergraduate students; and
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« Nebraska's needy students — particularly males — are enrolling and succeeding inhigher education at
much ower rate than their higher-income classmates.

Nebraska must address tis ssue through a comprehensiveset of strategies that encourage our young
‘people to raduste high school, advance to postsecondary education, and earm credentials that prepare
them to be productive members of the state workforce, a5 wellas more informed, nvolved members of
their communities. Furthermore, these efforts must target ot only igh-achieving students —as has
been the case traditonally in ths country — but our underrepresented student populations, such as
‘minorites and those from low-income families. usl-enroliment and similarprograms should be 3 part
of this effort.

Dusk-enroliment —often clled “dual-credit — courses allow high school students to éam both high
chool and colege crdit st the same time. Dua enroliment courses are taught by high school facuity or
by fultime or adjunce collegeor universiy aculty, eiche a the high schol,at the college or universy,
o sometimes through oniine defvey systems. Dual enrollment courses are offered by both public and

privateinticutions, four-year and two-year institutions.

Career academies, Advanced Placement (3P} and Intemational Baccalureate 1) programs also are part
of this broader efort o bridge high school and collge.

‘Career academies — joint iniiatives of secondary and post secondary schools — typically offer a lan of
Study creatad for igh school tudents from 2 “career uster” ar (hesith, manufacturing, agricultre,
tc) that outines 2 pathway for career exploration. The courses within the career academy may be.
completed for high school cred, dualcredt o colege crdit only. Each course typically nciudes 3
‘componen that explores the career feld associated with that course. Tis *career exploration” s an
important characteristic of career academies that distnguishes them from dualenrollment courses. A
Career academy is typicaly  partnership between a -12 entity and 2 postsecondary institution.

1 the case of A and I8 programs, there are two key dfferences between these courses and dual-
‘enrollment courses. First, AP and IB courses are high school courses taught a colege rigor, wheress
duak enroliment courses are colege course, ypically with dentica sylabi,assessments and instructor
qualificatons. Second, with AP and IB courses, o earn college cradit students in most cases must take
‘and perform well on a single, end-of course examination, which colleges and uiversiies can use to
decide whether to offer credi for qualfied scores related to those AP and IB examinations. *

*The universty of Nebraska at omaha s 2 notable exception o commn nationa pracice i trms ofthe
‘arding ofdus craci for AP couses High- Sl Sudentsparipatingin UND'sdual-enrllment program are:
Srongly encouraged, but notrequied 0tk the end-of.course AP exam 10 rceiv credit rom UNO, o 55
the AP course is offered as part of the UNO dual-enrollment program.
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The Six Tenets of A QUESTT
STUDENT SUCCESS AND ACCESS

Positive Parinerships, Relationships & Student Success
The State Board belleves that student engagement through posiive parinerships and.
relafionships s fundamental fo successful chools and disfict. The Stafe Board seeks fo
support schools and districts fo implement best pracfices in student, parent/guardian and
community engagement fo enhance educational experiences and opporfuniies.

‘Areas of Focus

+" Individualized or Personaiized Learning Plans.

+  Aftendance and Paricipation

- Parent/Guardian involvement

* Community and support serv

Transitions
The State Board believes that quaity educafional opporfunifies focus on supporls for students
#ransiioning befween grade levels, programs, school, disticts and ulfimately college and

“reas of Focus

+ Early Chidnood-Hementary.

- Elementary-Middle School

- Middie Schook+igh School

High Schook Post Figh School

Educational Opportunities and Access
e Stte Board beseves that al tudens shovid have access fo comprenersive nsuctional
Opporiunies fo be prepared for posiecondary educaon and career goas
‘reas of Focus
~"* Eary Chidnood Education
Comprehensive Leaming Opporiuriies
Expanded Learring Opportuniies
* Blended Learing Opponunites
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Most state, secing the potential benefits of
dusl enrolment and these other programs,
have been pro-active n recent years and
passed legistation that encourages access and
‘estabishes minimum standards. Nebraska i
now one ofonlyfvestates with no leglation
regarding dusk-enrollment programs, song.
with Aaska, New Hampshire, New York,and
Rhode siand.*

Wit this in mind, in May 2011, the Nebraska
Legilature passed and Gov. Dave Heineman
signed into law L8 637, partof which calls on
Nebraska's Coordinating Commission for
Postsecondary Education to condiuct astudy on.
the need for uniform poices and practces
regarding dual-enrollment courses and career
‘academies in Nebraska. The legilation also
Called for examination of other opportunities
for Nebraska High-school sudents o earn
college credit, such as AP and I8 pograms.
(See sidebar on this page fo theful porton of
18,637 tha cals or he sty

18 637 directs the Coorainating Commission to
colaborate with numerous stakeholders in
‘completing thi stucy. To help foste this
colaboration s wellas to gainthe valuable
insght of education leaders from across the
state and from il ectors— the Commisson

From L8 637:
I collsoration with the tate Department of
Education, public and pivate postsecondary
‘educational nsitutions,prvate, denominational,
o parochial secondary schools, educational
Service units, and schooldistricts,conduct
Study regarding the need for uriform poiicies and
practices for dual-enroliment courses and career
cadermies in Nebrask, including ransterabiy
of dual envoliment courses and consistency of
‘administraton of career academies. Th study
shallalso inciude a review of any program that
provides Nebraska high school students withthe
opportunity to can college credi or advanced
placement through participation in courses and
‘examinations administered by a not-for-profic
organization and of the need for uniform policies
‘and practices refted to the acceptance and
transterablty ofsuch courses and the college
credit or advanced placement eamed 25 a result
of  student's performance on such
examinations. The commission shll report the
findings ofsuch study and i recommendations,
incuding recommendations for possible
legistation, o the Legisature on or before:
December 15, 2011 For purposes of this
subdiision, dual enroliment course has the same
deinition s provided i section 79-120101.

formed a 15 member advisory committee. Tis commitee incuded representatives from publc and
private igh schools; the states Educationsl Service Units; private postsecondary institutions; and the
State of Nebraska's community colege, college, and unversiy ystems. When secking pominations and
choosing committee members, the Coordinating Commission placed 2 premium on “hands-on'”
‘experience in the areas examined inthis study. (See Appendi  for advsory committee roster)

s information comes from the Educaion Commission of the States, which acualy ncludes Nebraska 25 mong.
he states with egstation regrdingduslenrolment. However, th primry ratonae fo that decison s
Nebraia' egisation regarding th Acces Colege arly scholrship program, which desls with dua-evollment
Coursesforlow-ncome stdents ony. The Coordinating Commission does ot belee the ACE related egblation s
sufficent enough 0 include Nebrasa among th tates with dua-evollmentegisation, s ¢ dealsanly with the
distrbution of inancilaid to 2 mited amount of tudents.
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The Coordinating Commission, in addtion to consulting with this advisory committee, examined
nationsl practiceinthese areas and surveyed Nebrasks’ high schools and postsecondary nstituions to
auge their involvement and opinions in the areas of dual-enrollment and career academies (35
directed by LB 637, the Commission focused primarily on dua-enrollment programs and career
‘academiesfor this study, but did examine nitions! and Nebrask practic for AP and I8 programs, 32
el Inparticutr, LB 637 directe the Commission tofocus on credit transfe issues when examining AP
and 18 programs)

Finaly, the Coordinating Commission, 3t the end of ths report, offers 3 series o recommendations
‘about duak-enrollment, career academies, snd AP and I8 programs in Nebraska. Some recommendations
urge specific policy, while others cal for further study, consideration or collboration. All of the.
recommendations, however,share a common goal: Toincrease the quantity and qualty of
postsecondary education opporturities for Nebraska's High school students, as wel 25 to ncrease the
participation nthese opportunitis.
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National practice

Dualenvoliment

Current research, athough not extensive, shows that dual-enroliment programs are growing n
~Populrity and are effective in increasing academic performance and educationsl attainment. The
National Cente for Education tatistics(NCES, i thefes and only national study of dual-enroliment.
patterns, found that approximataly 813,000 high-school students took college-fevel courses through
postsecondary institutions in 2002-03. (Wats, Setzer, & Lewis, 2005) The NCES study did not
differentiate between students who took these courses through dualenrolment programs and those.
Who took the courses or colege creditonly, but there are other findings in the report that lustrate the.
prevalence of duak-enralment programs:

« Dual envolles accounted for 1.2 milion postsecondary course enroliments in 2002-03;

= During the 2002.03 schoolyear, 71 pecen of public high schools offered dual-credit course
‘opportunitiesto thei students;

« Addiionaly, here are mumerous examples of pecific sates that have seen  growth in dua-
‘enrollment programs. In Kentucky, the number o students enrolled i the state’s dual-enroliment
program increased from 6,821 in 2000 t 14,123 n 2005.In Virgina, the number of dual-enroliment
Students rose from 2,000 to 6,700 during 2 six-year period. nthe Phiadelphi ares, the number of high
schools that offered dual-enroliment programs rose from 75 o 112 between 2003 and 2005. (Krueger,
'2006) And in Oregon, the number o students enrolled in dua-enrollment courses increased 33 percent
between 2005-06 to 2007-08, from 11,855 to 15,707. (Oregon University System, OffceofInstitutional
Research, 2010)

s these programs grow in populaiy,they als expand i their focus and objecives. Dual enroliment
was once seen exclusively 25 3 way fo high-achiving students to gain a head-stat on colleg.
Increasingly, though, dualenrollment s viewed 2 3 potentialbridge o college or all studens, incuding.
those traditionslly underrepresented i higher educaion, such 3z minorities and those from low-income.
famie. This expanded approachis referred to 2 2 “school-wide strategy” for dual enrolment..

There aiso are iolated studiesthat show ! enollment's effectivenass in preparing students to ot
only tostayinschool and complete colege, but to complet college 3t 3 aster rat. Studies of -
‘enroliment programs in Arizona, lorda and Calforna showed that students who participated n such
rograms subsequenty performed bette in colege than those students who did not (Hoffman, Vargas,
& Santos, 2005) Another national sty found that students who earned collge credit through dual-
‘enroliment programs graduated from college sooner than those who did not —4.25 years compared to
465, (U5, Department of Education, 2004) A 2008 study found thatstudents who partcpated in dual
‘enroliment and showed other sgns of “academic momentum” were more fikly to complte 2 degreen
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less than the average length of time, which was established 2s 4 56 calendar years fo that stuy.
{Swanson, 2008) Dusl enrollment's positive effecton colege compleion tims s perhaps the weskest
research-supportad argument for such programs 3t this poin, with only 3 few studiesthat support this
clim. The body of research on this topic will erainly grow in the coming years, howeer, 2s more
States implement dual-enroliment programs and track student achievement datafrom hgh school
through college.

There s evidence that dual-enroliment programs st end to reach meainiy High-achieving students,
however, and not the underrepresented groups that 5o can benefit. According to NCES, schools with
the highest minority enrollment are the least likey o offe dual-enrollment courses —58 percent,
‘compared o 78 percent ofschools with ower minrity populations. (National Centerfor Education
Statistics, 2005)

I terms of poicy, s previously tated, Nebraska is one of only five States with no legilaton orstate

reguiations addressing dual enroliment. (We do have voluntary guidelnes, however, adopted by the
Coorainating Commission; see Appendi V) The number ofstates with no such polices has continued to
shrinkinrecent years; n 2004, there were 12.

There s wide variance in what states legisiae regarding dual enroliment However, state poiicies
ypicaly falnto one of ten categories, a outlined by the U.S. Department of Educaion, Offce of
Vocational and AduttEducation: (Karp, By, Hughes, & Fermin, 2009)

« Target student population ~ Are only high-achieving students tagte or such programs? What about
loweincome students or minoriez?

= Student admissions requiements — What citeria is used to alow students to take dual-enrollment
‘courses? Year in igh school? Grade-point average? Thei score on  standardized test?

« Location ~Where are dusl-enroliment coursesoffered? At the high school ony? At 3 combination of
locations and through various delvery methods?

« Student mix - Are dual-enroliment and non-dusl-enrollment students allowed totake the same cass?
« nstructor - What are the required qualifications for dua-enrollment nstructors?

« Course content~ Are there requirements that ensure dual-enrollment courses are taught at colege
rigor?

« Method of earing credit ~How do dus-enrollment students earn colege cract? Are postsecondary.
nstitutions required o accept dual-enroliment credic?

« Programintensity — A dual-enroliment programs offered 3t varying degrees ofintensity, depending
on the needs and abilty of the student?

« Funding ~Who pays the students tuiton or the cos of books and supples? How are scho districts
‘and postsecondary institutions compensated for offeing dual-enrollment programs?
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« Mandatory nature ofpoficy ~ Are postsecondary institutions and school disricts required t offer
Some form of dual envollment? Are they required to adhere to 3 set of minimum standards for dual-
enroliment programs?

Ofthe 45 sates that legiiate dual enrollment insome way:

= 17 reauire public school distrits and postsecondary instiutions o offer students some form of dual-
‘enroliment opportunity.

=29 have statewide polices of some kind regarding instructor qualfcations and the igor of dual-
enrollment courses.

« 18 requie their publc postsecondry institutions to accept dual-enrolment credits ither for general
‘education or slective credit.

=22 leave tup 1o the students/parents t pay dua-enroliment tuiton, whil six requirethe school
distrit to pay and three requie the postsacondary nstitution to pay.

Not everyone is n advocate of dua-enroliment programs. Indeed, some educators are ighly skeptical
of such programs, both nationall and in Nebraska. At the secondary leve, critc believe these
rograms take away from a student’s “high school experienc.” At the postsacondary leve, skeptics
worry 3bout the rigor of usl-enrollment courses when they're offered at high schools b high school

Career academies

s previously stated, career academies ypically offer aplan of study created for High schoolstudents
from a “career cluster” area that outines  pathway for career exploration. Edison High School n
Phiadelphiastared the first career academy i 1965, n conjunction with Philadelphia Electric Co. Since
then, career academies have grown steadily natiomwide. s estimated there are currently 7,000 career
‘academies nationwide, envolling more than 1 milion students, generaly i grades 10 through 12.(Stern,
Dayton, & Raby, 2010) Carcer academies have radiionally been located n urban scho districts, butin
recent years have expanded to suburban and rural areas, as well.

There s extensive data thatproves the efectiveness of career academis i improving students’
‘academic performance, preparing them for postsecondary education, and boosting their saming.
otential after high school.In paticular, there are numerous studies thatshow how successful career
‘academies ae in encouraging the successof students who otherise were kel tofallbetween the
Cracks ~ those wh, early n high school, camed low grades, had hgh absenteeism, and demonstrated
discplnary problems.

Much of this evidence originates from Califonia,which has been measuring the effectvenass of ts
Career academies for more than 30 years. A 1957 study found that high schol dropout rates among
Career academy students were 7 or 8 percent over  thee-year period —about hlfthe rate of
Californias general student population.(Dayton, 1997) Furthermore, another study found that
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Calfornia caree academy students from the same time period were just a ikely 35 students on the
“academic track” to enroll n four-year coleges after graduation.(Maxwel & Rubin, 1997) (The state-
funded career academies examined in thisstudy were required to recrut students deemed not fkely ©o
graduste from high school based on their ealy peformance and behavior. Career academies have
traditonally catered to these sudents, but there & now 2 national movement among career academies
o emphasie colege readiness in tandem with career and techncal education, thersfore expanding the
ool of potential students )

s stated in 3 2010 raportfrom the Career Academy Support Network,academies now increasingly try
€0 walkthe middie ground between focusing on collegs preparation and career preparation — realizing
hatinmany cases, hey are one i the same. A the report staes, “Even students who are determined.
€0 attend the most selective four-year college can beneft from 2 career academy, because they can gain
 better understanding of scademic subjects when these subject are 3ppled t problems and stuations
n which the students ae interested.* For example, “Students who are interested n health and
medicine can enrolin 3 health academy and gain 3ddtional insigh nto bilogy and chemistry by using
them to perform actual lab tests.” (Ster, Dayton & Raby, 2010]

Although there i more performance data on career academies than duakenroliment programs, there
are fewer examples of state policy. Tradiionaly,Career academy legiiaton nationwide has been
included 2 part of broader legisiaion regarding carcer and tachnical education. There are recent
‘examples, though, of scademy-specic egisation.

102011, the Georgi legislsture stablshed cear defntions and guidelnes or carser academiss in
rder for them to be eigibe for state funding. Among other things,the legisiaton callfor clearer
involvement of business and industry, increased focus on reporting of student achievement data,and
required integration of dual-enrollment opportuities nto academies tht previously sressed only
Career and technica education (2011 Ga. Laws SB 161). In 2005, South Dakota passed legisiation that
further srengthened the blending o career and academic coursesinstate-approved career academies
(2009 5.0. Laws HB 1044). An in 2007, Flrida passed into law the Sate Career and Professional
Education Act, part of which speciically addressed career academies (2007 Fla. Laws $8.1232).

Advanced Placement

The Advanced Placement programis administered by the Colege Board, a not.for-profit organization
founded in 1900. The College Board aiso administers the SAT.

102011, more than 1.7 milion high school students took nearly 3 milion AP exams nationwide. Hgh
Schools offer AP exams, with students having the option of taKin th exam a the conclusion of their AP
course, in May. Each AP exam grade consiss of 2 combination of the student’s score on the multiple-
Choice section and thefree-response section, with score of 5 being the ighest and 1 thelowest. The.
fes for taking each AP exam i S87, which is one reason some parents and students citefor not taking.
the exam. Another reason students may not take the exam is because they are either unaware that they
‘could ear college credit or unsure if specific college or university wil accept AP credit. Inmany cases,
i diffcut o determine f and how  certain postsecondary instituton accepts AP credit.
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To address these concers, numerous states have not only adopted polcies that encourage the.
Widespread offering of AP courses, but the requirement tha ther public postsecondary insttutons.
‘accept astudent's AP creditf they achieve 2 minimum exam score.

Indiana now requires it public postsecondary instiution to accept AP credt toward a student's degree
requirements f the student scores at st 3 3 on the AP exam (2010 Ind. Acts B 1135). Florda requires
the same o s public nsitutions, going 2 far 3 providing 3 matrx that tels students and educators
‘oxacty which colege courses they'l earn credit or with scores of 3, 4or 5

(o doe org/artculaion/pd/ACC.CBE paf]. imilarly, since 2008 Ohio dictate thatal o ts public
postsecondary institutions accept AP credit from Ohio students when they score ateast a 3; his policy
gives the state's colleges and universiiesthefreedom to decide the number of redis and how they're
‘appied, but does say the credts should count toward the general education curiculum when possibie
(heep/regens. oio.gov/actions/documents/Directive_2008-10.paf].

Internations Baccalaureate

International Baccalaureate (1) s 3 non-proft educationalfoundation that began in Switzerand inthe.
1560s. By thefste 19705, private schoolsinthe United States began t0 offer these programs, drawn to
theie rigor and internationaly-focused curriulum. 8 now offers academic programs worldwide for
three ag levels: rimary Years (3 to 12 Middle Years (110 16}; nd Diplom (16 to 15, r junior and
Senioryears of high school). Like AP, B students in the Diploma program cantake an exam t the
conclusion of 2 course to potentilly eam college credit.Far fewer nstitutions offr creditfor 8 than AP,
although there are examples of postsecondary insitutions tha offer I8 gradustes sophomor standing
‘and special scholaships.

The Urited States offers mor IB programs than any other country, with 743 Diploma programs, 444
Midclie Years programs, and 296 Primary Years programs. As with AP programs, cost can be 2 prohibiive
factor, both for students and schools. B charges roughly $10,0003 year per school S141 per studert,
2nd 536 per exam. (Lowin, 2010) A number of states have enacted polices to encourage the.
‘estabishment o B programs, inclucing easing the financil burden for school and students. Ten states
offersubsidies to offse the cos of 18 exams, while L1 states ofer financialincentives or schools o
implement 8 programs. Additonally, 17 states have passed legisiation tat encourages or requires thf
public postsecondaryinstiutions o accept 8 credit.
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Nebraska practice

Current Nebraska practice in the area of dual envollmen, career academies, AP and I8 programs is
Challenging to gauge, a5 there i no comprehensive data£ystem to trackthese effrts, only pockets of
data at the insttutiona level and anecdotal informaion. (The Nebraska Department of Education doss.
plan on collecting some basi dusl-enrollment data beginning with the 201112 school year. As partof
the Nebraska Student and Staff Records System, the Department wil now know whether 3 student took.
2 course that was eligbe for ual credit and whether tha student chose o take that course for dual
creditor igh school creditonly)

To help bridge this gap, the Coordinating Commission administared four separate surveys to measure
state involvement and opinons i the areas of dual enrollment and career academies. The Commission
Surveyed all postsecondary institutons ~more than 40, incuding private career schools —located in
Nebraska inregard to dusl envollment, and ai six community coleges about their partcipation in career
‘academies. (Communty colleges are almost excusively the postsecondary institutions that administer
Career academies in Nebraska, although there ae indications that more of the state’s four-year
nstittions are exploring the option, 2 well) In conjunction with the Nebraska Department of
Education, the Commission aiso surveyed alofthestate’ 242 public K-12 school districts about dual
‘enrollment and career acadermies at thei high schools. There are gaps n this data, due primariy o
Varying degrees of particpation among schooldistricts and postsecondary insittions. This stems, at
leastin part froma lack o  sate ongtudinal data system, which can make i dificut o identifya
school distric'sor postsecondary institution's contact person or data equests. However, these survey
resultsdo offe a usefulsnapshot of current practicein Nebraska.

Following i3 summary of the results rom exch of the surveys. (Full resuts are availabl in Appendi ]
K12 dusl enroliment survey.

For this survey, 126 schoolditrict representtives completed the survey (52 percent], with varying
response rates o indiidual questions. Key findings include:

5812 students rom responding schools completed dua-enrollment courses during the 2010-11
‘academic year, an average of 42 students per school.

= Of those students, 31 percent were low income and 26 percent were minorites.
= Schools offered an average o fiv different dual-enollment courses.

= 80 percent of us-enrollment tudents took these courses 2t theirhigh school, 52 percent through
interactive video, and 30 percent oniine.
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« Mot schools 84 percent) determine student sligibiity by year inschool and/or counselor/teacher
recommendation (71 percent), with 47 percent using grade-point average and 40 percent using ASSET or
COMPASS test scores.”

= Nearly halfthe high schols paid for the students’cost of books and supplies; 32 percent of the.
Schools required the students to pay. Covering the csts of books and twition are two areas, in
particuar, that lstrate the wide variance i practice among Nebraska high schools.

= More than 60 percent ofthe students had to pay thei uition or dual-enroliment courses.

= Two ofthe survey's open-ended questions asked schools t further explan thei funding polices for
books and witon. Responses included:

1 needed or (High school) graduation, the school pays; f wanted for personal growth, the
student pays.”

 “Students pay the tution. If they receive an A o B the class our school rfunds halfof the.

 1fthe student is considered  High Abilty Learner, the disrict pays,otherwise thestudent
pays iton*

 “School would pay if no ther funding avaiable for tudent.”

« Finally, espondents were asked to describe any issues surrounding dua-enrolment courses at their
chool. Much ke the funding isue, responses varied widely but the two most common themes were
the cost of such coursesfor students and the chalienge of finding dual-enroliment nstructors — ypiclly
from thei high schools ~ who meet theirpartnering postsecondary insttution's facutty qualfications.

K12 career academy survey.

For thissurvey, 164 district representatives completed the survey (58 percent), with vaying response.
rates o individual questions. ey findings include:

= 59 percent sid theie disrictpartcipates in a east one career academy.

« Neariy 6,000 Nebraska high schoolstudents were enrolied in:a career academy during the 2010-11
‘academic year, an average of 69 students per reportng school.

= Of these students, 2,696 32 percen) were low-income and 3 percent were minorites.

= Neary 50 percent o the respondents said their students partcipated in  “heaith scences” career
academy.

* ASSET and COMPASS are 2 series of short placement tests covering the areas of reading, writing and math.




image413.png
“The majoriy of the questions dealt with the Nebraska Statewide Career Academy Qualty Indicators.
(5ee Appendix V) These qualiy indicators, adopted from the NationalCareer Academy Coalfton
‘Standards, were approved by the chiefinstructional officers from al six community colleges and the
Nebraska Sate Board of Education in 2010. They were developed i response tothe wide variety of
Career academy practices and policies in the state and are ntended to provide statewide uniformity and
consistency of program development, whle afording the flexbiity oflcal implementation. At this
poin, these indicators are strcty guidelines, however, with no enforceabilty.

‘Survey results show that compliance with these quality indicators varies reatly.
Postsecondary dual enrollment survey

For this survey, alpostsecondaryntitutionslocated in Nebraska ~more than 40, including private
Career schools - were surveyed. All six community coleges completd the survey, along with all four
State University System institutions and five o the state's larges independent institutons: Belevus.
Universiy, Creighton Universk, Carkson College, Nebraska Wesieyan University, and Hastings College.
Key findings nclude:

= 53 percent sad they offered dualenollment courses.

« Responses ran the gamut i terms of the number of dusl-enrollment courses offered, the rumber of
duak envoliment credits awarded, and the number of dualenrollment students enrolled during the
12010-11 academic year. For example,one schol offered as many as 76 different dual-enrollment
courses, with as many 2,000 dual-enroliment sudents, while another offered as few as one coursefor
three students. Forthe most part, commurity colleges are the most ctive n dual-enroliment programs.

= The most common dual-enfoliment instructor qualfications among colleges are 3 master’s degree in
the content area they  be teaching (60 percent), 25 wel s atleast 18 credt hours of graduate study in
that contentarea (40 percent).

=73 percent ofresponding insttutions offe dusl-enroliment courses a  reduced tution rate.
= 40 percent ofthe insittions said students ae responsibie for paying dual-envoliment tution.

= 27 percent sad dusl-enrollment students are responsible or paying for their books and supplies while
27 percent ofthe insitutions sid they pay for these costs.

« Respondents offe almst exclusively general education courses through thele dual-enrollment
programs (Advisory committee members offered information that conflcts with ths survey finding;
multiple members indicated that Nebraska postsecondary institutions offer many courses that would
ot fllunder “general education” e, career and technical education courses offered through career
academies)

« Mostofthei duak-enroliment courses (72 percent) are offered at theirpartnering high schools.
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Postsecondary career academy survey.

Al ix Nebraska community collegesresponded to tis survey.Like the high school career academy
survey, the questions focused mainly on the nstitutons’alignment with the career scademy qualty
indicators they agreed to1n 2010.

For the most pas, the communicy collegesresponded that they ae in compliance with the qualty
indicators.

= Al sixofthe communiy colieges sid thir career academy has 3 well-defined misson and goal.

« Al sixresponded that thei career academy focuses on career exploration, career preparaton, and
‘ealy college acess - three key elements of areer academies.

« Al ofthe community coleges indicated thir career academies have “Visible support” from area
business and industry leadership.

« Five o the college responded that thei career academmies’ curicla were framed around state or
nations standards.

« They sl sid their career academies offered a “work-based learming componen,” such 3 nternships
o job shadowing.

There were, howeer, examples of non-compliance with the agreed-upon qualty indicators: Two.
community collges indicated their career academiss do not have adisory bosrds; only two communiy.
colleges indicated that business and industry representaties served on their advisory boards;only three
of the community coleges infuse core academi concepts into career education courses; and two of the
‘communiy coleges said they do not collct any career academy student achievement data
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‘Access College Eary scholarship program

‘Another useful means of gauging current Nebraska practic i the areaof dual enrollment s the Access
College Early (ACE) schoarship program, administered by the Coordinating Commission. Authorized by
the Nebraska Legisiature in 2007, the ACE program pays tution and mandatory fees for qualfied,low-
income high school students to enrol n college courses a partcpating Nebraska collges or
‘universites, either through dua-enrollment or earl enroliment agreements with these nsttutions. To
qualfy for the ACE Scholrship, students must sther be sigibie o recsive ssistance under 3 varisty of
federalgovernment programs o the student and hi o her famity must have experienced 3 recent
ardship. The student also must be: legal resident of the Urited States. Several recent nationa studies
indicate that dualenrollment students remain in high school,graduate rom high school, attend colege,
‘and persist i colege at higher rates than those students who do not take dual enollment courses. Al
those points remain true even if you adjust for socioeconomic status.

102009, the Coordinating Commission started conducting research to determine how many of the.
State’ high school seniors who receive ACE scholarships continue on 1o ollege, compared to other low-
income and non-low-income graduates of Nebraska's publichigh school. Fllowing s 2 summary of the
Findings of thisresearch.

The colege-going rates of Nebraska ow-income high schol seniors who received ACE scholarships in
120072008 and 2008-2003 were higher than the college continuation rates of othe low-ncome high
School graduates and aiso igher than the college-g0ing rates of the non-low income graduates of
Nebraska's public schools.

114 of the seniors at nonpublic (private) high schools who received ACE scholarshps in 2008-2009
continued on o collsge. O the 438 public hghscho seniors whreceived ACE scholarships in 2008
2005,50. percent enroled in college sometime during the 2003-2010 academic year,ending May 31,
2010,

‘Whilefemsles accounted for 72 percentof the public high school seniors who received ACE schofarships
in 2008-2009 and males accounted for only 28 percent of the recipients the collegegoing rates of the
male and femae scholarship rcipients were aimost equal: 1.0 percent forthe females and 79.7
percent or the males. This s an important finding because male high school gradustes generaly €0 on
€0 colege atlower rates than ther female classmates.

‘Another important inding s tha the overall ollege continuation rate for the publi high school seniors
Who received ACE scholarships n 2003-2009 was 30 percentage points higher than the college-going
ratesfor other low-income graduates of Nebraska's pubic schools. Furthermore, the ACE scholarship
recipients had an overal college continuation ate thatwas ive percentage points higher than the non-
lowincome students whe graduated from Nebraska's public igh schools in 2008-2005.
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S0, while lacing extensive data on dusl-enroliment programs i general, Nebraska can crtainly point to
the successof the ACE schoarship program 2 2 sign of the potential or such programs.

Nebraska Dusl Enrollment Standards

102005, the Coordinating Commission published the “Nebraska Dusl Enrolment Standards” 2s part of
the Comprehensive Statewide Plan for Postsecondary Education. The state consttution and satutes
‘assign the Coordinating Commission the responsiilty for comprehensive planring for postsecondary.
‘education in Nebraska. The Comprehensive Plan serves 2 the guiding document for ths planring.

The Coordinating Commisson created and ncluded the dual-enrollment standards i the 2005 revised
Version of the Comprehensive Plan afterconsulting with represenativesfrom Nebraska high schools and
postsacondary instiutions. These standards aso were informsd by nationsl practice at that tme and
‘addressed many oftheissue sl prevaent today: sudent eighiley; faculty qualications; curicuium
rigor, assessment and student achievement evaluation; and the funding of such programs.

These standards st erve 25 3 helpful resource, despite nesdingrevision t refect evolved natonal and
state practice. However, these standards were never more than guidelines —not equired practice —for
school disrct and postsecondary insttutons.

Advanced Placement

The Nebraska Department o Education does nottrack how many of it students take AP courses, but
College Board, which administrs AP courses and exams, does release data annually on the pumber of
AP exams taken by Nebraska high schoolstudents. n May 2011, the number of AP test akers in
Nebraska increased by 11.2 prcent, 04,631 students, compared to 7.6 percent growth nationaly.
Furthermore, Nebraska high schools saw an 8 percent increase in students who scored 23 or higher in
2011, rom 2,356 to 3,085, (Rodriguez, 2011) (Natonaly, a score of 3 i often the minimum score
considered forcollege credit by postsecondary insttutions) However, even with these gains, Nebraska
56l ranks ear the bottom of the countryinterms of AP particpation. Nebraska ranks 45° i the
county with only 12 prcent of s high school eniors taking an AP exam. Of those testtakers, 7.4
percent scored a3 or above, which ranks Nebraska 47",

(Only 2 portion of Nebraska students who score a 3 or higher on an AP exam seek to comvert that to
collegecradit at a Nebraska public postsecondary insttution. According to Colege Board, in 2011 there
were 686 Nebraska high school seniors who sent 2 total of 1,841 AP exam scores o ons of the Stte
Collees (Chadron, Peru, Wayne) or the Uiversity of Nebraska campuses a Lincoln, Omaha or Kearney.
€5 unknown how many of those students eamed college credit for those exams, as acceptance polcies
vary by nsttutions and, sometimes, by collegeor department within those institutions.

L8 637 was specific about what this study should consider i terms of potential AP polices. Such poicy
recommendations, it ssid, hould address “the nsed for niform policies and practices related tthe
acceptance and tranferabilty of such courses and the colege creditor advanced placement eamed 253
result of 2 students performance on such examinations. However, the Coordinating Commission
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believes ¢’ lso benefical to highlght other issuesrelated to AP in Nebraska, which in turn could hlp.
inform future policy. Nebraska currently has no statewide policy addressing Advanced Placement,either
atthe K-12 or postsecondary levels.

Asid from the transferabiity ssue, members of the advisory committee stressed the sue of teacher
training when it comes to offering AP courses in Nebraska. College Bosrd encourages AP instructors 0
‘atend "summer insttutes” to receive raiing. These nsttutes can be costly —2s much as 1000 per
teacher —but are seen as valuable by both the high schools and College Board.In additon to the
regisrationfee, school districts must incur the travel costsof sending teschers o such trsining.

Internationl Baccalureate.

programs are not common in Nebraska, nor does there seem t be 3 movement toward mare such
rograms. Oniy two Nebraska school districts, Millard and Lincoln, offer 8 programs. Both offr the
Diploma program, which can potentially serve 25 2 dusl-enrollment program for igh school uniors and
seriors. Milard typically has 80-100 students enrolled in it Diploms Program, with 36 Diploma
Candidates in the cias of 2011 Lincoln had 120 8 students infall 2011, inclucing 20 Diploma
candidates.

‘CentralHigh Schoolin Omaha i n the final stagesof the application process and hopes to begin offering
Diploma courses n fall 2012

Most Nebraska school districts view the cost, s well 2 the unique curriculum, 2 deterrents t offering
programs.

Transter of credits

The transerabifty o college redit is  generalssue acrossal of Higher education. The transfer of
credits camed during high schol iscertainly o xcepion. Some states, as noted, have chosen to pass
legilation that require ther postsecondary nsttutions to accept dual-enroliment and AP credt atleast
2t some lovel Nebraska has not. Thi report does not call forsuch legilaton, rather it encourages.
postsecondary instiutions to be thoughtfu, considerate and cooperatve in dealing with this ssue, to
the bettarment of thei tudents.
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Recommendations

1€ clea that Nebraska igh schools and postsecondary institutions, ke many throughou the county,
are utizing dual enrollment,career academies, and AP and 8 programs. s 5o clear that Nebraska.
1ags behind other states i terms of poicy and statewide standards that address dual enrollment, areer
‘academies, and AP and 18 programs — particulary dual enrollment, for which Nebraska is one o only fve:
States with no explicit state policiesor goals outlined in statutes.

T can partly be attributed tothe elatve newness of policies that address dualenrollment, career
‘academies, and AP and 18 programs. However, Nebraska aiso prides tsef o 2 ong History of placing
“local control” ahead of statewide regulation when it comes to most matters of ducation polcy,
Whether s onthe K-12 or postsecondary level. There are advantages o high lvels oflocal control —
Specical,the flxibilty i allows for innovation, a5 wel 2 the bilty to cater o speciic communiy
nescs.

But there are evoling common practices natiomwide, paticularly i the areas of dual enroliment and
Career academies. Nebraska als t support s educational and economic uture by ignoring such
practices. The Coordinating Commision fll believes ¢’ possible for Nebraska high schools and
postsecondary institutions to maintan thei independence and febilty, while st clusterng around 2
focused setof such practics. In fact ther are examplez of duak-enroliment programs and career
‘academies in Nebraska tht sireacy align with nationsl practice. A et of standards, adopted 3 th state
level, could have the effectofrising the performance of those dual-enroliment programs and career
‘academies not currently operatin at  high level, with refativelyIte impact on those aiready n e
with such standards.

A5 one member o this study's advisory committee put i, i time Nebraska moved toward 3 “cuftre of
Standards.” Such cultue of standards should, st and foremos, work to ensure the qualy of dual-
‘enrollment programs and career academies, partiulary inthe areas o curriculum rigor and nstructor
‘qualficaions in the case of ual enroliment. Simply put, quality must be the foundation on which future:
polices are buit.

‘Wit thatin mind, the Coordinating Commission makes the ollowing recommendations.

Dualenvollment

«The sate shoutd aggressvely work toward establishing state K-12 and postsecondary data
Systems that dentiy current and former dual enrollees and disinguish participans and outcomes
by socil and demographic charactersic. Thse dta systems should allow the K-12 and
postsecondary sectors o share data and monitor the progress of dual enollees from high school
0 and through postsecondary education. Thisdata should be reported annually o identified
stakeholders and be made readil avaiobl to the public This process has begun i Nebraska but
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s procesding 2t 2 much slower rate than most other sates, many of whom can alresdy.
determine the effectvenes of their dual-enrollment programs by tracking students from high
school through college. I blisved dul enrollment programs are efective in Nebraska, but
il a ongitudinal data system i in place, it will e impossible t know for cetain.

= The state should fund o cost tudyof dualenrollment programs at both the igh school and.
postsecondary lvels. Determining the true costof such programs could helpinform future poficy
regarding potenta state funding.

= The stae should strvefor ail Nebraska high school sudents and ther omiles o be informed of
the avaabilty and benefis of dual enrollment.As part of this gosl he state should supporta
statewide public nformation campaign on dual-enroliment opportunities. Furthermore, a
Separate public information campaign should specfically arget th stat's underrepresented
students, many of whom would be the frst i ther families o sttand colege. One high-school
guidance counselor on the advisory committee noted that these studentsoften ack even a basic
understanding of colege ~ much les dusl enrolment. Any pubiic information campsign should
iz onfine deivery methods and other forms of technology, which wouid allow students to
access the information when and where they choose.

« Together with the Coordinating Commission and the Nebraska Department of Education,
Nebraska public postsecondary instcutions should work withstate .12 representarives to

establish a st of standard generat-education courses that,when taken oz dual-enroliment.
‘courses are dearlytransferable for general education credi These entiis should create 3
matrix that clearly outlines how these courses transfe. This matrix should be made easily

avaiiable o High schoo! students and thir parents.

« The state shouts establish  set of minimum standards for il dual-enrollment courses offered
hrough public hgh schools and postsecondary instittions. These standards may include the
following:
 Dual enrollment courses shouid be of the same rgor as comparable college courses.
The Coordinating Commision befieves this concepe s ke to expanding supportfor dual
enroliment.

© Dusl-enroliment nstructors teaching academic/ ransferable courses must possess, 3t
minimum, 3 mster's dagree and at least 18 hours o graduste-evel study n the course
content area. Dual-enrolment instructors teaching career and technical eduation (1.,
Vocational courses should possess, ata minimum, the postsecondary institution's
‘equivalent facuty hiing requirements

= Together with the Coordinating Commission and the Nebraska Department of Education, Public
pastsecondary insttutions and K-12 representatives should work ogether o estabish target
‘entrance standards for dual-enrollment sudents. Such standards should inciude some form of
formal assessmen, e, COMPASS, ASSET or ACT, and not rey olelyon a student’ year i school
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andor 2 teacher/counselor recommendation. By requiring some form of assessmen, this
process aiso could serve as an eary indicator that a sudent would require additonal support in
order to succesd.

= Once minimum qualty standords e established, all Nebraska public postsecondary insttutions
hould be requied to accept dualcredt, general edcation coursesfrom other Nebraska public
postsecondary insticutions. These courses should be accepted 25 general education courses, ot
electives.

= The stae should further examine the creaton of incentvesfor igh-school nstructors o earn
content.specific master's degrees, s well as incentives for the state’s postsecondary insttutions
20 offer these programs, whichare often low-producing interms of eredit hours and gradates.
15 often a challenge fo high school instructorsto access  content specific master’s program,
depending on their geographic location, area of study and monetary resources. I¢s 30 3
challenge fo postsecondary institutions o allocate the resources necessary to create cohort
Student groups of thse teachers. One way legisitors could potentially address this ssue s by
renewing funding for and making modificatons tothe Enhancig Excellence in Teaching Program,
‘which s created in 2009 and provided oan forgiveness for teachers seking master's degress.
1n2011,the Legistature suspended funding for the program through 2012-13.

= The stae should continue to support acces to dual-enrollmen courses for nderrepresented
student populations through increased funding of the Access Collee Early scholarsip program.
However, as student deman for ACE scholarships continues o ise —and would certanly
increase even more 2 the resutof 2 statewide dusl-enrollment public information campaign
the ACE application process must move from s current manusl process o an automated
process. The state should consider appropriaing funds inthe Coordinating Commission's budget
for this purpose

« The sate needs to further examine th issue of igh schoo!students paying duak-enrollment.
cution and thecost of books and supplies. All public igh schools must comply withthe provisions.
of the Public Elementary and Secondary Student Fee Authorizaton Act Sectons 79-2, 125 to73-
2,135, (RRS). The Ackrequires that all K-12 education must be free in public schools. However,
tudents may be charged uiton by the collegefor collegscredit. fdusl enrolment
arrangements between schools and postsecondary institutions make it mpossible or dicut for
2 student  take 3 course 25  high school course only and without cost for college tution, such
arrangements might be considered a vilation of the Student Fee Authorization Act The issue of
Students paying for dual enroliment books and supplies, n paricuar, should be cosely reviewed.

= The stae should considersetting asde funds to payfor atleast a potion o students’ducl-
‘envoliment costs, which oftn includes both tition and books and supples. This would be.

separate rom the ACE scholarshp program, s thereare students who do not qualfy as low.
income but st find t dfficl to pay for dualenrollment courses. K-12 representatives who.
responded to thesurvey for this study repeatedy cted cost a5 2 prohibting factor for many
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Students who wan to take duakenrolment courses. (Unfike colege students, high school dual-
enroliment students are not eligible forfedsral fiancal s, such 3 the Pel Grant )i contrast,
Students i Minnesota and lowa pay nothing for dusk-enroliment courses.

« The state must consider dualenrollment needs as part of any long-term technology planning for
‘education, incuding the Nebraska Virual High School. € often challengingfor the stae’s rural
students to ccess dusl-enrollment courses due 103 ack of postsecondary institutions within s
reasonable a distance, a5 well 2 3 lackof sutable Intermet accessin many cases.

= The Coordinating Commission should update and revse the “Nebraska Dual Erollment.
‘Standards” 2s publshed i the Comprehensive Statewide Plan for Postsecondary Education. The.
Standards would sil serve only as guideines, but would bette rflect current practice. The
Commission would further revie the standards 25 necessary o eflectany future state legislation
regarding dual envollment.

Career academies

« The state should make the Nebraska Career Academy Qualy ndicatorsrequirements, not just
suggested standards,for any educationalentiy participating in @ career academy as defined by,
the state. Thestate's community coleges and Department of Education have aiready agreed to
these standards, which address all majorfacets of career academies. Requiring compliance to
these standards would create 2 qualty baseline for academies statewide. This also would
‘stablih Nebraska 2 3 nationslleader in career academy policy.

« The Nebraska Department of Education should estabih the poition of Career Academy/Dusl
Enrollment Speciafs. Al Nebraska career academies would be required to snnually collect and
report student data through the Nebraska Student and Staf Records System; the person
‘occupying this posiion would then be resporsible for anayzing this data and reporting the
results o identified sakeholders. This person aiso could facltate statewide professional
development for duak-enroliment and career academy administrators and help market these
programs and their benefits tostatewide stakeholders.

 The Nebroska Department o Education should establish a Carer Academy flag withn the
Nebraska Student and Stff Record System that idenifie those tudents who are particpating n
@ Career Academy Program of Study. The Nebraska Department of Education,in colsboraton
with Parnerships fo Innovation, will stablish the citeri fordetermining 3 Career Academy
student.

« The stoteshould fund a cos sudy of career academies” needs t both the high school and.
postsecondrylevels Determining the true costof career academies could help nform future
policy regarding potenta state funding.
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« The state must consider career academies as part of any long-term technology planning for
‘education, incuding the Nebraska Virtual High School. 1€ often chalenging for the state’s rural-
based career academies o access career exploration opportuniies, which are vial n offerng 2
fully-formed academy.

Advanced Placement

« The sate’s public postsecondary insttutions shouk be requied to make clearly available on
their website thir Advanced Placement creit transfe poices. Furthermor, the online
location of these policies should be reported to the Coordinating Commission, whichinturn
Should create  cearinghouse of these policies on it website.

« The sate’s public postsecondary insttutions, i conjunction with the Nebraska Department of
‘Educaton and the Coordinating Commission, should establish o matrix of AP credt ransfer
polices. Tis matri, published onine, should make it cear to students and parents the
eransterabity of AP cred, incuding which postsecondary courses and at which public
postsecondary instiutions AP crdit could be applied. Currently thisinformation varies by
nstiction n terms of accessiiley, with no centrl collecion paint. (1t possible o search AP.
eranster policies by nsitution on the College Board websice, but ot by state )

= 1f @ public postsecondary insttuton chooses to accept AP crecit, such credit should count.
€oward th student's generaleducation degree requirements, not merelyelectve credic.
Natiorally, many groups have identied collegs completion time a5 3 major isue, with partof
the ssue, they belleve, being the excess number of credits man) students earn before.
graduating ~ typicallyinthe form of electves that do ot count toward their major area of
Study. Nebraska's P16 Committee aso has dentified shortening degree completion time 35 3
goalfor thestate.

« The state should provide incentives or the state's postsecondary insitutions to offer Advanced.
Placement summer institutesfortaining Nebraska high school teachers.

« The state must consider AP programs as part of ay long-ter technology planning for
‘educarion,including the Nebraska Virual High SchooL I¢s often challengin for the state’s rural-
based high schools to provide AP programs,often dus to 3 mited number of avaiable:

= The state should provid financalassstance for more high schools to serve as roctor sites for
4P exams This would increase the accessibifty of AP exams for students 1o ake AP oxams,
which coud lead to them eaming colege credit.

= The state should explore the option of providing financialasistance o students wishing to
take an 4P exam, particulrly those from low-income households. One way to do this would be.
through better uiizaton of the AP Text Fee and Incentive Program, admiristered by the US.

Department of Education. This program provides funding o sates t help ow-income students.
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pay for AP exam fees. Nebraska i currently underutifzing this program, receiving ony $15,500
in 2011, compared to 587,000 for Kansas and 560,000 for lowa.

= The Nebraska Department of Education should separate AP courses from other courses labeled
‘a5 Honors” courses nthe Nebraska Student and StaffRecord System. These tw categories are
currntly grouped togather. B separating them, the state could dentiy the number of AP
courses taken by students.

Internationl Baccalureate.

« The state should encourage the state’s public postsecondary insttutons t accep a minimum
number of 8 credit o5 @ way of eeping high-achiving students in-state.
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Introduction

Forthe past 10 years, the College Board has reported on the parti
performance of students in each year's graduating class.* This report presents
these students’ entire experience with the Advanced Placement Program’,
tracking exams taken by graduates throughout their high school careers.

It offers a complement to the College Board Program Results, released
October 2014, whi

‘The longttudinal approach of the AP Cohort Data reveals the
longer-term results of state- and district-level initiatives,
‘providing information educators and policymakers can use to:

= Celebrate their successes.

v

Understand their unique challenges.

= Most importantly, set meaningful goals to Increase opportunity
for all students.

Equity: Opportunity for All Students

The College Board is dedicated to ensuring that every student has access

to the academic opportunity he or she has earned. Despite progress,
African American, Hispanic/Latino, and American Indian/Alaska Native
students remain underrepresented not only in the AP classroom but also

in the population of successful AP students. AP Cohort Data provides

a national overview of progress made in connecting students of color to AP.
Detailed information on each state’s progress is available in the state
resources that accompany this national report. It is our hope that states.

and districts will use this information to renew their commitment

to closing the equity gap.

“Bocause ratable demographic dtafor onpublic school ae ot avllabl oral state, this natonsl report
oprosents Us. public school students only.
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Resources for States

‘This report shows a national view of AP results for the graduating class of
2014.In an effort to provide meaningful, actionable state-level data to guide
policy, the College Board offers two other kinds of resources:

. Reports customized for each state that include:

> Asummary of in-state AP high school teacher and college faculty
participation in the development and evaluation of AP courses and
‘exams, and in leading AP teacher professional development.

> Districts recognized by the AP Honor Roll.
> Score distributions of AP Exams taken by the graduating class of 2014.

> Areport on the potential cost savings to students and families
represented by successful AP Exam scores.

> Charts showing the percentage of African American, Hispanic/Latino, and
American Indian/Alaska Native students with the potential to succeed on
an AP Exam who had the opportunity to realize that potential, as well as
the percentage of students for whom that potential was not fulfilled.

> Detailed maps showing AP student parti
by district.

ion and performance

. College Board student-lovel data. Available at no cost to states through
a renewable data-sharing agreement, the College Board provides
studentlevel AR, SAT', and PSAT/NMSQT" data for state accountability
and longitudinal reporting purposes. These data are delivered in integrated,
cross-program files. The first set of files are available each year in late July;
updated versions are delivered through January. States can use the AP data
included in the file to create and track their own cohorts using their specific
enroliment figures.

Contact your regional College Board representative for more
information on state-level resources.
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National AP’ Participation
and Performance

Nationally, the number of students who leave high school having

taken at least one AP Exam has increased steadily over the past 10 years.
‘The number of graduates earning atleast one score of 3 or higher has
grown correspondingly.

‘Within the graduating class of 2014:

1,047,480 U.S. public high school graduates took at least one
AP Exam.

633,166 of those graduates eamed a 3 or higher on an AP Exam.

AP Participation and Performance
Within the Class of 2014

‘The national percentage of all U.S. public high school graduates.
scoring a3 or higher on at least one AP Exam has grown steadily

— from 12.7% inthe class of 2004 to 21.6% in the class of 2014, That
increase reflects a commitment to access and success on the part of
states and districts, as well s the hard work of students and teachers.

Figure 1 shows the percentages of all U.S. public high school students.
in the class of 2014 who earned a score of 3 or higher on an AP Exam,
by state. These data show the degree to which graduates as awhole are.
gaining access to a successful AP experience.

Figures 2a and 2b reveal the progress states have made over 1,3, 5,
and 10 years in ensuring that their students have the opportunity and
preparation to succeed in AP.

Figure 3 shows the score.
of 2014 throughout the

stributions for exams taken by the class
h school careers.
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Figure 1
Percentage of the Class of 2014 Scoring a 3 or Higher on an
AP Exam During High School
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a3or higher on an AP
Exam during high school

16

states exceeded the
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graduates scoring a3
or higher

31.8%

of Maryland's graduates.
scored a3 or higher on
an AP Exam, leading
the nation
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Figure 2a
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Percentage of the Classes of 2004, 2009, 2011, 2013, and 2014 Scoring
a3 or Higher on an AP Exam During High School, by State, Ranked
by the 10-Year Percentage Point Change Appearing in Figure 2b
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Figure 2b
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1-Year, 3-Year, 5-Year, and 10-Year Change in the Percentage
of Graduates Eaming a 3 or Higher on an AP Exam During
High School, by State, Ranked by the 10-Year Percentage Point Change
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Figure 3

Score Distributions of AP Exams Taken by the Class of 2014

During High School, by State
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Why do AP Exam scores of 3 or higher matter?

When compared to their matched non-AP peers, research*
consistently shows that students who score a 3 or higher
on an AP Exam typically:

Eam higher GPAs In college.

Perform as well as or better in subsequent college courses
in the exam discipline than non-AP students who took the
corresponding introductory college courss.

‘Take more — not less — college course work in the discipline.
Are more likely to graduate college on time in four years.

‘Have higher graduation rates.

“For supporting rsssrch, sss LY WAOQEN snd hepfbit Y YWBETG and Hepy ity 1SMGKT
and R NRYRF.
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Opportunity for All Students

AP part n and performance data illustrate the degree to which African
American, Hispanic/Latino, and American Indian/Alaska Native students
have access to the challenging course work exemplified by AP.

Ideally, the demographics of AP classes should match the demographics
‘within each school, district, and state, and the percentage of students earning
a3 orhigher on an AP Exam should match the proportion of the population
for each demographic group.

Figure 4 provides a picture of how well we are succeeding in this goal at
anational level by presenting 2014 AP participation and performance by
demographic group.

‘The state resources that accompany this national report provide
‘more detail for each demographic group.
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Figure 4
Demographics of the Graduating Class and AP Exam Takers in 2014
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What do the data show for African American, Hispanic,
and American Indian/Alaska Native students?

Across all three groups, there is room for improvement.

> Black/African American students in the graduating class of 2014 were
the most underrepresented group both among all AP Exam takers
and in the population of successful AP Exam takers.

> Hispanic/Latino students were well represented among all exam
takers, but underrepresented among students earning a 3+

> American Indian/Alaska Native students were underrepresented
both in participation and in performance.
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Focus on Low-Income Students

Parental income is strongly correlated to students’ educational attainment.
However, successful schools and districts have been able to weaken or
ven break this link and thereby act as engines of mobility and equity.

An examination of AP pa n and performance among low.-i
students provides another measure of how well states and the nation as
awhole are using education resources to promote greater equity.

Figure § is sorted by the percentage of K-12 public school students who
are eligible for free or reduced-price lunch.* This allows states to compare
themselves to other states with a similar composition of students. The
columns showing the percentage of low-income AP Exam takers and the
percentages of successful, low-income AP Exam takers provide a picture
of how equitably low-income students are represented in AP classrooms
in each state.

What do the data show?

> Nearly half (49.6%) of U.S. public school students were low income,
compared to 20.0% of AP Exam takers and 23.3% of successful
AP Exam takers.

> Despite the fact that low-income students have constituted an increasing
share of both AP Exam takers and successful AP Exam takers over the.
past decade, these students remain underrepresented in AP

#As thor is o natonsl data souroson high schol radusts” lowncoms status, we used K12 astmates
from he Nationa Cantr for Educaton Stetaics (NCES), base upon fee o recucse-price lunch
aligbily. AP fo rocctions arobassd on this gl threshold as wel. NCES stimass rofect il 12
publicsho stdens from he 201112 shool year Therstor,  dograe f cauton s warranted s they.
may not sccurtaly refet the graduting o
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Figure 5
Equity Gaps Among Low-Income Students in the Class of 2014
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About the Data

Because a central source of demographic data for nonpublic schools is
not available for all states, this report represents public school students
only. References to the total number of high school graduates represent
projections supplied in Knocking at the College Door (Western Interstate
Commission for Higher Education, 2012). Additionally, this report looks
at students’ entire experience with AP— tracking exams taken by
graduates throughout their high school careers — rather than repor
exam results from a particular calendar year.
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Welcome to the Nebraska Department of Education's
Standards Instructional Tool

This site was designed with Nebraska's classroom teachers in mind. The development of the
Nebraska Standards Instructional Tool followed the same process used in the academic standards
and assessment development; relying on the expertise of classroom educators in Nebraska.
Groups of teachers worked together alongside Department personnel to identify the Nebraska
Language Arts and Mathematics standards most in need of additional resources. These resources
may include:

« Aglossary of key words

« Further definitions/explanations of the indicators when warranted

« Classroom instructional resources (sample exercises, activities, web links, videos, etc.) that
can be used and adapted to fit the needs of a particular teacher or to more closely align to a
local school or districts curriculum.

How to Use the Tool

Begin by selecting which content area and grade level(s) you wish to use. Click on the appropriate
boxes and hit the search button. Once into the site click on the (+) button(s) to access the
indicators and resources. (Please remember this site is “under construction”. Additional resources.
will be added throughout the coming months.)

Disclaimer: This website contains links to sites which are not maintained by o under the control
of the State of Nebraska. NDE has attempted to post sites that will be helpful but this should not
be construed as an endorsement. Some of the sites may charge for use of resources. The
Department of Education Is not responsible for the charges - please be sure to check prior to their
use. If you choose to access these resources you will be responsible for the charges incurred.

Click here to begin using the tool: Standards Instructional Tool (SIT)
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Identify Students to be Included:
Al students enrolled for a full academic year will be included in a school's or district's

calculations

Determine performance scorez for all students and place each school or district into one
of four classification levels (Excellent, Great, Good, and Needs Improvement) based on
performance on NeSA English/Language Arts, Mathematics, Science, and Writing
assessments.

Step | Make adjustments to the assigned Classification Level according to the following
Three: | compensatory indicators:

- Improvement in Elementary. Middle School, and High School If the current year's
‘assessment results compared to the previous year's results are equal to or greater
than the cut score increase the classification by one performance level

- Growth in Elementary and Middle School: If students’ assessment results
demonstrate growth equal to or greater than the cut score, increase the
classification by one performance level.

- Graduation Rte in High School

o Ifthe graduation rate is equal to or less than the first cut score, the final
classification cannot be Excellent.

o Ifthe graduation rate is equal to or less than the second cut score, the final
classification cannot be Excellent or Great.

o Ifthe graduation rate is equal to or less than the third cut score, adjust the
final classification to Needs Improvement.

- Participation Rate:

o Ifthe participation rate is less than the first cut score, decrease classification
by one level.

o If participation rate is less than the second cut score, decrease the
classification by two levels.

o If participation rate is less than the third cut score, classification level is
Needs Improvement.

- Non-Proficient Group:

o Ifthe cumrent year's measure of non-proficient students compared to the
previous year shows improvement in assessment results equal to or greater
than the cut score raise the classification by one performance level.

o Ifthe cumrent year's measure of non-proficient students compared to the
previous year does not show improvement in assessment results equal to or
greater than the cut score then lower the classification by one performance
level.

Step | Assign the Classification Level

Four:
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TMES2 - NEBRASKA DEPARTMENT OF EDUCATION
CHAPTER15 - REGULATIONS AND PROCEDURES FOR THE EDUCATION OF STUDENTS WITH
'LIMITED ENGLISH PROFICIENCY IN PUBLIC SCHOOLS.

001 enera

100101 Statutory Authority. This Chapter is adopted pursuant to Sections 75-305, 79-318 and
75-703 of the Revised Statutes o Nebrasks (R.A.5).

100102 Scope and Appiication of this Chaptr. Tris Chapter contains provisons related 1o the
‘education of students with imited Englsh proficiency in public schools in grades Kindergarten
hrough twelve. This Chapter apples to 3l ccredited public chool districts i Nebraska. Allof
the statements herein, wth the exception of the Qualty Indicators, are requiremens of school
districes. Qualty Indicators may be used by school districs to help in designing loca programs
forstudents who arelmited Englsh proficient.

100103 purpose. The goal of ths Chapter i to enable each limited English proficent student to
become Englis proficient i stening, speaking, reading, and writng.

/001,08 implementation of tis Chaptr. This Chapter willbe used itially during the 2012.2013
School year in conjunction with 52 NAC 10 NDE Rule 10) to determine future accreditation
statusfor school districts.

100105 Related Regulations. The reaquirements for the accreditation of public school districts
are contained in 52 NAC 10. The requirements fo teacher certficaion are contained i 52 NAC
21 The requirements for endorsements on teaching cerificates ae contained n 92 NAC 24.

[

Definitions 3 sed in this Chapter,

00201 Language instructon educstions! program means an instructionsl program designed to
‘assist 3 imited Englsh proficient sudent in developing and attaiing English proficiency whie
mesting state academic standards. It may make use of both English and 3 student’s native
angusge to enable thestudent to develop and attin Engish proficiency, and may include but s
ot limited to the partcipation of Englsh proficent students i th course i designed to enable
2l participating students to become profiient in English and a second language.

00202 Limited Engiih proficent LEP): The term ‘imited English profiient, when used inthis
Chapter with respect t 2 student, means 3 sudert:

002024 Who s enrolied or preparing to enroll in an elementary school or secondary.
school

002,028 Who fals nto s east ane of the following ctegorie:

/002,028 Who was not born in the United States or whase native anguage is
angusge other than English;
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02,0283 Who i migratory, whose native fangusge is 3 anguage other than
Engish, and who comes from an environment where 3 langusge other than
Englis s dominant;and.
002.02C Whose difficulies in spesking, reacing, writng, or understanding th Engish
language may be suficent to deny the indiidual atleast one of the following:
10020261 The abilty to meet the State's proficent level of achievement on
State sssessments;
1902.02€2 The abifty to successfuly achieve in ciassrooms where the language
of instruction i Engish;or
902,023 The opporeunity to pariipate fully i sociry.
/002,03 Native ngusge when used with reference to 3 student of mited Engish proficency,
002,03 the language nommally used by such student; or
002,038 the langusge normally used by the parentsof the student.
003 identification ofStudents with mited English proficency (LEPL

‘Quality Indicator: A home language survey and 3 valid and refable Englh langusge profiiency.
‘assessment are administered by school istrct personnel. AS 3 resuf,districts can appropriatey.
dentity and place students in 3 language instruction educational program so that al students
have an equal opportunity to achieve academical,regardless of the student's ative anguage.
Timely parental notificaton allows parents to make informed decsion regarding student
program placement.

100301 Each school district shall administer 3 home langusge survey 1o be completed by the
Student’s parent, guardian, or other person enroling the student 35 part of the admission
process for al indergarten students and for all other students new t the district. A student
Who is emancipated or who has reached the age of majority and who is enroling himself or
hersef may complete the survey instead. A sample survey i contained in Appendix A of this
Chapter. The survey shallak the following questons:

003,014 What language did the student fistlearn to speak?
003,018 What language s spoken most often by the student?

003.01C What language does the student most frequently use at home?
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100302 ifan answer to any one of the home language survey questions n Subsections 003014
0 003.01C indicates that a student spesk 2 anguage other than Englis, the school distict shal
‘adminiser an English anguag proficiency assessment to the student in order to determine I
the student may be limited English proficent (LEP). The assessment shall assess listeing,
speaking, reading, and writing. The district shall determine the assessment o be valid and
relable in measuring Englsh anguage acquisiton. The Englis language proficiency assessment
shallyield composite scores or levels that indicate whether the student is proficnt or not
proficient in English, s defined by the assessment nstrument

100303 1 the home language survey indicates that the student has 2 home language other than
Engish and the student has 2 composite score or level on the Englsh language proficiency
‘assessment indicating that the student s not proficient in Englsh, the student shall be
determined by the school district to have met the definition of limited Engish proficnt in
‘Subsection 002,02 of this Chpter.

100308 The school disrct shal noty the paret, or guardian, or other person enroling the
Student that the student qualfes for services 2 3 tudent with mited Englih proficency.

/00305 2 student has been identified as LEP i isor her previous Nebraska school disrct and
has not met the ext requirements in Section 007 of this Chapte, the enroling school district
shall continue to identiy the student s LEP. The school distric shall not be required to
‘administer  home language survey or an Englsh language profiiency assessment upon
‘enrollment. The school disrict shall obtain documentation of the previous LEP determination
within thiry (30)school daysof the student's enroliment.

Instruction Educstions! Programs.

o

Quality tndicator; Language instruction educstions! programs assist 3l LEP students in
‘acquirng the Engish language to successflly particpate n ciassrooms where the language of
nstruction s English. The language instruction educationl program i research-informed and
Values the cutural and inguistic dversky of the student.

00801 For esch student who is determined to be limited Englh proficient pursuant to
‘Subsection 003,03 of this Chapter or who i otherwise determined by the school disrictto meet.
the defintion of LEP in Subsection 002.02 of this Chapter, the disrict shall implement
angusge nstruction educationsl program that meets the following requirements:

008,01 1s designed to provide 3 systematic approach to teaching the English langusge
o LEP students;

008018 s a researchbased approach the effectiveness of which has been
demonstrated and which i based on educational theories tht are recognized a2 sound
by experts n the feld; and

00801 Is designed for the purpose, and has the effect, of developing the Engish
proficiency of LEP students 5o that students can mest academic standards using the
Englsh langusge.
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005 suatimne.

‘Quality Indicator: A comprehensive language instruction educational program assists students
n developing Iteracy and proficiency n the English language. Such programs are directed and
‘aught by professional staff with an appropriate endorsement in Engish 25 2 Second Language.
‘Ongoing professional development s designed to assst teachers in learning srategies to meet
the language and content needs of LEP students.

005,01 Each school disrict shal ensure that il teachers of anguage instruction educations!
programs possess valid Nebraska teaching certificaes. I additon, the school distict shal
‘ensure that each teacher:

005,01 Shal hid an endorsement or 3 provisional endorsement n English 35 2 Second
Language; or

005018 Shall participate annually in professional development in the langusge
nstruction educational program model implemented by the school district for the
Students he or she teaches

005,02 Each school district shall ensure that teachers in the core curriculum classrooms who
have rezponsibiities for the Englsh snguage instruction of EP students:

005,02 Hold 3 vald Nebraska teaching cerificats; and

005,028 Particpate annuslly in professional development o leam skl for meeting the
Ianguage and scademic neacs of the LEP students they tesch.

00503 Pursuant o Neb_Rey. Stat. §75-802(3) teacher aides may be assigned duties in
‘connection with LEP students that are nonteaching n nature if the employing schooldistict has
‘assured itself that the aides have been specifically prepared for such duties, incuding the
handling of emergency situations which might arise in the course of their work. A teacher aide
shallnot teach, a defined in Neb, Rev. Stat. §79-101(12).

‘Assessments and Accommodationsfor LEP Students,

‘Qualty Indicator; All LEP students participate in the state language proficiency and content
‘assessments 50 that ach student has the opportunty to demonstrate mastery of learning. A5
result, parents and school staff addres the academic and langusge neads of the student. The
disric provides appropriste. accommodations to ensure meaningful particpation in the

006,01 Each school distric shall ensure that ail LEP students particpate in the sssessments
requirad by Section 005 of 52 NAC 10. Esch school distrit shall provid sccommedations for
LEP students participatng n the ssessments

006,02 Each school district shall ensure that 3l LEP students paricpate in the annual state
Englsh anguage proficiency assessment.
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ExitReauirements.

‘Quality ndicator: Distict exi criteia are estabiished to determine that the LEP student has
‘artained Englsh langusge proficiency in speaking, reading, writng, and understanding at 3 level
suficient to participate successfullyinthe classroom.

007,01 Each school distrce shalrequire the following in order for » student to exit the snguage
instruction sducstionsl program:

007.014 The student in grades K-2 receivs 3 composite score of proficent on the
annual state English language proficency assessment and his or her teacher(s)
recommend that the student exit the language instructon educationsl program; or

007,018 The student in grades 3-12 recsives 3 composite score of proficient on the
‘annul state Engish language proficency assessment;or

007,01 The student achieves a proficiency level of “mests the standards” or “exceeds
the standards” on the Nebraska State Accountabiity Reading tet; or

007.01D For LEP students with verfied disabiltis, if 3 school district committee of
assessment and educational personnel determine that the educationl needs of 3
Student with verified disablties are not afected by his or her degree of proficiency in
the English langusge; the committee may recommend that the student exit the
language instruction educational program. The committee shall be knowledgeable
about the fangusge and educations! needs of the student, shallincude 3t least one

member of the student’s IEP team, and must maintain documentation that the
Student’s educational needs are not affcted by his or her degree of proficiency i the
Engls langusge.

e, Review.

‘Quality Indicator: The LEP program review process focuses on improving student earming. The
process includes an annual review by 3 designated school disict team who provides input to
the disrct superintendent in order 1o guide the planning, implementaton, evalustion and
‘modifications of the district' anguage nstructon educationalprogram.

008,01 The school distictshal conduct an annual review of the school ditrict programi() for
LEP students and issue an annual report. Thi review shall be conducted by 2 designated team
of staft. The review and reportshall incude the following:

08014 An examination of the program implementation practices, including the
process for identifying LEP students, the implementation of the language instruction
educational programs, staffing, assessment and accommodations and the et
requirements.

008,018 An analyss of LEP student data including performance on the annual Engish
language proficiency assessment and performance on state content assessments. Other
‘assessments and relevant data may be incuded.

B
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008,02 The school district shall monitor the academic progress of former LEP students for 3t
least two (2)yearsto compars ther academic performance to non-LEP students.

008,03 The school distic shall make modifications to it langusge instructon education!
rogram based on the review of the program implementation practices and data analyss when
nacessary n the judgment of the distric to assist students in overcoming any langusge barrirs
norder to paricipate meaningfuly i the core curiculum.

008,08 The school distric shall ansure that the review team submits the written report of itz
‘annual review to the distrct’s Superintendent. The report shall be kept on file and avalabl to
the public, wih personally dentifisbi student iformation redacted, upon request fo 50 long
25 the reportis retained pursuant o the district’s records retenton schedule.

003 Compliance a: 3 Conciton forSehool Accreitaton.

100901 Starting with the 20122013 school year, each school district shall comply with the
provisions of ths Chapter 2 a condition for accreditation under 32 NAC 10. Failre of  school
district o comply with this Chapter shallbe treated as i  were a violtion of  provision of 52
NAC 10, and may subjec thedistricttolos of accreditation as provided in that Chapter.
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Nebraska State Accountability: NeSA Scores
Percent Proficient: Meets/Exceeds Combined
Combined Results for All Grades Tested

2009-2010

20102011 72% 63%

20112012 74% 7% 67%
20122013 77% 69% 70% | 68%"
20132014 77% 1% 72% —m

* Students at grades 8 and 11 experienced formatting issues with the NeSA-Writing online test administration. While research into the
score results does not indicate an effect on student results, it lso does not assure there was no effect. Scores should be interpreted
with caution and are not included in Nebraska Performance Accountability System [NePAS].

A In 2014 students in grades 8 and 11 experienced technology issues with the online test. Valid results are not available for all
districts or for the state for NeSA-Witing at grades 8 and 11.
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‘Appendix A: Sample Home Language Survey

Student Name: Birth Date: Gender: _Male _ emale
Parent/Guardian Name:

Address:

Home Telephone: Work Telephone:

Schoot Grade: Date:

What language did your chid firs earn o speal?
What language i spoken most often by your child?

What language does your child mos frequently use at home?.




image455.png
2012

Rule 15

A Guide for

Implementation

V&.
NEBRASKA
DEPARTMENT OF

EDUCATION





image456.png
s our hope that educators across Nebraska use the information in this guide to improve:
learning programs and instruction forevery LEP student. A sincere “Thank You' is extended to
the following ndividuals who shared their experiences and knowledge to create this guide.

Nebraska Rule 15 Advisory/Writing Committee

Barry McFarland, Assistant Superintendent, Lexington Public chools

Cindy West, ELL Teacher Trainer, Lincoln Public Schools

yndi Reed, ELL Coordinator, Wesside Communty Schools

Dave Gibbons, Curiculum Director, Schuyler Community Schools

Debra Skokan, ELL Teacher, Fremont Public Schools

JemniferReid, Coorcnator o EL Poverty and FederalPrograms, Millard Public Schools
Kis Buring, Directorof ELA and Migran Programs, Grand Isand Public Schools
Krista Anderson, ELL Teacher, Elkhor Public Schools

Kyle McGowan, Superintendens, Crete Public Schools

Penny Busings, DiectorofProfessional Development, Educational Senvice Unit 13
Rosemary Cervantes,Tile I Coordinator, Educational Serice Unit 10

‘Susan Mayberger, Coordinator of ESL, Migrant and Refugee Education, Omaha Public Schools

Nebraska Department of Education

Mary Ann Losh, Administrator, Equity and Instructional Strategies, Nebraska Department of
Education

Nancy Roweh, Tie I, Nebraska Department o Education

Terri Schuster, Tite I, Nebraska Department of Education
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Overview of Rule 15

Purpose of the Implementation Guide

In December 2010, the Commissioner o Education, Roger Breed, dentifed four service.
project to accomplish in 2011, one of which was the development of a ule governing the.
provsion of services o LEP students. He recognized the growing LEP popuiation in Nebraska
and wanted to ensure consistency among school districs in identifying,serving, and exiting
fimited Engiish proficent students from high-quality language instruction educational
programs.

Rule 15, Regulations and Procedures forthe Education of Students with Limted English
Proficiency in Public Schools was signed by the governor on June 18, 2012. Rule 15: A Guide for
Implementationis a companion document tothe rule and provides guidance to district
administators, teachers, and Educational Service Unit (ESU) personnel wh are responsibe for
the education oflmited English proficient students across the state. The guide ims to make
‘the rule readiy understandable and to darif tsprovisions s districs can more easily
implement the rules provisions. Distrcts an use the guide when developing and reviewing
servicesfor LEP students.

“The following are important milestones in the development of Rule 15

= Mectings with the Nebraska Department of Education (NDE) and external stakehoiders
were conducted — March through May 2011

= NDE staff met regularly with the State Board of Education to provide updates on the.
‘development ofthe rle ~ March through May 2011

= A publichearing was held o receive oral and writen testimony — Noverber 2011

= The State Board of Education approved Rule 15~ December 2011

A committee was convened to write an implementation guide — January through March
202

We hope that disrcts will us this guide to establish, review, and improve services for limited
English proficient students. The guide will be updated as needed by the Nebraska Department
of Education.

poges
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Where do I start?

s important to thoroughly read Rule 1; then, use this uide 2 a resource.

LEP students face the dual challenge ofleaming Englsh and leaming academic content at the.
Same time—no easy task. Successful rograms vary from urban to ruraldistrcts and from high-
o lowincidence LEP populations. Successful language instruction educationa programs
‘ddress the teaching of Engish i asystematic way and have a foundation n research for LEP
Students. Districts must provide appropriate professional development, an avenue for
reviewing the LEP program, and capabilftes for making changes, s needed. Rule 15: A Guide:
for Implementation addresses the range of needs ofdistricts across the tate.

Implementing Rule 15 i a ask shared by many district stff. Leadership rom administrators is
paramount to implementing the ule. Inacition, other staff members have key roles in
ensuring that lmited English proficent students are identiied and served as treates to ther
language and academic needs.

“Throughoust this document,the phrases “imited English proficient” and “English anguage
leamer” and their respective acronyms, "LEP* and "ELL” are simiar in meaning. Both terms are.
used interchangeably

“Throughout the guide, there are eferences to the annual state Englishvlanguage proficiency
assessment and the state content assessment or reading. Although the guide does not
reference them by name, they respectively refe to the English Language Development
Assessment (ELDA) and the Nebraska State Accountabilty Assessmen for Reading (NeSA-R).

Inadditon to this guide, dstricts can access a variety of resources for asistance in
implementing Rule 15. For example, Educational Service Units have expertse in professional
development, data analyss, and resource support. Many Nebraska schools have expertie to
share with districts who are establishing 2 new language instruction education program or
Wwho are in the process of eviewing an exiting program. Not ony s it helpful to Consult with
‘those distrct, but the Nebraska Department of Education aso provides consulation on how to
carmy out the provisions of Rule 15
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Rule 15 Section-by-Section
Rule 15 consists of the following nine sectons:

= Section 01— General Provisions
= Section 002~ Definitons

= Section 003 Identification of Students with Limited Engiih Proficency
= Section 004 — Language Instruction Educational Programs.

= Section 005 -Staffing.

+ Section 006 — Assessment and Accommodations for LEP Students

= Section 007 Exit Requirements

= Section 008 - LEP Program Review

 Section 009 — Compliance as a Condition for School Accreditation

Section 002 of Rule 15 definesthree terms — Language instruction educational program, imited
English proficient, and native language. Appendix A provides these definitions plus additional
‘common terms and acronyms that will help in understanding any unfamiiar anguage used in
his guide.

At the heart of implementation are sectons 003 through 008. These features are contained In
the section-by-section descriptions that folow:

1. Quality Indicators appear in Rule 15 but are not arequirement of school disricts; they may
be used to help design local programs for students who are Limited English Profiient
‘Scenario(s) tostart thinking about implementation
Narrativetext to explain "What Rule 15 Says”

Recommendations for Implementation
Checkiss to review implementation of each section

Frequently Asked Questions and Answers (FAQS)

EEEEY
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Several appendices are alo included inthi guide:

= Appendix Aincudes definitions for common terms and acronyms.

= Appendix B incudes the ool and templates eferenced at the end of each section.
‘These tools and templates can be customized o meet the needs o the school district.

= Appenx Clists Nebraska Department of Education websites and resource links, as well
‘s additional websites thatcan be used to implement Rule 15.

= Appendix D combines each secton's mplementation checkist into one document for
‘easy use and racking.

= AppendixE i the final language of Aule 15, Regulations and Procedures for the
Education of Students with Limited English roficency in Public Schools.
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Section 003 - Identification of Students with Limited English Proficiency
QualtyIndicator

A home language survey and a valid and refiabl Engiishlanguage proficiency assessmentare
‘administered by schooldistrict personinel. A a esul, districs can appropriately ientify and
place students in  language instruction educational program o that all students have an equal
opportunity o achieve academically, regarcless of the student’s native language. Timely.
parental notification llows parents to make informed decisions regarding student program
placement.

Scenarios

‘Scenario 1~ Juanito and his family come to the school to enroll him in 4” grade. The buiding
registrar, Mrs. Smith,gives the parents the Home Language Survey (HLS) to complete. On the
"Home Language Survey, Juanita’sparents indicate that he speaks Spanish at home. Mrs. Smith
‘then contacts the Englishlanguage Learmer (ELL) teacher 5o a anguage proficency assessment
can be given to Juanito o see f he s limited Engish proficent. The teacher administers the
Language Assessment Scals (LAS). Juanito scores 2 a fluent speaker on the speakinglistening
porton of the test but scores as a imited reader and writer on subtests, resulting ina
‘composite levelof “limited Englih proficien.” The dstrict then writes aletter to the parents in
‘Spanish telling them that Juanito qualfes for services in the ELL program.

‘Scenario 2 ~Viacimir and hisfamiy come to the school o enroll himinthe 9" grade. Viadimir
attended another Nebraska schooldisrictfor the firt semester. Viadimir’s mother shares with
the counselor that he received ELLservices at is st school. The counselor does not adminiser
‘the Home Language Survey or 2 anguage proficiency assessment but acknowledges that e is
eligibe for ELL serices. The counselor then requests ELL records from the previous Nebraska.
disrit.

What Rule 15 Says

When new students enter Nebraska schools, a Home Language Survey must be administered to
determine i the student is 2 potertial LEPstudent.If the student s coming from a Nebraska.
school districtand i curently identiied s LEP, the school district does not have to administer
2 Home Language Survey. The district must obtain documentation from the previous disrict of
the studen’s LEP tatus within 30 school days.
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Administer  Home Language Survey as part of the admission process to:

 Allincoming kindergarten students
Al students new to the district unless transferring from another Nebraska district

“The Home Language Survey should be completed by a parent/guardian or can be completed by
2 student who is emancipated or has reached the age of majority.

e three questions required by Rule 15 for the Home Language Survey incude:

+ What language did the student firt learn to speak?
= What language is spoken most often by the student?
+ What language does the student most frequently use at home?

Fthe Home Language Survey indicates that the studen speaks a language other than Engiish,
then a language proficency assessment must be administered to determine if the student.
qualifies 2s an LEP student Ifthe student is coming from 2 Nebraska schoo district and s
currenty dentified 2 LEP, then the school district does not have to administer a language:
proficency assessment. The district must obtain documentation from the previous district of
the studen’s LEP status within 30 school days.

Select 2 language proficiency assessment that meets the following requirements

= The instrument must assess English proficiency in listening, speaking, reading, and
writing.

+ The instrumentis determined by the districtto be valid and refiable in measuring English-
anguage acquisiion

= The instrument mustyield compositescores or levels that ndicate whether a studentis
proficient in Engiish

“The student will b identified as LEP i both ofthese indicators are met:

+ The HLS indicatesthe student has a home language other than English
= The student performance on the assessment instrument indicates the student is not
proficient in Engiish

IFboth ndicators are met,the student qualfes for LEP services. The schooldistrict must notify
‘the parent, guarcian, o other person enroling the student of the student's LEP satus.
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Recommendations for Implementation
Administerng the Home Language Survey

1. Design a HLS thatincudes the three questions required i Rule 15

2. Include the Home Language Survey in the district’s registration materials

3. Train designated personnel (t the buiding level o districtoffce regstar) i the
process of survey adminisration

4. Explore optionsfor interpreting and translating enrollment forms ncluding the HLS

5. Administer the Englislanguage proficency assessment if any of the three questions.
indicate 2 language other than Engiish

6. Filethe original HLS in the cumlative folder

‘Administering the Englis-Language Proficency Assessment

1. Request technical asistance from the ESU, NDE, or ther school istricts i the district

‘does not yet have an Englishvlanguage proficency assessment

2. Check the vaidiy and refabilty of the language proficiency assessment

3. Follow the testing protocol as outined in the testing administration manual of the
chosen assessment

4. Provide professional development for school disrictpersonnel in administering the
Engisvianguage proficncy assessment

5. Trainthe assessment personnel to interpret the reultsof the English-ianguage:

proficency assessment
6. Communicate the results of the assessment to teachers and athers who are:

implementing the language instruction educational program (LEP)
7. Designate the student as LEP eligible n the school district database (e.g Infinite
Campus, PowerSchool) fthe assessment results indicate that the sudent s LEP

Maintaining Documentation
8. Meintain documentation that can be made avaiable toother distics when a student.
transterswithin Nebraska. Such documentation incudes
« Home Language Survey
« Englistianguage assessment results
= Parent notifcaton of LEP eligvilty
= Documentation ofthe distict’ request o records from a previous Nebraska
district
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Checklist

Indicator of Section 003 Implementation

Design an LS that incudes the three questions required
in Rule 15.

Indude the Fome Language Survey i the distict s
registration materiais

“Train designated personnel (at the bUIding evel or district
office regitrar) n the process of survey administration.

Explore options for interpreting and transiating
enrollment forms incuding the HLS.

“Administe the Engiish-anguzge proficiency assessment i
‘any of the three questions indicate a anguage other than

Englsh.

Fle the origina HLS in the cumulative folder

Request technical assistance from the ESU, NDE, or other
School districts i the distict does not yet have an English-
language profidency assessment.

‘Check the vaidity and relbilty of the language
proficency assessment.

Follow the testing protocol a5 outined i the testing
‘administration manual of the chosen assessment.

Provide professional development or school Gtrct
personnel in administering the identified Engiis-language
proficency assessment..

“Train the assessment personnel 1 Inerpret the results of
the Englishianguage proficiency assessment.

“Communicate the resuts of the assessment to teachers
‘and others who are implementing the language
instruction educarional program.

Designate the student as LEP eigibl in the schodl dstict
‘database (e.g, Infnite Campus, Powerschool) i the
assessment results indicate that the student is LEP.

™

‘Maintain documentation that can be made avallabl o
other districts when a student transfers within Nebraska.
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Frequently Asked Questions

1. Whena new student enrolls and has previously attended another Nebraska disticisit
possible to check his o her LEPstatus on NSSRS?.
LEPstatus i incuded n NSSRS, however, it cannot be viewed by a distic for students who
are transferring from another Nebraska district That information must be abtained from the

4. Can a distict add additional questions o the HLS?

Ves; however, Rule 15 only requires three questions be asked on the HLS. Districts may not
sk questions regarding the student’s legal documentation tatus.
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5. Where can the Home Language Survey be found i other languages?

An HLS that has been traniated into muttipl languages s avalabie on TransAct. (See.
Appendix C for  ink o TransaCT)

6. Whatifa parent refuses to complete the HLS or answers that English s spoken even though
other information indicates another language i spoken i the home? Can any other
instrument or data be used to qualif the student (¢.g, grades)?

Inthi case, the student cannot be given the Englishianguage proficiency assessment and
Willn0t b labeled as EP. Other instruments or data may not be used 10 qualfy the student.

7. Whatifa parent refuses to have his or her chid placed i a language instruction educational
program?

‘The parent has e right to refuse language instruction educational services; however, the
school must provide appropriate educational services that meet the unique needs of the.
child. Asfong as the chid s identified s LEP by the distic, the student mus sl be
‘administered the state’s Englishianguage profiiency assessment.

8. Whatif the previous Nebraska schooldistrict does not send information regarding the
Student's LEP status?

Districts should document they made a request fo records.

9. 153 districtrequired to administer a Home Language Survey i there ae o LEP students?

Ves. Without administering the Home Language Survey, distrct st do not know if
language other than Englis s spoken by th student. The HLS sho be completed by al
Students new to the disrict. Only an English-language proficiency assessment wil determine
ifthe stugentis LEP.
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Tools and Templates

= sample Home Language Survey
= Flow Chart or Identiying Students New to the Distrct
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QualtyIndicator

Language instruction educational programs assist al LEP students in acquiring the English
language to successflly participate incassrooms where the language of instruction s Engish.
“The language instruction educational program s research-informed and values the cuftural and
linguisic iversiy o the student.

Scenario

Scenario 1 Smith School Distrct had never enrolled LEP students. With the implementation of
Rule 15, the istrict decided to develop a plan n case LEP students would enrol i the district.
Inthe plan, the district identified the ey taff at each level—elementary and secondary— that
would work with any newy enrolled LEP students. The dentifed saff formed an ELL team that
looked into program models, resources and various language development strategies. The team
made sure tht they had selected a program model that was systemati, researched-based and
would enable students to meet academic standards in Englsh. The team knew that this plan
would need to be modifed based on the specificneeds ofthe LEP students. This pre-pianning
Served the distrct well because in the following school year, the distict enrolled six LEP
Students. The team was ready to implement the program.

Scenario 2 Duncan Community Schools enrolled three new ELL students n the high school, 2
firs o this disrit. A team of core content teachers and administrators me o discuss how
they could best mest the language and contert needs o these newcomers. A a result of the.
meeting, it was decided that the anguage arts teacher has  free period i which she will bring
the three students together for 5L instruction. They willtilize 2 paraprofessional to provide
Support forthe students in designated content classrooms. Because the language ars teacher
oes not ave an ESL endorsement, she wllatend a workshop provided by the ESU on
‘appropriate ESL methods and second-anguage acquiston. Afthough not required under Rule.
15, but as part of best practce,the language arts teacher will meet with the other content.
teachers to share what she has leamed.

Scenario 3 - The Bingham School District enrolled it firstELL student. The studentisin 3
grade and s 2 non-English speaker. The disrict administrator has decided that the 3" grade.
teacher willprovide the ELL program fo the student.The teacher has not had speciaized ESL.
traininginthe past. The district staff contacted the Educational Service Unit and received
guidance on ESL strategies induding the use of comprehensible language, visuals, speciic:
‘vocabuiary instruction, and the inclusion oflanguage objectives as part of content intruction.
“The teacher is allowed time to participate in webinars i ESL as wellas given materials such as 3

Page1s
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biingual dictionary, picture vocabulary cards, and leveled readers. Th distict taff meets
reguiarly o review the language instruction educational services and discuss the professional
development that may st be needed.

Scenario 4 - Deer Park Public chools has chosen to provide for ELL student needs through a
ariety of program models. One elementary school has 2 signficant LEP student population. For
that building, the distict has hired an endorsed ESL teacher who provides services for students
ina variety of ways, including co-teaching anguzge arts with some grades and in some cases,
pulling students out o the general education classroom for additional nstructon. Another
elementary buiding has only afew ELL students. The district provides support through teacher
training and materials 5o that the students can have ther anguage needs met by the dlassroom
teachers. At the middie and hgh school evels, th districtplaces LEP students in ESL and
content classes appropriate for theirlanguage level. Beginning level ELL students receive:
several periods of ESL intruction per day that are devoted to speaking lstening,reacing and
writing nstruction in English taught by teachers who have recelved speciaized training.

What Rule 15 Says

Section 004 describes the requirements for 2 language instruction educational program. This
program, which s designed to support the LEP student n Englih-language acquiiton, must be:

‘Asystematic approach to teaching English
A research-based approach that s supported by experts inthe field of second-language
‘acquisition

= An approach that has the effectof developing the English proficiency of LEP students,
‘enabling them to meet academic standards using the English language
Recommendations for Implementation

Before choosing and implementing the program model the following will help gide the
planning process:

L. Determine the language and acadeic needs of the LEP students using language and
content assessments, as well a5 other available data.

2. Anaiyze available resources (e, stafing, training, community resources).

3. Research, pian, and implemen the language instruction educational program to meet the.
Ianguage and academic needs of the students dentified.

4. Plan for professional development on the selected LIEP once the program model i selected.

5. Algn the LIEP curiculum with the Nebraska K-12 Guidelines or Engiish Language:
Proficiency, which address the four domains ofistening, speaking, reading, and Wrtig.
(See Appendix Cfor a ik to the K-12 Guideines.)
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6. Choose and implement a program model which is systematic, a research- based approach,

‘and enables students to meet academic standards using the English language. (e the
chartbelow)

Program Model/Description

Newcomer Program

‘Stucdents acauire beginning Engishanguage skl in addition to core academic sils
Help students sccufurte o the LS. school ystem and communty

May wilze natve language.

Desgned to mee the peeds ofrecent immigrants

Designed to mest the needs of students with ntrrupted forml educaton (SFE)

Typicaly implemented at the secondary level; however, may also be ppropriae or lementary.
ntended a5 3 shortterm program

Classes are compsed ofony LEP students

Taught by an ESL endorsed or rained teacher

Structured Immersion of Sheltered Insruction

‘Speciaized instrucion/curiculum in Engish with an EL teacher
May incud some native language suppert

Classes incude studentsfrom any anguage background

Focus s on earing scadsmic content while dveloping Engish-sngusge s

Use of comprehensible language, physicel movement, and visuels

Istructionalapprosch makes academic nstuction in Engish understandable o ELL students
Teachersare 5L endorsed o rained an typically ae also endorsed i the content area.
Typicaly all LEPstudents

ESLPullOut/ESLPush-in

Goali fluency i Englsh
(Oftn implemented ndistricts orbuidings where there are low numbers of LEP students
Coukd make use o co-tescing or coaching

Teachers recsive professiona development i ESL srsteges to meet the anguage and scademic
eeds ofthestudentsand may be a resource o other saff mermbers

‘Stucdents served in mainsream cassrooms receiveinstruction i Engih with some rative
Ianguage support, 25 nesded

I ESLPulLOut programs, stcents spen mest oftheday inthe mainstream classroom

1 ESL Pushinprograms, the Englsh-anguag instruction s provided within the mainstream
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L[ Determine thefanguage and acadernic needs ofthe LEP
‘students using langusge and content assessment, s well
asother avsiable data.

Z [ Anayze avaiableresources (.=, g, wramng.
communityresources).

[ Research, pian and implement the angiage msruction
ducatons! program to meet the language and scademic
nced of the sudents identiied.

& Plan for professionaldevelopment onthe selected UEP
once the program modelsselcted.

[ Allgn the LEP curicutam wath he Nebrasta K12

Guideines or Engish Language Profciency,which
‘adiresses th four domain o stenin, spasking, resding,
2nd uring.

5[ Choose and implementa program model which &
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tudents to meet academic tandards wsin the Engish
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Frequently Asked Questions
1. When should the distict consider a dual-language program?

'Duallanguage has strong research on long-term student achievement; however, it takes.
‘considerable planning and commitment. A duat-language program requires planning, parent.
involvement, commnity support, specialstaffing, and upfront cost fo teacher training and
curricutum materals. A duaklanguage program i generalyoffered by districts that have @
large number of EP students who speak the same language and is one of several programs.
that parents can sclect. Before making a fina decison, viic dual-language programs and
talkto people who have implemented one. Consider distict resources as tis decision s
mode.

2. Why should the district be concerned about planning for an ELL program i there are no LEP
students?

LEP students are coming o the state i increasing numbers. Even small districts are enrolling
LEP students. When students arrive at school, there is an expectation that distics are
preparedto teach them Engiish. Some pre-planning can help distrits prepare for this
possibily.

3. Rule 15 requires alanguage instruction educational program with a research-based
‘approach supported by experts. How does a distrct know whothe experts are?

An expertinthe field of language acquisiton s an individual orincviduols who have
‘conducted extensive research n the fieid and have published evidence that has been
reviewed and approved by peers for publication and supports the implementation o specific
strategies and programs.

As part of Appendix C, there are a variety of resources isted. Refer specifcll to the
Jollowing resourcesforinformation on research-based approaches: Center on Instruction,
What Worts Clearinghouse, and the National Clearinghouse for Engiish Language
Acauisiton.

4. Can a disrict have more than one program model?

Ves, depending on the needs of th students and the resources available t the school
distrit. For exampe, a istrict may have sheltered content clossesin additon to an ESL pull-
out model. The ESL pull-out closses adaress the language needs. With staf trained in
Shettered content,ths additional model provides a mechanismfor th students t lear the.
core curriculum through speciaized strategies.
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Average Scale Scores: Range 0-200

[covo | Gradets | Grade0s | Grace05 | radets | Grade 7 | Grave0o | Grace 1 |

State  2010-2011 103.49 10264 10267 100.35 98.68 97.89 94.61
State  2011-2012 107.84 10636 108.48 106.09 103.91 99.25 9559
State  2012-2013 11006 10863 108.93 106.35 10564 102.15 10024
State  2013-2014 11181 11249 11152 108.50 10857 103.58 102.09

Participation

R tucons NotTostod

State 2010-2011 149,725 99.86 % 0.14%
State 2011-2012 152,085 99.94 % 92 0.06%
State 20122013 154,619 99.92% 17 0.08%
State 2013-2014 156,819 99.88 % 191 0.12%

* Students at grades 8 and 11 experienced formatting issues with the NeSA-Witing online test administration. While research into the
score results does not indicate an effect on student results, it also does not assure there was no effect, Scores should be interpreted
‘with caution and are not included in Nebraska Performance Accountability System [NePAS].

™ In 2014 students in grades 8 and 11 experienced technology issues with the online test. Valid results are not available for all
districts o for the state for NeSA-Witing at grades 8 and 11.

* Data has been masked to protect the identity of students using one of the following criteri:
1) Fewer than 10 students were reported in a group.
a) Fewer than 5 students were reported at a performance level.
2) All students were reported in a single group or performance category.
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5. Does the districts reading program meet the requirements of a language instruction
educational program?

Not by self. A reading program does not address ail of thelanguage domains (istening,
Speaking, reading, and wriing). n adition, it would ot be aligned t the Nebraska K-12
‘Guidelinesfor English Language Proficiency.

6. Can the districtput the LEP student in the mainstream classroom without any specilized
language acquisiton support?

No. This approach would be commonly referred to as “sink or swim,*which woud not be
allowed. n Rule 15, teachers who have responsibilty for the Englsh-ianguage instruction of
LEP students must participate in professional development to meet the anguage and
‘academic needs ofthe student.

Tools and Templates

* indicators o Quality Languag Instruction Educationa Pograms.
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Qualty Indicator

A comprehensive language instruction educational program assists students in developing
literacy and proficency inthe English anguage. Such programs are directed and taught by
professional staf with an appropriate endorsement n English a5 2 Second Language. Ongoing
professional development s designed to assst teachers n earming strategies to meet the.
language and content needs of LEP students.

Scenarios
Scenario 1.- A group of refugees from Thailand has recently been relocated o the Cifton
School District, ocated in an urban community. As a result, 30 new LEP students are enroling at
the highschool. The administration decides to realloate funds to hire a ful-ime ELL-endorsed
teacher to help develop and implement a fanguage instruction educational program to meet
‘the needs of their new students. Professional development on trategies for working with LEP

Students will be provided for al teachers a the high school; aithough not required under Rule:
15, the distict eelsthat this is 2 best practice.

Scenario 2~ Tabahn i registered for 2™ grade at Clear Creek Elementary School. The home
language survey indicates that Nuer is the dominant language used by the family. An Englis-
language proficiency test determines that Tabahnis an LEP student. Clear Creek Eementary
does not currently have any other LEP students or a language insruction educational program
i place. It determined that Tabahn's 2" grade teacher will be responsible for is English
language instruction. She wil attend professional development provided by the district on
nstructionl srategies and resources needed to support the new LEP student inthe classroom.
Anticipating the arival of additional students, the disrict has 2ppointed the elementary
principal t0a1so atend professional development to lear the skilsfor meeting the anguage
and academic needs of EP students. The distict willnow have the abily o trin other staff
members as new students arrive.

Scenario 3 - Midwest Public Schools has enrolled ive new ELL students n the high school. The.
disrict has not had ELL students previously. A team of core content teachers and
‘administrators met t0 iscuss how they can meet the language and content needs of these
ewcomers. The Spanish teacher was designated s the ESL teacher and will work with the-
Students one period each day. Becaise he does not have an ESL endorsement, he wil attend
workshops provided by the ESU on appropriate ESL methods and second-ianguage acquisition.
il be his responsibifty to povide the language nstruction educational program as long a5
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the students are enrolied n the distric. In adition, he will conduct professional development
for other saff members a part of best practice

What Rule 15 Says

Section 005 is meant o ensure that there are qualifid people working with LEP students. ft
addresses cerification, endorsement, and training requirements for staff. The thee staffing
categories addressed indude:

= Teachers assigned specificaly o teach ESL

“Tni refers to teachers who have the primary responsibity for teaching ESL casses
‘These teachers may areay have an ESL endorsement or a provisional endorsement.

Ifthey do not hold an ESL endorsement, they must have annual professional
‘development in the disrict program modelimplemented. This category of saffing s
typical in districts and schools with high ncidence of ELL students

Al teachers must have a vald Nebraska teaching certificate.

= General dassroom teachers who alo are responsible for providing Englisiianguage.
instruction of LEP students

“Ths efers to general dassroom teachers who als0 are esponsible or providing English-
Ianguage instruction withinthe core curiculum ciassroom. If the teacher does not have.
an ESL endorsement, the teacher must participate annually i professional development
€0 lear skillsfor meeting the language and academic needs of LEP students. Thisis
typical in districts and schools with low incidence o ELL students.

Al teachers must have a vald Nebraska teaching cetificate.
« Teacheraides

Teacher aides (paraprofessionals) can be used to support the language instruction
‘education program. These duties must be non-teaching in nature (Neb. Rev. Satute 73-
101(12)), and aides must recelve training for thei dutie.
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Teacher Quaifcations Professional Development Requirements
Teacherima UE "No—o 2adional requirements under Rule 15
E5t endorsement but s aways best pracie o provide ongoing

profession! development.

p——
NoESL endorsement

Yes—Armual profesional development i the
langusge instrucion educations! program madel
implemented by theschooldistrit

Core curicuum dassroom teacher responsie for
the English-fanguage instruction of LEP students

Ves— Al professionaldevelopment to meet
the langusge and academic nedsof LEP students

Core cumicum dassroom teacher who = NOT
providing Engishianguage instruction fo LEP

"No—Bestpractice would b to ntegrate L
Srategis ino exisingprofesionaldevelopment

offered by the dstric

Recommendations for Implementation

L Identiy the teacher(s) responsible for implementing the language instruction educational
program.

2. Review the qualfications for teacher(s) responsible for implementing the LEP.In addition
0 the requirement for Nebraska certifiation, schools may consider staff with:

Previous experience n teaching Englistianguage learmers.

Experience in teaching fteracy skils

Experience in language development

Interest i supporting students from diverse language and cultural backgrounds

Knowledge ofsecond-anguzge acausition

3. Verif teacher certfication as outined i Rule 10 and Rule 24. All teachers ina anguage.
instructon educational program must have a valid Nebraska teaching cerificate.

4. Ifthe ESL teacher(s) do not have an ESL endorsement or provisional endorsement:
= Develop a professional development pian aligned to the defined program model
= Provide annual professional development in the specific model chosen b the distict
= Document professional development
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5. Ifa teacher in the core cuiculum classroomisresponsible for the English-fanguage
instruction:
 Develop aprofessional development plan which adcresses training on the language and
‘academic needs of LEP sudents.
+ Provide annual professional development for teachers tolear skils for meefing the.
Ianguage and academic needs of EP students.
= Document professional development

6. Ifusing teacher aides:
= dentity the cetified teacher who supervies the teacher aide.
. Define the teacher aide role:

. dentity teacher aide assignments.
Trainteacher aidefor assigned duties

Checklist

Indicator of Section 005 Implementation in Notes:
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Frequently Asked Questions

1. An LEP student enrols and the istict doesn't have any ESL-endorsed teachers. What
should be done?

‘Consider the qualfications of available staff. Select teachers who can best support the
leamer in iterocy and language development and provide professional development that
relates to classroom strategies that are iigned to the language-acquisiion level of
Students.

2. Does a teacher working with LEP students need to be ESL endorsed?

Currently, Nebraska does not require an ESL endorsement; however, an ESL endorsement i
‘approved by th state. For teachers who do not have an ESL endorsement, professional
development to support ESL teachers or clossroom teachersresponsibl for English-language.
instrucion s required under Rule 15. Ditrcts have the option ofrequiring an ESL
endorsement.

3. Ifa secondary LEP student is enroled n several courses, doal of those teachers have tobe.
trained n teaching language?

No. The teacher responsibl for the Englislanguage instruction must participate in
professional development; but the ather content area teachers are not required to have.
traiing. In following best practice th district might choose to offr professional
development tothe ather content teachers so they can use strategies to make content more
comprehensible.

4. What are the annual professional development requirements?

Teachers designated as £SL teachers who do not have an ESL endorsement should be trained.
inthe districe program model. Classroom teachers who are responsibi for the English-
language instruction of LEP students shoud be provided training n kil for meeting both
the academic and language needs of the learners. The number of professional development
hours is ot specifed.

5. Whatis an appropriae role for teacher aides in the lassroom?

According to Rule 15 teacher aides may be assigned duties with LEP students i those duies
are nonteaching in nature, and i aides are specifcally prepared for such duties. Teacher
aides do not teach; instead, they renforce previousy taught concepts. (See Appendix A)
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6. How can Educational Service Units assist smallschools who may have few LEP students?

E5U services vary based upon requests by member disticts. As part o core services,
rofessional development in S programs,istructional strategies, and support n locating
resources could be available. Some ESUs may also be able toprovide consultation or

Tools and Templates
= Professional Development Topics
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Section 006 - Assessments and Accommodations for LEP Students

QualtyIndicator

AllLEP students participate in the state language proficiency and content assessments so that
each student has the opportunity to demonstrate mastery oflearning. Asa resut, parents and
schoolstaffaddress the academic and language needs of the student. The distict provides
appropriate accommodations to ensure meaningful participaion in the assessments.
Scenario

Scenario 1~ The Cervantes School District i preparing forstate mandated tests by forming a
distrit assessment team. They begin by reviewing the distict EP data on the student record
System to ensure that allLEP students are entered accurately for incusion n all state.
assessments. The team ensures that Saf i trained in administering the English-language:
proficency assessment and coordinates the admiristration of the test.Prior o state contert
assessments,the team determines the appropriate accommodations on an individual student

basis according to th state-approved guidance.In additon, the team provides trainingin
‘accommodation implementation and test administration practices.

What Rule 15 Says

Districts must ensure al LEP students participate in the assessments required by Section 005 of
92 NAC10. Additonally, LEP students will be provided appropriate accommodations. Disticts
shall require allLEP students to participate in the annual state English-language proficiency.
assessment.
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Recommendations for Implementation

1. Assure that LEP-eligible students are accurately identified in NSSRS.

2. Assure al LEP-eigible students in grades K-12 partiipate in the state English-language.
profidency assessment.

3. Coordinate the assessment schecule or the tate content and English-fanguage proficency
‘assessments with the cassroom teacher(s) and other relevant saff.

4. Determine the appropriate accommodations based on indvidual student needs for each
LEP student on the state content assessments. Refer to the NDE Guide for Including and
Accommodating Engiis-Language Learmers (ELLs) in the Nebraska State Accountabily
(Nes#) Tests. (see Appendix C)

5. Determine the appropriate accommodations for the English-anguage proficiency.
‘assessment based on the student’s Individual Education/504 Plan as outined i the test
administration manual.

6. Confirm completion of assessments to verify allLEP-eligible students have particpated as
required by Rule 15.

Checklist
. » , Processin
ion 006 Implementation
Indicator of Section 006 Notes
1| Assure that LEP-eigible students are sccurately
dentifed in NSSRS

2| Asure allLEP-cigible students in grades K-12
particpate in the state English-language proficiency.
assessment.

3| Coordinate the assessment schedule fo the state
content and Engiish-anguage proficency assessments
with the dassroom teacher(s) and other relevant saft.

4. | Determine the appropriate accommodations based on

individualstudent needs fo each LEP student on the
State content assessments. Refer to the NDE Guide for
Incluing and Accommodating Engiist-Language
Leamers (ELLS)inthe Nebraska State Accountabilty.
(NeS#) Tests (See Appendix C)

| Determine the appropriate accommodations for the.

Englishlanguage proficiency assessment based on the
Student's Individual Education/504 Plan as outined in
the test adminisration manual

.| Confirm completion of assessments to veriy all LEP-
eligible students have particpated as required by Rule
.

P
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Frequently Asked Questions

1. Donewcomers have to particpate inthe state reading test?

No, districts may exempt a recently arrived LEP student from the state reading test for ane.
‘and only one, annual adminstration of th state’s content assessment for reading. Recently
arived LEP students e defined as those who have attended schools i the United States for
s than 12 months. Refer to the NDE Guide for Incuding and Accommodating English-
Language Leamers (ELLS) in the Nebraska State Accountablty (NeSA) Tests for guidance.
However, a recently arrved LEP student must participate in il other state assessments.

2. Who must participate in the annual English-ianguage proficiency assessment?

All K-12 students who ae identified as LEP eligibl in NSSRS are required to participate. This
includes LEP-efigibl students whose parents/guarcians have waived LEP servies.

3. Are students who are on monitor satus (have met the state’s exitcriteri) required to
participate inthe state English-ianguage proficiency assessment?

No, students who have met th crteria or exiting the LEP program do not take the state’s
‘annual Engiish-fanguage proficency assessment.

4. How do we select appropriate accommodations?

Refer o the NDE Guide for Including and Accommodating Englsh-Language Learmers (ELLS)
inthe Nebraska State Accountabily (NeSA) Testsfor guidance. Considerations when
selecting accommodations for LEP students include the examination of several background
characteristic. For example, consider the level of oal-language proficiency i English and.
the native languoge, ieracy levelsin English and the native languoge, language of
instruction inthe student's current and past schooling, years offormal schooling, and age or
grade level

5. Can students who have exited the language instruction educational program il be allowed
‘accommodations on the state content assessments?

Ves, fo the tweo-year monitoring period students may be allowed approved.
‘accommodations, i needed. Common accommodations for monitored students include extra
time and the use of  bilingual dictionary.

poces
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6. Can LEP students take state assessments in thei native languages?
Ves, incertain cases a student may be assessed in is o her native language. Refer to the
'NDE Guide for Including and Accommodating Engiish-Language Learners (ELLS) i the.
Nebrasia State Accountabilty (NeSA) Tests for specific guidance.

7. Ifa student isidentified as LEP and a student with disabiltes, re IEP accommodations.
allowed for LEP students for state content assessments?.

Ves. Assessment accommodations indicated on an LEP student’sIEP must be followed. In
additon, other approved accommodations for LEP students may be used.

8. Are IEP accommodations allowed o the annual English-ianguage proficiency assessment?

Ves. Refr o the test administration manual fo procedures for students with disabilis.

Tools and Templates
None
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Section 007 - Exit Requirements

QualtyIndicator

District ext rtera are established to determine that the LEP student has atained English
language proficiency i speaking, reading, writing, and understanding at 2 level suficient to
partcpate successfully i the dassroom.

Scenarios
Scenario 1~ Mumin, 3 3 grade student from Somalia, scores as proficient on the state English-
language profiiency assessment and does not meet the standard on the states content
assessment for reading The districtstafflooks at the scores and decides that Mumin s not
Quite ready to exit the ELL program and keeps himin for another year. At the end ofthe next
‘ear, he till scores proficent on the Englishianguage proficincy assessment and sl does not
meet the standard on the state reading assessment. Ths time, distric staf eels that Mumin

has made a ot of progress over the year and i ready to ext the ESL program keeping in mind
that not al native-English speakers meet the standard on the content assessment for reading.

Scenario 2 - Lin,a 4" grade student from China, scores at the proficient level on the state:
Englistianguage proficiency assessment, but she does not meet the standard on the state
reacing assessment. The clasroom teacher reports that she does very well n the dassroom,
ven though some scaffolding is sl equired. The staffdecides to ext Lin based on th results
of thestate Engish-language proficiency assessment.

Scenario 3 - Nyawech, an 8™-grade student from Sudan, scores at the intermediate level on the
State Englshianguage proficiency assessment, but she meets the standard on the state reading
assessment.The staff feels that Nyauwech did not put much effortnto the language
assessment. She no longer receives direct ESLservices and was upset when pulled out of the.
content classes to take this assessment. They decide to exit her based on the state reading.
assessment score.

‘Scenario 4 - Basel is a 9”-grade student from Saudi Arabia who has been receiving LEP services.
since 2" grade. He has 2 verfied earning cisabilty and has an IEP with goals fo reacing and
writing. He has never met the criteia or exiing the LEP program. Hi 8™-grade English-
language proficiency assessment composite score was ‘intermediate” and his 8%-grade state
reading score was “below the standard * Basel's team of §”-grade teachers is questioning
whether ELL services continue to be appropriate. BaseFs EL teacher has documented hisfack
of progress in Engiish reading and wriing despite her ifferentited approaches to teach these
slls over several years. The team of teachers,including one member of Baser’s IEP team,
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meets and determines LEP servicesare nolonger appropriate based on the data collected.
Basel can be exited from the language instuction educational program according to Rule 15.

What Rule 15 Says

When a student reaches 2 certan levelof English-anguage proficency, the school exits the
Student from LEP service. This determination can be made using ether the resus o the state
Englishianguage proficiency assessment o the state content assessment for reading. Please.
refer o section 008,02 of Rule 15 for a description of the process of continuing to monitor
Students after exiting them from the language instruction educational program.

In order for a kindergarten through 2" grade student to exit, the student must

= Havea composite score of proficent on the annual Englisanguage proficency

assessment, AND
 Have a teacher's recommendation.

Inorder for astudent in 3™ through 12 grade o exit,the student must

= Havea composite score of proficent on the annual Englisanguage proficency
assessment, OR
+ Have a score that meets or exceeds the standards on the Nebraska State Accountabity
Reading Assessment.
A school distrct may recommend that a tudent with verified disabilies exit the language.
instruction educational program if a desighated committee documents the student's

ducational needs are not affected by his or hr degree of proficency in the English language.
“The committee must:

= Be knowedgeable of the language and educational needs of the student

= Include atleast one member of the student’s IEP team

+ Maintain documentation that the student's educational neecs are not affected by his or
her degree of proficiency n the Engiish language:

Recommendations for Implementation

L. Make Rule 15: A Guide for Implementation avaiable to and rain al key personnel, including
those responsible forreviewing the assessment data and exitng students from the LIEP.

2. Establish a rocedure and timeline for reviewing results of state assessments for
‘etermining exit status.

3. For students in -2, develop a systematic approach to document the data used to support
the recommendation for exiting the language instrucion educational program.
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4. Ientify the key personnel who will be involved in determining an appropriate ext
recommendation for an LEP student who also has a verified disabilty. The committee must
include assessment and educational personnel who are knowledgeable about the anguage
‘and educational needs of the student and mustincude one member of the student’s IEP

team.

5. Develop  process for documenting the data tha supports exiting an LEP student with a
Verified disabilty whose ecucational needs are being met through special ducation.
Designate a consistent location for maintaining the documenation.

Checklist

Indicator of Section 007 Implementation

Notes.

| Wiake Rule 15: A Guide for Implementation avaizbie

0 and train a key personnel including those:
responsible for reviewing the assessment data and
exitig students from the LIEP.

7 [ Establish 2 procedure and timeline for reviewing
resultsofstate assessments fo determining exit
status.

3. [ For students in k-2, develop a systematic approach o

‘ocument the data used to support the.
recommendation for exitng the language instruction
educationsl program.

2| 1Gentiy the key persomnel who will be invoived in
etermining an appropriate et recommendation for
an LEP student who also has 2 verified disabilty. The
‘committee must incude assessment and educational
‘personnel who are knowledgeable about the.
Ianguage and educational needs o the studert and
must incude one member o the student' EP team.

5. [ Develop a process for documenting the data that
Supports exiting an LEP student with a verified
disabilty whose educational needs are being met
through special education. Designateaconsistent.

location for maintaining the documentation.
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Frequently Asked Questions

L Ifa student has been misciassified a5 LEP, can the student be exted without waiting forthe-
Nebraska language proficency assessment or the state content assessment for reading?

I the misciassifcation was based solely on a data entry errr,the districtcan cal the NSSRS |
Helpdesk to correct that data.

Inthe case of a new student not proficient on an Englist-language proficiency placement.
‘assessment, who immediately demonstrates proficiency in th classroom setting, the
Student must exit LEP status through the Rule 15 exitprocedures, (performance on the
‘annual Engiish-ianguage proficiency assessment o the state content assessment for
reading).Ditrcts do have the option of providing ELL services through observation and
consuitation with the classroom teacher(s).

2. Mustthe district xit a student who has scored a “proficien” on the annual Engish-
language proficency assessment and met or exceeded the standards on the state content
‘assessment for reading f the district feels that the student could benefi from continued ELL

Ves,the student must be exited from the language instruction educational program by
demonstrating that language is no longer @ barrir to participate successfully inthe
classroom. The student s no longer identifed as LEP efigibie on the student record system
and s entered as “redesignated English luent” for a period of two years. The distict shall
monitor the academic progress of th student for this two-year period.

3. The LEP student has been exited from the LIEP but is sl struggling i the content
classroom. What can be done to provide additional support?

The districtshould determine the source of the student’ diffcltes and provide supports.
For example, istricts may offer additonal srvices such as Tile , Response to Intervention
(Rt fter school programs, tutoring,paraprofessional support to reinforce instruction, and
asistance in compieting assignments. Re-entering the LIEP s lso a possibilty; however,
other educationaiservices should be considered frs.

4. What about students who do not have a verified learing disabily and have not achieved
it citeia after receiving many years of ELL support? Can a distic exta student based on
other documenation alone?

No. The student must remain identfied s LEP as long as he or she has not reached.
proficiency on the annual state Englisrlanguage proficiency assessment and has not met o
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‘excezded the standards on the annua state content assessment for reading. However,
services may be indvidualized to meet the language and academic needs f the student.

5. Rule 15 allows districts to eit ELL students based on proficient sores on the annual
English-ianguage proficiency assessment o the state content assessment for reaing. Does:
this mean that a distict must exit astudent as soon a5 he o she achieves a roficent score
on one of these measures?

No. Since the rule states that the student must be proficient on the annual Englisrianguage.
proficiency assessment or th state content assessment for reading, the dstrict may choose
‘Which assessment to use for exit rteria based on a review of the individual student's
performance on the assessments. As  resu there may be students who meet both of the
criteriain exting th language instruction educational program.

6. Cana distrct establish an exit poliy that requires LEP students to score proficent on the
‘annual Englishianguage proficiency assessment and met the standard on the tate.
content assessment?

No. A distict may not require il EP students mezt both of the citeiain order to exit as
part of the disrict's exit policy.

7. When an LEP student isverified as having a disabilty, i the student st ligibe for £LL

Ves. LEPstudents with a verifed disabilty are eligibi to receive servicesfrom special
edueation in additon to ELL services.

8. Isit possble for astudent with a verified isabilty to b exited from an ELL program

withoust meeting proficiency on state content assessments or Englislanguage proficiency
assessments?

Ves. The it citeia contained in Sctions 007.014, 007.018 and 007.01C apply to the vast.
‘majorty o LEP students who received special education. In rare cases, LEP students with
disabilties may be permitted t exi th language instruction educational program when the
Student's educational needs are not affected by his or her degree of proficency i Engiish as.
permitted under Section 007.01D.

Tools and Templates

. Sample Processfor Considering Exiting Students with Verifed Disabiltis from the
Language Instruction Educational Program
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Section 008 - LEP Program Review

QualtyIndicator

“The LEP program review process focuses on improving student learning. The process ncludes
an annual review by a designated school diSict team Who provides input o the district
superintendent in order o guide the planning, implementation, evaluation and modifcations of
the distict’s language instructon edlucational program.

Scenario

Scenario 1.~ Inthe Red Rock School District, program review team convenes once each year
10 review LEP program pracices, procedures, and documents to ensure implementation of Rue
15.The team includes the elementary princpal, aschool counselor an elementary ESL teacher,
2 secondary ESL teacher, a mainstream dassroom teacher, and the curriculum director Prior to
mecting, team members receive a collecton of relevant data o analyze. The data includes LEP.
Student and former LEP student data from the annual Engiishianguage proficency assessment,
State content assessments, and ather relevant assessments and data. Based on the data
‘analysi, the team identifes the program strengths and weaknesses, examines the program
goals, and determines needed modifications to the language instruction education program.
Finally the team writes an executive summary and sbIts t 1o the superintendent. The
district superintendent decides to incorporate this nformation as part of the district's annial
school improvement process review.

What Rule 15 Says

“The school district must designate a team ofstaff members to Conduct an annual review of the
LEP program and write 2 report containing the results. The review and the report must incude.
an examination of program implementation practics, ncluding.

= The process for identiying LEP students
= How the ditrict implements language instruction educational programs.
= How the program is saffed

+ Assessment and accommodations of EP students on state assessments
= The requirements to exit the program
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“The review must also include an analyss of student performance on:

= The annual state Engis-language proficiency assessment
« State content assessments
= Other relevant assessments and data may be induded

Aditonally, the academic progress offormer LEP students must:

= Be moritored for atleast two years
= Be compared o the academic performance of non-LEP students.

“The school distict must:

= Make modificatons to the language instruction educational program based on the
results of data anaiysis and review ofthe program implementation practices

= Design the modificaions to assiststudents in overcoming any language barriers that
may prevent them from partcipating meaningfullyin the core curriculum program

Finally, 3 written reportof the annua review must:

 Be submitted to the disrict's superintendent
= Bekeptonfileto be avaiable to the public
= Befree of any personaly identifiable student information
. Be retained pursuant tothe districts records retention schedule
Recommendations for Implementation
L Establish a process,time fine, and team with an appointed leader to conduct the annual
review. Consider current practices or eams that verlap or complement the requirements
of thisreview. The NDE Continuous Improvement Process Model serves 2  good example.
of an annual review process.
2. Maintain accurate data on current LEP-eigible and former LEP students (known s re-
designated Engiis fluent in NSSRS), which could include:
= Date of entrance to and exit rom the language instruction educationsl program
= Performance on the annual English-ianguage proficiency assessment, state content
‘assessments, disrict assessments
+ Screening assessments, benchmark assessments, formative and dassroom-based
‘assessments, teacher observation measures and checkists, portolios
= Participation in extra-curricular activiiesfor secondary students
= Awards and honors for secondary students
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retention rates.
= Inclusionin gited and talented and other specialprograms.

= Inclusionin specal education

= Participation in summer school, Saturday school,or extendect-day programs.

= Attendance, disciplinary actions, and suspension rates.

‘Analyze student performanc on tate content and English language proficency
‘assessments. Other district assessment resuls and other relevant data may be included.
Monitorthe academic performance o former LEP students for two years in order to
‘compare their academic performance to non-LEP students

Include other relevant data such as

 school limate sunvey resus

 Parent attendance and involvement in school functions and activiies

‘Based on analysi of data, determine ifthe program goals have been met

Modiy the language instructon educational program based on the results of data analysis
‘and review ofthe program implementation practices.

Determine a format for the annual report that ncludes al required elements of the review
Inlow-incidence schools,the team might examine individual student data bt the results
Should be excuded in any reports to prevent identiiabe student nformation being made:
public. Additionaly, 2 sample template that may be customized is included in the Tools and
Templates (See Appendix B).

Poge3s
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Checklist

Indicator of Section 008 Implementation

Processin

Notes

1| Establish a rocess,time ine, and team with an appointed
eader to conduct the annua review. Consider current

practices or teams tht overlap or complement the

requirements of this review.

2. | Maintain accurate data on current LEP-elgible and former

LEP students (known as re-designated Englih fluentin
NSSRS).

3. | Analyze student performance on sate content and Engissn
anguage proficiency assessments. Other district assessment
results and other relevant cata may be induded.

"2 | Monitor the academic performance of former LEP students
for two years in rder to compare their acadermic:
performance to non-LEP students.

5. | Incude other relevant student and program data.

Based on analysi of ata, determine i th program g03ls
have been met.

7. | Mody the language nstruction educational program based
on the resutsof data analysis and review of the program
implementation practice.

5. | Determine 2 format for the annual report that incudes all
required elements of the review.

Frequently Asked Questions

1. Does my LEP Plan (a5 par of the State Aid calcultion) automatically meet the requirements

of Rule 157

No. Some components o the LEP Pian address the requirements in Rul 15, but it s not all

inclusive.

2. Who should be induded on the review team?

Every effortshould be made to incude staff knowledgeable in the area of second-ianguage
acquisition. Although this is not @ requirement of Rule 15, it would be helpful o incude such
aperson. For ease of implementation, consider exiting teams that complement the
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requirements of his review. For example, this may be a school improvement team or @
subcomittee of this team.

3. Whys itimportant to do this review?

‘The LEP program review focuses on improving student learning. The school district must
‘make modifications to th language instruction educational program based on th results of
the data analysis and review ofthe program implementation practice inorder t0 asist
Students in overcoming any language barrers which may prevent them from participating
~meaningfully in th core curricuium program. Additionall, this report wll provide valuable
information to share with stakeholders.

4. Isthere arequired formt for the program review?

No, but there is a sample template included inthe Toos and Templtes (See Appendix B.)

5. Are we required to publcly share the program review?

The program review must be made availabl to the public and the Nebraska Department of
~Education, upon request. Data that might identiy individualstudents i not allowed o be
made public.

Tools and Templates

= Process for Monitoring former ELL Students
= Sample Tempiate — Limited Engiish Proficiency (LEP) rogram Review
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Appendix A Common Ters and Acroys
Appendixd—Took snd Tempiates

‘AppendixC - Nebraska Department of Educaton Resources
Appendix D~ mplementtion Checkists
Appendix - ule 15
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Appendix A~ Common Terms and Acronyms

Common Terms.

‘Age of majority

A person 19 years of age or oider

Emancipated student

A person under 18 years of age who i married or i the milftary, and i shall aso mean a
person under 19 years of age whresides apart from hisor her parents; i not under the
care, custody, control, or supervision of is or her parents; and who receives no financial
‘support o service from his or her parents and i responsibe forsecuring hs or her own
‘support. The emancipation of achld is  question offact, o be determined by the
peculiar facts and Grcumstances of each case, and may be proved by Gircumstantial
‘evidence, by an express agreement, or implied rom the conduct of the parties.

Language instruction educationl program (LEP)

An instructonal program designed to assst a limitec-English-proficent student in
‘developing and attaining Engish proficiency while meeting state academic standards. It
may make use of both English and a student’ native language to enable the student to
‘develop and attain English proficency, and may include but is notmited to the
particpation of English proficient tudents fthe course i designed to enable al
particpating students to become proficent in Engiish and a second anguage.

Limited English proficient

A student who is enrolled o preparing to enroll i an elementary schoolor secondary
school;
‘Wnois a Native American or Alaska Native, or @ native reskdent of the outlying areas and
‘Who comes from an environment where a anguage other than English has had a
Significant impact on the individual'slevelof English language proficency; or

‘Who s migratory, whose native angusge s 2 langusge other than Engiih, and

‘Who comes from an environment where a language other than English is dominant; and
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= Whose dificulties i speaking, reading, writing of understanding the English language
may be sufficient to deny the inciidual at least one o the following:
@ The abilty to meet the State's proficient level of achievement on State:
assessments;
o The abilty to successfully achieve in classrooms where the language of
instruction s English; or
@ The opportunity to particpate fully n society.

Monitor
+ Astudentis nolonger considered limited Engiish poficent upon meeting the state’s
‘et critera. The student i no longer cassified 2 LEP eligile on the Nebraska Student
‘and Staff Record System and does not particpate i the annual Englishlanguage
proficiency assessment. The district must monitor the academic progress of former LEP.
Students for atfeast two years

Native anguage:
= When used with reference toa student of limited Engiish proficency, means;
o The language normally used by such student; or
o The language normally used by the parents of the student.

Teacher aide

 According to Section 79-802, public, private, denominational, or parochialschools n the
state may empioy persons who do not o a valid Nebraska teaching certificate or
permit issued by the Commissioner of Education to serve as aides t a teacher or
teachers. Such teacher aides may not assume any teaching responsibiites. A teacher
aide may be assigned duties which are nonteaching in nature ifthe employing school
has assured tslfthat the aide has been specifically prepared forsuch dutis, including
the handing of emergency situations which might aise in the course of his or her work.

Teaching

+ According to Section 79-101 (12), “Teach” means and includes, but is ot imited 10, the
following responsibiltes: (2) The organization and managementof the classroom or the:
physical area in which theleaming experiences of pupil take pace; b) the assessment.
‘and diagnosisof theindividual educationl needs of the pupis; () the planning,
selecting, organizing, prescribing, and directing of the earming experiences of pupils; (d)
the planning of teaching strategies and the selection of avaiable materials and
‘equipment to be used; and () the evaluation and reporting of student progress.
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Acronym Definition
EDA English Language Development Assessment
[ English Language Leamer

L English a5 Second Language

U Educational Service Uit

HS Home Language Survey

= Limited Englsh Proficient

[ Language Instruction Educational Program
NoE Nebraska Department of Education
Nesa Nebraska State Accountabilty

NSSRS___| Nebraska Student and Staff Record System

SFE

Students with Interrupted Formal Education
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Appendix B~ Tools and Templates

Note: The tools and templates can be customized to meet the needs of the
school district.

Section 003 - Identification of Students with Limited English Proficiency
« sample Home Language Survey
« Flow Chart for Identifying Students New to the District

Section 004~ Language Instruction Educational Programs
 Indicators of Quality Language Instruction Educational Programs
Section 005 —Staffing
« Professional Development Topics
Section 006 — Assessment and Accommodations for LEP Students
 None
Section 007  Exit Requirements
« sample Process for Considering Exiting Students with Verified Disabilities
from the Language Instruction Educational Program
Section 008 — LEP Program Review
= Process for Monitoring Former ELL students
« sample Limited English Proficiency (LEP) Program Review

Pagets
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Tooks and Templaes.

Section 003 - Sample Home Language Survey

Student Name: Birth Date:
Parent/Guardian Name:
Schook: Grade: Gender: __Male _ Female

1) What language did the student first leam to speak?

2) What language is spoken most often by the student?

3) What anguage does the student most frequently use at home?

‘Parent/Guardian Signature Date





image501.png
g8 ook an Targls

‘Section 003 - Flow Chart for Identifying Students New to the District

‘Student nvolsin the district.

Home anguage ey Home anguage sumvey
[y —— ndicates  language
s the only ianguage othr thanEngish's
spokeninthehome. pokeninthe home.

Testing indicaes Sudentis refered o
thatthe tudent. appropriace personnel
. isprofientin | 4| for Englshanguage

‘Studentis pacedin
appropriate EL senvces
based onindividual
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Section 004 - Indicators of Quality Language Instruction Educational Programs
Quaiity School
= Administration provides leadership and supports the program
« Clar gosl are established
= School personnel work well wth imite£ngiish proficent students
= Staff st high expectations and support the academnic and language needs of the
students
= LEP students e wellknown by the saff
« Stff understand the educatonal, Inguistic, and cultural backgrounds of th students
« Parent and community involvement i promted
Quality Curricula
= Englishis promoted and develope fo socal nteraction and academic use
= Teachersimplement both anguage and academic objectivesinto lessons
« Curriculum incorporates the teaching of American cufture and providesthe students
with the needed background knowedge
= Curriculum makes use o students’cultures to promote learming

= LEP students participate in 2 comprehensive curriculum that benefts from current
‘educational innovations:

. Materials are of high quality

= Native languages are appreciated, accepted, and when possibl, used to promote
lieracy and content-area learning.

= Assessments have 2 purpose of improved teaching and learing

Qualty Instruction

= Specal strategies are used when teaching LEP students n the content cassroom and
‘when teaching students with interrupted formal education

* Lessons include language and content objectives

= Students play an activerole inlearning.

= Optimal strategies are used for grouping students

* Instruction s engaging, challenging, and supportive:

* Resourcesare varied

copyright 1998, adsped rom Sfnguel Edcaton: From Compensatoryto Cualty Schooling (SEN
9780005847734) by Mari 5l ris/Laurence Efbaum Assocates,Puishers
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Section 005 —Professional Development Topics

“The following topics could be considered when planning professiona development for saffthat
are responsible for the English-ianguage instructon of LEP students:

Selecting a model for thelanguage instruction educational program
Levels of language acquisition

Strategies for language acquisition through content-area instruction
Instructional strategies to support English-anguage learners (ELL)
Glassroom Instructon that Works with English Language Learners
Structured nstruction Observation Protocol (SIOP)

Literacy development for ELL students

Vocabulary development

Strategies for developing speaking and lstening skils

Increasing comprehensibilty

Integration ofspealing, istening, reading, and witing in the content areas
Testing accommodations

Cross-cultural communication

Use of native anguage in Englisanguage acquisition

Making connections with community and regional resources
‘Communicating with parents of ELL students.

Effective use of interpreters and transiators

Pogess
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Average Scale Scores: Range 0-70

[ e 1 Gndeot ] onadeos [ Grcetn ]

State 20112012 44.19 4432
State 20122013 4359 44891 44651
State 20132014 4313 —m o

Participa

.
R Studons NotTostod

State 2011-2012 63,829 99.87 % 013%
State 2012-2013 64,276 99.69 % 197 031%
State 2013-2014 65,548 99.69 % 208 031%

* Students at grades 8 and 11 experienced formatting issues with the NeSA-Witing online test administration. While research into the
score results does not indicate an effect on student results, it also does not assure there was no effect, Scores should be interpreted
‘with caution and are not included in Nebraska Performance Accountability System [NePAS].

™ In 2014 students in grades 8 and 11 experienced technology issues with the online test. Valid results are not available for all
districts o for the state for NeSA-Witing at grades 8 and 11.

* Data has been masked to protect the identity of students using one of the following criteri:
1) Fewer than 10 students were reported in a group.
a) Fewer than 5 students were reported at a performance level.
2) All students were reported in a single group or performance category.
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Section 007 — Sample Process for Considering Exiting Students with Verified
Disabilities from the Language Instruction Educational Program

Note: The et iteria under Rule 15, (Sections 007.014, 007.018, 007.01C), apply to the vast
‘majority of LEP students who recelve special education services. n rare cases, LEP students
with disabities may be permitted to ext the language instructional educational program when
the student's educational needs are notaffected by hs or her degree of proficiency i English
s permitted under Section 007.010.

1. Schedule a meeting to discuss the student's:
« langusge needs
« educational needs
* current program placement

Date of meeting.

« Names of committee members/positions include education and assessment
personnel, one of which s an IEP team member)

2. Review Evidence
« Describe the student's disabilty according to the student's IEP and why it would be:

difficut for the student to ext thefanguage instruction educational program under
the Rule 15 criteia,

* What evidence s documented to indicate thatthe student no longer appears to
beneit from second language acquisition support to address linguistic needs?
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« Review historicalformal and informal assessment data.  Examples nclude:

o ELDA test resuts for current and previous years

& NeSA-Reacing test results or current and previous years

 Other formalfinformal assessment data

« Discuss teacher input. Examples include:

 Insightinto students lassroom performance and needs

© Response to ntervention

o Anecdotal notes orother evidence from dassroom-based observations and

3. Prepare and Attach Documentation
= Ensure thatall proper seps have taken place and attach documentation supporting
the recommendation to exit the student from the language instruction educational
program (LEP)
« Documentation supports that the student’s educational needs are not affected by
his or her degree of proficency inthe English language.

= In keeping with best practice, notify parents or guardians of any changes in the
Services athe student receives.
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‘Section 008 ~Process for Monitoring Former ELL Students

Students who have exited the ELL program will be moritored for a priod of two years from the
date of exit. The ELL coordinator will lead the process to monitor exited (redesignated)
Students.

To ensure the studert has meaningful access o the distrct’s general education program andis
eing successful i that program, a forma review o the following indicators will be conducted
atleast once each semester:

Courses in which the student is enrolled
Current grades
Performance on district asessments
Pantcpation in extra-curricular actvities
Aviards and honors

Attendance:

fitis determined that th student s having iffcuy based on the above indicators, the ELL
coordinator, o designee, il request feedback from teachers, counselors andor
adminisrators.In additon, Staf wil:

= Contact parents/guardians and student to gather additionalinformation.
= Workwith school personnel to formulate a plan to address the lack of success.
= Inform parents by phone andj/or letter in  anguage they understand, as practicable.

“The plan to help the student succeed may:
« Provide academic support services (e.g, re-teaching, intervention, tutoring)

« Provide additional services to develop English-tanguage skils(e.¢, additional
scaffolding and vocabuary development as part of the content area classroom)
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SAMPLE TEMPLATE

i

School Year.

ReviewTeam

Limited English Proficiency (LEP) Program Review

“The team may include teachers implementing the Language Instruction Educational Program, admiristrators, data analysts,
professional developers, board members, school counselors, and others with expertise i the areas covered in the Review. The team
members may decide to divide the tasks and report back to the main group during th review process.

Name

e

Fole/Responsiitty on the Team.

Before beginni

Rule 15 Quality Indicatorstates tht, “The LEP program review process focuses on improving student leaming.* Consider the goals

of the program, and st the here:

e
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Process and Time Line

While some data may not be avalable until the end of the school year, some data and evidence may be more easily collected in an
ongoing process throughout the year. Establsh atime i and process for team meetings and data colletion.

Meeting Dates_| Discussion Topics/Agenda “Team Member Responsible for Data Collection

Pocess
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‘Examination of LEP Program Implementation Practices.

(Stated in Rule 15 or Best Practices)

‘Describe the rocess in Place and Any.

Evidence/Notes
(Referto charts or documens to b attached to
“thereview.)

Identifcation of EP Students

Home Language Survey

* Part o admissionsprocessfor all
Kindergarten and all new students

_ Contains the 3 rquired questons

Reliable Engish Langusge Proficency

 Vaid and reiable
* Assesses reading,writng, speaking and

* Viekds compesice scores which ndicate
proficency OF
* Identifed 55 LEP i snother Nebraska

Notfication o Parents/ Guardians f Students

Quaityfo Services

* Mustbe imely and may be sbject o
other Federa requirements

pogess
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Indicators
(Stated in Rule 15 or Best Practices)

Descrbe the rocess/Program in Place
‘and Any Necessary Modifications:

[Language Instruction Educational Program (LIEP)| E!

Disric has Implemented Language
Instruction Educatonsl Programis) (UEF)

LEP i systemati approach to teaching the
Engl language.

UEP is 2 research-based approach recognized
by expers i th fieldof ianguage scquiiion

LEP is designed to develop Englsh proficency
50 that students may meet academic
‘tandards using th Englh anguage

Disric povides adequate resources to
ffectivelymplement the UEP.

LEP curiculum i aligned tothe Nebraska K-
12 Guidelines fo Englsh Language Proficency

Disric povides professionsl development 1o
ceachers implementingthe LEP

Pogess.
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Required Indicators
Element | (Stated n Rule 15 o Best Pracices)

Describe the Process in Place and
Any Necessary Modifications

Teachers ofthe LIEP (typically ESL

teachers) must bold  valid Nebraska.

teaching certficate AND one o the

following:

* Hold Engish as 2 Second Language
(ESL) endorsement

* Particpate n amnua pofessional
deveiopment n the LEP model

Core cumicutam teschers (ypically i

Gistrics with no SLteacher] who have the

responsinlty fo theEnglh-anguage.

nstruction of P stcents must:

* Holda valid Nebraska teaching
centncate

« partipate annuallyinprfessional

deveiopment to meet angusge and
cademic neecs of LEP tudents

Staffing

Teacher aides are ssigned duies
connection with LEP students that ar non-
teaching i nature;  teacher aide shll not
Py

Distrct has define the ol of teachers
‘ad aides a5t applie t implementing the.
IEP and has provided necessary rainng.

Poges7
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Indicators
(statedin Rule 15 or Best Practces)

‘Describe the rocess in lace and Any Necessary.

(Refer to charts or documens tobe

ttached to th revew)

Assessments and Accommodations

‘Distrctsneures 1 LEP sdents participate

Districes snsure LEP sudents ar provided
it approved accommodations onstate

‘st snsure accommodations on
content tests are assigned and.
implemented sppropriatey based on state
evidance

Districes ansure a1 LEP stucdents participate
i the annual state Engfsh-language
profiiency assessment

i

Indicators
(statedin Rule 15 or Best ractces)

‘Describe the rocess in lace and Any Necessary.

(Refer to charts or documens tobe

ttached to the Review)

Exit rterla

‘Studentsare exted from LEP program

based onthe following crter:

* Students n grades k-2 sore proficent
(composit) onthe annual state
Engistanguage proficency.
assessment AND have a teacher
Fecommendtion

+ Students n grades 3-12 score
proficent (composite) o the annual
State Engisianguage proficency
assessment OR scores meets or
xceeds thestandard on th anmual
sate reading content test

Pogess
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‘Students with verfied disatiities may be
xitd from the LEP f 2 commites of
‘assessment and ecucational perzonnel
determine that the ecucatonalnesd of 3
Student are not affcted b is/her degree:
of proficency inthe Engish language
 Committse members mustbe
Knowedgeable about the anguage
and educatons! needsof the student
andincluds st esc one member of the
P team
+ Documentation must be maintined
‘that the students sductionsl nesds
are ot affected by hisfhe degree of
proficiency inthe Englsh langusge

st should identiy a pocedure and
‘meline or reviewing esuts of state
‘assassments for determining st status,
including ntiying key personnel who.
il e mvoived in determining an
appropriate it recommendation

Poces
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Required Indicators Describ the Process in Place and Any. e b
Element | (tated n Rule 15 o Best Practices) Necessary Modifcatons ey
‘st snsurethat LEP swudants are.
correctly dentied 2 LEPEigibe on
nsss

{cont. on next page)

Data Analysi

st snsure that former LEP students
(students mectingthe state’s e rteria)
are coractly dentifed 2 Redesignated
Engish Fuent on NSSRS.

‘Disrictsnalyzes LEP dara icluding

perfomance on:

* State annualEnglsh fanguage
proficency est

+ _State content sssessments

District moritors the scademic progres of
former LEP students or atleast 2 years to
compare thir scademic peformanc o

non-L£P students

Poge0
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Indicators
(stated i Rule 15 or Best Practices)

Describe the rocess in lace and Any.

(Reter tocharts o documents tobe
attached tothe review)

Data Analysis (continued)

Possbie areas to consider when revieving

LEP sudent and former LEP student dats:

* Dates of enrance/exi o the LEP

* Performance on sssesments—state,
disrict ollge entrance

* Chassroom performance—sssesaments,
grades

* Graduation, drop ou, promton,
retention, colege artendance rates 3t
the same rates 2 non P stdents

* Inclusion i gted and taented
programsatthe same rate 2 non L5
sudents

* Inchusion i specal education at the
Same rate 25 non L stdents

* Paricpationin extra-curiuar
‘ctiites and other programs at the.
Same rate 25 non P students

« Actendance, discipinary actons, nd
Suspension a the same ate 2 non-
LePsrudents

« School cimate survey resuts

* Parent attendance and imonementin
school functions and sctties

Posest
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= r e s A™ | (Reter tocharts or documents to be
Eloment | (stated inRuke 15 orBest Pracices) Necessary Mocifcations e

Modifcations of LIEP

Bsed onthe program reviw, indicate.
pracices n place thathave been
succestuin asising LEPstudents in
overcoming the language baier and
should be continued by the district

Based omthe review of program
implementation pracices and dats,
indicate f modifications are necesary o
the LEP 0 onder o st sudents i

Posez
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Requrea Indictors Descrbe Review rocess nd Detamine s
Element | (statedin Ruke 15 o st Pracices) Format of the Report e

Written Report

‘St snnal writen report t dsices
superintendent

e report may incude:

« Disricgoai or LEP program

* Summary of review process
Howthe districtimplemented the
required slements of e 15

* Eudence to support required slements.
Pave been implemented
Strengesof the L.

‘Suggested modiications o the UEP t
‘ensure LEP sucdent success

* How succesefl diticthas bsen n
mesting LEP program gosls

Feports 1 be kep on fle and avaiiie to
the public upon request, with persoraly
dentifable student nformation redact,
and reained pursuant o the disrice’s
Fecords and retention schedule

Poses
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Appendix C - Nebraska Department of Education Resources

“The Nebraska Tile I (ELL/Biingual Education) Offce website isocated at
tp:/ s education.ne gov/Natiorigin. Within tissite are numerous inks, including:

= Nebraska K-12 Guidelines for English Language Proficiency
o The guidelines were developed as  supplement to the Nebraska State.
‘Standards. s 2 working document that bidges the gap between state.
Standards and second anguage acauisiton.
o hutp//ww education ne gov/natiorigin/Limited_English_Guidelines i

= ELL Program Guide for Admiristrators
o The guide i intended to assist administratorsin developing programs for Engish
Language Leamers.
@ hetp//uwweducation.ne.gov/natlorigin/Classroom _Instructions htmi

= ELL Program Guide for Teachers
o The guide is intended to asist teachers in understanding the language and
‘academic needs ofimited English proficient students.
@ hetp//wwn:education.ne.gov/natlorigin/Classroom_Instructions htmi

= Classroom Instruction that Worlks with Engiish Language Learners
o Nebraska has a team of certified professional developers that are available to
provide training on the Marzano strategies and how they can be utiized
Specifically for ELLstudents. The site contains the it of professional developers
‘anda study guide that can be used with Classroom Instruction that Words with

Engish Language Learners by Hill and Fiynn.
o http//ww education ne.gov/natiorigiClassroom Instructions i

(Other NDE websites that may be useful in implementing Rule 15 include:

= Migrant Education Program.
> The Migrant Education Program provides funding and assistance t disricts with

Students who qualiy as migrant.
o hitp:/Juwew. ecucation.ne. gov/Migrant

Page6d
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= Rule 24 —Regulations for Certficate Endorsements
‘o This rulle contain the requirements that teachers must meet in order to obtain
‘endorsements in Englsh as 2 Second Language and Bilingual Education.
o http//ww education e gov/LEGAL webrulespef/CLEANRuIe24_2010.pat

* ElL Testing Accommodations
> The following documents on ELL testing accommodations are located on this
sie:
= NesA Approved Accommodations.
* Guide for Induding and Accommodating Englishlanguage Learmers n the.
NeSATests

& hetp//www ecucation.ne.gov/Assessment/NeSA_Accommodations.htm

= NDE Continuous Improvement Model
> The Continuous Improvement Toolkit has information and tools on addressing
the continuous improvement process.
o hetp//www education.ne.gov/CIPToolkit/

Other Resources

= Center on Instruction — The Center on Instruction supportsthe work of th regional
‘Comprehensive Centers. It offers information on best pracices in reading, mathematics,
science, Special Education, and the instruction of English-ianguage learmers.
o hutp/fww centeroninstruction org.

= Colorin Colorado — Thi isafree Web-based service providing information, activities and
‘advice for educators and Spanish-speaking familes. Their mission i tofind research-
based and best practiceinformation about teaching English Language Leamners.
o hutp//ww colorincolorado.org

= National Clearinghouse for Engiish Language Acquisition ~ The National Clearinghouse:
for English Language Acquisition (NCELA) collets, coordinates, and conveys a broad
range ofresearch and resources i supportof aninclusive approach to high-quality
‘education for ELLS and i funded by the U.S. Department of Education
o hutp/fwwn ncela gun.edu
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= Office for Cvil Rights (OCR) — OCR has lega information and resource materils to asist
district in developing comprehensive programs for English-fanguage Iearners.
o hetp//www2-ed.gov/abou/offces/lis/ocr indexchtml

= TransACT - TransACT provides a comprehensive set oflegally reviewed forms and
notices n a wide range of languages for both native English and limitec-English speaking
parents.
o hutp/fwn ransact.com

= U.S. Department of Education, Offce of English Language Acquisition - Provides:
national leadership to help ensure English-ianguage learmers and imiigrant students
attain English proficency and achieve academically. identifie ssues affecting the.
‘education of EL students and supports state and local systemicreform efforts.
@ hetp//unwwi2.ed.gov/about/offceslist/oetafndexchtmi

= What Works Clearinghouse — A centralsource of research-based programs for what
works in education
o hutp/fies.ed gov/ncee/uwe
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Appendix D~ Implementation Checklists
Section 003 - dentification of Students with Limited Engish Proficiency

Processin
Indicator of Section 003 Implementation Place
T [ Design an HLS that includes the three questions required
inRule 15.
2| Indude the Home Langusge Survey in the dstices
registration materiais

3 [ Train designated personnel (at the bulding evelor dstrict
office regitrar) n the process of survey admiristration.

3 Explore options for nterpreting and transiating
enrollment forms incuding the HLS.

S| Administer the Englsh-language proficency assessment
‘any of the three questions indicate a anguage other than
Engish.

& [ il the onginal IS In the curuative foder.

7| Request technica assstance from the ESU, NDE, or Gther
School districts if the distict does not vt have an English-
anguage profidency assessment.

S| Check the valiity and reiabilty of the language
proficency assessment.

5. Follow the testing protocol a5 outined n the testing
‘administration manual of the chosen assessment.

0. | Provide professionaldevelopment for school disrct
personnel in administering the identified Engiish-language
proficency assessment.

1| Train the assessment personnel 1o Inerpre the results of
the Englishianguage proficiency assessment.

2| Communicate the rests of the assessment to teachers
‘and others who are implementing the language
instruction educational program.

5. Designate the student as LEP eligible n the school district.
database (e.g, Infnite Campus, Powerschool) i the
assessment results indicate that the student is LEP.

4| Maintain documentation that can be made available to
other distrcts when a student transfers within Nebraska.

Page67
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‘Section 004 - Language Instruction Educational programs

Processin

Indicator of Section 004 Implementation eess

‘Determine the language 3nd acadermic nesds ofthe LEP
1| stuents usinganguage and content assessments, 2 well
asother avsiable data.

“Anaiyze avaible resources (L=, staffng, g
communityresources).

Research, pian, and implement the Tanguage msruction
3. | educatonalprogram to meet the anguage and academic
nced of the udents identiied

Planfor professional development on the selected LEP
once the program models seected.

g the LIEP curiculom with the Nebraska K-12
5. | Gudtines for Eng Language Proficiency, which

‘diresses th four domain o stenin, spasking, resding,
2nd uring.

‘Choosa and mplement  program e which &
systematic,  research- based approach, and enables
Studns o mest academic sandards using the Englsh
language.
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Section 005 Staffing

Indicator of Section 005 Implementation

Process in

Notes

1| identty th teschers) rsponsile for mplementing the
angiage instuction ductional program.

2. | Review the quaificaions for teacher() responsibe for
implementig the LEP.

5. | Verty tescher certfcation.

"2 | For ELteachers without endorsements, provds and document
professionsl development on thedefied program model.

5. | For teachers inthe core curiculum classroom who are
providing the Engiish-angusge nstruction, pan and provide
professionsl development orlanguage and acadermic needs.
Document rofessional development.

.| dentiy th certine eacher who supervises the tescher ade.
Definethe teacher aideroe, identiy teacher aide assignments,
and provide waining.
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Indicator of Section 006 Implementation

L | Assure that LEP-ligble students are accurately dentified
i NSSRs.

2 | Coordinate the assessment schedule and
‘accommodations with the classroom teacher and other
relevant saff.

3. | identity certiied staf to coordinate LEP participation in
required tate content assessments.

4 Determine the appropriate accommodations based on
incividualstudent needs for each LEP student on the
State content assessments.

5. | 1dentity certified staff to coordinate and adminiter the
state required annual Engish proficency assessment.

.| Confirm completion of assessments to veriy al LEP-
eligble students have partipated as required by Rule.
1.
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‘Section 007 — Exit Requirements.

Indicator of Section 007 Implementation

L[ Miake Rule 15: A Guide for Implementation avaizble
0 and train alkey personnel including those:
responsible for reviewing the assessment data and

exitig students from the LIEP.

7 [ Establish 2 procedure and timeline for reviewing
resultsofstate assessments for determining exit
status.

3. [ For students in -2, develop a systematic approach

‘ocument the data used to support the.
recommendation for exitng the language instruction
educationsl program.

2| 1Gentiy the key persomnel who will be invoived n
etermining an appropriate et recommendation for
an LEP student who also has 2 veriied disabilty. The
‘committee must incude assessment and educational
‘personnel who are knowledgeable about the.
Ianguage and educational needs o the student and
‘must incude one member of the student' EP team.

5. [ Develop a process for documenting the data that.
supports exiting an LEP student with a verified
disabilty whose educational needs are being met
through special education. Designate a consistent.

Iocation for maintaining the documentation.
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‘Section 008 - LEP Program Review

Indicator of Section 008 Implementation

Processin

Notes

1| Establish a rocess,time ine, and team with an appointed

eader to conduct the annua review. Consider current
practices or teams tht overlap o complement the
requirements o tis review

2. | Maintain accurate data on current LEP-eligible and former

LEP students (known as re-designated Englih fluentin
NSSRS).

3. | Analyze individual student data, (cohort data and non-
conort data), and data on current and former LEP students.

2. | Implementa process for evaluating academic progress of
former LEP students

5. [ Incude other relevant student and program data.

6. | B2sed on anaiyss of Gata, determine f the program oals
have been met.

7. | Modity the language instruction educational program based
on the resutsof data analysis and review of the program
implementation practice.

5. | Determine  format forthe annual report that incudes al
required elements of the review.
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Introduction.

Nebraska’s ILCD Process for Results Driven Accountability
(RDA) .

ILCD Committee/Team Responsi

Guidance for the RDA Process ...
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Improvement Plan (TIP)...

Impact Area
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1tis the policy of the Nebraska Department of Education not
to discriminate on the basis of gender, disability,race, color,
religion, marital status,age, national origin or genetic
information i it education programs, administration,
‘policies, employment or other agency programs.
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proving Learning for Children with Disabilities (ILCD) | 2014-15

IMPROVING LEARNING FOR CHILDREN
WITH DISABILITIES (ILCD)
ILCD PERFORMANCE REVIEW GUIDE

Introduction

Since passage of the landmark Education for All Handicapped Children Act in 1975,
significant progress has been made toward meeting our national goals for developing and
implementing effective programs and services for children and youth with disabilties. With
the reauthorization of IDEA in 2004, each state is required to have in place a State
Performance Plan (SPP) and must use the targets estabiished in the SPP under 34 CFR
§300.601 to analyze the performance of each district. Annual targets for SPP compliance
indicators are set by OSEP and annual targets (benchmarks) for  SPP improvement
indicators have been set by stakeholders and the State Special Education Advisory Council
(SEAC).

In the past, the federal Office of Special Education Programs (OSEP) focused on ensuring
that states meet IDEA program procedural requirements. OSEP and the Nebraska
Department of Education, Special Educaion office, acknowledge that focusing primarily on
procedural compliance has not sufficiently improved results for children with disabilties.
Therefore, Nebraska has realigned its accountabilty system to shif the balance between
compiiance and results. Components of the Results Driven Accountabilty (RDA) System
include:

« State/District Performance Plan/Annual Performance Report (SPPIAPR)
‘measures results and compliance

 Determinations reflect State/District performance on resuits as well as
compliance

* Differentiated monitoring and technical assistance support improvement n al
districts, but especially low performing districts

‘The goal of the Results Driven Accountabilty (RDA) system is to improve educational resuits.
and functional outcomes, and demonsirate growth over time for all children with disabilfies.
The alignment of all components of the accountabiity system allows school disticts o more.
effectively leverage resources and to support providers in delivering effective, evidence-
based interventions that lead to improved outcomes and protect the rights of chidren and
families.
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Nebraska’s

CD Process for Results Driven Accountabil DA)
Al school districts wil participate in an ongoing review of their special education program
utiizing the Improving Leaming for Chidren with Disabiliies (ILCD) process (92 NAC 51,
004.13).

The ILCD process, based upon the State Performance Plan (SPP) Part B Indicators, is
designed to enhance program improvement that will result in better outcomes for children
with disabilies. Rather than analyzing individual SPP indicators, The Nebraska Depariment
of Education, Office of Special Education, with stakeholder input, organized the SPP
indicators into three Impact Areas:

« Improving developmental outcomes and academic achievement (school readiness) for
children with disabilties,

+ Improving communication and relationships among families, schools, communities and
agencies, and

« Improving transitions for children with disabilfies from early infervention to adult iving.

Thiscomprehensive, ‘big picture’ approach provides a broader view for improving
achievement outcomes and accountabiliy for chidren with disabilties within a continuous
improvement framework

‘The three Impact Areas contain an overarching question, components and analysis questions
to help districts drill down and perform a root cause analysis to identity underlying issue(s)
from which a systemic problem arises. The distrcts Targeted Improvement Plan (TIP) is
based on challenges identified through the analysis of the Impact Area data, the district
nfrastructure, and other pertinent district data that supports measurable improvement of
results for children with disabiliies, and builds distrct capacity. If the district data analysis
indicates that siippage occurs or the SPP/APR Indicator target is not met, the district
‘Targeted Improvement Plan wil address those and any other relevant issues.

‘The purpose of this document i to provide guidance to school districts for Nebraska's ILCD
process for RDA, which balances compiance and improvement of outcomes for chidren with
disabilfies. To achieve improved resulls, the process begins with analysis of distict data on
the SPP/APR indicator targes for each of the three Impact Areas as well as other pertinent
district data. Based on the results of the data analysis, the second step involves identiying
the measurable results (goals) and coherent improvement strategies that willbe the focus for
improvement. Next the district reviews the current infrastructure and the capacity to
implement, scale-up and sustain evidence-based practices to support improved results for
chidren with disabilties. Finally, guidance is provided on developing a comprehensive, multi-
‘year TIP that contains detailed coherent improvement strategies focused on improving results
for children with disabilties.
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ILCD Committee/Team Responsibilities
‘The ILCD CommitieelTeam is responsible for the general oversight of the ILCD process for
RDA.

ILCD Team Membership includes at a minimum individuals who represent
« District administrator
= General education teacher(s)
= Special education teacher(s)
« Data Contact
= Other members including parents, that reflect the ethnic and cultural diversity
of the community

Guidance for the ILCD Committee/Team for the RDA Process

To achieve mproved result, the ILCD CommitieefTeam wil address four key areas in developing the.
distrcts Targeted_Improvement Plan: (1) Data analysis, (2) Identification of the focus. for
Improvement, (3) Review of infrastructure {0 support improvement and buld capacity and (4)
Desigring and creating the TIP that idenifies measurable results and coherent improvement
strategies for children with disabiltes.

Data Analysis

« What does the data show?
+ Review distrct performance in each Impact Area

o Forwhich SPPIAPR indicators did the disrict performance mest the target(s)?

For which SPPIAPR indicators did the distict performance NOT meet the
target(s)?
+ Observation of data —what story does the data tell2 Why might this be?

o Consider the reasons for data trends, pattes, sirengths, weaknesses and gaps.
over the past 3.5 year period.

o If the district did not meet the targets for the Impact Area SPP/APR Indicators or
slippage has occurred, the district performs a root cause analysis to ideniy the
underlying issue(s) from which a systemic problem arises. The goal of the root
‘cause analyss is:
= Find out what happened, why it happened and how o prevent it fom happening

again

o Utiize Analysis Questions in each Impact Area to assist with dril down and finding
ro0t cause.

= Identify methods and timelines to collect, compare and analyze addtional district data
that is key to informing areas of improvement

= Describe HOW data were disaggregated o identiy areas for improvement

+ Assess the qualty of the district’s data assessment of data's filness to serve s
purpose in a given context, accuracy, completeness, update status, relevance,
consistency across data sources, reliabity, accessiility

= Identify any compliance issues that present barriers to achieving improved measurable
results for children with disabiles.
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Identification of the Focus for Improvement

 How should we respond?

+ Describe how data analysis, drill down and interpretation of the data by Impact Area
Ied to the identification of the area of focus for the districts TIP.

Consider:
o Competencies
o Challenges

+ How do the resuls of the analysis of the components in each Impact Area connect
with, reflect and influence the outcomes in the other two Impact Areas?

+ Demonstrate how addressing this area of focus for improvement wil build the district's
capacity to improve the identified measurable result for children with disabilfies (L.,
improve performance on reading assessments — implement evidence-based lteracy
pracices).

Review the Capacity of the District’s Infrastructure to Support Improvement

 Identify how the distrct analyzed the capacity of the current system to support
improvement and buid capacity to implement, scale-up and sustain evidence-based
pracices for improvement and the results of the analysis
+ Review distrct system components including: administration/supervision, fiscal
resources, quality standards (AdvanceD, curriculum, teacher quality), professional
development provided, data, technical assistance and accountabilty (attaining goals,
results). Identity the:
o Strengths of the system
> How components of the system are coordinated, €.g., school improvement and
ILeD.
© Evidence-based practices utilized by the district that resut in improved outcomes.
o Areas for improvement within and across system components
o Analysis of initatives in the district, including general education and other areas
beyond special education that can have an impact on improving results for
children with disabilies
o How decisions are made within the district and with ofher representatives that are
involved in planning for systematic improvements in the district (e.g. agencies -
'NDE, DHHS, School Boards, other groups or individuals)
+ How does the district link or align with other State/Distrct initatives to improve
‘outcomes for children with disabilfies?
 Pinpoint addtional evidence-based practices needed by the district
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Average Scale Scores: Range 0-200

[ e ] Gndeos ] Gradess [ Gracern ]

State 2011-2012 10112 99.80 98.81
State 2012-2013 10429 102.54 102.88
State 2013-2014 106.49 105.18 103.13

ipation

Pal
R Sadons NotTosted

State 2011-2012 64,242 99.87 % 82 013%
State 2012-2013 64,094 99.85% 100 0.15%
State 2013-2014 66,040 99.74 % 172 026 %

* Students at grades 8 and 11 experienced formatting issues with the NeSA-Witing online test administration. While research into the
score results does not indicate an effect on student results, it also does not assure there was no effect, Scores should be interpreted
‘with caution and are not included in Nebraska Performance Accountability System [NePAS].

™ In 2014 students in grades 8 and 11 experienced technology issues with the online test. Valid results are not available for all
districts o for the state for NeSA-Witing at grades 8 and 11.

* Data has been masked to protect the identity of students using one of the following criteri:
1) Fewer than 10 students were reported in a group.
) Fewer than 5 students were reported at a performance level.
2) All students were reported in a single group or performance category.
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Designing, Creating, and Evaluating the District’s Multi-year,
Comprehensive Targeted Improvement Plan (TIP)

+ Based on the analysis of the district data and infrastructure, the district develops a
comprenensive, multiyear TIP that includes identiied measurable results and

coherent improvement sirategies to improve outcomes for chiidren with disabilies.
‘The district Plan includes:

> Broad measurable outcomes for one or more Impact Areas with detailed
improvement strategies that address the needs identiied in the foot cause andior
infrastructure analysis

o Outcomes that need to be met to achieve the district-dentified, measurable
improvement in results for chilren with disabilties

© A description of the changes in the disirict system and provider pracices,
including the adoption and implementation of evidence-based practices, to
‘achieve measurable improvement in results for children with disabilies

o Identification of resources, responsbiliies and timelines for improvement
activiies

© How the Distrct tracks progress and ensures fidelity of implementation of
improvement plans.

= Did our response produce resuts?

o Annual evaluation of the effectiveness of the TIP and progress toward achieving
identified outcomes for improving results for children with disabilties reported to
'NDE annually

= Revision of TIP in response to evaluation of results, plan effectiveness and
‘consultation with NDE Regional Consutant
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PACT AREAT

And Academic
hildren With Disabilities

Do the district’s policies and practices result in improved developmental
outcomes and academic achievement for children with disabilities?

COMPONENTS:

11 IDENTIFICATION/VERIFICATION
Disproportionate Representation in Special Education — SPP Indicator B9
Disproportionate Representation in Specific Disability Categories —
SPP Indicator B10

12 SETTINGS - LRE - SPP Indicator BS
Preschool Settings - SPP Indicator B

13 ASSESSMENTS AND CHILD OUTCOMES

NeSA Assessment Participation and Performance - SPP Indicator B3
Preschool Outcomes — Results Matter - SPP Indicator BT

14 PROGRAM COMPLETION
Graduation Rates - SPP Indicator B1
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1.1 Identification/Verification

How does the district’s verification process for special education and
related services ensure appropriate identification?

Analysis

 What evidence exists to show that a Student Assistance Team (SAT) or comparable
‘problem solving team ensures that evidence-based curriculum and interventions are being
implemented with fidelity prior o referral for an evaluation for special education and
felated services?

« What progress monitoring data indicate that children are making progress in meeting
benchmarks or established performance criteria or if more intensive intervention is
needed? What pattems and trends are evident in the data?

= In conducting the evaluation for special education and related services, what evidence
indicates that mulliple measures were utiized in defermining whether the child is a child
with a disabilty and for etermining an appropriate educational progra for the child?

« s there a disproportionate identification of children with disabiliies in any disability
category? If so, what factors may contribute o the discrepancies in the idenfication
process?

« I there a significant discrepancy between the local and state percentages of racial and
ethnic groups within preschool and special education programs because of inappropriate.
identiication? If so, what factors may coniribute to this identfication rate?

« Outine in detal the distrct's policies and procedures for the verification of children for
‘special education and related services. llusirate this process through an example of data
‘and graphs that show a student’s progress and areas of conce.
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including those in out-of-
District placements, provided timely special education and related
services in least restrictive environments (to the extent appropriate) in
order to access the regular curriculum?

Analysis

= What evidence exists that preschoolers (ages 3-5) receive services and supports in
regular early childhood setiings with typically developing peers?

 What evidence exists that school-age children (ages 6-21) receive services and Supports
in the least restrictive environment and access the general education curriculum?

« What district policies, procedures and practices provide a method reasonably calcuiated
to ensure the provision of a free appropriate public education to children placed outside
the district n juvenile and youth correctional facities?
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1.3 Assessments And Child Outcomes

How does the district ensure that children and youth with disabilities meet
developmental and learning objectives, progress in the general education
ulum and improve outcomes on statewide assessments?

« How does the district ensure that all preschoolers with disabilites (ages 3 - 5) are
included in the Teaching Strategies GOLD child assessment system? Consider the cause
of any discrepancies between the numbers of preschoolers (ages 3-5) entered online and
the number reported in the June Special Education Snapshot (NSSRS)?

« Do preschoolers (3-5) demonstrate progress in the three chiid outcome areas of (1)
positive sociak-emotional skils, (2) acquisition and use of knowledge, and (3) use of
‘appropriate behaviors to meet their needs? If not, what might be influencing those
results? What pattems and trends are evident in the data?

« s the District meefing the targets for participation by children and youth with disabilties in
orades 3.8 and 11 in the Nebraska State Accountabilty (NeSA) or the NeSA Alternate
Assessments? By grade level? By building level? By racelethnicity? What patiems and
trends are evident n the data?

« Do performance resul for children and youth with disabilies in grades 3-8 and 11 as
‘demonstrated on the Nebraska State Accountability Test (NeSA) or the NeSA Aliemate
Assessments for Reading and Mathematics indicate improvement equal to or greater than
the state target? What pattems and trends are evident in the data?

= How does the progress demonstrated by chidren with disabilties in Results Matter and on
NeSA assessments compare to allchildren? What patiems and trends are evident in the
data?

« What evidence exists 1o show that the resuls indicated on the NeSA assessments for
students with disabilies mirror student results on other standardized testing measures or
formative classroom assessments?

= Are children with disabities making progress within the general curriculum that aligns with
‘grade level standards? i not, what is influencing the results?

0
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1.4 Program Completion

Are high school completion rates for cl

to high school completion rates for all children?

Analysi

Is there a difference between the state graduation rate and the local graduation rate for
children with disabilties graduating with a regular diploma? If so, what may account for
the difference?

Is the district meeting the state graduation targets for children with disabiliies using the
‘adjusted cohort graduation rate formula?

Are children with disabilfies compleing high school with a reguiar diploma at a rate
‘comparable to the compleion rate for all children? What pattems and trends are evident
in the data?

What evidence indicates that chidren with disabilities are prepared for college andior
career upon exiting high school?

"
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DATA SOURCES - IMPACT AREA T

Disproportionate Representation
‘Special Education - Part B Indicator 9

Nebraska State Performance Plan,
Disproportionate Representation in
Specific Disability Categories - Part B
Indicator 10

State of the Schools Report

Nebraska State Performance Plan,
LRE Placement - Part B Indicator §

Nebraska State Performance Plan,
Preschool Settings - Part B Indicator 6

Nebraska State Performance Plan,
Assessment Participation and
Performance - Part B Indicator 3

On i s, you are ke o see any studentsperomance.
ontne Nesh

Nebraska State Performance Plan,
Results Matter — Child Outcomes “Part
B Indicator 7

Nebraska State Performance Plan,
Graduation - Part B Indicator 1

Wonitoring Results (92 NAC 51)

Part B Parent Survey

Part B Staff Survey

District Performance Report

2
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Analysis of Data for SPP Indicators — Performance Report
and other relevant district data

Competencies Challenges

District Infrastructure (Resources and Supports): At a minimum, please review:
« Administrative Involvement  + Evidence-Based Praciices
«_Professional Development __« _Connections with district and state initiatives

Resources & Supports Available | _ Resources & Supports Needed

3
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PART B IMPACT AREA TT

communities and agent
abilities?

COMPONENTS:
24 PARENTAL INVOLVEMENT - SPP Indicator B8

22 CHILDFIND - SPP Indicator B11

23 POSITIVE BEHAVIORAL INTERVENTIONS/SUPPORTS.

Dropout - SPP Indicator B2
Suspension/Expulsion - SPP Indicator B4

"
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2.1 Parent Involvement

How does the district ensure active parent participation in all phases of
the special education process and engage parents in a meaningful
manner that results in improved outcomes and services for children with
disabilities?

Analysis

« How are parents of chidren and youth with disabilties provided opportunities to
participate in program/school improvement activities that result in improved outcomes for
their children?

« How does the district support parents of children with disabilties so that they are
meaningfully involved in school commitiees?

« How does the district ensure that parents of children with disabilties (ages 3-21) are
active partcipants in the process to determine their child's eigibity for FAPE? How does.
the district ensure that parents are afforded al procedural safequards required in 92NAC
512

« What distrct procedures are in place to support staff engagement with families?

5
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2.2 ChildFind

How does the school district provide an effective ChildFind system and
referral process that ensures the identification of all eligible children with
disabilities?

Analysis

 What ChidFind and outreach activities does the distrct conduct to locate and identiy
children and youth with disabilties who may be eligible for special education services?

« What documentation indicates that ChildFind information s published annually?

« Examining the districts ChidFind activities, what evidence is there to support the
hypothesis that eligible children and youth are being appropriately located and served?

« How does the distrct ensure that evaluations for preschoolers and school-age children
‘are completed within 45 school days?

®
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|

2.3 Positive Behavioral Interventions/Supports

How does the district’s use of positive behavioral interventions support a
welcoming and engaging school climate, improve communication with
families and decrease dropout and suspension/expulsion rates?

Analysi

« How are developmentally appropriate, positive behavioral supports and_strategies,
implemented in the district early childhood programs to promote positive social skils and
relationships?

« How is district staff provided adequate training and supports 1o provide children with
positive behavioral intervention, supports and services? How is this determined and
measured?

« What evidence indicates that the positive behavioral interventions and supports provided
by the district are effective in assisting children and youth with disabilties whose behavior
impedes leaming?

« Explain how your policies on bulling, restraint and seclusion impact children with
disabilties?

= What is the distrcts process to analyze school environments that allows staff, parents.
‘and children to address issues of school safety and positive school climate?

« What district policies, procedures and practices are in place to ensure that chidren with
disabillies receive appropriate IEP services starting on the 11" day of suspension or
expuision?

« How does the district dropout rate for children with disabilties compare to all district
children? Are there notable differences when data is disaggregated by racelethnicity or
gender?

= How does the district re-engage children with disabilties after they have dropped out of
‘school? What efforts does the district make to reengage struggling high school children
with disabilties?

iy
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DATA SOURCES — IMPACT AREA IT

Data Displayed on the
District’s Secure ILCD Website

Additional Data Sources

Nebraska State Performance Plan NSSRS Data
Parent Involvement - Part B

Indicator 8

Nebraska State Performance Plan State of the Schools Report

Initial evaluation - Part B Indicator 11

Nebraska State Performance Plan

Dropouts - Part B Indicator 2

ChilaFind Notices

Nebraska State Performance Plan
Suspension/ Expulsion rate greater

than 10 days - Part B Indicator 4A

Documentation that indicates
parents of children and youth
‘with disabilities are involved in a
variety of committees

Nebraska State Performance Plan
Suspension/ Expulsion rate
disproportionality - Part B
Indicator 48

Tocal Data Sources:

o Data Patterns and Trends

o District Special Education
Policies and Procedures

o District Improvement Plan(s)

o Other

Part B Parent Survey

Part B Staff Survey

Monitoring Results (92 NAC 51)

District Performance Report

®
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IMPACT AREA II RE!

Analysis of Data for SPP Indicators - Performance Report
and other relevant district data
Competencies Challenges

District Infrastructure (Resources and Supports): At a minimum, please review:
+ Administrative Involvement  « Evidence-Based Practices
«_Professional Development __+ Connections with district and state initiatives

Resources & Supports Available Resources & Supports Needed

19
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T AREA IIT
Improving Transitions for Children with Disabilities
From Early Intervention to Adult Living

How does the district support seamless transitions across the continuum
from early intervention services to adult living?

COMPONENTS:

34 SEAMLESS TRANSITIONS
Transition from Part C to B - PP Indicator B12

32  POST-SECONDARY TRANSTION
Post School Transitions - SPP Indicator B13.
Post School Outcomes - SPP Indicator B14
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3.1 Seamless Transitions

Do the district's procedures and practices support seamless transitions
for children and youth with disabilities across district programs of early
childhood, elementary, middle school and high school, between school
districts, service agencies and returning children?

Analysis

How does the district support ransition from early childnood services to elementary services
to ensure continuity in programming and services?

« How does the district support transition from elementary services to midde school
services to ensure continuity in programming and services?

« How does the district support transition from middle school services to high school
‘services to ensure continuity in programming and services?

« How does the district support transitions for children and youth who transfer between
‘school districts to ensure continuity in programming and services?

= How does the district support transition for children who are retuming to school (drop-
outs, out of distrct placement) to ensure continuity in programming and services?

2
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3.2 Postsecondary Transitions

Are appropriate secondary transition services provided that result in
Iren completing their program and, participating in postsecondary
training/or education, securing employment, and independent adult
living?

Analysis

« Whats the district's process to support children’s active involvement and participation in
developing their IEP?

« What activities and supports does the distrct provide to assist chidren to develop self-
‘advocacy skills and student identifcation of postsecondary goals, annual goals, course of
Study and transition services that will enable them to meet their postsecondary goals?

« How are ongoing transition assessments (formal and informal) being used to deveiop
measurable post-secondary goals?

« How does the distrct partner with community resources, higher education and other
‘agencies in transition planning (L., work experience, job shadowing, iving skils, and soft
skills)?

« How is the district using evidence-based Predictors of Post School Success to improve
post school outcomes (NSTTAC)?

« What s the distrcts process to assure children are provided a Summary of Performance
With recommendations on how to assist children in meeting their post-secondary goals?
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DATA SOURCES - IMPACT AREA III

Data Displayed on the District's Additional Data Sources
Secure ILCD Website
= Part Cto B Transition— = NSSRS

SPP Part B Indicator 12

= Secondary Transition — = Interagency collaborations (i.e.
SPP Part B Indicator 13 community partners, business,

‘work-study, vocational

rehabilitation, higher education

= Post-School Outcomes — g
SPP Part B Indicator 14

 Part B Parent Survey "+ Local Data Sources:

o Data Patterns and Trends

o District Special Education
Policies and Procedures

o District Improvement Plan(s)

o Other

 Part B Staff Survey

= Wonitoring Results (92 NAC 51)

= District Performance Report
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CT AREA III RI

Analysis of Data for SPP Indicators — Performance Report
and other relevant district data

Competencies

Challenges

District Infrastructure (Resources and Supports): At a minimum, please review:

+ Administrative Involvement  «

vidence-Based Practices

«_Professional Development __+ Connections with district and state initiatives

Resources & Supports Available

Resources & Supports Needed

u
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Contact Us

Core Beliefs of RTI

Taking an RTI approach o service delivery requires a major
shiftin the way education s provided in schools and can .
challenge educators' beliefs about education. There are several Core Beli
core beliefs that provide the foundation for an RTI approach,and
s important for schools to acknowledge, consider, and discuss
these beliefs and how they match their views on education
before beginning to implement AT
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-
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Identify Students to be Included:
Al students enrolled for a full academic year will be included in a school's or district's

calculations

Determine performance scorez for all students and place each school or district into one
of four classification levels (Excellent, Great, Good, and Needs Improvement) based on
performance on NeSA English/Language Arts, Mathematics, Science, and Writing
assessments.

Step | Make adjustments to the assigned Classification Level according to the following
Three: | compensatory indicators:

- Improvement in Elementary. Middle School, and High School If the current year's
‘assessment results compared to the previous year's results are equal to or greater
than the cut score increase the classification by one performance level

- Growth in Elementary and Middle School: If students’ assessment results
demonstrate growth equal to or greater than the cut score, increase the
classification by one performance level.

- Graduation Rte in High School

o Ifthe graduation rate is equal to or less than the first cut score, the final
classification cannot be Excellent.

o Ifthe graduation rate is equal to or less than the second cut score, the final
classification cannot be Excellent or Great.

o Ifthe graduation rate is equal to or less than the third cut score, adjust the
final classification to Needs Improvement.

- Participation Rate:

o Ifthe participation rate is less than the first cut score, decrease classification
by one level.

o If participation rate is less than the second cut score, decrease the
classification by two levels.

o If participation rate is less than the third cut score, classification level is
Needs Improvement.

- Non-Proficient Group:

o Ifthe cumrent year's measure of non-proficient students compared to the
previous year shows improvement in assessment results equal to or greater
than the cut score raise the classification by one performance level.

o Ifthe cumrent year's measure of non-proficient students compared to the
previous year does not show improvement in assessment results equal to or
greater than the cut score then lower the classification by one performance
level.

Step | Assign the Classification Level

Four:
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NEBRASKA DEPARTMENT OF EDUCATION
Response to Intervention (Rtl) Implementation Plan

Self Assessment

If your district elects to utlize data from an Rl system for the verification of students for special education services, please
complete and submit the Response to Intervention Implementation Plan Seff Assessment template (below), to the Nebraska
Department of Education, Special Education, 301 Centennial Mall South, P.O. Box 94987, Lincoln, NE 68509-4987
(attention: Rose Dymacek, rose dymacek@nebraska gov), 402-471-2471) For your convenience, the Rl Implementation
Plan may be completed online and submitted. Signatures of all Ril leadership team members, including the district
‘administrator, are required at the time of submission.

If you are not utiizing Rl data for special education eligibilty, submitting your Rtl Implementation Plan to the Nebraska
Department of Education is optional.

To assist you in writing your plan, please refer to the Essential Elements for Response-to-ntervention. Your Ril
Implementation Plan should demonstrate how you are implementing the eight essential elements. If your team determines
the need for further technical assistance, please refer to Professional Development on RHl, Training Opportunities.

In making decisions about the use of Ril data for verification

Document 2008 and the Revised SLD Section 2011

Your distrct’s Special Education Regional Representative and NDE Department Representatives in Curriculum, Assessment,
School Improvement, Title |, and Staff Developmentlinstruction will receive a copy of your district Response to Intervention
Implementation Plan Self Assessment for reference during respective school visits/consulations.
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Response to Intervention — Essential Elements

Implementation Plan

Rtl Leadership Team — Ril s lead by idenifiable core teams of individuals who represent a variety of roles.
and have administrative support, authority and skills to carry out the Rl process i.e., teams provide leadership
with respect to coordinating assessments, instructional modifications, intervention implementation, data analysis
and decision making at the district andor School, grade and individual student level )

‘Disirct Plan: (Include a description of the composition of the districybuiding team(s) and a descriplion of leadership
responsibilties and activites)

Check al Fat apph)
O Leadership team members have defined roles and include an administrator.

Team members are knowledgeable of their individual roles and responsbiltes
Schook-based Rl leaders are trained to oversee and manage all aspects of the Rl process.

All Rt leaders and teams are provided with, and participate in, on-going, systematic professional
development.
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Parent Engagement - Parents are informed and engaged in the Ril process.

Disifict Plan: (inciude a descripfion of how the district Involves parents in e Rl process and informs fhem of their chid's
‘academic progress at each tierfeve)

Check al raf 3poly)
0 The distrct parent involvement policy includes a description of how the district involves parents in the Ril
process and informs them of their child's academic progress at each tierlevel
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Scientific, Research-Based Core Instruction and Intervention:
and instructional practices are in place in the district

‘Scientific, research- based curiculum

Distrct Plan: (Inciude a descrpiion of the process The GISTTC Uses 10 NGEpeGETy examine T /&5earch Dasis O Core
instructon, supplementary programs and interventions. Also include the results of the examination, and actions taken based
onthis information)

(Check al fat apply)
T The district uses a process for examining the research basis of core instructional programs, supplementary
programs used in conjunction with core instruction and intervention programs.
0 The district employs specific crteria to judge the research or scientific basis for instruction and intervention
T Asa result of actions taken based on this examination, the strengths and weaknesses identified for each
program are addressed.





image558.png
Universal Screening Assessment — A universal screening assessment thatis valid and reliable for the
purpose of screening is conducted at regular intervals (3 times a year) for all students.

Distrct Plan: (Include a description of the assessment and with whom s Used, the assessment's reiabilty and valty, the
timetable for data collection, and method and frequency of assessment reliabilty checks.)

Check al at appiy)
O The district uses screening assessments which are valid and reliable for the purpose of screening.

Professional development is provided in the administration and scoring of assessments and the use of data
for instructional planning and decision making.





image559.png
Individual Progress Monitoring — Individual progress monitoring is conducted and results in objective,
reliable, valid and sensitive measurements of student progress

District Plan: (Include a description of the pian for collection of progress monitoring data af each fer, including the.
‘assessments used and the frequency and interval of assessments used for decision making purposes.

(Chock all rat apply)

The district uses progress monitoring assessments that are valid and refiable.
The district has a plan for the collection of progress monitoring data at each tierflevel, including the
assessments used and the frequency and interval of assessments used for decision making purposes.
The district provides professional development to new staff on the administration and scoring of
assessments and the use of assessment data for instructional fintervention decision making.

The district utizes graphs to represent the progress of students for each intervention cycle employed.
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Planned Service Delivery Decision Guidelines — Decision guidelines for intervention selection and
modification, movement between fiers of service and responsiveness to intervention are established before Ril is
utilized.

District Plan: (Include a description of the distrct decision guidelines and criteria for making instructionalintervention
decisions at each fier of support)

(Check al at appiy)
O Clear district guidelines are used to determine student movement between and within tierflevels based on
the student’s level and rate of progress both prior to and after the intervention delivery.
O The district utiizes cut scores for determining student risk status.
0 The district determined the frequency and duration of progress monitoring.
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Intervention Delivery - Intervention intensity is based on the student’s response to instruction. The intervention
intensity increases when student's needs are not et n Tier 1

Distrct Plan: (include a description of how interventions are sed at paricular grade levels across ers, Speciying Who.
‘administers and receives the interventions and when and how often this occurs.)

Check alat appiy]

O The interventions are scientifically, research-based and are provided in adition to the provision of core
instruction

O The interventions are selected on the basis of student needs identiied diagnostically, and intervention intensity
is increased when students are less responsive.

O Those delivering the interventions are adequately trained on the intervention being delivered.

0 Based on student response to intervention, the need for an increase or decrease in support is determined by
the buiding level team.
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Fidelity of Instruction — The degree to which interventions are implemented as planned; safeguards put into
place to determine if interventions are carried out as they were intended

District Plan: (Incilude a description of fielity data colection for core instruction, supplemental programs and interventions, and
‘how data are used.)

TCheck alrat 307
O Fidelity of implementation is assessed on a regular basis by an impartial professional familiar with the

instructionalfintervention programs.
O Asintensity of interventions increase, adherence checks are made more frequently.

0 The plan supports successful implementation of instruction and is not used for teacher evaluation.





image563.png
Signature Page

Name of School District

Date of Submission

District Rtl Team Leader_

Contact Phone Number_

Signatures of Rl Leadership Team, including District Administrator

Name Role Name Role
Name Role Name Role
Name Role Name Role

‘Send to the Nebraska Department of Education, 301 Centennial Mall South, P.O. Box 9487, Lincoln, NE 68509-4967
(attention: Rose Dymacek, rose dymacek@nebraska gov, 402-471-6695).
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Identify Students to be Included:
Al students enrolled for a full academic year will be included in a school's or district's

calculations

Determine performance scorez for all students and place each school or district into one
of four classification levels (Excellent, Great, Good, and Needs Improvement) based on
performance on NeSA English/Language Arts, Mathematics, Science, and Writing
assessments.

Step | Make adjustments to the assigned Classification Level according to the following
Three: | compensatory indicators:

- Improvement in Elementary. Middle School, and High School If the current year's
‘assessment results compared to the previous year's results are equal to or greater
than the cut score increase the classification by one performance level

- Growth in Elementary and Middle School: If students’ assessment results
demonstrate growth equal to or greater than the cut score, increase the
classification by one performance level.

- Graduation Rte in High School

o Ifthe graduation rate is equal to or less than the first cut score, the final
classification cannot be Excellent.

o Ifthe graduation rate is equal to or less than the second cut score, the final
classification cannot be Excellent or Great.

o Ifthe graduation rate is equal to or less than the third cut score, adjust the
final classification to Needs Improvement.

- Participation Rate:

o Ifthe participation rate is less than the first cut score, decrease classification
by one level.

o If participation rate is less than the second cut score, decrease the
classification by two levels.

o If participation rate is less than the third cut score, classification level is
Needs Improvement.

- Non-Proficient Group:

o Ifthe cumrent year's measure of non-proficient students compared to the
previous year shows improvement in assessment results equal to or greater
than the cut score raise the classification by one performance level.

o Ifthe cumrent year's measure of non-proficient students compared to the
previous year does not show improvement in assessment results equal to or
greater than the cut score then lower the classification by one performance
level.

Step | Assign the Classification Level

Four:





image564.png
Children Served in School District

Funded Programs: 2013-2014
e

DEMOGRAPHIC VARIABLES OF CHILDREN SERVED IN 2013-2014

Minority |FRL%| ELL | |EPsor | Total
% % |IFSPS%|Served

All Children Served| 42% | 52% | 14% | 26% |13,593
(Birth-5)
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Percent of Preschoolers meeting WHEs for
Social Emotional Development (Spring 2014)
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Alternate Assessment Participation Criteria

Criteria that the IEP team needs to consider when determining a student’s participation in the alternate
assessment:

1)

2

3

)
2)

3)

4

s

The student has:
 Asevere cognitive disability, and
« significant deficits in
 communication/language, and
« adaptive behavior.

AND

‘The student requires a highly specialized educational program that faclitates the acquisition,
‘application and transfer of skills across natural environments (home, school, community and/or
workplace).

AND

‘The student requires educational support systems, such as:
« assistive technology,
« personal care issues, and/or
 health/medical services.

Issues that the IEP team should discuss:

‘The IEP team first considerad the student’s ability to access the NeSA, with or without
‘accommodations.

‘The IEP team reviewed the student’s instructional program to ensure that the student s receiving
instruction linked to the general curriculum.

The IEP team determined the student's conitive functioning s significantly below age expectations
‘and has an impact on his/her ability to function in multiple environments (school, home and
‘community).

‘The IEP team determined that the student needs intensive instruction and/or supports to acquire,
maintain and generalize academic and life skill in order to actively participate in school, work, home or
‘community.

‘The IEP team documented in the IEP reasons why the NeSA would not be an appropriate measure of
the student's academic progress. Describe how the student will be participating in statewide
assessment.

Attached is a checklit to complete to help in determining i the student will need to have the Alternate
Assessment administered to them.
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Identify Students to be Included:
Al students enrolled for a full academic year will be included in a school's or district's

calculations

Determine performance scorez for all students and place each school or district into one
of four classification levels (Excellent, Great, Good, and Needs Improvement) based on
performance on NeSA English/Language Arts, Mathematics, Science, and Writing
assessments.

Step | Make adjustments to the assigned Classification Level according to the following
Three: | compensatory indicators:

- Improvement in Elementary. Middle School, and High School If the current year's
‘assessment results compared to the previous year's results are equal to or greater
than the cut score increase the classification by one performance level

- Growth in Elementary and Middle School: If students’ assessment results
demonstrate growth equal to or greater than the cut score, increase the
classification by one performance level.

- Graduation Rte in High School

o Ifthe graduation rate is equal to or less than the first cut score, the final
classification cannot be Excellent.

o Ifthe graduation rate is equal to or less than the second cut score, the final
classification cannot be Excellent or Great.

o Ifthe graduation rate is equal to or less than the third cut score, adjust the
final classification to Needs Improvement.

- Participation Rate:

o Ifthe participation rate is less than the first cut score, decrease classification
by one level.

o If participation rate is less than the second cut score, decrease the
classification by two levels.

o If participation rate is less than the third cut score, classification level is
Needs Improvement.

- Non-Proficient Group:

o Ifthe cumrent year's measure of non-proficient students compared to the
previous year shows improvement in assessment results equal to or greater
than the cut score raise the classification by one performance level.

o Ifthe cumrent year's measure of non-proficient students compared to the
previous year does not show improvement in assessment results equal to or
greater than the cut score then lower the classification by one performance
level.

Step | Assign the Classification Level

Four:
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Alternate Assessment Participation Criteria Checklist

‘The Participation Criteria Checklist must be a part of the decision making process. If any response to
the criteria is “No” or “Disagree”, the student should participate in the general NeSA with or without
accommodations.

Yes/ | No/ Alternate Assessment Participation Criteria Checl
Agree | Disagree | —Include this checklist in the IEP—

Does the student have a current IEP and does it document the need for
an alternate assessment (i.e. Extended Standards)?

Is the student in grade 3— 8 and 117

Does the student have a very significant cognitive disability?

s the student unable to master grade-level standards even with
appropriate and allowable accommodations?

Does the student have a disability that presents “unique and
ant” challenges to participate productively in the everyday life
activities in school, home, community and work environments?

Does the student demonstrate cognitive ability and adaptive skilllevels

that prevent completion of the general core curricula?

When compared to other students with disabilities, does the student
require frequent and intensive instruction presented in incremental
steps in order to apply and transfer skills across settings?

Does the student require instruction focused on application of state
standards through essential life skills?

s the student unable to participate in any other component of the
statewide assessment system, even with test accommodations?

Does the student require extensive modifications of the general
curriculum (modified objectives, materials and/or activities)?

The decision to participate in the Alternate Assessment is NOT based
solely on excessive or extended absences.

The decision to participate in the Alternate Assessment is NOT based
solely on language, social, cultural, or economic differences.

The decision to place the student on the Alternate Assessment is NOT
being made for program administration reasons, such as the student is
expected to perform poorly on the regular assessment; the student
displays disruptive behaviors or experiences emotional duress during
testing.

Additional Comments:
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Nebraska Department of Education
‘Special Education Office

301 Centenrial Mall South P.0. Box 94957
Lincoln, NE 685094987

EDUCATIC

‘Students With Disabilities
‘Taking the NeSA-Alternate Assessment Reading
1.0 PERCENT CAP ON MEETS STANDARDS AND EXCEEDS STANDARDS

BBACKGROUND INFORMATION

‘The federal Elementary and Secondary Education Act of 2001 (No Child Left Behind) and the
Individuals with Disabilfies Act Amendments (IDEA) of 1997, stipulate that all students,
including those with disabilities, must participate in state and district-wide assessments. In
Nebraska, the following three options are avalable:
« participation i the regular state assessments (NeSA-R, and NeSA-M) without
‘accommodations;
« participation in the regular state assessment (NeSA-R and NeSA-M) with
‘accommodations;
« participation in the state altemate assessment (NeSA-AAR and NeSA-AAM) with or
without accommodations.
‘The determination of how a student with disabilties participates in NeSA assessments is made
during the student's annual IEP meeting by the IEP team. The IEP Team Decision Making
‘Guidelines document may be found at-
hitp:/www.education.ne.gov/sped/assessment hitml

GUIDELINES FOR PARTICIPATION IN THE
NEBRASKA STATE ACCOUNTABILITY (NeSA) ALTERNATE ASSESSMENTS

The U.S. Department of Education and the State of Nebraska do not currently define
“significantly cognitively disabled students.” This determination will continue to be made at the:
local level. It is expected that the local IEP team will carefully consider each of the following
‘guidelines before determining participation in an altemate assessment:
The student
« Accesses curriculum and instruction closely aligned to Nebraska standards with
‘extended indicators.
+ Possesses significant limitations, both in intellectual functioning and adaptive behavior,
‘expressed in conceptual, social, and practical adaptive skills.
+ Requires extensive, pervasive, and frequent supports in order to acquire, maintain, and
‘demonstrate performance of knowledge and skils.
'+ Demonstrates cognitive ability and adaptive behavior that prevents completion of
‘general academic curriculum, even with extensive modifications and accommodations.
'+ May have an accompanying communication, motor, sensory., or other disabity.
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July 2011

NEBRASKA RULE 51
Title 92, Nebraska Administrative Code, Chapter 51

Nebraska Rule 51reguiations state:
007.07A - “The IEP shall include:"

007.07A3 —*For children with disabilties who take altemate assessments aligned to
altenate achievement standards, a description of benchmarks or short-term objectives;

007.07A7 A statement of any individual appropriate accommodations that are
necessary to measure the academic achievement and functional performance of the
child on state and district-wide assessmenis; and i the IEP team determines that ihe
child must take an altemate assessment instead of a particular reguiar state or district-
‘wide assessment of student achievement, a statement of why:
007.07A7a ~ The child cannot pariicipate in the regular assessment; and
007.07A7b ~ the particular altemate assessment selected is appropriate for the:
chiid.."

APPROVED ACCOMMODATIONS FOR NeSA TESTING

‘Students with disabiliies should receive needed accommodations as outlined in the NeSA
Approved Accommodations Document. These accommodations serve as a means of facilitating
student participation. Chosen accommodations should be a part of the student's daily
instruction and not introduced solely for the purpose of NeSA testing. The NeSA Approved
Accommodations Document may be found at:

http:/Awww education ne govisped/assessment htmi

1% CAP FOR FEDERAL AYP PURPOSES

Effective January 8, 2004, 34 Code of Federal Regulations (CFR) Part 200.13 of Titie 1 —
Improving the Academic Achievement of the Disadvantaged requires state education agencies
include the scores of allstudents with disabilities, even those with the most significant cognitive
disabllties, in calcutating adequate yearly progress (AYP) for schools, districts, and the state.

States may include the “"Meets the Standards” level and “Exceeds the Standards” level students
with the most significant cognitive disabilities based on altemate academic achievement
standards [Section 200.1(d)]. However, the number of students at the district level who score at
the “Meets the Standards” or “Exceeds the Standards” levels on those altemate achievement
reading standards may not exceed 1.0 percent of all students in the grades 3-8 and 11 taking
NeSA reading and math assessments. Thus, if 1.3 percent of all students in the grades.
‘assessed scored "Meets the Standards” or “Exceeds the Standards” on the NeSA Altemate:
Assessment for reading, only 1.0 percent proficient may be counted for AYP purposes.

AUTHORIZATION TO GRANT EXCEPTIONS

The Nebraska Department of Education may grant an exception to a district, permitting it to
‘exceed the 1.0 percent cap, only if 1) the district requests an exception and 2) the state reviews
that request and finds it meets the conditions outlined in 34 CFR 200.13 ()5)(1)B).




image573.png
What accommodations are allowed with the
state assessment?

“The Nebraska State Assessment defines specific
accommodations to be used during test
‘adminisration. The approved accommodations
document can be found at:

hetp//wwnw. cucation ne gov/assessment/pdts/Revi
sed August 2012 NeSA Accommodations.pdf

Fan accommodation s documented n a student's
IEP and i used on areguiar basi to support the.
student's education, andis an alowabie:
accommodation, i should be used when assessing.
that child. This i o alow equal access to
achievement measurements not to provide an
advantage for that student.

Who can I contact if 1 have more questions
about the Nebraska State Assessment system?

Nebraska Department of Education
Assessment Offce
a02.471.205

nde stateassessment @nebraska gov
itpJun sducationne goufndexhem

For Accommadation questions contact:
Nebraska Department of Education
Office of Special Education

a02.471.2671

et/ /wwnw.cucation ne gov/sped/index himl

el

Nebraska Department of Education

301 Centennial Mall South
P.0.Box 94987
Lincoln, NE 68509-4987

Phone: 402.471.2295
Fax: 402.471.0117

Additional information and a copy of this
brochure can be found at:

Nebraska Department of Education
Office of Special Education

it ducstion ne. index el

Phone: 402.471.2471 (incoln)

NEBRASKA
DEPARTMENT OF
EDUCATION

“Thisbrochure i funded through Nebraska Department of
Education IDEA, Par 8 Grant #HO27A110075.

INFORMATION

FOR PARENTS
OF
STUDENTS WITH
DISABILITIES
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“The Reauthorizations of the Individuals with
Disabilities Education Act IDEA) of 1897 and 2004
require that al students with disabilties particpate.
in statewide accountabity systems. The
reauthorization o Tile | legislation (Public Law 107-
110}, the No Child Left Behind Act of 2001, further
reinforces the need to include all students in
accountabiy systems. Nebraska complies with IDEA
and No Chil Left Behind requirements, which
mandates standards based reform and greater
accountabiy for all tudents.

What is the purpose of State Assessments?

State assessments are given for the purpose of
measuring school accountabilty. Indidualtest
results provide information to parents and teachers
about what the child knows. State assessmens are
aligned with the Nebraska Academic Standards.

Who needs to participate in State Assessments?

Al students must be incuded. Public Law 105-17, the:
Incividuals with Disabilies Education Act
Amendments (IDEA 97), requires that each state
establih goals for the performance of students with
disabiltes that are consistent, to the maximm
extent appropriate, with goals and standards or all
Students establshed by each state.

“Tite 1 legisiation n the No Chid Left ehind Act
‘mandates that allstudents be included in
accountabity systems and that al students reach the.
levelof proficent by the year 2014. Therefore, all
Students must e induded in tate assessments with
the provision of appropriate and necessary
accommodations.

What assessments are included?

Nebraska State Assessments are required in grades 3,
4,5,6,7,5, & 11 for Math and Reading, and grades 5,
5,8 11 for Scence. Al Nebraska Schools are required
10 give the State Assessment a these grade levels on
an annual basis.

“The Nebraska State Assessment (NeSA) i the test
that s administered to students with tandard
procedures. In addition, th state assessment system
includes an Alternate Assessment for students whose:
cisabiity is such that the NeSA would not measure
what the student s being taught even with the
appropriate accommodations.

Nebraska provides the following options for students
witha disabily to partcpation in State Assessment.
These are:

1. The NesA inthe standard manner; or

2. The Nes with approved accommodations; or
3. The NesA Atterate Assessment.

Who decides how a student with disabilities is
involved in state assessments?

“The IEP team decides. Discussion about state
assessments must take place at your chid's IEP
meeting with you, the parent(s) present. The team
must document why one assessment option i
appropriate and why others are not. Decsions must
e documentedin the EP regarding accommodations
the student needs for success in the lasroom as
well 25 during assessment.

How does the IEP team make the decisions on
which assessment option is ight for the
student?

Several questions need to be asked in rder to make.
an informed decision about what assessment needs
o be given and what accommodations need to be.
provided for a student with disabiles to successfully
demonstrate what he/she knows and is able to do.

“The IEP Team Decision Making Guidelines document
isavalableat:
coucation ne fassessment/Ep.

Team Guidelines Word 03 form.pdf

‘Your chil's IEP manager i encouraged to use this
document at the IEP planning meeting to assst the.
team in making the most informed decisions about
state assessment options.

Whatis the Nebraska Alternate Assessment?

“The NeSA-AAS i intended for students with severe:
cognitive disabilties who will b assessed against
aftemate achievement standards.

What are the criteria for participation in a
Nebraska Alternate Assessment?

Ifthe student's ogritive abity and adapive
ehavior prevent completion of part oralof the.
general education curricuium; AND.

“The student requires extensive,frequent and
indhidualized intruction in multiple setings in order
o maintain or generaize skils necessary to function
nschool, a home, in the community, and during
recreation/leisure and vocational activiies; AND.

“The student’s curriculumis 5o indvidualized that the.
generalassessment will not reflect what the student
s being taught, the student should participate n the:
NeSA-ARS.
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IEP Team Decision Making Guidel
Nebraska State Accountability (NeSA) Tests
For Students with Disabilities

“The student:

« Accesses grade-level standards with few or no accommodations.
‘Benefits from general education classroom strategies.

_Makes adequate grade-level progress.

NeSA

ASSESSMENT

“The student:

« Accesses curiculum and instruction closely aligned to Nebraska
standards with extended indicators.

« Possesses significant limitations, both in intellectual functioning
‘and adaptive behavior, expressed in conceptual, social, and
pracical adaptive skils.

« Requires extensive, pervasive, and frequent supports in order to
‘acquire, maintain, and demonstrate performance of knowledge
and skils.

« Demonstrates cognitive abilty and adaptive behavior that
prevents completion of general academic curiculum, even with
‘extensive modifications and accommodations.

 May have an accompanying communication, motor, sensory, or
other disabilty.

NesA
ALTERNATE
ASSESSMENT

* See NeSA Approved Accommodations
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NEBRASKA STATE ACCOUNTABILITY (NeSA) APPROVED ACCOMMODATIONS

Digital copies available at http://www.education.ne.gov/assessment/

‘The purpose of this document i to provide  quick reference for school districts about the following:

1) Test Administration Practices — Changes or adjustments in test administration that are appropriate for allstudents.
2) Test Accommodations —

‘« For tudents with IEPs or 504 plans: Adjustments or adaptations in the test or the testing process that do not change the test expectation, the grade level,
or the construct or content being measured. Accommodations should only be used if appropriate for the student and used during instruction throughout
the year.

 For English language leamers: Changes to testing procedures, testing material, or the testing situation in order to allow the student meaningful
participation in an assessment. Some accommadations, such as native language assessment, may be appropriate without prior use during instruction.

» Astudent who has an IEP and is identified as an English language learner is allowed accommodations as appropriate for both designations.

3] Test Modifications — Adjustments or changes in the test or the testing process that change the test expectation, the grade level, or the construct or content
being measured. Modifications are not appropriate for state testing.
Test Adi tration Practices

(appropriate for all students)

Test Administration Practices — includes Nebraska State Accountability (NeSA) Reading, Wiiting, Mathematics, and Science

Test adminitrator reads directions aoud for Student and rereads & needed.

Test aaminitrator provides an audio recording of directions

Test aaministrator OR student highiights important nformation n est direcions.

Test aaministrator reads, simplifes, explain, of darifes directions.

Test aaminitrator provides distraction-ree space or alternate, supenised Iocation for studert (< £, Study Carel, front of room, aiternate room)_

Test aaministrator provides commercialdictionary and thesaurus for NeSA-W test.

Test aaminitrator provides blank scratch paper or graph paper.

Test adminitrator diects/redirects student focus on test as needed.

Student rereads and/or restates drections in is/ner own words.

‘Student uses page marker (e g, bookmark or straight edge) to maintain place

Student marks test bookle (e . highlight, annotate, stike-through. (Use no highighters on RV paper pencil answer sheets o on NeSA-W essay response pages n booklet]

‘Student reads aloud to selfin quiet manner.

‘Student takes testat home or in care faciity (€.¢ hospital ith distict supervision.

wlmlE(E (2w~ v [w]ofe=

These o0l are avalable for al students on the DRC INSIGHT oriine systerm or may be made available 1o students taking 2 paper/pendl 1 35 3pproprite.
" Pointer —an arrow to slect or deselect answers to multple-choice questions  ® _ Cross-Off—a red X to ross out answer options

Flag—2 to0l to mark an item for review later  Highlighter 3 tool to highiight part of  passage or tem
"Magnifer —a t0ol o enlarge the screen image by 15 or 2.0 orders of magnitude  ®  Line Guide —a blue line to keep one’s pace when reading
~Pause/Resume —a button to pause and begin again ‘o Sticky Note — adds notes that can be used for uture reference anywhere on the screen
Color Chooser —a tool to change the color of the background screen, incuding behind passages, items, directions, graphics, and formulas
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Test Accommodations for Students with IEP or 504 Plan
(includes NesA Reading, Witing, Mathematics, and Scence)
& Each student’ EP or 504 team shouid determinethe NeSA teting mode (onin or aper/penci) most approprate forthe chid. Thi decsion shodd be conveyed o the Dstrit
assessment Contact (DAC)for commuricaton trough evirect.
5. pantcipatonin the Alerate Assessment s determine by the €9 team and based on “Decision-Making Guideines* and “Alermate Assessment Criteria/Checklis®”
. allaccommodations must be speciednthe student’ 7.
5. best racice i o communicate withstudentsconcerning esting mode deciions.

L.

Content Presentation

15| Test administrator turns poges for stugent.
“Audio presentation ofdiections, content, and testfems 10 student (for NeSA-R te, only decions and tet Rems may be read].
= Test admiristrator pronounces individuel words in directions or tet tems upon student request.
16 | = Testodminisrator reads testsloud verbatim and rereads as needed.
= Test materias are provided on audiotapes, Pods, CDs, et. (1 be used i Conjunction with the paper/penci tes).
+_Textto-Speech s avalable or online NeSA-R.MS for NeSA-R test, ony directions and test tems may be read), provided by INSIGHT software.
T7._| Student uses speciized pesentation of tes (e, colored paper, visual magnification devic, arge prin, tacie raphics, Brale)
18| Student uses aucio ompification device (e g, audio trainer, hearing ids, cassroom ampification)-
15 | Student uses acoustical voice feedback device (e g, WhisperPhone).
20 Interpreter signs irections, content, and tet tems to student for NeSA-R et oy Girections and testtems may be sgned)
21 Testacministator increases white space onthe page (.. Ies prin on  page,increased space between ems, use o  templat t reduce Visble i)
72| Test adminitrator provdes manipulatives o support student understanding oftems/response optons.
1n._| Response
55, | Stadent responds dreciy i the NeSA RIVLS tes bookiet o with a Baile Production Device (e  Braler, Electronc Brailewier, Elecironic Notetaker). et adminstrator
transters tudent responsesto the answer sheet.
24| Student uses primary mode of communication (¢ . communicaion device, poiTing) Test i ator Ecords student answers.
Student uses raile Production Device, or specilied wrting materils/ technology o respond to the NESAW tes prompt. The test adminisrator ransciies resporse 1o
5. | the tes bookie (Grade 4) r orine system (Grades 8 and 11). The student response s to be transcribed exacly s i i wrtten—i.. with speling, punctuation, and
spacingreplicated. The rignal tudent ssay il be st to DR it returned testing materas. For grades 8 and 11 distict should rcer a paper/pendil et for each
Student o accessthe prompt durin test administraion, i needed.
Student responds orally o st Remns or writing Prompt OR uses igh [anguage 10 INGIate resporses-
2. |+ Testadminisrator ecords student responses. For NeSA-W test, student must indicate the placement o punctuatio, caitaltters, indentations, etc.
= Stugent usesspeecto-text conversion or voice recogition technology.
et ses v Gevces o problem v o arganize houghesposes.
Computation support (.2, abacus clcuator,addition/multplicaion chart, number fine) on NeSA-M
2 Speling/word prediction device on NeSA-W
Visual organizer (e g, graphic organice, semantic mapping software) on NeSA-W. Organizers cannot contain speciic words o topcs .. topic sentences or
sentence sarters.
Commercial ictionary-NeSA-M, NeSA-S ony. No commercia dictonary allowed on NeSA-R
. Timing/scheduling/setting
Jg, | Te5taaminitator provdes exra ime for e &” grade NeSAW test NeSA™W 8and 11 are Unimed but 1 tetng sesion Wil excesd one 0y, 3 paper/pencl 1t wilbe
needed
75| Test administrator provides a lexble testing chedule Tor NeSA R MLS.If either o the wo tesing sessions vl exceed one day, paper/pendil test vl b needed.
30| Test administrator povides multple and frequent indidua breaks durin testing ime.

N

st aaministrator changes testing location to increase physical acces or use of special cquipmENt (<&, appropriae lighting o specialzed desk).
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Test Accommodations for English Language Learners
(ncludes wesa Reading, Wrting, Mathemtics, nd cence]

'NDE s providing the following Spanish tranlations in 2014-2015:
" NeSA Reading - Spansh-translted directons and tems (no passages) availablein both paper/pencil and oiine.

NeSA-M and 5 ~Spanish-tranlated assessment avalable in both paper/pencil and online.

NeSA-W—Spanish-translted prompt available in paper/penci.

The textto-speech oniinetest function s avileble nly in Englsh fo online NeSAf (not passages) and NeSA-M,S provided by INSIGHT saftware.

= Districts MUST use NDE provided transiationsfor Spanish.

IMPORTANT INFORMATION

. pistricts may exemptarecenl arived it Engish proficient student rom the NS ssessment fo 12 months o ane reporting peiod. A disrictmustadminister the sate
mathematcs, science, and wring et o recendy afived mited Enlsh profcient sudents

5. For e, teting in ntive language s allowabl orup to tree years ony fo students nicated a it Ensh Prfient on NSSAS).

. Former EL (redesighated) students re alowed the ue of ccammodations o tae ssessments duin the two-year mantorng period. Thy ae not, however,allowed st
Iangusge sssessments (wandstedests)

. Al Nesk-w Spanish esays ae statescored.

€. For Nesa.w responses i langusges athr than Engis o Spnis, answer documentsshouidbe retumed o the writing vendor, DRC. Th student ill b counted 35 aparipant.

¥ paper/penci and an-ine modes cannot be usd n combinaion xcept for students needing Spanih raniaion o ampt o Nesi-w bt who are aking the tst nth e
sysem.

. Foraddtonal carficaton see i for ncludingond Accommodatng Enalsh Longuoge earmers nNebroso ot Accountabiiy

Direct Linguistic Support with Test Directions

Test administrator reads directions loud in English or native anguage and rereads 2 needed. (Paper/pendl or onine) Text-1o-speech avalable in Engish provided
by INSGHT software.

Test administrator provides wrtten directions i native anguage

Test administrator provides audio recording of directions in English or ntive langusge.

Test aominitrator smpliies, explains, or larifies directions i Engish of native language.

Direct Linguistc Support with Content and Test tems

Test administrator reads content and test ems verbati to stugent i Engsh and rereads 2 needed (for NeSA-R (et only test Rems may be read). Textto-Speech
s available for online NeSA-R,M; {for NeSA-R test, only dirctions and test ftems may be read),provided by INSIGHT software in Englsh only.

“Test administrator provides a ranslator o orally ranslate content and tes tems verbatim in native language and read/reread as needed. For NeSA-R est, This|
applies only o test tems.

Test adminitrator provides transiated aUdio Fcording (-2, audiotape/CD/IPod) of Content and test fems In ERglish of Ratve anguage to be Used in conjunction
with paper/pencil test. For NeSA-R tes, this applies ony to test tems_

Test administrator provides a transiator o translate content and test tems nto Wrtien native language. For NeSA-R tet,this applis only o tes tems.

Test administrator provides disrict-developed biingual word s, allowed on NeSA- and NeSA-S ony.

Test administrator provides word-to-word bilingual dicionary allowed on NeSA-M, NeSA:S, and NeSA-W only.

Test adminitrator provides commercialdictionary and thesaurus (English or biingual) for NeSA-W test only.

Student responds orally in is/her native language. A transator records student responses Into online system of regular answier sheet n Engish, allowed on NeSA,
Reading, Math, Science only.

Student responds to NeS/-W prompt in hative language. Writin prompts are provided in Spanih for grades 4,8, and 111n paper/penci.

indirect Linguistic Support

“Test administrator provides exira fime for the 4™ grade NESA-W st NESA-W & and 11 re untimed but f the tesing session wil exceed one Gay, 2 paper/penci st
willbe needed.

Test aominitrator provides a lexble testing schedule for NeSA R VLS. either o the two tesing sesions vl exceed one day, paper/penc test wil be needed

Test adminitrator provides multiple and frequent individual breaks within a session during tesing time.

Nebraska Department of Education “August 2014
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I Who are English Language Learners?

According to the Elementary and Secondary Education Act (ESEA), English language learners (ELLS) are
those students who have a native language other than English, OR who come from an environment
‘where alanguage other than English has had a signficant impact on their level of English proficiency,
AND whose difficulties in speaking, reading, writing, or understanding the English language may be
sufficient to deny the individual (i) the ability to meet the state’s proficient level of achievement on state
‘assessments, (i) the abilty to successfully achieve in classrooms where the language of instruction is
English, or, (iii) the opportunity to participate fully in society. (For full text of the definition, please see
Public Law 107-110, Tile X, Part A, Sec. 5101, (25) of the No Child Left Behind Act of 2001).

‘Students meeting this definition shall be coded as LEP Eligible o the Nebraska Staff and Student Record
System (NSSRS).

Each district with ELL students should have a plan for identifying and serving these students that meets
the requirements of the Office of Civil Rights (OCR), Title I, and Rule 15.For more information on
these requirements, please see, The Nebraska ELL Program Guide, Guide for Administrators.
http://www.education.ne.£ov/NATLORIGIN/PDE/Classroom®%20instructions/NDE%20Adrministratordé20
Program®%20Guide%202013%20Final.pdf

e also Nebraska Rule 15: Regulations and Procedures for the Education of Students with Limited
English Proficiency in Public Schools and its companion guide, Rule 15: A Guide for Implementation.
hitp://www.education.ne.gov/L EGAL/webrulespdf/CLEAN1S_2012.pdf
hitp://www.education.ne.gov/NATLORIGIN/Rule%2015/Rule32015%2061812%20bookmarked.

Note: Foreign exchange students are NOT considered ELL students and should be included n the district
‘assessment process. They are not eligible for ELL accommodations.

I inclusion of ELLs in Nebraska State Accountability (NesA)

Both federal and state laws require the inclusion ofall students in the local and state assessment
process, including those students who are English language learners.

Under Title | of the ESEA, states must include Limited English Proficient (LEP) students, also known as
ELL, in their assessments of academic achievement in reading/language arts, mathematics, and science
‘and must provide LEP students with appropriate accommodations including, to the extent practicable,
‘assessments in the language most likely to yield accurate data on what LEP students know and can do in
the academic content areas until they have achieved English language proficiency (U.S. Department of
Education, Assessment and Accountability of Recently Arrived and Former Limited English Proficient
(LEP) Students Non-Regulatory Guidance, 2007, p. 3).

Under Rule 15, each school district shall ensure that all LEP students participate in the assessments
required by Section 005 of 92 NAC 10. Each school district shall provide accommodations for LEP
students participating in the assessments. (Title 92, Nebraska Administrative Code, Chapter 15, Section
006.01)

P ———— )
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+ ELLstudents are expected to take the NeSA reading test with appropriate accommodations as
outlined in this document.

o The district may exempt a recently arrived LEP student from the NeSA reading test for one
reporting period.
= Note: Recently Arived LEP students are defined by the ULS. Department of Education as

Students with limited English proficiency who have attended schools i the United States for
less than twelve months. The phrase “schools in the United States” includes only schools in
the 50 States and the Distrct of Columbia.

@ For AYP purposes, recently arrived limited English proficient students are counted as having
participated in the state’s assessments for purposes of mesting the participation requirement if
they take either an assessment of English language proficiency (ELDA) OR the reading test
(NeSA-R) AND the mathematics assessment (NeSA-M).

+ Recently arrived LEP students are required to take the NesA writing test with appropriate
‘accommodations. Writing scores are included in determining AYP in grades 4 and 8 as the other
‘academicindicator. If students write in their own language, they are counted s participants, and
the zero score does not count on AYP.

+ ELL students are expected to take state math and science assessments with appropriate
‘accommodations as outlined in this document.

« Former ELL (redesignated) students are allowed the use of accommodations on state assessments
during the two-year monitoring period. They are not, however, allowed native language
‘assessments (translated tests).

* AllELL Students, grades K-12 must take the English proficiency assessment. The Engiish Language
Development Assessment (ELDA) must be administered annually regardiess of time n  U.. school.
@ This document does not address accommodations for ELDA. Refer to the ELDA test
‘administrator’s manual for accommodations specificto ELDA.

W, TestAdministration Practices Available to All Students, Including ELLs

‘Test administration practices are changes or adjustments in test administration that are appropriate for
all students. Providing test administration practices should not affect the construct being tested. They
are avalable to all students who could benefit from them and are not considered accommodations.

Because some of the test administration practices are not specific to ELL students'linguistic needs, they
are not listed as accommodations. Test administration practices should be consistently implemented
within all schools in a district.

sk e i .
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Test Administration Practices
(appropriate for allstudents)

Test Administration Practices ~ includes Nebraska State Accountability (NesA) Reading, Writing, Mathematics, Science

st adminisrator reads directions aloud for student and rereads as needed.

‘Test agministrator provides an audio recording o directions.

Test agministrator OR student highiights important nformation i tes directions.

Test adminisrator reads, simpifies, explain, or arifie directons.

‘Test agministrator provides distracton-free space o alterate, supervised location for student (e.g, study carel front of room, aternate room).

st adminisrator provides commercialdictionary and thesaurus for NeSA-W test.

Test agminisrator provides blank scatch paper or graph paper.

Test agministrator directs/redirects student focus on test as needed.

‘Student rereads and/or restats directions in is/her own words.

o

‘Student uses page marker (e, bookmark or sraight edge) to maintain place.

F

‘Student marks test booklet (¢ g, ighlght, annotate, o stike-through). (Use no Highighters on RN paper/pendi answier sheets or on NeSA-W essay
response pages in booklet)

o

Student reads aloud to selfin quiet manner.

pEn

‘Student takes test at home or in cae facly (c.g. hospital) with disrict supervison.

frn

Tese tool are avalable on the DRC INSIGHT oriine systerm or may be mad avalable to students taking a paper/pendi (et as appropriate.

« Pointer—an arrow 10 selector de-select answers to multple-choice. = Color Chooser—a toolto change the of the background screen,
aquestions including behind passages, tems,directons, graphics, and
« Flag—a toolthat marked an item for review lter formulas
= Magnifier—a ool t enlarge the screen image by 15 or 20 orders of = Cross-Off—a red X o ross out answer options.
magnitude « Highiighter—a ool to ighligt parts o a passage o tem
 Pause/Resume—a button to pause and begin again  Line Guide—a biue line 0 keep one’s place when reading
‘» Stcky Note—adids notes that can be used for future reference
‘anvwhere on the screen
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V. Understanding Allowable Accommodations
‘What s an accommodation?

Testing accommodations are changes to testing procedures, testing materials, or the testing situation in
‘order to allow the student meaningful participation in an assessment (Acosta, B., Rivers, C, Shafer
‘Willner, L. and Staehr Fenner, D., 2008). Accommaodations are one of the primary strategies for ensuring
that ELLs who are included in state mathematics, science, writing, or reading assessments are more
likely to be tested on their knowledge of the content rather than their English language proficiency.

Effective accommodations for ELLS address the unique linguistic and socio-cultural needs of the student
‘and enable them to demonstrate knowledge of the content without atering the test construct. An
‘accommodation i intended to minimize the cognitive resources needed by ELL to process the language
of the test so they can attend to the content.

Test Modifications

Test modifications are not the same as accommodations. Test modifications are adjustments or changes
inthe test or the testing process that change the test expectation, the grade level, or the construct or
content being measured. Modifications are not appropriate for state testing.

Native Language Testing

Under ESEA, LEP students may be assessed in their native language, if necessary, for three years with or
‘without additional accommodations. After tht time, al assessments must be conducted in English
unless the school district determines, on a case-by-case basis, that assessments in the student’s
language would ikely yield more accurate and reliable information for a period not to exceed two
‘additional years. Native language testing is not allowed for formerly LEP (redesignated) students.

For the 2014-15 administration, NDE wil be providing Spanish translations for NesA-Reading, NesA-
Math and NesA Science, both paper/pencil and online. Paper/pencil tests must be ordered during the
Enrollment window, October 6-17, 2014. For NeSA-R, M, and s, Spanish-transiated directions and test
items (not passages on NesA-Reading) in audio format will be available to be used in conjunction with
the paper/pencil tests. The Spanish translations of NesA-Reading, Math, and Science are available
‘online NesA-Reading passages are not translated.) Districts can identify students taking the Spanish
version of the test online in eDIRECT->Test Setup starting March 2, 2015 and through the end of the
testing window, May 1, 2015. Districts will need to print the student's Test Ticket after indicating the
student will take the Spanish version of the test. DISTRICTS MUST USE NDE PROVIDED TRANSLATIONS
FOR SPANISH. Districts are responsible for other language translations. Itis important to consider
background characteristics of students, particularly their lteracy levels in the native language, when
deciding if a translated prompt and native language response is appropriate.

NDE provides writing prompts in Spanish for grades 4, 8 and 11 in paper/pencil format; these are
‘ordered during the Enrollment Window, October 6-17, 2014. Districts may translate the prompt into
other languages f necessary. For NesA witing responses in languages other than Engiish or Spanish,
‘answer documents should be returned to the vendor, DRC. The student will be counted as a participant.

tmvcanon 6
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Use of interpreters and translators

Districts must ensure that any interpreters and translators are qualified. The translator/interpreter
should be highly proficient in both languages, be familiar with the assessment, and have training and /or
‘experience in reading oral scripts of assessments so as to assure standard administration. Written
translations should be developed by experienced translators who are knowledgeable of the content of
the test.

Prior Use Requirement

‘The common rule that all accommodations should be routinely used i the classroom prior to the test
does not always hold true for English Language Learners. While tis important to provide opportunities
to use accommodations, such as reference materials (commercial dictionaries, bilingual word
bilingual dictionaries) well before the test, it is not as important for the other accommodations such as
‘oral English (read-alouds, audiotape/CDs/IPods, repetition, larification), oraltranslations, scribed
response in either Englishy/native language tests, or extended time. (Acosta et al, 2008) While many.
‘accommodations do not require prior experience, they may well be appropriate and helpful for
instruction.

ELL Students in Special Education

For an ELL student who s also served by Special Education, refer to the accommodations listed on the
Nebraska State Accountability (NesA) Approved Accommodations document Test Accommodations for
‘Students with IEP or 504 Plans. Note the accommodations documented in the student’s Individual
Education Plan (IEP) for both instructional and assessment purposes. Itis important to consider
‘accommodations approved in this document when writing the student's IEP. For more information on
‘accommodations for students with disabilties refer to

hitp://www.education.ne gov/assessment/pdfs/Accommodations_Guidelines_Students_Disabilities. pdf

‘The student could potentially benefit from linguistic support accommodations in adition to Special
Education accommodations. Refer to the Nebraska State Accountability (NesA) Approved
‘Accommodations document Test Accommodations for English Language Learners of refer to a similar
chart on page 15 of this document for approved accommodations specific to ELL. The IEP team should
include members familiar with both the student’s cognitive and linguistic needs in order to determine
‘appropriate accommodations.

‘Accommodations for English Language Leamers are categorized in two ways:
« Direct Linguistic Support Accommodations
o Involve adjustments to the text of the assessment with the intent of reducing the linguistic load

necessary to access the content of the test.
@ Can be delivered in English or the native language.

« Indirect Linguistic Support Accommodations
o Involve adjustments to the conditions under which a test i taken to allow ELLs to more
effciently use thei

o Includes adjustments to test environment and/or test schedule.

-

sk e i .
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V. Guidelines and Descriptions of Direct Linguistic Support and Indirect Linguistic Support

h Test Directi

s

Test Administrator Reads Directions Aloud in English or Native Language and Rereads as Needed.
Text-to-speech Available in English Provided by INSIGHT Software.

‘The directions should be read by an education professional who regularly provides this accommodation
tothe students during dlassroom instruction, classroom assessments, and district assessments. When
reading, the test administrator must be careful not to inadvertently give clues that indicate the correct
‘answer or help eliminate some answer choices. The test administrator should use even inflection so
that the student does not receive any cues by the way the information i read. Directions may be re-
read as necessary.

‘The only difference between teacher read directions in English and teacher read directions in the native
language is the student’s native language. In the case of translation accommodations, students do not
need to be consistently receiving them in the dlassroom.

Test Administrator Provides Written Directions in Native Language.

“This accommodation may be helpful for students lterate in their native language. In the case of
translation accommodations, students do not need to be consistently receiving them in the dlassroom.

Test Administrator Provides Translated Audio Recording of Directions in English or Native Language.

‘Audio recordings should be read by a native (or near native) speaker who reads aloud with clear
standard pronunciation and intonation patterns. The recorded version should be checked to verify that
the script has been fully followed and that all the words are comprehensible. Students should be
provided a written version of the translation to use during the oral presentation.

Test Administrator Simplifies, Explains, or Clarifies Directions in English or Native Language.

Clarification in Englsh is 2 category of accommodations that provide oral explanations of text
‘considered potentially difficut for ELL to understand. When dlarified, text is expected to be more easily
understood and manageable. Claification is done in real time. Examples of clarification
‘accommodations include “clarify/explain test directions in English” and “simplify test directions.”
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Direct Linguistic Support with Content and Test Items

Test Administrator Reads the Content and Test Items Verbatim to Student in English and Rereads as
Needed (for NeSA-R test, only test items may be read). Text-to-speech is Available for Online NeSA R,
MS (for NeSA-R test, Only Directions and Test items May be Read), Provided by INSIGHT Software in
English Only.

‘The content and test items should be read by an education professional who regularly provides this
‘accommodation to the students in classroom instruction, on classroom assessments, and on district
‘assessments. When reading, the test administrator must be careful not to inadvertently give clues that
indicate the correct answer or help eliminate some answer choices. The test administrator should use
‘even inflection so that the student does not receive any cues by the way the information i read. Test
items may be re-read as necessary. For the NeSA reading test, the content (reading passages) may not
be read aloud to students. Test items (which are the question stems and answer choices) may be read
aloud.

Test Administrator Provides a Translator to Orally Translate Content and Test Items Verbatim in
Native Language and Reads/Rereads as Needed. For NeSA-R test, this applies only to test items.

‘The translator should be highly proficient in both languages, be familiar with the assessment, and have
training and /or experience in reading oral scripts of assessments 5o as to assure standard
‘administration. Written translations should be developed by experienced translators who are
knowledgeable of the content of the test. Test items may be re-read as necessary. For the NeSA
reading test, the content (reading passages) may not be read aloud to students. Test items (which are
the question stems and answer choices) may be read loud.

==

= For Spanish, districts must order in advance and use oficial NDE transiaions. NDE-
provided Spanish transations must be retumed to DRC with the other testing
materiat.

 Forlanguages other than Spanish, no testng materials willbe provided forthe
purpose of recording]ransiation prior to the opening of the testing window. All
recorded or written transiations i languages other than Spanish must be deleted or
destroyed t the end o the testing window.

© Transiators for languages other than Spanish, should access test tems only ina
secure setting,

Test Administrator Provides Translated Audio Recording (e.g., audiotape/CD/IPod) of Content and
Test items in English or Native Language to be used in conjunction with the paper/pencil test. For
NeSA-R test, this applies only to test items.

‘Audio recordings should be read by a native (or near native) speaker who reads aloud with clear
standard pronunciation and intonation patterns. The recorded version should be checked to verify that
the script has been fully followed and that allthe words are comprehensible. Students should be
provided a written version of the translated test to use during the oral presentation. For the NesA
reading test, the content (reading passages) may not be read aloud to students. Test tems (which are
the question stems and answer choices) may be read aloud.

P ———— .
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= For Spanish, districts must order i advance and use ofical NDE transiations. NDE-
provided Spanish transations must be retumed to DRC with the other testng

 Forlanguages other than Spanish, no testng materias il be provided forthe
purpose of recording]ransiation prior to the opening of the testing window All
recorded or written transiations i languages other than Spanish must be deleted or
destroyed 2t the end o the testing window.

© Transiators for languages other than Spanish, should access test tems only ina
secure setting,

Test Administrator Provides a Translator to Translate Content and Test Items into Written Native
Language. For NeSA~R test, this only applies to test items.

‘The translator should be highly proficient in both languages, be familiar with the assessment, and have
training and /or experience in written translation of assessments so as to assure standard
‘administration. Written translations should be developed by translators who are knowledgeable of the
content of the test. For the NeSA reading test, the content (reading passages) may not be translated
for students. Test items (which are the question stems and answer choices) may be translated.

Notes:

= ForSpanish, districts must order i advance and use oficial NDE transiations.
NDE provided Spanish transiations must be returne to DRC with the other
testing materials.

® Forlanguages other than Spanish, notestng materias willbe provided fo the
purpose of recording]ransiation prior to the opening of the testing window All
recorded or written transiations i languages other than Spanish must be deleted
o destroyed 3t the end ofthe testing window.

‘® Transiators for languages other than Spanish, shoukd access testtems only na
secure setting.

Test Administrator Provides District-developed Bilingual Word List, allowed on NeSA-M and NeSA-S.

« Abilingual word listis a district-developed (not student developed or individualized) lst of key
‘words (no definitions or examples) in both English and the native language. Words included on the
list should give the student access to the general test content but does not include key words that
‘would compromise the construct being tested.

Test Administrator Provides Word-to-Word Bilingual Dictionary, Allowed on NeSA-M, NeSA-S, and

NesA-W only.

+ Aword-to-word bilingual dictionary does not have pictures, examples or definitions of words. The
use of bilingual dictionaries should be a part of the student's regular classroom experience f being
used as an accommodation for assessment.

T 0
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Test Administrator Provides Commercal Dictionary (English or bilingudl) for NeSA-W Only.

'+ Commercal dictionaries that include explanations, definitions, pictures, or examples of terminology
may be used for the NeSA writing test. Commercial dictionaries are not allowed for NeSA reading,
mathematics, or science.

‘Student Responds Orally in His/Her Native Language. A Translator Records Student Responses into
Online System or Regular Answer Sheet in English, allowed on NeSA Reading, Math, and Science Only..

« Allow students to respond orally in native language, translate response to English, test administrator
records student response in English.

"Note: Students may rspond oally in ther nate language, responses must e
written exacly 2 they are spoken,translated o Englsh and ranscribed into ancther
bookietor the online system. The person resporsiblefortransiating should be fluent.
i both Engisih and the native language n 3 four anguage domains —reading, writing,
istening, and spesking.

‘Student Responds to NeSA-W Prompt in Native Language. Witing Prompts are Provided n Spanish
for Grades 4,8, and 11in Paper/Pencil.

NDE provides writing prompts in Spanish for grades 4, 8, and 1. Districts may translate the prompt into
other languages f necessary. For NesA witing responses i languages other than Engiish or Spanish,
‘answer documents should be returned to the vendor, DRC. The student will be counted as 2 participant.
Itis important to consider background characteristis of students, particularly their lteracy levelsin the
native language, when deciding if a translated prompt and/or native language response is appropriate.

irect Linguistic Support Accommodations

Test Administrator Provides Extra Time for the 4 grade NeSA-W Test. NeSA-W8 and 11 are Untimed
‘but if the Testing Session Will Exceed One Day, a Paper/Pencil Test Will be Needed.

NeSA tests are untimed with the exception of the fourth grade writing test. ELL students may have
‘additiona time for completing the NeSA writing test. Adequate time for ELL students is an important
‘accommodation as they may require more time to process the language of the assessment.

Test Administrator Provides a Flexible Testing Schedule for NeSA R, M, S. If Either of the Two Testing
Sessions Wil Exceed One Day, Paper/Penciltest will be needed.

Flexible scheduling may be beneficialin reducing cognitive fatigue as ELL experience heavy linguistic
‘demands when they are tested in English. If testing schedule exceeds two online test sessions,
paper/pencil mode should be used.
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Test Administrator Provides Multiple and Frequent individual Breaks During Testing Time.

Frequent breaks may be beneficialin reducing cognitive fatigue as ELLS experience heavy linguistic
‘demands when they are tested in English. Always ensure the security of testing materials.

wi.

Selecting Appropriate Accommodations Based on Student Characteristics

Selecting the appropriate accommodation for an ELL student requires the examination of several
background characteristcs, i available:

P

Level of oral language proficiency in English and the native language
© Refertothe student’s English proficiency level (ELP) score inlistening and speaking on the ELDA
or other language proficiency assessments.

Literacy levels in English and the native language
o Consider the student’s current academic achievement and test performance in the content
areas.
= Attaining academic English and content vocabulary is a major factor in the assessment of
content knowledge.
@ Determine the student’s level ofliteracy in English.
= Refer tothe student’s English language proficiency (ELP) score in reading and writing on the
ELDA or other language proficiency assessments.
© Determine the student’s level ofliteracy in the native language.
= If possible, find out how well student reads and writes in the native language.
@ Consider whether the student’s oral proficiency in Engiish or the native language is stronger
than the student's written proficiency in either language.
= This is an important consideration when selecting the accommodation that willyield the
most accurate assessment of the student's knowledge of content.

Language of instruction in the student's current/past schooling

o Determine the language(s) in which the student has received academic instruction; one
language may be stronger than the other.

o Consider that a beginning student lterate in a non-alphabetic script such s Chinese may benefit
from oral response accommodations.

Years of formal schooling
o Find outif the student's schooling has been interrupted.
= Astudent with interrupted formal education may have low literacy skills in both native
language and English; oral accommodations may be more useful than written.
= Highly mobile students may have gaps in their education.
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* Age/grade level
o Ifthe student is younger (early elementary), oral accommodations may be more appropriate as
students at this age are less likely to have developed strong lteracy skillin either Engiish or the
native language.
o Ifthe student i older and requires accommodations that would set him/her apart from peers,
‘consider selecting an appropriate test administration practice such as testing in a separate
supervised location.

‘Students at Beginning Language Levels

ELLs at the lowest levels of English language proficiency tend to experience the greatest need for
‘accommodations on tests, but these students are the least able to use them. Oral native language
‘accommodations are considered to be the most useful for beginning language students, particularly
those with fewer iteracy skills. Witten translations may be helpful for students literate in their native
language. Reading the test aloud in English is helpful to beginners when accommodations in native
language are not available. Although the NesA reading, mathematics, and science tests are not timed,
providing extended time s recommended for ELLS of al language levels.

‘Students at Intermediate Language Levels

Because ELLS at the intermediate level of English proficiency have usually developed some literacy in
English, they may benefit from more accommodations. Having the test read aloud (with the exception
‘of NesA reading content), providing appropriate reference materials, and extending the time are usually
helpful for intermediate students. Some students may benefit from native language testing. Itis
important to consider their literacy level in the native language, as well as their academic vocabulary
knowledge in both languages when deciding ifthis accommodation is appropriate. Students who have
received recent instruction in English, particularly those at the intermediate and advanced levels may be
more likely to benefitfrom accommodations in English.

‘Students at Advanced Language Levels

‘The need for accommodations tends to decrease for students at the advanced level. Providing bilingual
reference materials is recommended for students literate in the native language and who have
‘academic vocabulary in native language and/or English. These students would typically not need oral
translation. Advanced students may benefit from extended time.

Please refer to Sections IV, V, and VIl for more information on allowable accommodations.
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VI NesA Approved Accommodations Chart
NDE s providing the following Spanish translations in 2014-2015:
= R—Spansh-transiated directons and test tems (not passages) = Thetextto-specch online test functon s vaisble only i Englis for
avaiable i both paper/pencil and oniine.. online NeSA (not passages) and NeSA-M, S provided by INSIGHT
= NeSAM and S—Spanish-transated assessment (aviable in both sortware.
paper/penctand onfne). - Districts MUST use NDE provided ransiaions for Spanish.
Important information

A Districts may exempt a recently arrved limited English proficient student rom the NeSA-R assessment for 12 months or one reporting period. A distrct must
‘acminister NeSA-M, NeSA-S, and NeSA-W tests to recently arived limited English proficient students.

B For NeSA, testing in native language is allowable for up to three years (only for students indicated as LEP on NSSRS).

. Former ELL (redesignated) students are allowed the use of accommodations on state assessments during the two year monitoring period. They are not, however,
allowed native language assessments (iransiated tests).

.. All NeSA-W Spanish essays are state scored.

E. For NeSA-W responses in languages other than Englih or Spanish, answer documents should be retumed to the writing vendor, DRC. The student will be counted asa

participant.
F.._ Paper/pencil and online modes cannot be used in combination except for students needing Spanish translation of prompt on NeSA-W but who are taking the test i the
online system.
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V. Making Decisions as a Team

Decisions should be made by the school team responsible for planning the student’s academic program
‘and should be shared with the student’s parents or guardians. Decisions about accommaodations should
not be made by an individual. The role of the team s to discuss the student’s needs and the
‘accommodations that may help the student for state testing, and decide which accommodations will be

used by the student. Itis good practice to document the accommodations used to aid decision-making
infuture years.

Members of the Accommodation Decision Making Team might include:

ELL teacher

‘General education teachers
chool administrators.
‘School/district test coordinators
‘The student (as appropriate)

‘The team should use the following ELL-responsive criteria to match accommodations to student needs:

Level of oral language proficiency in English and the native language.
Literacy levels in English and the native language.

Language of instruction of the student’s current/past schooling.
Years of formal schooling and/or interruptions in schooling.

Age/grade level.
Guiding questions to consider when determining accommodations:

1. What support does this individual student need to be able to show what he/she really knows?

2. Willthe testing accommodation be implemented appropriately so that the construct of the testis
not compromised?

3. Has the student had prior experience using this accommodation? (Keep in mind that some
‘accommodations are appropriate to use without prior experience,)

ELLS with Special Needs:

+ 1EP Team should include someone with expertise in second language acquisition.

'+ Both special education and linguistic support accommodations should be considered.

+ 1EP should include the manner in which the student participates in the content assessment—
general education assessment with or without accommodations or alternate assessment.
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Do’s and Don’ts When Selecting Accommodations

Do..make accommodation decisions based on  Don'.. make blanket accommodations for groups.

individual language proficiency levels. of students.
Do..select accommadations that provide Don't..make ELL accommodations decisions based
linguistic support 5o students can gain accessto o a special education framework.

the content.

Do..be sure to note on the answer document  Do't..use an accommodation that is not on the
that an accommadation on the approved listis  approved list.

being used.
Do...become familiar with the types of approved  DON't..use most or all the accommodations on
‘accommodations that can be used for the approved lst simply to be “safe.”
‘assessment and select wisely.

Do..select accommodations based on specific  Don't...assume certain accommodations are

ividual needs for each content area. appropriate for every student in every content
area.

Do... document accommodations for future Do’ assume the same accommodations remain

reference. appropriate year after year.

Do...consider a student’s age, prior schooling  DON't.. assume that all ELLs are lterate in their
experiences, and literacy level n the native native language.
language when deciding accommodations.

Do..get input about accommodations from key  Don't..make decisions about assessment

teachers, administrators, and students (when  accommadations alone. A team approach is best.
appropriate), and use it to make decisions.

P ———— v
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Additional Resources
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Nebraska Performance Accountability System

NePAS 1.1 Task Force
February 24 and 25, 2014
Lincoln, Nebraska

av1:
12301:00  Arivaland Sign-in
100130 Welcome and Inroductions
130350 Background and Process
Guiding Principles-Work Group
“The Framework- Work Group
350400 Closing
av2:
BO0830  ArmvalBreakfast
5301000 Growth Models-Presentation and Work Group
10001015 Break
10:15-11:45 Sub-Groups- resentation and Work Group.
11451230 Lunch
1230115 Classfication Designations-Name and Number
and Work Group
115220 Minimum N (Number}- Presentation and
Work Group
220230 Closing, Future Dates, and Assignments
Proposed Dates

* March 20and 21,2014

Always—At the Center
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Report-NePAS Task Force: Meeting 1
‘Guiding Principles

« Effectively identify schools that need to improve instructional practices
« Effectively identify students who need to improve learning
« Improve teacher preparation programs
« Help districts develop realistic goals and timelines
« Using multiple data points
« Tellthe whole story
« Honor decisions that are right for students
« Easy to understand and explain to multiple audiences
« Consider trend data
« Criterion-an opportunity for all students to be successful
« Blue Ribbon-ish
« Based on Multiple Measures
© Various outcomes
© Various ways of looking at achievement

= Growth
= Improvement
= status

« Move beyond just identification
o “best practices”
© Continuous improvement mindset
« How are we defining Nebraska's needs?
« strengths and news
« Faimess
o Participation
o 1%(A8)
o Mobility
o Newcomers
« Adaptive testing
« Growth model
« Formative Assessment
.
« Datais collected and reported in a manner that appropriately fosters trust and
confidence in public education in Nebraska (balance)
« Maintain sufficient complexity such that simplicity distortion is avoided
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«  Identify best practices that impact positive student learning
« Delete “fair” covered in “valid, reliable” and “equitable”
« #2effectively..that improve and need to improve..
* Multiple indicators
« Resources-time, money, hardware.
«  Restorative rather than punitive
o Issues related to small schools reportable data
o Local control
o Mindset shift
Wil we get to a point where we set a goal and instead of always looking at who is at the
bottom we see everyone who is about the goal?
o Collaborative vs nature of the competition
« sustainability
o Beyond SIG funds
o How long does it take to really get reforms/improvement processes imbedded
= shift/change mindsets
© What truly is the outcome of this process?
= Channel funding
= Impact teaching and learning
= Meet federal requirements
= Ccanlsystemdoall3?
= Isitabout public perception and what gets reported in the newspaper?
+  Timely-tie to 1% bullet, need timely return of data so teachers, districts, etc. can work to
improve outcomes for students
« Improve student outcomes?
o Can we realistically have both bullet #1 and bullet #2-72
o Are we expecting this system to provide diagnostic info to districts to improve
student outcomes? Will this lead to more assessment?

‘Sub-Groups/Super-Groups
1.Goal
« Amanageable, realistic, group (of students) to focus academic resources to support

learning
« The goal is representation of under-served or represented populations (subgroups)
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Supergroups seem to be about accountability & creating accountability where Ns are
small

‘supergroups allow us to shine a light on groups of students who otherwise may not be
reported

Identifies at risk groups

Supergroup based on performance NOT demographics

Equity in decision making “level playing field”

supergroup: includes more schools and districts and reduces duplication of student
sub-group: shines a light on special populations

schools can't hide behind good averages

Focus on all schools

To identify the trends of system wide inequities- what i out of sync?

o focus attention on struggling on non-proficient students who may otherwise be

cloaked due to small N
© Focus on equitable allocation of resources
Identifying the students with the most need
© Varying factors are going to impact need
© Test scores alone don't identify all needs

2. Unduplicated Count

Very important in determining accountability-important internally within the district to
provide appropriate interventions for student success; but not to be held liable within
AYP accountabi
Important if using supergroups
We are still unsure
Very important. Low performing students show up in multiple subgroups
Important and reasonable
Very important if super-group is used
Levels the playing field
A duplicated count should not be punitive but should be for conversation, reflection &
growth
Can produce a negative multiplier effect but simultaneously a duplicated count may
help us understand correlated demographic factors. Concerns about “Double Whammy”
& Duplicated effort
f your super group/subgroup is non-proficient students will not be duplicated

o Raises additional questions based on school district size. How schools use data

collected by NDE
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o Foraccountability students should not be duplicated
o Allows school districts to be more responsive to their local needs rather than
blanket one size fits all

3. Comments on Groups

« Traditional Subgroups
© By race-doesn’t delineate by immigrant, migrant (needs)
= Complexity of using this category
Maintained for reporting and intervention
Con: small groups are masked-pro: identify easier
Important to report but not part of accountability
‘Groups are very important for local decisions: resource allocation, interventions
ec... However-subgroup reporting tends to be punitive on the local level.. AYP
(we know this is different than our mission here)
o Informs interventional better-but leaves a lot of people out
© Wekind of know what that looks like (familiarity)
© May more readily allow policy makers to be programmatically informed
« Combine Subgroups
o Differentiate between small/large di
= small
= Large-free reduced + sped + ELL=1 group
© Unintended consequences
o The idea of combining traditional subgroups into a supergroup when a minimum
#isn't reached may ne promising
o Better than traditional but prefer ID before performance level, eg. Non-
proficient however combined groups could be: FRL, ELL, SE
Is we were to do this we would: ELL, poverty, maybe sped
How do you justify district to district? It differs
In NE possibly combine non-white racial ethnic
Question: how unduplicated counts work and what categorization trumps
another
* Lowest Quartile
© Not viable in high performing districts because students who score proficient
may fall here
o Bad
o In High achieving schools it may include students who meet the standard and in
low achieving schools it may exclude students who do not meet
o 25%? Equity among districts allows analysis of lowest performing students

0000

ricts

0000
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Group may not be consistent across schools/districts
Doesn't make sense for Nebraska
Combine whichever is greater (lowest quartile & non proficient)
Could work very different school to school
« Non-proficient
In low performing districts may be large percent of students
Could districts/schools choose between these? So you may choose 3 of 5
potential subgroups
Would make sense if doing supergroups
Favored
= Student group in need of greatest focus
= Need to remember utilization is primarily for accountability not
instructional response/variation would exist among learners this
remediation would need to be further diagnosed
o Fine but not to exclusion of analysis of other subgroups of course you look at
this but also other groupings

0000

Discussion Growth Models
1. priorities

« Fairtoall (ex. big/small, high/low, SES etc.)
* Understandable
« Balance of simple and complex
« supports the overall accountability system
o Accuracy
© Understandability/transparency
o Evolution of complexity
- 10,111
« Easy to understand and explain valid and reliable (yields dependable results) at all levels,
equitable
* 1. Fair and Defensible, 2. Transparent/understandable 3. Determine acceptable growth
« 1.Improve outcomes 2. Validity/meaning 3. Easy to understand/explain/usable
« Valid reliable/fair
* Understandable/usable
« Recognize that growth s different depending on the starting point. Differentiated
expectation
« Must be able to communicate what we do in  way that i intuitive sense to
stakeholders-policymakers, educators, parents, journalists
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« Easily understood (transparent)
« Accurate
« Equitable and fair
« Meaningful/relevant to teachers
* Value added (for student characteristics)
« Equity across districts
© Diverse student populations
o Rural/urban
o High performing/low performing both be able to show growth
« Ability to explain what this means to various stakeholders-NDE to ESU's to schools to
communities
« Keepfocus that this is a continuous process while not changing so often that we appear
to constantly change
o Process in place long enough to know its working
« Multiple data points to be able to capture alldistricts/schools & students in those
districts
« Growth model is a must
« Multiple variables need to be taken into account
« Growth per student to equate to school and district growth matters
« Norm reference vs criterion reference shift in SGP is significant requiring further
discussion

2. General Reaction to models presented

Gain Score Models

« Ready for gain score model with the vision to move towards the conditional status
model

« simple but imited

« Reliability? But easy to understand

« Time for something more mezningful

« simple easily understood

« Doesn't account for variables in student characteristics

« Toolimiting

ple, doesn’t capture what we need to show growth

+ Toos

Conditional status model

« Residual Growth or student percentiles
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« Nice balance between mezning and complexity- its more than we currently have
butis it enough
« Adds an aspect of norm-ref=adds value
« Allows for high expectations for all students
« Tries to address student characteristics
« Not s easily understood outside of education community needs to be
understood by all)
« Potentiak-still somewhat limiting
* Covariant Adjusted
o covariates not by subgroup (more equitable presentation)
o covariant-makes us look defensive
o authentic, realistic, politically & publically difficult to explain-concern that it
might create an excuse to have lower expectations for subgroups
* Residual Gain
Trend data visually impactful
Maintain comparison to a projected standard (status) vs pure peer comparisor
this positive: it is student specific
Is it more judgmental?
May include varying demographics
«  student growth percentile model
preferred
Leaning toward student growth percentiles-balances simplicity with precision
‘given NE current environment/status
reasonable

‘would require explanation
comparability by performance levels

may provide valuable information to schools

‘adds complexity

+has academic peers accounting for academic differences with similar score
histories seems to be our preference at this point

© Does this address N issues?

coo0o0o0o

Multi-Variate Model

© Too complex; impact of assumptions (validity issues)
© Doesit allow for greater accuracy of teacher influence
© Too complex for now- could be a future consideration

= Feartheuse

= Does not align with identified principles & priorities




image606.png
© Too complex; not as able to understand or relate to

o Are we ready for this as a state?-allows for more data points to get to most
equitable variable to be considered

© Too complex

3. Questions

At present time, do we have the data to move us past the gain score model?

Does the SGP or RGM impact student achievement gaps?

What role does adaptive assessment play in the system? On the model?

How do growth models interact with the entire accountability system approach?
What impact do the growth models have on teacher evaluation?

What s decision making process? How s influence weighted? (educators vs others)
Federal approval: specific guidelines “override” authority

How does any growth model affect Sped or ELL?

Does a percentile Starting point define the expected growth comprehensively?

Is Conditional State too short sighted, i.e.... 2 yrs. of data?

‘Which model encourages multi-year data and time IN system?

With the multivariate model, can we “control” what the subgroups are? Le. keep
existing subgroups but avoid tying to teacher performance?

How does growth size impact growth calculator?

How does the states capacity to calculate impact what we can choose?

How does school size/district size influence the std/expectations that are set for
schools?

How does this student learning data impact principal/teacher evaluation? As ESEA is
reauthorized, is this the student achievement data that must be sued or can we define
our own data use in evaluation processes?

How will the change in models impact data collection

© Do we reset AYP? Timeline?

o Process for approval of change?

o How does school size impact the different models
Is it possible to run sample data sets with various districts to see how these work or
‘what works best-most accurate to fit our needs?

4. Helpful information needed

Need to see models (simulations)
Demonstrating impact-results
© Do theyyield valid results
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« Bring us 2 model that shows how it affects schools (ex. TEOSA model runs like)

« Hear from people in states where these models are in place pitfells and benefits (serious
contenders for NE)

* Would like some examples comparing models with the same data collections

« Reactions to different models by Nebraska psychomatricians

NePAS 1.1

tors already collected and recommended

« Drop out date-Attendance?
« Demographics-ELL, Mobility, Poverty, SPED
« Mobility

« Attendance

« Per pupil costs-lack of resources

© NeSAWRMS

« 56and7year grad rate

« Gradrate
« Dropoutdata
« ElDAdata

« Attendance
« Drop out data but we wonder if that will penalize a district twice since also collect

graduation
« Attendance-mobility-highly mobile

© Ref: 20 days missed=lower NeSA score

« Demographics-poverty, ELL, Sped, migrant students
« Trends: 9-122 K-8 should use multi-year trends
« Special Ed-accommodations & disal
« iz of classes (small)being averaged with previous years classes-not fair
« Severely medically fragile students (exemptions-Alt students)

fes

2. Other info available to include

« Cfor leaming problematic
« NRT? = MAPS (required for all?)
« MAP's growth

« ACT score and participation

.

« Sped Data/impact %
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« Longevity in system (weighting factor) i.e. can you hold a school accountable for kids
‘who were not  product of that system (for a short amount of time)

« Early graduates-are they counted & where
* College career readiness
« Formerell’s

3.Info not collected but should be included

+ Mandated ACT (all juniors)
© AP problematic
o Dual credit problematic
* Student certification
* Dual credit completion
* Career academy participation
 Badges
* 18/AP/Dual credit-participation offerings
*  Other measures-ACT/ASPIRE/NRTS/MAP
* College persistence rates
* Quality teaching indicators
 Most appropriate way to measure growth for ELL students
« parent involvement
* Participation in EC activities
« ApNO
« Teacher prep, Teacher evaluation, sup/Admin longevity? Effectiveness? teacher
tumover?
* College credits
* Dual credits
* Homelessness, mental life, under-resourced learners
* Dual credit, academy’s, certifications
* Alternative program
 FormerLL
* Tracked extra credit
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#of dass. 'Naming Conventions. Comments
2 Four star Rating System + We did not go with 3 levels because we
« One star (lowest) thought % stars would turn into 5 levels
« Twostar of dlassification (A-F)
« Three star « We didn't go with words for our
« Four star (highest) classification because they did not
enhance understanding
34 Neutral Terms Stay away from “exceeds”, “exemplary” as
(lessthan |« status the top. Schools with students entering at
5) |+ progressing 90% stay at 90% and are “exemplary” schools
- priority at 25% moving to 60% are “failing”. Stay
away from this concept
3 + Exceeds « Easily understandable, meaningful and
.+ Meets relevant
« Below « Addresses schools both large and small &
diff student demographics
« Avoids punishing a district
2 « Exemplary, = Needs to be based on more than student
- status achievement
« Pprogressing « Multiple measures considered
- focus
2 + Reward " any names but prefer 2 degrees of good
* Good standing and 2 degrees of bad
« Improving
«_priority
z + Category | " Seems to align with growth
. Category Il « Like opportunity for students to move
. Category from one quartile to another
. Category IV « Biggoal is to eliminate 2 negative
connotation
* We prefer not to judge schools with a
name
3or4 |+ Above standards
* Meets standards
*_Needsimprovement
3 « performance + We want schools & districts at eh the top

improvement plan
Focus improvement plan
priority improvement
plan

to still understand there is room for
growth

« Bottom and top categories should reflect
smaller numbers of schools & districts
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3or4 | Numbers or stars " Condemnation is not ok with naming
Intuitive names * Include more than student achievement
in the components for accountability

Superior

Excellent

Good

Lower Minimum N Higher Minimum N
‘Advantages = Includes more subgroups or |+ Higher confidence
schools *less subgroups
* More inclusive (more schools |+ More stability and accounts
participate) for more variability
* Includes more schools * Less variability/confidence in
« Includes more of student validity
population * Reduces variability
« Creates more accountability |+ Less subgroups are being
* Impacts subgroups & number reported
reporting * More consistent data-year to
« Includes more schools & year
subgroups * More accurate data
« Abilityfor districts to be « Creates a need for districts to
responsive to needs further analyze data
* Including more * Less variabil
schools/subgroups * Lowervariability
* More schools would report by |+ Greater certainty
subgroup * More stable scores
« ttwill show more districts
information
« Includes more schools and
groups
= More schools recorded &
reported publicly-greater
transparency
Disadvantages ~ Lower confidence levels « Eliminate some

Lower predictability
More varizble therefore less
reliable, which leads to less
confidence by the public
More variability/confidence in
validity

Confidentiality issue

schools/subgroups

Exclusion of schools and
tricts

Annual judgments cannot be
made if a number of years
must be combined

Less schools/districts included
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Impacts the stability and « Eliminates schools/fewer

variability at school level accountable
Scores are less reliable « Allows for hiding of subgroup
public would lose confidence data

in scores * Generalized data analysis
Could include more subgroups |+ Creates need for districts to
More variable further analyze data

Create bias towards subgroup |+ Excludes districts, schools,
More variability in what the subgroups

scores mean « Excluding more

When the n values are schools/subgroups

lowered, variance becomes | Less schools reporting because
larger-reliability less they fall under the minimum
May lead to erroneous « Lower accountability for
conclusions serving under-represented
schools no included group

There's a greater variancein |+ Fewer groups/schools held
determining trends accountable

Students become more easily |+ May be harder to identify.
identifiable variability within the larger

Increases variability population
Inherent instability that is
borderline erroneous i too
grand of inferences are made
from it

It can become
the public
May lead educators to
erroneous conclusions

It can be quite misleading

leading to

Recommendation

Higher Minimum N 20ish
Must be an analysis of the impact of various N sizes on the schools
in our state and find the N size that includes a minimum of 80% of
the state’s schools

Depends on the model

If we look at validity & the state as a whole, we need to look at a
higher “N" (this is under the context of changing our mindset of
super groups

Lower minimum N 15-20

Preference is to look at sample data sets

Higher Minimum N-f there is more confidence in what the ratings
mean then they will make more sense

Higher n value to ensure valid data however use the data to serve
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student needs
Use of Confidence Interval instead of Minimum N
Higher Minimum N

We believe the high Minimum N has more integrity

Confidence Intervals

We would encourage investigating confidence levels due to the lack
of measurement precision. A single score s not n absolute

‘The challenge is starting in the middle

Addresses disadvantages of a single score

Difficult for the public to understand

Requires all schools to be accountable

Large range for small schools

‘smaller schools willstruggle to change accountability levels

Pros: takes into account the variability of scores, 2n effort to hold
every accountable

Cons: could hold smaller schools to the middle level

Confidence interval couples with 2 scores to bring about meaningful
change

Confusing to the public, difficult to explain, many unintended
consequences

People have a more intuitive understanding of minimum N than
confidence intervals

r's should be applied but not in isolation

A confidence interval ranking should not inhibit meaningful
indicators of growth over time otherwise you may not be able to
“rise above" the middling effect of CI's applied to smaller schools
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Nebraska Performance Accountability System [NePAS] 1.1

Background and Proposal of Framework

January 7, 2014
Nebraska Department of Education: Assessment-Accountability
Background Information

Nebraska Department of Education has taken steps to implement an accountability system for Nebraska school districts

November 2, 2009: The Nebraska State Board of Education adopted as policy the Standards, Assessment, and
Accountabilty (54) Belief Statement and affirmed the policy 11-09-12.

November 3, 2010: The Nebraska State Board of Education adopted as policy Nebraska State Accountability Framework:
Part: Beliefs, Values, and Purposes

August 9, 2012: Pursuant to Section 79-760.06: The Nebraska State Board of Education adopted as policy Nebraska
Performance Accountability System [NePAS], which provides multiple scores and rankings for school districts in NesA-
Reading, Math, Science, Writing and for Graduation rate.

Since 2012: The members of the Ad Hoc Accountability Committee have been reviewing the current Nebraska
‘Accountability Performance System as they have discussed the next generation of NePAS that will combine multiple:
indicators into a single measure for each school bulding and district. NePAS 1.1 would move beyond the philosophy of
“shining the light” to providing a fair accountabilty system that identifies high- and low-performing school distrcts,
recognizes success, and also provides support for school improvement.

In addition, while the indicators being considered for NePAS 1.1 are comprised of data currently available—NeSA
performance, NeSA participation, and graduation rate-the committee has also has considered other possible indicators
to be included in the future that would augment the accountablty lens.
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Proposal of Framework

January 2014: In response to Proposed LB# 438, the Nebraska Department of Education has drafted an overview of an
accountabilty system to combine multiple indicators nto a single measure for each school bulding and district, set
goals, assign a lassification for each building and distict, set consequences for the lowest performing school buikdings,
‘and recognize high-performing schools.

‘The goals of the proposed NePAS changes are to:

2. Develop an effective system that provides fai accountability for schools in order to enhance opportunity to
learn for every student in every school in Nebraska

b, Partner with school districts to provide support for improved student learning

€. Partner with the Legislature by providing this Nebraska Performance Accountability System [NePAS] 1.1
‘Background and Propasal of Framework to guide NDE as it moves forward.

Below are general information and a summary of the indicators proposed to be combined into a single measure.

Policy Issue Overview
indicators < NeSA Reading, Writing, Math, Scence —Participation and Performance-and
Graduation Rate
Performance Measures = Goals etablished for NesA-Reading, Math, Scence, Writing, and Graduation
Rate
< School/school Bulding
o District

A 95% participation rate is a minimum. Additional points awarded for
‘exceeding the minimum and points subtracted for not meeting the
‘minimum. Point assignments not yet determined.

A number of points provided for status. Weighting to be determined.
A number of points provided for improvement. Weighting to be

determined.

Results-Growth” + Anumber of points provided for growth. Weighting to be determined.
‘Graduation rate 4 year and 6 « Award points for four-year cohort graduation rate graduation rate and six-
year year cohort graduation
‘Subgroup inclusion  Subgroup performance will be determined through use of supergroup®

e
Minimun group size for A minimum number for reporting will be applied-to be determined.
accountability
Consequences  Intervention for schools in greatest need of improvement.
o  Suchas five levels of classification —to be determined

‘Adopted by the Nebraska State Board of Education January 7, 2014
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1. Statusis an indicator of students’ NeSA achievement for the current year.

2. Improvement i the change in previous year' status compared to this year's status. Improvement is based on the
scores from all tested students each year.

3. Growth s the change of individual students’ previous year's scores compared to the current year's scores. Growth is
based on the matched sample of students who were tested both years.

4. Asupergroup is dentified for two purposes:
+ to avoid having some student scores count multiple times and

+ tocreate a group with enough students that more schools are included in accountability for at-isk
students.

A Supergroup is defined in one of two ways:
« by combining No Child Left Behind [NCLE] subgroups or
« by defining a new group—for example, students scoring below proficient.

‘Adopted by the Nebraska State Board of Education January 7, 2014
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NePAS 1.1 Task Force

Feb. 24-25, 2014

NEBRASKA

DEPARTMENT OF
EDUCATION
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% »_._ NEBRASKA DEPARTMENT f EDUCATION

Four Factors

« LB XXX
= Statewide Tests-NeSA
= Accountability Language

Belief Statement

= NePAS 1.0
* LB #438

= Performance levels schools and districts
= Identify three lowest performing schools

« Possibility of a waiver
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ﬁ o_. NEBRASKA DEPARTMENT ot EDUCATION

Highest Priority

« Fair as can be

» Transparent as can be—both for those in it and
those using it
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% o_. NEBRASKA DEPARTMENT ot EDUCATION

Decisions

* Names

» Measure of Growth—currently using simple
growth

» Weighting of status improvement growth

» Subgroups

« Metric vs point system

* Minimum N

- Goals
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% »_._ NEBRASKA DEPARTMENT f EDUCATION

Purpose of the Task Force

« Provide input and feedback into revisions of
NePAS for a new accountability model-
NePAS 1.1
= How do proposed ideas look from your
perspective?
= How will proposed ideas affect your district?
« Collect input, questions, concerns and issues
» Membership of group represents many different
roles and perspectives
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% o_. NEBRASKA DEPARTMENT ot EDUCATION

NePAS 1.0 - Current System

« Beliefs, Values, Purposes established by the
State Board in November 2010

» Major purpose — shine a light on student
performance at the district level
= Public reporting for accountability

= Used ranking as the main method of
distinguishing high and low performing areas
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ﬁ o_. NEBRASKA DEPARTMENT ot EDUCATION

LB 438

« Legislation establishing an accountability system

for schools and districts:

= Status, improvement, and growth

= Classity schools by performance level

= Timelines for implementing the system

= State intervention in at least the three lowest
performing (priority) schools
+ State has not had authority to intervene before
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% o_. NEBRASKA DEPARTMENT ot EDUCATION

NePAS 1.1 Framework

» Approved by the State Board in Jan. 2014
« Identifies the components and an overview

» NDE to develop the process and details to turn
the framework into a model for Nebraska
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% »_._ NEBRASKA DEPARTMENT f EDUCATION

Major Components of NePAS 1.1

« Student performance and participation in
= NeSA reading, writing, science and math
= Graduation

» Goals for student performance

« Overall performance of schools and districts in
status, improvement and growth

« All students and subgroups

« Classification levels
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% »_._ NEBRASKA DEPARTMENT f EDUCATION

Definitions

« Status — the current year’s percentage of
students considered to be at the proficient level

» Improvement — a comparison of the prior year’s
performance to the current year at a grade level
(i.e., grade 4 last year to this year’s grade 4
results)

» Growth — an indicator of how individual
students have grown (several options available)
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ﬁ o_. NEBRASKA DEPARTMENT ot EDUCATION

Timelines

« College and Career Reading Standards
= Basis of assessments including alternate and
English Language Learner assessments
= Reading in process now; Math in 2014-15 and
Science in 2015-16; Writing revisions in 2014-15
+ New tests used (operational) timeline
- Reading — 2016-17
+ Math - 2017-18
+ Science - 2018-19
+ Writing revisions — 2017-18
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ﬁ o NEBRASKA DEPARTMENT 2t EDUCATION

NePAS 1.1 Model

» Proposed timelines
= Feb. — July 2014 to finalize the details and
decisions of the model
= July — December 2014 - work with Nebraska
Educator Panel, process led by DRC to set cut
scores and goals for components

= January 2015 — bring proposed model to the State
Board for approval
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ﬁ o_. NEBRASKA DEPARTMENT ot EDUCATION

NePAS 1.1

» LB 438 timelines
= Use 2014-15 data to classify schools

= Priority schools use 2015-16 school year to develop
improvement plans

= State Board to approve the plans in August 2016
* NDE will use 2013-14 data to provide preview

application of NePAS 1.1 to districts (checck
Freedom info)
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% »_._ NEBRASKA DEPARTMENT f EDUCATION

Guiding Principles

« IMPROVE STUDENT LEARNING

« Effectively identify students and schools that
need to improve student learning

- Valid and reliable

« Fair

» Equitable for the range of sizes in Nebraska
schools

« Easy to understand and explain
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% »_._ NEBRASKA DEPARTMENT f EDUCATION

AMOs

» Waiver substitutes Annual Measureable
Objectives (AMO) for Adequate Yearly Progress
(AYP)

» Waiver does allow for the elimination of the Title
I requirements on use of funds for supplemental

educational services (tutoring) and school choice
for Title I identified schools and districts
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ﬁ o_. NEBRASKA DEPARTMENT ot EDUCATION

What has been decided?

» An overall performance “score” that includes
status, improvement and growth and will be the
basis for the classifications

» Applied at the school and district level
= Will use the same “schools” as NCLB

« Participation rate will be 95%

» Graduation will continue to use both 4 year and
6 year cohort rates (AYP cohort?)
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% »_._ NEBRASKA DEPARTMENT f EDUCATION

Growth Models

« Several options
= Simple growth using z scores
= Student growth percentiles
= Adequate student growth
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% »_._ NEBRASKA DEPARTMENT f EDUCATION

Subgroups

» Must still continue to annually report progress
and performance at achievement levels of the
current subgroups required by NCLB, including
other academic indicator (in Nebraska this is
writing at grades 4 and 8 and graduation rates
for high school)

= Accountability model can include subgroups that
are different than NCLB’s
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ﬁ »_._ NEBRASKA DEPARTMENT f EDUCATION

Super Subgroups

» Options approved for other states’ waivers:
= An unduplicated group of
+ Students served in Special Education
+ English Language Learners
+ Students eligible for free and reduced lunch program
= Lowest quartile of performers
+ Students in group with scores in the lowest quartile
= NonProficient
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% »_._ NEBRASKA DEPARTMENT f EDUCATION

Minimum Number for Inclusion

» AYP has used a minimum number for measuring
progress of 30

» Waivers have been approved for using groups of
10

« NOTE: In Nebraska, 10 remains the minimum
number for reporting results to avoid providing
personally identifiable information (FERPA)
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NePAS 1.1 Task Force —
Input March 20 and 21.

‘Guiding Principles

10%

*  Effectively identify schools that need to improve instructional practices and student learning.

*  The system should include multiple indicators, growth models, and should consider trend data,
status, and improvement over time. Multiple audiences must understand the model. There
should be equity in the application of the model to all schools and districts across the stateina
restorative rather than punitive manner

* Move beyond just identification
©  Continuous improvement Mindset.
* Multiple Indicators
o Indicators based on data driven decisions that encompass an equitable playing field for
all districts in Nebraska
*  Restorative rather than putative
© Encourage what s best for the student
o Ensure education decisions are based on what's best for the student not based on fear
on what the report ranking willindicate.

*  Example- District decides not to have SPED students contracted in from other
districts because they will show “Not Meets” on indicator, versus doing what's
best for the student for education. There would be enough variety of indicators
that the individual SPED indicator would not make/break their rating.

* Multiple Measures of Achievement Rating
o Ensure the rating system includes the ability not only to show rank, but also
demonstrates that individual districts improved/dropped in ranking from previous year
‘and/or had growth/decline from previous year.
o Growth
o status

*  System should be based on multiple measures of growth
© Create a system that i fair, appropriately fosters trust & confidence and does not
penalize districts for doing what is right for all students
© Appropriately identify schools in need of school improvement assistance
o Improvement status and others measures that are equitable
© Transparentin a manner that allows districts to understand the classification
‘achieved/received
© Valid/reliable
*  Includes following items-not ranked
© Multiple measures (multiple NesA's)
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o Consider historical, trend data
© Compensatory model (can get there growth/imp or status)
© smallto medium number of available pB 50 as to not minimize a rank
© Focus on rating rather than ranking
© High standards & movement toward standards
= Inthe future maybe: curriculum programming, CCR, AdvancEd, multiple
o Abletobe communicated
o Available data
© Fair use of supergroups and subgroups
Table 1
o Based on multiple measures that must include growth, improvement and status.
© These must maintain separate rankings for each of the indicators
© Measures should be valid, reliable and equitable
o Restorative rather than punitive
The essentials
o Effectively identify students who need to improve learning, honor decisions that are.
right for all students.
© Based on multiple measures-growth and improvement overtime
© Maintain sufficient complexity such that simplicity distortion s avoided
© Timely-tie to 1% bullet, need timely return of data so teachers, districts, etc can work to
improve outcomes for students
o Sustainability
© Data s collected and reported in a manner that appropriately fosters trust and
confidence in public education in NE
© Faimess-valid, reliable, equitable

Continuous improvement mindset, collaborative not competitive
Effectively identify students who need to improve learning
Improve teacher preparation programs

Improve instructional and assessment capacity of teachers on site:
‘Guide distrcts develop realistic goals and timelines

Honor decisions that are right for students

Easy to understand and explain to multiple audiences

‘Growth Model

Tell the Whole story

As feasibly possible

Ranking notation-
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© While ranking from a legislative stand point is unavoidable, the model should be able to
highlight any improvement/growth/achievement within an individual school/distrct to
create an environment of achievement for students.
*  System that is based on continuous improvement mindset
© Collaborative process that involves multiple stakeholders (NDE, distrcts, ESU's,
community)
o Sustainable & respectful of the time necessary to effect change/growth
© Allows for communication & a method for sharing bet practices with other districts
*  Quality curriculum, quality staff development, continuous improvement/formative development
o District level, building level, student level
+ Growp1
o Works in tandem with S1 & accreditation
© Plans are not separate but integrated in the schools S1 process
o Clear description of the # of levels & rubrics to define for schools multiple pathways to
moveto the next level
© Evidence that initiatives have resulted in improvement that's systematic and sustainable
* Bestpractices
Effectively identify schools that need to improve instructional practices
Move beyond justification
Improve teacher preparation programs and professional growth
‘Adaptive testing-student growth model
Identify best practices that impact positive student learning
Restorative rather than punitive and collaborative
Help districts develop realistic goals and timelines

000000

Group 5-Group's processing parameters when reviewing GP statements:

~Model is almost entirely about accountability and will not provide formative, diagnostic
results/guidance to schools

~Model, by necessity due to high stakes nature, must yield results that take into account
contextual factors that reflect variation in districts/schools across the state

~Model by intent does not really “touch” students; therefore, statements regarding student
usage have been eliminated

‘Guiding Principles

M Effectively identify schools that need to improve instructional practices
2 NA Sffectiely dentify studentswho pood toimprovelearning
* NA mprovetescher preparation programe.

M Using multiple data points
© MIchthewholestory
* NA Honoesdecisions that rerght forstudents
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M Easy to understand and explain to multiple audiences
M Consider trend data
M Criterion based such that all schools can potentially meet expectations
an-opportunity for all students to be successful
+ NABkieRibborish
M Based on Multiple Measures to comprehensively judge district/school success such
that many can achieve (criterion based)
© Various outcomes
© Various ways of looking at achievement
= Growth
= Improvement
= status
* P Move beyond just identification: continuous improvement mindset

« Attention to contextual factors that demonstrate equity,
special populations, district/school size
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NePAS 1.1 Task Force
Accountability

Agenda
Nebraska Department of Education
April 16-17, 2014

Wednesday, April 16-

8:00-8:30
8:30-8:45
8:45-9:15
9:15-9:30
9:30-10:15
10:15-1:
11:45-12:15
12:15-4:00

Check in—light breakfast available

Introductions and Review of history of accountability

Review of Recommendations

Break

Training on the Dominant Profile Judgment method

Draft performance level characteristics and policy statements
Lunch

Performance level characteristics and policy statements (cont.)

Thursday, April 17-

8:00-8:30
8:30-10:15
10:00-10:15
10:15-12:00

Check in—light breakfast available

Draft performance level characteristics and policy statements
Break

Performance level characteristics and policy statements (cont.)
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Systems to Support Every Student, Every Day

Accountability for a Quality Education System, Today and Tomorrow
A QUESTT for Nebraska!
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Accountability for a Quality Education System, Today and Tomorrow

A QUESTT for Nebraska!

Since 1953, the State Board of Education has been the policy-making, planning, and evaluative body for Nebraska public schools
(Neb. Rev. Stat. Section 79-301-(2)). While the Nebraska Legislature has over the past 60 years set forth numerous additional duties,
the State Board of Education continues to be responsible for policy, planning, and evaluation systems for each of those prescribed
duties to ensure that Nebraska public schools are the best they can be. Nebraska State Board Policy G19, Standards, Assessment,
‘and Accountability (SAA) Bellef Statements and L8 438, The Quality Education and Accountability Act, lays the foundation for the
Accountability for a Quality Education System, Today and Tomorrow: A QUESTT for Nebraska!

Building an accountability system is literally the least we can do. Building a system that supports every student, every day, is far
more than the minimum required by law. A QUESTT is a journey over time, shaped in collaboration with stakeholders.

‘The State Board of Education believes that the opportunity to integrate components of accountability, assessment, accreditation,
career education, and data into a system of school improvement and support is imperative for the good of Nebraska students and
critical for Nebraska to build a vibrant and economically successful future. The State Board of Education’s goal is to establish a vision
for accountability; but, more importantly, a vision for a quality education system for Nebraska’s generations to come.

The State Board of Education believes that Nebraska citizens — through the Constitution, the Nebraska Legislature, the State Board
of Education, the Commissioner of Education, and other policy makers — are responsible for the total design of this education
system. While acknowledging that this education system will be influenced by others including federal government, other state
leaders, and local policy makers, the State Board of Education is convinced that successful implementation of this system will be
dependent on and driven by local boards of education, administrators, teachers, parents, communities, and students. This belief
requires that we listen well, communicate better, and engage leaders and stakeholders across the state. We have an opportunity.
‘We start this journey with a charge given us: Build a quality accountability system that is meaningful.

106.07.14 Stae Bosrd of Educstion Wark Session 5582
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/A QUESTT for Nebraska to Lead!

‘The drivers for the development of this system include fairness, sensitivity to change, transparency, support for school and district
improvement as well as student achievement, multiple indicators derived from key tenets of successful schools and districts,
incorporation of trend data, and a system grounded in student growth and success.

A QUESTT embodies the framework of the new Nebraska system of quality and accountability. This system exceeds statutory
requirements and aligns some regulatory requirements under the umbrella of quality, accountability, and school improvement. The
new quality and accountability system is designed around the following tenets: College and Career Readiness; Assessment; Positive
Partnerships, Relationships, and Student Success; Educator Effectiveness; Transitions; and Educational Opportunities and Access. A
QUESTT also aligns with the state accreditation of school districts and serves as a blueprint for continuous improvement for each
school and school district in Nebraska.

A QUESTT begins with Nebraska schools and districts being classified annually into one of four performance areas: Excellent, Great,
Good, Needs Improvement/Priority. Schools and districts classified as Excellent and Great will be recognized by the State Board of
Education. Any school or district classified as Needs Improvement will submit to the Nebraska Department of Education an action
plan outlining the steps underway to ensure improvement. The three schools most in need of assistance to improve will be
designated Priority Schools. Priority schools will work with a Nebraska Department of Education team to create an intervention plan.
‘The Priority School intervention plan will be submitted to and approved by the State Board of Education.

A QUESST components based on the following tenets will be implemented over time in collaboration with stakeholders.

Tenet #1 College & Career Ready
‘The State Board of Education believes every student shall be prepared to pursue postsecondary educational opportunities and
career goals upon completion of secondary education.

® Areas of Focus
0 Rigorous College and Career Ready Standards for All Content Areas
© Technological and Digital Readiness
© Support for Career Awareness and Career/College Goals

106.07.14 Stae Bosrd of Educstion Wark Session 5583
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Tenet 22 Assessment
The State Board of Education believes the results of multiple assessments—national, state, and classroom-based--should measure
student achievement of college and career ready standards, and be used as an integral part of the instructional process.

® Areas of Focus
0 Individualized/Adaptive Assessment
© Classroom-Based Assessment
0 state Assessment
© National/international Assessment

Tenet #3 Positive Partnerships, Relationships & Student Success
‘The State Board of Education believes student engagement through positive partnerships and relationships is fundamental to
successful schools and districts. The State Board supports schools and districts in implementing best practices in student,

parent/family, and community engagement to enhance educational experiences and opportunities.

® Areas of Focus
© Individualized or Personalized Leaning Plans

Attendance and Participation

parent/Family Engagement

Community and support services

coo

Tenet #4 Educator Effectiveness
The State Board of Education believes students should be surrounded by effective educators throughout every leaning experience,
and every school and district should develop effective teachers and leaders who establish  culture of success.

® Areas of Focus
© Nebraska Teacher and Principal Performance Framework

Professional Development

School Leadership Supports

Effective Local Policy Makers and Superintendents

coo
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Accountability for a Quality Education System. Today and Tomorrow
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A QUESTT for Nebraskal

the State Board of Education, acting as a unit, shall be the policy-forming, planning,
and evaluative body for the state school program (Neb. Rev. stat. Section 79-301-(2)).
Although the Nebraska Legislature has over the past sixty years set forth numerous dufies for the
State Board fo act, it is sfll the responsibility of the State Board of Education to take each of those
prescribed duties and set forth policy. planning and evaluation systems to ensure that Nebraska's
school program s the best it can be. Nebraska state Board Policy G19, Standards, Assessment,
and Accountabily (SAA) Belief Statements adopted in 2012 and most recently LB 438, The Quality
Education and Accountability Act, frame the foundation for the Accountability of Quality Education
System for Today and Tomormow: A QUESTT for Nebraska!

Building an Accountabity System is iterally, the least we can do. Building a system that supports
every student, every day is far more than the minimums required by law. The State Board believes
that the opportunity fo integrate components of accountabilty, assessment, accreditation, career
education, and data info a system of school improvement and support is imperative for the good of
Nebraska students and for the state to have a vibrant and economically successful future. The State
Board sefs out to establish not only a vision for accountabilty but a vision for a Quality education
system for generations fo come.

The State Board believes that the people of Nebraska — through their Constitution, the Nebraska
Legislature, the State Board of Education, the Commissioner of Education and policy makers — are
responsible for the total design of this Education System. This Education System is certainly influenced
by others including the Federal government, ofher state leaders, and local policy makers, however,
we are convinced thatitis only successfully implemented by those who drive the system including
local boards of education, administrators, teachers, parents, communities, and students. This belief
requires that we listen well, communicate better, and engage leaders and stakeholders across

the state. We have that opportunity. We start that process with the charge given fo us o build a
meaningful accountability system.
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A QUESTT for Nebraska to Lead!

The drivers for the development of this model included: faimess and sensifivity fo change;
transparency:; ability fo support school and district improvement and student achievement; multiple
indicators derived from key fenets of successful schools and dishicts; incorporation of frend data; and
grounded in student growth

The following tables represent the framework of the new system of quality and accountability for
Nebraska. This system exceeds the requirements in L8438 and aligns some of Nebraska's regulatory
requirements under the umbrella of quality, accountability and school improvement. The system is
designed to classify all schools and districts info one of four areas: Excellent, Great, Good, Needs
Improvement/Priority. The classification system is designed around fenets including: College and
Career Ready: Assessment; Positive Parinerships, Relationships, and Student success; Educator
Effectiveness; Transitions; and Equal Opportunities and Access.

The new classification system will also align with the accreditation of school districts and serves as a
ict
Schools and districts will be classified and recognized annually. Schools and

blueprint of confinuous improvement for each school and each school Nebraska.

icts classified

as Excellent and Great will be recognized by the State Board of Education. Any school or district
d fo submit an action plan fo the
Nebraska Department of Education (NDE) that outiines the steps underway to make improvements.

falling into the classification of Needs Improvement will be req

The three schools most in need of improvement will be designated as Priority Schools. Priority Schools
will be required o work with an NDE infervention team fo create an intervention plan. The Priority
school infervention plan must be submitied o, and approved, by the State Board of Education
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DRAFT

UESTT

Accountability for a Quality Education System,
Today and Tomorrow

for Nebraska

since 1953, the State Board of Education has been the policy-making, planning, and
evaluative body for Nebraska public schools.

The State Board of Education believes that the opportunity fo integrate the vision of the
Legislature’s Education Committee and components of accountabilty, assessment,
accreditation, career education, and data info @ system of school improvement and support
isimperative for the good of Nebraska students and crifical for Nebraska fo build a vibrant
and economically successful future.

Nebraska State Board Policy G19, Standards, Assessment, and Accountabilty (SAA) Belief
statements and LB 438, The Quality Education and Accountability Act, lay the foundation

for the Accountability for a Quality Education System, Today and Tomorrow: A QUESTT for
Nebraska!

A QUESTT aligns some regulatory requirements under the umbrella of quality, accountabilty,
and school improvement.

A QUESTT is the framework used to annually classify schools info one of four performance
areas: Excellent, Great, Good, Needs Improvement/Priority.

The three schools most in need of assistance fo improve will be designated Priority schools and
subsequently work with a Nebraska Department of Education feam to create an intervention
plan submitted and approved by the State Board of Education

Best practices in schools of excelience will be highiighted and shared among schools, as will
effective infervention strategies and plans.

The A QUESTT framework is designed around six fenets: College and Career Ready.
Assessment, Positive Partnerships, Relationships & Student success, Educator Effectiveness,
Transitions, and Educational Opportunities & Access.

NEBRASKA DEPARTMENT 2 EDUCATION

-
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The Six Tenets of A QUESTT

The framework is designed around the following six fenets:

Tenet #1

College &
Career Ready

Tenet #6
Educational Tenet #2

Opportunities Assessment
& Access

Tenet #3

Positive
Tenet #5 Partnerships,
Transitions Relationships
& Student

Success

Tenet #4
Educator
Effecfiveness

measures [data points) and fimelines will be developed. The Nebraska Department of Education
is cumrently working on the indicators, measures and fimelines. Linkages of the indicators to other
state or federal requirement wil also be incorporated info the framework.

Euch fenetis further defined by areas of focus. For each area of focus, specific indicators,

A QUESTT. The dates are: September 25, Norih Platte; October 20, Scotsbluff;

Pulicy Forums will be held across the state in September and October to furlher define and refine
October 21, Kearney; October 23, Norfolk; October 27, Omaha; and October 29, Lincoln.
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The following are fwo examples of the Tenets, Areas of Focus, Indicators, Measures and Timelines

fentatively drafted.

Tenet #1: College & Career Ready
Area of Focus: Rigorous College and Career Ready Standards for

All Content Areas

College & Career Ready standards
are developed with input statewide.
reviewed by business & industry.
validated by postsecondary
education partners, adopted by
the State Board of Education and
implemented by school districts.

Evidence all standards are addressed
in the curiculum and course
development processes at the school
level.

Evidence that all teachers have.
received professional development
relative to the content standards in the
area in which they teach.

Englsh Language
s

Adopted in
September, 2014
Implemented in
August, 2015

Tenet #4: Educator Effectiveness
Area of Focus: Nebraska Teacher and Principal Performance Framework

Every district has an evaluation system
in place for classroom teachers and
other certificated staff that s aligned
to the NE teacher/principal framework.
The framework includes:
« instructional framework
« multiple measures of student
achievement including student
learning objectives
« a professional development
plan for all staff that supports
developmentally appropriate
continuing education for
teachers, instructors, and
professors designed o enhance
student learning

Evidence of an evaluation model in
place

Evidence of adminisirators frained in
the model

Evidence student achievement
including student learning objectives
and student performance measures
were incorporated info the evaluation
process

Evidence of individual/needs based
professional development plans

Documentation of evaluation process
incorporated into the re-certifcation
process at NDE.

Inifil state-wide
implementation
2015/2016
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o Positive
Partnerships,
A7 Relationships College &
& Student Career Ready
Success

Educational
Opportunities
& Access

Educator
Effectiveness

measures (data points) and fimelines will be developed. The Nebraska Department of Education
is currently working on the indicators, measures and timelines. Linkages of the indicators fo other
state or federal requirement will also be incorporated into the framework.

Eucn fenetis further defined by areas of focus. For each area of focus, specific indicators,
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Recommendation of Task Force-Accountability Model

AQUESTT

Accountability for a Quality Education System, Today and Tomorrow
Classification Component of AQUESTT

ing results on Nebraska State Accountability (NesA) assessments and high school graduation rates, place each school or district into a
dlassification level of Excellent, Great, Good, or Needs Improvement.

‘Step 1.-Identify students to be included.
«Full Academic Year
Al students enrolled for full academic year will be included in a school's and district’s calculations.

Step 2- Determine initial performance level
« status
“The current year's assessment results are used to determine the performance level.

Indicator Performance Level
Status:
Reading/Mathematics/Science/Witing 43,21
3. Make ady to the performance level

« Improvement in Elementary, Middle School, and High School
Ifthe current year's assessment results compared to the previous year's results are equal to or greater than the cut score, increase the
performance level by one.

« Growthin Elementary and Middle School
f students’ assessment results demonstrate growth equal to or greater than the cut score, increase the performance level by one.
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« Change in Non-Proficient Supergroup.
«Ifthe current year's measure of non-proficient students compared to the previous year shows improvement in assessment results
‘equal to or greater than the cut score, increase the performance level by one.
+ Ifthe current year's measure of non-proficient students compared to the previous year does not show improvement in assessment
restlts equal to or greater than the cut score, decrease the performance level by one.

+ Participation Rate
« If participation rate i less than the first cut score, decrease performance level by one.
« If participation rate i less than the second cut score, decrease performance level by two.
 If participation rate i less than the third cut score, classification level is Needs Improvement

+ Graduation Rate in High School
= If graduation rate is equal to or less than the first cut score, the dlassification cannot be Excellent (highest level)
 If graduation rate is equal to or less than the second cut score, the classification cannot be Excellent or Great.
« if graduation rate is equal to or less than the third cut score, adjust dlassification to Needs Improvement.
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PERFORMANCE CLASSIFICATION OF SCRODLS/DISTRICTS
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'DESIGNATION OF PRIORITY SCHOOLS — PHASE 2

Tarpstonfeneenatn

i

St impaimentGrane 561
orenment soparines o
aihed, du e, 47, 81

=

Onin i st oo et e s e of s f h s

SRl s e o st g e i e e s el A AR S

o A A 28

e s i s o A S e 5 e el





image656.png
Nebraska Department of Education
Data Literacies, Concepts, and Indicators

What do the data show? - Data Comprehension

‘Team members continuously collect, analyze, and apply leaming from a range of data

sources using multiple levels of analysis. Sources will include comparison and trend data

about student learning, instruction, program evaluation, and organizational conditions that

support learning.

a. Continuous Improvement Process: Team members will be actively engaged in a
continuous improvement process to determine verifiable improvement in student

v.

ming including readiness for and success in the next level.

Identify the stages of the continuous improvement process within the system
used by the district/school

Identiy all stakeholders involved in the continuous improvement process
Describe the districtischool's current progress in the continuous improvement
process

Identify subgroups for disaggregation (ie. gender, poverty, limited English
proficient, special education, ethnicity, etc.)

b. DistrictSchool Profile: Team members will create and maintain a districtschool data
profile using multiple types of data, multiple levels of data analysis, and metrics
appropriate for the measure of data.

Types of Data

1. Recognize the impact of a quality data culture on data accuracy

2. Identify the four types of data? (demographic, student leaming, perceptual,
school processes), state examples, and explain the value of each type of
data

3. Name and locate available data sources for each of the four types at the
district, building, grade, classroom, and individual student levels.

4. Determine possible data sources for missing data types

Levels of Data Analysis

1. Explain the intersection of the four types of data and the various intersections
over time

2. Explain how higher levels of analysis build upon lower levels and provide
more comprehensive information when evaluated over time

Measures of Data

1. Understand the basic characteristics of qualitative and quantitative research
methods

2. Define the data measures of categorical and continuous and give example of
each using the four types of data identified in the districtischool

3. Demonstrate understanding that the measure of data determines appropriate
analysis, reporting, and display

4. Identfy appropriate use of mean, median, and mode

5. Understand how to use and interpret raw scores, scale scores, percentiles,
normal curve equivalent (NCE), and cut scores, and recognize common
errors made in using these metrics

6. Evaluate the reliability and validity of instruments used to collect data

c. Data Tools and Skills: Team members will be able to use appropriate tools to collect,
analyze, and comprehend data (Other Tools and Skill to be determined)

1.’ Organize data
2. Display data
3. Develop and use surveys

1 7/24/2014
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Nebraska Department of Education
Data Literacies, Concepts, and Indicators

2. Why might this be? - Data Interpretation
‘Team members interpret and communicate data.
. Interpret data results
i Make statements about the data that are Specific, Understandable, Related to
focus questions, and Factual (SURF)"
. Hypothesize and record reasons for data trends, patterns, strengths,
‘weaknesses, and gaps
2. Identify strengths and prioritize challenges
Question and validate the data quality/accuracy
Develop an inquiry process to identify possible causes or contributing factors.
iv. Use data to test hypotheses
V. _Identify and investigate factors not expressed in the data
b.  Identify relationship(s) between the data and the districtischool's vision about
teaching and learning
i Agree and commit to a shared vision about teaching and leaming that consists
of
1. an articulated curriculum based on standards for learing that support the
districtischool's mission and vision
2. instructional strategies designed to support the curriculum and improve
student leaming
3. assessment processes that support student leaming and effectively
measure student achievement
4. asafe and nurturing leaming environment that treats each person with
respect and is conducive to effective teaching and leaming
Determine how vision will be implemented
Plan professional development to improve instruction
Implement processes for collaboration
. Communicate data interpretation results effectively to all stakeholders
‘Summarize the steps taken to interpret the data and the resulfs of those steps
Determine the most appropriate method for communicating the interpretation
results to internal and external stakeholders
Disseminate information explaining the data analysis by:
1. identiying the target audience
2. identifying the appropriate communication medium
3. including visualization components

2 7/24/2014
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Nebraska Department of Education
Data Literacies, Concepts, and Indicators

3. How should we respond? - Data Use
‘Team members will implement strategies and develop an action plan(s) to address student
needs identified from analyzing the data
a. Identify researched-based strategies appropriate to the goal
Develop district process for selecting research-based strategies to use with
students for the addressed need(s)
Identify the key components of research-based strategies
Identify two to four research-based strategies that target the areas identified for
improvement
b, Develop Action Plan(s)
i, Based on an analysis of the data, identify a measurable goal(s) to improve
student leaming
Identify a baseline measurement for the goal(s)
Develop an action plan identifying specific steps and roles and to address each
improvement goal(s)
iv.  Settimelines for the action plan(s)
V. Identify resources, including professional development, needed to implement the
action plan(s)
Vi Plan for evaluation of the action plan(s)
¢ Communicate action plan effectively to all stakeholders
i, Summarize the steps taken to address the improvement goal and the results of
those steps
ii.  Determine the most appropriate method for communicating the results and the
evidence of the results to intemal and extemnal stakeholders
Disseminate information explaining the action plan by:
1. identifying the target audience
2. identifying the appropriate communication medium
3. including visualization components

3 7/24/2014
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Nebraska Department of Education
Data Literacies, Concepts, and Indicators

4. Did our response produce results? - Evaluation
‘Team members evaluate, monitor, and communicate comprehensive information about
student leaning, school performance, and the achievement of system and school
improvement goals to stakeholders.

a. Evaluate Action Plan(s)

Measure the level of action plan implementation (program fidelity)

Recognize and isolate variables being measured and variables not being

measured that may impact outcome.

Compare baseline data with current data

Make factual statements and ask questions about the impact of the action plan

on student leaming

b, Effectively communicate action plan results to all stakeholders

‘Summarize the steps taken and results of those steps to evaluate the action plan
Determine the most appropriate method for communicating the results and the
evidence of the results to intemal and extemal stakeholders

i, Disseminate information explaining the action plan by:
1. identifying the target audience
2. identifying the appropriate communication medium
3. including visualization components

References
* http:/iwww esul orgidownloads/misc/DataESU1Guide pdf p.18

2Bemhardt, V. L. (2013). Data analysis for continuous school improvement (3rd ed.).
Larchmont, NY: Eye On Education.

4 7/24/2014
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Introduction to the Nebraska Teacher & Principal Performance Framework

State educational policymakers across the nation are embracing educator effectiveness reforms as one of the
keys to improving teaching and learning, These reforms should be predicated on clear criteria that define ef-
fective practice for teachers and principals.

Developing Nebrasls Performance Framework. In January 2011, the Nebraska State Board of Education
authorized the drafting of possible performance standards for teachers and principals. This process began
with the formation ofa forty-member committee drawn from thirteen of the state’s educational stakeholder
groups representing teachers, principals, higher education representatives, school board members, and par-
ents. The purpose of this committee was to prepare a set of draft performance practices for consideration by
the State Board.

‘The committeé's development of Effective Practices and Example Indicators was informed by the profession's
national standards. For teachers, these include the 2010 Interstate Teacher Assessment and Support Consor-
tium (INTASC) standards and the Framework for Teaching developed by Charlotte Danielson. For principals,
these include the Interstate School Leaders Licensure Consortium (ISLLC) 2008 policy standards. In addi-
tion, standards developed by other states served as a valuable resource.

‘The purpose of the Nebraska Teacher and Principal Performance Framework is o define effective practices in
onder to improve teaching and learning, The Practices address the roles of teachers and principals, defined as
those educators whose primary task is working directly with students in a school setting. Local districts may
‘wish to create Effective Practices for educational specialists not covered by the Nebraska Teacher and Princi-
pal Performance Framework.

Structuring the Performance Framework. Following the structure of Nebraska's curriculum standards, the
‘Teacher and Principal Performance Framework is organized into two elements: a broad Effective Practice
statement followed by several Example Indicators. The Indicators are esigned to be examples that clrify
and develop the Effective Practices; they are not an exhaustive list and can be enhanced by local districts as
they use the Framework.

‘The Frameworlk is designed to encompass a broad range of effective practices that characterize our state’ best
teachers and principals. In addition, embedded throughout the Framework are four essential themes: high
expectations for student learning, a commitment to teacher and principal accountability for results, aware-
ness of the individual circumstances of each student in light of the increasing diversity of our state’s popula-
tion, and the integration of technology.

A Guiding Framework. The Nebraska Teacher and Principal Performance Framework is intended to be a
useful resource that provides a definition of effective practice to voluntarily guide local districts,institutions
of higher education, and state and local policymakers as we strive together to ensure Nebraska's continuing
commitment to improve educational achievement for all of our children. The State Board reaffirms its funda-
‘mental view that curriculum and instruction are best lef to individual districts, and that the Nebraska De-
partment of Education should serve as a resource for distrits in that regard.
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Nebraskas Performance Framework for Teachers

‘The Effective Practices:

1) Foundational Knowledge
‘The teacher demonstrates a comprehensive knowledge of content, pedagogy; students, and standards
needed to provide each student with effective opportunities for learning, development, and achievement.

Example Indicators

‘The Teacher:

a) Possesses a strong command of the content and related instructional strategies in the discipline(s)
he or she teaches.

b) Understands research-based instructional approaches, strategies, assessments, and interventions.

©) Understands the intellectual, social, emotional, and physical development of students, how they
learn, and how they differ.

d) Understands the effect of cultural and societal influences on learning for each student.

€) Understands how national, state, and local standards impact teaching.

£) Understands the components ofan effective curriculum.

) Accepts responsibility for the growth of student learning, development, and achievement.

(2) Planning and Preparation
‘The teacher integrates knowledge of content, pedagogy, students, and standards with the established
curriculum to set high expectations and develop rigorous instruction for each student that supports the
growth of student learning, development, and achievement.

Example Indicators

The Teacher:

a) Develops coherent units, lessons, and activities that reflect high expectations and enable each
student

to achieve standards, learning goals, and instructional objectives.

b) Designs and adapts lessons based on student progress, assessment results, and interests.

) Uses a variety of appropriate, research-based teaching strategies.

d) Considers students prior knowledge, ablities, and individual circumstances to ensure that
instruction is differentiated, relevant to students, and rigorous.

©) Integrates a variety of resources, including technology; to provide challenging, motivating, and
engaging learning experiences.
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(3) The Learning Environment
‘The teacher creates and maintains a learning environment that fosters positive relationships and pro-
‘motes active student engagement in learning, development, and achievement.

Example Indicators

‘The Teacher:

a) Establishes relationships that result in a positive learning climate of openness, mutual respect,
support, and inquiry, and interacts with students in ways that demonstrate and promote
recognition of diversity.

b) Ensures a safe and accessible environment.

©) Establishes, communicates, and maintains effective routines, procedures, and clear standards of
conduct.

d) Establishes a collaborative learning community built on trust and teamwork that s consistent with
and supportive of the full development of students as individuals.

¢) Establishes high expectations that cultivate each learner's self-motivation and encourage pride in
his/her genuine accomplishments.

1) Values individual students, their families, neighborhoods, and communities; acknowledges their
experiences and builds upon those experiences to increase academic success.

(4) Instructional Strategies
‘The teacher uses effective instructional strategies to ensure growth in student achievement.

Example Indicators

‘The Teacher:

a) Uses a range of developmentally appropriate instructional strategies and resources that are
targeted to meet learning goals.

b) Modifies, adapts, and differentiates instruction and accommodations based on data analysis,
observation, and student needs.

©) Communicates effectively with students to promote and support high expectations for
achievement.

d) Assumes various roles in the instructional process appropriate to the content, purposes of
instruction, and the needs of students.

e) Engages students by using varied activities, assignments, groupings, structure, pacing, and
avariety of instructional techniques such as direct instruction, inquiry, questioning, and
discussion as appropriate for individual student achievement.

£) Uses strategies that enable students to develop skills in critical thinking, creativity, and
problem-solving.

) Uses existing and emerging technologies as needed to support and promote student learning.

h) Implements engaging learning experiences that draw upon family and community resources.
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(5) Assessment
‘The teacher systematically uses multiple methods of formative and summative assessment to measure
student progress and to inform ongoing planning, instruction, and reporting.

ple Indicators

‘The Teacher:

a) Develops and uses varied and appropriate assessments and accommodations based on
instructional objectives and student needs.

b) Uses both formative and summative assessments and the resulting data to inform instruction,
‘monitor student progress over time, and provide meaningful feedback to each student.

©) Seeks to assure that classroom-based assessment instruments and procedures are effective, free of
bias, and appropriate to the developmental and linguistic capabilities of students.

d) Develops or selects appropriate assessments and interprets the resulting data, both individually and
with colleagues.

©) Uses strategies that enable students to set high expectations for personal achievement, and to
assess, monitor, and reflect on their own work.

£) Compiles and reports assessment data to accurately document student progress over time.

(6) Professionalism
‘The teacher acts as an ethical and responsible member of the professional community.

Example Indicators

‘The Teacher:

a) Systematically reflects on his/her own professional practice in order to bring about continuous
improvement.

b) Actively pursues meaningful professional development.

©) Contributes to and advocates for the profession.

d) Protects the established rights and confidentiality of students and families.

©) Adheres to school policies, procedures, and regulations.

£) Models ethical behavior in accordance with established standards.

) Maintains accurate records, documentation, and data.
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(7) Vision and Collaboration
‘The teacher contributes to and promotes the vision of the school and collaborates with students, families, col-

leagues, and the larger commaunity to share responsibility for the growth of student learning, development, and
achievement.

Example Indicators

‘The Teacher:

a) Actively participates in the development and implementation of the schools vision, mission, and goals for
teaching and learning.

b) Contributes to the continuous school improvement process.

©) Establishes and maintains collaborative professional relationships.

d) Uses effective communication strategies and technological resources when approprite, and takes into ac
count various factors that impact communication with individual students,their families, and the
community.

€) Collaborates with students, parents, families, and the community to create meaningful relationships that
enhance the learning process.
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Nebraska’s Performance Framework for Principals
‘The Effective Practices:

1) Vision for Learning
‘The principal establishes and communicates a vision for teaching and learning that results in improved
student achievement.

Example Indicators

‘The Principal:

a) Uses varied sources of information and analyzes multiple sources of data about current practices
and outcomes to shape the vision, mission, and goals of the school.

b) Engages constituent groups within the school community to develop commitment to the vsion,
‘mission, and goals of the school.

<) Aligns the schools vision, mission, and goals to disrict,state, and federal policies.

d) Communicates the vision in order to establish high expectations for student performance.

e) Leads a systematic review of the vision, mission, and goals and revises as appropriate.

‘The principal leads a continuous school improvement process that results in improved student perfor-
‘mance and school effectiveness.

Example Indicators

‘The Principal:

a) Develops and implements, in collaboration with the school community, a school improvement plan
that i aligned with district, state, and federal guidelines and goals.

b) Maintains comprehensive and current information about students, academic achievement, school
effectiveness, and the school community.

©) Makes informed decisions based on student achievement data, research, and best practices to
improve teaching and learning.

d) Uses technology to increase school effciency and effectiveness.

¢) Revises the school improvement plan based on a systematic review of progress toward its goals.

£) Uses the continuous improvement plan to guide professional development within the school
community.
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(3) Instructional Leadership

‘The principal provides leadership to ensure the implementation of a rigorous curriculum, the use of ef-
fective teaching practices, and accountability for results.

Example Indicators

‘The Principal:

2) Promotes teaching practices based on sound instructional theory and professional collaboration to
‘meet the learning needs of all students.

b) Ensures that the instructional program i aligned with content standards, includes effective
instructional and assessment practices, and protects instructional time to maximize learning.

©) Supports the selection of instructional content that maximizes individual student learning and
provides appropriate multiple perspectives.

d) Uses student performance data from multiple assessments to evaluate the curriculum and
instructional program.

&) Assumes responsibiliy for the continued improvement of student learning within the school and
holds staff accountable for the growth of student achievement across the curriculum.

(4) Culture for Learning
‘The principal creates a school culture that enhances the academic, social, physical, and emotional devel-

opment of all students.

Example Indicators

‘The Principal:

a) Provides full and equitable access to curricular and extra-curricular programs that address the
needs, interests, and abilites of all students.

b) Develops a culture of high expectations for self, students, and staff.

©) Fosters an environment of respect and rapport based on clear guidelines for appropriate behavior.

d) Uses multiple indicators of student performance to encourage the development of the whole child
in a manner consistent with academic achievement.

¢) Identifies barriers to student learning and development, and devises strategies to reduce or
eliminate them.

£) Maintains a high level of visibility within the school community, and recognizes the
accomplishments of students and staff.

§) Leads an ongoing assessment of the school climate and culture.
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5 tems Management
‘The principal manages the organization, operations, and resources of the school to provide a safe, ffi-
cient, and effective learning environment for all students and staff.

Example Indicators

‘The Principal:

a) Allocates financial, material, and human resources to support the educational program.

b) Monitors the school site, facilties, services, and equipment to provide a safe and orderly
environment.

©) Identifies and resolves problems, manages conflct, and builds consensus to achieve the efficient
operation of the school.

d) Communicates with community agencies to provide a safe school environment.

©) Develops procedures for the effective use of technology among staff, students, and the school
community.

£) Understands school law and its impact on staff, students, and families, and complies with.
local, state, and federal mandates.

&) Guides and influences policymakers as they develop regulations, policies, and laws that
impact the school.

(6) Staff Leadership
‘The principal uses effective personnel practices to select, develop, support, and lead high quality teachers

and non-teaching staff.

Example Indicators

‘The Principal:

a) Recruits, hires, develops, and retains high quality professional and support staffto realize the
schools vision.

b) Develops and supports an effective learning environment for teachers and other staff.

<) Mentors emerging staffleaders in order to build leadership capacity within the school community.

d) Supervises the school staff members and holds them accountable for resuls based on high
expectations and professional standards.

¢) Implementsa performance evaluation system and a professional development program for teachers
and instructional support staff based on a common instructional language and effective teaching
practices.

£) Models continuous learning and provides professional development opportunities for all staff
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7) Developing Relationships
‘The principal promotes and supports productive relationships with students, staff, families, and the com-
‘munity.

Example Indicators

‘The Principal:

a) Builds relationships that support the school and ifs vision.

b) Develops an understanding of the community’ cultural, social, and intellectual resources among,
students and staff, and makes use of those resources to strengthen the school.

<) Encourages active family and community participation in the learning process to enhance student
achievement.

d) Strengthens the educational program by soliciting information from families and community
‘members.

€) Uses effective public information strategies.

£) Creates strategic partnerships with business, religious, political, and other community leaders in
order to carry out the schools mission.

§) Strives to develop understanding and respect for others among students and staff.

(8) Professional Ethics and Advocacy
‘The principal acts with fairness, integrity; and a high level of professional ethics, and advocates for poli-
cies of equity and excellence in support of the vision of the school.

‘Example Indicators

‘The Principal:

a) Treats others with dignity and respect.

b) Protects the established rights and confidentiality of students and staff.

©) Seeks to make decisions that are just, fair, and equitable.

d) Models and articulates reflective practice, transparency, and ethical behavior in accordance with

established standards.

¢) Holds others in the school community accountable for demonstrating integrity and ethical
behavior.

1) Advocates for public policies that ensure appropriate and equitable resources for the education
system.

8) Responds to the political,social, economic, legal and cultural environment in which the school
exists.
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Nebraska Teacher & Principal Performance Framework Stakeholders

Becky Schnabel, Coordinator of Student Services -
University of Nebraska, Omaha, Representing the
Nebraska Council on Teacher Education

Bob Uhing, Administrator - Educational Service Unit 1,
Representing the Educational Service Unit
Coordinating Council

Brian Hale, Director - Nebraska Association of School
Boards

Brian Halstead, Assistant Commissioner - Nebraska
Department of Education

Carla Noerrlinger, Director of Research and Special
Projects - Omaha Public Schools

Cindy Serfass, Freshman Study Center Director -
‘Westside High School, Representing the Nebraska State:
Education Association

Dan Ernst, Associate Executive Director - Nebraska
Council of School Administrators

Donlynn Rice, Curriculum and Instruction
Administrator - Nebraska Department of Education

Fran Marymee, Speech Language Pathologist -
Educational Service Unit 9, Representing the Nebraska
State Education Association

Janice Garnett, Assistant Superintendent - Omaha
Public Schook

Jay Sears, Representing Nebraska State Education
‘Association Instructional Advocacy

Jim Havelka, Havelka Educational Services, LLC,
Nebraska Department of Education Contractor

Joan Reznicek, Superintendent - Red Cloud
Community Schools, Representing Nebraska Rural
Community Schools Association

Jodi Kupper, Dean of the School of Education - Peru
State College, Representing the Nebraska Professional
Practices Commission

John Spatz, Assistant Executive Director - Nebraska
‘Association of School Boards

Jon Fisher, Administrator - Educational Service Unit 4,
Representing the Educational Service Unit
Coordinating Council

Jon Habben, Executive Director - Nebraska Rural
‘Community Schools Association

Kent Mann, Principal - Grand Island Senior High,
Representing the Nebraska Council of School
Administrators

Larry Dlugosh, Educational Administration
Chairperson/Professor - University of Nebraska, Lincoln

Marilyn Peterson, Data and Federal Programs
Administrator - Nebraska Department of Education

Matt Blomstedt, Executive Director - Educational
Service Unit Coordinating Council

Mike Dulaney, Executive Director - Nebraska Council of
School Administrators

Pat Madsen, Adult Program Services Specialist -
Nebraska Department of Education

Pat Roschewski, Director of Statewide Assessment -
Nebraska Department of Education

Renee Hyde, Assistant Superintendent - Papillion
LaVista Public Schools, Representing the Nebraska
Association of Personnel Administrators

Roger Breed, Commissioner - Nebraska Department of
Education

Scott Swisher, Deputy Commissioner - Nebraska
Department of Education

Sharon Katt, Adult Program Services Administrator -
Nebraska Department of Education

Steve Sexton, Superintendent - Fremont Public Schools,
Representing the Greater Nebraska Schools Association

Tiffanny Heese, Principal - Winncbago Elementary
School, Representing the Nebraska State Education
Association

“Tim Kwapnioski, Principal - Bel Air Elementary, Nor-
folk Public Schools, Representing the Nebraska Council
of School Administrators Legislative Committee
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Nebraska Teacher & Principal Performance Framework Drafting Committee

Nancy Biggs, Associate Superintendent of Human
Resources - Lincoln Public Schools, Representing the
Nebraska Association of Personnel Administrators

Chad Boyer, Principal - Washington Elementary,
Norfolk Public Schools, Representing the Nebraska
Council of School Administrators

Brenda Brokenicky, Fremont Parent Teacher
‘Association, Representing the Nebraska Parent-Teacher
Association

Diana Casey, 3rd Grade Teacher - Ashland Park-
Robbins Elementary, Omaha Public Schools,
Representing the Nebraska State Education Association

Kathy Danck, President District 1 -Lincoln Public
Schools Board of Education, Representing the Nebraska
Association of School Boards

Larry Dlugosh, Educational Administration
Chairperson/Professor - University of Nebraska, Lincoln

Kevin Eairleywine, Executive Director of Human
Resources and Administrative Operations - Fremont
Public Schools, Representing the Nebraska Council of
School dministrators

David Engle, Representing the Greater Nebraska
Schools Association

Rod Engel, Principal - Hamlow Elementary; Waverly
Public SchOols, Representing the Nebraska Council of
School Administrators

Linda Freye, Kindergarten Teacher - Maxey Elementary,
Lincoln Public Schools, Representing the Nebraska State
Education Association

Deborah Frison, Principal - Omaha Burke High School,
Representing Omaha Public Schools

Brian Hale, Director - Nebraska Association of School
Boards

Brian Halstead, Assistant Commissioner - Nebraska
Department of Education

Dave Ludwig, Administrator - Educationa Service Unit
2, Representing the Educational Service Unit
Coordinating Council

Carol McClain, Special Education Consultant -
Nebraska Department of Education

Sharon Katt, Adult Program Services Administrator -
Nebraska Department of Education

Amy Kelly, High Ability Learner Liaison - Raymond A.
‘Watson Elementary, Hastings Public Schooks,
Representing the Nebraska State Education Association

Jodi Kupper, Dean ofthe School of Education - Peru
State College, Representing the Nebraska Professional
Practices Commission

Renee Hyde, Assistant Superintendent - Papillion
LaVista Public Schools, Representing the Nebraska
Association of Personnel Administrators

Charles Isom, Superintendent - Superior Public Schools,
Representing the Nebraska Rural Community Schools
Association

Jim Havelka, Havelka Educational Services, LLC,
Nebraska Department of Education Contractor

Tiffanny Heese, Principal - Winncbago Elementary
School, Representing the Nebraska State Education
Association

Matt Heibel, Principal - Lincoln Lutheran High School,
Representing K-12 Non-Public Schools

‘Trish Guinan, Director of Member Rights - Nebraska
State Education Association

Rhonda Jindra, Staff Development Educationa Service
Unit 1, Representing the Educational Service Unit
Coordinating Council

Don Loseke, Accreditation and School Improvement
Management Consultant - Nebraska Department of
Education

Robert Michl, Principal - Freeman Public Schools,
Representing the Nebraska Council of School Adminis-
trators

Jennifer Mitzelfelt, Fremont Parent-Teacher Association,
Representing the Nebraska Parent-Teacher Association

(Continued page 7)
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Mark Murphy, Elementary Principal - Centennial Public Beth Zillig, Title 1 Consultant - Nebraska Department of
Schools, Representing the Nebraska Council of School Education
Administrators

Kevin Peters, Certification Director - Nebraska
Department of Education

Carol Rempp, Multicultural/Diversity Education
Coordinator - Nebraska Department of Education

Donlynn Rice, Curriculum and Instruction
Administrator - Nebraska Department of Education

Keith Rohwer, Dean of Teacher Education - Midland
Lutheran College, Representing the Nebraska Council on
Teacher Education

Jay Sears, Representing the Nebraska State Education
‘Association Instructional Advocacy

Ed Scantling, Dean - University of Nebraska - Kearney,
Representing Colleges/ Universities

Mary Schlieder, High School Teacher - Norris Public
Schools, Representing the Nebraska State Education
Association

Randy Schlueter, Principal - Beatrice Middle School,
Representing the Nebraska Council of School Admini
trators

Becky Schnabel, Coordinator of Student Services -
University of Nebraska - Omaha, Representing the
Nebraska Council on Teacher Education

Neil Schnoor, Dean of the School of Education and
Counseling - Wayne State College, Representing
Colleges/Universities

Cindy Serfass, Freshman Study Center Director -
‘Westside High School, Representing the Nebraska State:
Education Association

Rob Slauson, Principal - Southwest High School, Lincoln
Public Schools, Representing the Nebraska council of
School Administrators

Dean Tickle, Principal - Lexington Middle School, Repre-
senting the Nebraska Council of School Administrators
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For More Information Contact:

NEBRASKA DEPARTMENT ©f EDUCATION
Curticulum, Instruction, and Innovation

Donlynn Rice, Curriculum Administraor
301 Centennial Mall South

Lincoln, NE 68509

Phone: 402.471.3240 Fax: 402.471.0117
Email: donlynn.rice@nebraska.gov

© Nebrasks Department of Education. This document may be reproduced withos further permission.
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NEBRASKA DEPARTMENT ©f EDUCATION
Curticulum, Instruction, and Innovation

Donlynn Rice, Curriculum Administraor
301 Centennial Mall South

Lincoln, NE 68509

Phone: 402.471.3240 Fax: 402.471.0117
Email: donlynn.rice@nebraska.gov

© Nebrasks Department of Education. This document may be reproduced withos further permission.
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NEBRASKA

DEPARTMENT OF
EDUCATION

Roger D. Breed, Ed.D., Commissioner
Scott Swisher, Ed.D., Deputy Commissioner

301 Centennial Mall South  Tei  (402) 471-2295
PO Box 94987 Fac  (402) 4710117
Lincoln, NE GBS09-497  Webs  www.edcation. e gov

AGENDA FOR EDUCATOR EFFECTIVENESS STAKEHOLDER MEETING

DECEMBER 10, 2010

L. Welcome and Introductions
A. Seuting the Stage - Dr. Roger Breed

B. State Board Charge - “Authorize the Department to meet with educational stakeholder

groups for the purpose of (1)

ussing the development of teacher and principal

peformance standards, (2) discussion of concerns and guidance on the educator effecriveness
system, and (3) discussion of whether there is a need for sate regulation in thisarea.”

C. Mecting Purposes

1
2

3)
4

Gauge support for a comprehensive educator effectiveness system for Nebraska
1denify stakeholder concerns and provide guidance to State Board/NDE on
effectivencss structure

Define purposes and structure for stte teacher/principal performance standards
Recommend next steps to State Board/NDE

IL. Educator Effcctiveness Proposal Background
A. Why propose a Comprehensive Educator Effectiveness System?

B. What would be the aims of a comprehensive system?

€. Policy componens of an Educator Efectiveness System

1)
2)
3)
4
5)
6
n

Statewide Educator Standards
Preparation and Licensure
Induction and Mentoring
Professional Development
Teacher/Principal Evaluation
Compensation and Incentives
Working Conditions

D. Leadership components of an Educator Effectiveness System

(Continued)

To lead and support the preparation of all Nebraskans for learning, carning, and living.
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STAKEHOLDER MEETING AGENDA (Continued)

1L Discussion
A Small group discussion
1) Is2 Comprehensive Educator Effcctiveness System needed in Nebraska?
Whylwhy no Priorities?
2) Concerns/limiting factors?
3) Recommendations to NDE/State Board for next sieps

B. Large group report out/discussion

IV. Educator Standards Background Tnformation
A Purposes of standards

1) Teacher/Principal Preparation

2) Inducion/Mentoring,

3) Professional Development and Certification
4) Teacher/Principal Evaluation

5) Advanced Certification

6) Ethics/Competence Standards

B. Structure of standards/criteria for drafting committce

V. Discussion
A. Small group discussion
1) Purposes of standards? Priorities?
2) Structure: What should drafting committee focus on?
3) Recommendacion to NDE/Stare Board for next steps?

B. Lurge group report oud/discussion.
1) Recommendations to NDE/State Board regarding purposes and structure of
standards and next steps in process

V1. Summary and Closing
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REPORT OF EDUCATOR EFFECTIVENESS STAKEHOLDER MEETING

December 10, 2010
Prepared by Jim Havelka and Donlynn Rice

Background Information

State policymakers across the nation are embracing comprehensive educator effectiveness reforms as
the key to Improving student achlevement. Recent research has been conducted which shows:

« Teachers and Principals make the greatest difference in student achievement. Robert Marzano
(2005): Nearly 60 percent of a school’s impact on student achievement s attributable to
principol and teacher effectiveness.

« School reforms won't work unless educator effectiveness is improved. Mariana Haynes (2010):
“It has become clear that heavy investment n state reforms will not yield the fevel of buy-in,
‘ownership, and results needed at the schaol level unless policy leaders address the capacity of
teachers and leaders to implement instructional improvements.”

A comprehensive educator effectiveness system is needed - one that goes beyond initial
teacher and principal preparation. Managing Educator Talent (2010): “significant ond sustained
improvements in teacher and principal effectiveness will be achieved only f ll Key policies across
the educator career continuum are addressed in a cohesive, aligned and strategic manner.”

‘The Nebraska State Board of Education considered authorizing an inital plan for a Comprehensive
Educator Effectiveness System proposed by NDE at its meeting on November 23, 2010. That plan's
components included performance standards for educators, standards-based educator preparation
programs and Inital certfication, statewide induction and mentoring programs, standards-based
evaluation systems, targeted professional development, recertification policies linked to individual and
school-wide professional development plans, and attention to working conditions that impact student
achievement.

Before taking official action to adopt such  system it was determined that more input was needed from
constituents. The Board approved a motion to: “Authorize the Department to meet with educational
stakeholder groups for the purpose of (1) discussing the development o f teacher and principal
performance standords, (2) discussion of concerns and guidance on the educator effectiveness system,
and (3) discussion of whether there is a need for state regulation in this area.”

On Dec. 10, 2010, a meeting of representatives from educational stakeholder groups was held, which
Included 26 participants and three additional guests. (A lst of participants and their respective.
organizations are attached at the end of this report.) The purposes of the meeting were:

= Gauge support for a comprehensive educator effectiveness system

«  Identify stakeholder concerns and provide uidance to State Board/NDE on effectiveness
structure

« Define purposes and structure for state teacher/principal performance standards

= Recommend next steps to State Board/NDE

Page1
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Committee Background Information

The participants were provided with background information on educator effectiveness Intiatives,
Including:
A Why are we proposing a comprehensive educator effectiveness system for Nebraska?
(1) Educator quality is most important school-level contributor to student learning.
(2) School reform efforts often fail when they don't take educator effectiveness into account.
(3)State policies are often designed piecemeal in separate “silos”, each with its own
constituency.
(4)State policies often focus on educator preparation and certfication and do not address the

entire educator career continuum.
(5)State policies may reflect a lack of coordination across different levels of governance.
B. What would be the aims of a comprehensive educator effectiveness system?
(1) Develop policies that are cohesive, aligned and strategic
(2) Focus on effe
(3) Provide horizontal algnment across career continuum
(4) Generate vertical alignment across levels of governance
(5) Manage educator talent systematically as 2 means to enhance student learning and upgrade
the education profession
C. What would be the policy components of an educator effectiveness system?.
(1) Statewide educator standards.
(2) Educator preparation and licensure.
(3) Induction and mentoring
(4) Professional development
(5) Teacher/principal performance evaluation
(6) Compensation and incentives
(7) Working conditions

school leaders as wellas effective teachers

Background information was also provided on educator performance standards, including information
on the purposes and structure of standards in other states.

Committee Process

Following the background presentations, the participants met in small groups to discuss the topics as
directed by the State Board of Education. The groups consisted of 4-6 people, allowing for ample
participation from each representative. The discussions were focused on two key areas - educator

ance standards. Each ved three questions for the groups
to consider. Following the small group sessions, large group discussions were held to report out and look
for common themes. The results of these discussions are on the following pages.

Page2
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Educator Effectiveness Summary

“The first small groups session was spent focusing on the following three key questions. There was a
strong consensus among the participants that a focus on educator effectiveness is needed in Nebraska.
Comments such as It is coming 5o Jump on board” and “The public i asking for it were recorded.
Common themes in the discussions Included:

A Is 2 comprehensive educator effectiveness system needed in Nebraska? Why/Why not?

Comprehensiveness is an important component; it would provide a systematic and
systemic approach.

It provides for commonality and consistency across the state.

It guides distrcts about what we believe in Nebraska about educator effectiveness and
provides expectations for teachers and administrators.

It provides for growth along the career continuurn.

It provides alignment across the educator career continuum and across the institutions
of higher education.

Itis purposeful. One comment was that it generated "excellence on purpose with
purpose.”

‘The public is asking for 2 focus on educator effectiveness and there i federal pressure
in that direction also.

Changing demographics and mobility will alter how we prepare and evaluate teachers
It needs to be a system that s both centralized and customized and that provides for
local flexibilty.

B. What are the concerns/limitations?

Costs in money, time, and human resources. Some costs will be shifted from current
uses, but others, such as more sophisticated data systems, will be new costs.
Maintaining a tight/loose configuration. Need to be tight on standards but loose on the
ways for districts to meet those standards

Confidentiality and the risk of the misuse of data

Maintaining ongoing discussion with stakeholders as changes are implemented. We
need to have conversations in order to learn and adjust.

There Is a need to keep diversity in mind.

There s a need to make sure to include all educators, not just teacher and principals.

€. Recommendations to NDE/State Board for next steps regarding educator effectiveness.

‘Approach this from a standpoint of making a good system better rather than fixing a
broken system.

Recognize that stakeholder groups In Nebraska (unlike some other states) are willing to
collaborate and contribute.

Learn from the experience of other states and groups within the state. The State 8oard
should develop the policies and use expertise of others around the state to develop the

Page3
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process. Continue stakeholder discussions.

+ Design policies for improving teaching and learning, not comparing schools. System
should initate teaching and learning, not fear.

= Approach this as a value-added opportunity, not just one more thing to do. Let the
system complement current efforts in school improvement, etc.

« Focus on development not regulation. Ensure that necessary regulation enforces what
we want for this system.

» Recognize that the end objective is improved student achievement. Aim at the kids
getting the best possible instructional practices.

Educator Standards Summary

‘The participants unanimously agreed that the place to begin with an Educator Effectiveness system Is
with the development of teacher and leader standards. There was a general agreement that standards
for teachers, principals, and other educators should be developed at the same time rather than
separately. Participants agreed that we should begin by looking at models that have been developed by
other states and national groups, rather than “reinventing the wheel.”

However, when it came to the actual structure of standards there was less consensus. Some saw the
value of broad standards at the state level which would serve more as guidelines for distrcts and
programs while others favored measurable, enforceable standards perhaps in a state Rule. There was
agreement that stakeholders need a draft of standards to consider and that we need to develop a
draiting committee to start the work. Again idess and themes were identified around the following key
questions:

A. What would be the purposes of educator standards/priorities?
« Develop comprehensive teacher standards focused on the classroom and on
effective teachers and principals.
 Teacher and leader standards need to be developed at the same time.
« Standards should create a common language, common understanding and
common expectations.
= Performance evaluation should be the top priority.
B. What should be the structure of standards?
« Develop broad standards with defining indicators specifc to the type of educator.
= Standards must be measurable and specific; must be enforceable.
« Establish a clear definition of what we expect
« Fewer standards but with appropriate wording. Wording will become more
important the fewer standards we have.
vasgood asitl

the knowledge of the users.
€. Recommendations to NDE/State Board for next steps on standards

 Allow appropriate time to determine what will best serve the state. Conversations

Paged
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need to take place before we take action.

= Support the process that NDE is currently using for development of standards.

« The Board needs to understand how fortunate we are to have a group of
stakeholders that can accomplish these things. This is not what we willfind in other
states.

Summary Comments

The stakeholders expressed appreciation to the State Board and NDE for belng asked for thelr views
and agreed to take the results of the December 10 meeting back to their constituents. They are
supportive of developing standards that would inform educator effectiveness policies and practices in
2 comprehensive manner, and they urged the approval of a drafting committee to begin work on
educator standards. They want to remain part of the standards development process and have the
chance to review the work of the standards drafting committee on behalf of their group members.

Pages
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Educator Effectiveness Steering Committee Contact List

Educational Service Unit Coordinating Council

Matt Blomstedt
Executive Director
02.499.6755
mat@esuccors

Greater Nebraska Schools Association

Steve Sexton
Superintendent

Fremont Public Schools
402.727-3006

stave sexton@fpsmallorg.

Havelka Educational Services, LLC

Jim Havelka
Contractor with NDE
4026201705

ihavelka @gpcom net

Bob Uhing
Adminisrator
Educational Service Unit 1, Wakefleld
402.841.4104

bubing@esulorg

Nebraska Association of Personnel Administrators

Renee Jacobson
Assistant Superintendent
Papillon-LaVista Public chools
02537.6274
riacobson@paplv.or

Nebraska Association of School Boards

John Spatz
Assistant Execuve Director
800.422.4572

lspatz@nasbonling.org

Nebraska Council of School Administrators

Mike Dulaney
Executive Director
202476 8055
mike@nesa.on

Tim Kwapnioski
Legislative Committee, Principal
Bel Al Flementary, Norfolk
4026482539

lwap@npsne.ors.

Nebraska Council on Teacher Education

Becky Schnabel
Coordinator of Student Services
Universiy of Nebraska, Omaha
402.554.2718

bschnabel@unomzha edy

Dan Ernst
Associate Executive Director
102.476.8055
dan@ncaorg

Kent Mann
Principal

Grand lstand Senior High
3083355950
kemann@gips.org
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Nebraska Department of Education
Roger Breed

‘Commissioner
4024715020
Roger.breed@nebraska gov

‘Sharon Katt
‘AdultProgram Services Administrator
402-471.2405

sharon katt@nebraska gov

Donlynn Rice
Gurriulum and Instruction Adrminitrator
024713200

donlynn ice@nebraska gov

Seott Swisher
Deputy Commissioner
4024715024

scott swisher @nebrs

Nebraska Professional Practices Commission

Jodi Kupper
Chair Elect, Dean of the School of Education
Peru State College:

202872220

[kupper@peru.edy

Brian Halstead
Assistant Commissioner
024710732

brisn halstead@nebraska fou

Marilyn Peterson
Data and Federal Programs Administrator
4024713504

marilyn peterson@nebraska gov

Pat Roschewski
Director of Statewide Assessment
4024712495

ot roschowsid "

Nebraska Rural Community Schools Assaciation

Jon Habben
Executive Director
4024404378
ihabben@nresa.net

Nebraska State Education Assoclation

Tiffanny Heese
Ekhorn District President, Princpal
Winnebago Elementary School
028782224

theese@esulor

Jay Sears
Instructionsl Advocacy
402.432.3395

iavsears@nsea.ors

Omaha Public Schools

Janet Ganett
Assistant Superintendent
‘Omaha Public chools
402.557.2300

janice garnett@ops.org

Joan Reznicek
President Elect, Superintendent
Red Cloud Community Schools
2028798879

reznice@esug.org

Fran Marymee
‘Speech Language Pathologist
Educational Service Unit 9
402-463.9555

imanmee@esud.ore , wall7@emailcom

Cindy Serfass.
Alternative Compensation Committee Chair,
Freshman Study Center Director

Westside High School

402.343.2758

cserfass@uestsideorg.
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Guests.

Craig Christansen, Executive Director
Nebraska state Education Association
024757611

craigchrisiansen@nsea org

Marjorie Kostelnik, Dean, College of Education &
Human Sciences

University of Nebraska Lincoln

4024722913

mikostelnik2@unl edu

Steve Joel, Superintendent
Lincoln Public Schools
4024361601

sioel@ips.org
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Educator Effectiveness Stakeholder Meeting
Mar. 29, 2011

‘Country Inn/Suites

1:00 Welcome and Introductions
-Overview of Educator Effectiveness Initiative.
~Revlew of Teacher/Principal Standards Drafting Process.
-Review of Standards topics.
~Decisions of Drafting Committee on including key topics.

1:30  Small Group Discussion.
-Review of Teacher/Principal Standards draft.

2:00  Working Break/Snacks.
~Continue small group discussion.

2:30  Large Group Discussion.
-Members views on Teacher/Principal Standards drafts.
-Recommendations to Editing Committee.
~Recommendations to State Board on next steps.

3:30 Dismiss
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NEBRASKA
DEPARTMENT OF

EDUCATION

DRAFTING COMMITTEE WORK SESSION AGENDA
February 15-16, 2011

1. 10:00 a.m., Tuesday, Feb. 15: Introductory Activicies (Donlynn Rice)

A Welcome from Dr. Roger Breed

B. Commirtee’s Task: “Develop performance standards for Teacher and.
Principalsin Nebraska's schools and recommend them to the State Board of
Education by July, 2011

C. Project Timeline

D. Tentarive Committee Schedule

E. Work Session Agenda

L. Educator Effectivencss Proposal Background (fim Havelka)
A Edueator Effeciveness Proposal
B. Educator Effectiveness Racionale

C. Aims, Componens, Leadership Needs of an Educator Effctivenes System
D. November State Board Response:

E. Small Group/Large Group Discussion

E. Listening to Stakeholders

G. Moving Forward to Today

'WORKING BREAK
1L Developing Performance Standards -~ Purpose
A Planning Questions: Purpose, Themes, Structure
B. Purposes of Standards. What Others ace Doing
C. Small Group Discussion: “What should be the primary puspose of Nebraska standards?”
D. Large Group Discussion: Building a consensus on the purpose of standards

WORKING LUNCH
IV. Developing Performance Standards - Content Themes
A Reconvene in Drafiing Teams (Teacher/Principal)
B. Reviewing Other State/Organization Standards
(1) Round One (Like Groups) Review and small group discussion
(2) Round Tswo (Unlike Groups). Share your results
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C. Large Group Discussion: Identify inical list of themes for each

Drafiing Team
END OF DAY ONE

V. 9:00 Wednesday, Feb. 16: Developing Performance Standards -~ Organization and
Steructure
A Introductory Activities: Review: from previous day
B. Powerpoin: Differentiating Standards
C. Reviewing Other State/Organizzcion Standards
(1) Round One (Like Groups) Review and small geoup discussion
(@) Round Two (Unlike Groups) Shate your results
D. Large Group Discussion: Building consensus on the stucture of
Nebraska scandards

WORKING BREAK
V1. Developing Performance Standards - the Drafting Process
‘A Organizing Your Drafting Team/Edicing Team
B. Prioritzing the Content Themes
C. Initial Drafing

'WORKING LUNCH
D. Initial Review in Drafiing Teams; Continue Drafing
E. Day's End Review in Drafting Teams

'WORKING BREAK
F. Reconvene in Full Drafiing Committee
G. Review of Each Drafting Teams Progress
H. Guidance to the Editing Teams
1. Plans for the March 15 Drafcing Committee Work Session

END OF DAY TWO
VIL Next Meetings:

Editing Teams: 10:00-4:00 Monday, Feb. 28, at NDE
Drafting Commitcee: 10:00-4:00 Tuesday, Mar. 15, at Country Inn/Suites
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Dec. 14, 2011
THEMES FROM COMMISSIONER’S EVALUATION SURVEY COMMENTS

In November, Commissioner Breed forwarded the Nebraska Teacher and
Principal Performance Framework to all districts and asked for their comments
regarding NDE developing model teacher and principal evaluation systems. Below are
the results and some of the main themes from the comments accompanying the survey
results.

1. Survey results:

(1) Would you support the development of a teacher evaluation systems based on the
Teacher Performance Framework as a model systems that could be used by
Nebraska school districts?

'Yes—70.7% (145 responses)
No — 29.3% (60 responses)

(2) Would you support the development of a principal evaluation systems based on
the Principal Performance Framework as a model system that could be used
by Nebraska school districts?

Yes—72.9% (148 responses)
No — 27.1% (55 responses)

I1. Survey comment themes:
A. Model Teacher Evaluation Support: (Comment numbers from NDE
summary document).

2—Accurate accountability of teacher performance is welcomed, as long as the
evaluation is truly unbiased. Perhaps parents should be allowed to make comments
on teacher performance as well.

4—Providing consistency would be of benefit to districts....It would also provide
important information to teacher and administrator preparation institutions.....

6—An optional model has the potential to be very helpful....

7—Can support this as long as the model does not create an excessive
documentation burden on principals.....

8—Support a model but not a mandated measure.

11—A rubric could be created which could be used to assess the level of performance
demonstration by the educator.

15—If we could evaluate if the student has moved forward while with a teacher, I
think that would be acceptable.

18—Would provide direction to districts.

19—1 think that this would be OK if schools could add to it.
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20—Support as long as it is developed to voluntarily guide local districts...

23—To be used in whole or in part at the discretion of the district.

26— think there should be multiple evaluation systems for districts to pick
from.

28—We need to have consistent standards across the state for teachers. When
teachers move from district to district, expectations ought to be the same....These
standards will help veteran teachers, too, by giving them guidelines for self-analysis
and subsequent improvement.

29—Support as long as it is used to help teachers improve their skills and not as a
one and only tool for teacher evaluations.

30—It would be great to have consistency and comparable tools available to
administrators. The language would be the same for all teachers.

32--...has latitude to account for each teacher’s unique style in teaching.

36—We always appreciate guidance from the Department, but would use such to
help build out program.

481 think a model developed by NDE would satisfy all the requirements of the
Federal Education Department....

50—I would trust that the state would develop something that is simple, fair, and
legally sound.

52—If the survey was used to help teachers become stronger and more capable,
yes, I am in favor of this system.

54—As long as teacher input was used to develop it.

57--...it would provide the same standards in all school districts.

58—For both evaluation instruments, I would support some type of electronic
instrument that would enhance feedback and the results shared electronically with
the teacher and NDE. NDE would not use the results to evaluate but rather to enhance
the instrument and make available possible teacher/principal recommendations.

60--...would be informative for districts....

61--...for districts that have nothing in place a model is very appropriate. ... It really
doesn’t make sense to develop standards without an evaluation tool to go with the
framework.

62--...would allow for uniform evaluative measures....

65—I utilized such a model in Iowa as a Principal and found it to be a great
resource as an administrator.

69—A basic outline would be good so when staff move it would be a common
language.

71—Our evaluation instrument will be redone to include the framework, but I also
want it to include the use of instructional strategies that we have trained our staff and
expect them to implement in the classroom.

72—With two suggestions...include student performance as a piece; decide and
announce intention as soon as possible to forestall current district efforts.
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B. Model Teacher Evaluation Oppose:  (Comment numbers from NDE

summary document).

1—Not all children will be at grade level at the end of the year. It isn’t the
teacher’s fault.

3~ think any standard form is still open to subjective interpretation on the part
of the administrator....

7—Recommends examination of USDOE research study in error rates in
measuring teacher and school performance based on student test score gains.

12—T honestly doubt that a single evaluation system could be applied.

13—Used as a model? Yes. Required that all districts use it so that we can rank
teachers? NO

14—I strongly believe that a) it is not possible to evaluate all school employees using
one framework (eg. Related service providers) and b) school district should have
local control over their evaluation systems.....

17—Although I feel this framework is a great place to start, I feel the teacher
evaluation system should be left to local control.

24—Too many factors with students can make the performance of a teacher look
bad.

25—We already have one.

34—Schools are individual.

35—Too subjective.

39—Too many differences in styles and techniques to have one-size-fits-all.

41—A one-size-fits-all systems is not an effective means of evaluating teachers.

44—There are too many variables.

46—I am not sure what the purpose is of developing a comprehensive teacher
evaluation systems.

47—The framework does not address that students have different learning styles
and that effective teaching matches the learning style of the student.

47—Also, 1 do not think that teachers should accept the responsibility for the
growth of student learning. This needs to be shared with the student.

49—1 believe that teacher performance is a district-by-district issue. Although
the intent is good, most board members are opposed to this concept and want local
control. This topic was discussed at the NASB Conference in Omaha and met a lot of
resistance.

52—Solely, I do not think it would be fair to dismiss a teacher just on this
evaluation without interventions and much discussion occurring first.

63—When you use terms such as high expectations, cohesive, effective, understands,
these are terms that someone has to pass a judgment call on. To me that is not
measurable enough to base my livelihood on.

68—1I would like to have more time to evaluate the framework prior to stating that I
‘would or would not support an evaluation system based on it.

71T feel that the evaluation should reflect the expectations of the local district.
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C. Model Principal Evaluation Support: (Comment numbers from NDE
summary document). Many comments repeated the teacher evaluation comments.

2—Perhaps parents should also be allowed to make comments on principal
evaluations.

4—Providing consistency would be of benefit to districts and potentially to teachers
and administrators as they seek positions in other districts.

5—Again, optional usage for districts.

10- might help teachers to better understand the responsibilities their
principals face which in effect trickles down to the classroom teacher.

12—Used as a model? Yes.

16—1 think a model principal evaluation would be good to provide direction to
districts.

17—1 think that this would be OK if schools could add to it.

18--...as long as it is developed to voluntarily guide local districts and provide a
model system that could be used by Nebraska school districts.

19—We are currently working on a model for principals and will be utilizing some of
the Nebraska model.

21—To be used in whole or in part at the discretion of the district.

24—Favors multiple evaluation systems.

25—We actually adopted a principal evaluation model based on the Principal
Performance Framework. I placed a lot of value in the work the task force
completed in researching and developing the Principal Performance Framework.

28—This would provide principals the opportunity to have continuity between
superintendents and districts.

42—...would satisfy all requirements of the federal Education Department.

45—Only for research of best practice.

46—Again, if the system helps a principal to excel, I would be in favor.

48—As long as principal input was used to develop it.

50—I am supportive of development of a system because it would provide the same
standards in all school districts.

58—A basic outline would be good so when staff move it would be a common
language.

61—With two suggestions...Include student performance as a piece; decide and
announce intention as soon as possible to forestall current district efforts.
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D. Model Principal Evaluation Oppose:  (Comment numbers from NDE

summary document). Many comments repeated the teacher evaluation comments.

7—Again, I have concerns about the potential for misapplication of student
performance data in personnel evaluation.

9—The principalship is too different in each building related to size. There
would need to be too much flexibility built into the system.

11—Opposes a “standardized system” of judging either a principal or a teacher.

12—Used as a model? Yes. Required that all districts use it so that we can rank
principals? No.

13--...different school districts have different needs and before I would like to see
this in place, I would like to know how this performance framework is going to work.

16--...1 would not support a “mandatory” model for all districts.

17—Every school is different and should be treated as such.

22—Again, too many factors can affect how the principal’s performance is
measured.

32—Too subjective.

34—T am not sure, due to the diversity of the populations throughout the state, that a
singular framework could be fairly constructed.

35—No, again we are putting more and more power in the state’s hands. I do
not agree with this.

40—Not enough about student learning.

41--...I disagree with the principal accepting responsibility for the student’s
learning.

43—Here again this was discussed at the NASB Conference in Omaha and met with a
lot of resistance. Local control and individual district goals and performance are
set at the district level. Many again fear that this will become a mandate rather
than a framework.

46—If this is used as a means to dismiss a principal without intervention and
discussion occurring first, the tool would not be used in its intended purpose, causing
suspicion and doubt amongst staff.
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January 25, 2011

Mary Schlieder, Resource Learning Specialist
Norris Public Schools

25211 South 68th Sereet

Holland, NE 68372-9651

Dear Mary,

In this day of inereased accountability on all frons of the educational spectrum, more and more
statesare taking @ hard look at a ystematic approach to developing and retaining effecive teachers
and leaders. Nebraska is no different. On December 10, 2010, a group representing the various
stakeholders groups convened and gave their overwhelming support for the idea and on January 8,
2011, the Nebraska State Board of Education approved the establishment of a drafting committee (o
begin the process of developing teacher and principal standards. You have been nominated, because
of your expericnce and experise, o serve on this important committce.

Dr. Mariana Haynes, in a recent article “Developing Effective Human Capital Syscems for
Education,” writes that “States, i particular, must rechink how educators are recruited, prepared,
supported, and evaluated. Myriad studies confirm that elasstoom insteuction and school leadership
are the two most powerful, school-related factors that contribute to what students learn at school.
The likelihood of creating and sustaining high-quality learning cnvironments at scale is remote
without effective teachers or without a skilled and committed leader to help shape teaching and
learning.”

Please et this letter serve as your formal invitation to paricipate. The standards drafting committee
i scheduled to mee in Lincoln on February 15 & 16, March 15, and April 12. From the larger
drafing commitie a smaller editing committee will be formed and will meet on February 28,
March 16, and April 13 to review and clarify the work of the larger committee. All expenses for
serving on one or both of these committces wil be reimburscd by the Nebraska Department of
Education including substitute teacher expenses, if needed.

Donlynn Rice, Administrator of Curriculum and Instruction at NDE, and Jim Havelka, Consultant
for NDE, will be failiating this process. - Susann Wenzl, Administrative Assistant for Curriculum
and Instruction, will be handling al of the expense and reimbursement details. You should have
received articles dealing with teacher and principal standards from Jim, via e-mail, wichin the past
few days. Please make every effort to review them prior to attending the February meeting. If you
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have any questions,or for some reason are unable to attend, please contact Donlynn Rice. She may

be reached ar 402-471-3240 or donlynn.sice@nchraska gov.

Thank you in advance for your willingness to serve. 1 look forward to working with you as we
continue to ereate a berter future for the students in Nebraska schools.

Sincerely,

Roger D. Breed, Ed.D.
Commissioner of Education
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oct.2,2012

Final Leadership Committee Recommendations

‘The State Board of Education has charged the Nebraska Department of Education with developing teacher and principal
evaluation models based on the Nebraska Teacher and Principal Performance Framework for voluntary use by local
districts. The first phase of this project involved convening a Leadership Committee drawn from Nebraska stakeholder
groups to develop recommendations of best practice to guide the development of the evaluation models.
Recommendations for the Design/Pilot Committee are talicized. The Committee’s recommendations include:

General Recommendations - Section 1

‘The Leadership Committee recommends

A

That the evaluation models be part of a larger educator effectiveness initiative based on the Nebraska
Teacher and Principal Performance Framework. Other elements of such an initative should include rigorous
national and state standards for teacher and principal preparation and intial certification, statewide induction
and mentoring programs, and targeted professional development. The induction and mentoring program for
teachers and principals should include staff development and training on the evaluation models.

That the primary purpose of the evaluation models should be the improvement of instruction and leadership.

That the evaluation models include both ongoing formative components and a summative component. The
formative components are designed for the purpose of fostering professional growth and improved practice and
the summative component for periodic evaluation of teacher performance for the purpose of making.
employment decisions.

That the evaluation models focus on classroom teachers and principals/assistant principals. Districts can
‘modify the models as necessary in order to evaluate educational specialsts and other administrators.

That the criteria for teacher and principal effectiveness in the evaluation models be based on the Effective
Practices in the Nebraska Teacher and Principal Performance Framework used in conjunction with nationally-
recognized instructional and leadership practice frameworks,

That the evaluation models assess multiple measures of teacher and principal performance. These include
measures of instructional and leadership practice, measures of student learning and school performance, and
‘measures of professional responsibility. These measures are more specifically defined in Sections Two and
Three.

The creation of a Design/Pilot Committee comprised of teachers and administrators from pilot disticts, ESU
staff developers, and various other members as may be appropriate. The purpose of the Design/Pilot
Committee shall be to develop the speciic documents and other materials necessary to implement the models
and to plan for the piloting and implementation processes. I addition, itis recommended that each pilot district
convene a ocal evaluation project committee consisting of local administrators and teacher leaders to
coordinate implementation of the Nebraska models within its district
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Recommendations on the Teacher Evaiuation Model - Section 2
The Leadership Committee recommends.

A. That the Design/Pilot Committee determine an appropriate evaluation cycle for the teacher evaluation model,
The length of the evaluation process shall not exceed one year for probationary teachers and shall be based on
at least one full-period observation and an evaluation each semester as required by law; the full evaluation
process for permanent teachers may be an annual or multi-year cycle as determined by the local school district,

B. That the evaluation of overall professional practice in the teacher model be based on rubrics established for
the Effective Practices in the Nebraska Teacher Performance Framework:
(1) Foundational Knowledge
(2) Planning and Preparation
(3) The Learning Environment
(4) Instructional Strategies
(5) Assessment
(6) Professionalism
(7) Vision and Collaboration

C.. That the assessment of instructional practices In the teacher evaluation model be based on either of two
nationally-recognized frameworks. These are Charlotte Danielson’s Framework for Teaching and Robert
Marzano's Causal Teacher Evaluation Model. Piot istricts shall select one of the two frameworks as the basis
for classroom observation and the evaluation of instructional practice.

D. That the instructional practice and leadership practice frameworks cited above be aligned to the Nebraska
Teacher Performance Framework so that the results of observations based on the national frameworks can !
directly linked to the Effective Practices In the Nebraska Framework.

E. That the Design/Pilot Committee pravide for appropriate conferencing and feedback in conjunction with
classroom observations in the teacher evaluation model.

F. That the evaluation of teacher performance in the model be based on data gathered through a variety of
means. Data-gathering activities shall consist of multiple observations of instructional practice and the.
compilation of other evidence of teacher performance. Evidence may include, but s not limited to, the
following:

analysis of artifacts that demonstrate teacher work performance;

results of student and/or parent surveys;

classroom climate and culture assessments;

multiple assessments and selected artifacts of student learning;

annual professional goals and development plans.

sancs

G. That the teacher evaluation model include the assessment of measures of student learning based on one or
more student learning objectives in the teacher's primary teaching assignment or subject area. The
Design/Pilot Committee shall create a protocol for developing and assessing goals based on student learning.
The protocol il e designed (o ensure coiluboration between teachers and evaiuating agministrators in the
assessment of the student learning.

H. That the teacher evaluation model include the analysis of multiple measures of student learning. Examples of
such measures might include standardized test scores, local district assessments, classroom assessments,
student work, projects, teacher-generated information about student growth and goals, and other formative
and summative student assessments.
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Section 2 (Continued)

. That the teacher evaluation model include a measure of student perception with data gathered through a
commercial o locally developed survey. Examples of surveys the Design/Pilot Committee might consider
include: The Tripod Survey, Gallup Student Engagement or Teacher Pulse Surveys, Advanced Ed student surveys,
Robert Marzano's student survey questions, or locally developed surveys.

1. That in addition to measures of instructional practice, measures of student learning, and measures of
professional responsibility, the teacher evaluation model include, but not be limited to, these components:
a. a procedure for self-assessment and reflection;
b, one or more annual professional goals determined in collaboration with the teacher's evaluator;
¢ anannual individual professional development plan based in part on the teacher's evaluation results;
d. timelines for the evaluation process.

K. That the summative evaluation component for teachers shall include ratings at four levels of performance for
each of the areas lsted below:
a. The seven (7) Effective Practices in the Nebraska Tedcher Performance Framework;
Avating for effectiveness in achieving student learning objectives;
Arating for effectiveness in achieving professional goal(s);
Arating for performance of duties assigned in the local job description, and
Aholistic rating based on the evaluator’s analysis of the teacher’s overall performance.

L. That the Design/Pilot Committee be responsible for developing procedures and appropriate documents for
teachers who receive ratings indicating less than proficient performance. Such procedures and documents
shaladdress assistance, remediation, and support for improvement.
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Recommendations on the Principal Evaluation Model - Section 3

Committee recommends

. That the Design/Pilot Committee determine an appropriate evaluation cycle for the principal evaluation
‘model. The length of the evaluation process shall not exceed one year for probationary principals and shall be
based on at least ane full-period observation of employee performance and 2n evaluation each semester as
required by law; the full evaluation process for permanent principals may be an annual or multi-year cycle as
determined by the local school district,

B. That the evaluation of overall professional practice in the principal model be based on rubrics established for
the effective practices of the Nebraska Principal Performance Framework:
(1) Vision for Learning
(2) Continuous school improvement
(3) Instructional Leadership
(4) Culture for Learning
(5) Systems Management
(6) staff Leadership
(7) Developing Relationships
(8) Professional Ethics and Advocacy

€. That the assessment of leadership practice in the principal evaluation model be based on one or more
nationally-recognized frameworks for leadership practice. Examples might include Douglas Reeves’ Leadership

or Robert Marzano's School Administrator Rubric. The Design/#ilot Committee shailreview
leadership practice fremeworks and select one or more to be used in the Nebraska model.

D. That the leadership practice frameworks cited above be aligned to the Nebraska Principal Performance
Framework so that the results of data-gathering based on the national frameworks can be directly linked to
the Effective Practices in the Nebraska Framework.

That the Design/Pilot Committee provide for appropriate conferencing and feedback in conjunction with
school visits in the principal evaluation model.

. That the evaluation of principal performance i the model be based on data gathered through a variety of
means. Data-gathering activities shail consist of multiple observations of leadership practice and the
compilation of other evidence of principal performance. Evidence may include, but is not limited to, the
following:

analysis of artifacts that demonstrate principal work performance;

data demonstrating student achievement and school performance;

tesults of student, staff, parent and communty surveys;

school climate and culture assessments;

school improvement profils;

multiple, varied assessments of student learniny

annual professional goals and development plans.

G. That the principal evaluation model include an assessment of the principal's impact on student learning.
Examples of student learning measures used in such an assessment include standardized test scores, local
district assessments, classroom assessments, and other formative and summative student assessments.
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Section 3 (Continued)

H. That the principal evaluation model include an assessment of the principal's contribution to school
performance based on one or more goals established by the principal in collaboration with his/her evaluator.
School performance measures can include, but are not limited to:

a. District measures of student learning on local, state, or national assessments;

b Schoolwide measures of achievement such as graduation rates;

c._schoolwide measures of school climate or culture;

d. Measures of the relationship between the principal and students, faculty, other staff, parents, and the
community;

€. Measures of the principal's influence on instructional quaity such as teacher recruitment, mentoring,
and retention;

f. - Schoolwide measures of student, staff, parent, or community perception s determined by commercial
or locally developed surveys;

g Other measures as determined by principal’s evaluator.

1. That in addition to measures of leadership practice, measures of student learning and school performance,
and measures of professional responsibility, the principal evaluation model include, but not be limited to,
these components:

a. aprocedure for self-assessment and reflection;

b one or more annual professional goals determined in collaboration with the principal’s evaluator;

¢ anannual individual professional development plan based in part on the principal’s evaluation results;
d. timelines for the evaluation process.

1. That the summative evaluation companent for pri
each of the areas listed below:
a. The eight (8) Effective Practices in the Nebraska Principal Performance Framework;
A rating for effectiveness in impacting student fearning and school performance;
A rating for effectiveness in achieving professional goal(s);
A rating for performance of duties assigned in the local job description, and
A holisti rating based on the evaluator's analysis of the principal’s overall performance.

ipals include ratings at four levels of performance for

K. That the Design/Pilot Committee be responsible for developing procedures and appropriate documents for
principals who receive ratings indicating less than proficient performance. Such procedures and documents
shall address assistance, remediation, and support for improvement.
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Procedural Recommendations — Section 4

‘The Leadership Committee recommends

A

That the Design/Pilot Committee and the Department ensure that districts piloting and implementing the
evaluation models receive training for evaluators and staff development for those teachers and principals
being evaluated; resources to assist with such training and staff development might include Educational
Service Units, professional associations, and private vendors.

That the Department and ESU Coordinating Council work toward the development of a repository of
professional development resources linked to the Nebraska Teacher and Principal Performance Framework
and the Nebraska evaluation models; such resources should be designed to assist teachers and principals in
implementing the individual professional development plans that are part of the evaluation models.

‘That the evaluation models be designed to use technology while maintaining personal interaction between

evaluators and those being evaluated.

‘That the Department conduct an evaluation of the Design/Pilot Phase of the project which includes an
analysis of costs. Sources of assistance in preparing such an evaluation might include colleges or universities,
the federal regional laboratory, federal comprehensive centers, or similar sources.

That the Department assist the pilot districts with costs related to training, staff development, and the use of
technology in the evaluation models.

‘That the Design)/Pilot Schools agree in a Memorandum of Understanding to implement all required
components of the evaluation models during the pilot phase.

‘That the Nebraska Teacher and Principal Model Evaluation Project Leadership Committee be reconvened for
advisory purposes as the design phase and the pilot phase of the project are completed.
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March 21,2012

Keith Lutz, Superintendent
Millard Public Schools
4205, Washington
Papillion, NE 68046-2667

Dear Keith:

Jim Sutfin and Kim Saum-Mills have been nominated to serve on the Leadership/Steering
Committee for the Nebraska Department of Education teacher and principal model
evaluation project. This effort will require attendance at several meetings throughout this
spring and summer.

The first meetings are scheduled for the afternaon of Wednesday, April 18, and all day on
Thursday, April 19. Subsequent meetings are planned for late May, June, and possibly July
as the Committee prepares its recommendations for the State Board of Education.
Additional meetings during the 2012-13 school year are planned as the Committee
oversees the development of the model evaluation systems.

Iappreciate your support by providing leave for Jim and Kim. We need our best
practitioners involved to assist with this important process.

‘Travel and lodging expenses will be reimbursed by the Department of Education.
Thank you for your support of the Department's work

Sincerely,

Roger D. Breed, Ed.D.
Commissioner of Education
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Leadership/Steering Committee Contact List

Educational Service Unit Admi

Dan Shoemake

Educational Service Unit #6

W: 4027613341 C: 402-405-9371
dshoemake@esu6.org

strators

Educational Service Unit Staff Developers

Denise O'Brien

Educational Service Unit #10

W: 308-237-5927 C: 308-380-2208.
dobrien@esul0.org

Greater Nebraska Superintendents

Vernon Fisher
Superintendent

South Sioux City Community Schools
W: 4024942025 C: 402-404-1277

vernonfisher@cardinals.org

Havelka Educational Services, LLC

im Havelka
Contractor with NOE
H:402.652-3262 C: 402.620-1705,

inavelka@gpcom.net

Lincoln Public Schools

Bess Scott
Director of Elementary Instruction
W: 402-436-1630

bcott@lps.org

Rhonda indra (alternate)
Educational Service Unit #1

W: 402-287-2061 C: 402649-0602
rindra@esul.org

Nancy Biges (alternate)
Assistant Superintendent
W: 402-436-1575

nbiggs@lps.org

Nebraska Assoclation of Personnel Administrators

Renee Hyde

Assistant Superintendent
papillon-LaVista Public Schools

W: 4025376274 C: 402-297-8792
rhyde@paplv.org

Nebraska Association of School Boards

Kathy Danek

Uincoln Public Schools

W: 4024648549 C: 402-499-9312
kmdanek@aol.com or kdanek@lps. org

Jim Sutfin

Assistant Superintendent

Millard Public Schools

W: 4027158207 C: 402-504-0611

Isutfin@mpsomaha.org
Brian Hale
Oirector

8004224572
bhale@nasboniine.org
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INebraska Council of School Administrators.

Jeremy Christiansen
principal

Central Elementary, Fairbury Public Schools
W:402.729-2418 C:402-729-7774.
ichristiansen@fairburyeffs.org

Lance Fuller

principal

Sunrise Middle School, Kearney Public Schools
W: 308698 8153 C: 308.627-3208

lance fuler@kearnevpublicors

Kim Saum-Mills

Director of taff Development

Millard Public Schools

W: 4027158338 C: 402.504-0948
ksaummills@mpsomaha.org.

Nebraska Council on Teacher Education/Nebraska Assn. of Colleges of Teacher Education

Cralg Pease

Assistant Professor

Wayne state College

W: 4023757376 C: 402.610.0702
4 dy

Nebraska Department of Education

Valorie Foy
Statewide Assessment Administrator
W: 402-471-2495 C: 402-826-5855
valorie foy@nebraskagov

Dennis McGuire

School Improvement and Accreditation
W: 402471-2444
dennis.meguire@nebraska.gov

Scott Swisher

Deputy Commissioner

W: 402471-5024

scott swisher@nebraska gov

Dan Ernst

Associate Executive Director
W: 402-476-8055
dan@ncsaorg

Frank Harwood
Superintendent

Bellevue Public Schools
W:402-293-4039 C: 4024526925
frank harw nenet

Becky Schnabel
Coordinator of Student Services
Universiy of Nebraska, Omaha
W:402:554-3701

bschnabel @unomaha e

Sharon Katt
Adult Program Services Administrator
W: 4024712405 C: 402-430-0537
sharon katt@nebraska.gov

Donlynn Rice

Curriculum and Instruction Administrator
W: 4024713240 C: 402-730-6268
donlynn.r o

Nebraska Rural Community Schools Association

Joan Reznicek
Superintendent

Ponca Public Schools
W:402-755-5700 C: 3083807367
reznicedesuLorg

Cindy Huff (alternate)
Superintendent

‘Wood River Public Schools

W: 308-583-2249 C: 308-340-5079
chufi@esulvorg
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Lynn Cronk Molly O'Holleran
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Nancy Fulton Jay Sears
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Cindy Serfass Leann Widhalm

Alternative Compensation Comittee Char, Vice President

Freshman Study Center Director W: 402-644-2516 C: 4028410661
Westside High School leannwidhalm@npsne.or

W: 402-343-2758 C: 402707-3758
cserfass@westside66.08

©Omaha Public Schools

Susan Christopherson
Principal, King Science Center

W: 402-557-3725 C: 402319-5323
susanchristopherson@ops.org

Pilot Schools

Mitch Kubicek

Superintendent

Dorchester Public Schools

W: 402-946-2781 C: 402641-3627
mkubicek@esus.org.

REL Central, Facllitators

John Meyers

Consultant

Augenblck, Palaich, and Associates
7202270080 C: 303-961-8268

Im@apaconsulting.net
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RTMENT OF

AGENDA FOR LEADERSHIP COMMITTEE MEETINGS
April 18-19, 2012

Wednesday, April 18, 1:00-4:00 p.m.

1. Welcome and Introductions
A Welcome - Dr. Roger Breed

B. State Board Charge - “Authorize the Department to develop teacher and principal
evaluation models for voluntary use by local districts.”
C. Meeting Purposes.
(1) Provide an orientation to the Leadership Committee on the model
evaluation project.
(2) Discuss values and purposes.
(3) Review the proposed planning outline and timeline.
D. Introduction of John Meyers, representing REL Central.

IL. Preliminary Discussion Questions. (John Meyers/Jim Havelka)

1L, Background to the model evaluation project. (Jim Havelka)

Effective educator reforms and the Nebraska Performance Framework.
Concerns with current national and Nebraska evaluation practices.

National and state trends in teacher/principal evaluation.

Responses from Superintendents, Stakeholder Groups, and NSEA local leaders.
State Board decision and points of emphasis.

EEREES

V. Table Discussion: Values, Purposes and Components (John Meyers)
V. Review of proposed planning outline and timeline. (Jim Havelka)
VI Table Discussion: Challenges, suggestions for planning. (John Meyers)

V. Adjournment (4:00 p.m.)
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LEADERSHIP COMMITTEE MEETING AGENDA (Continued)
Thursday, April 19, 9:00 to 4:00 p.m.
1. Welcome and Introductions.

A. Welcome - Dr. Roger Breed.

B. Introduction of John Meyers, representing REL Central.

C. Introduction of Dr. Laura Goe, representing National Comprehensive Center for
Teacher Quality.

1L Laura Goe’s Workshop. The workshop will take the full day. A working lunch will be
included.

A. Anew era in teacher and principal evaluation

B. Analigned systems of teacher and principal evaluation.

C. Developing a shared vocabulary.

D. Components of teacher and principal evaluation systems.

E. Student, parent,and staff feedback measures.

F. Professional responsibility measures and other valued actions.

G. Weighting components of the evaluation model.

H. Frontier and rural school models.

L Professional growth opportunities aligned with evaluation results.

J.Merit pay and teacher retention.

K. Teacher preparation programs.

L. Principal evaluation standards and instruments.

M. Moving forward: next steps.

HIL Summing up the Day.

IV. Nextmeeting: 9:00 to 4:00 p.m. on Thursday, May 31, and 9:00 to 12:00 Noon on
Friday, June 1, at Downtown Holiday Inn, 141 North 9wSt.  Topic: Nebraska evaluation
models and models from other states.

V. Adjournment (4:00 p.m.)
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EDUCATION

AGENDA FOR LEADERSHIP COMMITTEE MEETINGS
May 31-June 1, 2012

Thursday, May 31, 9:00-4:00 p.m.

9:00-9:15:  Welcome and routine business
9:15-10:15: Debrief April 18-19 meetings.
A Introductory Activity (John Myers)
B. Powerpoint: Oudline of the work. (Jim Havelka)
C. Powerpoint: Values and purposes. (im Havelka)
D. Activity: Developing consensus statement of purposes. (John Myers)
Summary of challenges. (Jim Havelka)
Summary of Laura Goe presentation. (fim Havelka)
G. Closing questions. (John Myers)
10:15-10:30: Break.
10:30-12:00: Presencation of Nebraska teacher evaluation models. (Divide into working
groups)
A Presentations by representatives from Omaha Public Schools, Lincoln Public Schools,
Millard Public Schools, and Fairbury Public Schools.
B. Data-gathering acciviy in groups.

E. Powerpoin

F. Powerpoint

12:00-1:00: Working lunch.
A. Review Nebraska models daca in groups.

1:00-1:15: Report out and discussion. (John Mycrs).

1:15-2:45: Presentation of Nebraska principal evaluation models.
A, Presentations by representatives of Omaha Public Schools,

Millard Public Schools.

B. Da-gathering activicy in groups.

2:45-3:00; Break.

3:00-3:30: Report out and discussion (John Myers).

00: Preview of June | meeting.

A Reorganize groups

B. Assign staes/districs for model research actvity.

C. Receive background documents.

incoln Public Schools, and.

To lead and support the preparation of all Nebraskans for learning, earning, and living.
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LEADERSHIP COMMITTEE MEETING AGENDA (Continued)
Friday, June 1, 9:00-12:00 p.m.
9:00-9:15: Welcome and routine business; debrief May 31 acrivitics.

9:15-11:00: State/district model research activity. (Break included)
A. Teacher evaluation models: Rhode Island, Massachusetts, Austin, TX, Indiana, lowa,
Mi
B. Principal evaluacion models: Rhode Island, lowa, Minnesota, Arkansas, Tennessce,
Ohio.
C. Research actvity in groups.

11:00-11:45: Report out and discussion. (John Myers)

11:45-12:00: Preview of July 16-17 mecting.
A Component/struciure of Nebraska district and other state modes.
B. Discussion of components for Nebraska modcls.
C. Comparison of instructional frameworks,

12:00: Adjournment.

Next meeting: 1:00 to 4:00 p.m. on Monday, July 16, , and 9:00 to 4:00 p.m. on Tuesday, July
17, 3¢ NCSA Conference Room.  Topic: Instructional frameworks
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REVISED AGENDA FOR LEADERSHIP COMMITTEE
JULY 16-17,2012

Key goals:

(1) Develop awareness of instructional frameworks as the means to measure teacher
practice. This includes:

A. Detailed awareness of the Danielson, Marzano and McREL instructional
frameworks which are the ones most commonly used in Nebraska. Presentations by
Charlotte Danielson, Michael Toth, and Tony Davis wil provide this awareness.

B. Cursory awareness of other instructional frameworks, perhaps including TAP,
CLASS-KEYS, and NBPTS. Districts could potentially select these also for their
framework, but would have less statewide support for training, etc. John and Nathan
will put together summaries of these frameworks to form the basis for discussion.

“This part of the meetings will culminate in a discussion of whether to recommend
asingle instructional framework for the Nebraska model, allowing districts to choose
ane of the frameworks, or creating a Nebraska instructional framework.

(2) Review of the draft rubrics for the Nebraska Teacher and Principal Performance
Framework. The drafts will be developed on June 25-26. Key consideration is how
well the instructional frameworks align with Nebraska Framework.

(3) Culminating discussion of the purpose statement and structure of the Nebraska
models in terms of essential components of an evaluation model and process
elements of a model. Discussion centered around with components/elements are
essential for those schools adopting the model and which are optiona.

(4) Two alternative purpose statements were sent to the Committee on June 4. A short
discussion should be held to select a preferred statement.

A. "The purpose of the Nebraska Teacher and Principal Evaluation Model is to
foster improved student learning by providing multiple measures of professional
practice designed to assess instruction and leadership as defined in the
Nebraska Teacher and Principal Performance Framework.

B. "The purpose of the Nebraska Teacher and Principal Evaluation Model Is to
foster improved student learning by providing multiple measures designed to
assess Instructional and leadership practices as defined in the Nebraska Teacher
and Principal Performance Framework.

To lead and support the preparation of all Nebraskans for learning, earning, and living.
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July 16-17 Agenda (Continued)

(5) Culminating discussion. Tie back to Laura Goe’s concept from Aprilthat an
evaluation model should contain multiple measures in three areas: - teacher/principal
practices, student/school results, and professional responsibilities. - Within that
framework we need to identify components of an evaluation system (e., various
measures such as an instructional framework) and process elements (means of
carrying out the evaluation such as frequency of observation). We need to have an
initial discussion for the Nebraska teacher and principal models about which
components and processes are essential and which could be optional for districts. It
Is true that a school could choose or reject any component or element, but the
Commitiee recommendations should still identify components/elements the Committee
considers essential and those considered less so.

Handouts for this section can include the June 1 responses to group discussion
statements about the Nebraska district models and other states' models and the chart of
other state models. Additionally, | can make a handout of componentsfelements from
previous research.

(6) We then need to identify components and elements of an evaluation model and
have some initial discussion as to which should be base components/elements and
which could be optional. Our resources for this discussion include the June 1
responses from the groups, the state models chart, and the list of components/elements
derived from research on teacher/principal evaluation.

Teacher
Definition of teacher effectiveness (Nebraska Framework);
Summative evaluation document (rubrics based on Nebraska frameworks);
Instructional framework;
Student learning measures;|
Studentiparent feedback measures;
Collections of artifacts, seff-assessment processes;
Goal-setting processes, professional development plans;
Supportremediation plans.
These are the most common components; there are others.

Principal components:

jon of principal effectiveness (Nebraska Framework);

Summative evaluation document (rubrics based on Nebraska frameworks);
Qualitative evaluations of practice (leadership framework/job descriptions);
Quantitative measures of results (school performance and student learning measures);
Studentstaff/parent feedback measures (360 evaluation measures);
Collections of artifacts;

Self-assessment processes;

Goal-setting processes;

Professional development plans;

Support/iremediation plans.
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July 16-17 Agenda (Continued)

‘Structural elements of an evaluation model:
Frequency and timing of evaluations — formative and summative evaluations;
Frequency and timing of observations — types of observations;

Conferencing processes;

Weighting of components;

Levels of proficiency/ratings;

Levels of support and remediation;

Professional growth requirements linked to evaluation;

Board policy and administrative regulation regarding evaluation;

Training procedures for both evaluators and those being evaluators;
Technology platiorms.

Pre-readings:

(1) Linda Darling-Hammond, Getting Teacher Evaluation Right.
(2) Mike Schmoker, The Madness of Teacher Evaluation Frameworks.
These items sent to Committee week of June 25.

(3) Nebraska Teacher and Principal Performance Framework.
(4) Teacher/Principal Framework rubrics.
These can be sent week of July 2.

(5) Danielson Framework.

(6) Marzano Framework.

(7) McREL Framework (North Carolina evaluation model).
These can be sent week of July 9.

Handouts:

(1) June 1 Nebraska district group discussion responses.
(2) June 1 other state group discussion responses.

(3) Other state chart.

(4) List of components/proceseses.

(5) Table and large group discussion questions.

(6) July 16-17 Powerpoint (when completed).
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July 16-17 Agenda (Continued)

Monday, July 16, 9:00 a.m.-4:00 p.m. (Times are estimated).
9:00-9:15: Welcome and routine business.
9:15-12:00: Charlotte Danielson Presentation.

12:00-1:00: Lunch and discussion. Key questions:

**What are the most important ideas you heard Charlotte Danielson address this
morning?

**How has this morning’s presentation affected your thinking about the Nebraska
teacher evaluation model?

1:00-1:30-- Divide into random groups for brief table discussion/whole group
discussion of Charlotte Danielson’s Framework for Teaching. Come together for full
group discussion. Key questions:

**What do you see as the strengths of the Framework for Teaching as an
instructional framework? Weaknesses?

**How well does the FFT align with the Nebraska Performance Framework?

**What challenges do you see in implementing the Framework for Teaching as part
of the Nebraska teacher evaluation model?

1:30-2:30: Presentation on McREL Model by Toni Davis.
2:30-2:45: Break.

2:45-3:15: Presentation of summaries of other instru
CLASS-KEYS, TAP. Group discussion questions:

nal framework. NBPTS,
**How well do those models align with the Nebraska Performance Framework?
**What did you see as strengths? Weaknesses? Implementation challenges?

3:15-4:00: Review draft rubrics for Nebraska Performance Framework.
A. Discuss in small groups; suggestions.

:00—Conclusion.

45—Review draft rubrics/discuss suggestions.
5—Discuss Danielson Framework.

30-3:30—McREL Presentation.
3:30-4:00—Other framework summaries.
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July 16-17 Agenda (Continued)

Tuesday, July 17, 9:00-4:00 p.m.

9:00-9:15: Welcome and routine business.
9:15-12:00: Michael Toth Presentation on Marzano Framework.

12:00-1:00: Lunch and discussion. Key questions:
**What are the most important ideas you heard Michael Toth address this morning?
**How has this morning's presentation affected your thinking about the Nebraska
teacher evaluation model?

1:00-1:30--Divide into random groups and discuss Robert Marzano’s instructional
framework. Come together for full group discussion. Key questions:

**What do you see as the strengths of the Marzano Framework as an instructional
framework? Weaknesses?

**How well does the Marzano Framework align with the Nebraska Performance
Framework?

**What challenges do you see in implementing the Marzano Framework as part of
the Nebraska teacher evaluation model?

1:30-2:00: Initial recommendations regarding Danielson/Marzano/McREL
frameworks. Small group table talk, then large group discussion.

We've looked in some detail at three instructional frameworks and briefly ata
couple of others.
**What are your group's initial recommendations regarding instructional
frameworks for the Nebraska teacher evaluation model?
—~Recommend one framework only.  If so, which one?
—Recommend that model allow for use of more than one framework? If so,
do you see any implementation issues with allowing multiple choices?
- ~Recommend that Design/Pilot Committee create a Nebraska instructional
framework. If so, what implementation issues might this option present?
~-Other

2:00-3:45 (with break included): Culminating discussion. Includes Powerpoint, group
table talk, large group discussion.

Powerpoint: --Laura Goe's idea of evaluation system based on multiple measures
of: teacher/principal practice, student/school results, professional responsibilities.

~Key question: As we start to structure the Nebraska evaluation models, whatare
the essential pieces of an evaluation system?

—Components are the basic building blocks of the system. Show list of possible
teacher/principal model components.

~Process elements put the components into effect. Show list of possible process
elements.
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Handouts: June 1 response sheets; state models chart; list of
components/processes.

Table Talk and Large Group Discussion Questions:
**Which components belong in the Nebraska teacher model? Principal model?
*“*Which process elements belong in the Nebraska teacher model? Principal model?

**Are there any components/processes that you do not want to see in the Nebraska
models?

*“*Which components/elements are essential for districts choosing to adopt the
model? Which might be optional?

Large Group Discussio

A. Review of purpose statements; select.

B. Component/elements discussion.

:45-4:00—Concluding Activities.

A. Preview of Aug 27-28 Leadership Committee meeting.
B. Preview of upcoming meetings.

Alternative: 1f we can’t get rubric discussion done on Monday.

:30—Marzano framework discussion.
:00—Recommendations on instructional frameworks.
2:00-2:45—Review of rubrics.

5-3:00—Break.

0-4:00—Culminating discussion.
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WORKING AGENDA FOR LEADERSHIP COMMITTEE
AUG. 27-28,2012

: 4 (Times are approximate)
Prior to meeting: Committee members/guests receive prepared packets.

9:00-9:30: Welcome, introductions, project overview. JOHN serves as general
facilitator for meeting; he will introduce Donlynn and Jim.

**DONLYNN: Welcome Committee and guests. Special guests listed on Powerpoint.
Have Committee and guests introduce selves.

**JIM: Cover Committee tasks, day’s agenda, overview of project.

**JOHN: Introduce Douglas Harris.

9:30-11:30/11:45: Douglas Harris presentation on using student achievement data
in teacher/principal evaluation.

**IM: Thanks and explain lunch discussion questions.

11:45-12:30: Lunch and discussion of Harris presentation.

“Whatare the most important ideas you heard Douglas Harris address this
morning?”

“How has this morning’s presentation affected your thinking about the Nebraska
Teacher and Principal Evaluation Models?"

12:

JOHN facilitates brief post-lunch discussion on lunch questions.

12:30-1:15: Review of Nebraska assessment;/data capacity (Valorie Foy and
Sameano Porchea). DONLYNN introduces Valorie/Sameano.

1:15-3:15/3:30: Allison Aliaga presentation on the MET Study and The New Teacher
Profect. M introduces Allison Aliaga

3:15-3:45: Summary discussion of the day’s presentations. JOHN facilitates. May
want to introduce questions as table talk and then whole group discussion.

“What are the most important ideas you heard from today’s speakers?”
“What are the implications for the Nebraska Teacher and Principal Evaluation Models?”
“What additional information would you like to have?”

3:45-4:0

Closing Comments. DONLYNN facilitates.

To lead and support the preparation of all Nebraskans for learning, earning, and living.
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Tuesday. Aug. 28, 9:00-4:00 p.m.

9:00-9:15; Welcome and overview of day’s activities.

**DONLYNN welcomes and review’s day’s agenda.

**JIM introduces topic of using student achievement data in non-tested
grades/subjects.

9:15-10:45: Joann Taylor presentation on student learning objectives in Austin, TX.
DONLYNN introduces.

10:45-11:00: Stretch break. JOHN facilitates short discussion.

11:00-12:00: Jennifer Kramer-Wine presentation on New Haven SLO model. JOHN
introduces.
**JIM: Thanks and lunch discussion questions.
12:00-1:00: Lunch and discussion of morning’s presentations.
“What are the most important ideas you gleaned from this morning’s speakers?”
“How have this morning’s presentations affected your thinking about the Nebraska
Teacher and Principal Evaluation Models?"

1:00: JOHN facilitates short discussion of lunch questions.
1:10—JIM introduces topic of using perception data. Powerpoint slides on Tripod Survey.
JIM introduces JerLene Mosely/Roseanne Liesveld.

1:15-2:15: JerLene Mosely/Rosanne Liesveld (Gallup, Inc.) presentation on
perception surveys.

2:15-

0: Dismiss guests; short break.

2:30-3:45: Concluding discussion. Divide into random groups.

**]IM's Powerpoint on Linda Darling-Hammond criteria for using measures of
student learning in evaluation.

**Table talk, followed by large group discussion: JOHN/DONLYNN facilitates.

“Based on what you have heard over the last two days, what are your initial thoughts on
including student learning data in the Nebraska teacher and principal evaluation models?
‘What might be feasible and fair ways of including such data? What concerns do you have
about including such data?

“What are your initial thoughts on including student;/staff/parent/community perception
data in the Nebraska teacher and principal evaluation models? What do you see as
positives? What do you see as negatives?

“If you were making your recommendations to the State Board today, what would be your
recommendation on including student learning data in the models? On including
perception data in the models?

3:45-4:00: JIM: preview of Sept. 13 and Oct. 1-2 meetings.
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Oct. 24, 2012
Proposed Design/Pilot District Memorandum of Understanding: Draft #3

‘This Memorandum of Understanding (MOU) is entered into by and between the Nebraska
Department of Education (NDE) and . a participating Design/Pilot District
(the District) in the Nebraska Teacher and Principal Model Evaluation Project (the Project). The
purpose of this agreement is to establish a framework of collaboration, as well as to articulate specific
responsibiliies for each party in the Design/Pilot Phase of the Project.

1. Scope of Work

A. Participation in the Design Phase of the Project during the 2012-13 school year and summer of
2013,

B. Participation in the Pilot Phase of the Project during the 201314 school year and summer of
2014,

Il. Design Phase Participation

Design/Pilot District Commitments:

A Appoint a contact person for the District.

B.  Appoint at least two District representatives to serve on the Design/Pilot Committee,
preferably one teacher and one administrator. Larger districts may be asked to appoint
more than two representatives.

C. Create a District evaluation project Local Planning Committee consisting of
administrators and teacher leaders to coordinate the pilot implementation of the
Nebraska teacher and principal evaluation models within the district in 201314

D.  Participate in required meetings conducted by NDE related to the development of the
evaluation models.

E Participate in the Danielson and Marzano orientation/alignment sessions, select one of
these instructional frameworks for the teacher evaluation model for the District, and

participate in required training and staff development activities related to that

framework

Participate in an orientation/alignment session on leadership frameworks, select one of

the leadership frameworks for the principal evaluation model for the District, and

participate in required training and staff development activities related to that

framework.

Participate in the development of evaluation instruments and other documents required

for use in the models.

H.  Revise the District's certificated staff evaluation policy as appropriate in order to
implement the teacher and principal models in the District during 2013-14 and submit
the revised policy for NDE approval prior to August 15, 2013

I Participate in the required training of superintendents or principal evaluators in the use
of the principal evaluation model and in the training of principals or teacher evaluators in
the teacher evaluation model

1Il. Pilot Phase Participation

Design/Pilot District Commitments:
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Implement (pilot) the teacher evaluation model and the principal evaluation model in all
of the District's schools OR present a partial implementation plan to NDE for approval
by June, 2013. A partial implementation plan can identify which of the District's
schools will participate in the pilot or the percentage of the district's teachers and
principals that will participate in the pilot.

Continue to participate in required evaluator training and staff development activities

related to implementation of the evaluation models.

Conduct the evaluation of participating teachers using required components of the

teacher evaluation model. These may include the following or such other components

as NDE may require:

(1) A summative rating of teacher practice based on the Nebraska Teacher
Performance Framework.

(2)  Multiple observations of teacher practice using one of the approved instructional
frameworks

(3)  The assessment of teacher contributions to student leaming using one or more
student leaming objectives.

(4)  An approved measure of student perception of teacher performance.

(5)  Performance of duties assigned in the teacher's job description.

(6)  One or more annual professional goals determined collaboratively by the teacher
and histher evaluator.

(7)  Anindividual professional development plan based in part on the teacher's
evaluation results.

Conduct the evaluation of participating principals using required components of the

principal evaluation model. These may include the following or such other components

as NDE may require

(1) A summative rating of principal practice based on the Nebraska Leadership
Performance Framework

(2)  Multiple observations of principal practice using one of the approved leadership
frameworks.

(3 An assessment of the principal's impact on student leaming.

(4)  An assessment of the principal's contribution to school performance based on
one or more goals established by the principal in collaboration with hisher
evaluator.

(5)  An approved measure of student, staff, parent or community perception of the
principal’s performance.

(6)  One or more annual professional goals determined collaboratively by the
principal and his/her evaluator.

(1) An individual professional development plan based in part on the principal's
evaluation results.

Provide feedback to NDE as requested on the teacher and principal evaluation models.
Participate in surveys, interviews, or other data collection activities designed to
determine needed changes and to gather ideas for the improvement of the models.
Participate in such activities as may be required to evaluate the Pilot Phase of the
project

IV. State Responsibil

Work collaboratively with and support the District in carrying out the requirements of the
Design and Pilot Phases of the Project.

Reimburse the District in accordance with State policies for approved travel and NDE-
sponsored meeting expenses incurred in the Design/Pilot Phase of the Project. Approved
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expenses shall be determined by NDE and reimbursement is subject to the availability of
funds.

Organize and coordinate the activities of the Design Phase of the Project.

Assist the Districts as appropriate in implementing the Pilot Phase of the Project.
Conduct an evaluation of the Pilot Phase of the Project

moo

V. Modifications to the MOU

This Memorandum of Understanding (MOU) shall be effective on December 15, 2012, and shall
terminate at the completion of the Pilot Phase of the Nebraska Teacher and Principal Model
Evaluation Project. The Memorandum of Understanding (MOU) may be amended by written
agreement of the Nebraska Commissioner of Education or his/her designee and the Superintendent
of the District or histher designee.

VI. Approvals

The undersigned acknowledge agreement to the provisions outlined above.
District Name: District No.
Superintendent

Superintendent's Signature Date

Nebraska Commissioner of Education

Commissioner's Signature Date
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% »__ NEBRASKA DEPARTMENT ©f EDUCATION

Nebraska’ s Educator
Effectiveness System

»Nebraska Teacher and

Principal Performance
Framework

Approved, November 2011

Adopted by e e





image728.png
<&, NEBRASKA DEPARTMENT ©f EDUCATION

State Board’ s February, 2012
Decision

Authorized NDE to develop teacher and principal
evaluation models for voluntary use by local
districts.
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<&, NEBRASKA DEPARTMENT ©f EDUCATION

Phases of the Model Evaluation

Project

»Adoption of Teacher + Principal Performance
Framework (November 2011)

»Framework Leadership Committee (April to
October)

> Design/Pilot Committee (October-August)
» Pilot Phase (2013-14 school year)

»Dissemination Phase (2014-15 school year and
beyond)
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&i o NEBRASKA DEPARTMENT ©F EDUCATION
Guiding Principles

The primary purpose of the teacher and principal
evaluation models is the improvement of
instruction and leadership based on the
Nebraska Teacher and Principal Performance
Framework.

Teacher and principal evaluation should be based
on multiple measures of performance with
data gathered multiple times, leading to long-
term performance improvement.
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<&, NEBRASKA DEPARTMENT ©f EDUCATION

Leadership Committee Tasks

> Create“design principles” for evaluation models

» Create recommendations based on “best
practices” for evaluations

»Focus on multiple measures of teacher and
principal effectiveness
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QO NEBRASKA DEPARTMENT ©F EDUCATION
*
Leadership Committee

Representation

« Design/Pilot Schools

« Nebraska Superintendents

« Nebraska Association of Personnel Administrators
« Nebraska Association of School Boards

» Nebraska Council of School Administrators

» Nebraska Association of Colleges of Teacher Education
» Nebraska Department of Education

« Nebraska State Board of Education

» Nebraska State Education Association

» ESU Coordinating Council

« ESU Staff Developers

« Federal regional laboratory (REL Central)
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SN NEBRASKA DEPARTMENT ©f EDUCATION

e ——
Leadership Committee
Recommendations

General Recommendations:
* To improve instruction and leadership

* Focus on classroom teachers and building
principals

* Base evaluation on Nebraska Teacher and
Principal Performance Framework

* Assess multiple measures of teacher and
principal performance
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‘i o NEBRASKA DEPARTMENT ©f EDUCATION
Leadership Committee
Recommendations

Teacher Model Recommendations:

« Use nationally recognized instructional framework
« Include measures of student perception

« Incorporate Student Learning Objectives

« Link professional development to evaluation

» Assessment of overall performance based on Nebraska
Framework
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‘i o NEBRASKA DEPARTMENT ©f EDUCATION
Leadership Committee
Recommendations

Principal Model Recommendations:

« Assess principal’s impact on student learning and
school performance

» Measure student, staff, and community perception
« Professional development linked to evaluation

« All inclusive assessment of overall performance
based on Nebraska Frameworks
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<&, NEBRASKA DEPARTMENT ©f EDUCATION

Nebraska’ s current requirements

»Sec. 79-828 requires probationary certificated
employees to be evaluated each semester based on a full
period observation. No requirement for tenured
employees.

»>NDE’ s Rule 10 requires school districts to develop a
Board policy for evaluating certificated staff on
instructional performance, classroom organization and
management, and personal and professional conduct.
Rules includes some procedural requirements.

» Nebraska Teacher and Principal Performance
Framework provides effective practices as voluntary
guidelines for districts.
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State Board of Education
Meeting
November, 2012

» Adopt Leadership Committee Recommendations

» Approval to begin Design Pilot Phase
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‘i o NEBRASKA DEPARTMENT ©F EDUCATION
Design/Pilot Districts

 Ashland-Greenwood * Leyton

* Ainsworth * McCool Junction
* Bellevue * Nebraska City

* Central City * Paxton

¢ Dorchester * Perkins County
* Dundy Co/Stratton * Scottsbluff

* Falls City * South Sioux City

* Hitchcock County * Wisner-Pilger
* Lakeview
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‘i o NEBRASKA DEPARTMENT ©F EDUCATION
Design/Pilot Phase

Committee includes representatives from 17 pilot
schools plus staff developers and others. Their
job:

* Design it
* Build it

* Pilot it
 Fixit

* Share it
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Design/Pilot Phase Activities

»Knowledge-building activities
»Develop procedures and products
»Develop training

»Implement

»Collect recommendations, improve process and
make available to other districts
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‘i o NEBRASKA DEPARTMENT ©F EDUCATION
Teacher Effective Practice Rating

Nebraska 7 Effective Practices
— Foundational Knowledge
—Planning and Preparation
— Learning Environment
— Instructional Strategies
— Assessment
— Professionalism
—Vision and Collaboration
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‘i o NEBRASKA DEPARTMENT ©f EDUCATION
Classroom Instructional

Framework

¢ Danielson or Marzano Instructional Frameworks
will form the basis of classroom observation,
reflection, and discussion during the evaluation.
Districts may choose either Framework.
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‘i o NEBRASKA DEPARTMENT ©F EDUCATION
Student Achievement Rating

» Impact on student achievement/performance
will be determined through the use of Student
Learning Objectives or Specialist Program
Objectives.
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<&, NEBRASKA DEPARTMENT ©f EDUCATION

Professional Development Rating

» Professional development efforts shall be
evaluated using an annual Individual
Professional Development Plan
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&i o NEBRASKA DEPARTMENT ©F EDUCATION
Local Factors Rating

« Local achievement factors may be set by district
and are optional
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&i o NEBRASKA DEPARTMENT ©F EDUCATION
Range of Ratings

»  Exemplary
« Proficient
« Basic

» Unsatisfactory
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‘i o NEBRASKA DEPARTMENT ©f EDUCATION
Teacher Performance

Documentation
» Classroom observations
« Student Learning Objectives
» Measures of student perception

» Local Factors (Optional)
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‘i o NEBRASKA DEPARTMENT ©f EDUCATION
Multi-Year Evaluation
Sequence for Teachers

«Districts may determine length of sequence not to
exceed a 3 year cycle

*Formative year(s)

*Summative year
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<&, NEBRASKA DEPARTMENT ©f EDUCATION

Principal/Administrator
Effective Practices Rating

Nebraska 8 Effective Practices

-Vision for Learning

-Continuous School Improvement
-Instructional Leadership
-Culture for Learning

-Systems Management

-Staff Leadership

-Developing Relationships
-Professional Ethics and Advocacy
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<&, NEBRASKA DEPARTMENT ©f EDUCATION

Impact on Student Learning and
School Performance Rating

» The impact on student achievement, or other
aspects of school performance, will be
determined through the use of Action Plans.
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<&, NEBRASKA DEPARTMENT ©f EDUCATION

Professional Development Rating

« Individual Professional Development Plan is
based on areas identified in the administrator’s

summative evaluation and are reviewed annually
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&i o NEBRASKA DEPARTMENT ©F EDUCATION
Local Factors Rating

« Local achievement factors may be set by district

« Inclusion of Local Factors is optional
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&i o NEBRASKA DEPARTMENT ©F EDUCATION
Range of Ratings

»  Exemplary
« Proficient
« Basic

» Unsatisfactory
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<&, NEBRASKA DEPARTMENT ©f EDUCATION

Principal/Administrator Evaluation

Annually:

«Ratings on Action Plan and Individual Professional
Development Plan

Summative Year Ratings:

«Effective Practices

«Impact on Student Learning & School Performance
«Professional Development

«Local Factors (optional)

*Overall Rating
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Model Evaluation
Where are we now?
ﬁesign it
VBuild it
« Pilot it
« Fixit
* Share it
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‘i o NEBRASKA DEPARTMENT ©F EDUCATION
What’s Happened This Summer?

« Leadership Committee review and
recommendations

« Instructional frameworks training

« Principal instructional frameworks training
« Student Learning Objectives training

« Model documents, forms and rubrics revised
« Report to State Board of Education
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THANKS for your
interest in this exciting process
of improving education in Nebraska!

Please share any thoughts with us at:
Donlynn Rice: donlynn.rice@nebraska.gov
Nancy Becker: nbeckeri8o@gmail.com
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Roger D. Breed, Ed.D., Commissioner
Scott Swisher, Ed.D,, Deputy Commissioner

NEBRASKA
DEPARTMENT OF
EDUCATION

301 Centennial Mall South  Tel:  (402) 471-2295
PO Box 94987 Fax  (402) 4710117
Lincoln, NE 68509-4987  Web:  www.education.negov

AGENDA FOR DESIGN/PILOT COMMITTEE
JAN. 10-11,2013
Downtown Holiday Inn,

coln

Thursday, Jan. 10, 9:00-

0pm.

9:00-9:30: Welcome, introductions, overview of day’s tasks.

9:30-12:00: Orientation to Robert Marzano Causal Evaluation Model (Beverly
Carbaugh).

12:00-1:00: Working lunch

1:00-3:00: Alignment of Marzano Model to Nebraska Teacher and Principal
Performance Framework.

3:00-4

: Committee discussion and preparation for next day’s agenda.

4

: Closing.
Friday, Jan. 11, 9:00-4:00 p.m.
9:00-9:30: Welcome, introductions, overview of day’s tasks.

9:30-12:00: Orientation to Charlotte Danielson’s Framework for Teaching (Sue
Presler).

12:00-1:00: Working lunch

1:00-3:00: Alignment of Danielson Framework to Nebraska Teacher and Principal
Performance Framework.

3:00-4:00: Committee discussion and planning for Jan. 29 meeting.

4:00: Closing.

To lead and support the preparation of all. Nebraskans for learning, carning, and living.
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Roger D. Breed, Ed.D,, Commissioner
Scott Swisher, Ed.D., Deputy Commissioner

D00 333 0N (O W 301 Centennial Mall South  Tel:  (402) 471-2295
YT PO Box 94987 Fax  (402)471-0117
Lincoln, NE 68509-4987  Web:  www.education.ne gov

DE]
EDUCATION

AGENDA FOR DESIGN/PILOT COMMITTEE
JAN. 29, 2013
Cornhusker Hotel, Lincoln

Tuesday, Jan. 29, 9:00-4:00 p.m.

9:00-9:30: Welcome, introductions, overview of day’s tasks; follow up from Jan. 10-
11 meetings (Donlynn Rice, Jim Havelka).

9:30-11:30: Orientation to Teachscape software for Pilot Schools using the
Danielson Framework (Pam Kuck). Break included.

11:30-12:30: Working lunch

12:30-2:30: Orientation to Learning Sciences (iObservation) software for Pilot
Schools using the Marzano Model (Lee Manley). Break included.

2:30-4:00: Discussion with ESU Technology Coordinators regarding statewide
software for other components of the Nebraska evaluation models (Jim Havelka and
others).

4:00: Closing.




image762.png
Roger D. Breed, Ed.D,, Commissioner
Scott Swisher, Ed.D., Deputy Commissioner

132V (W 301 Centennial Mall South  Tel:  (402) 471-2295
— [ Fax (4024710117
Bun i Lincoln, NE 68509-4987 Web:  www.education.ne.gov

EDUCATION

AGENDA FOR DESIGN/PILOT COMMITTEE
FEB. 26-17,2013
Downtown Holiday Inn, Lincoln

‘Tuesday, Feb. 26,

0-4:00 p.m. Times are approximate.

9:00-9:30: Welcome, introductions, overview of meeting (Donlynn Rice, Jim
Havelka). Welcome from Roger Breed.

9:30-10:15: Thirteen Steps to a Successful Implementation (Donlynn Rice);
discussion of training/staff development plans.

10:15-10:30: Break

12:45-1:00: Use of student perception data (Jim Havelka)

00: Tripod Survey webinar (Rob Ramsdell)

15-3:00: Gallup Survey Presentation (Rosanne Liesveld)

45: Policy guidelines for student perception data (Jim Havelka)
00: Wrap-up activities and closing.

4:00—Closing.

Wednesday, Feb. 27, 9:00-4:00 p.m.

9:00-9:15: Welcome, introductions, overview of day’s activities, follow up from Feb.
26 meeting (Jim Havelka/Donlynn Rice)
9:15-12:00; (Break included) Developing the Student Learning Objective (SLO)
component of the teacher evaluation model.

**Presentation on SLO's (jim Havelka)

**Walk-through creating a sample SLO.

**Elliott Elementary presentation (Lynn Fuller)

**policy guidelines for the SLO component (Jim Havelka, Donlynn Rice)
Working lunch
Model Board Policy activity (Jim Havelka, Donlynn Rice)

:00: Summative evaluation template, supporting forms. (Jim Havelka/Mitch
Kubicek)
:00: Closing.

To lead and support the preparation of all Nebraskans for learning, earning, and living.
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Roger D. Breed, Ed.D., Commissioner
Scott Swisher, Ed.D,, Deputy Commissioner

0300 (W 301 Centennial Mall South  Tel:  (402) 471-2295
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el Lincoln, NE 68509-4987  Web:  www.education.negov

EDUCATION

AGENDA FOR DESIGN/PILOT COMMITTEE
MAR. 12-13, 2013
Downtown Holiday Inn, Lincoln

Tuesday, Mar. 12, 9:00-4:00 p.m. Times are approximate.

9:00-9:30: Welcome, introductions, overview of day’s tasks; Principal evaluation

components/products. Report from Matt Blomstedt. (Donlynn Rice, Jim Havelka)

9:30-1 Principal Effectiveness (Troyce Fisher)

10:15-10:30: Break

10:30-11:30: Nebraska rubric comparison activity (Troyce Fisher/Jim
Havelka/Donlynn Rice).

11:30-12:15: Introduction to Action Planning; scenarios. (Troyce Fisher)
Working lunch, Report out of action planning activity.

" Developing a local action plan (Troyce Fisher)

2:00-2:15: Break

2:15-3:00: Writing Professional Development plans to complement action plans

(Troyce Fisher/Jim Havelka/Donlynn Rice).

3:00-3:45: Writing action plan and PD plan rubrics (Troyce Fisher/Jim

Havelka/Donlynn Rice)

3:45-4:00: Wrap-up activities; questions/answers; plan for next day.

4:00: Closing.

Wednesday, Mar. 13, 9:00-4:00 p.m.

9:00-9:
9:15-9;

Welcome, introductions, routine business; (Donlynn Rice, Jim Havelka)
introduction to using stakeholder perception data (Jim Havelka)
: McREL Balanced Leadership Profile presentation (Matt Seebaum)

Model Board Policy activity (Jim Havelka/Donlynn Rice/Brian Halstead)
Break

Wrap-up Activities: Review of summative evaluation document and
supporting forms; evaluation timeline/procedures; full and partial implementation
plans; proposed summer training; implementation steps.

4:00: Closing.
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Roger D. Breed, Ed.D., Commissioner
Scott Swisher, Ed.D,, Deputy Commissioner

B0 0150 .0 0) (O 301 Centennial Mall South  Tel: ~ (402) 4712295

— R Fax (402) 4710117
L2GLOVIMOY 1incoln, NE 685094987 Web:  www.educationnegov.
EDUCATION

'AGENDA FOR DESIGN/PILOT COMMITTEE
APRIL 24,2013
Downtown Holiday Inn, Lincoln
8:30 - 4:00 p.m. (Times Approximate)

8:30-9:00: Welcome, introductions, overview of day’s tasks (Donlynn Rice, Jim
Havelka); Technology Update (Matt Blomstedt)

9:00-10:30: Divide into Teacher/Principal Teams. Teams may choose to further
vide into working sub-groups. Each team reviews:

1. Model Board Policy

2. Evaluation Process Guidance document

3. Framework rubric

4. Overall rubric

5. Summative/Formative evaluation forms
Fill out suggestions worksheet. Debrief questions/concerns. (Donlynn, Jim, Nancy)

10:30-10:45: Break

10:45-12:00: Return to Teacher/Principal Teams. Each team reviews:
1. SLO/SPO or Action Plan - guidance, rubric, and forms
2. Individual Professional Development Plan - guidance, rubric, and forms
3. Student/Stakeholder Perception - guidance document

Fill out suggestions worksheet. Debrief questions/concerns. (Donlynn, Jim, Nancy)

12:00-1:00; Working lunch.

1:00-1:30: Debrief questions/concerns from morning activity as necessary.
(Donlynn, Jim, Nancy)

0-1:45: Summer/fall training plans (Donlynn, Nancy)

:45-2:30: Full /partial implementation proposals. Overview on Powerpoint; discuss
in school teams and complete proposal form. (Nancy)

:30-2:45: Break

(over)

To lead and support the preparation of all Nebraskans for learning, carning, and living,
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APRIL 24 AGENDA (Continued)

2:45-3:45: Implementation planning in pilot school /ESU staff developer teams
1. Overview of Thirteen Steps
2. Divide into school /ESU planning groups to work on implementation
worksheet. (Donlynn, Nancy)

3:45-4:00; Wrap-up activities (Donlynn, Jim, Nancy)

4:00: Closing
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Center on

GREAT TEACHERS & LEADERS HAIR

at American Insttutes for Researct

Student Learning Objectives (SLOs) Workshop

Center on Great Teachers and Leaders

Nebraska

June 18, 2013

9:00-9:15 a.m.

9:15-10:15 a.m.

10:15-10:30 a.m.

10:30-11:30 a.m.

11:30-12:15 pm.

12:15-1:15 pm.
1:15-2:00 p.m.
2:00-2:45 p.m.

2:45-3:00 p.m.

3:00-4:00

Welcome and Tntroductions

Introduction to the SLO Cycle

Approaches to SLO Guidance
Activity: Purposes of SLOs

Discussion: SLO Approaches

Activity: Reviewing SLOs

Working Lunch - Continue Reviewing SLOs
Activity: Writing an SLO

Discussion: SLO Technical and Implementation Challenges
Activity: SLO Lessons Leamed: A Review of TIF Grantees

Next Steps Activity and Wrap-Up

Discuss the Development of the Nebraska SLO Training for Pilot Schools
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PILOT/DESIGN CONTACT LIST
BYESU

ESU#1
Rhonda Jindra, 402-287-2061; rjindra@esu1.org

South Sioux City Community Schools
Vern Fisher, Supt.; 402-494-2425; vern.fisher@ssccardinals.org
Becky Eckhardt, A/Supt./Contact; 402-494-2425;
Rebecea,eckhardt@ssceardinals org
Suzanne Daily, MS Teacher, 402-494-3061;
suzanne daily@ssceardinals.org

ESU #2
Jolene Dredge, 402-721-7710, Ext. 204; jdredge@esuz.org

Ashland-Greenwood Public Schools

ch Kassebaum, Supt.; 402-044-2128; zach.kassebaum@agps.org
Jill Finkey, A/Supt; 402-944-2128; jill finkey@agps.org

Kristi Bundy, Elem, Tehr., 402-944-3515; Kristi.bundy@agps.org

Wisner-Pilger Public Schools
Chad Boyer, Supt., 402-529-3249; choyer@esu2.org
Lia Raabe, Teacher, 402-529-3249; lrabe@esu2.org
Chris Uttecht, HS Prin., 402-529-3249; cuttecht@esu2.org
Mark Porter, Prin., mporter@esuz.0rg.

ESU #3
?

Bellevue Public Schools

Frank Harwood, Supt.; 402-293-4039; frank harwood@bpsne.net
Sharra Smith, Pers. Admin., 402-293-4032; Sharra smith@bpsne.net
Dan Kauk, Administrator, 402-293-5070; Daniel.kauk@bpsne.net

Lori Gladson, Teacher, 402-203-4510; Lori gladson@bpsne.net
Patty Laughlin, Teacher, 402-293-4720; Patricia.lauglin@bpsne.net

ESU #4
Suzanne Whisler, ESU #4, 402-274-4354; swhisler@esud.net

Falls City Public Schools.

‘Tim Heckenlively, Supt., 402-245-2825; theckenlively@fallscityps.org
Rick Johnson, MS Prin., 402-245-3455; riohnson@fallscityps.org
Lee Kurpgeweit, HS Tehr., 402-245-2116; lkurpgeweit@fallscityps.org

Nebraska City Public Schools.
Jeff Edwards, Supt., 402-873-6033; jedwards@ncbeityps.org





image768.png
Craig Taylor, MS Prin., 402-873-5591; ctaylor@nebeityps.org
Melissa Valenta, MS Teacher, 402-873-5502; mvalenta@nebeityps.org

ESU #6
Toby Boss, ESU #6, 402-761-3341, Ext.224; thoss@esus.net

Dorchester Public Schools
Mitch Kubicek, Supt., 402-946-2781; mkubicek@dorchesterschool.org
Duane Dohmen, HS Principal, 402-946-2781;
ddohmen@dorchesterschool.org

McCool Junction Public Schools
Curtis Cogswell, Supt., 402-724-2231; ccogswell@mejmustangs.org.
Susie Stewart, 402-724-2231; sstewart@mejmustangs.org
Dade McDonald, Prin., 402-724-2231; dmedonald@mcimustangs.org

ESU #7
Barb Friesth, ESU #7; 402-564-5753; bfriest@esuz.org
Beth Kabes, ESU #& bkabes@apps.esu7.or

Central City Public Schools
Candace Conradt, Supt; 308-946-3055; cconradt@esuz.org
Beth Johnson, Tchr., 308-379-8173; bajohnson@esuz.org
Rod Engel, 308-046-3057; rengel @esu7.ory
Darron Arlt, MS Prine; darlt@esu7.org
Shawn McDiffett, HS Princ; mediffett@esuz.org

Lakeview Community Schools
Russ Freeman, Supt., 402-563-2345; rfreeman@esuz.org
Steve Borer, Prin., 402-563-5265; siborer@esuz.org
Nicole Miller, HS Teacher, 402-563-2345; nmiller@esuz.org
‘Audey Blaser, teacher;ablaser@esu7.org

ESU #11
Kate Hatch, ESU #11; khatch@esu11.org

ESU #13
Lisa Myles, ESU #13, 308-635-3603; Imyles@esu1z.org
Penny Businga, ESU #13, 308-635-3696; penny@esu13.org

Leyton Public Schools
Greg Brenner, Supt., 308-377-2303; brennerg@panesu.org
James McGown, HS Prin.; 308-377-2302;
james. megown@leytonwarriors.org
‘Shawn Oakes, Teacher, 308-377-2303; shawn.oakes@leytonwarriors.org
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Scottsbluff Public Schools
Rick Myles, Supt., 308-635-6200; rmyles@sbps.net
Mike Halley, HLS. Prin., 308-635-6230; Cell=308-220-8073;
mhalley@sbps.net
Shelby Aaberg, HS Teacher, 308-635-6230; saaberg@sbps.net

Mike Mason, mmason@sbps.net

Jana Mason, Ele. Prin., jmason@sbps.net

ESU #15
Kelley Erickson, ESU #15 308-387-4323; kerickson15esu@gmail.com

Hitchcock County Public Schools

Mike Apple, Supt., 308-334-5575; mapple@hcfalcons.org
Pat Baker, Teacher, 308-278-2131; pbaker@esu1s.org

Dundy County/Stratton Public Schools
Jim Kent, Supt., 308-423-2738; Jim@destigers.org
Phil Trua, Prin,, 308-423-2738; ptruax@destigers.org
Marty Hughes, Teacher, 308-883-2526; mhughes@destigers.org
Mark Rotherham, princ, mrotherham@dcstigers.org
Peggy Parker, teacher, pparker@dcstigers org

ESU #16
Julie Barger, ESU #16, 308-284-8481; jbarger@esu16.org

Paxton Public Schools

Del Dack, Supt.; 308-239-4283; ddack@paxtonschools.org
Jeri Youngs, Currieulum; Title 1; 308-239-4283;
jyoungs@paxtonschools.org

‘Sheri Chittenden, 7-12 Prin; sher.chittenden@paxtonschools.org

County Schools

Tobin Buchanan, Supt., 308-352-4735;
Dean Friedel, HS Principal, 308-
4735;dean.friedel @perkinscountyschools.org
Nicole Long, Teacher, 308-352-4314;
Nicolelong@perkinscountyschools.org

ESU #17
Jeff McQuistan, ESU #17, 402-387-2520; jmcquistan@esui7.org

Ainsworth Community Schools
Darrell Peter: ., 402-387-23
Stacey Alberts, 2

dikpeters@esu1z.org

83; sbickham@esu17.or
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rst Name _ Last Name School
m ravelka Havelka Educational services, LLC
Doniyan__|Rice Nebraska Department of Education
[Susann [ wenal Nebraska Department of Education
[scont swisher Nebraska Department of Education
Sharon___[Katt [Nebraska Department of Education
[Valorie[Foy Crete Public Schools
[Dennis | McGuire [Nebraska Department of Education
Lynn [cronk. [Nebraska State Board of Education
ent [Mann University of Nebraska - Lincoln
elly Clapp. Educational Service Unit #10
Dan [Shoemake Educational Service Unit #6
Nancy Biggs Lincoln Public schools.
[susan Christophersan | King Science & Technology Magnet
Becky Schnabel University of Nebraska - Omaha
[craiz Pease Wayne state College
[ioan Reanicek [Ponca Pubic Schools
Rence ryde Papilion-LaVista School District
[ [Sutfin Millard Public Schools
Brian Hale Nebraska Association of School Boards.
Frank Harwood Bellevue Public Schools
Kim SaumMils Millard Public Schools
leremy___[Chirstensen | Central Elementary - Fairbury Public Schools
Ty Sears Nebraska State Education Assocation
LeAnn [Widhaim Nebraska State Education Assodation
Serfoss Westside High School
Wvers [Augenick, Palaich & Associates
[Aople Fitchcock County Schools
Kubicek Dorchester Public Schools
Emst [Nebraska Coundl of School Administrators
Danek [FS School Board Member
Pilot School Reps
or Weddie [West Point
lolene redge EsUR2
[ Finkey [Ashiand-Greenwiood Public Schools
i Bodensteiner | Bellevue Public Schools
et Dack [Paxton Public schools
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Rick [Johnson Falls ity Public Schools
Penny Businga B
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[Cory Bohiing Centura
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[Mary Beth | ehmanowsky _|University of Nebraska - Lincoln
[CheryT [Wworr [Governor's Office
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Roger D. Breed, Ed.D., Commissioner
Scott Swisher, Ed.D., Deputy Commissioner

301 Cencennial Mall Souch ~ Tel:  (402) 471-2295
PO Box 94987 Fax (402) 4710117
Lincoln, NE 685094987 Web:  www.educarion.ne.gov

EDUCATION

REPORT OUTLINE FOR STATE BOARD, APRIL, 2012
(1) Introduction: Educator effectiveness reforms.

(2) Decision from State Board and points of emphasis:
a. Stressed purpose of evaluation is instructional improvement,
b. Include student learing component, multiple measures of student growth,
multiple observations, student/staff/parents perceptions.
<. Build on what schools already have in place.
d. Bring in local and outside expertise.

(3) Purpose of model systems and target groups. Purposes include
improvement of practice, accountability for student achievement, a basis for
professional development and a basis for personnel decisions. The target
groups are teachers and principals, those working directly with students in the
classroom.

() Po components of model systems: Gathering evidence of
teacher/principal effectiveness.
a. Definition of teacher/principal effectiveness (Nebraska Performance
Framework).
b. Summative evaluation documents — rubrics based on Nebraska
Framework
Instructional framework/classroom observation protocols.
Student learning measures.
Student/staff feedback measures.
Collections of supporting evidence/artifacts.
Self-assessment/goal-setting activities
Support/remediation plans.

sa=pap

(5) Implementation elements: Putiing the components into effect.
Recommendations for frequency of observation and evaluation
Levels of performance/ratings.

Weighting of components.

Professional growth linked to performance.

Levels of remediation/support.

Conferencing protocols.

Use of technology for observation and professional development.

@mpooTw

To lead and support the preparation of all Nebraskans for learning, earning, and living.
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State Board Report (Continued)

(6) Possible products: A toolkit for districts

Mode! Board policy/administrative regulation.
Observation instruments and rubrics.

Summative evaluation documentsrubrics.
Guidelines for using student leaming in evaluation.
Feedback surveys and related materials.

Training and implementation guides.

Professional development resources.

Technology resources.

semsacoe

(7) Testing and Tra Getting the models into schools.
a. Pilottesting beginning in 2013-14; volunteer pilot districts now being
sought.
b. Training of evaluators.
c. Training for teacher and principals ~ must understand the model in order to
be evaluated effectively.
d. Link to higher education — preparation of new teachers and principals.

(8) Model development process. Preliminary meetings held in February and
March with NSEAINCSA, ESU staff developers, school personnel administrators.
Recommend:

a. Focus on instructional framework; emphasize teaching and leaming,

b. Student leaming vs. student achievement — more than just test scores;
focus on growth

c. Provide options for districts for components.

d. Build ESU capacity for training teachers and administrators.

e. Use vendors as feasible, but keep model Nebraska-owned and Nebraska-
driven.

(9) Request for regional lab assistance. Initial approval received April 6.
a. Consider experiences in other states and provide use with a ‘road map” for
developing effective models.
b. Provide technical assistance in identifying student leaming measures,
feedback measures, etc.
c. Serve as a resource and provide technical and analytical assistance as
necessary.

(10) Leadership/Steering Committee.
a. 24 representatives from stakeholder groups.
b. State Board Accountability Committee members invited to take part in
meetings
c. Tasks include developing expertise on evaluation systems, making
recommendations to State Board on structure of models, serve as steering
committee for the project.
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State Board Report (Continued)

(11) Other model development groups.
a. Design/Pilot Committee— Will draft specific forms and documents. Pilot
districts to be represented.
b. Rubric Committee — Drawn from Framework Drafting Committee; will write
rubrics for Frameworks in Summer, 2012
<. Pilot Districts — ESU's now seeking volunteers.
d. Vendors - May be contracted for specific assistance as process develops.

(12) Initial Timeline.
Phase | — Leadership Committee: Spring through Fall, 2012
April 18-19—First Leadership Committee meetings; Dr. Laura Goe

‘workshop.
May 31-June 1 - Leadership Committee; models from other states,
Nebraska districts.

June 25-26 — Rubric Writing by Framework Drafting Comittee.
June-September — Leadership Committee meetings on instructional
frameworks, student learning measures, feedback measures, principal
evaluation
September-October — Leadership Committee develops recommendations
for State Board.

Phase ll—Design/Training Process: 2012-13

Phase Ill - Pilot School Implementation: 2013-14.

Phase IV - Full Implementation: 2014-15
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Continuous Improvement Workshops
2014-15

Q@Advanc D

Nebraska

Online Registration will be Available in July 2014

P N

y

North Platte Kearney
September 25226 October 67
8:30 am - 3:30 pm 8:30 am - 3:30 pm

Holiday Inn Express Educational Service Unit 10

300 Holiday Frontage Rd. 76 Plaza Boulevard
North Platte, NE N Kearney, NE

O O
4 @ rcmerien

:30 am - 3:30 pm
Lifelong Learning Center

801 E. Benjamin
Norfolk, NE
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Forms

Formative/Summative Principal or School/District Administrator Evaluation (Revised 06/14.)
Formative/Summative Teacher/Educational Specialist Evaluation (Revised 06/14.)

Record of Evaluation (Now separate and optional.)

Plan of Assistance Form

Plan for Improvement Form

Individual Specialist Program Objective Form

Individual Student Learning Objectives Form

Individual Professional Development Plan Form

Principal/Administrator Action Plan

Probationary Formative Summative Teacher/Speciaist Form (Original)

Formative Teacher/Specilist Form (Original)

Summative Teacher/Speciaist Form (Original)

Probationary Formative Summative Principal/Admiristrator Form (O
tive Principal/Administeator Form (Original)

ative principal/Adminisirator Form (Original)

inal)
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Qo Nebraska Model Evaluation Project
Principal or School/District Admi trator

NEBRASKA - Eormative/Summative Evaluation Draft

EDUCATION.

District Name:

Administrator Information:
Principal/Administrator Name: Assignment:
School(s): Evaluator:
School Year:
] Probationary 0 Permanent

DOveart  [J¥ear2 [ Year3(Locally determined)
[ Semester 1 (Formative - Ratings required)

[ Semester 2 (summative - Ratings required)

) Formative (Ratings optional)
01 summative (Ratings required)

Part I: Nebraska Effective Practices

Probationary principals or school/ditrict administrators are rated on the Effective Practices each semester based on at feast
one formal on-site observation and such other observation data or artifacts as may have been collected. Permanent
‘administrators are rated on the Effective Practices at the end of their summative year.

EFFECTIVE PRACTICE: (1) Vision for Learning. The principal establishes and communicates a vison for teaching and learning that results
in improved student achievement,

Evaluator Rating Description
e princpa implmens a yematc and comprshensieanayi of mllpi soutce of data and clabrates with Wi ange f schooland
] Exemplary  Fommnitymarmbers e 0 shape 3.t ofscing an eaming that eslts 1 ighve of tucent achivernt nd the losing of

lchevement gaps

e ot sty mulepesurces o ta and engages ey schol and communly members i cxder 10 shape aion ofesching

0 Profcient e io et n mprved oot vt

sasic o priniont conicts it anlsis o st cncurent prctces nd ctcomes ot cngagogschool nd community
O [memibers n shaping a vision of teaching and learming designed to result in improved student achievement.
[ Unsatistactory [T princonofectalyansyescta, o s o engage ey e andcommunty mermbers i shaping  sn o escinganearing

e gnes et n proved sudent scvesement

Narrative Feedback (required for Basic or Unsatisfactory rating)
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EFFECTIVE PRACTICE: 2) Continuous School Improvement, The principal leads a continuous school improvement process that results
inimproved student performance and school effectiveness.

[Evaluator Rating Description

In collaboration with staf,students, parents, and patrons, the principal leads a systematic continuous school

[ Exemplary [Improvement process that consistently strengthens teaching and learning and that results In improved student

lperformance and school effectiveness.

[The principalleads a systematic continuous school Improvement process that consistently resultsin mproved

student performance and school effectiveness.

0 ease [The principal leads a confinuous school mprovament process, but with Inconsistent outcomes; & a esull, Increases
instudent performance and school effectiveness are imited.

[The principal s neffective i leading the continuous school Improvement process and fais o develop essential

lcomponents of the process. |

[Narvative Feedback (Required for Basic or Unsatisfactory rating)
|

0] proficient

] unsatistactory

EFFECTIVE PRACTICE: 3) Instructional Leadership. The principal provides leadership to ensure the Implementation of a rigorous
curiculum, the use of efective teaching practices, and accountabily for results.

[Evaluator Rating Description

[The principal provides systematic and collaborative leadership to implement a rigorous curriculum, highly effective
[ Exemplary lingtruction, and accountabllty for student learning.

The principa! provides leadership (o ensure the Implementation of a igorous curficulum, effective nstruction, and
IO Proficient B
ident  laccountabiltyfor student learning,

[The principal provides limited leadership toward the Implementation of a rigorous curriculum, effective instruction,
| Basic jand accountabilty for student learning.

[Thie principal fals o provide effective leadership toward the implementation of a rigorous curfiulum, ffective:
|00 Unsatisfactory finstruction, and accountability for student learning.

Narrative Feedback (Required for Basic or Unsatisfactory rating)

EFFECTIVE PRACTICE: (4) Culture for Learning. The principal creates a school culture that enhances the academic, socil,shysical and
emotional development of all students.

Evaluator Rating Description

e e principal collzborates effectively with staf to create and maintain a school culure that enhances the academi
(OO Exermplary |sacil, physical and emotional development of al students.

[The princpalcreates a school cultare that enhances the academic, soeal, physical and emotonal development ot a
0 proficient [aucnts.

The principal attempts o create a school culture that enhances the academic, social physical and emotional
O Basic |development of students, but these efforts may lack consistency or effectiveness.

[The principal fails to provide the leadership to create or maintain a school culture that enhances the academic, social,
03 Unsatisactory - |ohysical and emotional development of students. The school culture may be negative or non-productive.
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Nebraska Principal Evaluation Model

Fl

Vision for Learning Rating
Continuous School Improvement Rating

Instructional Leadership Rating
Culture for Learning Rating
Systems Management Rating

. . X Staff Leadership Rating
Effective Practices Ratings Developing Relationships Rating

Professional Ethics & Advocacy Rating

Impact on Student Learning

gm!m and School Performance Rating

e O

Professional Development Rating
Overall

Rating of
Principal
Performance

Local Factors Rating
(optional)
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[Narrative Feedback (Required for Basic or Unsatisfactory rating)

EFFECTIVE PRACTICE: (5)Systems Management, The principal manages the organization, operations, and resovrces of the school to
provide a sae,efficient, and effective environment foral tudents and staff.

[Evaluator Rating Description

[The principal has 3 broad and deep nderstanding of school management functions and systematically undertakes

[ Exemplary [them. The principaF's highly effective management of the organization, operations, and resources o the school

results in a learning environment that s safe, highlyeffective, and highiy effcient.

[The principal ensures a safe, eficient, and effectve learning environment for students and staff by competently

Imanaging the organization, operations,and resources of e school.

[The principal isplays a basic understanding of and willngness to carty Gut school management functions, but he/

0 sasc she I inconsisent or not fuly effective in managing the organization, operations, and resources of the school. Asa
result,the scheol may demonstrate some problems, resulting in a learning environment that has some concerns,

relae 1o saety, efficiency, or effectiveness.

[The principal’ understanding of management fanctions s Incompiete or is/her willngness or abilty o carty out

IT) Unsatisfactory [those functions i limited. The principal Ineffectively manages the organization, operations, and resources of the

Jschool,resulting in a school that has 2n unsafe, ineficient, o Ineffective environment.

I Proficent

Narrative Feedback (Required for Basic or Unsatisfactory rating)

EFFECTIVE PRACTICE: (6) Staff Leadership. The principal uses effective personnel practices to slect, develop, support, and lead high-
qualtty teachers and nor-teaching staf.

Evaluator Rating Description

IThe principal uses Innovative personnel practces (o consistently recrul,select, develop, support etain, and lead
(] Exemplary  [nigh-quality teachers and non-teaching staff,

e principal Uses Tnnovative personnel praciices 1o consistently recruf seect, develop, sUppor, retain, and lead

(O Proficient  |nigh-qualityteachers and non-teaching staff.
N IThe princials understanding and Use of efective personnel practice s InconsIstent o ineffective, resuling i less
0 Basic fthan effectve recrultment, selection, and development of igh-gualty staff members.

[T principal alls o effectvely recrul, select, develop, and retai igh-quaiy staff members; ne/she does ot use

(0 unsatisfactory efective personnel practices.

Narrative Feedback (Req: or Unsatisfactory rating)





image780.png
EFFECTIVE PRACTICE:(7) Developing Relationships. The principal promotes and supports productive relationships with students,taff
familes, and the community.

Evaluator Rating Description

N e pring pl promotes and Supports OGUCIE relationships withstudents saf, familes, and he community,
ICJ BXemPlry actiely seeks diverse viewpoint,an bulds a strong network ofsupport for the schoofs vision and mission

e principal promotes and supports productive relationships With students, Staf, famiies, and the community that

lsupport the school's vision and mission. -

[The principal attempts to promote and suppart proGuctive relationships with students,saff,families and the

0 easic [community,but these attempts may be haphazard or less than fuly effective. As a esult, elationships within the
lschool and between the school and community are generally acceptable, but somewhat below the desired level of

support for the school and is mission.

[The principal fallsto effectively engage I The conversations and actvites necessary to develop positve, productive.

I unsatisfactory [elationships with students,staff, familes, and the community and build supportfor the schoof’s vision and mission.
|As  resul, elationships within the school and between the school and communtty are often negaive.

[Narrative Feedback (Required for Basic or Unsatisfactory rating)

I Proficent

EFFECTIVE PRACTICE: (8) Professionsl Ethics and Advocacy. The principal acts with fafmess, integrity, and a high levelof professional
ethics, and advocates for polcies of equity and excellence i support of the vision ofthe school.

Evaluator Rating Description

IThe principal models an exceptionally igh evel offaimess, ntegrity, and professional ethics and provides leadership)

[ Exemplary [t hisstaff and colleagues in these qualitis: the principal is a strong advocate for policies of equity and excellence in
lsupport of the vision ofthe school.

[The principal consistently acts with faimess, ntegrity, and a high level of professional ethics, and advocates for

0] Proficient Ipolicies of equity and excellence in support of the vision of the school.

[T principal sually acts with airess, Integrity and an acceptable levelof professional ethics he/she advocates for
0 gasic policis of eauity and excellence but may be inconsistent or less than fully effective in doing so

[The principal does not routinly act with the expected degree of fairness, Integrity, and professional ethics and lapses|
(] Unsatisfactory - |in these behaviors may occur; he/she is not an effective advocate for his/her school or the educational system.

jarrative Feedback (Reguired for Basic o Unsatisfactory rai

Summary of Effective Practices

[Areas for Development

] Plan for Improvement (Optional)
[ Plan of Assistance attached
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Part I: Principal/Administrator Action Plans. Combined rating. For probationary principals/administrators, Action

Plans are reviewed during the firt semester evaluation conference and rated during the second semester
evaluation conference. For permanent administrators, Action Plans are reviewed at the annual conference.
[Evaluator Rating Description

Results across all Action Plans demonstrate that objectives have been met o exceeded to a significant degree.
Improverent instudent achievement or school/district performance as a result of the Plans exceeds expectations
Jan design s exemplary and implementation strategies were carried out in a highly effective fashion. The results can
erve as a model for other administrators
[Results across all Action Plans demonstrate that objectives have been met of nearly met on an overall basis.
[ proficient  [Significant improvement in student achievement or school/district performance as a result of the lans s evident
Plan design evidenced appropriate quallty and/or rigor and Implementation strategies were carried out effctively.

I Exemplary

[Results across al Action Plans demanstrate that objectives have been met in part, Some improvement n student
[ easic Jachievement or schaol districtperformance as a result of the Plans Is evident. Plan design may have been somewhat
lacking in quality and/or rigor and implementation srategies were not carred out a effecively as expected.

[Results across allAction Plans demanstrate that objectives have not been achieved of have been achieved at a evel
that s significantly below expectations. Imprvement in student achievement or school/disrict performance as.2
resultof the Plans has been minimal. Plan design may have evidenced insufficient quality and/orrigor and
mplementation strategies were not carried out effectively

Narrative Feedback (Required for Basic or Unsatisfactory rating)

B ———

] Pan for Improvement attached (Optional)

07 unsatisfoctory

[ Plan of Assstance attached (Required for rating of “Unsatisfactor

Partlll: Individual Professional Development Plan. The Individual Professional Development Plan is evaluated only.
In Probationary Years 2 and 3. In those years, the IPD Plan is reviewed in the first semester evaluation conference

and rated in the second semester evaluation conference. For permanent administrators, the IPDP is reviewed at the
annual conference.
Evaluator Rating Description
IThe Individual Professianal Development Plan's goals have been met or exceeded on allrespects. There is vidence.
IO Exemplery [that implementation and completion of the Plan has led to significant, positive, and lasting change n job.
lperformance. N
[The Individual Professional Development PIar's goals have been met or nearly met on an overall bass. There is
] Proficientleyigence that Implementation and completion of the Plan has led to a positive change in job performance.
[The Tndividual Professional Development Plan's Goals have 1ot been met or have been only partally met on an
] Basic loverall basis. There s limited evidence to date that implementation of the Plan has led to a positive change i job

lperformance.

e Individual Professional Development Pans goals Rave not been met to 3 satisiactory degree. Implementation of

[ Unsatisfactory. {ine plan has not led to a positive change in job performance.

(0] Plan for Improverment atached (Optional)
([ Plan of Assstance attached (Reuired for rating of “Unsatisfacto
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Part IV: Local District Standards (Optional) Local standards may be evaluated in either or both semesters.
Standards Meets District Standards

[=] Not applicable Oves Cno

Part V: Overall Rating - An overall rating is provided in the second semester conference only for prob
principals/administrators. For permanent administrators, an overall rating is provided at the final conference of the
summative year.

Evaluator Rating

Description

I the Judgment of th evaluator ased on  eview of the evidence calected, he prncipal o school/district

aciministrator meets disic performance standards oral evaluativ critria and exceeds expected performance In

[ Exemplary  [many respects. Hershe s actvely engaged in professional mprovement and provides leadership to other school/
disrictacminisrators,

T he Judgment of the evaluator Based on  review, of the evidence collected, the principal or school/distrct
[ profcent[Fdminsrator meets distrc prformancestandards or the ealuatve cieria onan overall bais an s actively
lengaged i professionel improvement and school and/or distctleadership efforts.

e Judgrment o the evalustor based on 3 raview of e evidence collected, tie principal o schiooldstict

I Basic dministrator meets district performance standards for most evaluative criterla and s satisfactorily participating in.an
mprovement plan for those citeria rated below “Proficient.”

i The Judgment of the evaluator based on a review of the evidence collected, the principal or school

) Unsatsfactory istrict adminisrator does not meet district performance standards for a significant segment of the
valuative criteria and improvement efforts have been inadequate.

[Evaluator's Comments:
Areas of Strength:

[Areas of Development:

0] Plan for mprovement (Opiona)
[0 Plan of Assistance

Principal/Administrator Signature: Date:

Evaluator Signaturs

My signature certfes hat th evalution el have been discussed ith me. | undersand my slgnaturedoes ot necessarily ndicateagreement and that
mayrespond i witing to any ssues contaied i the evaluaion.
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Teacher/Educational Specialist

NEBRASKA Formative/Summative Evaluation Draft

EDUCATION Save Form

District Name:

Teacher/specialist Information:

Teacher/Specilist Name: Grade/subject j

Schools): Evaluator:

School Year:

0] Probetionary 0] Permanent
[vear1 [I¥ear2 [ Year3 (Localy Determined)

[ Semester 1 (Formative - Ratings required) ] Formative (Ratings optional)

[ Semester 2 (summative - Ratings required) [0 summative (Ratings required)

Partl; Nebraska Effective Practices

Probationary teachers/educational specialists are rated on the Effective Practices each semester based on at least one formal
‘observation for a fullInstructional period and such other observation data or arfacts as may have been collected. Permanent
teachers/speclallsts are rated on the Effective Practices at the end of the summative year. 5

EFFECTIVE PRACTICE: (1) Foundational Knowledge, The teacher demonstrates a comprehensive knowledge of content, pedagogy,
students, and standards needed to provide each student with effective opportunities forlearning, development, and achievement.

Evaluat Description
IThe teacher demonstrates a current and comprehensive knowledge of content, pedagogy, students, and standards
) Exemplary  |nceded to provide each student with effective opportunities for learning, development, and achievement.
IThe teacher demonsirates a comprehensive knowledge of contert, pedagogy, students, and standards needed (0
|03 Proficient [provide each student with effective opportunities for learning, development, and achievement.
T teacher demonstrates Triied knowledge of content, pedagogy, students, o standards needed to provide each
O] Basic |student with effective opportunities for leaming, development and achievement.
[T teacher demonstrates a lack of Knowledge of content, pedagogy, students, or standards needed o provide each
[] Unsatisfactory  |student with effective opportunities for learning, development, and achievement. |

[Comments (Required for Basic or Unsatisfactory rating):
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Evaluator Rating

[EFFECTIVE RACTICE: 21 Planning and reparation. The teacherntegrates knowledg of conent pedageay; student, and andards
with the established curriculum to set i
stucent leaming, development, and achievement.

expectations and develop rigorous instruction for each student that supports the growth of

[The teacher purposefully and consistently ntegates a comprehensive knowledge of content, pedagogy, student

[ Exemplary andards with the estabiished curicuiun Lo deveiop unis,lessons, and other leaming experiences that support
fthe growth of individualstudent learning, development,and achievement,
[The teacher consistently ntegrates knowledge of content, pedagogy, students, and standards with the estabished
] Proficient  [curriculum to develop coherent and rigorous unit,fessons, and actvities that support the dronth ofstudent

learning, development, and achievement.

] Basic

[The teacher demnstrates a basic knowledge of conten, pedagogy, SIdents, and currcullm Standards, but als 1o
integrate them consistently to develop units lessons, and learning activities.

0] Unsatisfactory.

[The teacher displaysa very imited knowledge of content, pedagogy, SWents, o curriculum standards, and/or als

o develop coherent and rigorous unit,lessons, and learing activites

Comments (Required for Basic o Unsatisfactory rating):

EFFECTIVE PRACTICE

relationships and promotes active student engagement n learning, development, and achievement..

Evaluator Rating Description
[The teacher creates and consistently maintains an exceptional learing environment that fosters positive.

E:(3) The Leaming Environment. The teacher creates and malntains a learning environment that fosters positive

[ Exemplary  celationships and promotes active student engagement n learning, development, and achievernent.

[The teacher creates and maitains an effective learming environment hat Tosters posiive reationships and promotes|
(3 Proficient factive student engagement in learning, development, and achievement,

[The teacher strives o create and maniain a arning enviranment that fosters positve relationships and promotes
0 sasic jactive student engagement in learing, development and achlevement; however, the results are not consstent,

0 Unsatisfactory

[T teacher falls to reate and/or maintaln an effective or engaging earming environment

[Comments (Required for Basic or Unsatisfactory rating|
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EEFECTIVE PRACTICES 4) Instructional Strateges. The Leacher uses effective nstructional strategles to ensure growth in student
achievement.

Evaluator Rating Description

IThe teacher consstently uses highly effective instructional strategles that resultin continuous growth in learning for
] Exemplary — Joach student,

) rofcent [T teacher regulartyuses efectv Instructional sategles o ensure growh n student achievemert.

. [The teacher stives o Use effactive instructional srategies © ensure growth in student achievement, but has
0 Basic Inconsistent resuls,
[T Unsatisfactory |11 teacher 3l o Use efective nstructionsl siategies and Growih n SIUGEnt achievement s belo expectations.

Comments (Required for Basic or Unsatisfactory rating):

EFFECTIVE PRACTICE: (5) Assessment, The teacher systematically uses multiple methods of formative and summative assessmentto
measure student progress and (o inform ongoing planning instruction, and reporting.

Evaluator Rating Description

lTne teacher s viewed ss an assessment leader for the bulding/district, He/she conslstently and systematically creates

[ Exemplary  fand uses multiple methods of formative and summative assessment to measure student progress. The teacher

disaggregates data for use in planning, preparing forinstruction, and reporting.

[The teacher consistently and systematically Gevelops and uses mulliple methods of formative and summative

[ Proficient assessment to measure student progress. The leacher uses assessment results when planning, preparing for
Iinstruction, and reporting.

[T teacher has imited understanding of the various methods of assessment, and/or The feacher Uses assessment

(] Basic results inconsistently.

[The teacher has Tidle o no understanding of ssessment methods and Uses them inconsistently of ncorrecty-
[Assessment results are gnored or ot used appropriately.

Comments (Required for Basic or Unsatisfactory rating):

0 unsatistactory

EFFECTIVE PRACTICI

(6)Professionalism,. The teacher acts as anethical and responsible member of the professional community.

Evaluator Rating Description

fhe eacherseves 25  ole model foretica and responsble behavloran serves a  ecer n the professional
D Bxemplayy  feommunity. )
1 eacher candtenty odes T e5ponSbe behavior 35 3 e of he profesianal ommunTy.
D proicent

[T teacher understands ethical and responslble behavior, but s nconsistent in demonstrating a high fevel of
O] Basic professional practice.

[T eacher alk to act n an ethical and/or professional responsible manner.

O Unsatistactory
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Comments (Required for Basic or Unsatisfactory rating):

EFFECTIVE PRACTICE: (7) Vision and Collaboration. The teacher contributes to and promotes the vision of the school and collsborates |
withstudents, famiie,collcagucs, aad thelarger communly to share responsibily for the growth of student learring,development |

and achievement,
Evaluator Rating Description
[The teacher takes  leadership role n contributing to-and promoting the vision of the schoal and cantinuously

[T Exemplary  [collaborates with students, familie, colleagues, and the arger community o share responsibily for the crowth of
lstudent learning, development, and achievement.
Tie eacher contributes to and promotes the vision o the school and collaborates with students, families, coleagues |
[ proficient fand the larger community to share responsibiliy for the growth of student learning, development, and achievement.

[The teacher strives to promote the vision of the school and to collaborate with students, families, colleagues, and the
Basic flarger community to share responsibiiy for the growth of stucent learning, development, and achieverent,but
y
Jwith limited or inconsistent results.
fThe eacher fals o contrbute to and promoTe e Vsion GF the school. 1he teacher ais o recognize RS/fer
] Unsatisfactory fresponsibilty to collaborate with students, familes, colleagues, and the larger communty, and to share responsibilty
for the growth of student earning, development, and achievernent.

[Comments (Required for Basic or Unsatisfactory rating):

Summary of Effective Practices

[Areas for Development

]
- |
|

3 Plan for mprovement attached (Optional)
3 Plan of Assistance attached (required for rating of ‘Unsatisfactory” on any ofthe Effective Practices)
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PartI: Student Learning Objectives/Specialist Program Objectives. For probationary teachers/educational specialits,

SLO's/SPO's are reviewed during the first semester evaluation conference and rated during the second semester evaluation
conference. Combined rating; attach SLO/SPO template. For permanent teachers/specialists, SLO/SPOs are reviewed at the.
annual conference.

[EvaluatorRating Description

e5ult 8055 31 SUdent Learnng OBectves/SpECilt Program Objectves Gemonsirate that ODjectves Nave been
fret o exceeded in allrespects. Stucients,incluing those i specil populations, show exceptonal learning gans,or
rogram lements improvec a  level beyond expectations. SLO/SPO design shows exemplary qualiy andirigorand
implementation strategies were exccuted diigently. The teacher/educational specialists impact o student eatning
+ program Improvement can seve as a model forother faculty.

] Exemplary

esuls across all tudent Learning Objectives/Specialst Program Objectives demonstrate that objectives have been.

‘et or nearly met on an overall basis, and all or nearly al students or program crteria show growth. Special

[ rofcent populations show sgnificant earning gans, o rogrem elements mprove at the expecied level, SLO/SPO design
hows appropriate quality and rigor and Implementation strategies were effectively carried out. The teacher/

ducational specialt's mpact on student learning or program Improvement s evident.

Esults across ol Student earning OBJecives/SpecilstProgram BJectves demanstvate tat objecives have not

Peen met on an averall basis, although some student achievement growth or program citeia improvement s

[ basc Jident. Growth i student achievement o program improvement s somexwhat below expectations. SLO/SPO desig
2y have bieen somewhat acking I qualty and fo rigor and implementation srategies were ot carried out as

ffectivelyas could be expected.

(sus across al Student Learning OBjectives/Specialst Program Objectives dermonstrate that objectives were not
et or met only partiall, and student achievement growth of program improvement i significantly below.
0 unsatistactory Fxneﬂihons In addition, SLO/SPO design may have been deficientin quality and/or igor and implementation

trategies were not effectively caried out

[Comments (Required for Basic or Unsatisfactory rating)

] Plen for Improvement atached (Optional)
] Plen of Assstance attached (Required for ating of ‘Unsatisfactory’)
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Partlli: Individual Professional Development Plan. The Individual Professional Development Plan is evaluated only in
Probationary Years 2and 3. In those years, the IPD Plan is reviewed n the frst semester evaluation conference and rated in
the second semester evaluation conference. For permanent teachers / specialits, IPDP s reviewed at the annual conference.

Evaluator Rating Description
[The Individual Professional Development Plan's goals have been met or exceeded n all respects. Ihere I evidence

{that implementation and completion of the Plan hasled to significant, positive, and lasting change injob

I Exemplary.
lperformance.
[The Inaividual Professional Development Flas goal have been met or nearly met on an overallbasis. There s |
[T Proficient levidence that implementation and complation o the Plan has led to.a positive change in ob performance. |
[The Tnaiidual Professional Development Flans Goalshave not been met or have been orly partally et on an
[gesic Joverallbasis. There I imited evidence to date that implementation of the Plan has led to.2 posiive change in ob,

lperformance.

“[The Indvidual Professional Development Plans Goals have ot been met {0 a saisfactory degree. Implementation
[ Unsatisfactory ofthe plan has notfed 10.a positive change in job performance.

[Comments (Required for Basic or Unsatisfactory rating|

0] Plan for Improvement attached (Optional)
] Plan of Assistance attached (Required for rating of ‘Unsatisfactory')

PartIV: Local District Standards (Optional). Local standards may be evaluated in either or both semesters.
Local District Standards Meets District Standards

I3 Not Applicable. O ves oo

Part V: Overall Rating. An overall rating is provided in the second semester conference only for probationary teachers/
‘specialists. For permanent teachers/specialsts, an overal rating Is provided at the final conference of the summative year.

Description
i the judgment of the evaluator based on a review of the evidence collected, the teacher/educational specialist
Imeets disrict performance standards for il evaluative crteria and exceeds expected performance in many respects.
He/she takes a eadership role i professional development and school leadership actiites

[Evaluator Rating

] Exemplary

TR Judgment of 7e evaluator based on a review of the evidence collected, The Teacher/educational specialit

| roficent [ meets district performance standards or the evaluative crteriaon an overall basis and is actively engagedin
professional development and school leadership efforts.

i the judgment of the evaluator based on a review of the evidence Collected, the teacher/educaional specialit.
meets district performance standards for most evaluative citera and Issatsfactorily partcipating in an improvement

s
- [plan for those criteria rated below *Proficient.”
v e el s 73 e o T e e T o el 5aceaoes
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[Narrative Feedback

[Areas of Development:

\ I

[ Plan for Improvement (Optional)
[ Plan of Assstance

Teacher/Specialist Signature: Date:

Date:

Evaluator Signatu

My sgnature cetfies that the evaluation resuts havebeen discussed with me. Lunderstand mysgnature doesnot necessaly indicae agreement and that |
may espond i witng to any sues contained i the evaluation.
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Nebraska Model Evaluation Project
Record of Evaluation

[Record of Evaluation Activities (Optional)

% Evaluator Signature
o Signature

(Orientation

[Annual Self-Assessment
(Completed and Submitted
(Optional)

Individual Professional
[Development Plan Approval

\Action Plans Approval

[Dates of Site Visits: (One full period on-site observation per semester required)

1

[Dates of Site Visit Conferences:

(Action Plan Review Conference

/Action Plan Summative
Conference

IDP Plan Review Conference

IDP Plan Summative Conference

Semester 1 (Formative)
[Evaluation Conference

[Semester 2 (summative)
[Evaluation Conference
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Nebraska Model Evaluation Project Current Date:
Plan of Assistance

2013-14 Draft

EDUCATION

APlan of Assistance is required for Teachers/Educational Specialsts or Principals or School/District Administrators who
receive a rating of "Unsatisfactory" on any component of a summative or formative evaluation. Components include each of
the Effective Practices, SLO/SPO's or Action Plans,Individual Professional Development Plans, and Overall Ratings.

Educator Name: School:

Evaluatori| Date:

‘omponent(s) rated as "Unsatisfactory"

Assistance and resources to be provided

Members of assistance team (if applicable)

I —

. Nextsummative evaluation on o before: |
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Iy sicnature veriies that this Plan of Assistance has been discussed with me. | understand my signature does not necessarlly ndicate
|agreement and that 1 may respond in writing regarding this plan within__days of receipt.

Educator Signature:

oate:

Evaluator signature:

Date:
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<« , Nebraska Model Evaluation Project Current Date

nesraska  Plan for Improvement
oervenror 2013-14 Draft

EDUCATION Save Form

APlan for Improvement is required for Teachers/Educational Specialsts or Principals or School/Distrct Adrinistrators who
receive a rating of "Basic’ on any componnt of a summative or formative evaluation. Components include each of the
Effective Practices, SLO/SPO's or Action Plans, Individual Professional Development Plans, and Overall Ratings.

Educator Name: School

Evaluator: Date:

1: Component(s) rated as "Basic’

2. Rationale for rating(s) of "Basic”

3. Recommendations for Improvement

4. Assistance and Resources to be Provided (if appropriate)

5. Timeline for Improvement

6. Date of Next Evaluations

/A. Formative evaluation to be conducted on or before:

/8. Summative evaluation to be conducted on or before:

[y signature verifes that this lan for Improvement has been discussed with me. | understand my signature does not necessarlly
ndicate agreement and that | may respon in writing regarding this plan within __ days of receipt

Educator Signature:

Date:

Evaluator Signature:

oate
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., Nebraska Model Evaluation Project Current Date:
Y Indi ual Specialist Program

NEBRAS| sy
Objective Template - 2013-14 Draft
SaveForm
Educational Specialist Name: | Job Assignment
Specialist Section

Describe the student o school population to be served and any special circumstances relevant to the

2. Topic/Area: Describe the topic/area to be addressed by the SPO.
3. Baseline Data: Describe current levels of performance in the topic/area to be addressed by the objective.

4. specialist Program Objective: In specific and measurable terms, describe what you want to achieve by the end of

the performance interval.

Growth Targets: Describe the growth that is expected to occur during the performance

O Year
] Semester
[T Other.

7. Strategies: Describe activities you will use to achieve the Special

5. Assessment Plan: Describe the assessment/criteria you will use to determine whether the SPO has been met.

o. Rationale: Explain why you have chosen this particular objective.

Educational Specialst Signature:

Date:





image795.png
Evaluator Section

1. Approval of Objectives:

importance of Toplc [ Unacceptable 0 Acceptable:

igor of Objective/Target [ Unacceprable 00 Acceprable

|Quality of Assessment Plan (] Unacceptable ‘[ Acceptable |
3 Approved [ Recurmed for Review

. individual SPO End-of-Interval

(Attach completed rubric)

[Quality and Rigor ofthe Objective/Targets

I0) Unsatisfactory ] sasic |0 proficen I Exemplary

[Effectiveness in Implementing the Planned Strategies

I0) Unsatisfactory 0] sasic 0 Proficient I Exemplary

[Accomplishment ofthe PO goals |

0 unsatisfactory. ] pasic O Proficent 00 Exemplary

[Commens:

Evaluator Signature:

Date:

Educational Specialist Signature:
Date:
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S Nebraska Model Evaluation Project
NERRASER Individual Student Learning
mmmro: Objective Template - 2013-14 Draft

Current Date:

Teacher Name: Grade/subject:

Teacher Section

. Student Learning Objective: In specific and measurable terms, describe what you want students to achieve by the
end of the learning interval. State whether the SLO i based on growth or mastery.

5. Growth Targets/Tiered Growth Targets: For SLOs based on growth, state the expected amount of growth for the
learning interval either for all students or for each tier of students. For mastery SLOs, state number/percent of
students expected to achieve mastery by end of the learning interval.

D vear

[ semester
[T Other .

7. instructional

rategies: Describe strategies you will use to achieve the Student Learning Objective.

8. Assessment Plan; Describe the assessment(s) you will use to determine whether students have met the objective.

9. Rationale: Explain why you have chosen this particular objective.

e e R

L
Teachersgnawee ]
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Evaluator Section
. Approval of Obig

Importance of Content [ Unacceptable 01 Acceptable
Rigor of Objective/Target [ Unacceptable [ Acceptable
(Quaity of Assessment Plan [ Unacceptable [ Acceptable

00 Approved 0 Returne for Review -

idual SLO End-of-Interval Review: (Attach completed rubric)
(Quality and Rigor of the Objective/Targets

|00 unsatisfactory. 0 Basic 0 Proficent I Exemplary. |

[Efectiveness in implementing the Planned Strategles

] Unsatisfactory 3 asic 0 Proficient I Exemplary

[Accomplishment of the SLO goals

03 Unsatisactory ;D Basic 1 proficient 01 Exemplary

[Comments:

Evaluator Signature:

|

Date:

Teacher Signature:

Date:
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S, Nebraska Model Evaluation Project
Individual Professional Development Plan

NEBRASKA

Educator Name: School:
Date of Summative Evaluation: Evaluator]
Educator Section

(Growth area(s) summative evaluation process:

Professional Development Goal 1:

Professional Development Goal

[Goal 1 strategies/Action Steps

[Support/Resources Requested

[Measures of Progress.

Timeline/Benchmarks

[Goals 2 Strategies/Action Steps

Support/Resources Requested

Measures of Progress
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Timeline/Benchmarks.

Educator Signature:

Date:

Evaluator Section

Plan Approval

Evaluator Signature:

Date:

Plan Completion

Evaluat or Signature:

Date:

| I

Evaluator Signature!

Date:

Educator Signzture:

Date;
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& , Nebraska Model Evaluation Project Current Date: | 3/27115
NEBRASKA Principal/Adm trator
smwmmnror Action Plan - 2013-14 Draft

EDUCATION. Save Form

The Nebraska Principal/Administrator Evaluation Model requires that each Principal or School /District Adminlstrator annually
Identify student and/or school performance goals and create Action Plans designed to Increase student achievement or
school performance.

Principal/Administrator Name: School Year

Principal/Administrator Section:

1. Problem Statement: Identify a problem that stands n the way of higher student achievement, staff effectiveness, or school
performance.

2. Supporting Data; Use baseline data to analyze and support the problem statement.

3. Performance Target; Write a performance target designed to overcome the problem using a SMART goal format.

4. Measures of Progress: Identify means of measuring progress toward achieving the performance target.

5. Srategles: Identify the action steps/strategies that will be taken to attain the performance target.

6. Support: Identfy the staff or groups responsible for implementing the action steps/strategies. Include key dates.

Principal/Administrator Signature:
Date:
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Evaluator Section

Plan Approval

Evaluator Signatur

Date:

lan Completion

Evaluator Signature:

Date:

Plan Continuation

Comments:

Evaluator Signature:

Date:

Principal/Administrator Signature:

Date:
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Nebraska Model Evaluation Project P
Probationary Teacher/Educational Specialist

o A Formative/Summative Evaluation

TbucaTion 2013-14 Draft

N

NEBRASK.

District Name:

Teacher/Specialist Information:

Teacher/specilist Name: Grade/subject]
schoolis) Evaluator

[ Schoal Year

L

Date of Evaluation:

[ Semester 1 (Formative Evaluation)

O Semester 2 (summative Evaluation)

probationaryYear:  [Jone  [JTwo  []Three

Part|: Nebraska Effective Practices (see detailed Frameworks rubrics)
Probationary teachers/educational specialists are rated on the Effective Practices each semester’ hasedon
atleast one formal observation for a fullinstructional period and such other observation data or artifacts as
‘may have been collected.

EFFECTIVE PRACTICE: (1) Foundational Knowledge. The teacher demonstrates a comprehensive knowledge of content, pedagogy,
Students, and standards needed to provide each student with effective opportunities for earning, development, and achlevement.

[Evaluator Rating Description

] xemplary | eacherdemonsatesacurent an comprehersive knowledge of content, pedagogy students,and tandarcs
P | eedded to provide each student with effective opportunites fo learning, development, and achievement.

| roficens | The teacherdemonstrats. comprehensive knowedge of conte,pedagogy students,and standards eeded to
provide each student with effective opportunitie for leaming, development, and achievement.

e The teacher demonstrates lmited knowledge of content, pedagogy, students,or standards needed to provide cach
student with effective opportunities for learing, development, and achlevement.

) Unsatsacony | e eacherdemonstes ack f knovicige of conten, pecagogy stusents, or stadardsneeded o provideesch

¥ | student with effective opportunitis for learning, development, and achievement.

[Evaluator's Comments
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EFFECTIVE PRACTICE: (2) Planning and Preparation. The teacher integrates knowledge of content, pedagogy, students, and standards
with the established curiculum 10 se high expectations and develop rigorous nstruction for each student that supports the growth of
student learning, development, and achievement.

Evaluator Rating Description

The teacher purposefully and consistently ntegrates a compiehensive knowledge of content, pedagogy, students,
] Bxempla and standards with the established curriculum o develop units, lessons, and other earning experiences that
P |support the growth of individual student learning, development, and achievement.

The teacher consistently integrates knowledge of content, pedagogy, students, and standards with the established
curriculum to develop coherent an rigorous unit,lessons, and actvites that support the growth of student

(D Proficent | jepming, development,and achievement.
The teacher demonstrates 2 basic knowledge of content, pedagogy, students, and curriculum standards, but fals fo
0 sasic integrate them consistently to develop units essons, and learning activities.

[The teacher displays a very Imited knowledge of content, pedagogy, students,or curiculum standards, and/or ais
[ Unsatisfactory (10 develop coherent and rigorous units, lssons, and learning actvities.

Evaluator's Comments:

EFFECTIVE PRACTICE: (3) The Learning Environment. The teacher creates and maintains alearning environment that fosters postive
elationships and promotes active student engagement n learning, development,and achievernent,

Evaluator Rating Description
The teacher reates and consistently maintains an exceptional learing environment that fosters positive
] Exemplary | relationships and promotes active student engagement n earning, development, and achieverent.

| The teacher creates and maintains an effective learning environment that fosters positive relationships and.
[ Proficent | promotes active stucent engagement i learning, developmen, and achievenent.

[The teacher stves to create and maintain  earing emvronment that ostrs positive relationships and promotes
0 sasic active student engagement n larning, development,and achicvement; however, theresuls are ot consistent,

The teacher fals to create and/or maintain an effective or engaging learning environment.

|03 unsatisfactory
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EFFECTIVE PRACTICE: (4) Instructional Stateges, The teacher uses effective Instructional strategles to ensure growth in student.
achievement.

[Evaluator Rating Description
The teacher consistently uses highy effective instructional strategles that resultIn continuous growth in learing for
(O Bxemplany | gach stucent. v e ° ’
T Proficlent | The teacher regularly uses effective instructionalstrategles to ensure growth in student achievement,
e teacher srives to use ef ructional strategles to ensure growth in student achievement, but has
0 sasc The teacherstrves to use effective Instructional strateges to ensure growth in student achievement, but

Inconsistent resuls

[ Unsatifactory | The teacher fallsto use effective instructional strategles and growth n student achlevement s below expectations.

Evaluator's Comments:

EFFECTIVE PRACTICES (5) Assessment. The teacher systematically uses multiple methods o formative and summative assessment to
measure student progress and to Inform ongoing planning, instruction, and reporting.

[Evaluator Rating Description

The teacher s viewed 2s an assessment leader for the bulding/district. He/she consistently and systematically
I Exemplary  [creates and uses multiple methods of formative and summetive assessment to measure student progress The
teacher disaggregates data for e In planning, preparing for Instruction, and reporting.

The teacher consistently and systermatically develops and uses multiple methods of formative and summative
D) Proficient[assessment to measure student progress. The teacher uses assessment results when planning preparing for
Instruction, and reporting,

[The teacher has imited understanding of the various methods of assessment, and/or the teacher uses assessment
results inconsistently.

I Basic

The teacher has il of o understanding of assessment methods and uses them inconsistently o incorrectly.
Assessment results are ignored or not used appropriately.

0] unsatistactory

EFFECTIVE PRACTICE: 6) Professionalism. The teacher acts s an ethical and responsible member of the professional community.

[Evaluator Ratin Description
9
The teacher serves a5  role model forethical and responslble behavior and serves as a leader In the professional
Exempla
() Eemplany | community.
[ Proficent | The teacher consistently models ethical and responsible behavior as a member of the professional community.
o sasc [The teacher understands ethical and responsible behavior, but s inconsistent n demonstrating 2 high level of

professional practice.

[ Unsatistactory | The teacher fals to actn an exhical andor professionally responsible manner.
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Evaluator's Comments:

[ EFFECTIVE PRACTICE:(7) Vision and Collaboration. The eacher contributes t and promotes he vision of th schosl and collaborates

with students, familles, colleages, and the arger communlty o share responsibilty or the growth of siudei leatring, development
and achievement,
Evaluator Rating Description
The teacher takes 2 leadership role in contributing to and promoting the vision of the school and continuously
|0 Exemplary | collaborates with students, families, colleagues, and the larger community to share responsibilty for the growth of
student learning, development, and achieverent.
| The teacher contributes to and promotes the vision of the school and collaborates with students, families,
[ Proficient | colleagues, and the larger community to share responsibility for the growth of student learing, development, and
achievement.
The teacher strives to promote the vision of the school and to collaborate with students, families, colleagues, and the|
] Basic larger community toshare responsibiltyfor the growth ofstudent learning, development, and achievement, but

ith imited or inconsistent results

[The teacher fails to contribute to and promote the vison of the school. The feacher fals to recognize hisfher
| Unsatisfactory | responsibilty to collaborate vith students, familles colleagues, and the farger community, and to share
responsisily for the growth of student learning, development, and achievement,

Summary of Effective Practices
[Areas of Strength

(Aveas for Development

ll

] Pan for Improvement attached (required for rating of "Basic* on any of the Effective Practices)
[ Plan of Assistance attached (required for rating of "Unsatisfactory” on any of the Effective Practices)

[Additional Comments
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PartII: Student Learning Objectives/Specialist Program Objectives. For probationary teachers/educational
specialists, SLO's/SPO's are reviewed during the first semester evaluation conference and rated during the.
second semester evaluation conference, Combined rating; attach SLO/SPO template.
[Evaluator Rating Description

HLESLITS across all Student Learning Gbjectves/Specalist Program OBJECUVEs demonsirate that objectives have been
et or exceeded inal respects. Students, including those in special populations, show exceptional learning gains, or
brogram elements improved at  evel beyond expectations. SLO/SPO design shows exemplary quality and rigor and

Exemplary

- mplementation strategies were executed diligently. The teacher/educational specialst’s impact on student learing
1 program Improvement can serve as a model fo other faculty.
esus acros il Student Learning Objectives/Specilst Program OBjecives demonstate that objectives ave been |
‘et or nearly met on an overall basis,and all or nearly al students or program criteria show growth. Speciel

I3 profcent pulations show significan learning gains, o program elements Improved at the expected level. SLO/SPO design

hows appropriate quality and rigor and Implemenation strategles were effectively carred out. The teacher/
ducational specialst's impact on student learning or program improvement s evident.

Esuts scross all Student Learning OBjectives/Specillst Program Objectives demonstrate that objectives
ave not been met on an overall basis,although some student achievement growth or program criteria
e roveementis evden. rowthinsdent cieement o agam ot s somewha bl

xpectations. SLO/SPO design may have been somewhat lacking in quality and /or rgor and implementation
rategies were not carried ou as effectively as could be expected:

Results across all Student Learning Objectives/Specialst Program Objectives demonstrate that objectives
e not met or met only partially, and student achievement growth or program improvement s significantly|
] Unsatisfectory Fe\uwexpectal\cns In addition, SLO/SPO design may have been deficient in quality and/or rigor and

implementation strategies were not effectively carried out.

.

3 Plan for Improvement attached (Required for rating of Basic”)

] Plan of Assstance attached (Required for rating of “Unsatisfactory’)

Partl: Individual Professional Development Plan. (Attach plan) The Individual Professional Development
ian is evaluated only in Probationary Years 2 and 3. In those years, the IPD Plan is reviewed in the first
semester evaluation conference and rated in the second semester evaluation conference.

Evaluator R: Description

[The Individual Professional Development Plan's goals have been met or exceeded n al respects. There i evidence
fthat implementation and compltion of the Plan has e o significant, positive, and lasting change in job

0] Exemplary
[performance.
T [The Indidual Professional Development Plar's goals have been met or neatly met on an overall basis. Thereis
[JProficert evidence that implementation and completion of the Plan has led to a positive change in job performance.
[Tve Individual Professional Development Plans goals Rave not been met or have been only partaly met on an
) Basic Joverall basis.There i imited evidence to date that implementation of the Plan has led to @ positive change n job

lperformance.

[T ndividual Professional Development Pam's Goal have not been met 1o a satsfactory degrce. Implementation
0 Unsatisfactoryfof the plan has not e o a postive change injob performance.
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[ Plan for Improvement attached (Required for rating of “Basic’
] Plan of Assistance attached (Required for rating of Unsatisfactory’)

Part1V: Local District Standards (Optional) Local standards may be evaluated in either or both semesters.
Meets District Standards

0 ves

PartV: Overall Rating - An overall rating is provided in the second semester conference only for
probationary teachers/specialists.
Evaluator Rating Description

i he judgment of the evaluator based on a review of the evidence coleced, he teacher/educationalspecialist
meets district performance standards or all ealuative rteria and exceeds expected performance n many respects.

Exempian
0 L |He/she takes a leadership role in professional development and school leadership activities.

[In the judgment of the evaluator based on a review of the evidence collected, the teacher/educational specialist
|00 proficens|meets disrict performance standards orthe evaluativ cteia on an overallbasis and s activly engaged in
[rofessional development and schaol leadership efforts

e dgment o7 e evaator based 6w 3 relew T e cvdence alecied, o feacher/educationl pecili
Imeatsdistric performance standards formost valuaie riteria and s satsfactorly participating inan improvernens
Basc

e ol forthose crtrarted below Prficient.

e judgiment of the evaluator based on a review of the evidence collected, e Teacher/eaucational pecialis does
ot meet district performance standards fora significant segment of the evaluative critera and improvement cfforts

Unsatistacon
O v ave been inadequate.

[Evaluator's Comments: ]

Areas of Strength:

I
Areas of Development:
1
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(] Plan for Improvement attached (required for Overall rating of "Basic’)
] Plan of Assstance attached (required for Overal rating of “Unsatisfactory”)

[additional Comments:

Evaluator Signature:

Teacher/Specialist Signature: Date:

Wy signature crtfes hattheevaluationresulsHave been discussed withme. | understond mysignature doss ot ecessariy indicateagreement and that
ysig
mayrespond in witng toanyisues contained n the evalotio.

PartVI: Attachments (Attach the following items)

1. Record of Evaluation Activities

2. Annual Self-Aszezsmant (Optional)

3. Classroom Observation Summaries

. Student Leaming Objectives/Specilist Program Objectives Templates
5. Individual Professional Development Plan
6. Plan for Improvement (fany)
7. Plan of Assistance (fany)
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(Orientation

|Annual Self-Assessment Completed
land Submitted (Optional)

Student Learning Objectives/
'Specialist Program Objectives
Approval

Individual Professional
[Development Plan Approval

[Dates of Observation:

[Formal Observation (semester 1)

Formal Observation (Semester 2)

[Other Observations:

a.

5.

[Dates of Observation Conferences:

|SLO/SPO Review Conference

ISLP/SPO Summative Conference

IPD Plan Review Conference

IDP Plan Summative Conference

‘Semester 1 (Formative) Evaluation
Conference

[semester 2 (summative Evaluation
[conference





image810.png
Nebraska Model Evaluation Project
V Formative Teacher/Educational Specialist

Current Date: 3127115

NEBRASKA  Eyaluation - Permanent Teachers/Specialists
2013-14 Draft

Save Form

District Name:

‘Teacher/Specialist Information:

Teacher/Specialist Name: Grade/Subject:
schoolls): Evaluator.
School Year:

Date of Evaluation:

) Formative Year One

O Formative Year T

Part I: Nebraska Effective Practices

During formative evaluation years no ratings are given for the Effective Practices. However, evaluator
‘comments based on informal and walk-through observations can be mad

EFFECTIVE PRACTICE 1 - Four dational Knowiledge
EFFECTIVE PRACTICE 2-Planing and Preparation
EFFECTIVE PRACTICE 3 - The Learning Environment
EFFECTIVE PRACTICE 4 Instructional Strategles
EFFECTIVE PRACTICE 5 - Assessment

EFFECTIVE PRACTICE 6 - rofessionalism
EFFECTIVE PRACTICE 7 - Vision and Collaboration

[Evaluator's Comments:

[Areas of Development

[Additional Comments:
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Partl:
Tem)
Evaluator Rating

tudent Learning Objectives/Specialist Program Objectives. (Combined rating; attach SLO/SPO.

lates)

Description

[ Exemplary  program elements improved at a el beyond expectations. SLO/SPO design shows exemplary quality and rigor and

mplementation strategies were executed dligently. e teacher/educationa specialits impact on student learning

br program improvement can serve as a madel for other aculty

esults across aflStudent Learning Oblectives/Specialst Program Objectives demonstrate that objectives have been

met o nearly met on an overalibasis, and ai or neary il students or program criteia show growth. Special

] Proficient popuiations show significant learning gains,or program elements improved at the expected level, SLO/SPO design

| hows appropriate quality and rigor and implementation strategies were cffectively carred ot The teacher/
ducational specialist's impact on student learning or program Improvement s evident.

tesults across allStudent Learning Obectives/Specialst Program Objectives demonstrate that objectives have not
een met on an overall bass, lthough some student achievement growth of program crieria improvement s
0 pasic ident. Growth i student achievement or prograrm improvement is somewhat below expectations. SLO/SPO design
iy have been somewhat lacking in quality and for rigor and implementation strategies were not carred out a<
tively as could be expected

esults across il Student Learning Objectives/Specialst Program Objectives demonstrate that objectives
ere not met or met only partaly, and student achievement growth or program improvement i significantly
[0 Unsatsfacton oo expectarions. naditon, SLO/SPO design may have been deficient 1 aualy andior gor
fmplementation straegies were no effectively carried out.

Evaluator's Comments:

) Plan for Improvement attached (Required for rating of “Basic’
[ Plan of Assistance attached (Required for rating of Unsatisfactory’

Partli: Individual Professional Development Plan. (Attach plan)
Evaluator Rating Description
The Individual Professonal Development Plan's goals have been met or exceedec n al respects. There s vidence
(00 Exemplary it implementation and completion of the Pan hased tosigniicat,positive,and asing change i jobs
performance.
I The Indvidual Professonal Developrrent Flas goss have been met or nealy met on an overall bass. Therels |
03 Profcent.lvidence that Implementation and completion o the Pan hasd to postve change In b performance. |
[The Individual Professional Development Plan's qoals have not been met or have Been only partially met on 31 |
O sasic Jovrall basi. There s imitet evidence to datethet implementation o the Plan hasled to: positive change i job
performance.
[The Indidual Professional evelopment Pars Goals Fave not been met 1o satfactory degree. mplementaton of
03 Unsatsactoryfne plan as not ed to a posive change I job performance.

e oo D |
[
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0] Plan for Improvement attached (Required for rating of 'Basic’)
0] Plan of Assistance attached (Required for rating of "Unsatisfactory’)

Part IV: Local District Standards (Optional).
Local District Standards

rict Standards.

‘Overall Rating for Local District Standards Meets Distri
0 ves G

Evaluator's Comments:

PartV: Ove Juator Comments: There is no overall rating during the formative evaluation years, but
space for evaluator comments is provided.
Areas of Strength:

[Areas of Development:

[additional Comments:

Evaluator Signature: Date:

Teacher/Specialist Signature: Date

Hysignatue cenfies that the vatuation esuls have been discussed with . |understond mysignature does ot necessaryindicateagreement ond hat |
mayrespondin wiing o any ssues contained I the ealuaton,

PartVi: Attachments (Attach the following items)

1. Record of Evaluation Activties

2. Annual Self-Assessment (Optional)

3. Classtoom Observation Summaries

4. Student Learning Objectives/Specialst Program Objectives Templates.
5. Individual Professional Developmen Plan

6. Plan for Improvement (fany)

7. Plan of Assistance (if any)
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Part Vil - Record of Evaluation Activities (Permanent Teacher/Specialist)

Activity Teacher/Specialist Signature Evaluator Signature

|orientation/Annual Notice

|Annual Self-Assessment
|Completed and Submitted
(Optional)

|
|
J

Student Learning Objectives/ [
Specialist Program Objects

Approval

Individual Professional
Development Plan Approval

Dates of Observation

|Informal/Walk-Through Observations:

1

2,

|SLO/SPO Review Conference |

ISLO/SPO Summative Conference

IDP Plan Review Conference I

IDP Plan Summative Conference r

[Formatius Evtuston coternce ]
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Nebraska Model Evaluation Project CutentDate
Summative Teacher/Educational Specialist
NEBRASKA Evaluation - Permanent Teachers/Specialists

Epucation 2013-14 Draft

District Name:

Teacher/Specialist Information:

Teacher/Specialist Name: Grade/Subject:

Schoolls) Evaluator:

School Year

Date of Evaluation

Partl; Nebraska Effective Practices (see detailed Frameworks rubrics)

I
EFFECTIVE PRACTICE: (1) Foundational Knowledge. The teacher demonstrates a comprehensive knowledge of content, pedagogy,
students, and standards needed to provide each student with effective opportunities for learning, developmen, and achievement.

Evaluator Rating Description

0] exempar The teacher demonstrates a current and comprehensive knowledge of content, pedagogy, students, and standards
PEMY | needied to provide each student with effective opportunities for learning, development, and achlevement.

) rofieny | Theteacherdemonsatesa comprenensiv knowledgeofconent, pedagoay,students,and stndards needed
provide each student with effective opportunities or earning, development, and achievement.

0 sasic The teacher demonstrates limited knowledge of content, pedagogy, students, or standards needied to provide cach
student with effective opportunities forlearning, development, and achievemen.

] Uneatsctony | e tcher demonstatesaack of novlecge of onien, pedagogy students,or tadards needed t provide esch

¥ | student with effective opportunitiesfor learning, development, and achievement.

Evaluator's Comments

EFFECTIVE PRACTICE: (2] Planning and Preparation. The teacher integrates knowledge of content, pedagogy, students, and standards
with the established curriculum to set high expectations and develop rigorous instruction for each student that supports the growth of
student learning, development, and achieverment.

[Evaluator Rating Description

[The teacher purposefully and consistently integrates a comprehensive knowledge of content, pedagogy, students,
) Exemplary [and standards with the established curriculum to develop units, lessons, and other learning experiences that
Support the grawth of individual student learning, development; and achlevement.

The teacher consistenty Integrates knowledge of content, pedagogy, students, and standards ith the established
I Proficient | currculum to develop coherent and rigorous units, lessons, and activties that support the growth of student
learning development, and achieverent.





image815.png
Evaluator Rating Description

o Basic The teacher demonstrates a basic knowledge of content, pedagogy, students, and currculum standards, but fils to
integrate them consistently to develop units lessons, and learning activties.

The teacher displays 2 very limited knowledge of content, pedagogy. students, or currculum standards, and/or fals
o develop coerent and rigorous unts, essons, and learning actviies.

[Evecetocs Conmem SRR PR e e e |

0] unsatisfactory

EFFECTIVE PRACTICE: (3) The Learning Environment. The teacher creates and maintains a learning enviranment that fosters positive.
relationships and promotes active student engagement in learning, development, and achievement.

[Evaluator Rating Description

The teacher creates and consistently maintains an exceptional learning environment that fosters positive

T EXemplany |, efaionships and promtes actve student engagement nleaming,development, and achievemnt

| proficeny | Theteacher creates and maintains an effectve leaing environment that foters positive relatonships and
promotes actve student engagement n learning, development, and achievement.

0 basc The teacher strives to create and maintain  learning environment that fosters posiive relationships and promotes

active student engagement n learning, development, and achievement; however, the results are not consistert.

] Unsatisfactory [ The teacher fals to create and/or maintain an effective or engaging leaming environment.

EFFECTIVE PRACTICE: () Instructional Srategies The teacher uses effective instuctional strategies to ensure growth n student
achievement.

Evaluator Rating Des
e teacher consistenty uses ighl ffective nstructional trategies tha resutin continuous growih i earing for

O Bxemlan | quch student i kg ’ ’

D proficient | The teacher requlrty uses effectiv nstructionslsrategies to ensure growth i student achieverment.

= | e teacher stives to use effctive instructiona srateges to ensure growth nstudent chievement,but s

inconsistent el

I Unsatisfactory.{The teacher falsto use effectve Instructional strateges and growth n student achievement i below expectations.

Evaluator's Comments:

_ |
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Evaluator Rating

EFFECTIVE PRACTICE: (5) Assessment. The teacher systematically uses multiple methods offormative and summative assessment to
measure student progress and to inform ongolng planning,instruction, and reporting.

I

Description

he teacher is viewed as an assessment leader for the bullding/district. He/she consistently and systematically
creates and uses multple methods of formative and summative assessment to measure student progress, The

[CTExemPlan | eacher disaggregates data for use in planning, preparing for nstruction, and reporting.
The teacher consistently and systematically develops and uses multiple methods of formative and summaive
I profient[FSsesment o messure tucent progrssTheteacher sesasessmentesults when planing,preparing for
instruction, and reporting,
The teacher has imied understanding of the various methods of assessment, andJor the teacher Uses assessment
[ Basic resuits inconsistently.

[ unsatistactory

The teacher has It or o understanding of assessment methods and uses them inconsistently o incorrectly.
 Assessment resultsare ignored or not used appropriately.

[Evaluator's Comments:

Evaluator Rating

EFFECTIVE PRACTICE: (6) Professionallsm. The teacher acts 2 an ethical and responsible member of the professional community.

Description

The teacher serves as a ole model for ethical and responsible behavior and serves as a leadier n the professional

Exemplar

D exemplay | community.

[ Proficient | The teacher consistently models ethical and responsible behavior as a member of the professlonal community.
The teacher understands ethical and responsible behavior, but s inconsistent In demonstrating a high level of

] Basic professional practice

0] unsatistactory

The teacher falls to actn an ethical andor professionally responsible manner.

Evaluator's Comments:
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EFFECTIVE PRACTICE: (7) Vision and Colleboration. The teacher contributes to and promotes the vision of the school and collaborates
with sudents,familes, colleagues, and the larger communiy toshar responsioiity or the growthofsudent learning, development
and schievemen i
Evaluator Rating Description

The teacher akes  lacirship ol in ontrbuting o and promoting th vision of the school an continuously
collaborates ith students,famile,calleagues, ancithelrger communty toshae responsiiiy fo he growth of

(O3 Exemplary | et leamning, development, and achievement.
| Tieteacher ortuibutes ( and promotes U vision of the school and collaboraces wit students, amiles,
[ proficient|COllcagues,and the larger community to share responsibiy for the growth ofstudent earning, development,and
achievement.
The teacher stives to promote the vision ofthe school and to collaborate with students,famile, colleagues, and the
I sasc larger community to share responsibility for the growth of studen learing, development, and achievement, but

with imited or inconsistent results

The teacher fal to contribute to and promae the vision of the school.The teacher fal to recognize his/her
responsibility to collaborate with students,families,colleagues, and the larger community, and to share
responsibiltyfor the growth of student learing, development, and achievement,

_
|

0 unsatisfactory

Summary of Effective Practices

[Areas of Strength

Areas for Development

) Plan for Improvement attached (required for rating of *Basic* on any of the Effectve Practices)
] Plan of Assistance attached (required for rating of ‘Unsatisfactory” on any of the Effective practices)

Additional Comments
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Partl; Student Learning Objectives/Specialist Program Objectives. (Combined rating attach SLO/SPO
Templates)

Evaluator Rating Description

[Results across all Student Learning Objectives/Specialst Program Objectives demonstrate that objectives have been

Imet or exceeded In all respects. Students, ncluding those in special populations, show exceptional learning gains, or

[ Exemplary  |program elements Improved at 2 level beyond expectations. SLO/SPO design shows exemplary quality and rigor and

mplementation strategies were executed diligently. The teacher/educational specialst's impact on student leaming

Jorprogram improvement can serve as a model for other faculty.

[Results across all Student Learning Objectives/Specialst Program Objectves demansrate that objectives have been

Imet or nearly met on an overal basis, and al o neariy all students or program crterta show grovwth. Special

(7] roficient[populations show significant earning gain, o program elements improved at the expected level. SLO/SPO design
lshows appropriate quality and rigor and Implementation strategies were effecively carred out. The teacher/

leducational speclalst’s impact on student learning or program improvement s evident.

Results across all Student Learning Objectives/Specialst Program Objectives demonstrate that objectives have not

Ioeen met on an overall basi, although some student achievement growth or program criteria mprovement is

[ sasic levident, Growth In student achievement or program improvement s someswhat below expectations. SLO/SPO design
may have been somewhat lacking in quality and for rigor and Implementation strategies were no carried out as

feffectively as could be expected.

Results across allStudent Learning OBJecives/Specialit Program ObJectives demonstrate That Gbjectves
fwere not met or met only partialy, and student achieverment growth or program improvement s significantly
Ibelow expectations. In aciton, SLO/SPO design may have been deficient in quality and/or rigor and
mplementation strategles were not effectvely carred out.

[ Unsatisfactory

] Plan for Improvement attached (Required for rating of ‘8asic’
[ Plan of Assistance attached (Reuired for ating of "Unsatisfactory')

Partlll: Individual Professional Development Plan. (Attach Plan documents)
Evaluator Rating Description

IThe Individual Professianal Developmen Plan's goals have been met or exceeded Inall espects. There i evidence
[ xemplary  [that Implementation and completion of the Pl has led to significan, positive, and lasting change n job.
[performance.

[The Individual Professional Development Plans goals ave been et or nearly met on an overall bass There s
levidence that implementation and completion of the Plan has led to a positive change in job performance.

] proficient

The Individual Professional Development Plans Goals have ot been met of have been oy partially met on an
O sasic loverall basis,There i imited evidence to date that implementation of the Plan has led 10.2 posiive change in job
lperformance.

The Individual Professional Development PIam's Goals have ot been met (0 a saUsfactory degree. Implementation of
the lan has not led to.a positive change in job performance.

] Unsatistactory

] Plan for Improvement atached (Required for rating of ‘Basic’)
] Plan of Assstance attached (Required forrating of “Unsatisfactory’)
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PartIV: Local District Standards (Optional).
Local District Standards

Mests District Standards

Dves

PartV: Overall Rating
[Evaluator Rating Description

i the Judgment of the evaluator based on a review of the evidence collected, the teacher/educational specialist
ets district performance standards o all evaluative criteria and exceeds expected performance in many respects

Exempla
O [at] le/she takes a leadership role in professional development and school leadership activities.

i the Judgment of the evaluator based on a review of the evidence collected, the teacher/educatianal speciais
0 roficent eets district performance standards or the evaluative citeria on an overall bass and is actively engaged n
rofessional development and school leadership efforts.

[ the Judgment of the evaluator based on  review of e evidence collacied, the teacher/educational specalist
00 easic Imeets distict performance standards for most evaluative criteria and s satisfactorlly particpating inan Improvement
llan for those criteria rated below *Proficient.”

the Judgment of he ovaluator based o a eview oF e evidence calected, he teacher/educational specialst does
01 Unsatisactory POt meet distric performance standards for asigifcant segment f the evaluaiv creria and Improvement fforts
e

[Evaluator's Comments:
[Areas of Strength:

[Areas of Development:

] Plan for Improvement attached (required for Overall rating o ‘Basic’
T Plan of Assistance attached (required for Overallrating of “Unsatisfactory’)

[additional Comment

|
J
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Evaluator Signature: Date:

Teacher/Speclallst Signature: Date:

Mysignature certifles tht the vafuation esuls have been discussed with me. lunderstand my signature does not necessarlyindicat agreement and that |
may respondin writing to any isues contained i th evahiatin.

PartVI: Attachments (attach the following items)

1. Record of Evaluation Actvities

2. Annual Sell-Assessment (Optional)

3. Classroom Observation Summaries

4. Student Learning Objectives/Specilist Program Objectives Templates
5. Individual Professional Development Plan

6. Plan for Improvement (fany)

7. Plan of Assistance (fany)
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Teacher/Specialist Signature

Evaluator Signature

(Orientation/Annual Notice

|Annual Self-Assessment
Completed and Submitted
(Optional)

[Student Learning Objectives/
'Specialist Program Objectives
Approval

Individual Professional
[Development Plan Approval

Dates of Observat

Formal Observation

[Other Observations:

a

s

[Dates of Observation Conferences:

1

2

4|

ISLO/SPO Review Conference

SLO/SPO Summative
(Conference

IDP Plan Review Conference

IDP Plan Summtive Conference

[summative Evaluation
(Conference
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Nebraska Model Evaluation Project Current Date:
Probationary Principal or School/District

NEBRASKA  Administrator Formative/Summative
Foucarioy Evaluation - 2013-14 Draft

District Name:

Administrator Information:

Principal/Administrator Name: Assignment:

School(s): Evaluator:

School Year:

Date of Evaluation

] Semester 1 (Formative Evaluation)

[ Semester 2 (summative Evaluation)

ProbationaryYear:  [Jone  [JTwo  []Three

PartI: Nebraska Effective Practices (see detailed Frameworks rubrics)
Probationary principals or school/district administrators are rated on the Effective Practices each semester based on atleast
one formal on-site observation and such other observation data or artifacts as may have been collected,

EFFECTIVE PRACTICE: (1) Vision For Learning. The principal establishes and communicates a vision forteaching and learning that results
in improved student achievement

Evaluator Rating Description
[The principal implements asystematic and comprehensive analysis of multiple sources of data and callaborates with
[ Exemplary |2 wide range of school and community members in order to shape a vision of teaching and learning that resuits in a

high level of sudent achievement and the closing of achlevement gaps.

[The principal analyzes multiple sources of data and engages key school and community members in order to shape:

(03 Proficient 1, Jison of teaching and learning designed to result in improved student achievement,

[The principal conducts a limited analysis of data on current practices and outcomes and Is Inconsistent in engaging
0 Basic 5chool and community members in shaping a vision of teaching and learning designed to resultin improved
student achieverent.

The principalineffectively analyzes data,orfll to engage key school and community members in shaping a vision
of teaching and learning designed o esult In mproved student achievement

0 unsatisfactory
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EFFECTIVE PRACTICE: (2) Continuous School Improvement. The principal leads a continuous school improvement process that results in
improved student performance and school effectiveness,

Evaluator Rating Description

In collaboration with staff,students, parents,and patrons, the principalleads  systematic continuous school
[ Exemplary | improvement process that consistently strengthens teaching and learning and that results i improved student
performance and school effectiveness

The principal leads a systemaic continuous school Improvement process thar conistently resuls In Improved

O3 PGt o dent performance and school efectiveness.

| The principal leads a continuous school Improvement process but with inconsistent outcomes; as  result,increases.
in student performance and school effectivenss re imited.

] Basic

[The principal s ineffective in leading the continuous school improvement process and fils o develop essential

(03 Unsatisfactory | ompanentsof the process

Evaluator's Comments:

EFFECTIVE PRACTICE: (3)Instructional Leadership. The principal provides leadership to ensre the Implementation of a igorous
curiculum, the use of effective teaching practices, and accountabilty for results,

Evaluator Rating Description

The principal provides systematic and collaborative leadership to implement a igorous curriculum, highiy effective:

(D EXemPlary it pucton, and accountabilty for student arning

The principal provides leadership to ensure the implementation of a rigorous curriculum, effective instruction, and
(L Proficient | ccountabilty for student earming,
Jassc [The principal provides limited leadership toward the Implementation of a igorous curriculum, effectve Instruction,

and accountability for student learning.

The principal falls to provide effective eadership toward the implementation of a igorous currculum, effective

(03 Unsatsfactory | ruction, and accountabily for student learning

EFFECTIVE PRACTICE: (4) Culture for Learning. The principal creates a school culture that enhances the academic,social, physical, and
emotional development of allstudents,

Evaluator Rating Description

The principal collaborates efctively with staffto create and maintain aschool culture that enhances the acadenc,

D semplry | oyl and amotional development of st
[ proient | pincelrate school cluretat enhances e academic ol pyscl,and emotonal devlapmentof
0 asic [The principal attempts to create a school culture that enhances the academic, social, physica, and emotional

development ofstudents, but these efforts may lack consistency or effectiveness,

The principal fails to provide the feadership to reate or malntain a school culture that enhances the acadernic,

[0 Unsatfactory | o), physical, and emotional development of students. The schoolculture may be negativeof non productive.
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Evaluator's Comments:

EFFECTIVE PRACTICES (5) Systems Management, The principal manages the organization, operations, and resources of the school to
provide a safe, efficient, and effective learning environment for al students and staff.

Evaluator Rating Description
The principal has a broad and deep understanding of school management functions and systematically undertakes
[ Exemplary | them. The principal's ighiy effective management of the organization, operations, and resources of the school

resuls I a learning environment that s safe, highly effective, and highiy efficient.

The principal ensures a safe, fficient, and effective learning environment for students and staff by competently

[ Proficent | anaging the organization, operations, and resources of the school.
The principal displays 3 basic understanding of and willngness o canry out school management functions, but he/
e she is inconsistent ornot fully effective n managing, the organization, operations, and resources ofthe school. As a

result, the school may demonstrate some problems, resulting Ina earning environment that has some concerns
related to safety,effclency, or effectiveness

Tihe principal's understanding of management functions Is Incomplete or hisfher willngness or abiity to carry ot
I Unsatisfactory |those functions s limited. The principal ineffectively manages the organization, operations, and resources of the
school,resulting in a school that has an unsafe, ineficent,or neffective learning environment.

Evaluator's Comment

EFFECTIVE PRACTICE: (6) Staff Leadership. The principal uses effective personnel practices to select, develop, support, and lead high-
qualiy teachers and non-teaching staf.

[Evaluator Rating Description

The principal uses innovative personnel practices to consistently rectut, select, develop, support retain, and lead

(O Exemilry—igh-quaity teachers and non-teaching staf.
The principal uses efective personnel practices to consistently recrut seect, develop, support, etain, and lead
00 Proficent | igh-quality teachers and non-teaching sttt
) sasic [The principal's understanding and use of effective personnel practices is inconsistent or neffective,resulting i ess.

than effectiv recruitment, selection, and development of igh-guality saff members

The principal failsto effecively recru, select, develop, and retain high-qualitystaff members; he/she does not use:

[0 Unsatisfactory | ofective personnel practces.

Evaluator's Comments:
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EFFECTIVE PRACTICE: (7) Developing Relationships. The Principal promotes and suppors productive relationships with students,staff
familis, and the communty.

Evalustor Rating Description

| Exemplary | The Principalpromotes and supports productiv relationships with studentsstaf, families, and the communit,
PV |actively seeks diverse viewpoints, and bulds a strong network of support or the school’ vision and mission,

The principal promotes and supports productive relationships with students, taff,families, and the community that

3 Proficent | pport theschoo s vison and mission

The principal attempts to promote and support productive relatianships with students,staff, farilies, and the

Qe community, but these attempts maybe haphazard or less than fully effective... As  resul, rlationships within the.
school and between the school and community are generally acceptable, bt somewhat helow the deslred lovel of
support for the school and ts mission,

[The principal fails o effectvely engage in the conversations and activities necessary to develop positve, productive.

[ Unsatisfactory | relationships with students,staf,families and the community and build supportfor the schools vision and mission.

s resul, relationships withinthe school and between the school and community are often negative.

EFFECTIVE PRACTICE: (8 Professional Ethics and Advocacy. The principal acts with faimess, integrty, and a high level of professional
ethics, and advocates for policies of equity and excellence in support of the vision ofthe school,

Evaluator Rating Description

[The principal models an exceptionally high level offiress,integrity, and professional ethics and provides.
7] Exemplary  [leadership to hisstaff and colleagues in these qualites;the principal i  strong advocate for poicies of equity and.
|excellence in support ofthe vision of the school,

[ proficient ([T Princlpalconsistenty acts with feimess, integrity, and a highlevel o professonal ethics, and advocates for
[policies o equity and excellence in support of the vision of the school.

I gasic [The principal usualy acts with faimness, integrity and an acceptable levelof professional ethics he/she advocates for
olicies of equity and excellence but may be incansistent orless than fully effectve in doing so.

[The principal does not routinely act with the expected degre of farmess, ntegrity, and professional ethics and
7] Unsatisfactory | llapses in these behaviors may occur; he/she s not an effective advocate fo his/her school o the educational
system.

summary of Effective Practices

(Areas of Strength

(Areas for Development

(C] Plan for Improvement attached (required for rating of ‘Basic” o any o the Effective Practices)
(0] Plan of Assstance attached (required for rating of "Unsatisfactory” on any of the Efective Practices)
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[Additional Comments

PartI: Principal/Administrator Action Plans. Combined rating. Attach Action Plan template. For
probationary principals/administrators, Action Plans are reviewed during the first semester evaluation
conference and rated during the second semester evaluation conference.

Evaluator Rating Description

Results ac10ss o ACLon Plans demonsirate that ObJectives Nave been Me of eXCeeded to a sgniicant cegree. |

improvement in student achievement or school/district performance as a result o the Plans exceeds expectations

Plan design s exemplary and implementation strategies were carried out in a ighy effective fashion. The results can

erve as a model for other administrators

IResults across all Action Plans demonstrate that objectives have beer met of nearly met on an overall bass.

|3 broficient [Sianificant improvement in student achievement or schooldistrictperformance as  result o the Plans i evident,
Plan design evidenced appropriate quality and/or rigor and mplementation strategies were carried out effectively.

0 Exemplary

Resultsacros al Action Plans deronstate that objectives have been met i part, Some mprovement n studert
7 oasic achievernent or school disrict performance asareult of the Plans s evident. lan design may have boen somevnat
Jocking i qualty an/or rigor and mplamenttion strategies were n caried out asefecively 2 expected.

IResults across all Action Plans demonstrate that objectives have not been achieved of have been achieved at alevel
thats significantly below expectations. Improvement in student achievement or school/district performance as a
resultof the Plans has been minimal, Plan design may have evidenced insufficient quality and/or igor and
mplementation strategies were not carried out effectvely.

101 unsatisfactory

) Plan for Improvement attached (Required for rating of Basic’)
] Plan of Assistance attached (Required for rating of "Unsatisactory’)

Partlil: Individual Professional Development Plan. (Attach plan) The Individual Professional Development
Plan is evaluated only in Probationary Years 2 and 3. In those years, the IPD Plan is reviewed in the first.
semester evaluation conference and rated in the second semester evaluation conference.

Evaluator Rating

IThe Individual Professional Development Plan's goals have been met or exceeded on all respects. There s evidence
] Exemplary  fthat implementation and completion of the Plan has led to significant, posiive, and lating change injob
performance.

[The Individual Professional Development Plan's Goals have been met of nearly met on an overall basi. There s

0 Proficient levidence that implementation and completion of the Plan has led 1o a positive change In job performance.

[Fie Individual Professional Development Plas Goals ave ot been met o nave been only partially met on an
] sasic Joverall basis, There i limited evidence to date that implementation of the Plan has ed to 2 positive change n job
performance.

e Indidual Professional Development PIan's Goals have not been met 10 3 satsfactory degree., Implementation of
fthe Plan has not fed t0.2 positve change n job performance.

Evaluator's Comments;

I unsatisfactory

] Plan for Improvement atiached (Required for rating of Basic’)
] Plan of Assstance attached (Required for rating of “Unsatisfactory’)
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Local District Standards

PartV: Overall Rating - An overall rating is provided in the second semester conference only for

probationary principals/administrators.

[nthe Judgment ofthe evaluator based on a review of the evidence collected, the principal o school/dstrict

Jacministrator meets disrict performance standards for ll evaluative citera and exceeds expected performance in

[ Exemplary  |many respects. Heshe s activly engaged in professional improvement and provides leadership to other school
distict administratrs.

i the judgment of the evaluator based on a review of the evidence collecied, The principal o schooldstet
|03 Proficent[Pdministrator meets distict performance standards or the evaluative citeria on an overalbasisand s actvely
lengaged in professionalimprovement and school and/or distrct leadership effort.

e JoagTnent of he evallator based on a eview of the evidence collected, the princpal o7 RGSTTASETET

] Basic ministrator meets districtperformance standards for most evaluative critria and s saisactorily participating inan
mprovement plan or those critria rated below Proficent.”

i the Judgment of the evaluator based on a review: of the evidence collecied, the princpal o schol

[ Unsatisfactory lstrict administrator does not meet district performance standards for a significant segment of the
[pvaluative citeria and improvement efforts have been nadequate.

[Evaluator's Comments:

[Areas of Strength:

S

[Areas of Development:

[0 Plan for Improvement attached (required for Overal rating of “Basic’)
[ Plon of Assistance attached (required for Overall rating of "Unsatisfactory’)

[Additional Comments:
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Evaluator Signature:

Principal/Administrator Signatu Date:

Mysignature corifes thot the evaluation esuls haveben discussed with me. Lunderstand my signature does not necessarlyindicateagreement and thot |
may respondinwitng t anyssues contaned nthe evaltion.

Part VI: Attachments (Attach the following forms)
Record of Evaluation Activities

Annual Sef-Assessment (Optional)

On-Sie Observation Summaries

Action Plans.

Individual Professional Development Plan

Plan for Improvement (fany)

Plan of Assistance (1 any)
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Date

Part Vil - Record of Evaluation Activities (Probationary Years)

\/Administrator
gnature

Evaluator

ignature.

(Orientation

|Annual self-Assessment
(Completed and Submitted
|(Optional)

Individual Professional
Development Plan Approval

\Action Plans Approval

[Dates of Site Visits: (One full period on-site observati

o

n per semester required)

2|

3

[Dates of Site Visit Conferences:

3

4|

Action Plan Review Conference

|Action Plan Summative
(Conference

IDP Plan Review Conference

IDP Plan Summative Conference [

[Semester 1 (Formative)
[Evaluation Conference

Semester 2 (Summ:
Evaluation Conference
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Nebraska Model Evaluation Project e
Formative Principal or School/District
NEBRASKA - Administrator Evaluation - Permanent Adm

mion  2013-14 Draft

Q.

istrators

District Name:

Administrator Information:

Principal/Administrator Name: Assignment: )

School(s) Evaluator:

School Year:

Date of Evaluation:

[ Formative Year One

[ Formative Year Two

Part I Nebraska Effective Practices
During formative evaluation years no ratings are given for the Effective Practices. However, evaluation
comments based on informal and walk-through observations can be made.

EFFECTIVE PRACTICE 1 - Vision For Learning
EFFECTIVE PRACTICE 2- Continuous School Improvement
EFFECTIVE PRACTICE 3-Instructional Leadership.
EFFECTIVE PRACTICE 4 - Culure for Learning

EFFECTIVE PRACTICE 5 -Systems Management

EFFECTIVE PRACTICE 6 -Staff Leadership

EFFECTIVE PRACTICE 7 - Developing Relationships
EFFECTIVE PRACTICE 8 - Professional Ethics and Advocacy.

[Evaluator's Comments:

[Areas of Development:

[Additional Comments:
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Partl: Principal/Administrator Action Plans. Combined rating, (Attach Action Plan template.)

Evaluator Rating Description
esults across ol ACTIOn Flans GEMONSUTATe (hat OBJeCtes NaVe been Mt of eXCeeded to s sgniicant degree.

improvement i student achievement or schooldistric performance as a result of the Plans exceeds expectations,
lan design is exemplary and implementation strategies were carried out in a highly effectve fashion. The results can
erve as a model for other administrators.
[Results across Il Action Plans demonstrate Thal Gbjectives have baen met or hearly mat on a1 overall sk
[ proficient [Sgnificant improvement n student achlevement or school/distrct performance as a result of the Plans is evident.

Plan desian evidenced appropriate auaity and/r rigor and implementation sirategies were caried out effecrively.

[ Exemplary

[Results across all Action Plans demonstrate that objectives have been met n part. Some improvement in student
(mp lachievement or school distict performance as a resultof te Plans s avident. Plan design may have been somewhat
lckin tec out as effectively as expected.

[Results across all Action Plans demonstrate that objectives have not been achieved or have been achieved at alevel
thatis significantly below expectations. Improvement i student achievement or schol,disrict performance as a
result of the Plans has been minimal. Plan design may have evidenced insuffcient quality and/or rigor and

[ mplementation strategies were not carred out effectively.

0 Unsatisfactory

0 Plan for Improvement attached (Reduired for rating of "Basic’)
] ¥lan of Assistance attached (Required for rating of “Unsatisfactory’)

Partlil: Individual Professional Development Plan. (Attach plan)

Evaluator Rating Description

[The Individual Professional Development plan's goals have been et or exceeded in alrespects. There!s evidence.
] exomplary  [that implementation and completion of the Plan has led tosignificant, posiive, and lasting change i jo
performance.

[T Indiidual Professional Developrment Plan's goals have been mot or nearly met on an overall basis. There 1

(0] Proficient Jevidence that implementation and completion of the Plan has led to a positive change in job performance.
[Trie Indiidal Professional Development Plans Goals have not ben met o have been orly partlly met on an
Basic Joverall basis, There s limited evidence to date that implementation of the Plan has led to 3 positve change In job
I

lperformance.

[The Indiidual Professional Development Plans Goals Rave not been met to 3 salfactory degree. Implementation of
[the Plan has notled t0.a positive change In job performance.

D) unsatisfactory

Evaluator's Comment

] Plan for Improvement attached (Required for rating of ‘Basic’
] Plan of Assistance attached (Required for rating of ‘Unsatisfactory’)

Part1V: Local District Standards (Optional).

Meets District Standards
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g for Local District Standards Meets
Oves Cno

[Evaluator's Comments:

art V: Overall Evaluator Comments: There is no overall rating during the formative evaluation years, but
‘space for evaluator comments is provided.

[Areas of Strength:

Evaluator Signature: Date:

Prin

al/Administrator Signature: . Date:

My sgnature ceries tha the evaluation esuts have e dicussed withme. Lunderstand my sgnature does not necessarlyindicate agreement and that |
‘may respond in wiiting 0 any sues contained n th evoation

PartVi: Attachments (Attach the following items)
Record of valuation Actvities

Annual SelfAssessment (Optional)

On-Sie Observation Summaries

Action Plans

Individual Professional Development Plan

Pln for mprovement f any)

Plan of Assstance (fany)

Nowbwno
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ord of Evaluation Activities (Formative Years)

Activity Date

Principal/Admi

Signature

Evaluator Signature

lorientation

[Annual Self-Assessment
(Completed and Submitted
(©ptional) |

Individual Professional
Development Plan Approval

|Action Plans Approval

[Dates of Site Visits:

3 ]

a.

5.

Conferences:

Action Plan Review Conference

|Action Plan Summative
Iconference

IDP Plan Review Conference

IDP Plan Summative Conference

[Formative Evaluation Conference|
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Nebraska Model Evaluation Project CurentDate:
Summative Principal or School/District

NEBRASKA - pdministrator Evaluation

o Permanent Administrators - 2013-14 Draft SRERT

District Name:

Administrator Information:
Principal/Administrator Name: Assignment:
school(s): Evaluator:

School Year:

Date of Evaluation

Part I; Nebraska Effective Practices (see detailed Frameworks rubrics)

EFFECTIVE PRACTICE: (1] Vision For Learning. The principal establishes and communicates a vision or teaching and earning that results
in improved student achieverent.

[Evaluator Rating Description
The principal implements a systematic and comprehensive analysis of multple sources of data and collaborates vith
[ Exemplary [ wide range of school and community members n order to shape a vsion of teaching and learning that results in 2

igh level of student achieverent and the closing of achievement gaps.

[ profiens | e Brinclo analyzes mipesources ofdataand engages ke schoo and communiy membersmardert shape
a vision of teaching and learning designed to result in Improved student achievement.

The principal conducts 2 imited analyss of data on curent practices and outcomes and Is inconsistent in €ngaging

0 Basic 5chool and community members i shaping a vision of teaching and learning designed to resultin improved
student achievement,

ot [The principal ineffectively analyzes date, orfals o engage key school and community members in shaping a vision

(01 Unsatsfactoy | ot eaching and learning designed to result inimproved student achievement

EFFECTIVE PRACTICE: (2) Continuous Schol Improvement. The principalleads a continuous school Improvement process that results in
improved student performance and school effectiveness.

Evaluator Rating Description
I collaboration with staff, students, parents, and patrons,the principal leads a systematic continuous school
[ Exemplary [ mprovement process that consistently strengthens teaching and leaning and that results in improved student

performance and school effectiveness.

[The principal leads a systematic continuaus school Improvement process that consistently results InImproved
student performance and schoo effectiveness.

] Proficent
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Evaluator Rating Description

o sasc The principal leads a continuous school improvement process but with Inconsistent outcomes; asa resul increases.
in student performance and school effectiveness are imited.

The principal s ineffectiv inleading the continuous school Improvement process and fais o develop essential
components of the process.

S e T e
i |

EFFECTIVE PRACTICE: (3) Instructional Leadership. The principal provides leadership to ensure the Implementation of  rigorous
curiculum, the use of effective teaching practices, and accountabilty fo results.

0 unsatisfactory

Evaluator Rating Description

The principal provides systematic and collaboralve leadership to implement a rigorous currculum, highly effective:

ey | on anasccouniny for aom e,

The principal provides leadership to ensure the Implementation of arigorous currculum, ffective nstruction, and.

(3 Proficent | countabityfo student learing,

e The principal provides limited leadership toward the Implementation of  igorous currculum, effective nstruction,
and accountability for student learning,

The principal fails o provide effective leadership toward the Implementation of a igorous curriculum, effective
instruction, and accountabiltyfor student learing,

——

EFFECTIVE PRACTICE: (4) Culture for Learning. The principal creates school culture that enhances the academic, social, physical,and |
emotional development of alstudents.

) Unsatistactory

l

Evaluator Rating Description

The principal collaborates effectively with staff to create and mantain aschool culture that enhances the academic,

D Bemolary | ol ohysicaland amotional developmentof al sudents.

The principal creates a school culture that enhances the academic, social, physica, and emotional development ofal

O proficient | ThePre

The principal attempts to create a school culture that enhances the academic,soclal, physical,and emotional
development ofstudents, but these efforts may lack consistency or effectiveness.

[ Basic

The principal aisto provide the leadership to create or maintain a school cultre that enhances the academc,
social, physical, and emotional development of students. The school culture may be negative or non-productive.

, ]

0 Unsatisfactory

Evaluator's Comments:
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EFFECTIVE PRACTICE: (5) Systems Management, The principal manages the organization, operations, and resources of the school to
provide 2 safe, efficient, and effective learning environment forai students and saff

[Evaluator Rating

l

Description

The principal nas a broad and deep understanding of school management functions and systematiclly undertakes.
them, The principals highiy effective management of the organization, operations, and resources of the school

[CIEXeMPa | ecuis inalearing environment that s safe ighly effective,and highly efcent.
The principal ensures a safe, eficent, and effective earning environment fo students and staff by competently
1 Proficient | managing the organization, operations, and resources of the school.
[The principal displays a basic understanding of and wllingness to carry out school management functions, but he/
she Isinconsistent or ot fully efective in managing, the organization, operations, and resources of the school. Ase.
0 sesic result,the school may demonstrate some problems, resulting in  learning enviranment that has some concerns

related to safety,effciency, oreffectiveness.

0] unsatisfactory

[The principal's understanding of management functions is incomplete of his/her willngness or abilty to carry out
those functions s lmited. The principal ineffectvely manages the organization, operations, and resources of the
school,resulting in a school that has 2n unsafe, inefficient, orIneffectve learning environment.

[Evaluator's Comments:

Evaluator Rating

EFFECTIVE PRACTICE: (6)Staff Leadership. The principal uses effective personnel practices to select develop, support, and lead high-
qualiy teachers and non-teaching staff.

Description
The principal uses innovative personnel practices to consistently recrult select, develop, suppor, retain, and lead

[ Exemplary | igh-quality teachers and non-teaching saff

The principal uses effective personnel practices o consistently recrul, select, develop, support retain, and lead
[ Proficient | high-qualit teachers and non-teaching saff

The principal's understanding and use of effective personnel practices s Inconsistent or neffective, resulting n less
[ sasic than effective recrutment, selection, and development of high-quallty staff members,

] unsatistactory

The principal fais to effectively recrul, select, develop, and retain high-qualty steff members; he/she does not use
effective personnel practices.

[Evaluator's Comments:
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EFFECTIVE PRACTICE: (7) Developing Relationships. The Princpal promotes and supports productive relationships with students,staff,
families,and the communty.

Evaluator Rating

The principal promotes and supports productive relationships with students, staf, families, and the community,

ety ks s et sl atong et f o o o ot s o

The principal promotes and supports productive relationships with students, taf, familles, and the communty that

03 Poficent | u3port the schoosvison and misson

The principalattemats to promote and support productive relatianships with students, staff, arlies, and the
0 asic community,but these atterpts maybe haphazard orless than ull effective. . As  result,relationships within the.
school and between the school and community are generally acceptable, bt somewhat below the esire level o
support for the school and ts mission.
[The principal fall o effectively engage in the conversations and actvitles necessary to develop positive, productive
[ Unsatisfactory | relationships with students,taf,famiies, and the community and buld support for the schols vision and mission
Asa result, elationships withinthe school and between the school and community ae often negative.

Evaluator's Comments:

EFFECTIVE PRACTICE: (8) Professiona Ethics and Advocacy. The princpal acts with faimess, integrity, and a high level of professionl
ethics, and advocates for policies of equity and excellence in suppor of the vison of the school,

Evaluator Rating Description

The principal models an exceptionally high levelof faimess, integity, and professional ethics and provides
| Exemplary | leadership to his staff and colleagues In these qualties; the principal is a strong advocate for poliies of equity and
excellence in support of the vision of the school

The principal consistently acts with falmess, ntegrity,and 2 igh level of professional ethics, and advocates for

(O3 Proficent | clicies o equity and excellence I support f the vison of the school.
0 sasic The principal usually acts with famess,integrity and an acceptable level of professional ethics; he/she advocates for
policies of equity and excellence but may be Inconsistent orless than fully effective in doing so.

The principal does not routinely act with the expected degree of famess, ntearity, and professional ethics and

(03 Unsatsactony | e i these behaviors may occurshe/she i ot a effctive acocate for hisar school o the educationdl yste,

Summary of Effective Practices
Areas of Strength

[Areas for Development

| l

Plan for Improverent attached (required for rating of ‘Basic’ on any of the Effctive Practices)
q
] Plan of Assistance attached (required for rating of Unsatisfactory" on any of the Effective practices)
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nal Comments

PartII: Principal/Administrator Action Plans. Combined rating. (Attach Action Plan templates)

[Evaluator Rating Description

Results across all Action Plans demonstrate that objectives have been met or exceeded toa sgnificant degree.

mprovement in student achievement or schoal/distict performance as a result of the Plans exceeds expectations.

Plan design is exemplary and implementation stategles were carried out in a highly effective fashion. The results can

erve as  model for other administrators.

[Results across all Action Plans demonstrate that objectves have been met of nearly met on an overall bass.

[ proficien: ~ [Sianificant improvement In student achievement or school/district performance as a resut of the Plans s evident.
[Plan design evidenced appropriate uality and/or rigor and implementation strategies were carried out effectively

0 Exemplary

[Results across all Action Plans demonstrate that objectives have been et in part Some improvement In student
0 Basic Jachievement or school disrict performance as a result of the Plans is evident. Plan design may have been somewhat
lacking in quality and/or rigor and implementation strategies were ot carriedt out as effectively as expected.

[Results across ll Action Plans demonstrate that objectives have not been achieved or have been achieved at  level
that s signifcantly below expectations. Improvement n student achievement or school/distict performance as a
resultof the Plans has been minimal. Plen desion may have evidenced insufficient quaity and/or rigor and
mplementation strategies were not carried out effectively.

Evaluator's Comments:

I Unsatisfactory

] Plan for improvement attached (Required for rating of ‘Basic’)
] Plan of Assstance attached (Reqired for rating of ‘Unsatisactory’)

Partl: Individual Professional Development Plan. (Attach Plan documents)
Evaluator Rating Description
[The Individual Pofessional Development Plan's goals have been met or exceeded n al respects. There s evidence

[ Exemplary  that implementation and completion of the Plan has led to significant, positve, and lasting change injob

lperformance.

[The Incividual Professional Development Plan' goals nave been met or nearly met on an overall basis. There s
0 Proficient levidence that implementation and completion of the Plan has led to  positive change In job performance.

[The Individual Professional Development Pars goals have ot beer met or have been only partally met on an
3 sasic loverall basis. There I limited evidence to date that implementation of the Plan has led to a positive change in job

lperformance.

[The Individual Professional Development Plan's goals have ot been met to a satsactory degree. Implementation of

(01 Unsatisfactory | pian hos not ed to a positive change in job performance.

[ Plan for Improvement attached (Reqired for rating of ‘Basic’)
0 Plan of Assistance attached (Required for rating of Unsatisfactory’)
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nal Comments

PartII: Principal/Administrator Action Plans. Combined rating. (Attach Action Plan templates)

[Evaluator Rating Description

Results across all Action Plans demonstrate that objectives have been met or exceeded toa sgnificant degree.

mprovement in student achievement or schoal/distict performance as a result of the Plans exceeds expectations.

Plan design is exemplary and implementation stategles were carried out in a highly effective fashion. The results can

erve as  model for other administrators.

[Results across all Action Plans demonstrate that objectves have been met of nearly met on an overall bass.

[ proficien: ~ [Sianificant improvement In student achievement or school/district performance as a resut of the Plans s evident.
[Plan design evidenced appropriate uality and/or rigor and implementation strategies were carried out effectively

0 Exemplary

[Results across all Action Plans demonstrate that objectives have been et in part Some improvement In student
0 Basic Jachievement or school disrict performance as a result of the Plans is evident. Plan design may have been somewhat
lacking in quality and/or rigor and implementation strategies were ot carriedt out as effectively as expected.

[Results across ll Action Plans demonstrate that objectives have not been achieved or have been achieved at  level
that s signifcantly below expectations. Improvement n student achievement or school/distict performance as a
resultof the Plans has been minimal. Plen desion may have evidenced insufficient quaity and/or rigor and
mplementation strategies were not carried out effectively.

Evaluator's Comments:

I Unsatisfactory

] Plan for improvement attached (Required for rating of ‘Basic’)
] Plan of Assstance attached (Reqired for rating of ‘Unsatisactory’)

Partl: Individual Professional Development Plan. (Attach Plan documents)
Evaluator Rating Description
[The Individual Pofessional Development Plan's goals have been met or exceeded n al respects. There s evidence

[ Exemplary  that implementation and completion of the Plan has led to significant, positve, and lasting change injob

lperformance.

[The Incividual Professional Development Plan' goals nave been met or nearly met on an overall basis. There s
0 Proficient levidence that implementation and completion of the Plan has led to  positive change In job performance.

[The Individual Professional Development Pars goals have ot beer met or have been only partally met on an
3 sasic loverall basis. There I limited evidence to date that implementation of the Plan has led to a positive change in job

lperformance.

[The Individual Professional Development Plan's goals have ot been met to a satsactory degree. Implementation of

(01 Unsatisfactory | pian hos not ed to a positive change in job performance.

[ Plan for Improvement attached (Reqired for rating of ‘Basic’)
0 Plan of Assistance attached (Required for rating of Unsatisfactory’)
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Local District Standards (Optional).
Local District Standards

Meets District Standards

Overall Rating for Local District Standards Mecets Di
D B3

Evaluator's Comments:

PaitV Overall Rating

Evaluator Rating Description
imthe judgment of the evaluator based on a review ofthe evidence collected, the principal o school/distict
Jadministrator meets distrct performance standards for al evaluative crtela and exceeds expected performance in

03 exemplary  fmany respects. Helste i actively engaged n professional mprovement and provideskeadershiptocther schaol/
listrict acministators

v the Judgment of the evaluator based on a review of the evidence callecied, The principal or shaoldstrct
|03 proficient  [seminisrator meets isrct performance standards orthe evaluative criteia on an overallbais and s actively
lengaged in professional improvernent and school and/or districtleadership effors,

i Judgment of the evaluator ased o a eview o e evidenca caleeied The pAReIpal o7 sChoaTaRIHEE

I Basic dministrator meets disic performance standards for st evaluaivecritra and i saisactorly articpating nan
mprovement plan for those criterarated below “Proficie.”

v he Judgment of the evaluator based o a review of the evidence collected, The princpaTor schoo,

01 Unsatisactory istrict administrator does not meet district prformance standards for a significant segment of the
valuative citeria and improvement efforts have been inadequae.

[Evaliator's Comments:

Areas of strengtl

|
|

Areas of Development:

] Plen for Improverent attached (required for Overallrating of 'Basic’)

[ Pian of Assistance attached (required for Overal rating of ‘Unsatisfactory’)
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Evaluator Signature:

Principal/Administrator Signature:

My signature cerufes tht the evalation resuls have been discussed wih me. lunderstand my signature does not necessariyindicate agreement and that |
may espondinwrting to any sues contained i the evalustion.

Part Vi: Attachments (attach the following items)

1
2
3
4
6
7

Record of Evaluation Actvties
Annual Sef-Assessment (Optional)
On-Site Observation Summaries

Action Plens

Individual Professional Development Plan
Plan for Improvement (fany)

Plan of Assistance (fany)
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Part Vil - Record of Evaluation Activities (Summative Year)

Activity Evaluator Signature

Signature

(Orientation

[Annual Self-Assessment
(Completed and Submitted
(Optional) | i

Individual Professional

|Action Plans Approval

Dates of

Visits:

2

3

[Dates of Site Visit Conferences:

1

2

|Action Plan Review Conference

|Action Plan Summative
|Conference

IDP Plan Review Confrence |

IDP Plan Summative Conference

Ssummative Evaluation
(Conference
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r « Instructional * —|

MODELS

An instructional model is a comprehensive framework of effective teaching practices that resulis in
increased student learning. The framework offers educators, administrators, students, and parents a
‘common language of instruction in order to communicate about educational excellence.

the
* NEBRASKA -

model

the
*ESU -

model

the
* DANIELSON -

model

the
* MARZANO *

model

Created by it Johnson, ESU 6, 2014
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INSTRUCTIONAL MODEL

« Dissemination Guide *

WHAT IS AN INSTRUCTIONAL MODEL?

n instructional model is 2 comprehensive framevirk of effective teaching pracices tha resuts in
incresced student leaming, The framevwork offer ducators, administrator, students and parents 3
common language ofnstructon inorder (o commanicate about educationsl excellence.

'WHY DO I NEED AN INSTRUCTIONAL MODEL?

To communicate effectively about educational excalence
To evaluate educator and principa efectvencss.
Toincrease student learning based on researched best practices
To give educators = view of current realty baced on data
o create 2 common languzg of nstruction that:
unifiesall groups of teachers from the Madeline Hunir followers 1> the echies
creates consistency of expecttions from one classroom (o the next
allows educators o speak about and share ther craf knowedge.
‘encourages disricts to practice collective wisdom

Yvvvy

'WHAT IS THE PROTOCOL FOR A DISTRICT IN SELECTING AN
INSTRUCTIONAL MODEL?

Understand the definition of instructons! modet”
Review the common components of arious models
Select/Crests 3 model based on the need of the district

vvv

WHAT ARE MY CHOICES?

Select an exsting model
s 2 hybrid modl based on pre-existing models
Design 2 new model

Wi

WHICH ONE SHOULD I CHOOSE?

“ recommend that schools and disrics generate ther own modes using this one [Marzano Model] as 2
Staring peint. Thers are other madel, in addilion o thi ane, district and s2hools Might consult n heir
effots”(Marzano, The Art and Science of Teaching, 2007).
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INSTRUCTIONAL MODEL

« Dissemination Guide *

INSTRUCTIONAL MODE

DNEBRASKA  DIESU  DDANIEISON  DMARZANO  CIOTHER:

Does s instruciona model allow or  prodiuctive learning environment? vEs N mavee
Does s instrucionsl model allow for proper technciogy nfastructure? YEs NO  mavee
Does s instrucionsl mdel inspie appropriae communicaion ytems? Yes WO mavee
Does tisinstructions model encoursge  afe and secure lesming emironmen  YES NO. MAYEE
Does s instrucional mdel provid educationsl accessibiyfor alllarners? YEs NO  mavee
Does tis mode it alotofcassrooms (PK-127 ves no  mavee
Does tis model allw fo feadback for studentz? ves no  mavee
Does tis model allw fo nsiructionsl planning? YEs NO  mavee
Does tis modelencourage efective instructiona delivery? ves no  mavee
Does tis modet allow fo appropeiae assssment ofstudents? YEs NO  mavee
Does this nsructonal modelencourage self-evluaton rom students? ves no  mavee
Does tis instructionsl model allow for personsl and per feedback fo eachers?  YES NO  MAYBE
Doestisinstructions! model sl use of data o imprave intruction? YEs NO  maveE
Does tisinstructions! model involve teschers n discussion sbout bes pracics?  YES NO  MAYEE
Doestisinstructionsi model invole tesches in sl seting and grouer? YEs NO  maveE
Doestisinstruction! model involv tsschers n discussion sbout blef? YEs NO  maveE
Doestisinstruction! model encourageprofessional learming commonites? vEs NO  mavee
Does tisinstructioni model sustsin educstionsl ntisives bssedonresearc?  YES NO MAYEE
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