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To: NASBE members
From: Public Education Positions Committee

Re: Recommended Changes to NASBE's Public Education Positions
Date: August9, 2010

In accordance with the Bylaws of the Association, the Public Education Committee is reporting
all new and amended Public Education Positions recommended by the Committee to the
membership at least 60 days prior to the Annual Business Meeting. Attached are the proposed
amendments and additions. Deletions are shown with overstrike (deletiens).

This year's changes are organized into three parts that cover 1) Balanced Systems of
Assessment and Accountability; 2) Principles for Instructional Materials in a Digital Age; and 3)
School-Community Partnerships. The positions were derived from the work of NASBE's 2009
study groups and a member forum on instructional materials.

These additions and amendments will be voted on by the Voting Delegates to NASBE's Annual
Business Mesting, which will take place in conjunction with the association’s Annual Conference
at 2:00 pm, October 15, 2010 in Salt Lake City, UT.

Questions about the Public Education Positions can be addressed to David Kysilko at NASBE at

800-368-5023, ext. 1111 or davidk@nasbe.org. The complete Public Education Positions
document can be accessed online at www.nasbe.org/index.php/about/37-policy-positions.

Thank you for your attention.

2010 Public Education Positions Committee

Rosetta Richard (MS), Chair
Stan Archie (MO)

Deborah Cain (OH)

Jane Goff (CO)

Mark Openshaw (UT)

Terry Whittaker (DE)
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NASBE Public Education Positions Committee Meeting
June 10-11, 2010

(The proposed positions are categorized and numbered as they would appear in the final Public
Education Positions document.)

2. SCHOOL IMPROVEMENT

B. Balanced Systems of Assessment and Accountability [note: the new position would replace the current
position on “State Assessments” as noted in overstrikes, below.]
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1. State assessment systems should be based on a definition of learning in terms of clear, succinct, and high
standards that identify what students need to know and do to be college and career ready. Therefore, all states

should:

a. Have assessment systems that are designed to improve student learning. Recognizing that no single test
serves all purposes, states need to creale a comprehensive, balanced assessment system that includes
both assessment of learning (reporting on what’s been learned) as well as assessments for learning
(providing ongoing feedback to teachers and students as learning progresses). The assessments-—
summative, formative, interim—should function as a coherent system that uses a variety of approaches
to integrate assessment as part of the fabric of classroom teaching.

b. Frequently evaluate assessments to ensure validity, reliability, and fairness, and to determine their
impact on teaching and student learning,




[image: image3.jpg]¢.  Shift more attention to classroom-based assessments that permit a finer-grain analysis of student
understanding through the use of a variety of performance-based tasks (e.g., open-ended responses,
portfolios, technology-based items).

d. FEnsure that teachers have the tools and training they need to strengthen the connection between
assessment and instruction based on our knowledge of how students learn and how such learning can be
measured.

¢. Provide assessment results with user-friendly, transparent information that clearly describes differences
in learning in a subject area in order to communicate effectively about student performance. Results
should be communicated to a range of users, including teachers, students, and parents, in ways that
position teachers and students as central actors in using results to guide teaching and individual
instruction and to engage students in their own learning.

f.  Develop appropriate assessments and accommodations for special education students and English
language learners through extensive research and testing to ensure they are of high technical quality
(e.g., valid, reliable, and aligned to standards). They should provide for a range of options (e.g.,
emphasis on universal design, the development of high-quality accommodation policies, and provision of
alternate assessments) that adhere to professional testing standards and support high achievement levels.

g. Take advantage of the enormous possibilities offered through technology and its applications to integrate
assessment and classroom teaching toward specific learning goals. Technology can contribute to
powerful learning environments by embedding well-designed formative assessment strategies using
highly engaging and innovative approaches consistent with how students learn.

2. State accountability should 1) focus on how the system (including school, district, and state levels)
performs in a number of key areas and 2) make use of multiple indicators, of which sunimative assessment is
only one. States should collect qualitative and quantitative measures, including student growth over time
across the entire achievement continuum, as well as other indicators of school progress. The accountability
index or composite should include long-term data that measure whether or not students have been effectively
prepared for college or the workplace, including graduation data, college or workplace entry, and college
completion.

3. To ensure that assessment systems achieve their purposes, states must establish standards for teacher and
leader competencies regarding their knowledge and skills of how students learn, how learning can be assessed,
and how these two must be closely integrated to guide classroom assessment and instruction. In addition:

a.  States must establish consistent teacher development standards that position assessment literacy as a
major component for teacher licensure, accreditation for preparation programs, and teacher evaluations.
States must also ensure that the national faculty responsible for training teachers and leaders throughout
the United States has the requisite training in the fundamentals of effective classroom assessment.

b. States must ensure that at all levels of the system—classroom, school, and district-—educators are
provided with ongoing, high-quality professional development, along with the guidance, tools,
infrastructure, and technology, to improve educators’ assessment literacy and their use of multiple
assessments to measure students’ progress and respond to individual learning needs. (2009)

4. State boards should consider the significant potential of growth and value-added assessments models-—-
when used in conjunction with other measures and supports—as tools to improve teaching and learning,
evaluate programs and provide for effective equitable resource allocations. However, states should be aware
that value-added assessment is not designed for high-stakes use in teacher evaluations, and that value-added
assessment models need continued pilot testing, research, evaluation, and validation. (2006)
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T. Principles for Instructional Materials in a Digital Age

1. Recognizing the need for high-quality, innovative instructional materials to advance student achievement,
NASBE recommends that states use the following principles for instructional materials:

i.

They allow for flexible use and control over content by users to meet a range of instructional approaches
and modalities and the individualized needs of all students, including access by students with disabilities.

They are closely aligned with state standards for what students should know and be able to do and with
the state accountability system.

They are accessible “on demand” at the time and place of learning, whether in or out of school.
They are cost-effective and represent good value for the investment of public dollars.
They address the needs for teacher training on using the materials.

They are vetted by subject matter experts and educators to ensure academic quality for increased student
achievement,

They are updated frequently to reflect new developments in the content arcas and be consistent with the
development of new standards and assessments.

They engage learners through multiple media (in print, online, audio, video), as well as through
interaction and simulation.

They are able to be supported by or grow from voluntary, collaborative inter-state efforts.

2. States should consider copyright, liability, and other legal issues in the adoption of instructional materials.
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G. School-Community Partnerships

State boards of education should leverage their leadership and policymaking roles to promote the importance
of school-community partnerships as part of comprehensive education and dropout prevention plans, State
boards can do this by:

I

Creating a communication plan to inform students, parents, other stakeholders, department of education
staff, districts, and schools on community and education issues and how each of these individuals and
entities can be involved.

Leading by example as they develop and facilitate partnerships, as well as support Jocal collaborations
that connect state-level policymakers to workforce development, higher education, families, and the
community at-large.

Promoting partnerships and dropoul prevention initiatives by providing small grants to schools and
districts or making sure currently available resources are allocated appropriately.

Using their role as policymakers to examine current policies and ensuring they encourage, support, and
sustain best practice models of school-comniunity partnerships and dropout prevention

Creating a systemic, comprehensive education framework around an inclusive vision for student success
that defines and includes the specific roles of parents, businesses, the faith community, and other
community, mental, and physical health organizations.

Developing a longitudinal, comprehensive data system that includes students’ academic, behavioral, and
health data, is able to provide real-time information, and can flag students who may need early
intervention programs and services.

Creating multiple pathways to graduation and opportunities to gain and apply knowledge and skills (e.g.,
through service learning or career technical courses) that will require strategic school-community
partnerships.
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The NASBE Board of Directors acts as the Bylaws Committee of the association. Article
X of the Bylaws states: The Board of Directors will review the bylaws of the Association
on an "as needed" basis. In the event the Board should recommend a bylaws change to
the membership, the proposed change shall be distributed to the Association membership
at least sixty (60) days prior to the start of the Annual Business Meeting. In addition to
recommendations for amendments submiited by the Board of Directors, the Bylaws may
also be amended at the annual business meeting by a two-thirds vote of the voling
delegates.

The Board of Directors recommends two changes to NASBE Bylaws.
ARTICLE VI
B. Board of Directors Meetings

4. Two (2) or more unexcused absences by a member of the Board of Directors will
result in the position being declared vacant.

Rationale: The NASBE Board of Directors meets four times per year. When a member
misses 50% of the meetings without informing the President, the work of the organization
is hampered.

ARTICLE IX COMMITTEES

C. Public Education Positions Committee

a. The Public Education Positions Committee shall have etght(8) nine (9)
members, consisting of the four (4) junior area directors, the senior new member
representative and four additional members appointed by the President,
preferably from each area. The Chair of the committee shall be appointed by the
President from the Committee. Each member may serve up to one (1) successive

term.

Rationale: The additional member allows for an odd number of committee members and
provides the senior new member representative with an opportunity to contribute more
significantly to the governance of the association.
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Memorandum

Date: 8/9/2010
To: State Board of Education Members
Cc:  State Board of Education Executives

From: Brenda Lilienthal Welburn, Executive Director

RE: 2010 Annual Business Meeting Notice and Proposed Revisions to the Association’s
Bylaws and Public Education Positions and NASBE Board Elections

Pursuant to the bylaws of the National Association of State Boards of Education (NASBE), Article
VI.A 2 “Notice of annual business meetings shall be given by the Executive Director, in
writing, to all members at least sixty (60) days prior to the meetings.”

This memorandum serves as notice to the NASBE membership of the annual business meeting of
the National Association of State Boards of Education to be held on Friday, October 15, 2010 in
Salt Lake City Utah.

Proposed changes to the association’s bylaws and public education positions are included in this
communication and will be considered during the afore mentioned business meeting. Member
states interested in further amendments to either the bylaws or the public education positions
should note the requirements for further recommended changes.

“In addition fo recommendations for amendments submitted by the Board of Directors, the
Bylaws may also be amended at the annual business meeting by a two-thirds vote of the
voting delegates.” (Article X)

The bylaws further state:

New Public Education Positions and amendments not distributed by the Committee may be
submitted by a member board but only if presented to Association headquarters for
transmission to the Association membership not less than thirty (30) days before the start
of the Annual Business Meeting. (Article IX A. 31.)

“New or amended Public Education Positions not recommended by the Committee and/or
emergency resolutions recommended by the Public Education Positions Committee may
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delegates present and voting.” Article IX A. 3.ii.)

NASBE'’s full bylaws and policy positions are available for review and located on the NASBE
website www.nasbe.org under the home page tab listed as “about.”

Elections: The Business meeting agenda will also include the election of the 2011 President-elect.
Area Directors will be elected during the Area Meetings on Thursday, October 14, 2010. Candidate
information will be sent under separate cover.

If you have questions regarding this notice or the proposed changes to the public education
positions and organizational bylaws, please contact me at Brendaw@nasbe.org.

| look forward to seeing you in October.

8/9/2010 2
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