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Overview of NCTE Organizational Policies
Role: Advisory to the State Board
Purposes:

Approval and adoption of:

e Standards relating to state approval of teacher, administrative and special services preparation
programs (Rule 20)

e Standards relating to admission and retention in preparation programs (Rule 23)

e Standards relating to issuance of certificates (Rule 21)

e Standards relating to endorsements (Rule 24)

e Standards relating to the relationships of preparation programs with other states and national

bodies.
Participate in State Program Approval processes (Folio Review and Campus Visits).
Provide a forum where representatives can meet and discuss issues affecting preparation of educators.
Membership:

Members (56) serve 1-4 year terms as described in the Organizational Policies. Recommendations for
appointments are made by organizations/agencies and approved by the Board.

Teachers (17) — Two of the 17 are nominated by the Board. Balance nominated by NSEA

Higher Education (1 representative from each teacher preparation program (17) recommended

by the institution
Governance (Nebraska Council of American Private Education (NCAPE) (1); NASB (4); NCSA (12)

Other: At Large Members (2--nominated by the Board); NDE (2); Nebraska Parent Teacher
Association (1)

Organizational Procedures:

v NCTE meets 3 times per year (October, March and June). General Sessions during these
meetings provide an opportunity to provide information and updates to the full Council. Three
Standing Committees convene during the meeting to further discuss issues and develop
recommendations to submit to the full Council.

v" NCTE discussions and subsequent recommendations are generally related to the following
Rules:

o Rule 20-Regulations for the Approval of Teacher Education Programs (Support Material:

Rule 20 and Guidelines).
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All institutions must meet requirements in Rule 20. A formal approval process and visit
is conducted every 7 years. Three years ago, the program approval process moved from
an ‘input’ model to an ‘outcomes’ model and institutions complete a folio process which
is reviewed by a statewide committee. The folio process requires that institutions
identify key assessments and data regarding candidate performance in each
endorsement program, documentation regarding compliance with Rule 20

requirements, and information about program improvement initiatives.

o Rule 21-Issuance of Certificates and Permits to Teach, Provide Special Services, and
Administer in Nebraska Schools

o Rule 23-Basic Skills Competency Testing

o Rule 24-Endorsements (Support Material: sample of some pages from the Rule and
Guidelines).

Overview of Rule 24 - the endorsement review process and components of the

endorsements.

There are currently over 80 endorsements that can be placed on a Nebraska certificate.
The endorsements are reviewed/updated on a rotational basis—the goal being that
each endorsement is reviewed at least once every 7 years. Endorsement areas to be
reviewed are determined with consideration given to requests from stakeholders,
changes in national standards for the content area, and evolving needs/issues, and the

date of last revision.
NCTE Organizational Policies outline a specific procedure for endorsement revisions:

v Ad Hoc process - - composition spelled out in the Organizational Policies

v' NCTE Approval Process-- 1% Hearing — presentation to full Council; 2" Hearing-discussed
by appropriate Standing Committee which makes recommendation for full Council
action; Final Reading —held at the next regularly scheduled meeting. Endorsement
changes then move through the State Board approval process.

Compliance with Rule 24 and associated guidelines is part of the program approval visit
and current matrices for each program are maintained at NDE.

Informing the NCTE Process:



[image: image3.jpg]State Staff (primarily Teacher Education and Teacher Certification sections) provides input to
the NCTE Executive Committee (NCTE President, President Elect and Standing Committee
Chairs) regarding potential agenda items. Suggestions for agenda items may be related to:
new initiatives/evolving issues as identified by state staff and/or Board members;
input/requests from education partners — including state associations; or items identified by
membership. Other NDE staff members are important resources for informing NCTE.

NSEA - TESAC-Teacher Education School Accreditation Committee. This group generally meets
the evening prior to the NCTE meeting. NSEA staff (Jay Sears) works with the group to review
and discuss NCTE agenda items to assist members to participate in discussion/decisions in an
informed manner, in addition to considering other business related to NSEA.

NACTE-Nebraska Association of Colleges of Teacher Education. This association generally
meets the afternoon prior to the NCTE meeting and includes up to 3 representatives from each
teacher preparation institution. The group may review and discuss NCTE agenda items in
addition to considering other business related to teacher preparation/certification - - such as
federal reporting requirements, certification procedural changes/updates, Rule 25
implementation, program updates, sharing of ideas and resources, and discussion of initiatives
and the implications for programs.

Program Approval Process (Support Materials: Overview of Folio Components, Sample

Institution Folio and Matrix, Sample Folio Review Report, Websites for access to information for
institutions undergoing State Approval under the current process, 2009-10 Approved Educator
Preparation Programs.)
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OF THE
NEBRASKA COUNCIL ON TEACHER EDUCATION

1.00 THE NEBRASKA COUNCIL ON TEACHER EDUCATION.

The Nebraska Council on Teacher Education (NCTE) is an advisory body to the Nebraska State
Board of Education. Its membership is appointed by the State Board from representatives of
state-wide organizations which have a direct involvement or interest in teacher and
administrative preparation, and from higher education institutions in Nebraska which are
approved by the State Board of Education to prepare and recommend for certification teachers,
administrators, and counselors; and those people recommended for special services
endorsements. The State Board of Education reserves unto itself sole authority over college
program approval and certification.

2.00 PURPOSE.
As an advisory body to the State Board of Education (Board), NCTE will develop and
recommend for State Board approval and adoption:

2.01 Standards relating to state approval of higher education institutions providing
teacher, counselor, and/or administrative preparatory programs; and programs leading
to a special services certificate.

2.02 Standards relating to admission into and retention in an approved professional
education program leading to teacher, counselor, administrative, or special services
certification.

2.03 Standards relating to the issuance of teacher counselor, administrative, and
special services certificates.

2.04 Standards relating to certificate endorsements.

2.05 Standards relating to the relationships of Nebraska teacher, counselor,
administrator, and special services certification with other states and national bodies.

Further, NCTE will, at the request of the Nebraska Department of Education (NDE), and
pursuant to NDE regulations, conduct campus visits to those institutions seeking approval for
their programs leading to teacher, counselor, administrative, and/or special services certification
and endorsements, and may recommend approval or non-approval of those programs in
compliance with regulations adopted by the State for such purposes.

Additionally, NCTE, through its regular meetings, shall provide a forum where representatives of
teacher educators, practicing teachers and administrators, school board members, parents, and
the Nebraska Department of Education can meet and discuss those issues affecting
professional preparation, and seek solutions to problems impacting on the quality of preparation
of certified professionals in school settings. The goal of the college approval and professional
certification process is to ensure the citizens of Nebraska, in particular, and citizens of the
United States, in general, that the teachers and administrators in this state are well qualified and
meet all state laws governing certification. The ultimate goal is to provide children and youth
with the best educational opportunities possible.

Approved by State Board on May 7, 2009
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Appointments to the NCTE are made by the Board pursuant to its authorization. Sections 79-
318(9), R.R.S,, 1943, and 79-808, R.R.S., 1943.

4.00 MEMBERSHIP

The State Board of Education shall appoint all members of the NCTE. Membership shall
include equal representation of Higher Education, School Governance, and Teachers as
specified in Sections 4.01, 4.02, and 4.03; two representatives from the Nebraska Department
of Education, one representative from the Nebraska Parent-Teacher Association, and two at-
large members. Terms shall begin August 1 in the year in which the members are appointed
and shall continue until July 31 in the year in which their terms expire. Terms shall be for four
years except as otherwise provided.

Members are expected to act as liaisons between the Council and the groups they represent.

Organizations submitting nominations for members and alternates shall give consideration to
balancing the representation with regard to geographic location and state board district, gender,
ethnicity, grade level, academic subject area, and school enroliment size. Selection of
members shall be in accordance with the following provisions:

4.01 Higher Education.

One (1) representative shall be nominated from each Board approved teacher
preparation college or university. The representatives shall be nominated by the
university or college chancellor or president.

4.02 School Governance.
The number of persons representing School Governance shall equal the number of
Board approved teacher preparation institutions, and nominated as follows:

4.02A NCAPE Representative. One (1) administrator shall be nominated by the
Nebraska Council of American Private Education (NCAPE) to represent private
schools

4.02B Local School Board Membership. Of the School Governance allotment of
memberships minus the NCAPE designee, twenty-five percent (25%) shall be
local school board members, and nominated by the Nebraska Association of
School Boards (NASB).

4.02C Public School Administrators. Of the School Governance allotment of
memberships minus the NCAPE designee, seventy-five percent (75%) shall be
public school administrators, and nominated by the Nebraska Council on School
Administrators (NCSA). Those nominated shall represent all administrative and
supervisory personnel and most classes of districts.

4.03 Teachers.
The number of persons representing practicing teachers shall equal the number of
Board approved teacher preparation institutions, and shall be nominated as follows:

4.03A Two (2) shall be nominated by the State Board of Education, and

Approved by State Board on May 7, 2009
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Association (NSEA).

4.04 Nebraska Department of Education (NDE).
Two (2) representatives of the Nebraska Department of Education shall be nominated by
the Nebraska Commissioner of Education.

4.05 Parents.

In addition to any of the above who may be parents, one representative shall be selected
from parents who have students currently enrolled in the public and/or private schools of
this state, and shall be nominated by the Nebraska Parents and Teachers Association
(PTA).

4.06 At-Large Members.
The State Board of Education will appoint two (2) at-large members.

5.00 ALTERNATES.

Each category of membership shall nominate alternates to the Council. The alternates may
serve as voting members when members of the official delegation are unable to attend. Names
of alternates shall be submitted at the same time as proposed NCTE nominations.

5.01 The NCSA may nominate six (6) alternates; NASB, four (4); NSEA, six (6); PTA,
one (1); NDE, one (1); NCAPE, one (1); State Board of Education, one (1) for each
category; teacher and at-large and Higher Education institutions, one (1) each.

5.02 Alternates may attend meetings of NCTE at times other than when serving as an
official delegate but under such circumstances shall not have voting privileges. When
not replacing an official delegate, expenses of alternates in attendance are ineligible for
state reimbursement.

6.00 METHOD OF SELECTING MEMBERS AND ALTERNATES.

Nominations for members and alternates shall be submitted to the Executive Committee of
NCTE by April 1 each year, which shall review the nominees to determine if a reasonably
balanced representation has been achieved as described in Section 4.00. If necessary the
Executive Committee will ask a nominating group to modify its list so that the balance can be
created. The Executive Committee shall submit the final list of nominees to the Commissioner
of Education for placement on the May agenda for State Board action.

When NCTE members, who serve because of elected or appointed positions, are no longer in
that position, they shall immediately resign from the NCTE. The Executive Committee will ask
the nominating group or institution for an immediate replacement. Interim replacements made
after the annual State Board of Education approval will be nominated by NDE staff and
approved by the State Board of Education.

7.00 LENGTH OF TERM.

One-fourth of the representatives from the School Governance and the Teachers categories
shall be appointed each year and shall serve a term of four years. Each at-large member,
appointed by the Board, shall serve a term of four years. Representatives of Higher Education
and the Department of Education serve as a function of office or position and shall be appointed

Approved by State Board on May 7, 2009



[image: image8.jpg]annually. The representatives of the PTA and NCAPE shall each serve a one year term and
shall be appointed annually.

8.00 OFFICERS.

NCTE officers shall consist of President and President-Elect, who shall serve for a term of two
years. Nominations for President-Elect shall be presented at the spring meeting of odd
numbered years, and elected by the membership of NCTE at the summer meeting. The
President-Elect shall serve two years as President-Elect and two years as President. The
President and President-Elect shall assume office August 1 of the odd numbered years. A
representative of the Nebraska Department of Education or his/her designee shall serve as the
recording secretary in a non-voting capacity.

The President and President-Elect shall be representative of different membership groups, i.e.,
Governance, Higher Education, Teachers.

The President and/or President-Elect, or the President’s designee, shall serve as the presiding
officer of NCTE and liaison to the Board.

9.00 EXECUTIVE COMMITTEE.

The President, President-Elect, Chairpersons of the Standing Committees, and the two NDE
representatives shall constitute the Executive Committee. In the event that any of the following
groups: Governance, Higher Education, or Teachers are not represented on the Executive
Commiittee by virtue of office or serving on a Standing Committee, the Executive Committee
shall appoint a representative of that unrepresented group to serve for a one-year term.

9.01 Duties. The duties of the Executive Committee shall include the following:

9.01A Meet at least thirty (30) days prior to each regular meeting of the NCTE to
prepare an agenda.

9.01B Provide guidance and leadership in conducting the business of NCTE.

9.01C Establish and publish tentative dates and locations for regular meetings
two years in advance.

9.01D Coordinate the work of the Standing Committees and ad hoc committees.

9.01E Review the list of nominees and alternates for appointment to NCTE as
provided under the provisions governing membership (Section 6.00) and transmit
a final list of nominees to the Commissioner of Education for Board action. The
Executive Committee is responsible for determining reasonable balance in the
NCTE as described in Section 4.00. If necessary the Executive Committee shall
ask a submitting group to modify its list so that the balance is forthcoming.

9.01F Appoint a nominating committee of three members: one each from school
governance, higher education, and teacher delegates who shall seek
candidates for the office of President-Elect. This committee will prepare a slate
of nominees to be presented at the March meeting of the odd numbered years
and voted on at the June meeting. Nominations may also be made from the
floor.

Approved by State Board on May 7, 2009



[image: image9.jpg]9.01G Appoint the President-Elect as President if the President fails to complete
his/her term. The Executive Committee shall then appoint, from the membership
of NCTE, an individual to fill the office of President-Elect until the office can be
filled by election at the next June meeting. A nomination committee will be
formed to present candidates as stated in Section 9.01F.

9.01H Appoint the President and President-Elect if both offices should
simultaneously become vacant, until the offices can be filled by election at the
next June meeting. A nomination committee will be formed to present
candidates as stated in Section 9.01F.

9.011 Assign members of NCTE to Standing Committees of NCTE and make
reassignments to fill vacancies as they occur.

9.01J Review every proposed endorsement as presented by the ad hoc
committee chair. The Executive Committee may return the proposed
endorsement to the ad hoc committee with recommendations for modification,
make minor changes in the proposed endorsement with the approval of the ad
hoc committee chair, and/or forward it to the appropriate Standing Committee. If
the ad hoc committee re-presents the proposed endorsement unchanged at the
next Executive Committee meeting, the Executive Committee will forward the
proposed endorsement with their recommendations to the appropriate Standing
Committee.

9.01K Review every proposed endorsement as presented by the ad hoc
committee chair for requests to change the number of semester credit hours,
grade levels, and undergraduate or graduate status. Any changes in these three
areas must be approved by the Executive Committee.

9.01L Provide orientation at the October meeting for all new members, including
alternates, on the structure, responsibilities, and procedures of the NCTE.

9.01M Initiate, receive, and/or evaluate proposals for new endorsements. The
Executive Committee will refer any proposed new endorsement to the
appropriate Standing Committee along with a recommendation for action and
rationale. The Standing Committee, after appropriate deliberation, will add its
recommendation and rationale and forward the matter to the full Council for
action. The full Council will decide whether such a proposed endorsement shall
be recommended for addition to Rule 24. If the Council decides favorably, an ad
hoc committee will be set up under the normal procedures and the customary
hearings and decisions will ensue.

9.01N

The Executive Committee may initiate, receive and/or evaluate proposals for
endorsement revisions and will refer those proposals to the appropriate ad hoc or
Standing Committee. The ad hoc or Standing Committee, after deliberation, will
provide a recommendation to the full Council for action. The full Council will
decide whether a proposed endorsement revision shall be considered for
inclusion in Rule 24. The Council may direct that an ad hoc committee be set up
as provided in Section 17.

Approved by State Board on May 7, 2009



[image: image10.jpg]9.010 Act on behalf of the full Council when there is a need for a decision which
cannot be postponed to a subsequent regular meeting of the full Council. The
Executive Committee may make a decision on any topic except to reverse a
recent decision of the Council. When such action is taken, a report will be made
to the membership at the next regular meeting.

10.00 STANDING COMMITTEE OFFICERS.

During the Spring meeting of each even numbered year, each Standing Committee, from its
membership, shall elect a Chairperson, Vice Chairperson, and Secretary who shall serve for a
term of two years. The officers may be re-elected once. Succeeding officers for each position
must be elected from a different representational group. The term shall begin August 1% of the
same year. Inthe event of a resignation or vacancy, the Standing Committee shall elect a
successor at the next regularly scheduled meeting. Such officers shall perform the usual duties
assigned to that office.

Chairpersons of the Standing Committees will present their proposed agendas at the Executive
Commiittee prior to each regular meeting of the Council.

The Secretary shall provide a copy of the minutes to NDE within 14 days of the meeting for
inclusion in the published minutes of the Council.

11.00 STANDING COMMITTEES.

There shall be three Standing Committees with membership drawn from the members of NCTE.
The duties and membership by categories of each of the Standing Committees are stated
below.

11.00A Committee on Cettification Standards.

11.00A1 The Committee shall conduct periodic review of the teacher, and
administrator certification requirements, as well as the special services
certificate requirements, Rule 21, and shall recommend changes to NCTE for
consideration and adoption. Such recommendations, when approved, shall
constitute recommendations to the Board for revision in Rule 21.

11.00A2 The Committee shall deliberate and make recommendations to the full
Council on such special issues as assigned to it by the President.

11.00A3 Membership on the Committee shall consist of one-third of the NCTE
membership, and shall include approximately an equal number of
representatives from Higher Education, Governance, and Teachers; one
representative from the Nebraska Department of Education and one At-Large
member.

11.00B Committee on Undergraduate Endorsements.

11.00B1 The Committee shall review the requirements for each undergraduate
endorsement at least every seven years and shall recommend revisions in such
requirements to the full Council. Action taken by the full Council shall constitute
a recommendation to the Board. The committee in conducting such reviews
shall utilize the expertise of ad hoc committees which shall meet the
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Responsibilities, and Procedures.”

11.00B2 The Committee will publish a tentative seven-year calendar of
anticipated endorsement reviews.

11.00B3 The Committee will seek the names and addresses of appropriate
persons to serve on the ad hoc committees according to the categories stipulated
in the Ad Hoc Committee Guidelines. Such names will be submitted to the
Nebraska Department of Education who will create a balanced ad hoc committee
according to the guidelines in Section 17.00.

11.00B4 The Committee shall deliberate and make recommendations to the full
Council on such special issues as assigned to it by the President.

11.00B5 If, in the opinion of the Executive Committee, extra meetings of the
Undergraduate Committee need to occur in order to process the endorsements
in an expeditious manner, special meetings may be called. In such cases, the
State of Nebraska will cover the usual expenses as described in Section 16.00.

11.00B6 Membership on the Committee shall consist of one-third of the NCTE
membership, and shall include approximately an equal number of
representatives from Higher Education, Governance, and Teachers; the
representative from PTA and one At-Large member.

11.00C The Committee on Graduate Endorsements.

11.00C1 The Committee shall review the requirements for each graduate
endorsement every seven years and shall recommend revisions in such
requirements to the full Council. Action taken by the full Council shall constitute
a recommendation to the State Board. The Committee in conducting such
reviews shall utilize the expertise of ad hoc committees which shall meet the
requirements set forth under section 17.00.

11.00C2 The Committee shall prepare and publish a tentative, seven -year
calendar identifying which graduate endorsements will be reviewed in
subsequent years.

11.00C3 The Committee will seek the names and addresses of appropriate
persons to serve on the ad hoc committees according to the categories stipulated
in the Ad Hoc Committee Guidelines. Such names will be submitted to the
Nebraska Department of Education who will create a balanced ad hoc committee
according to the guidelines in Section 17.00.

11.00C4 The Committee shall deliberate and make recommendations to the full
Council on such special issues as assigned to it by the President.

11.00C5 Membership on the Committee shall consist of one-third of the NCTE
membership, and shall include approximately an equal number of
representatives from Higher Education, Governance, and Teachers; and one
representative from the Nebraska Department of Education.

Approved by State Board on May 7, 2009
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The full Council shall act as a committee of the whole to recommend college approval. Using
the standards adopted by the Board for approval of teacher, counselor, administrative, and
special services preparation programs, the Department of Education shall schedule and provide
for visitations of the professional preparation programs in Nebraska engaged in preparing
persons for state certification. The visitation teams will be drawn from persons who have had
Nebraska NCATE training, and at least one person shall serve on both of the State and NCATE
(if applicable) teams.

A. The number of persons serving on State visitation teams will be determined by the size
of the institution. The number of persons serving on the folio review teams will depend
on the number of institutions being reviewed at that time.

B. Persons nominated to serve on visitation or review teams will submit to NDE their areas
of expertise and/or areas which they have previously evaluated as part of a college
program approval visitation team.

C. Persons selected to serve on visitation teams must verify that they do not have a conflict
of interest with that institution. (See Appendix A.)

D. The NCTE Executive Committee shall provide NCATE training for the Council
membership at least once every three (3) to five (5) years.

E. The Commissioner, or his/her designee, shall appoint the Chairperson for each visitation
team. The Chairperson of each visitation team shall report to the NCTE and to NDE
pursuant to its regulations, the results of the visitation. Recommendations for approval
or non-approval shall be made to the unit head of the institution. The unit head, or
his/her designee, shall be afforded an opportunity to respond to a visitation report before
a recommendation is made by the full Council to the Department of Education.

F. The opportunity to respond/rejoin will be provided at a meeting of the NCTE. The
rejoinder will be made to the Executive Committee, which will meet prior to the
commencement of the morning business meeting. A recommendation for action by the
NCTE will be made by the Executive Committee during the afternoon business meeting.

G. The President of the NCTE shall forward NCTE recommendations to the Commissioner
of Education for State Board of Education action. A copy of the final recommendation
shall also be forwarded to the unit head of the institution under review.

H. The NDE shall make arrangements for revisits where necessary. Revisits will be
conducted by a committee that includes members of the original visitation team.
Reports of revisits and subsequent recommendations will follow the procedures
established in Section 12.00.

13.00 MEETINGS OF NCTE

There shall be three regular meetings of NCTE — one during the fall, one during the spring, and
one during the summer. Meetings of the NCTE, with the exception of college visitations, shall
be subject to the open meetings law and public notice of said meetings shall be made by NDE.
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Executive Committee and approved by the Commissioner of Education.

14.00 VISITORS COMMENT PERIOD

In conjunction with each meeting of NCTE, there shall be a visitors’ comment period at which
time those members of the public wishing to address NCTE shall have an opportunity to do so,
subject to procedures adopted by NCTE. The presiding officer shall have the right to limit
discussion in order to facilitate the work of NCTE.

In conjunction with debate on specific recommendations being considered by NCTE, the
Chairperson of a Standing Committee or the President may request that a non-member be
allowed to address the membership regarding that issue. The request shall be granted unless
there is an objection. In such event, the non-member shall be granted speaking privileges only
by an affirmative vote of a majority of the membership present.

15.00 AMENDMENTS TO THESE ORGANIZATIONAL POLICIES.

These Organizational Policies may be recommended for changes by majority vote of the
membership present provided that such recommended changes shall have been provided to the
membership at least 30 days prior to the date of the business meeting at which a vote to amend
is taken. The NCTE President, or his/her designee, shall present the recommendations to the
State Board of Education. Such recommended changes shall become effective when approved
by the State Board of Education.

16.00 EXPENSES.

Expenses for Program Reviews, Approval Visits; NCTE, Executive Committee, Task Force, and
ad hoc committee meetings; and NCTE member expenses (including alternates when serving
as official delegates) for such meetings shall be borne by the State of Nebraska in accordance
with state approved expense guidelines.

Members of ad hoc committees will be reimbursed for expenses by the State of Nebraska in
accordance with state approved expense guidelines. School districts may be reimbursed for the
cost of a substitute for teachers serving on ad hoc committees.

AD HOC COMMITTEE
GUIDELINES, RESPONSIBILITIES, AND PROCEDURES

17.00 The ad hoc committee membership is selected to give representation to professional
teacher educators; scholars in the field; professional pre-school, elementary, middle grades,
and/or secondary teachers; the general public; administrators; the Nebraska Department of
Education; and either the Undergraduate or Graduate Committee of the Nebraska Council on
Teacher Education. Members are also selected to reflect balanced representation with regard
to geographic location and state board district, gender, ethnicity, grade level, academic subject
area, and school enrollment size.

17.01 It is the responsibility of the ad hoc committee to review and update the criteria for
endorsement in the specified area, such that teacher, administrator, and special services
educator requirements reflect the best of current knowledge and are responsive to
special needs in Nebraska.

17.02 Chairs. Chairs of the ad hoc committees shall be appointed by a committee
consisting of the Chair of the Undergraduate or Graduate Committee (whichever is
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area, and the NDE designee who is responsible for consultation with the ad hoc
committees.

17.03 Membership. The membership of an ad hoc committee responsible for
recommending criteria for a specific undergraduate or graduate endorsement shall be
kept as small as possible and yet fulfill the representational requirements as described
below. The ad hoc committee shall include:

17.03A three (3) practitioners currently endorsed and employed in approved or
accredited public or private schools in the endorsement area under
consideration.

17.03B at least two (2) faculty members from a college or department of
education who are teaching professional education courses at an approved
professional training institution.

17.03C two (2) specialists in the area which might include academic college
professors, learned society officers, or persons drawn from related professions.

17.03D two (2) teachers currently employed and endorsed in approved or
accredited public or private schools at the grade levels and/or subject matter
under consideration.

17.03E two (2) school administrators currently employed in approved or
accredited public or private schools at the grade levels under consideration. At
least one of the administrators must represent District Classes 2 or 3.

17.03F one (1) person representing the general public, e.g., PTA member ora
school board member.

17.03G one (1) member (or official alternate) of the Undergraduate or Graduate
Committee, whichever is applicable.

17.03H one (1) representative from the Nebraska Department of Education.
17.031 additional representatives if it is a field endorsement, such as language
arts, natural sciences, physical sciences, social sciences, or health and physical
education, so that each subject of the field is represented by either a teacher or
member of higher education.

17.03J additional approved or accredited public or private school practitioners or
higher education faculty members to equalize the representation between these
two groups.

17.03K the Nebraska Department of Education designee, who will be a non-
voting member and serve as a consultant for the ad hoc committee.

17.04 Procedures.
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area.

17.04B Review guidelines from other regulating bodies such as learned
societies, the National Council for the Accreditation of Teacher Education, the
National Council for Teachers of Mathematics, Nebraska Frameworks, Nebraska
K-12 Content Standards and the National Board for Professional Teaching
Standards.

17.04C Review Nebraska and national supply and demand data.

17.04D Review current trends and research for teacher preparation in the
specified areas.

17.04E Determine if there is a need to continue preparation in the endorsement
area.

17.04F Act as liaison persons between ad hoc committee deliberations and the
groups they represent.

17.04G Rule 24 Format:
17.04G1 Use the numbering system currently in Rule 24.
17.04G2 Line A specifies grade levels for the endorsement.
17.04G3 Line B specifies endorsement type.

17.04G4 Line C specifies “Persons with this endorsement may teach. . .
in grades . . . through grade . . . .” Do not list the classes.

17.04G5 Line D specifies academic requirements. For example, “This
endorsement shall require a minimum of . . . semester hours.”

17.04G6 Line E specifies the responsibilities of the teacher preparation
institution.

17.04H Guidelines Format: The Guidelines shall delineate the performance
standards for the endorsement area.

17.041 At the request of the Executive Committee or after the proposed
endorsement is completed to the satisfaction of the ad hoc committee members,
the chair of the ad hoc committee or appropriate representative will present the
proposed endorsement to the NCTE membership and appropriate Standing
Commiittee for review and subsequent approval.

17.0411 The chair of the ad hoc committee or the individual(s) requesting

consideration of an endorsement revision will present the endorsement
(Rule 24 and Guidelines) to the Executive Committee for review.

Approved by State Board on May 7, 2009



[image: image16.jpg]17.04I12 The NCTE normally meets three times a year: October, March
and June. The procedure for moving endorsements through NCTE is to
present the proposed endorsement for a first reading during the 1
general session of a full Council meeting. The second reading will be
during the Standing Committee meeting, immediately following the 1%
general session. The Standing Committee will deliberate the proposed
endorsement or proposed revision and bring a recommendation to the full
Council during the second general session. The Standing Committee may
recommend revisions/changes and that the endorsement remain in
second reading status until the next regularly scheduled NCTE meeting or
that it move to third (final) reading at the next regularly scheduled NCTE
meeting.

17.0412a First Hearing. The proposed endorsement (Rule 24 and
Guidelines) is presented to the full Council at the morning session
and to either the Graduate or Undergraduate Committee
(whichever is applicable) for second reading immediately following
the morning session of the full Council. The ad hoc committee
chair or the individual(s) proposing a revision presents the
proposed endorsement and addresses all changes and rationale.
The proposed endorsement or proposed endorsement revision
(including names of the ad hoc committee members, if applicable)
will have been distributed to the NCTE membership at least 30
days prior to the meeting.

17.04I12b Second Hearing.

The ad hoc committee chair or the individual(s) proposing a
revision presents the proposed endorsement and addresses
questions/concerns during the Standing Committee meetings
immediately following the 1% general session of the NCTE
meeting. After discussion, the Standing Committees may request
changes before the next regularly scheduled NCTE meeting. If
major changes are needed before the Standing Committees wiill
approve the endorsement, it is usually sent back to the
appropriate committee. However, the appropriate Standing
Commiittee reserves the right to make any and all final changes
before presentation to the full Council. The Standing Committee
may accept the proposed endorsement at this second reading if
no changes are needed and recommend that the proposal move
to third and final reading at the next NCTE meeting.

17.0412¢c Presentation to the full Council. The proposed
endorsement (Rule 24 and Guidelines) with the approval of the
Standing Commiittee is presented to the full Council by the Chair
of the Standing Committee. Copies of the endorsement will have
been distributed to members of the Council 30 days prior to the
meeting date. If major changes are recommended it may be sent
back to the ad hoc committee. Substantial changes are not made
without the consent of the Chair of the ad hoc committee.

Approved by State Board on May 7, 2009
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17.04J Presentation to the State Board of Education. Both Rule 24 and the
Guidelines are presented to the State Board of Education. The approval process
for the Guidelines is completed with State Board approval. Rule 24 approval is
completed after State Board, Attorney General, and Governor approval of the
document. The State Board of Education usually opens Rule 24 and the
Guidelines once a year for a public hearing, at which time those proposed
endorsements which have been approved by the full Council are presented. It is
advisable for the Chair of the ad hoc committee to be present for this meeting,
but proposed endorsement(s) will be presented by the Commissioner or his/her
designee. The State Board, after appropriate Hearings, will take action on the
revised Rule 24 and Guidelines. They may amend any portion or approve it as
presented. Upon approval of the Guidelines, they become effective when the
accompanying version of the rule has been approved by the State Board. Upon
Board approval of Rule 24, it is forwarded to the Attorney General’s office.

17.04K Attorney General Review. The Attorney General’s office will review the
Rule for constitutionality, and then forward his/her comments to the Governor.

17.04L Signed by the Governor. The proposed revisions to Rule 24, upon the
signature of the Governor, become effective five days after filing with the
Secretary of State and are implemented by August 1 following the effective date.

17.05 Recommendations. Endorsement changes in the following categories must be
approved by the NCTE Executive Committee. Therefore, requests for changes should
be accompanied by extensive reasons.

17.05A number of semester hours
17.05B grade level designations

17.05C endorsement designation from an undergraduate to graduate
endorsement (or vice versa).

17.06 If the ad hoc committee wants to create a new endorsement, not currently in Rule

24, they must make such a request to the Executive Committee of the NCTE. The
Executive Committee will follow the procedures as outlined in Section 9.01M.

Approved by State Board on May 7, 2009
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001 _General Information.

001.01 Statutory Authority. This chapter is adopted pursuant to Section 79-318
of the Revised Statutes of Nebraska (R.R.S.).

001.02 Scope and Application. This chapter provides procedures for the
approval of teacher education programs conducted in Nebraska postsecondary
educational institutions designed for the purpose of certifying teachers and
administrators and other professional school personnel requiring certification.

001.03 Related Regulations. Throughout this chapter reference is made to
other Department of Education regulations relating to teachers and
administrators. Procedures for the issuance of certificates to teach, counsel, or
supervise in Nebraska schools are contained in Title 92, Nebraska
Administrative Code (NAC), Chapter 21. 92 NAC 23 contains regulations
concerning the basic skills competence testing of teachers. 92 NAC 24
contains regulations regarding the issuance of endorsements on teaching,
administrative, or special services cettificates in Nebraska. Copies of these
regulations are available from the Department.

001.04 Implementation Date. The implementation date of this chapter will be
August 1, 2008, or the effective date of approval, whichever is later. Colleges
must meet these requirements after this date. Prior to that implementation date,
the provisions of this chapter, as approved with an effective date of March 6,
2002, shall remain in effect.

002 Definition of Terms. As used in this chapter:

002.01 Academic year shall mean the school year which consists of two
consecutive semesters that occur from fall through spring.

002.02 Board shall mean the Nebraska State Board of Education.

002.03 Cetrtificate shall mean a teaching, administrative, or special services
certificate issued by the Department pursuant to 92 NAC 21.

002.04 Commissioner shall mean the Nebraska State Commissioner of
Education.
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002.05 Comparable and equivalent certificate shall mean a certificate issued by
another state, or by the U. S. Department of Defense K-12 school system or a
foreign country, pursuant to standards comparable and equivalent to those in 92
NAC 21.

002.06 Credit hour shall mean the equivalent of fifteen (15) instructional class
periods of fifty (50) minutes or more.

002.07 Department shall mean the Nebraska State Department of Education,
which is comprised of the Board and the Commissioner.

002.08 Education students shall mean individuals who have elected to pursue
programs for the preparation and continuing education of teachers or other
professional school personnel. They include those students who seek initial
certification or licensure, major in education, and/or are in advanced professional
education programs.

002.09 Endorsement shall mean an area of specialization indicated on a
certificate issued pursuant to 92 NAC 21 signifying that the individual has met
specific content preparation requirements contained in 92 NAC 24.

002.10 Exceptional Expertise for faculty without terminal degrees shall mean:
documentation of P-12 experience and enrollment in a program of study leading
to a terminal degree.

002.10A Exceptional Expertise for faculty with terminal degrees shall
mean: documentation of P-12 experience, or experience in teaching in a
professional teacher education program including responsibility for
teaching methods classes for the content area, or expertise/experience in
the teacher education program’s priorities such as diversity, scholarship,
assessment, and/or technology.

002.11 Field-based experiences shall mean ongoing experiences in which

education students observe, assist, tutor, instruct, and/or conduct research.
Field experiences occur in either on or off-campus settings such as schools,
community centers, human services agencies, or clinics.

002.12 Internship shall mean an experience supervised by an individual who
holds a certificate in the field in which the candidate is preparing to work. The
internship provides opportunities to practice and demonstrate the knowledge
and skills of the specialization area in a setting that is similar to the setting in
which the candidate intends to work. Internship differs from student teaching in
that it is only applicable to graduate level endorsements.
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002.13 Mentor shall mean a certificated teacher or administrator who has
demonstrated the competencies necessary for successful teaching or
administration and is selected to assist newly certified persons toward mastery
of those competencies.

002.14 Practicum shall mean an extensive experience in which education
students practice professional skills and knowledge. Both student teaching and
internships are examples of a practicum.

002.15 Professional Education courses shall mean those courses which include
foundations of education, methods and materials of teaching, supervised
experiences, and student teaching or internship designed to provide the
competencies required in the education profession.

002.16 Professional Education faculty shall mean all higher education and
school-based faculty who teach one or more courses in professional education
and/or supervise field-based experiences, student teaching and/or internships.

002.17 Professional Education unit shall mean the school, college, department
or other administrative body within the institution that is primarily responsible for
the preparation of teachers and other professional education personnel. Not all
of the programs for the preparation of school personnel need to be
administratively located within the unit. However all professional education
programs are organized, unified, and coordinated by the unit.

002.18 Regional Accreditation shall mean a voluntary process by which one of
several accrediting bodies, each serving one of six (6) defined geographic areas
of the country, accredits K-12 schools, colleges, and universities. Nebraska
institutions are served by the North Central Association of Colleges and Schools.

002.19 Special Authorization shall mean a process by which approval from the
Commissioner and the State Board can be granted for a Standard Institution of
Higher Education to offer a pilot endorsement program to address an unmet
need.

002.20 Standard Institution of Higher Education shall mean any college or
university whose educator preparation programs are fully approved by the Board
or by a comparable agency in any other state or country.

002.21 Student teaching shall mean a full time, supervised teaching experience
conducted in a school setting. It shall provide supervised opportunities to
practice and demonstrate over a continuous, extended time period the unique




[image: image23.jpg]TITLE 92 - NEBRASKA DEPARTMENT OF EDUCATION
CHAPTER 20 - APPROVAL OF TEACHER EDUCATION PROGRAMS

knowledge and skills of teaching in the specific endorsement area(s).

003 Applications for Original Approval. Any Nebraska institution of higher education
may apply for approval of its teacher, administrator, or special services preparation
programs and approval of its endorsement programs by submitting an application for
approval signed by the chief academic officer of the institution on behalf of the
governing board of the institution. The application for approval must be received by the
Commissioner on or before January 31 of the calendar year in which the institution
seeks to begin the approval process.

003.01 Application and Institution Planning Report. The application must include
five (5) copies of the Institution Planning Report. The Institution Planning Report
may include charts, graphs, diagrams, tables, and other similar means of
presenting information, but each must be accompanied by a supporting narrative.
The Institution Planning Report shall include:

003.01A Governing Board Approval. The Report shall include
documentation that the governing board of the institution has approved
the plans and a time table whereby the institution will meet each of the
requirements to become a Standard Institution of Higher Education within
four years.

003.01B Chapter 20 Compliance. The Report shall include the
procedures and time table for compliance with the numbered
requirements in Sections 005 through 006 of this Chapter.

003.01C Collaboration and Support of K-12 Schools. The Report shall
contain statements of support from approved or accredited public or
private K-12 schools documenting their collaboration and assistance in
planning to provide field-based and student teaching placements which
meet the requirements of 92 NAC 20 and 92 NAC 24.

003.01D The Report shall contain documentation that the institution is
regionallly accredited.

003.02 The Commissioner, after receiving the institution’s request to begin the
process of becoming a Standard Institution of Higher Education, shall appoint a
team to visit the campus of the institution and report on the institution's ability to
comply with the provisions of this chapter.

003.02A The team shall respond with a scheduled visit to the institution
within ninety (90) days after receiving the Institution Planning Report.
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003.02B The team shall file a recommendation with the Commissioner
within sixty (60) days after the scheduled visit to the institution.

003.02C Following a review of the report, the Commissioner shall file a
recommendation with the Board regarding the application and shall notify
the institution of the recommendations. Notification shall be sent by
certified mail to the chief academic officer of the institution. The institution
shall have thirty (30) days after receipt of the recommendation to request
an opportunity for a hearing before the Board.

003.03 Provisional Approval. Following a review of the Commissioner’'s
recommendation, and after giving the institution an opportunity for a hearing, if
requested, the Board shall either approve or deny the institution’s
implementation of the plan under Provisional Approval. Provisional Approval
permits the institution to phase in a teacher education program, excluding
student teaching, over a period of time not to exceed three (3) years. By March
1 of each year of the Provisional Approval Phase the institution shall file five (5)
copies of the Provisional Approval Report with the Commissioner.

003.03A Provisional Approval Report. The Provisional Approval Report
shall include:

003.03A1 Documentation that written notification has been made to
all students taking education courses that the institution has
provisional approval, but is not yet approved for recommending
certification.

003.03A2 Statements of continuing participation by the K-12
schools in which the institution is placing college students for field-
based experiences.

003.03A3 Documentation of the degree to which the institution is in
compliance with all applicable sections of 92 NAC 20, excluding
Student Teaching; 92 NAC 23; and 92 NAC 24. The Provisional
Approval Reports shall indicate how, in each succeeding year, the
institution attains greater compliance, until the last report indicates
total compliance, excluding student teaching.

003.03B The Department may respond each year with a scheduled visit
to the institution within ninety (90) days after receiving the Provisional
Approval Report.
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003.03C The team or staff conducting such a visit shall file a
recommendation with the Commissioner within sixty (60) days after a
scheduled visit.

003.03D Following a review of the report, the Commissioner shall file a
recommendation with the Board regarding the application and shall notify
the institution of the recommendations. Notification shall be sent by
certified mail to the chief academic officer of the institution. The institution
shall have thirty (30) days after receipt of the recommendation to request
an opportunity for a hearing before the Board.

003.03E Following a review of the Commissioner's recommendation, and
after giving the institution an opportunity for a hearing, if requested, the
Board shall either approve or deny continuation of the approval process.

003.04 Temporary Approval. If the Commissioner recommends and the Board

concurs, the institution may be granted a one (1)- year Temporary Approval.
Temporary Approval allows the institution to place student teachers and to
recommend graduates of the program to the Department for certification.

003.04A Temporary Approval may be renewed on a yearly basis for a
maximum of three (3) years, using the process found in 003.04B to E for
each of these years.

003.04B By March 1 of each year in which the institution is operating with
temporary approval, the institution shall file five (5) copies of a Temporary
Approval Report with the Commissioner.

003.04B1 The Temporary Approval Report shall document
complete compliance with all applicable sections of 92 NAC 20, 92
NAC 23, and 92 NAC 24.

003.04C The Department may respond with a scheduled visit to the
institution within ninety (90) days after receiving the Temporary Approval
Report.

003.04D The team or staff conducting such a visit shall file a
recommendation with the Commissioner within sixty (60) days after the
scheduled visit.

003.04E Following a review of the report, the Commissioner shall file a
recommendation with the Board regarding the application and shall notify
the institution of the recommendations. Notification shall be sent by
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certified mail to the chief academic officer of the institution. The institution
shall have thirty (30) days after receipt of the recommendation to request
an opportunity for a hearing before the Board.

003.04F Following a review of the Commissioner's recommendation, and
after giving the institution an opportunity for a hearing, if requested, the
Board shall exercise one of the following options: (1) approve the
institution as a Standard Institution of Higher Education, (2) grant it
temporary approval for another year, or (3) deny further status as a
teacher education program.

003.05 Once the Board has approved the institution as a Standard Institution of
Higher Education, the institution is subject to the provisions in Section 004 of this
chapter.

003.08 If the Commissioner recommends denial of further status as a teacher
education program, the hearing procedures in section 008.06 shall be used.

004 Continuing Approval. Each institution seeking continuing approval of its programs
shall submit an application to the Department by June 1 of each year, on forms provided
by the Department. Continuing approval will be conditioned upon the institution's
compliance with the requirements of this chapter.

004.01 Period of Approval. Approval is granted annually from September 1 to
August 31.

004.02 Special Authorization. The Department may approve a Special
Authorization allowing an institution to offer a pilot endorsement program in an
area that is not included in 92 NAC 24. The process consists of the following
steps:

004.02A Any Nebraska standard institution of higher education may
apply for approval of a special authorization to offer an endorsement
program that is not included in Rule 24. An application must be received
by the Commissioner on or before January 31 of the calendar year in
which the institution seeks to begin the new endorsement program.

004.02A1 The application must include justification (interest, need,
employment opportunities, etc.), teacher competencies appropriate
for the proposed endorsement, a list of the required courses that
will address the competencies and accompanying syllabi, and the
timetable for candidates’ completion of the program.
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004.02A2 The application shall contain statements of support from
approved or accredited public or private schools documenting their
collaboration and assistance in planning to provide field-based and
student teaching placements which meet the requirements of 92
NAC 20 and 92 NAC 24.

004.02A3 The Commissioner shall assign a review team to assess
the application. The review team will have representation from the
membership areas of the Nebraska Council on Teacher Education,
(which is an advisory group previously established by the Board),
and will include persons with content knowledge in the proposed
endorsement area. The team will conduct a visit to the institution
within thirty (30) days after receiving the assignment.

004.02A4 By March 1, the team will make a recommendation of
denial of the application or provisional approval based on the
elements in section 004.02A1 to the Commissioner who will
respond to the institution.

004.02A5 The Commissioner shall consider the team’s
recommendation and make a decision regarding the application
based on the elements in section 004.02A1 and provide written
notification to the chief academic officer of the institution. The
institution shall have thirty days after receipt of the notification to
request a meeting with the Commissioner if the decision is not
favorable.

004.02A6 Following the meeting, the Commissioner shall inform
the institution in writing if the decision to deny is upheld or not. The
institution may file an appeal with the State Board of Education
under the provisions of 92 NAC 61 within sixty (60) days after
receipt of the decision.

004.02B Provisional Approval

004.02B1 Following provisional approval by the Commissioner, the
institution may phase in the new endorsement program over a
period of time not to exceed three (3) years, excluding student
teaching.

004.02B2 By March 1 of each year following provisional approval,
the institution shall file a written progress report on the program
with the Commissioner.
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004.02B3 The progress report shall include enroliment data,
documentation of written notification to the students that the
institution has provisional approval including candidate recourse if
the program is eliminated; and

004.02B3a Statements of continuing participation from the
approved or accredited public or private schools for
placement of students for field-based experiences.

004.02B3b The review team identified in section 004.02A3
will visit the program annually to validate the program’s
progress, based on the elements in section 004.02A1, and
file a recommendation of denial, continued provisional
approval, or temporary approval with the Commissioner
within thirty (30) days following the visit.

004.02C Temporary Approval

004.02C1 Following temporary approval by the
Commissioner, the endorsement program may place student
teachers and recommend graduates of the program for
certification by the Nebraska Department of Education.

004.02C2 Enroliment, student teaching performance data,
employment and graduate follow-up data on program
graduates will be provided annually to NDE until the program
is officially approved and placed in 92 NAC 24.

004.02C3 The review team will visit the program annually to
validate the program’s continued progress on the program’s
development and file a recommendation with the
Commissioner based on the elements in section 004.02A1 to
either (1) deny further status as temporarily approved, (2)
return to provisional status, or (3) to continue temporary
approval until the endorsement is placed in 92 NAC 24.

004.02C4 Following receipt of the recommendation in
section 004.02C3, based on the elements in section
004.02A1, the Commissioner may (1) deny continued
temporary approval, (2) return the endorsement to
provisional status, or (3) renew the temporary approval for
any period not to exceed three (3) years. The
Commissioner’s decision shall be provided to the institution

9
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in writing within sixty (60) days, and shall state the reason(s)
for a denial if that is the decision.

004.02C5 If the Commissioner’s decision is to deny the
temporary approval of the special authorization, the
institution may file an appeal with the State Board of
Education under the provisions of 92 NAC 61 within sixty
(60) days.

004.03 Audits. The Department may conduct periodic on-site audits of
institutions to determine compliance with provisions of this chapter.

005 Basic Approval Requirements. All institutions must meet the basic requirements
for program approval found in sections 005 through 007.

005.01 Basic Skills Test. Each institution must annually provide for
administration of a basic skills test, the Pre-Professional Skills Test (PPST) as
approved by the Board in accordance with the provisions of 92 NAC 23.

005.02 Test Scores. No student may be permitted to enroll in an approved
teacher education or administrator education program until he/she has achieved
a satisfactory score on an examination as specified in 92 NAC 23 or has
achieved a composite score of 513 on the PPST, with no scores lower than one
point below the required score on any of the three basic skills tests that
comprise the PPST. The composite score will be accepted upon the
recommendation of a standard institution of higher education.

005.03 Course Reporting. A listing of all current endorsement offerings or
courses which are offered in meeting the requirements of this chapter shall be
filed with the Department on forms prescribed by the Commissioner and any
changes shall be promptly reported in writing to the Department. Each
institution shall also submit its current graduate and undergraduate teacher
education catalog or bulletin to the Department whenever such catalog or
bulletin is published.

005.04 Unit Administrator. An officially designated professional educator
administers the professional education unit.

005.05 Certification Officer. The chief academic officer or unit administrator of
each institution shall designate one permanent faculty or staff member to receive
correspondence regarding this chapter from the Department and to provide
certified records, transcripts, reports, and/or recommendations to the
Department, as requested, for the purpose of certification and/or endorsement.
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005.06 General Policy Statements. Each institution shall have a written policy
stating its philosophy and objectives and which delineates its goals and
commitment to the education of teachers.

005.06A It shall have a written policy on the acceptance of transfer credit.

005.07 Information Regarding Convictions. The institution shall inform all
persons who apply for admission to its program that persons who have felony
convictions, or misdemeanor convictions involving abuse, neglect, or sexual
misconduct, as defined in Section 005.07A, are automatically rejected by the
Department for certification, and may only be considered for certification, or
participation in pre-student teaching field, laboratory, and classroom experiences
or student teaching with the approval of the Commissioner or the Board.

005.07A The institution shall require the prospective teacher education
student to provide it with a list of all criminal convictions, except traffic
offenses. The institution shall require the prospective student to affirm
under oath that he or she has no felony convictions, and no misdemeanor
convictions involving abuse, neglect, or sexual misconduct as hereinafter
defined:

005.07A1 For purposes of this Chapter, a felony conviction means
any felony offense under the laws of any jurisdiction, including
misdemeanor convictions in other jurisdictions that would constitute
a felony if committed in Nebraska.

005.07A2 For purposes of this Chapter, a misdemeanor conviction
involving abuse, neglect, or sexual misconduct means an offense
under the laws of any jurisdiction, which, if committed in Nebraska,
would constitute one of the following misdemeanors (with the
applicable sections of the Revised Statutes of Nebraska in
parenthesis):

005.07A2a Assault (third degree) (28-310)

005.07A2b  Child Enticement (28-311)

005.07A2c Stalking (28-311.03)

005.07A2d Hazing (28-311.06)

005.07A2e  Unlawful Intrusion (28-311.08)

005.07A2f Violating a Harassment Protection Order (28-
311.09)

005.07A2g False Imprisonment (28-315)
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005.07A2h Sexual Assault (third degree) (28-320)

005.07A2i Domestic Assault (28-323)

005.07A2]  Child/Vulnerable Adult Contact with
Methamphetamine (28-457)

005.07A2k Abandonment of Spouse or Child (28-705)

005.07A21  Child Abuse (28-707)

005.07A2m Contributing to the Delinquency of a Child
(28-709)

005.07A2n  Prostitution (28-801)

005.07A20 Keeping a Place of Prostitution (28-804)

005.07A2p Debauching a Minor (28-805)

005.07A2gq Public Indecency (28-806)

005.07A2r Sale of Obscene Material to Minor (28-808)

005.07A2s Obscene Motion Picture Show, Admitting Minor
(28-809)

005.07A2t Obscene Literature Distribution (28-813)

005.07A2u  Sexually Explicit Conduct (28-813.01)

005.07A2v  Resisting Arrest (28-904(1)(a)), when the
conviction involves use or threat of physical
force or violence against a police officer

005.07A2w Indecency with an Animal (28-1010)

005.07A2x Intimidation by Phone Call (28-1310)

005.07A2y Violating a Protection Order (42-924(3)

005.07A3 For purposes of this Chapter, in addition to the offenses
listed above, felony convictions, and misdemeanor convictions
involving abuse, neglect, or sexual misconduct shall also include
convictions related to such crimes, including: (with the applicable
sections of the Revised Statutes of Nebraska in parenthesis)

005.07A3a Attempt to Commit A Crime (28-201)
005.07A3b  Criminal Conspiracy (28-202)
005.07A3c Accessory to a Felony (28-204)
005.07A3d Aiding, Abetting, Procuring, or Causing
Another to Commit an Offense (28-206)

005.07A4 Convictions which have been set aside, nullified,
expunged, or pardoned shall not be considered convictions for
purposes of this Chapter, unless the laws of the jurisdiction of the
conviction would allow the conviction to be used as the basis for
denial of permission to teach or participate in pre-student teaching
field, laboratory, and classroom experiences or student teach, or for
denial of a certificate to teach, counsel, supervise, administer, or
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provide special services in schools. However, such convictions
shall be listed by the student as required in Section 005.07A.

005.07B A person with a conviction as defined in Section 005.07A shall
not be allowed to participate in pre-student teaching field, laboratory, and
classroom experiences or student teach, without approval by the
Commissioner or the Board. A person with a conviction as defined in
Section 005.07A may request approval by the Commissioner or the Board
by using the procedures set forth in 92 NAC 21 Sections 009.02 through
009.04.

005.08 General Education. Each institution shall require all candidates for
education degrees to have a minimum of forty (40) semester credit hours in
general education courses. These courses may also be used to meet
endorsement requirements. General education courses are those designed for all
students, as opposed to those designed to meet professional education
requirements.

005.09 Pre-Student Teaching Requirements. Each institution shall require all
candidates for education degrees to complete at least one-sixth of their total
degree credit hour requirements in courses that include knowledge of the
foundations of education, human growth and development, methods and
materials of teaching, assessment of student learning, and supervised field-
based and practicum experiences.

005.09A Pre-student teaching field experiences consisting of at least one
hundred (100) clock hours of contact with elementary or secondary
students will be included in these requirements.

005.10 Coursework and experiences to be completed prior to student teaching
must include the following:

005.10A Reading and Writing Teaching Competencies. Each institution
shall require all teacher education candidates to participate in activities
which will enable them to develop competencies in teaching the reading
and writing skills necessary for the areas for which they are planning to
seek endorsement. The institution must have on file, at the institution, a
plan which identifies the courses and course completion requirements
which the institution uses to meet the requirements of this section.

005.10B Training in Human Relations. Certification officers shall be
required, as a condition of program approval, to provide written assurance
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to the Department, of the completion of training in human relations by
applicants for certificates or permits. Each institution shall offer training
integrated into a required course or combination of required courses which
shall be designed to lead to the following skills (as enumerated in 79-
807(6) R.R.S.):

005.10B1 Anawareness and understanding of the values,
lifestyles, contributions, and history of a pluralistic society;

005.10B2 The ability to recognize and deal with dehumanizing
biases, including, but not limited to, sexism, racism, prejudice, and
discrimination, and an awareness of the impact such biases have
on interpersonal relations;

005.10B3 The ability to translate knowledge of human relations
into attitudes, skills, and techniques which result in favorable
experiences for students;

005.10B4 The ability to recognize the ways in which dehumanizing
biases may be reflected in instructional materials;

005.10B5 Respect for human dignity and individual rights; and

005.10B6 The ability to relate effectively to other individuals and to
groups in a pluralistic society other than the applicant's own.

005.10C Special Education Course Work. Each institution shall require
each candidate for an education degree to earn a minimum of three (3)
semester hours of credit for course work in special education, as defined
by section 79-807(7) R.R.S., which shall provide each candidate with all of
the following:

005.10C1 Knowledge of the exceptional educational needs of the
disabilities defined by section 79-1118.01 R.R.S,;

005.10C2 Knowledge of the major characteristics of each disability
in order to recognize its existence in children;

005.10C3 Knowledge of various alternatives for providing the least
restrictive environment for children with disabilities;

005.10C4 Knowledge of methods of teaching children with
disabilities in the regular classroom; and
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005.10C5 Knowledge of prereferral alternatives, referral systems,
multidisciplinary team responsibilities, the individualized education
plan process, and the placement process.

005.10D Learners with High Ability. Each Nebraska teacher education
institution shall require all teacher education candidates to participate in
coursework and activities which will enable them to develop competencies
in teaching learners with high ability. The institution must have on file,
within the institution, a plan which identifies those courses and course
completion requirements which the institution utilizes to assure that these
competency requirements have been met.

005.10E Technology. Each Nebraska teacher education institution shall
require all teacher education candidates to participate in coursework and
activities which will enable them to develop competencies in utilizing
current technologies for communication and instruction. The institution
must have on file, within the institution, a plan which identifies those
courses and course completion requirements which the institution utilizes
to assure that these competency requirements have been met.

005.10F Student Assessment. Each Nebraska teacher education
institution shall require all candidates to have the knowledge and skill to
assess student learning in the areas for which they are preparing to teach.
The institution must have on file, within the institution, a plan which
identifies those courses and course completion requirements which the
institution utilizes to assure that these competency requirements have
been met.

005.10G Nebraska Content Standards. Each Nebraska teacher education
institution shall require all candidates to have the knowledge,
understanding of, and the ability to teach the concepts, skills, and
processes of the Nebraska Content Standards as adopted by the State
Board of Education in 92 NAC 10, and appropriate for their endorsed
area(s). The institution must have on file, within the institution, a plan
which identifies those courses and course completion requirements which
the institution utilizes to assure that these competency requirements have
been met.

005.11 Student Teaching. Each institution shall have a student teaching
program which meets the following requirements:
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005.11A The institution shall have a clear statement of policies and
procedures relating to student teaching which shall be provided in written
form, together with the Standards for Professional Practices Criteria in 92
NAC 27, to all persons involved in the student teaching program.

005.11A1 Candidates must hold a GPA of at least 2.5 ona 4.0
scale or its equivalent, to be admitted to student teaching.

005.11B All student teaching shall be conducted in Nebraska schools that
are approved or accredited by the Department or out-of-state schools
approved by another state education agency or in similarly constituted
English-speaking schools in another nation. Non-public schools, in states
or nations where a state or national approval/accreditation process exists,
which do not meet that standard, do not fit this definition.

005.11C The institution shall negotiate written agreements delineating the
roles and responsibilities of student teachers, college supervisors, and the
cooperating school and teachers.

005.11D The institution shall require student teaching experience full-day
for one semester (at least 14 weeks) for any combination of subject
endorsement(s) and a field endorsement. A minimum of ten (10) weeks
full-time is required for each of two or more field endorsements.

005.11E The institution shall ensure that a minimum of five (5) onsite
visits by college supervisory staff shall be conducted during the student
teaching.

005.11F Cooperating teachers employed by K-12 schools and other field-
based supervisors shall have a minimum of three (3) years experience in
the areas they are supervising and hold either a teaching or administrative
certificate for the areas/levels they are teaching or supervising.

005.12 Minimum Offering and Graduation Requirements. Each institution shall
establish a basic teacher education program graduation requirement and must
offer sufficient courses on a schedule that enables students to complete such
program within four (4) years.

005.13 Minimum Endorsement Offering Requirements. Each institution shall
offer courses for a minimum of ten (10) endorsements contained in 92 NAC 24.
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005.14 Faculty Requirements.

005.14A Undergraduate Professional Education Faculty. The institution
shall meet the following undergraduate professional education faculty
requirements:

005.14A1 All professional education faculty, excluding K-12 school-
based faculty, but including adjunct and graduate student faculty,
shall hold the master's degree.

005.14A2 No less than one-third of the full time professional
education faculty shall hold the doctor's degree or a terminal
degree.

005.14A3 Faculty members without a terminal degree shall
possess exceptional expertise as defined in section 002.10.

005.14A4 All faculty members, initially hired after July 1, 1994, who
are responsible for student teaching supervision or teach
professional courses in education shall have taught for at least two
(2) years in state approved or accredited elementary and or
secondary schools or similarly constituted and governed schools in
a state wherein non-public schools are not recognized by the state.

005.14A4a Faculty members with terminal degrees who
are hired after July 1, 1994, but do not possess two (2)
years of P-12 experience must meet the exceptional
expertise requirements as defined in section 002.10A.

005.14A5 Individual faculty scheduled teaching assignments shall
not exceed twenty four (24) credit hours within the same academic
year.

005.14A6 Instructional staffing for supervision of student teaching
shall not exceed a ratio of eighteen (18) full-time equivalent FTE
students to one full-time equivalent faculty member.

005.14A7 Each professional education unit shall have at least three
(3) professional education faculty members assigned full-time to the
unit.

005.14B Graduate faculty. The institution shall meet the following
graduate professional education faculty requirements:
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005.14B1 The graduate faculty in programs which grant no degree
or certificate above the master's level shall be qualified as follows:

005.14B1a The faculty, including adjunct faculty, and
teaching graduate students shall hold an advanced degree,
and at least half of the faculty shall hold the doctorate.

005.14B1b The preparation, research, and experience of
each faculty member shall be in the field in which he or she
teaches courses.

005.14B2 The graduate faculty, including adjunct faculty, teaching
graduate fellows, or visiting faculty in programs which grant the
sixth-year specialist's certificate or doctorate degree shall hold the
doctorate.

005.14B3 The load for faculty teaching only graduate courses shall
not exceed eighteen (18) credit hours within the same academic
year.

005.14B4 The load for faculty teaching a combination of
undergraduate and graduate courses may be a proration of nine
(9) and twelve (12) credit hours, with total hours assigned within
the same academic year not to exceed twenty one (21) hours.

005.14B5 Graduate level students shall be assigned to graduate
faculty for advisement purposes.

005.14B6 Each advanced degree program leading to the doctorate
has at least three (3) full-time faculty members who have

earned the doctorate in the field of specialization for which the
degree is offered.

005.14B7 Internship supervisors and other field-based supervisors
employed by K-12 schools shall have a minimum of

three (3) years experience in the areas they are supervising and
hold a teaching, administrative, or special services certificate for
the areas/levels they are supervising.

005.15 Library Requirements. Library holdings shall provide adequate scope,
breadth, and currency to support the professional education programs. The
library holdings shall include educational related electronic information, video
resources, computer hardware and software.
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005.15A Volume Requirements. Each institution shall have a basic
minimum library collection of 85,000 volumes or computer access to data
representing an equivalent number of volumes.

005.15A1 Each institution shall have an identifiable, relevant, and
current media and curriculum materials collection accessible to
education students and faculty.

005.15B Librarian Requirements. The institution shall employ a minimum
of one full-time librarian, and other technical staff as deemed necessary
by the institution, to support the library, instructional materials collection,
and media/computer support services.

006 Affirmation of Compliance with Additional Requirements. To obtain and retain
approval, the institution must meet the following requirements, in addition to the basic
approval requirements set out in this chapter, and must submit an institutional report, as
requested by the Department, affirming that its teacher preparation program includes
the following:

006.01 Teacher Certification Requirements. Each Nebraska teacher education
institution must have on file, within the institution, a plan which identifies the
courses and course completion requirements which the institution utilizes to
assure that all candidates complete the program of study described in institution
catalogues and other documents. Documentation of the plan is submitted to the
Nebraska Department of Education annually.

006.02 Performance Standards. Each Nebraska teacher education institution
must have on file, within the institution, a plan which identifies the performance
standards and assessments for successful completion of the education
programs offered by the unit.

006.03 Unit Program Standards. Each Nebraska teacher education institution
must have on file, within the institution, a plan which identifies the program
standards and data which will be used to assess the quality of the teacher
education unit.

006.04 Assistance to new graduates. Each Nebraska teacher education
institution must have on file, within the institution, a plan which identifies the
support available to all new graduates during their first year of employment as
an educator, including:
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006.04A Follow-up of Graduates. The unit shall maintain relationships
with graduates from its professional education programs that include
follow-up studies and assistance to beginning professionals.

006.04B Assistance shall include more than one of the following
techniques: follow-up newsletters; access to and utilization of electronic
communication with faculty; and seminars for first-year teachers.

007 Institutional Report. The Institutional Report is a qualitative and quantitative
assessment of the institution's professional education unit. The Institutional Report shall
be submitted to the State Department of Education for review at least one (1) month
prior to the scheduled campus accreditation visit.

007.01 Preliminary Information. The first section of the institutional report must
contain the following:

007.01A Overview of the Institution.

007.01B Description of the Programs offered by the teacher education
unit.

007.01C Program changes since the last on-site visit.
007.01D Future Program Plans.

007.02 Standards for the Unit. This section shall describe how the unit meets
the standards and criteria listed in this chapter.

007.03 Program Descriptions. Endorsement matrices which describe the
professional education programs offered at the institution and program folios that
include candidate performance assessment data are also provided for each
program.

008 Nonapproval of Programs.

Sections 003 through 007 of this chapter identify requirements that must be met by an
institution as a condition for approval. Failure to comply with these regulations may
cause an institution to lose its continuing approval.

008.01 Violations. Any failure to meet a numbered regulation shall constitute a
separate violation.
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008.02 Reporting Violations. An institution shall report any violations on its
annual application for continuing approval.

008.03 Correction of Violations. An institution reporting any violations will have
until April 1 of the academic year following identification of the violations in which
to correct such violations.

008.04 Effect of Violations. An institution with any uncorrected violations on
April 1 of the academic year following identification of the violations will be
recommended for approval on probation.

008.05 Loss of Approval. An institution approved on probation continuing to
have the same uncorrected violation(s) by May 31 of a year in which it is on
probation shall be recommended by the Commissioner to the Board for denial of
continuing approval for the next year.

008.06 Provisions for Notice and Hearing.

008.06A When the Commissioner makes a recommendation to the
Board for an institution to be placed on probation or for the denial of
continuing approval, notice of the recommendation and of the right to
request a hearing within thirty days after receipt shall be given to the
institution by certified mail. Copies shall be sent to the certification officer
and the chief executive officer, if known. This notice shall specify the
basis for the recommendation and the tentative date that the Board will
consider the recommendation unless a formal hearing is requested.

008.06B If the institution files a request for a formal hearing within thirty
(30) days after receipt of the recommendation, the Board shall schedule a
hearing date. If no formal hearing is requested, the recommendation
shall be considered by the Board and adopted or modified by order of the
Board.

008.06C All hearings arising under this chapter shall be conducted in
accordance with the hearing procedures of Chapter 61 of Title 92 of the
Nebraska Administrative Code.
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[image: image42.jpg]005.10A Reading and Writing Teaching Competencies. Each institution shall require
all teacher education candidates to participate in activities which will enable them to
develop competencies in teaching the reading and writing skills necessary for the
areas for which they are planning to seek endorsement. The institution must have on
file, at the institution, a plan which identifies the courses and course completion
requirements which the institution uses to meet the requirements of this section.

THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR
INCLUSION AS PART OF THE INSTITUTION’S PLAN
UNDER THIS STANDARD

Indicators that a prospective teacher has such knowledge and teaching practices, for
his/her area(s) of endorsement, would include the ability to:

A. Teach students to use reading, writing, listening, and speaking to learn content
utilizing a variety of materials;

B. Create learning environments which promote positive attitudes toward learning
through reading, writing, listening, and speaking;

C. Use ongoing informal assessments of students’ literacy abilities to make
appropriate instructional decisions;

D. Model effective practices and positive attitudes toward reading, writing, listening,
and speaking; and

E. Teach students to access, organize, and use information to meet their personal,
vocational, and academic needs.



[image: image43.jpg]005.10D Learners with High Ability Each Nebraska teacher education institution shall
require all teacher education candidates to participate in coursework and activities
which will enable them to develop competencies in teaching learners with high ability.
The institution must have on file, within the institution, a plan which identifies the
courses and course completion requirements which the institution utilizes to assure
that these competency requirements have been met.

THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR
INCLUSION AS PART OF THE INSTITUTION’S PLAN
UNDER THIS STANDARD

Through the courses identified in its plan, the institution should provide prospective
educators with the following:

A. Knowledge and understanding of the cognitive, social, and emotional
characteristics, needs, and potential problems experienced by learners with high
ability, including those from diverse populations; and

B, An ability to modify and differentiate curriculum and instruction appropriate to the
unique intellectual and emotional needs and interests of learners who require
accelerated or differentiated curricular programs in order to fully develop their
intellectual, creative, academic, or artistic capabilities.
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teacher education candidates to participate in coursework and activities which will
enable them to develop competencies in utilizing current technologies for
communication and instruction. The institution must have on file, within the institution,
a plan which identifies those courses and course completion requirements which the
institution utilizes to assure that these competency requirements have been met.

THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR
INCLUSION AS PART OF THE INSTITUTION’S PLAN
UNDER THIS STANDARD

NEBRASKA’S EDUCATOR COMPETENCIES IN TECHNOLOGY

Through the courses identified in its plan, the institution should provide prospective
educators with the following:

1.

Teachers demonstrate a sound understanding of technology operations and
concepts.

Teachers plan and design effective learning environments and experiences
supported by technology,

Teachers implement curriculum plans that include methods and strategies for
applying technology to maximize student learning.

Teachers apply technology to facilitate a variety of effective assessment and
evaluation strategies.

Teachers use technology to enhance their productivity and professional practice.

Teachers understand the social, ethical, legal, and human issues surrounding the
use of technology in PreK-12 schools and apply those principles in practice.
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require all candidates to have the knowledge and skill to assess student learning in the
areas for which they are preparing to teach. The institution must have on file, within the
institution, a plan which identifies those courses and course completion requirements
which the institution utilizes to assure that these competency requirements have been

met.

THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR INCLUSION AS PART

OF THE INSTITUTION’S PLAN UNDER THIS STANDARD

A prospective teacher has the knowledge and skills to identify, develop, and use
assessments for his/her areas(s) of endorsement, that:

1.

2.

address the needs of specific users and uses;
reflect the specific achievement targets students must master;
gather data through a variety of methods;

sample student achievement to draw confident conclusions about instruction and
student learning;

control for relevant sources of bias; and

involve and motivate students.
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have on file, within the institution, a plan which identifies the performance standards
and assessments for successful completion of the education programs offered by the
unit.

THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR
INCLUSION AS PART OF THE INSTITUTION’S PLAN
UNDER THIS STANDARD

Through the courses identified in its plan, the institution should provide prospective
educators with opportunities to develop and demonstrate the following competencies:

1. The teacher understands the central concepts, tools of inquiry, and structures of
the discipline(s) he or she teaches and can create learning experiences that
make these aspects of subject matter meaningful for students.

2. The teacher understands how children learn and develop and can provide
learning opportunities that support their intellectual, social, and personal
development.

3. The teacher understands how students differ in their approaches to learning and
creates instructional opportunities that are adapted to diverse learners.

4. The teacher understands and uses a variety of instructional strategies to
encourage students' development of critical thinking, problem solving, and
performance skills.

5. The teacher uses an understanding of individual and group motivation and
behavior to create a learning environment that encourages positive social
interaction, active engagement in learning, and self-motivation.

6. The teacher uses knowledge of effective verbal, nonverbal, and media
communication techniques to foster active inquiry, collaboration, and supportive
interaction in the classroom.

7. The teacher plans instruction based upon knowledge of subject matter, students,
the community, and curriculum goals.

8. The teacher understands and uses formal and informal assessment strategies to
evaluate and ensure the continuous intellectual and social development of the
learner.

9. The teacher is a reflective practitioner who continually evaluates the effects of
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his/her choices and actions on others (students, parents, and other professionals
in the learning community) and who actively seeks out opportunities to grow
professionally.

The teacher fosters relationships with school colleagues, parents, and agencies
in the larger community to support students' learning and well-being.
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have on file, within the institution, a plan which identifies the program standards and
data which will be used to assess the quality of the teacher education unit.

THE FOLLOWING ARE RECOMMENDED GUIDELINES FOR
INCLUSION AS PART OF THE INSTITUTION’S PLAN
UNDER THIS STANDARD

A. Conceptual Framework

A conceptual framework(s) establishes the shared vision for the unit's efforts in
preparing educators to work effectively in P-12 schools. It provides direction for
programs, courses, teaching, candidate performance, scholarship, service, and
unit accountability. The conceptual framework(s) is knowledge-based,
articulated, shared, coherent, consistent with the unit and/or institutional mission,
and continuously evaluated.

Faculty members in the unit are expected to collaborate with members of their
professional community in developing a conceptual framework(s) that establishes
the vision for the unit and its programs. The conceptual framework(s) provides
the basis for coherence among curriculum, instruction, field experiences, clinical
practice, assessment and evaluation. It makes the unit's professional
commitments and professional dispositions explicit. It reflects the unit's
commitment to diversity and the preparation of educators who help all students
learn. It reflects the unit’'s commitment to the integration of technology to
enhance candidate and student learning. The conceptual framework(s) also
aligns the professional and state standards with candidate proficiencies expected
by the unit and programs for the preparation of educators.

The conceptual framework(s) includes the following aligned structural elements:

e Vision and mission of the institution and unit;

* Philosophy, purposes, goals, and institutional standards of the unit;

« Knowledge bases, including theories, research, the wisdom of practice, and
educational policies that drive the work of the unit;

s Candidate proficiencies related to expected knowledge, skills, and
professional dispositions, including proficiencies associated with diversity and
technology, that are aligned with the expectations in professional, state, and
institutional standards; and a

¢ Summarized description of the unit's assessment system.
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Candidate Performance:

1.

Candidate Knowledge, Skills and Dispositions. Candidates preparing to
work in schools as teachers or other professionals know and demonstrate
the content knowledge, pedagogical content knowledge and skills,
pedagogical and professional knowledge, skills, and professional
dispositions necessary to help all students learn. Assessments indicate
that candidates meet professional, state, and institutional standards.

a. Content Knowledge for Teacher Candidates. Teacher candidates
know the content that they plan to teach and can explain important
principles and concepts delineated in professional, state, and institutional
standards. Eighty percent or more of the unit's program completers pass
the content examinations in states that require examinations for licensure.
Candidates in advanced programs for teachers have an in-depth
knowledge of the content that they teach.

b. Pedagogical Content Knowledge and Skills for Teacher
Candidates. Teacher candidates understand the relationship of content
and content specific pedagogy delineated in professional, state, and
institutional standards. They have a broad knowledge of instructional
strategies that draws upon content and pedagogical knowledge and skills
delineated in professional, state, and institutional standards to help all
students learn. They facilitate student learning of the content through
presentation of the content in clear and meaningful ways and through the
integration of technology. Candidates in advanced programs for teachers
demonstrate an in depth understanding of the content of their field and of
the theories related to pedagogy and learning. They are able to select
and use a broad range of instructional strategies and technologies that
promote student learning; and are able to clearly explain the choices they
make in their practice.

c. Professional and Pedagogical Knowledge and Skills for Teacher
Candidates. Teacher candidates can apply the professional and
pedagogical knowledge and skills delineated in professional, state, and
institutional standards to facilitate learning. They consider the school,
family, and community contexts in which they work and the prior
experience of students to develop meaningful learning experiences. They
reflect on their practice. They know major schools of thought about
schooling, teaching and learning. They are able to analyze educational
research findings and incorporate new information into their practice as
appropriate.

Candidates in advanced programs for teachers reflect on their practice
and are able to identify their strengths and areas of needed improvement.
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understanding of the school, family, and community contexts in which they
work, and collaborate with the professional community to create
meaningful learning experiences for all students. They are aware of
current research and policies related to schooling, teaching, learning and
best practices. They are able to analyze educational research and
policies and can explain the implications for their own practice, and for the
profession.

d. Student Learning for Teacher Candidates. Teacher candidates
focus on student learning. Teacher candidates assess and analyze
student learning, make appropriate adjustments to instruction, and monitor
student progress. They are able to develop and implement meaningful
learning experiences for students based on their developmental levels and
prior experience. Candidates in advanced programs for teachers have a
thorough understanding of the major concepts and theories related to
assessing student leamning and regularly apply these in their practice.
They analyze student, classroom, and school performance data and make
data-driven decisions about strategies for teaching and learning so that all
students learn. They are aware of and utilize school and community
resources that support student learning

e. Knowledge and Skills for Other School Professionals. Candidates
for other professional school roles have an adequate understanding of the
knowledge expected in their fields and delineated in professional, state,
and institutional standards. They know their students, families, and
communities; use data and current research to inform their practices; use
technology in their practices; and support student learning through their
professional services.

f. Student Learning for Other School Professionals. Candidates for
other professional school roles are able to create positive environments
for student learning. They understand and build upon the developmental
levels of students with whom they work; the diversity of students, families,
and communities; and the policy contexts within which they work.

g. Professional Dispositions for All Candidates. Candidates are
familiar with the professional dispositions delineated in professional, state,
and institutional standards. Candidates demonstrate classroom behaviors
that are consistent with the ideal of fairness and the belief that all students
can learn. Their work with students, families, colleagues and communities
reflects these professional dispositions.

Assessment System and Unit Evaluation. The unit has an assessment
system that collects and analyzes data on applicant qualifications,
candidate and graduate performance, and unit operations to evaluate and
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a. Assessment System. The unit has an assessment system that
reflects the conceptual framework(s) and professional and state standards
and is regularly evaluated by its professional community. The unit's
system includes comprehensive and integrated assessment and
evaluation measures to monitor candidate performance and manage and
improve the unit's operations and programs. Decisions about candidate
performance are based on multiple assessments at admission into
programs, appropriate transition points, and program completion. The unit
has taken effective steps to eliminate bias in assessments and is working
to establish the fairness, accuracy, and consistency of its assessment
procedures and unit operations.

b. Data Collection, Analysis, and Evaluation. The unit maintains an
assessment system that provides regular and comprehensive information
on applicant qualifications, candidate proficiencies, competence of
graduates, unit operations, and program quality. Using multiple
assessments from internal and external sources, the unit collects data
from applicants, candidates, recent graduates, faculty, and other members
of the professional community. Candidate assessment data are regularly
and systematically collected, compiled, aggregated, summarized, and
analyzed to improve candidate performance, program quality, and unit
operations. The unit disaggregates candidate assessment data when
candidates are in alternate route, off-campus, and distance learning
programs. The unit maintains records of formal candidate complaints and
documentation of their resolution. The unit maintains its assessment
system through the use of information technologies appropriate to the size
of the unit and institution.

¢. Use of Data for Program Improvement. The unit regularly and
systematically uses data, including candidate and graduate performance
information, to evaluate the efficacy of its courses, programs, and clinical
experiences. The unit analyzes program evaluation and performance
assessment data to initiate changes in programs and unit operations.
Faculty have access to candidate assessment data and/or data systems.
Candidate assessment data are regularly shared with candidates and
faculty respectively to help them reflect on and improve their performance
and programs.

Field Experiences and Clinical Practice. The unit and its school partners
design, implement, and evaluate field experiences and clinical practice so
that teacher candidates and other school professionals develop and
demonstrate the knowledge, skills, and professional dispositions
necessary to help all students learn.
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partners, and other members of the professional community design,
deliver, and evaluate field experiences and clinical practice to help
candidates develop their knowledge, skills, and professional dispositions.
The unit and its school partners jointly determine the specific placement of
student teachers and interns for other professional roles to provide
appropriate learning experiences. The school and unit share expertise to
support candidates’ learning in field experiences and clinical practice.

b. Design, Implementation, and Evaluation of Field Experiences and
Clinical Practice. Candidates meet entry and exit criteria for clinical
practice. Field experiences facilitate candidates’ development as
professional educators by providing opportunities for candidates to
observe in schools and other agencies, tutor students, participate in
education-related community events, interact with families of students,
attend school board meetings, and assist teachers or other school
professionals prior to clinical practice. Both field experiences and clinical
practice reflect the unit's conceptual framework(s) and help candidates
continue to develop the content, professional, and pedagogical
knowledge, skills, and professional dispositions delineated in standards.
They allow candidates to participate as teachers or other professional
educators, as well as learners in the school setting.

Clinical practice allows candidates to use information technology to
support teaching and learning. Clinical practice is sufficiently extensive
and intensive for candidates to develop and demonstrate proficiencies in
the professional roles for which they are preparing.

Criteria for school faculty are clear and known to all of the involved parties.
School faculty are accomplished professionals who are prepared for their
roles as mentors and supervisors.

Clinical faculty, which includes both higher education and P-12 school
faculty, use multiple measures and multiple assessments to evaluate
candidate skills, knowledge, and professional dispositions in relation to
professional, state, and unit standards. Clinical faculty provide regular
and continuing support for student teachers and interns in conventional
and distance learning programs through such processes as observation,
conferencing, group discussion, email, and the use of other technology.

Candidates in advanced programs for teachers participate in field
experiences that require them to apply course work in classroom settings,
analyze P-12 student learning, and reflect on their practice in the context
of theories on teaching and learning. Candidates in programs for other
school professionals participate in field experiences and clinical practice
that require them to engage in structured activities related to the roles for
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use of technology and current research, and the application of knowledge
related to students, families, and communities.

¢. Candidates' Development and Demonstration of Knowledge,
Skills, and Dispositions to Help All Students Learn. Candidates
demonstrate mastery of content areas and pedagogical and professional
knowledge before admission to and during clinical practice.

Assessments used in clinical practice indicate that candidates meet
professional, state, and institutional standards identified in the unit's
conceptual framework and affect student learning. Multiple assessment
strategies are used to evaluate candidates’ performance and impact on
student learning. Candidates and clinical faculty jointly conduct
assessments of candidate performance throughout clinical practice. Both
field experiences and clinical practice allow time for reflection and include
feedback from peers and clinical faculty. Candidates and clinical faculty
systematically examine results related to P-12 learning. They begin a
process of continuous assessment, reflection, and action directed at
supporting P-12 student learning. Candidate collect data on student
learning, analyze them, reflect on their work, and develop strategies for
improving learning.

Field experiences and clinical practice provide opportunities for candidates
to develop and demonstrate knowledge, skills, and professional
dispositions for helping all students learn. All candidates participate in
field experiences or clinical practice that include students with
exceptionalities and students from diverse ethnic/racial, linguistic, gender,
and socioeconomic groups.

Diversity. The unit designs, implements, and evaluates curriculum and
provides experiences for candidates to acquire and demonstrate the
knowledge, skills, and professional dispositions necessary to help all
students learn. Assessments indicate that candidates can demonstrate
and apply proficiencies related to diversity. Experiences provided for
candidates include working with diverse populations, including higher
education and P-12 school faculty, candidates, and students in P-12
schools.

a. Design, Implementation, and Evaluation of Curriculum and
Experiences. The unit clearly articulates proficiencies related to diversity
identified in the Unit's conceptual framework that candidates are expected
to develop during their professional programs. Curriculum and field
experiences provide a well-grounded framework for understanding
diversity, including English language learners and students with
exceptionalities. Candidates are aware of different learning styles and
adapt instruction or services appropriately for all students, including
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exceptionalities. Candidates connect lessons, instruction, or services to
students’ experiences and cultures. They communicate with students and
families in ways that demonstrate sensitivity to cultural and gender
differences. Candidates incorporate multiple perspectives in the subject
matter being taught or services being provided. They develop a
classroom and school climate that values diversity. Candidates
demonstrate classroom behaviors that are consistent with the ideas of
fairness and the belief that all students can learn. Candidate proficiencies
related to diversity are assessed and the data are used to provide
feedback to candidates for improving their knowledge, skills, and
professional dispositions for helping students from diverse populations
learn.

b. Experiences Working with Diverse Faculty. Candidates in
conventional and distance learning programs interact with professional
education faculty, faculty from other units, and/or school faculty, both male
and female, from at least two ethnic/racial groups. Faculty with whom
candidates work in professional education classes and clinical practice
have knowledge and experiences related to preparing candidates to work
with diverse student populations, including English language learners and
students with exceptionalities. Affirmation of the value of diversity is
shown through good-faith efforts to increase or maintain faculty diversity.

¢. Experiences Working with Diverse Candidates. Candidates engage
in professional education experiences in conventional or distance learning
programs with male and female candidates from different socioeconomic
groups, and at least two ethnic/racial groups. They work together on
committees and education projects related to education and the content
areas. Affirmation of the value of diversity is shown through good-faith
efforts the unit makes to increase or maintain a pool of candidates, both
male and female, from diverse socio-economic and ethnic/racial groups.

d. Experiences Working with Diverse Students in P-12 Schools. Field
experiences or clinical practice for both conventional and distance learning
programs provide experiences with male and female P-12 students from
different socioeconomic groups and at least two ethnic/racial groups.
Candidates also work with English language learners and students with
disabilities during some of their field experiences and/or clinical practices
to develop and practice their knowledge, skills, and professional
dispositions for working with all students. Feedback from peers and
supervisors helps candidates reflect on their ability to help all students
learn.

5. Faculty Qualifications, Performance, and Development. Faculty are qualified and
model best professional practices in scholarship, service, and teaching, including
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They also collaborate with colleagues in the disciplines and schools. The unit
systematically evaluates faculty performance and facilitates professional
development.

a. Qualified Faculty. Professional education faculty have earned
doctorates or exceptional expertise that qualifies them for their
assignments. School faculty are licensed in the fields that they teach or
supervise, but often do not hold the doctorate. Clinical faculty from higher
education have contemporary professional experiences in school settings
at the levels that they supervise.

b. Modeling Best Professional Practices in Teaching. Professional
education faculty have a thorough understanding of the content they
teach. Teaching by professional education faculty helps candidates
develop the proficiencies outlined in professional, state, and institutional
standards and guides candidates in the application of research, theories,
and current developments in their fields and in teaching. Professional
education faculty value candidates’ learning and assess candidate
performance. Their teaching encourages candidates’ development of
reflection, critical thinking, problem solving, and professional dispositions.
Professional education faculty use a variety of instructional strategies that
reflect an understanding of different learning styles. They integrate
diversity and technology throughout their teaching. They assess
candidates’ learning and performance.

¢. Modeling Best Professional Practices in Scholarship. Most
professional education faculty demonstrate scholarly work in their fields of
specialization. They are engaged in different types of scholarly work,
based in part on the missions of their units and institutions.

d. Modeling Best Professional Practices in Service. Most professional
education faculty provide service to the college or university, school, and
broader communities in ways that are consistent with the institution and
unit's mission. They collaborate with the professional world of practice in
P-12 schools and with faculty in other college or university units to
improve teaching, candidate learning, and the preparation of educators.
They are actively involved in professional associations. They provide
education-related services at the local, state, national, or international
levels.

e. Unit Evaluation of Professional Education Faculty Performance.
The unit conducts systematic and comprehensive evaluations of faculty
teaching performance to enhance the competence and intellectual vitality
of the professional education faculty. Evaluations of professional
education faculty are used to improve the faculty’s teaching, scholarship



[image: image56.jpg]and service.

e. Unit Facilitation of Professional Development: Based on needs
identified in faculty evaluation, the unit provides opportunities for faculty to
develop new knowledge and skills, especially as they relate to the
conceptual framework(s), performance assessment, diversity, technology,
and other emerging practices.

Unit Governance and Resources. The unit has the leadership, authority, budget,
personnel, facilities, and resources, including information technology resources,
for the preparation of candidates to meet professional, state, and institutional
standards.

a. Unit Governance and Resources. The unit has the leadership and
authority to plan, deliver, and operate coherent programs of study. The
unit effectively manages or coordinates all programs so that their
candidates are prepared to meet standards. The unit’s recruiting and
admission practices are described clearly and consistently in publications
and catalogs. Academic calendars, catalog, publications, grading policies,
and advertising are accurate and current. The unit ensures that
candidates have access to student services such as advising and
counseling. Faculty involved in the preparation of educators, P-12
practitioners, and other members of the professional community
participate in program design, implementation, and evaluation of the unit
and its programs. The unit provides a mechanism and facilitates
collaboration between unit faculty in other units of the institution involved
in the preparation of professional educators.

b. Unit Budget. The unit receives sufficient budgetary allocations at least
proportional to other units on campus with clinical components or similar
units at other campuses to provide programs that prepare candidates to
meet standards. The budget adequately supports on-campus and clinical
work essential for preparation of professional educators.

¢. Personnel. Workload policies, including class-size and on-line course
delivery, allow faculty members to be effectively engaged in teaching,
scholarship, assessment, advisement, collaborative work in P-12 schools,
and service. Faculty loads for teaching on campus and online generally do
not exceed 12 hours for undergraduate teaching and 9 hours for graduate
teaching per semester or the equivalent. Supervision of clinical practice
does not generally exceed 18 candidates for each full-time equivalent
faculty member per semester or the equivalent. The unit makes
appropriate use of full-time, part-time, and clinical faculty as well as
graduate assistants so that program coherence and integrity are assured.
The unit provides an adequate number of support personnel so that
programs can prepare candidates to meet standards. The unit provides
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faculty, including training in the use of technology.

d. Unit Facilities. The unit has adequate campus and school facilities to
support candidates in meeting standards. The facilities support faculty
and candidate’s use of information technology in instruction.

e Unit Resources including Technology. The unit allocates resources
across programs to prepare candidates to meet standards for their field. It
provides adequate resources to develop and implement the unit's
assessment plan. The unit has adequate information technology
resources to support faculty and candidates. Professional education
faculty and candidates have access both to sufficient and current library
and curricular resources and electronic information. Resources for
distance learning programs are sufficient to provide reliability, speed, and
confidentiality of connection in the delivery system.
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General Information.

003

002.01 Statutory Authority. This chapter is adopted pursuant to Section
79-808 of the Nebraska Revised Statutes (R.R.S.).

002.02 Scope and Application. This chapter contains regulations for
obtaining endorsements indicating grade levels and areas of specialization on
Nebraska teaching, administrative, and special services certificates.

002.03 Related Chapters. Throughout this chapter, reference is made to
other Department regulations relating to teachers, administrators, and special
services providers. Regulations for the issuance of certificates to teach,
administer, and provide special services in Nebraska schools are contained in
Title 92, Nebraska Administrative Code, Chapter 21 (92 NAC 21) . Title 92,
Nebraska Administrative Code, Chapter 23 (92 NAC 23) contains regulations
concerning the basic skills competency testing of teacher education students.
Title 92, Nebraska Administrative Code, Chapter 20 (92 NAC 20) contains the
rules for the approval of professional education programs in Nebraska.
Copies of these rules are available from the Department.

002.04 Implementation Date. Regardless of the effective date of the
approval of this chapter, the implementation date will be August 1, 2008.
Colleges and persons seeking endorsements must meet these requirements
after this date. Prior to that implementation date, the provisions of this
chapter, as approved with an effective date of December 26, 2006 shall
remain in effect.

Definition of Terms. As used in this chapter:

003.01 American Sign Language (ASL) shall mean a natural language
indigenous to members of the American Deaf Community, with its own
culture, literature, and linguistic structure.

003.02 Approved Endorsement Program shall mean endorsement programs
approved pursuant to 92 NAC 20 or any endorsement program approved in
any other state or country pursuant to standards comparable and equivalent
to 92 NAC 20.

003.03 Board shall mean the Nebraska State Board of Education.

003.04 Cettification Officer shall mean one full-time staff member
designated by the head of the education unit of each standard institution of
higher education to receive correspondence regarding this Chapter from the
Department and to provide records, transcripts, reports or recommendations
to the Department, as requested, for the purpose of certification or
endorsement.
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003.05 Clinical experiences shall mean those that are characterized by
careful planning, stipulated goals, required activities, projected performance
levels and evaluation of growth. Examples of clinical experiences are
microteaching clinics, unit teaching associated with a methodology class, and
skill clinics. Activities not meeting the criteria for clinical experiences include
general observations, voluntary community service, orientation visits, teacher
aiding, and periodic visitations to educational settings.

003.06 Commissioner shall mean the Nebraska State Commissioner of
Education.

003.07 Credit hour shall mean the equivalent of 15 instructional class
periods of 50 minutes or more. Semester hour has the same meaning as
credit hour.

003.08 Department shall mean the State Department of Education, which is
comprised of the Board and the Commissioner.

003.09 Endorsement shall mean an area of specialization indicated on a
certificate issued pursuant to 92 NAC 21 signifying that the individual has met
specific requirements contained in this chapter.

003.10 English as a Second Language (ESL) shall mean a program
designed to serve students whose dominant language is not English to
become proficient in English through instruction predominantly provided in
English to the students.

003.11 Field (used as a descriptor of an endorsement) shall mean two or
more subjects which, considered as a single area of study, represent a wider
and broader scope than that of a subject.

003.12 Field-based experiences shall mean those that are conducted at a
school site, school administration center, school clinic, or community agency,
etc. These experiences include classroom observations, tutoring, assisting
school administrators or teachers, as well as participation in school and
community-wide activities. Planning shall be shared by the professional
education unit and the appropriate agency.

003.13 Internship shall mean an experience supervised by a qualified
professional who holds a certificate or has qualifications comparable to that of
a certificate holder. The internship provides opportunities to practice and
demonstrate the knowledge and skills of the specialization area in a setting
that is similar to the setting in which the candidate intends to work. Internship
differs from student teaching in that it is only applicable to graduate level and
supplemental endorsements.
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003.14 Practicum shall mean an extensive experience in which education
students practice professional skills and knowledge. Both student teaching
and internships are examples of a practicum.

003.15 Reqular Certificate shall mean an initial, standard or professional
certificate, or a comparable and equivalent certificate as defined in 92 NAC
21.

003.16 Semester Hour shall mean the equivalent of 15 instructional class
periods of 50 minutes or more. Credit hour has the same meaning as
semester hour.

003.17 Standard Institution of Higher Education means any college or
university, the teacher education programs of which are fully approved by the
Board or approved in another state pursuant to standards which are
comparable and equivalent to those set by the board.

003.18 Student teaching shall mean a full time, directed teaching experience
conducted in a school setting that provides supervised opportunities to
practice and demonstrate over a continuous, extended time period (as
required by 92 NAC 20) the unique knowledge and skills of teaching in the
endorsement area(s).

003.19 Subject (used as a descriptor of an endorsement) shall mean a
specific course or narrow range of courses taught and offered in a school.

003.20 Supplemental (used as a descriptor of an endorsement) shall mean
an endorsement which cannot exist by itself on a certificate but is added to a
certificate only in the presence of other endorsements which may or may not
be specified.

Application Procedures.

004.01 Initial Endorsement. When an applicant applies for his or her
teaching, administrative, or special services certificate pursuant to 92 NAC
21, he or she will be required to file documentation indicating that he or she
has met the requirements of this chapter for one or more endorsements
(depending upon the requirements of 92 NAC 21 for the type of certificate and
the type of endorsements), to file an application and pay the fee provided for
in 92 NAC 21. Such documentation shall be on forms provided by or
accepted by the Department and shall show that such requirements were met
in approved endorsement programs.

004.02 Additional Endorsements. Additional endorsements may be added
to a certificate at any time upon the payment of the fee provided for in 92
NAC 21 and the filing of documentation on forms provided by the Department

5
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that clearly show that the endorsement requirements and student teaching
experience requirements, if applicable, of this chapter have been met in
approved endorsement programs.

004.02A Applicants applying for additional subject or field
endorsements have no additional student teaching requirement if the
endorsement is for the same grade level as endorsement(s) already
held on the certificate. If it is for a different level, the applicant must
meet half of the 14 week student teaching requirement through student
teaching or internship.

004.03 Provisional Endorsements. Persons with regular certificates may
add a provisional endorsement valid for a period of three (3) years upon
submitting documentation on forms provided by the Department showing that
they have completed 50 percent of the endorsement credit hour requirement
in an approved endorsement program. This provisional endorsement can be
renewed by completing at least three (3) semester hours of approved
coursework annually with a total of at least fifteen semester hours completed
within the three (3) years for which the endorsement is valid.

004.04 Provisional Special Education Endorsement. Persons seeking a
provisional endorsement to teach special education may add that
endorsement to a regular certificate. The endorsement is valid for a period of
three years upon submitting documentation on forms provided by the
Department, including a request from the employing Nebraska school system,
as defined in 92 NAC 21, and verifying that they have completed at teast
three (3) semester hours in special education recognized by a standard
institution of higher education and they intend to complete a program in an
area of special education. This endorsement can be renewed by completing
at least three (3) semester hours of approved coursework annually with a total
of at least fifteen semester hours within the three (3) years for which the
endorsement is valid.

004.05 Duration of Endorsements.

004.05A Endorsements, once granted, continue in effect so long as
the holder maintains a certificate in force, or until revoked or amended
pursuant to state law or regulation.

004.05B  Provisional endorsements continue for three (3) years.

004.05C Provisional special education endorsements continue for
three (3) years.

004.05D If an endorsement is amended through changes to this
Chapter but the title remains the same, current holders of that

6
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endorsement will continue to have that endorsement in effect for their
current and future certification. If an endorsement is no longer
contained in this chapter because it has been repealed or the title and
requirements have changed, the following provisions apply:

004.05D1 If a comparable existing endorsement is listed for such
former endorsement in Appendix A of this Chapter, the certificate
holder will be considered to hold such comparable endorsement for
purposes of determining school or school district compliance with
approval or accreditation requirements under Chapters 10 or 14 of
this Title, and for purposes of the requirements of any other chapter
of this Title. At the time of future recertification, the new certificate
will carry the comparable endorsement.

004.05D2 If no comparable endorsement is listed in Appendix A,
the endorsement shall be considered non-existent for purposes of
Department regulations.

004.06 Revocation of Endorsements. Endorsements shall be revoked for

any of the following reasons:

004.06A Revocation of the certificate.
004.06B Fraud, misrepresentation, or error.

004.06C Written request by the endorsed person to the
Commissioner and the Commissioner determines that the person has
no employment experience and no college credit in the endorsed area
within ten (10) years prior to the written request.

004.06D Elimination of the endorsement by the Board as shown in
Appendix A.

004.06E Replacement of the endorsement by the Board with another
endorsement as shown in Appendix A.

004.07 Hearings and Appeals. All actions taken by the Department under

the provisions of this chapter may be subject to appeal under the appeals
procedure contained in 92 NAC 21.

004.08 Certification of Completion of Endorsement Requirements.

Certification officers shall be required, as a condition of institution approval
pursuant to 92 NAC 20, to certify for the Department the completion of
endorsement requirements as specified in this chapter as part of
endorsement applications.
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006.15 Early Childhood Education.

006.15A Grade Levels: Birth through Grade 3
006.15B Endorsement type: Subject

006.15C  Persons with this endorsement are prepared to teach
children from birth through grade 3 including those with disabilities as
defined in Section 79-1118.01 R.R.S.

006.15D Certification Endorsement Requirements: The endorsement
shall require 30 semester hours in early childhood education.

006.15E Endorsement Program Requirements: Nebraska teacher
education institutions offering this endorsement must have on file, within
the institution, a plan which identifies the courses and the course
completion requirements which the institution utilizes to grant credit toward
completion of this endorsement.

006.16  Early Childhood Education Unified.

006.16A Grade Levels: Birth - Grade 3
006.16B Endorsement type: Field

006.16C  Persons with this endorsement may teach infants, toddlers,
and children from birth through grade 3 including those with disabilities
as defined in Section 79-1118.01 R.R.S, and to support families and
other personnel with responsibilities for their care and education.

006.16D  Certification Endorsement Requirements: The endorsement
shall require a minimum of 45 semester hours of courses that include
knowledge of Early Childhood Education and Special Education.

006.16E Endorsement Program Requirements: Nebraska teacher
education institutions offering this endorsement must have on file,
within the institution, a plan which identifies the courses and the course
completion requirements which the institution utilizes to grant credit
toward completion of this endorsement.

006.17 Earth Science.

006.17A Grade Levels: 7-12

006.17B Endorsement Type: Subject

19
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006.17C Persons with this endorsement may teach any earth science
course in grades 7 through 12.

006.17D Certification Endorsement Requirements: This endorsement
shall require a minimum of 36 semester hours of laboratory based
courses in the natural sciences (biology, chemistry, earth science, and
physics), of which 24 semester hours must be in earth science and a
minimum of 12 semester hours of laboratory based courses among the
remaining three natural sciences areas. A laboratory-based course
provides activity-based, hands-on experience for all students.
Laboratory activities shall be designed to allow students to develop
scientific skills and processes, discover and construct science
concepts, and allow for the application of the concept to the real lives
of students.

006.17E Endorsement Program Requirements: Nebraska teacher
education institutions offering this endorsement program must have on
file, within the institution, a plan which identifies the courses and the
course completion requirements which the institution utilizes to grant
credit toward completion of this endorsement.

006.18 Economics.

006.18A Grade Levels: 7-12.
006.18B Endorsement Type: Subject.

006.18C Persons with this endorsement may teach economics in
grades 7 through 12.

006.18D Certification Endorsement Requirements: This endorsement
requires a minimum of 36 semester hours including 30 hours in
economics and 6 semester hours in one or more of the other social
sciences areas (Geography, History, Political Science, Psychology,
and/or either Anthropology or Sociology).

006.18E Endorsement Program Requirements: Nebraska teacher
education institutions offering this endorsement program must have on
file, within the institution, a plan which identifies the courses and the
course completion requirements which the institution utilizes to grant
credit toward completion of this endorsement. The courses shall
incorporate the Nebraska social studies/history content standards found
in 92 NAC 10 into the curriculum as applicable to the grade level
endorsement.
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NOTE: Rule 24 governs the provision of
endorsements by approved teacher education
programs.

The Guidelines Recommended for use with Rule
24 are suggestions only. Teacher education
institutions may use them to develop their
endorsement programs. The institutions may use
them for the review of their endorsements.

However, the approval and/or continuation/
discontinuation of endorsement programs is based
solely on the criteria specified in Rule 24.

For reference purposes, the specific State
regulation requirements for endorsements in Rule
24 are shown in shaded boxes in this document.
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THE FOLLOWING ARE RECOMMENDED GUIDELINES
FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN
UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution should prepare prospective
teachers to demonstrate the following criteria:

A. Demonstrate an understanding of and be able to teach the concepts, skills, and
processes of reading/writing, mathematics, science, and social sciences as
defined in the Nebraska Student Standards for grades one and four.

B. Child growth, development, and learning.

1. Use knowledge of how children with a range of abilities and disabilities
develop and learn in order to provide opportunities that support child growth
and development for children from birth through grade 3;

2. Use knowledge of how children with a range of abilities and disabilities
develop and learn in order to provide opportunities that support individual
differences in development and learning;

Early Childhood Education
1
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3. Recognize that children are best understood in the contexts of family, culture

and society and that cultural and linguistic diversity influence development and

learning; and

4. Select and use appropriate tools and resources for the assessment of the

development and iearning of young children.

Relations with famities.

1. Describe the role of the family and community in the care and education of

young children;

2. Facilitate communication and cooperation with families and children with a

range of abilities and disabilities; and

3. Facilitate school partnerships with family and community.

Curriculum development, content, and implementation.

1. Plan and implement developmentally appropriate and integrated learning

activities for all young children in the areas of language, literacy, mathematics,

science, social studies, the arts, and health and safety;

2. Plan and manage developmentally appropriate learning environments that

promote physical, cognitive, social and emotional growth in all young children;

3. Plan and implement developmentally appropriate methods for young

children’s learning; and

4. Use on-going assessment processes in order to develop and adapt

programs for young children with a range of abilities and disabilities.

Professionalism in early childhood education.

1. Describe the historical, philosophical, and social foundations of early

childhood education; and

2. Describe current issues, legislative and public policy trends, ethics, and

advocacy in early childhood education.

3. Field and clinical experiences. The program shall provide prospective

teachers with opportunities to:
a. Observe and participate under the supervision of qualified
professionals in a variety of settings (including but not limited to homes,
public or private centers, community agencies, and schools) in which
young children with a range of abilities and disabilities, who reflect
diverse family systems, from birth through age 8 and their families are
served; and
b. Have pre-student teaching field and clinical experiences with at least
two of the three age groups (infants/toddlers, preprimary, primary school
children), for an accumulated ninety (90) clock hours. A minimum of
twenty percent (20%) of the hours shall include working with children
who have a range of disabilities.

Early Childhood Education
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THE FOLLOWING ARE RECOMMENDED GUIDELINES
FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN
UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution should prepare prospective
teachers to demonstrate the following criteria:

A. Child Development and Learning.

1. Use knowledge of how children develop and learn to provide
opportunities that support child growth and development for infants and
toddlers, preprimary and primary school children, with a range of abilities
and disabilities, in the intellectual, communicative, physical-motor, social-
emotional, aesthetic, and adaptive behavioral areas of development and
learning;

2. Use knowledge of how children develop and learn to provide
opportunities that support individual differences in development and
learning, with special attention to risk factors, developmental variations,
and developmental patterns of specific disabilities and special abilities;

Early Childhood Education Unified
1
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3. Recognize that children are best understood in the contexts of family,
culture and society and that cultural and linguistic diversity influence
development and learing;

4. Identify pre-, peri-, and postnatal development and factors such as
biological and environmental conditions that affect children’s
development and learning; and

5. Identify specific disabilities, including the etiology, characteristics, and
classification of common disabilities in young children, and describe
specific implications for development and learning in the first years of life.

B. Assessment and Evaluation.

1. Use an on-going assessment process in order to develop, monitor, adapt
and evaluate programs for young children;

Use a wide range of on-going assessment strategies in natural
settings to develop a complete description of each child for the
purpose of planning developmentally appropriate programs,
environments, interactions, and for seeking necessary
consultation from specialists;

a.

1.

Observe, record, and assess young children’s development
and learning using a variety of informal and formal
instruments and processes including observational
methods;

Select and administer culturally unbiased assessment
instruments and processes based on the purpose of the
assessment being conducted, the needs of the child, and in
compliance with established criteria and standards;
Demonstrate understanding and knowledge of
cultural/linguistic influences, other environmental influences
and various learning styles on assessment practices and
results;

Share assessment results with families in a clear,
supportive way, and integrate assessment data in order to
make decisions about children’s learning and development
for the purpose of planning and implementing appropriate
programs, including Individual Family Service Plans
(IFSP’S) and Individual Education Programs (IEP’'S) for
infants and young children with disabilities;

Participate and collaborate with other providers and family
members conducting family-centered assessments and
make referrals to specialists for consultation as
appropriate; and

Early Childhood Education Unified
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b. Develop and use formative and summative program evaluation to
ensure comprehensive quality of the total environment for
children, families, and the community.

G Curriculum Development and implementation.

1.

Plan and implement developmentally and individually appropriate
curricula and instructional practices based on knowledge about individual
children, groups of children, families, and communities;

a.

b.

Select, develop, and evaluate developmentally and functionally
appropriate materials, equipment, and environments;

Implement developmentally appropriate individual and group
activities using a variety of formats such as, play, environmental
routines, parent-child activities, small group projects, flexible
grouping, cooperative learning, inquiry experiences, and
systematic instruction as needed to help children develop
dispositions of independence and curiosity, and problem solving,
decision making, and communication skills;

Develop and implement an integrated curriculum that focuses on
children’s needs and interests and takes into account culturally
and family valued content, children’s home experiences, and
language differences;

Demonstrate current knowledge of and ability to develop and
implement meaningful, integrated learning experiences, using the
central concepts and tools of inquiry in curriculum content areas
including communication and literacy, mathematics, science,
health, safety, nutrition, social sciences, art, music, drama,
movement, social and cognitive skills;

Use a variety of instructional strategies and environments for the
range of developmental needs of children including those who
have unique talents, learning and developmental needs, or
specific disabilities;

Develop and implement IFSP’s or I[EP's for infants and young
children with disabilities, incorporating both child and family
outcomes, in partnership with family members and other
professionals;

Support and facilitate family and child interactions as primary
contexts for learning and development;

Demonstrate appropriate use of technology with young children
including assistive technologies for children with disabilities;
Plan for and link current learning experiences and teaching
strategies with those of the child’s next educational setting;

Early Childhood Education Unified
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Incorporate knowledge and strategies from multiple disciplines (for
example, medical, allied health, social service) into the design of
instructional strategies and integrate goals into daily activities and
routines at home and in education and care settings;

a. Integrate basic health, nutrition, feeding, and safety management
practices for young children, including procedures regarding
childhood ifiness and communicable diseases;

b. integrate aspects of adaptive care for children who have a history
of significant low birth weight, or have other complex medical
needs, including methods for care of young children dependent on
technology with programs focused on overall child development
and family resources, concerns, and priorities;

Use environmental assessments, individual and group guidance, and

problem-solving techniques to develop positive and supportive

relationships with children, to encourage and facilitate positive social
skills and social interaction among children, to promote positive
strategies of conflict resolution, and to develop personal self-control, self-
motivation, and self-esteem;

a. Demonstrate the understanding of and the ability to assess the
influence of the environment, including physical setting, space,
time, peers, materials, adults, schedules, routines, and transitions
on children’s behaviors and use these experiences to promote
children’s overall social skills, development, and tearning in
education, care, and home settings;

b. Select and implement methods of behavior support and
management appropriate for all young children, such as, a range
of strategies from less directive, less intrusive methods (e.g.,
scaffolding and modeling) to more directive, more structured
methods (e.g., applied behavior analysis) that respect and reflect
the children’s cultural and individual backgrounds and current
needs;

Establish and maintain physically and psychologically safe and healthful

learning environments that promote development and leaming;

a. Provide an indoor and outdoor environment that employs
developmentally appropriate materials, media, and technology,
including adaptive and assistive technology;

b. Demonstrate understanding of the developmental consequences
of stress and trauma, protective factors and resilience, the
development of mental health, and the importance of supportive
relationships;

Early Childhood Education Unified
4



[image: image76.jpg]Early Childhood Education Unified
Endorsement Guidelines

To Accompany Rule 24

(Adopted by the State Board

of Education on 11/9/01)

C. Use appropriate health appraisal procedures and recommend
referral and ongoing follow-up to appropriate community health
and social services; and

d. Recognize signs of emotional distress, child abuse, and neglect in
young children and follow procedures for reporting known or
suspected abuse or neglect to appropriate authorities.

Family and Community Relationships.

1.

Establish and maintain positive, collaborative relationships with families,
community agencies and other professionals to meet the needs of the
child;

Apply family systems theory and knowledge of the dynamics, roles, and
relationships within families, schools and communities;

Demonstrate knowledge and sensitivity to differences in family structures
and cultures in terms of family strengths, expectations, values, and child-
rearing practices;

Assist families in identifying resources, priorities, and concerns in making
decisions related to their child’s development;

Link families with a range of family-oriented services based on the
family's needs, identified resources, priorities, and concerns; and

Solicit and respect parents’ choices and goals for their child and
incorporate them to support the development, learning, and well-being of
the child.

Professionalism.

1.

Understand state and federal legislation, public policy and legal issues
which affect all young children, with and without disabilities and their
families; and identify ethical and policy issues related to care and
education, and medical services for young children;

Understand historical, philosophical and social foundations of
comprehensive early childhood care and education;

Identify current professional trends and issues which inform and improve
practices, advocate for quality programs for young children and their
families, and enhance the professional status and working conditions of
comprehensive early childhood care and education professionals;
Understand principles of administration, organization and operation of
programs for children, birth through age 8, and their families, including
staff and program development, supervision, and evaluation of staff, and
continuing improvement of programs and services;

Adhere to professional and ethical codes related to comprehensive early
childhood care and education; and

Early Childhood Education Unified
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Reflect upon their own professional practices and identify resources for
on-going development as comprehensive early childhood care and
education professionals.

F. Field Experiences.

1.

Observe and participate under the supervision of qualified professionals
in a variety of settings (including but not limited to homes, public or
private centers, community agencies, and schools) in which young
children with a range of abilities and disabilities, who reflect diverse
family systems, from birth through age 8 and their families are served,
and

Have pre-student teaching field and clinical experiences with each of the
three age groups (infants/toddlers, preprimary, primary school children).
The experiences should consist of at least thirty (30) clock hours with
each group. A minimum of twenty percent (20%) of the hours in each
age group should include working with children who have a range of
disabilities.

Early Childhood Education Unified
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THE FOLLOWING ARE RECOMMENDED GUIDELINES
FOR INCLUSION AS PART OF THE INSTITUTION’S PLAN
UNDER THIS ENDORSEMENT.

Through the courses identified in its plan, the institution should prepare prospective
teachers to be able to:

A. Demonstrate knowledge and understanding of and be able to teach the concepts,
skills and processes of science as defined in the Nebraska Content Standards for
eighth and twelfth grades. Preparation for subject endorsements will not include the
same level of depth of understanding as the Natural Science endorsement.
Demonstrate the appropriate depth of understanding of the subject area endorsement.

Earth Science
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B. Design and manage safe and supportive learning environments reflecting high
expectations for the success of all students, including being able to:

1. Manage physical spaces within which science learning occurs;

2. Demonstrate proper treatment and ethical use of living organisms; and

3. Demonstrate safety in all areas related to science instruction;
C. Relate science to the community and to use human and institutional resources in
tahbe;ecg:qmunity to advance the education of their students in science, including being

1. Utilize social and community support networks:

2. Relate science teaching and learning to the needs and values of the
community; and

3. Involve people and institutions from the community in the teaching of
science;

D. Apply the unifying concepts and processes that help students think about and
integrate a range of basic ideas which build an understanding of the natural world,
including:

1. Systems, order and organization;

2. Evidence, models and explanation;

3. Change, constancy and measurement;

4. Evolution and equilibrium; and

5. Form and function;
E. Apply the processes of scientific inquiry, including the ability to:

1. Identify questions and concepts that guide scientific investigations;

2. Design and conduct scientific investigations;

Earth Science
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3. Use appropriate tools and techniques to gather, analyze and interpret data;
4. Develop descriptions, explanations, predictions and models using evidence;

5. Think critically and logically to make relationships between evidence and
explanation;

6. Recognize and analyze alternative explanations and models;
7. Communicate and defend a scientific argument; and
8. Understand the unique characteristics of scientific inquiry;
F. Apply physical science facts, concepts, principles, theories and models, including:
1. Structure and properties of the atom;
2. Structure and properties of matter;
3. Chemical reactions;
4. Motions and forces;
5. Conservation of energy and increase in disorder; and
6. Interactions of energy and matter;
G. Apply life science facts, concepts, principles, theories and models, including:
1. The cell;
2. Molecular basis of heredity;
3. Biological evolution;
4. Interdependence of organisms;

5. Matter, energy and organization in human and other living systems; and

Earth Science
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6. Behavior of organisms;

H. Apply earth and space science facts, concepts, principles, theories and models,
including:

1. Structure of the earth system;

2. Earth’s history;

3. Earth in the solar system;

4. Energy in the earth system;

5. Geochemical cycles;

6. Origin and evolution of the earth system; and
7. Origin and evolution of the universe;

{. Establish connections between the natural and designed world, linking science and
technology, including being able to:

1. Plan, create or modify, and evaluate a technological solution to a scientific
problem;

2. Describe the relationship between science and technology, including the
cyclical relationship for advancement; and

3. Demonstrate an understanding of the interdisciplinary nature of science as it
approaches human problems, e.g., engineering, geophysics and biochemistry;

J. Apply science concepts, principles, and processes to personal and social decision
making, including:

1. Personal and community health;
2. Population growth;

3. Natural resources;

Earth Science
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4. Environmental quality;
5. Natural and human-induced hazards; and
6. Science and technology in local, national, and global challenges, and
K. Demonstrate an understanding of the history and nature of science, including:
1. An understanding of science as a human endeavor, including the ability to:

a. Describe significant scientists, including individuals from both
genders, and of different races and ethnic groups;

b. Describe the societal, cultural, and personal beliefs that influence
scientists; and

c. Demonstrate the nature and practice of scientists, for example, ethical
behaviors, peer review, truthful reporting, public disclosure;

2. The nature of scientific knowledge; and

3. The history of science.

Earth Science
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The goal of program review is to provide an accurate picture of programs offered by teacher preparation institutions in
order to determine fitness for state accreditation. The prepared information will provide the reviewer with an overview
of the institution, programs, and endorsements to be reviewed; details about how the institution meets the established
standards in Rule 24 in the areas of course content, content knowledge, skills, dispositions, and effect on P-12 learning;
and evidence that the assessment results have been analyzed and have been used to improve candidate performance
and strengthen the program. The sections of the report are 1) Contextual Information, 2) Alignment of Standards and
Assessments, 3) Key Assessments and Findings, and 4) Program Improvement.

Section 1.

Section 2.

Section 3.

Section 4.

Contextual Information

Is there a clear description of the institution, the unit, and the program?
Description of standards for admission, retention, and exit from the program
Table showing major transitions and key assessments

Table of key assessments showing the unit’s assessment plan

Description of field/clinical experiences

Unique program assessments

Alignment of NDE Rule 24 Standards and Assessments
Are courses, standards and assessments aligned on the matrix?
Are the required courses listed on the advising sheet?

Key Assessments and Findings

The institution must provide information about assessment processes, including

disaggregated/analyzed data for 6-8 Key Assessments for each endorsement area.

Content Knowledge (2 Required)

Assessment of content knowledge in the endorsement program area.

Pedagogical and Professional Knowledge, Skills and Dispositions (2 Required)
Assessment that demonstrates that candidates can effectively plan and implement
appropariate teaching and learning experiences.

Effects on P-12 Student Learning (1 Required)

Assessment that demonstrates candidate effects on K-12 student learning.

Candidate Proficiency (1 Required)

Assessment that demonstrates candidates are proficient in content knowledge;
professional and pedagogical knowledge, skill, and dispositions; and/or student learning.

Additional Assessments (1-2 Optional)

Assessments that demonstrate candidates are proficient in content knowledge;
professional and pedagogical knowledge, skill, and dispositions; and/or student learning.

Use of Data for program improvement
What evidence is provided that the unit/faculty are using the assessment data to
improve candidate performance and program quality?

What program changes have been made or are suggested as a result of the data
analysis?

07-5-08/Updated 2-10
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Section 1 Contextual Information
1a. Description of University, College and Department.

Anonymous University
Mission Statement
Anonymous University (AU) serves as a comprehensive public University for the State
of Nebraska.

Through its three primary missions of teaching, research, and service, AU is the state's
primary intellectual center providing leadership throughout the state through quality
education and the generation of new knowledge. AU's graduates and its faculty and
staff are major contributors to the economic and cultural development of the state. AU
attracts a high percentage of the most academically talented citizens of the state, and the
graduates of the University form a significant portion of the business, cultural, and
professional resources of the State. The quality of primary, secondary, and other post-
secondary educational programs in the state depends in part on the resources of AU for
curricular development, teacher training, professional ad vancement, and enrichment
activities involving the University's faculty, museums, galleries, libraries, and other
facilities. AU provides for the people of the state unique opportunities to fulfill their
highest ambitions and aspirations, thereby helping the state retain its most talented
youth, attract talented young people from elsewhere, and address the educational needs
of the non-traditional learner.

The College of Education

The College of Education offers excellent educational advancement to both
undergraduate and graduate students, serving approximately 2,300 undergraduates
and 1,000 graduate students each year.

The College is a center for research and investigation. The products of these efforts are
implemented in the instructional programs, in the development of curriculum, and in
service to the total educational effort both within and outside the state. The College of
Education is dedicated to enhancing the lives of individuals, families, schools and
communities and to strengthening relationships among them.

College of Fducation Mission Statement
The College of Education is committed to enhancing the lives of individuals, families,
schools and communities and to strengthening the relationships among them.

April State Board Materials 2
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College of Education Vision Statement
The College of Education will become:

1) A cohesive community of scholars whose distinctive values and commitment

to improving people's lives inform every aspect of their work.

2) A model of excellence in teaching, research, outreach, and public service integrating
the traditions of a research university; and

3) Widely recognized for excellence in advancing knowled ge, discovering solutions to
critical societal problems, developing leaders for the field, and for having a positive
impact on the lives of individuals, families, schools and communities.

Department of Teacher Education (TE)

Undergraduate/Pre-service Programs:
The department offers teacher endorsement programs in elementary education
(grades K-6), middle level education (grades 4-9) and secondary education
(grades 7-12), reflecting the certification regulations adopted by the state
Department of Education. Additionally, the department provides service
courses in multicultural education, educational foundations and instructional
technology for both the teacher preparation programs within the college and
across the university. The department provides a wide range of undergraduate
courses and graduate courses (for post-baccalaureate students) leading to initial
teacher certification. Students can pursue certification in 38 end orsement areas.
Three program areas principally serve the pre-service aspect of the unit’s
complex mission: Elementary Education, Middle Level Education, and
Secondary Education. Three additional program areas support it: Multicultural
Education, Foundations, and Instructional Technology Education.

Graduate/In-service Programs:
Presently, TE offers coursework leading to degrees at the masters and doctoral
levels. While these degree programs are managed and mentored by faculty
members in the department, they are technically the responsibility of the
Graduate Studies Department.

1b. Standards for Admission, Retention and Exit from the Program

Admission to Anonymous University
Admission to the University is based on a student’s demonstrated academic
preparation for University-level work. Admission standards are established by the

April State Board Materials



[image: image87.jpg]University’s governing board and apply to all new, first time degree-seeking students.
This includes freshman as well as transfer students. The admission standards apply to
general admission to the University as well as admission to Teacher Education.

Table 1
AU Admission Requirements

English 4 units of English
All units must include intensive reading and writing
experience.

Mathematics 4 units of mathematics

Must include Algebra I, II. Geometry and one additional unit
that builds on knowledge of algebra or geometry.

Natural Science | 3 units of natural sciences

Including at least 2 units selected from biology, chemistry,
physics, and earth sciences. One of the units must include
laboratory instruction.

Social Studies 3 units of social studies
At least one unit of American and/ or world history and one
additional unit of history, American government and/ or

geography.
Foreign 2 units of foreign language
Language Must include 2 units of the same foreign language. Students

who are unable to take two years of foreign language in high
school may still qualify for admission. Such students will be
required to take two semesters of foreign language at AU.
These students are required to complete 16 units of academic
courses for admission.

Class Rank or For assured admission, students must also graduate in the
ACT/ SAT upper half of their class, or have an ACT composite score of 20
or higher, oran SAT combined score of 950.

Transfer For assured admission, in addition to completion of core

course requirements, students must also show a C average (2.0
on a 4.0 scale) cumulative grade point average and a C average
on the most recent term of college enrollment.

Admission to the Teacher Education Program (TEP)

Admission to the AU does not guarantee admission to the teacher education program.
Admission to the advanced phases of teacher education is selective and, in some
endorsements, highly competitive. Selection to a TEP is based upon the following
criteria:
1. Completion of at least 30 credit hours (Elementary Education and Middle
Grades Education) or 42 credit hours (Secondary Education) with a minimum 2.5
GPA.

April State Board Materials 4



[image: image88.jpg]5.
6.
7.

Completion of TEAC 331 or 430 or 431 or 434 or 437 or 496 (3 hrs.) or approved
course, and EDPS 250 or 251 with a 2.5 cumulative average in the two classes, no
grade lower than a C.

Documentation of proficiency in reading, writing, and mathematics through
successful completion of a basic skills examination that meets the state’s
Department of Education competency requirement.

Completion of one course in communication studies selected from COMM 109,
205, 209, 210, or 341, or an approved substitute.

Faculty recommendations.

Demonstration of attaining particular learning outcomes in the program.
Completion of a personal and professional fitness self-disclosure form.

Admission to Student Teaching

All students who are candidates for an appropriately endorsed Nebraska Teaching
Certificate are required to student teach. Students who plan to student teach in the fall
semester must complete the student teaching application and submit it by the preceding
March 1 to the Director of Field Experiences; students planning to student teach in the
spring semester must apply by the preceding October 1. The basic program for student
teaching provides for a full-day experience on a semester basis. Students enrolled in an
elementary education dual major will comp lete requirements for student teaching in
both majors. Admission to student teaching requires the following:

LR

Matriculation in a teacher education program.

Admission to a teacher education program.

Senior standing (89 hours or more) with a minimum cumulative GPA of 2.5.
Application for and completion of a senior check.

Minimum average of 2.5 in each endorsement area (in the case of Middle Grades
Endorsement, a 2.5 in each academic area) with no grade below a C.

A minimum grade point average of 2.5 in pre-professional and professional
education courses with no grade below a C in pre-professional education courses
and no grade below a C+ in professional education courses.

Completion of a criminal history check that will be conducted by an independent
party (lab fee required).

Requirements to Exit the Teacher Education Program

1.

April State Board Materials

Successful completion of student teaching.

Successful completion of all remaining courses as identified in the senior check
with grades meeting the minimum requirements as identified in the “Admission
to Student Teaching” section as described above.

Satisfy any additional requirements as described under teacher education in the
undergraduate bulletin.

Address all financial obligations tied to AU.

Apply for the degree.
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Table 2

Major Transition Points

school units.

-- Appropriate
ACT/ SAT
score

grades in specific
courses

--PPST

-- Faculty
recommendations
-- Completion of
Prof. & Personal
Fitness Form

-- 2.5 GPA in content area
courses, no grade below a
C

--2.5 GPA in Prof. Ed —
specific grade
requirements for methods
courses

-- Criminal History check

Acceptance Acceptance into Acceptance into Student Program

into University | Teacher Teaching Completion/
Education Graduation
program

-- Completion --Credit hour -- Admission to TEP -- 120 + credit hours

of specific minimum -- Credit Hour / overall -- successful

number ofhigh | --Minimum GPA minimum completion of

Student Teaching

-- Maintain GPA
minimum
requirements

-- Completion of a
senior check

--Met all financial
obligations

-- Apply for degree

1d. Table of Key Program Assessments

Table 3
Table of Key Assessments (1d)
When the Candidate Proficiencies Attachments
Name of Type or Assessmen | conte Assessm
Form of tis P-12
Assessment 52 nt ents & Data
Assessment | Administer | . | K | S | D | Learn Scoring Table**
ed ledge M9 | Guides*
1| Grade Point Comparison to | Ongoing X X 56
Average a standard throughout
program
2| Samples of Portfolio and Last year of | X X X X X See See content
Student learning | Rubrics Program samples in | area folder
(i.e. Portfolios — respective
Including Exit folders
Portfolio Scores, where
lesson plans, etc) applicable
3| Student Teaching | Questionnaire | End of X X X X X See A&B
Evaluations completed by | student Attachmen | 8, 15, 16, 17,
CT& teaching tsA&B 18, 23, 32, 33,
Supervisor 42
Practicum Questionnaire
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** Letters = Attachments found at website; Numbers = tables found in folio

Key Program Assessment #1 — Grade Point Average (GPA)

(Content Knowledge)

Cumulative Grade Point Average is considered at three different points in the college:

1. Upon application for acceptance into the Teacher Education Program (TEP).
Generally, this happens during the student’s sophomore year when students
have completed 30-45 credit hours of course work. Students are required to have
aminimum cumulative GPA of 2.5 at this point in their program. Secondary
students may apply as late as their junior year.

2. Upon application for student teaching. Students are required to have a minimum

cumulative GPA of 2.5 at this point in their program.
3. Upon completion of student teaching and graduation. Students are required to

have a minimum cumulative GPA of 2.5 at this point in their program.

Cumulative GPA also is monitored on individual candidates to determine continuation
in teacher preparation. Candid ates must maintain a minimum cumulative GPA of 2.50.
Candidates who drop below that minimum level in any given semester are allowed one
semester to bring their GPA to the 2.50 minimum or above. Ifthe GPA is not raised to
the minimum, the candidates may no longer continue in the program.

Content GPA is monitored for secondary education majors when they apply to the
teacher education program and entry into student teaching. For elementary grade level

programs, the content area GPA is computed only when the student appears to be close
to not satisfying the 2.5 GPA required for entry into student teaching. This means that

advisors monitor everyone but only compute content GPA’s when necessary.

April State Board Materials

Evaluations completed by | End of
Supervisor practicum
4| Acceptance into Combined Sophomore | X X See page
the Teacher score based year 5 in this
Education on PPST, folio
Program Essays,
interviews
5| Praxis II/Content | Standardized Last X X Praxis IT 7
GPA Test semester exam
6| AU’s Specialized Program self- | On-going X X
Assessment evaluation
7| Hiring officials Questionnaire | 1% year of X X See 10, 12, 20, 22,
Questionnaire teaching Attach- 25, 27,29, 31,
ment D 35, 37, 39, 41,
44
8| 1st Year Teacher | Questionnaire/ | 1% year of X X See 9,11, 19, 21,
Follow-up Data Interview teaching Attach- 24, 26, 28,
ment E 30,34, 36, 38,
40, 43
K=Knowledge S=Skills D=Dispositions




[image: image91.jpg]Professional Education GPA is also reviewed on a regular basis. Any student who
receives a grade lower than a C in pre-professional education course (education courses
that a student can complete prior to being accepted in to the teacher education
program) or lower than a C+ in the professional education sequence will need to retake
those courses. Ifthe advisor sees a pattern of low but passing grades, a professional
education GPA will then be computed.

Key Program Assessment #2 — Samples of Student Leaming (Pedagogical
Knowledge) Samples are included where appropriate.

Key Program Assessment #3 -- Student Teaching and Practicum evaluations
(Content Knowledge, Pedagogical and Professional Knowledge, Skills, and
Dispositions, and Effects on P-12 Student Learming

Student teaching evaluations in all teaching areas are based upon the 10 INTASC
Standards. The standards address content and professional knowledge, skills in
instruction, assessment, classroom management, and basic dispositions from a
professional behavior and responsibility perspective, and the effects on P-12 learning.
The student teaching final evaluation can be found in Attachments A and B. All
secondary students in programs housed in the Department of Teaching, Learning and
Teacher Education use the student teaching evaluation instrument for their methods
practicum experience. Other programs use instruments designed by those faculty that
are specific to the content area and grade level. For student teachers, final evaluations
are completed by the university supervisor and the cooperating teacher. In those
instances where a difference exists in the evaluation scores, both sets of results are
reported. Otherwise, the supervisor and cooperating teacher submit one evaluation.
Secondary evaluations are based on a scale of Proficient (P), Basic (B), or Unsatisfactory
(U). Elementary and Middle level have numbers assigned to each category Proficient (P
= 3), Basic (B= 2), or Unsatisfactory (U = 1). The majority of student teaching for
secondary students takes place during spring semester. Therefore, little evidence is
presented on most secondary student teachers during fall semester.

Key Program Assessment #4 -- Scores for Acceptance into the Teacher Education
Program (TEP)
Everyone is screened on the seven criteria used for selection into the TEP.

Key Program Assessment #5— Praxis II --EECIA (For Elementary and Elementary
Special Education )Test 0011)// Secondary and ML Content Knowledge GPA
(Content Knowledge).

The No Child Left Behind Act (NCLB) requires that elementary teachers new to the
profession, beginning in 2006-07, demonstrate subject knowledge and teaching skills in
the core academic areas of the elementary school curriculum. In 2005-06, the Praxis II
examination “Elementary Education Curriculum, Instruction, and Assessment”
(EECIA) was adopted by the state Department of Education as the standard test for
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[image: image92.jpg]determining highly qualified teachers in elementary grade levels for No Child Left
Behind. The state has adopted a score of 159 as the minimum cut score for this event.

Questions from this test “assess basic understanding of curriculum planning,
instructional design, and assessment of student learning. Many questions pose
particular problems that teachers might routinely face in the classroom, and many
questions are based on authentic examples of student work. Most questions are set in
the context of the subjects most commonly taught in the elementary school:

reading/ language arts, mathematics, science, social studies, fine arts, and physical
education” (ETS, 2006, p 2). As a result, this test has been used as an exit examination
for content and pedagogical knowledge. A list of endorsements requiring Praxis II
can be found in Attachment C.

Key Program Assessment #6 --AU’s Specialized Assessment

This specialized assessment is a college-wide description of learning outcomes and
student learning cycle used by all the teacher education programs in the College.
During the past two years, the College developed and implemented a Cognitive Map as
a means to review, restructure, and enhance program offerings. The College decided to
define strategies in the assessment that focus on the steps needed to design and
implement the changes to all our programs. To this end, we are implementing
Elementary and Secondary Education Action Plans that are a result of the themes
identified in the Cognitive Map. Additional information on AU’s Specialized
Assessment can be found in Attachment H.

Key Program Assessment #7 -- Hiring Officials Questionnaire

Designed around the INTASC Standards the Questionnaire for Hiring Officials is
administered once each spring. The web-based survey asks principals to assess the
performance of first year teachers near the end of their first year of teaching. In
addition to the Likert-type items, principals provide open-ended responses to an
additional six questions. Because we desire to protect the identity of the principals and
the teachers they are assessing, we cannot attribute results to individual teachers, but
we are able to group the results by endorsement areas. A parallel questionnaire is
described below in #8.

Key Program Assessment #8 -- First Year follow-Up — Questionnaire for First Year
Teachers

Designed to assess competency in INTASC Standards, this validated form has first year
teachers assess their preparation for the teaching they are doing. This questionnaire is a
parallel form to the one described in Key Assessment #7 above. In addition to the
selected response items, six open-ended items allow graduates to provide feedback to
improve teacher education programs.

le. Field Experiences:
Field experience “packages” can be divided into the following areas:
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[image: image93.jpg]Early Childhood, Inclusive Early Childhood Education, Elementary Education,
Elementary Education / Mild Moderate Disabilities, Middle Grades Education, and

Secondary Education. The following table summarizes the practicum experiences for
each of these areas.

Table 4
Summary Table of Practicum Experiences
College of Education and Human Sciences

Course | Cr | Days/ | Hrs Weeks | Total | ELED | MG | Sec. | ELED/ | ECE | ELED/
Wk /Day Hrs Ed. | SPED | Unif | ECE

TEAC |1 |2 3 14 84 84 84 84 84

297A

297B 2. |2 5 14 140 140 140 140

397A 3 |2 7 14 196 196 196 196

497A 12 15 8 16 640 640 640 | 640

197Q 1 ]2 4 14 112 112

297Q 1 ]2 4 14 112 112

397Q 1 |2 4 14 112 112

497Q 12 | 5 8 16 640 640

297 1 ]2 1 10 20 20

397 3 |5 2 12 120 120

397D 3 |2 8 15 240 240

497 12 15 8 16 640 640

497A 6 |5 8 40 400 400

SPED |3 |3 4 12 144 120

397

SPED 1|2 4 14 56 56

496Y

497M 6 |5 8 10 400 400

CYAF |2 |1 4 14 52 52 52

270L

2711 1 |1 3 12 36 36 36

374L 1 |1 3 15 45 45 45

497A 9 |5 4 16 320 320 | 320

Total B I IR il e 1060 | 976 | 780 | 1340 1473 | 1513

Hours

Section 3: Key Program Assessments

Content Knowled ge

Table 5 presents grade point averages for students at different checkpoints in the
teacher education program. Grade point averages for elementary grade level students
are cumulative because this is the best indicator of content knowled ge for these

April State Board Materials
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[image: image94.jpg]students. Grade point averages for students completing specific secondary areas (i.e.
math, science, social science, etc.) are actual content coursework GPA’s. In all other
tables the first row in each table provides data on Elementary Education program
completers. The remaining rows provide information on other programs (all of
Elementary completers and Secondary completers)to provide information on general
performance in all of the Teacher Education programs as well as a means for
comparison.

Table S: Cumulative Grade Point Averages at Program Check Points (Fall 2007, Spring 2008,
and Fall 2008 Semesters)

Teachin Cumulative GPA at:
Area ¢ N ACT Entry into Entry into .
TEP ST Graduation
ELED 158  22.75 3.36 3.48 3.52
FEarly Childhood Educ. 6 21.4 3.44 3.65 3.64
Inclusive (Unified) 35 20.92 3.36 3.49 3.49
SPED MMD K-6* 26 21.61 3.36 3.56 3.58
Middle Level 34 23.06 3.22 3.34 3.36
All Elementary/Middle 269  22.45 3.35 3.48 3.51
All Secondary 157 3.44 3.44 3.51 3:57

The data indicate that, as a group, the elementary and secondary students do quite well
in their course work. Each area is well above the 2.5 minimum GPA that is found at all
checkpoints in the college. The high level of knowledge in the program is a result of
two important emphases in the program. The first emphasis is on quality applicants.
The Elementary program is constantly recruiting excellent students to apply to the
program as their first career choice. Further, the selective admission process ensures
that students in the program have the necessary basic knowledge needed to teach well.

The increase of GPA during the program is an indicator that the knowledge acquired
before program entry provides a sound foundation for professional courses. With that
end in mind the elementary program carefully selects the courses that serve as the
foundation for later professional learning. The courses selected are streamlined to
provide wide understanding and critical thinking tools while using domain content
applicable to teaching, i.e. supporting pedagogical knowledge. For example, the
elementary faculty has worked extensively with the Math department to develop a
series of courses that help future teachers comprehend mathematical principles in ways
that would enhance their ability to teach elementary students. Similarly, enhancement
courses are content courses that are often taken while students are already in the
professional stage. Enhancement courses help provide targeted content knowled ge

April State Board Materials 11



[image: image95.jpg]tailored as deeper content knowledge that pre-service teachers can use as they establish
their professional identity.

Data presented in Table 6, which provides information on student scores from Praxis II

Table 6: Praxis I] Results by Elementary Program Area

Category 2006 2007 2008 2009 TOTALS

N 40 162 154 356

Pass AS9or | 39 97500 | 157 (96.9%) | 146 (94.8%) 342 (96.1%)

higher)

No Pass 1 (2.5%) 5 (3.1%) 8 (5.2%) 14 (3.9%)
Fail Rate by Elementary Program:

ELED 4131(3.1%) | 6/118 (5.1%) 10/249 (4.01%)

INCL 172 (50.0%) 0 2/14 (14.3%) 3/16 (18.8%)

SPED 0 0 0

MMD 0 1/9 (11.1%) 0 1/9 (11.1%)

Note: Some students were not identified by program in the data causing a discrepancy between the total number of
students passing and the failure rate by program. N one of the unidentified students failed the Praxis I

Results further substantiate the fact that elementary grade level students are well
prepared in content knowledge. Results indicate that over 96% of the students who
take Praxis Il have passed the test the first time they have taken the exam. Follow -up
results indicate that, of those who take the test a second time, only two did not pass
after re-testing. Thus the overall fail rate for Elementary Education students is less than
one percent.

Table 7 provides information from the student teaching final evaluation concerning
content knowledge on program completers. Tables 8,9, 10, and 11 present information
on program completers after their first year of teaching, as well as feedback from their
respective administrators on matching questions tied to content knowledge.

Table 7: Results from Student Teaching Evaluation Concerning Content Knowledge (Fall 2007,
Spring 2008, and Fall 2008 Semesters)

General Competency One: The teacher candidate understands the central concepts,
tools of inquiry, and structures of the discipline(s) he or she teaches and can create
learning experiences that make these aspects of subject matter meaningful for students.

Program/s N Proficient Basic Unsatisfactory
n % N % n %
ELED 158 146  92.4% 12 7.6% 0
All Elementary Completers 269 249 92.6% 15 9.6% 0
All Secondary Completers 157 142 90.4% 15 9.6% 0 0
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[image: image96.jpg]Table 8: First Y ear Teacher Responses
Item #1: I am well prepared to teach in my content area*

Elementary Program All Programs
Year m  Median Mean St. Dev. N Median Mean St. Dev.
2006 75 4.00 4.09 0.68
2007 48 4.00 4.19 0.79 147 4.00 4.16 0.81
2008 43 4.00 4.19 0.59 138 4.00 4.09 0.70

*5-Point Likert Scale With 1 = Strongly Disagree and 5 =Strongly Agree

Table 9: A dministrator Survey
Item #1: (First year Teacher) is well prepared to teach the content in his/her area.*

Elementary Program All Programs
Year n Median Mean St. Dev. N Median Mean St. Dev.
2006 78 4.00 4.32 0.69
2007 39 4.00 4.29 0.69 92 4.00 4.29 0.75
2008 30 5.00 4.47 0.68 86 4.00 4.38 0.71

#5-Point Likert Scale With 1 = Strongly Disagree and 5 = Strongly A gree

Table 10: First ¥ ear Teacher Responses
Item #2: I am confident in my subject matter knowledge*

Elementary Program All Programs
Year n Median Mean St. Dev. N Median Mean St. Dev.
2006 75 4.00 4.12 0.75
2007 48 4.00 4.23 0.79 147 4.00 4.13 0.83
2008 43 4.00 4.23 0.57 138 4.00 4.17 0.72

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree

Table 11: 4 dministrator Survey
Item #2: I am confident in (First year Teacher’s) level of subject matter knowledge. *

Elementary Program All Programs
Year n  Median Mean  St.Dev. N Median Mean St. Dev.
2006 78 4.00 4.38 0.69
2007 39 4.00 4.31 0.69 92 4.00 4.30 0.78
2008 30 5.00 4.50 0.57 86 4.00 4.43 0.62

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree

Content Knowledge summary

The content knowledge of elementary teachers is paramount. Elementary teachers are
those who set students on their learning trajectories in all core academic areas. As a
result, Elementary teachers have to master multiple subjects, not just theoretically but
also in developmentally appropriate ways. This mix is not easily achieved and the
Elementary Education faculty pays constant attention to the growth in content area
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[image: image97.jpg]relevant knowledge by partnering with other departments and aligning coursework
and experiences.

One such emphasis is the use of enhancement courses, one in each of the four core
areas. Enhancement courses are carefully selected to foster further development of
content relevant knowledge as the pedagogical knowledge is developing. Great
examples can be seen in Literacy and language enhancements that include courses on
Writing Communities and Writing Development in the English Department.

The evidence presented in this section shows that Elementary Education graduates have
excellent content knowled ge. The evidence that this knowledge is built throughout the
program is evident in GPA and student teaching reviews as well as after teachers are
placed in their respective schools. Teachers who are confident in their content
knowledge will be better teachers. What is reassuring is that administrators who work
directly with them actually have even more confidence in the first year teachers than the
teachers themselves have in their own content knowledge.

The Praxis II pass rates are a strong outcome indicator since the Praxis Il measures
direct subject matter knowledge as it applies to teaching in the elementary grades.

Pedagogy:
Based on the description of the Praxis II examination provided by Educational Testing

Services, the test also assesses pedagogical knowledge. The results found in Table 7 for
content knowled ge can be applied to this section. This information is applicable for
elementary grade level program completers only.

Tables 12 and 13 present data on student grade point averages in their pre-professional
and professional education course work. The data indicate that students in each
content area are well above the minimum grade point requirement of 2.5 for their
professional education course work.

Table 12: Pre-Professional and Professional Education M ean Grade Point Averages for
Elementary Grade Levels (Fall 2007, Spring 2008, and Fall 2008 Semesters)

Teaching N ACT Pre - Prof. Prof. Educ. Cum. GPA
Area Educ. GPA GPA at
Graduation
Early Childhood Educ. 6 21.4 3.44 3.65 3.64
ELED 158 22.75 3.72 3.82 3.52
Inclusive (Unified) 35 20.92 3.79 3.68 3.49
SPED MMD K-6 26 21.61 3.71 3.76 3.58
Middle Level 34 23.06 3.71 3.82 3.36
ALL 269 22.45 3.72 3.80 3.51

Table 13: Pre-Professional and Professional Education M ean Grade Point A verages for
Secondary Grade Levels (Fall 2007, Spring 2008, and Fall 2008 Semesters)
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[image: image98.jpg]Teaching N ACT | Pre-Prof. | Prof. Mean Mean Mean GPA | GPA at

Area Educ. Educ. GPA 451 | GPA 452 | 397 Course | Gradua
GPA GPA Course Course tion

ALL* 157 | 2538 |3.74 3.79 3.89 3.82 3.96 3.51

Social 22 (2429 |3.74 3.83 4.00 3.65 4.00 3.41

Science and

Rel. areas

English 20 [27.31 |3.86 3.78 3.80 3.93 3.87 3.55

Math 19 |[27.67 |3.78 3.87 393 4.00 4.00 3.48

Industrial 17 |225 3.64 3.68 3.86 352 4.00 3.38

Technology

Educ.

Spanish 17 [27.00 |3.71 3.82 3.80 3.67 3.88 3.63

Natural 15 26.8 3.70 3.77 3.86 3.96 3.93 3.54

Science

A1t (3 PB) 10 [22.50 |3.50 3.88 4.00 4.00 3.35 3.57

Business 10 [ 25.00 |3.69 3.78 3.93 3.97 4.00 3.62

Education

MMD 7-12 |7 22.8 3.60 3.47 3.57 3.52 A 3.48

Family & 5 21.00 391 3.64 3.83 3.95 4.0 3.89

Consumer

Science

Physical 5 28.8 3.92 3.86 4.00 3.87 3.93 3.54

Science

German 2 350 4.00 4.00 3.90

Chemistry 1 4.00 4.00

(®PB)

Latin 27.00 |3.92 4.00 4.00 4.00 3.82 3.84

Journ Mass 27.00 |3.83 3.87 4.00 4.00 3:63 3.38

Comm &

English

Note: ®Mild M oderate disabilities students complete a practicum on a “pass/No Pass” basis. Therefore no grade

can be averaged for these students under this course.

Tables 14, 15, 16, and 17 provide information on program completers in regard to

questions focusing on pedagogy from the student teaching final examination. In each
case, the majority of students received “proficient” or “basic” ratings in the evaluations
completed by their supervisors and cooperating teachers. Very few students received
an “unsatisfactory” rating in these items.

Table 14: Results from Student Teaching Evaluation Concerning Pedagogical Knowledge (Fall
2007, Spring 2008, and Fall 2008 Semesters)
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[image: image99.jpg]General Competency Four: The teacher candidate understands and uses a variety of
instructional strategies to encourage students’ development of critical thinking,
problem solving, and performance skills.

Group N Proficient Basic Unsatisfactory
N % N % n %
ELED 158 143 90.5% 15 9.5% 0 0
All Elementary Completers 269 245 91.1% 24 8.9% 0 0
All Secondary Completers 157 132 84.1% 25 15.9% 0 0

Table 15: Results from Student Teaching Evaluation Concerning Pedagogical Knowledge (Fall
2007, Spring 2008, and Fall 2008 Semesters)

General Competency Five: The teacher candidate uses an understanding of individual
and group motivation and classroom management techniques to create a learning
environment that encourages positive social interaction, active engagement in learning,
and self motivation.

Program/s N Proficient Basic Unsatisfactory

N % N % n %

ELED 158 139 88.0% 19 12.0% 0 0
All Elementary Completers 269 231 85.9% 37 13.7% 1 4%
All Secondary Completers 157 114 72.6% 41  26.1% 2 1.3%

Table 16: Results from Item #6 Student Teaching Evaluation Concerning Pedagogical
Knowledge (Fall 2007, Spring 2008, and Fall 2008 Semesters)

General Competency Six: The teacher candidate uses knowled ge of effective verbal,
nonverbal, and media communication techniques to foster active inquiry, collaboration,
and supportive interaction in the classroom.

Program/s N Proficient Basic Unsatisfactory
n % N % n %
ELED 158 148  93.7% 10 6.3% 0 0
All Elementary Completers 269 247 91.8% 22 8.2% 0
All Secondary Completers 157 142 90.4% 15 9.6% 0 0

Table 17: Results from Student Teaching Evaluation Concerning Pedagogical Knowledge (Fall
2007, Spring 2008, and Fall 2008 Semesters)

General Competency Seven: The teacher candidate plans instruction based upon
knowledge of subject matter, students, the community, and curriculum goals.

Program/s N Proficient Basic Unsatisfactory
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ELED 158 1499  943% 9 5.7% 0 0

All Elementary Completers 269 250 92.9% 19 7.1% 0 0
All Secondary Completers 157 132 84.1% 25 15.9% 0

Tables 18, 19, 20, and 21 present information from program completers after their first
year of teaching as well as feedback from their respective administrators on matching
questions tied to pedagogy.

Table 18: First ¥ ear Teacher Responses
Item #8: I create effective instructional plans. *

Elementary Program All Programs
Year n  Median Mean St. Dev. N Median Mean St. Dev.
2006 75 4.00 4.17 0.50
2007 48 4.00 4.31 0.80 147 4.00 4.08 0.77
2008 43 4.00 4.19 0.45 138 4.00 4.00 0.70

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly Agree

Table 19: 4 dministrator Survey
Item #8: (First year Teacher) creates effective instructional plans. *

Elementary Program All Programs
Year n Median Mean St.Dev. N Median Mean St. Dev.
2006 78 4.00 4.09 0.93
2007 39 4.00 4.38 0.67 92 4.00 4.09 0.94
2008 30 4.00 4.23 0.63 86 4.00 4.13 0.72

* 5-Point Likert Scale With 1 = Strongly Disagree and 5 = Strongly A gree

Table 20: First ¥ ear Teacher Responses
Item #26: I use multiple methods to teach the same content. *

Elementary Program All Programs
Year n Median Mean  St. Dev. N Median Mean St. Dev.
2006 75 4.00 4.12 0.64
2007 48 4.00 4.29 0.68 147 4.00 4.14 0.76
2008 43 4.00 4.12 0.50 138 4.00 4.07 0.71

* 5-Point Likert Scale With 1 = Strongly Disagree and 5 = Strongly Agree

Table 21: 4 dministrator Survey
Item #26: (First year Teacher) uses multiple methods to teach the same content.*

Elementary Program All Programs
Year n Median Mean St. Dev. N Median Mean St. Dev.
2006 78 4.00 4.04 0.76
2007 39 4.00 4.23 0.67 92 4.00 4.02 0.94
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[image: image101.jpg]2008 30 4.00 4.23 0.57 86 4.00 4.47 0.52

* 5-Point Likert Scale With 1 = Strongly Disagree and 5 = Strongly A gree

Pedagogical Knowledge Summary:

Pedagogical knowledge in the elementary grades is very tightly linked to content
knowledge. This link is the rationale behind the programs’ effort noted in previous
sections to align the two sets of skills so they support each other. The departure point
for the program, however, is the consideration of the whole child. That means that all
teacher knowledge, be it about content or pedagogy, must start with considering the
child first. Understanding the child entails academic, social, biological, and social
aspects that must be taken into account as our students and graduates plan and execute
instruction. This approach is embedded into all pre-professional and professional
courses. This notion of embedding key concepts in all pedagogy oriented classrooms is
part of our vision of integrated studies in elementary education.

All indicators presented here show that elementary education students show strong
pedagogical knowledge that is visible to others (supervisors and administrators). While
we see the results as very strong we are continuously working to improve our students’
skills in ways that will be described in the final section of this folio.

Skills

Reviewers are referred to Tables 14, 15, 16 and 17 found in the section on “Pedagogy”
for relevant data from the Student Teaching Final Evaluation. In addition, they should
consider Table 22 from the student teaching evaluation that addresses assessment
strategies.

Table 22: Results from Item #8 Student Teaching Evaluation Concerning Skills (Fall 2007,
Spring 2008, and Fall 2008 Semesters)

General Competency Fight. : The teacher candidate understands and uses formal and
informal assessment strategies to evaluate and ensure the continuous intellectual, social
and physical development of the learner.

Program/s N Proficient Basic Unsatisfactory
N % N % N %
ELED 158 140 88.6% 18 11.4% 0 0
All Elementary Completers 269 239 88.8% 30 11.2% 0 0
All Secondary Completers 157 137 87.3% 20 12.7% 0 0

Tables 23,24, 25, 26, 27, 28, 29, 30 and 31 present information from program completers
after their first year of teaching as well as feedback from their respective administrators
on matching questions tied to skill development.

Table 23: First Y ear Teacher Responses
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[image: image102.jpg]Item #5: I use multiple methods to motivate and engage learners. *

Elementary Program All Programs
Year n Median Mean St.Dev. N Median Mean St. Dev.
2006 a5 4.00 4.2 0.55
2007 48 4.50 4.44 0.71 147 4.00 4.28 0.76
2008 43 4.00 4.42 0.54 138 4.00 4.26 0.75

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree

Table 24: A dministrator Survey
Item #5: (First year Teacher) uses multiple methods to motivate and engage learners. *

Elementary Program All Programs
Year n Median Mean St. Dev. N Median Mean St. Dev.
2006 78 4.00 4.24 0.90
2007 39 4.00 4.38 0.71 92 4.00 4.13 1.01
2008 30 5.00 4.47 0.68 86 4.00 4.28 0.68

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree

Table 25: First Y ear Teacher Responses
Item #11: I respond to the needs of learners who have different learning styles.*

Elementary Program All Programs
Year n Median Mean St. Dev. N Median Mean St. Dev.
2006 75 4.00 4.07 0.66
2007 48 4.50 4.42 0.74 147 4.00 4.21 0.68
2008 43 4.00 4.30 0.51 138 4.00 4.07 0.70

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree

Table 26: A dministrator Survey
Item #11: (First year Teacher) responds to the needs of learners who have different learning

styles. *

Elementary Program All Programs
Year n Median Mean St Dev. N Median Mean St. Dev.
2006 78 4.00 4.10 0.85
2007 39 4.00 4.31 0.66 92 4.00 4.00 0.88
2008 30 4.00 4.20 0.66 86 4.00 4.00 0.72

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree

Table 27: First ¥ ear Teacher Responses
Item #20: I teach subject matter in ways that are meaningful to learners.*

Elementary Program All Programs
Year n  Median Mean  St. Dev. N Median Mean St. Dev.
2006 75 4.00 4.09 0.52
2007 48 4.00 4.33 0.75 147 4.00 4.17 0.69
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[image: image103.jpg]2008 43 4.00 4.26 0.49 138 4.00 4.21

0.64

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly Agree

Table 28: 4 dministrator Survey

Item #20: (First year Teacher) teaches subject matter in ways that are meaningful to learners. *

Elementary Program All Programs
Year n Median Mean St. Dev. N Median Mean St. Dev.
2006 78 4.00 4.22 0.68
2007 39 4.00 4.45 0.56 92 4.00 4.14 0.88
2008 30 4.00 4.41 0.57 86 4.00 4.21 0.70
*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree
Table 29: First Y ear Teacher Responses
Item #29: I develop technology skills in dll of my learners. *
Elementary Program All Programs
Year n  Median Mean St Dev. N Median Mean St. Dev.
2006 75 4.00 3.55 1.00
2007 48 4.00 3.55 1.14 147 4.00 3.62 1.03
2008 43 3.00 3.30 0.91 138 4.00 3.43 1.04
*5-Point Likert Scale With 1 = Strongly Disagree and 5 =Strongly Agree
Table 30: A dministrator Survey
Item #29: (First year Teacher) develops technology skills in dall of my learners.*
Elementary Program All Programs
Year n Median Mean St. Dev. N Median Mean St. Dev.
2006 78 4.00 3.91 0.79
2007 39 4.00 3.82 0.79 92 4.00 3.93 0.83
2008 30 4.00 4.03 0.81 86 4.00 3.94 0.86

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree

Skills Summary

The data presented in the above tables show that Elementary Program graduates are
adept at designing learning environments and using multiple methods to deliver
meaningful content. The skills associated with the design of instruction are a part of
every step in the program. They are based on the assessment of the Whole Child that
includes planning and carrying out instruction which is carefully linked to multi-

faceted assessment procedures.

An example of such embedded practice can be seen in the Literacy block. During this
time students are in practicum classes while participating in an integrated Reading and
Language Arts methods block. They are required to observe and reflect on the whole
classroom including students’ motivation, background, and social interactions (see
example directions in the appendix). Later in the semester they are asked to focus on an
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[image: image104.jpg]individual student for a case study assessing multiple literacy needs and suggesting
possible approaches for future instructional plans. Even in the summative assessments
of the class, the Yearlong Plan and the Final exam assessment has a central place.
Finally, we note that the development of technology skills is an area where our students
are performing below our expectations. We will address this issue and our response to
this challenge in the final section of this folio.

Dispositions
Tables 31 and 32 provide information on program completers in regard to questions
focusing on dispositions from the student teaching final examination.

Table 31: Results from Student Teaching Evaluation Concerning Dispositions (Fall 2007,
Spring 2008, and Fall 2008 Semesters)

General Competency Nine. : The teacher candidate is a reflective practitioner who
continually evaluates the effects of his/ her choices and actions on others (students,
parents, and other professionals in the learning community) and who actively seeks out
opportunities to grow professionally.

Program/s N Proficient Basic Unsatisfactory

n % N % n %
ELED 158 145 91.8% 12 7.6% 1 6%
All Elementary Completers 269 243 90.3% 25 9.3% 1 4%
All Secondary Completers 157 133 84.7% 23 14.6% 1 6%

Table 32: Results from Item #10 Student Teaching Evaluation Concerning Dispositions (Fall
2007, Spring 2008, and Fall 2008 Semesters)

General Competency Ten. : The teacher candidate fosters relationships with school
colleagues, parents, and agencies in the larger community to support students’ learning
and well-being.

Program/s N Proficient Basic Unsatisfactory
n % N % n %
ELED 158 150 949% 7 4.4% 1 6%
All Elementary Completers 269 253 94.0% 15 5.6% 1 4%
All Secondary Completers 157 137 87.3% 20 12.7% 0 0

Tables 33, 34, 35, 36, 37, 38, 39, and 40 present information from program completers
after their first year of teaching, as well as feedback from their respective administrators
on matching questions tied to dispositions.

Table 33: First ¥ ear Teacher Responses
Ttem #9: I work effectively as part of an instructionadl planning team. *

April State Board Materials 21



[image: image105.jpg]Elementary Program All Programs

Year n Median Mean St. Dev. N Median Mean St. Dev.
2006 a5 4.00 4.01 1.06
2007 48 4.00 4.31 0.85 147 4.00 4.01 0.88
2008 43 4.00 4.23 0.68 138 4.00 4.02 0.92

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree

Table 34: A dministrator Survey

Item #9: (First year Teacher) works effectively as part of an instructional planning team. *

Elementary Program All Programs
Year n Median Mean St.Dev. N Median Mean St. Dev.
2006 78 4.00 4.27 0.90
2007 39 5.00 4.41 0.82 92 4.00 3.93 1.08
2008 30 5.00 4.50 0.73 86 4.00 4.27 0.79
*5-Point Likert Scale With 1 = Strongly Disagree and 5 = Strongly Agree
Table 35: First ¥ ear Teacher Responses
Item #18: I am comfortable working with parents. *
Elementary Program All Programs
Year n  Median Mean St.Dev. N Median Mean St. Dev.
2006 75 4.00 4.00 0.85
2007 48 4.00 4.33 0.69 147 4.00 4.21 0.85
2008 43 4.00 3.79 0.91 138 4.00 3.94 0.91
*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree
Table 36: A dministrator Survey
Item #18: (First year Teacher) is comfortable working with parents. *
Elementary Program All Programs
Year n Median Mean St Dev. N Median Mean St. Dev.
2006 78 4.00 4.03 0.88
2007 39 4.00 4.23 0.84 92 4.00 4.08 0.92
2008 30 4.00 4.37 0.67 86 4.00 4.10 0.69
*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly Agree
Table 37: First Y ear Teacher Responses
Item #21: I take advantage of opportunities to grow professionally.*
Elementary Program All Programs
Year n Median Mean St.Dev. N Median Mean St. Dev.
2006 75 4.00 435 0.67
2007 48 5.00 4.46 0.82 147 4.00 4.30 0.76
2008 43 4.00 4.23 0.68 138 4.00 4.17 0.73

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree
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[image: image106.jpg]Table 38: A dministrator Survey
Item #21: (First year Teacher) tdkes advantage of opportunities to grow professionally. *

Elementary Program All Programs
Year n Median Mean St. Dev. N Median Mean St. Dev.
2006 78 4.00 4.35 0.79
2007 39 4.00 4.33 0.62 92 4.00 4.19 0.79
2008 30 5.00 4.50 0.73 86 4.00 4.29 0.72

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly Agree

Table 39: First ¥ ear Teacher Responses
Ttem #25: I regularly reflect upon and evaluate my own teaching. *

Flementary Program All Programs
Year n Median Mean St. Dev. N Median Mean St. Dev.
2006 75 4.00 4.07 0.78
2007 48 4.50 4.38 0.82 147 4.00 4.34 0.73
2008 43 4.00 4.33 0.52 138 4.00 4.16 0.77

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree

Table 40: A dministrator Survey
Item #25: (First year Teacher) has had his/her teaching evaluated and has had the opportunity
to reflect on that evaluation.*

Elementary Program All Programs
Year n Median Mean St. Dev. N Median Mean St. Dev.
2006 78 5.00 4.55 0.50
2007 39 5.00 4.55 0.50 92 5.00 4.44 0.77
2008 30 5.00 4.53 0.57 86 4.00 4.47 0.52

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree

Dispositions Summary

The College has emphasized in the past the concept of the Scholar Practitioner- an
educator who is always reflective, actively seeking to improve his/ her practice. A new
emphasis was added-- an emphasis on families and communities placing educational
practice within a more general context. Both emphases show strong outcomes in
Elementary Students both before and after graduation from the program.

The program achieves these results through a conscious design of coursework and
practicum experiences. In course work the emphasis is on social development (e.g. in
EDPS 250: Fundamentals of Child Development) and the role of communities (e.g.
CEHS 200). Recognizing the crucial role of family and community, a course was also
added focusing on the role of family. Starting in 2009, all students in the Elementary
program will participate in CYAF 380 (Working with Families in Communities and
Schools). Students are purposefully placed during the Math block (the first methods
block in the program) in schools that serve underprivileged students. This placement is
intended to make sure students experience communities that are often (but not always)
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[image: image107.jpg]very different from the ones they grew up in. Students are encouraged to participate in
parent teacher conferences and other activities that connect school and community
during practicum and student teaching experiences.

Reflective practice is developed in the program to become second nature to the
students. As part of the selective admissions process students are asked to reflect on
their path into the EIEd program using an original metaphor. This sets the stage for a
strong reflective component throughout the program. In each professional methods
class and each practicum experience, students are asked to reflect on their own work
and find ways to improve it. This growth in personal reflection is most evident in
student exit portfolios- as students look back at the work they have done as emerging
professionals.

We believe that individual reflection is only a part of successful professional life. The
complementary disposition is the ability to successfully work in teams. This concept is
also reinforced throughout the program. For example, students are placed in tandem in
their practicum settings forcing them to negotiate their instruction with both their
classroom teachers and their practicum partners. In and out of class assignments are
often done in teams or with peer feedback- encouraging reflection with professional
colleagues and not just instructors.

Finally, as part of program development, the seminar that accompanies student
teaching has been redesigned. The new focus of the seminar (TEAC 403A) is on
building professional communities. The students are asked to participate in professional
learning communities online as well as in professional development days built as
professional conferences in which students choose the strand oftalks and discussion
best suited to their needs.

P-12 T eaming:

Reviewers are referred to Table 22 found on the section on “Skills” (see above) where
data from the Student Teaching Final Evaluation General competency #8 can be found.
This information can also be applied to the “P-12 Learning” category.

Table 41 (presented above as Table 22): Results from Student Teaching Evaluation
Concerning Skills (Fall 2007, Spring 2008, and Fall 2008 Semesters)

General Competency Fight. : The teacher candidate understands and uses formal and
informal assessment strategies to evaluate and ensure the continuous intellectual, social
and physical development of the learner.

Program/s N Proficient Basic Unsatisfactory
n % N % n %
ELED 158 140 88.6% 18 11.4% 0 0
All Elementary Completers 269 239 88.8% 30 11.2% 0 0
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Tables 42 and 43 present information from program completers after their first year of
teaching as well as feedback from their respective administrators on matching questions
tied to “P-12 Learning.”

Table 42: First ¥ ear Teacher Responses
Item #16: I create effective assessment instruments to measure learning. *

Elementary Program All Programs
Year n Median Mean  St. Dev. N Median Mean St. Dev.
2006 75 4.00 4.01 0.73
2007 48 4.00 4.27 0.87 147 4.00 4.05 0.79
2008 43 4.00 4.12 0.63 138 4.00 3.93 0.75

*5-Point Likert Scale With 1 =Strongly Disagree and 5 = Strongly A gree

Table 43: A dministrator Survey
Item #16: (First year Teacher) credtes effective assessment instruments to measure learning. *

Elementary Program All Programs
Year n Median Mean St. Dev. N Median Mean St. Dev.
2006 78 4.00 3.94 0.82
2007 39 4.00 4.10 0.68 92 4.00 4.23 0.88
2008 30 4.00 4.17 0.38 86 4.00 4.05 0.63

*5-Point Likert Scale With 1 =Strongly Disagree and 5 =Strongly A gree

P-12 Learning Summary

We believe that the continuum of P-12 learning and development is embedded first and
foremost in assessment practices. An understanding of where the child is from multiple
perspectives helps the teacher decide how best to conduct his/ her part of scaffolding
further growth. Assessment is integrated into the very fabric of the Elementary
Education program. Students assess their own learning through reflection and
portfolios.

Section 4: Program Improvement
As aresult of our own assessment data, the Elementary Education program was
redesigned to capitalize on our strengths and create a unique identity and sense of
purpose in our students. This Program Improvement plan is a summary oftwo years of
deliberations and planning. In each segment of the plan, we highlight goals, actions,
and curricular changes. The goal is to shape program development for the following
years based on a few principles:
» An Integrated program in Elementary Education that focuses on the Whole Child
and capitalizes on the unique position of the College as a multidisciplinary hub
of research and knowledge about Schools, Children, Families and Communities.
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[image: image109.jpg]» The department’s conceptual map. Ten principles that guide our dep artments
work (see appendix).

» An integration of faculty research into the program.

» Attention to program assessment (the instrument shown above) and evaluation
(outside visits and accreditation).

Integrative Studies in Elementary Education (ISEE) includes two main concepts: My
Classroom Space and the ISEE seminar: Tying the program together are two
intertwined elements, an online classroom space and the professional seminar (newly
designed TEAC 403a). The two features are meant to create the “glue” that helps tie the
discrete experiences in the program in cohesive and reflective ways. It extends students’
thinking and development as teachers and makes the developmental process more
transparent to the student themselves, as well as to faculty, evaluators, and visitors. The
online classroom space will start in the pre-professional stage with TEAC 259, while the
professional seminar will be the integrated into the student teaching experience.

The adjustments in technology are also a response to the lower scores about technology
use by graduates. Moving the basic technology course TEAC 259 to the pre-professional
phase, and a renewed emphasis on the use of developmentally appropriate use of
technology in methods courses and professional development will create a better
foundation for teacher instruction and use of new media skills.

My Classroom Space- The space will be similar to social networking sites (e.g.
Facebook, LinkedIn, & Ning) but with a professional emphasis. In this site students will
represent their work in ways that force them to summarize and articulate their vision
for teaching and include different media (e.g. video, podcasts, pictures, text). The site
will include a blog for reflection and avenues for different faculty to visit and provide
feedback as the website evolves. Students will continue to have access to My Classroom
Space after they leave the program as a way to assist in induction and connect them to
the College. The site enables peer feedback. This component can be extremely useful to
both new students entering the program and current students. Students more advanced
in the program will provide feedback for newer students as well as clarify their own
thinking as they work in the Professional Development Strand.

ISEE professional Development Strand- A series of three professional development
meetings in the final semester that all Elementary Education students take during the
student teaching. This becomes a capstone course for both the Elementary Education
program and the undergraduate experience as a whole. During the strand, students will
be guided by a team of two faculty members and a graduate student (E1 Ed.,
foundations and a graduate student). These teams will lead the seminar of about 20
students. Since the students will be at various stages in the program, peer interaction
will oceur across cohorts and increase the ways students can learn from each other. The
team has multiple members to allow multiple viewpoints and continuity. The strand
can combine a limited number of face- to-face meetings with synchronous (e.g. Breeze
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[image: image110.jpg]and phone) and asynchronous electronic meetings (e.g. discussion board), using at least
in part the “My Classroom Space.” This is an effort to create a community of
professionals and an experience that would help create the integrated vision.

Integrating methods for teaching English Leamers for all future teachers.

In response to demographic changes in the state and the nation, the Elementary

Education program will increase the emphasis on English learners. The program now

includes a two credit introduction to language development and key instructional

approaches with English learners. The integration of methods for English learners has

three components:

> A two credit course on second language development and key instructional
approaches with English learners. This course will be part of the first
professional semester, known as the math block.

> Professional Development (PD) for all methods instructors. All methods
instructors will participate in a professional development opportunity focused
on language acquisition and ELL integration in the general classroom. The PD
will be repeated on a cycle, probably once every three years.

> Embedded Instruction- All methods faculty will integrate an emphasis on ELL's
in their methods classes. ELL faculty will be present in one class meeting in
Reading/ LA methods classes. Specific evaluation products, including attention
to ELL students, will emerge in Social Studies and Science methods since those
are the areas in which ELL students need the most support.

A Focus on Families and Communities

In response to the mission of the College to enhance the lives of individuals, families,
schools and communities and to strengthen the relationships among them, the
Elementary Education Program is adding an emphasis on a deeper understanding of
communities. In many ways the approach is similar to that of the ELL emphasis, such as
specialized courses, embedding into instruction and assignments in methods classes,
and finally professional development for faculty.

This theme is not new, in CEHS 200 (the college signature course) and TEAC 330
(Multicultural education), there is extensive discussion of communities and families. In
addition, practicum experiences and methods classes integrate family and community
oriented practices.

As part of program development, the Elementary Education program is adding CYAF
380- Working with Families in Communities and Schools, as a class that will help future
teachers better understand the obstacles families are facing and learn about ways in
which they can respond to those needs.

Increasing Content Knowledge in Elementary Teachers

Program assessments show a favorable picture as far content knowledge is concerned.
As part of the pursuit of excellence the Elementary Education faculty is constantly
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[image: image111.jpg]striving to make sure that teacher content knowledge is enhanced using the best
resources AU has to offer. A new set of courses was approved for the 2009-10 bulletin
(see appendix). The emphasis in these courses is on the relevancy of content for
elementary teachers: For example, students have a series of writing related courses in
the English department which is known nationally for its focus on writing research and
development in K12 classrooms.

Reading Center experience forall.

The AU Institute of Reading is a regional initiative in response to the mission of the
College, in particular. The Institute will provide the tools and guidance leading to the
achievement of critical literacy in the local community, the Great Plains Region and the
nation at-large. To achieve critical literacy throughout Nebraska and the US, we will use
an inclusive model that encompasses pre-service and in-service teachers, school-age
students, and families. The Institute is a dedicated center that combines teaching,
research, service, and outreach.

In recognizing the central place that literacy has in Elementary school curriculum, every
pre-service and in-service teacher at AU in the Elementary Education Programs will
participate in academic and clinical experiences at the Reading Center. The newly
created center will serve as a hub for research in Literacy Instruction and Teacher
Development. Until now Reading Center experiences were a mandatory part of Special
Education and Inclusive education programs, but served only as an enhancement
course for Elementary Education majors. In 2009-10, the Reading Center experience will
become part of the Elementary Education Program.

In the center, students participate in a class focused on teaching struggling readers and
writers, with closely supervised tutoring sessions and immediate feedback by faculty
SUpervisors.

The Reading Center most likely will be situated in two sites —on the AU campus and a
second site in a local school. The local school site will be based on a two-year agreement
and will be integrated into existing after-school programs.

Summary

Program development efforts in the Elementary Program are ongoing. We constantly
seek to align the program to the changes and new insights in the study of education in
which we as a faculty are personally engaged. At the same time we are constantly
developing new tools to measure the effectiveness of the program and to ensure its
continued innovation.
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Rule 24 Matrix
Revised: March 2007
Table of Alignment of Standards and Assessments
3.22.2009

Endorsement: Elementary Education
Total Hours Required by Rule 24: 70

Grade Levels: K-6 (K-8 in self contained classrooms) Endorsement Type: Field
Program Hours Required by Institution: 75-80 hrs. Name of Institution: Anonymous University

Endorsement Program Requirements: Nebraska teacher education institutions offering this endorsement program must have on file, within the institution, a plan which identifies the courses and

the course completion requirements which the institution utilizes to grant credit toward completion of this endorsement.

Key Program Assessments:

1. Grade Point Average (overall, Content area, and professional education—as well as grades in specific courses)
2. Evidence of Student Learning (Portfolios, Lesson Plans, Unit Plans, and other evidence tied to learning)
3. Student Teaching/Practicum Evaluations
4. Acceptance into the Teacher Education Program (TEP)
5. Praxis |l
6. Anonymous University’s Specialized Assessment
7. First year follow-up w/ administrators/hiring officials
8. 1st Year Teacher Follow-up Data
Candidate Proficiencies
Standard/Description Course Course Title Cre Course Assessments Key Program Cont | Peda | Skil | Dis | P-
Number dit Assessments ent | gogic Is [ pos | 12
s Kno al itio | Lea
wled [ Know n rni
ge ledge ng
006.17D1 A minimum of 40
semester hours of
professional Education
Course Work shall include
the following:
006.17D1A Child Growth CYAF 160 Human 3 Written X X X
and Development; Development assignments/reflection/presentation/ex
and the Family ams
TEAC 380 Health & 2 Written X X X X X
Wellness assignments/reflection/presentation/ex
ams
CEHS 200 Families, 3 Exam/projects/research X X
Schools, &
Communities
TEAC 351 Learner 2 Written assignments/on--line X X X X
Centered discussion/BB
Classroom
006.17D1B Curriculum, TEAC 302 Children’s 3 Reflectionfwritten work/reading X X X X X
methodology, and Literature discussion
assessment appropriate for TEAC 305 Arts and the 3 Lesson plan/discussion/reflection X X X X X
all students in all areas of Curriculum
the elementary school TEAC 307 Teaching Social | 3 Projects/on-line discussion X X X X X
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curriculum Studies in the
Elementary
School
TEAC 308 Teaching 3 Exams/writing/inquiry log/portfolio
Mathematics in
the Elementary
School
TEAC 311 Teaching 3 Written assignments/child
Reading in the study/projects
Elementary
School
TEAC 313 Teaching 3 Written assignments/child
Language Arts in study/projects
the Elementary
School
TEAC 315 Teaching 3
Science in the
Elementary
School
TEAC 351 Learner 2 Written assignments/on--line
Centered discussion/BB
Classroom
TEAC 380 Health & 2 Written
Wellness assignments/reflection/presentation/ex
ams
TEAC 403A | Student 1 On-line discusstion/ X X
Teaching
Seminar
TEAC497A El Ed S.Teaching | 10 Portfolio/Observation X X X
TEAC497Y EC S.Teaching 1 Integrated in other courses X X X
TEAC497Z Supplement to 1 497A X X
S.Teaching
TEAC 297B Practicum 2 Observations, written assignments, X X X
discussion
TEAC 397A | Practicum 3 Reflective writing/observation, X X X X X
discussion
006.17D1C Instructional TEAC 302 Children’s 3 Reflectionfwritten work/reading X X X X X
strategies that are adapted Literature discussion
for diverse students TEAC 305 Arts and the 3 Lesson plan/discussion/reflection X X X X X
Curriculum
TEAC 307 Teaching Social 3 Projects/on-line discussion X X X X X
Studies in the
Elementary
School
TEAC 308 Teaching 3 Exams/writing/inquiry log/portfolio
Mathematics in
the Elementary
School
TEAC 311 Teaching 3 Written assignments/child
Reading in the study/projects
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Elementary
School
TEAC 313 Teaching 3 Written assignments/child 1,2 X X X X
Language Arts in study/projects
the Elementary
School
TEAC 315 Teaching 3 X X X X
Science in the
Elementary
School
TEAC 330 Multicultural Ed. 3 Reaction paper/exam/BB 1,2 X X X
TEAC 331 School & Society | 3 Papers/research proposal 1,2 X X X
TEAC 351 Learner 2 Written assignments/on--line 1,2 X X X X
Centered discussion/BB
Classroom
TEAC 380 Health & 2 Written 1,2 X X X X
Wellness assignments/reflection/presentation/ex
ams
TEAC 403A | Student 1 On-line discuss\ion/ 1,2 X X X X
Teaching
Seminar
SPED 415A [ Practicum 1 Reflective journal/observation 1,2 X X X X
SPED 415 Reading/MWriting: | 3 Tests/Lesson planning/presentations 1,2 X X X X
Disabled Elem
TEAC497Y EC S. Teaching 1 Integrated in other courses 1,2 X X X X
TEAC497Z Supplement to 1 497A 1,2, X X
S.Teaching
006.17D1D Organization TEAC 351 Learner 2 Written assignments/on--line 1,2 X X X X
and Management of the Centered discussion/BB
classroom Classroom
TEAC 297A 1 Observations, reflective writing, 1,2 X X X
discussion
TEAC 297B 2 Observations, written assignments, 1,2 X X X
discussion
TEAC 397A 3 Reflective writing/observation, 1,2 X X X X
discussion
TEAC497A 10 Portfolio/Observation 1,2 X X X X
006.17D1E Communication COMM 109 3 Exams/speech/discussion 1,2 X X
skills in collaborating with CEHS 200 Families, 3 Exam/projects/research 1,2 X X
parents and other adults, Schools, &
including those with diverse Communities
languages and cultures CYAF 160 Human 3 Written 1,2 X X X
Development assignments/reflection/presentation/ex
and the Family ams
TEAC 330 Multicultural Ed. 3 Reaction paper/exam/BB 1,2 X X X
TEAC 331 School & Society | 3 Papers/research proposal 1,2 X X X
006.17D1F History, trends, CEHS 200 Families, 3 Exam/projects/research 1,2 X X
and societal and cultural Schools, &
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issues which impact Communities
elementary education TEAC 307 Teaching Social 3 Projects/on-line discussion X X X X
Studies in the
Elementary
School
TEAC 330 Multicultural Ed. 3 Reaction paper/exam/BB 1,2 X X X
TEAC 331 School & Society | 3 Papers/research proposal 1,2 X X X
006.17D2 A minimum of 30
semester hours of academic
coursework distributed
across the four curriculum
areas of English language
arts, mathematics, science,
and social studies/history. A
minimum of 6 semester
hours is required in each of
the four areas. Course work
in the four areas include:
006.17D2a Communication, COMM 109 3 Exams/speech/discussion 1,2 X X
including literature, COMM 205 3 Exams/speech/discussion 1,2 X X
composition, and speech COMM 209 3 Exams/discussions 1,2 X X
COMM 210 3 Exams/discussions 1,2 X X
12 Credits total ENGL 101 3 Exam, quiz, paper 1,9 X
ENGL 150 3 Exam, quiz, paper 1,2 X
ENGL 151 3 Exam, quiz, paper 1,2 X
ENGL 205 3 Exam, quiz, paper 1,2 X
ENGL 254 3 Exam, quiz, paper 1,2 X
ENGL 354 3 Exam, quiz, paper 1,2 X
ENGL 361A 3 Exam, quiz, paper 1,2 X
ENGL 361B 3 Exam, quiz, paper 1,2 X
006.17D2b Mathematics MATH 300 3 Exam/quizfwritten assighment 1,2 X X X X
MATH 301 3 Exam/quiziwritten assignment 1,2 X X
At least 3 Classes MATH 203 3 Exam/quiziwritten assignment 1,2 X
MATH 106 5 Exam/quizAwritten assignment 1,2 X
MATH 107 5 Exam/quiz/written assignment 1,2 X
MATH 302 3 Exam/quizAwritten assignment 1,2 X
MATH 304 3 Exam/quizAwritten assignment 1,2 X
MATH 306 3 Exam/quiz/iwritten assighment 1,2 X
MATH 309 3 Exam/quiz/iwritten assignment 1,2 X
STAT 218 3 Exams/critique 1,2 X
006.17D2c Natural Science BIOS Any with Lab 3-4 | Exam/quiz/written assignment 1,2
PHYS Any with Lab 3-4 | Exam/quiz/written assignment 1,2
Choose 3 Other No lab required 3-4 | Exam/quizfwritten assignment 1,2
9-12 hours science
006.17D2c Natural Science PHYS 262 il Exams/written assignments 1,2 X X
NRES 108 3 Exam/ critique 1,2 X X
Choose one ENTO 115 3 Discussion/projects/exams/quizzes 1,2 X X
1-3 hours ENTO116 1 Exams/quizzes/written assignments 1,2 X X
006.17D2d Social Sciences GEOG 140 3 Exams/discussion 1,2 X
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GEOG 271 3 Discussion/exam 1,2 X
One course in History GEOG 272 3 Journals/fexams/quizzes 1,2 X
Two in other Social Studies POLS 100 3 Exams/quizzes/assighments/final 1,2 X
Areas POLS 221 paper.
And 3 Wiitten assignments/exams/discussion | 1, 2 X
One additional course inany [HIST 120 3 Written assignments/exams/quizzes 1,2 X
social science from the list HIST 201 3 Exams/recitation 1,2 X
Total of 12 hours HIST 202 3 Assighments/exams/book review 1,2 X
HIST 345 3 Exams/written assignments/book 1,2 X
HIST 359 reviews
3 Discussion/exams/projects 1,2 X
ECON 211 3 Lesson 1,2 X
ECON 450 plans/exams/journals/presentation
ECON 451 3 Exam/quizAwritten assignment 1,2 X
3 Exam/quiziwritten assignment 1,2 X
006.17D3 In addition to the 1,2
30 semester hours listed
above, academic
coursework is required in
each of the following areas:
006.17D3a Fine arts Any 3 Hour 3 Exam/quiziwritten assignment 1,2 X
Choose 1 course in the
arts
006.17D3b Health and TEAC 380 Health & 2 Written 1,2 X
Wellness Wellness assignments/reflection/presentation/ex
ams
006.17D3¢c Humanities ENGL 210B | Non-Traditional 3 Written 1,2 X
ENGL 215E | Literature assignments/reflection/presentation/ex
ENGL 2154 courses ams
One course in each category | ENGL 244
ENGL 244A
ENGL 244B
ENGL 244E
ENGL 245B
ENGL 245D
ENGL 245J
ENGL 245N
ENGL 315A
ENGL 315B
ENGL 401K
ENGL 414
ENGL 414B
ENGL 445
ENGL 445E
ENGL 445J
Any non- 3 Written 1,2 X
logic assignments/reflection/presentation/ex
Philosophy ams
Course
ENGL 205 3 Written 1,2 X
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assignments/reflection/presentation/ex
ams

Reflectionfwritten work/reading
discussion

Projects/on-line discussion

Exams/writing/inquiry log/portfolio

Written assignments/child
study/projects/Exam

Written assignments/ child study/
projects/ Exam

Written Assignments, Reflection,

Observations, written assignments,
discussion, reflection

Reflective writing/observation,
discussion

Portfolio/Observation

Observations, written assignments,
discussion

ENGL 254
ENG 361A
ENG 361B
ENGL 354
Through the professional
education course work, the
program should prepare
prospective teachers to:
A. Demonstrate knowledge | TEAC 302 Children’s 3
and understanding of and be Literature
able to teach the concepts, TEAC 307 Teaching Social 3
skills, and processes of Studies in the
reading and writing, Elementary
mathematics, science, and School
social studies as defined in TEAC 308 Teaching 3
the Nebraska Content Mathematics in
Standards through grade the Elementary
eight School
TEAC 311 Teaching 3
Reading in the
Elementary
School
TEAC 313 Teaching 3
Language Arts in
the Elementary
School
TEAC 315 Teaching 3
Science in the
Elementary
School
TEAC 297B 2
TEAC 397A 3
TEAC497A 10
TEAC 297B 2
B. Demonstrate academic SEE
background knowledge inall | CONTENT
areas of the elementary AREAS
curriculum and be able to IDENTIFIED
utilize the knowledge, skills, ABOVE
and processes of:
1. communication, including
literature, composition, and
speech;
2. health and wellness;
3. humanities
4. mathematics;
5. natural sciences;
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6. social sciences; and

Reflectionfwritten work/reading
discussion

Projects/on-line discussion

Exams/writing/inquiry log/portfolio

Written assignments/child
study/projects/Exam

Written assignments/ child study/
projects/ Exam

Written Assignments, Reflection,

7. fine arts.

C. Demonstrate an TEAC 302 Children’s 3
understanding of and be Literature

able to apply knowledge and | TEAC 307 Teaching Social 3
understanding of growth and Studies in the
development of children and Elementary

young adolescents in School

physical, social, emotional, TEAC 308 Teaching 3
language, creative and Mathematics in
cognitive areas, giving equal the Elementary
emphasis to the School
developmental levels, TEAC 311 Teaching 3
including being able to: Reading in the

1. recognize typical and Elementary

atypical patterns in growth School

and development; TEAC 313 Teaching 3
2. plan, implement, and Language Arts in
evaluate environments and the Elementary
activities appropriate to the School

various developmental levels [TEAC 315 Teaching 3
of children and young Science in the
adolescents, including Elementary

students and situations School

which reflect atypical TEAC 380 Health & 2
patterns; and Wellness

3. collect and utilize

Written
assignments/reflection/presentation/ex
ams

assessment data to improve  'TEAC 3571 Learner 2 Written assignments/on--line

instruction and increase Centered discussion/BB

academic achievement. Classroom
SPED 415A 1 Reflective journal/observation 1,2
SPED 415 3 Tests/Lesson planning/presentations 1,2

D. Demonstrate SEE

methodological skills and CONTENT

strategies for teaching and AREAS

integrating: IDENTIFIED

1. Reading, Writing, and ABOVE

other Language Arts;

including

a. Phonemic awareness,

b. Phonics,
c. Vocabulary
d. Comprehension,
Fluency,

f. Development of writing
skills,

g. Reading for enjoyment
and understanding,

h. Integration of reading
and writing across the

®
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curriculum, and

i. Speaking and listening;
. Mathematics;

. Social Sciences;

. Health;

. Physical Education;

. Natural Science;

. Art; and

. Music

0O~NO U AWN

E. Demonstrate an
understanding of and be
able to apply:

1. a variety of teaching skills,
strategies, and technologies
for the creation of learning
environments and instruction
appropriate for all students in
grades kindergarten through
grade eight;

2. developmental and
learning theories, and best
practices to the teaching and
learning processes;

3. strategies for the
identification, design, and
adaptation of the curriculum
based on the needs of
children and young
adolescents;

4. skills in preparing,
interpreting, and utilizing
multiple teacher-made
assessments for the purpose
of planning instruction and
increasing student
achievement;

5. standardized, criterion
referenced, classroom, and
curriculum-based
assessment tools for the
purpose of improving student
learning;

6. methods and techniques
for identifying and correcting
implied or overt ethnic,
religious, racial, or gender
bias in materials and
activities and for promoting
understanding and
acceptance of all peoples;

TEAC 302 Children’s Reflectionfwritten work/reading
Literature discussion
TEAC 307 Teaching Social Projects/on-line discussion
Studies in the
Elementary
School
TEAC 308 Teaching Exams/writing/inquiry log/portfolio
Mathematics in
the Elementary
School
TEAC 311 Teaching Written assignments/child
Reading in the study/projects/Exam
Elementary
School
TEAC 313 Teaching Written assignments/ child study/
Language Arts in projects/ Exam
the Elementary
School
TEAC 315 Teaching Written Assignments, Reflection,
Science in the
Elementary
School
TEAC 297A Observations, reflective writing, X X X
discussion
TEAC 297B Observations, written assignments, X X X
discussion, reflection
TEAC 397A Reflective writing/observation, X X X
discussion
TEAC497A Portfolio/Observation X X X X
TEAC497Y Integrated in other courses X X X X
TEAC497Z 497A X X
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and
7. collaborative skills in
working with colleagues and
others in the educational
environment to enhance
learning.
F. Demonstrate an TEAC 302 Children’s 3 Reflectionfwritten work/reading
understanding of and be Literature discussion
able to apply theories and TEAC 307 Teaching Social 3 Projects/on-line discussion
procedures for effective Studies in the
organization and Elementary
management of kindergarten School
through eighth grade TEAC 308 Teaching 3 Exams/writing/inquiry log/portfolio
classrooms, including being Mathematics in
able to: the Elementary
1. correlate and organize School
learning experiences so they [ TEAC 311 Teaching 3 Wiritten assignments/child
are commensurate with the Reading in the study/projects/Exam
needs, learning styles, Elementary
interests, and physical and School
mental abilities of the TEAC 313 Teaching 3 Written assignments/ child study/
students; Language Arts in projects/ Exam
2. Utilize alternative ways to the Elementary
organize time, materials, School
activities, and classroom TEAC 315 Teaching 3 Written Assignments, Reflection,
surroundings to maximize Science in the
learning opportunities for Elementary
students; School
3. manage student behavior ["TEAC 297A 1 Observations, reflective writing, X | X | X
while concurrently promoting discussion
self-discipline and positive TEAC 297B 2 Observations, written assignments, X X X
self-image; ) discussion, reflection
 engagesstudents in TEAC 397A 3| Reflective writing/observation, X | X | X | X
activities which promote discussion
PUposa oamingsand TEACAS7A 10| Portfolio/Observation X | X [ X | X
béhaSior manZQement TEAC497Y 1 Integrated in other courses X X X X
techniques that promote JEACAT i 497.A 2 x
productive learning. TEAC 380 Health & 2 Written X X X X
Wellness assignments/reflection/presentation/ex
ams
TEAC 351 Learner 2 Written assignments/on--line X X
Centered discussion/BB
Classroom
SPED 415A 1 Reflective journal/observation X X
SPED 415 3 Tests/Lesson planning/presentations X X
G. Demonstrate an CEHS 200 Families, 3 Exam/projects/research X X
understanding of Schools, &
communication skills and be Communities
able to apply them CYAF 160 Human 3 Written
appropriately with parents Development assignments/reflection/presentation/ex
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and other adults, including and the Family ams
being able to: TEAC 330 Multicultural Ed. 3 Reaction paper/exam/BB X X X
1. identify the characteristics | TEAC 331 School & Society | 3 Papers/research proposal X X X
and backgrounds of various | TEAC497A 10 | Portfolio/Observation X X X
types of families and TEAC497Y 1 Integrated in other courses X X X
communities which would TEAC497Z 1 A97A X X
influence the selection of
appropriate communication
strategies;
2. conduct conferences and
communicate with parents
and other adults
representing varying cultural
backgrounds, including, if
possible, parents whose first
language is other than
English; and
3. identify community
resources with which to
collaborate in order to
support students and
families.
H. Demonstrate an CEHS 200 Families, 3 Exam/projects/research
understanding of historical, Schools, &
philosophical, and Communities
contemporary backgrounds CYAF 160 Human 3 Written X
in elementary education. Development assignments/reflection/presentation/ex
and the Family ams
TEAC 330 Multicultural Ed. 3 Reaction paper/fexam/BB X X
TEAC 331 School & Society | 3 Papers/research proposal X X
|. Clinical experiences. TEAC 297A 1 Observations, reflective writing, X X X
Prospective teachers should discussion
be engaged in clinical TEAC 297B 2 Observations, written assignments, X X X
experiences interpreting the discussion, reflection
knowledge and skills in TEAC 397A 3 Reflective writinglobservation, X X X X
standards C through H and discussion
which include interactions TEAC497A 10 | Portfolio/Observation 1,2 X X [ X [ X
with: TEAC497Y 1 Integrated in other courses 1,2 X X X X
1. students in primary (K-3) | TEAC497Z 1 497A 1,2 X | X
Z:j intermediate grades; SPED 415A 1| Reflective journaliobservation 1,2 X X | X | X
2. children and young
adolescents representing
special populations.
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[image: image122.jpg]NDE PROGRAM APPROVAL REPORT

Elementary Education
(Content Area)

Education Preparation Program

Name of institution __Anonymous University
Date of review

NDE recommendation of approval of this program is dependent on the review of the
program by representatives from the content area.

This report is in response to a(n):

x Initial Review O Revised Report O Response to Condition(s)
Program(s) Covered by Program Type Award or Degree
this Review Level(s)

O Baccalaureate

Grade Level: K-6 O Postbaccalaureate

O Master's

O Endorsement, Certificate,
Endorsement category:  (Field or Subject Endorsement) gp'gg;;?e

APPROVAL RECOMMENDATION (State Use Only) See Section 7 for specifics on
decision

NDE Final Recommendation on approval of the program(s):

x Approved

O Approved with recommendations
O Approved with conditions

O Not approved

10-09 1
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[image: image123.jpg]Section 1—Contextual Information (Folio contents 1a-1f)

Met _X_ Not Met__

Comments: Clear description of the institution, unit, and program. Criteria
for admission, retention and exit were clearly identified.

Transition points and assessments used for those points were clearly
described.

Field and clinical experiences were described with hours and included
student teaching. Unique assessments were also described.

Section 1—Summary of Strengths: (Optional)
The introductory information provided a good introduction to Anonymous
University’s education programs and their Mission.

Section 2-- ALIGNMENT OF NDE RULE 24 STANDARDS AND ASSESSMENTS
M = Met NM = Not Met

Initial Graduate
Program Standard Program * | Program*
(Initial Teacher Preparation)

Standard 006.19D1 M
006.17D1 A minimum of 40 semester hours of professional education course work including:
006.17D1a Child growth and development;

006.17D1b Curriculum, methodology, and assessment appropriate for all students in all areas of the
elementary school curriculum;

006.17D1¢ Instructional strategies that are adapted for diverse students;

006.17D1d Organization and management of the classroom;

006.17D1e Communication skills in collaborating with parents and other adults, including those with
diverse languages and cultures; and

006.17D1f History, trends, and societal and cultural issues which impact elementary education.

Comment: Program meets the minimum of 40 credit hours including all of the specified areas.

006.17D2 A minimum of 30 semester hours of academic coursework distributed across the four curriculum M
areas of English language arts, mathematics, science, and social studiesthistory. A minimum of 6 semester
hours is required in each of the four areas. Course work in the four core areas includes:

006.17D2a Communication, including literature, composition, and speech;

006.17D2b Mathematics;

006.17D2¢ Natural sciences; and

006.17D2d Social sciences.

Comment: Required courses for the elementary education program meet these requirements.

Standard M
006.17D3_In addition to the 30 semester hours listed above, academic coursework is required in each
of the following areas:

006.17D3a Fine arts;

006.17D3b Health and wellness; and

006.17D3¢ Humanities.

“ More than one column may be used for standards decisions if the program report encompasses more than one
program.

10-09 2
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Comment: All academic areas required are identified on the institution’s Rule 24 matrix.

Standard

A. Demonstrate knowledge and understanding of and be able to teach the concepts, skills, and
processes of reading and writing, mathematics, science, and social studies as defined in the
Nebraska Content Standards through grade eight.

M

Comment: Program includes opportunities for students to demonstrate knowledge and understanding of
and be able to teach the concepts, skills, and processes of reading and writing, mathematics, science,
and social studies as defined in the Nebraska Content Standards through grade eight.

Standard

B. Demonstrate academic background knowledge in all areas of the elementary curriculum and be able to
utilize the knowledge, skills, and processes of:

communication, including literature, composition, and speech;

health and wellness;

humanities

mathematics;

natural sciences;

social sciences; and

fine arts.

N oparasL o8

M

Comment: Candidates have taken and passed the EECIA Elementary Education test which reflects all of

the identified content areas.

Standard M
C. Demonstrate an understanding of and be able to apply knowledge and understanding of growth and
development of children and young adolescents in physical, social, emotional, language, creative and
cognitive areas, giving equal emphasis to the developmental levels, including being able to:

1. recognize typical and atypical patterns in growth and development;

2. plan, implement, and evaluate environments and activities appropriate to the various developmental levels
of children and young adolescents, including students and situations which reflect atypical patterns; and

3. collect and utilize assessment data to improve instruction and increase academic achievement.
Comment:

The EECIA Elementary Education test reflects pedagogy as well as content
and the test data indicate that the candidates meet this standard.
Standard M
D. Demonstrate methodological skills and strategies for teaching and integrating:

1. Reading, Writing, and other Language Arts; including

a. Phonemic awareness,

b. Phonics,

c. Vocabulary

d. Comprehension,

e. Fluency,

f. Development of writing skills,

g. Reading for enjoyment and understanding,

h. Integration of reading and writing across the curriculum, and

i. Speaking and listening;

2. Mathematics;

3. Social Sciences;

4. Health;

5. Physical Education;

6. Natural Science;

7. Art; and

8. Music

Comment: Opportunities for candidates to demonstrate methodological skills
and strategies for teaching and integrating content are included in the
program and their skills are reflected in the student teaching assessment
data.

Standard M

E. Demonstrate an understanding of and be able to apply:

1. a variety of teaching skills, strategies, and technologies for the creation of learning environments and
instruction appropriate for all students in grades kindergarten through grade eight;

2. developmental and learning theories, and best practices to the teaching and learning processes;

3. strategies for the identification, design, and adaptation ofthe curriculum based on the needs of children and

10-09
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young adolescents;

4. skills in preparing, interpreting, and utilizing multiple teacher-made assessments for the purpose of planning
instruction and increasing student achievement;

5. standardized, criterion referenced, classroom, and curriculum-based assessment tools for the purpose of
improving student learning;

6. methods and techniques for identifying and correcting implied or overt ethnic, religious, racial, or gender
bias in materials and activities and for promoting understanding and acceptance of all peoples; and

7. collaborative skills in working with colleagues and others in the educational environment to
enhance learning.

Comment: These competencies are reflected in the practicum and student
teaching experiences. The data are tabulated on the student teaching
assessment instrument summary.

Standard

F. Demonstrate an understanding of and be able to apply theories and procedures for effective organization
and management of kindergarten through eighth grade classrooms, including being able to:

1. correlate and organize learning experiences so they are commensurate with the needs, learning styles,
interests, and physical and mental abilities of the students;

2. Utilize alternative ways to organize time, materials, activities, and classroom surroundings to maximize
learning opportunities for students;

3. manage student behavior while concurrently promoting self-discipline and positive self-image;

4. engage students in activities which promote purposeful learning; and

5. implement positive behavior management techniques that promote productive learning.

Comment: These competencies are addressed in numerous education
courses and reflected in the practicum and student teaching experiences.
The data are tabulated on the student teaching assessment instrument
summary.

Standard

G. Demonstrate an understanding of communication skills and be able to apply them appropriately with
parents and other adults, including being able to:

1. identify the characteristics and backgrounds of various types of families and communities which would
influence the selection of appropriate communication strategies;

2. conduct conferences and communicate with parents and other adults representing varying cultural
backgrounds, including, if possible, parents whose first language is other than English; and

3. identify community resources with which to collaborate in order to support students and families.

Comment: These competencies are addressed in numerous education
courses, practicum experiences and during student teaching. The data are
tabulated on the student teaching assessment instrument summary.

Standard

H. Demonstrate an understanding of historical, philosophical, and contemporary backgrounds in
elementary education.

Comment: Opportunities for students to demonstrate an understanding of
history and philosophy of education are included in the program.

Standard

I. Clinical experiences. Prospective teachers should be engaged in clinical experiences interpreting the
knowledge and skills in standards C through H and which include interactions with:

1. students in primary (K-3) and intermediate grades; and

2. children and young adolescents representing special populations.

Comment: All candidates complete at least 100 hours of practicum prior to a
minimum of 14 weeks of student teaching.

10-09
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[image: image126.jpg]Section 3-- KEY ASSESSMENTS AND FINDINGS

d.1. Content knowledge - Program meets or exceeds an 80% pass rate on state
content exam (if applicable):

x Yes O No O Not applicable [ Not able to determine
If no state exam, identify the data source for determining content knowledge.
The Praxis II, Elementary Education Content, Curriculum and Instruction (EECIA) exam data
showed that 96.9% of the candidates achieved a passing score of 159 or higher.

d.2. Candidates’ knowledge of content:

Grade Point Average (GPA) of candidates

Overall GPA, Endorsement GPA, and Professional Education GPA are all monitored and are well
above the minimum of 2.50. Items from student teaching evaluations and follow-up surveys
also indicated a high level of content ability.

d.3. Candidates’ ability to understand and apply pedagogical and professional
content knowledge, skills, and professional dispositions:

Multiple data sets from a variety of settings and longitudinal data are used to substantiate
candidates’ pedagogical knowledge, skills, and dispositions. With respect to the evaluation of
dispositions, the reviewers felt it would be beneficial to identify and clarify what elements of the
conceptual framework’s description of a reflective practitioner are considered dispositions.

d.4. Candidates’ ability to understand and apply pedagogical and professional
content knowledge, skills, and professional dispositions:

Multiple data sets from a variety of settings and longitudinal in nature are used to substantiate
candidates’ pedagogical knowledge, skills and dispositions.

d.5. Candidate effects on P-12 student learning

The question on the student teaching evaluation used to evaluate P-12 learning references
formal and informal assessment strategies. There are two other data tables in the folio that
also provide evidence of candidate effects on student learning and the results indicate that a
large majority of the elementary education candidates are proficient and no one is
unsatisfactory.

d.6. Comprehensive assessment of candidates’ proficiency

Multiple data sets are provided from a variety of settings and longitudinal in nature concerning
students’ performance in the program from admittance through student teaching, and after
employment. These data sets include information about knowledge, skills, pedagogy, and
dispositions.

Comments:
The data provided were comprehensive in nature and provided significant evidence of the
quality of the candidates throughout their preparation program.

Section 4—EVALUATION OF THE USE OF ASSESSMENT RESULTS

10-09 5
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[image: image127.jpg]Evidence that assessment results are evaluated and applied to the improvement of
candidate performance and strengthening of the program (as discussed in Section 4
of the program folio)

The institution provided evidence of a continuous assessment-based process of informed
decision making that gathers data across programs, and after graduation, to inform and
suggest changes for continuous program improvement.

Section 5—SUGGESTED AREAS FOR IMPROVEMENT (summary of the folio
review) (Optional)

Review assessment designs for collecting and reporting candidates’ effects on P-12
student learning.

Include or identify dispositions that are being assessed.

Section 6—ADDITIONAL COMMENTS

Comments on context and other topics not covered in sections 1-4:

Concerns for possible follow up by the on-site visitation team:

Section 7—TERMS AND SUBSEQUENT ACTIONS FOR DECISIONS

[ Program is recommended for approval. The program is recognized through the semester and
year of the institution’s next accreditation visit in 5-7 years.

O Program is recommended for approval with recommendations. The program is recognized
through the semester and year of the institution’s next accreditation visit in 5-7 years. The
recommendations should be given consideration but implementation is not required.

O Program is recommended for approval with conditions. The program is recognized through the
current year and the following year; however to retain approval, the following action must be
taken by the institution: A report addressing the conditions specified in the folio review report must
be submitted to the Nebraska Department of Education within 12 months of the date of this report.
Failure to submit a report by the date specified above will result in a recommendation for
loss of approval for the program.
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[image: image130.jpg]Code Key to Grade Approval Levels of ‘?ﬂ ol o
Certification: ) & ;' § ) £
0 PK Preschool 1 PrePrimary-3 é" ;’ k) 8 2 i 2 g £
2 K-6 Elementary 3 K-8 Elementary 2 ;:’ ] K] o £ 8 ] 3 ) &
4 7-9 Junior High 5 K-9 All Districts C; = 2 ¢ Q % g g 2 g g E 3
6 7-12 Secondary 7 K-12 All Districts £ 3 | g © & @ & ] = g g a o = 2 &
8 9-12 Secondary 9 4-9 Middle Grades| &2 & 2 »”-; §° 8 g 3 E 3 % ] ; : ; i @
10 B-12 All Districts 11 Birth-K o = 3 by 3 8 E @ - K ® ° B = = % =
12 B-3 Early Childhood 13 PK-6 Elementary e Y g ] < S 2 g g 8 » (; 4 4 4 © 8
14 PK-8 Elementary 15 PK-12 All Districts | "% 2 g %” S g ] 2 %’ S ] o kS E _°>_’ g ]
16 10-12 Secondary 17 PK-8 Elementary S 8 8 6 8 8 s ﬁ ’é‘ E g g g ;:=> g ; g
Highest Degree Granted s M| ™ M M M [ B] M | B B M B S D D S B
Level of Accreditation
NCATE X X X X X X X X X X X-09 X X X
TEAC X-10
North Central Association X X X X X X X X X X X X X X X X X
State X X X X X X X X X X X X X X X X X
Administrative Endorsements
Curriculum Supervisor {G) {F} 15 15
Principal (G) (F) 6,14 6,14,15{ 6,14 6.9.14.15 6,14 16,9,14] 6,14 | 6,14.15
Superintendent (G) (F) 15 15 15 15 15
Teaching Endorsements
Adapted Physical Education (S) i5 15 15
Agricultural Education (F} 6
American Sign Language (S) {SP)
Anthropology {S)
Art (F) 7 6 7 7 7 7 % 7 7 7 7 7 7 7 7 7
Assessment Leadership (G) (SP) 15 15 15
Basic Business {S) 6 6 6 6 6 6 & 6 6 6 6 6 *D 6 6 6
Bilingual Education-Special Authorization
Biology (S} 6 6 6 6 6 6 6 6 6 6 6 6 6 6 6 6
Business Education (F) 6 6 6 6
Chemistry (S) 6 6 6 6 6 6 6 6 6 6 6 6 6 6 6
Coaching (SP) 6 6 [ 6 6 6 6 6 6 6 6 6 6 6 6
Coaching (SS} 8 8
Coop Ed-Diversified Occupations {SP) 6 6 6 [S] 6
Driver Education (SP) 6 6
Early Care and Education-Special 11
Authorization
Early Childhood Education (S} 12 1 12 12 12 12 12 12 12 12 12
Early Childhood Education Unified(F} 12 1 12 12 12
Earth Science {9) 53 6
*D - Endorsement program dropped effective 2008-2010. Not accepting new students, but students presently enrolled will be allowed to complete program.
ENDORSEMENTS:
{F)-Field  ((S) Subject (G} Graduate

DEGREES:
B Bachelor M Master
S Specialist D Doctorate
April State Board Materials

(SP) Suppiemental
(SS) Special Services

(T) Trades
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12 B-3 Early Childhood 13 PK-6 Elementary e EX 8 b 3] © » g 1 " & = & & & @ 8
14 PK-8 Elementary 15 PK-12 All Districts | S 2 g 2 g g § b= %’ 2 7 _g H H H g %
16 10-12 Secondary 17 PK-9 Elementary S 8 8 3 S 8 & £ E E g :ﬂ; ;g g g ‘3“ g
Economics (S) *D 6
Educational Audiologist (G) (SS)
Elementary Education {F) 3 3 3 3 2 3 3 3 3 2 3 3 2 3 2 3 3;
English (S} 6 6 6 6 6 6 6 6 6 6 6 6 6 6 6 6 6
ESL-Undergraduate (SP) 7 7 7 7 7 7 7 7 7 7 7 7
ESL-Beyond Baccalaureate {G) (SP) 7 7 7 7 7 7 7 7 7
Family & Consumer Sciences {F} 6 6 6
FCS Related Occupations (SP) [ 6 6
Foreign Language (S) 6 6 6 6 6 6 6 3.6,7 6 6 3.6 6
General Art (S} 2 2 2 2 *D 2
Geography (S) 6 6 6 6
Health (S) 6 6 6 6
Health & Physical Education {F) 7 7 7 7 7 7
Health Occupations {S)
High Ability Education (SP) 7 7 7
History (S} 6 [} 6 6 6 6 6 6 6 B 6 6 6 6 6 6
Horticulture Education (S) 6
Industrial Technology Education {F} 6 6 6 6
Information Technology (SP) 7 7 7 7 7 7 7 7
Instrumental Music (S) 3.6 3.6 3.6 3.6 3.6 3.6
Journalism & Mass Communication (S) B 6 6 6 6
Language Arts (F) B 6 6 6 6 6 6 8 6 6 6 6 6
Library Media Specialist {F) 7 7 7 7
Marketing Education (F) 6 ] 8
Mathematics {F) 5 6 (S 6 6 6 6 6 6 6 53 6 6 6 (5 6 [}
Middle Grades Education (F} 9 2 9 9 9 9 9 9 9 9 9 9 9
Middle Grades Endorsement/Areas of Specialization
Agricultural Education
Art X X X X X X X X X
Business Education X X X X X X X X X X
Family and Consumer Sciences X X X
*D - Endorsement program dropped effective 2009-2010. Not accepting new students. but students presently enrolled will be allowed to complete program.
ENDORSEMENTS:
(F-Field  {(S) Subject (G} Graduate

DEGREES:
B Bachelor M Master
S Specialist D Doctorate
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O PK Preschool 1 PrePrimary-3 Fi .E’ B 8 2 § 1 E ®

2 K-6 Elementary 3 X-8 Elementary 3 y i @ o 3 8 ¥ 3 S &
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6 7-12 Secondary 7 K-12 All Districts - - £ K] o & ® = ] Y s & “ & ] % °

8 9-12 Secondary 9 4-9 Middle Grades | & @ 2 2 g 2 H 8 § g 5 S : : :, 2 ]

10 B-12 All Districts 11 Birth-K o © E 3 3 8 ] ? = K = ° = = ) & =

12 B-3 Early Childhood 13 PK-6 Elementary e & 1 = 0 ° 2 = ] 3 2 g 2 [ 2 © 3

14 PK-8 Elementary 15 PK-12 Al Districts | g g g ke s g § 3 = B 2 8 H H H g Y

16 10-12 Secondary 17 PK-9 Elementary 8 8 8 5 S 8 & £ E E & é ;:=> S :g ; g

Foreign Language X | Spanish X X X X X

Health and Physical Education X X X X X X X X X
Industrial Technology X X X
Language Arts X X X X X X X % X X X X X
Mathematics X X X X X X X X X X X X X
Natural Sciences X X X X X X X X X X X X X
Social Science X X X X X X X X X X X X X
SPED/Mild-Mod X X K-12 X X

Music (F) 7 v 7 7 7 7 7 7 7 7 7 7 7

Natural Science (F) 6 6 6 [$] 6 6 6 6 6 6 6 6 6 6

Other Trade or Industrial Areas (T)

Physical Education (S) 2.6 6 2,6 2,6 2.6 2,6 2,6 2,6 2,6 2,6 2.6 2.6 2.6

Physical Science {F) 6 6 6 6 6 5] 6 6

Physics (S) 5 [ 6 6 6 6 6 [ 6

Political Science (S) 6 6 6 6

Preschool Disabilities {S) 11 11

Psychology (S) 6 6 6 6 6

Religious Education (S} 7 7 7 7 7 T

Reading and Writing (S) 6 6 6 6

Reading Specialist (G) (S} i5 i5 15 i5 15 15

ROTC (1)

School Guidance Counselor (G) (F} (S) 7 2.6 2,6 2,6 7 2,6

School Nurse (S9)

School Psychologist {G) {SS) 15 15 15

School Transition Specialist (G} (SS) 6

Social Science {F) 6 6 6 6 6 6 6 6 6 6 6 6 6 6 6 6 6

Sociology (S) 6 6

SpEd-Behavoriaily Disordered {G) (SS} 15 13,1516,15.17

SpEd-Early Childhood (G) (S} 12

SpEd-Deaf or Hard of Hearing (F) 15

SpEd-Deaf or Hard of Hearing (S} 15 1.5.6

*D - Endorsement program dropped effective 2009-2010. Not accepting new students, but students presently enrolled will be allowed to complete program.

ENDORSEMENTS:
(F)-Field  {(S} Subject (G Graduate

DEGREES:
B Bachelor M Master
S Specialist D Doctorate
April State Board Materials

{SP) Supplemental
(SS) Special Services
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10 B-12 All Districts 11 Birth-K p k3 2 g z 3 K| @ L b -1 3 = = = 3 =

12 B-3 Barly Childhood 13 PK-G Elementary | & & 5 2 3 o 2 ¥ g 2 2 2 2 2 2 P 8

14 PK-8 Elementary 15 PK-12 All Districts | g 2 g 2 - g § 3 = B 2 2 £ H H g o
-12 dary 2 ; = 3 & & o = = <

16 10-12 Secondary 17 PK-9 Elementary 3 S S 5 A 8 5 & g E g 5 g g g s g

SpEd-Learning Disabilities (G) (S) 15 *D [6,15,17

SpEd-Mild/Moderate Disabilities (F) 7 b 2.6 2.6,7 2,6.7 26,7 27 Pt 5,6 2.6 2,56| 56,7 7 7

SpEd-Severe/Multiple Disabilities (SP) 15

SpEd-Visual Impairment (S) 15

Speech {S) 6 6 6 6 6 6

Speech & Theatre (F) *D

Speech Language Pathologist (G) (S) 10 10 10

Speech Language Technician (SS)

Theatre (S) 5 6 6 6 6 6 6 6

Trade & Industrial Education (F) 8 8 8

Vocal Music (S) 3 3.6 3.6 3,6 3,6 3.6 3 3.6 3,6

Vocational Special Needs (SP) *D

*D - Endorsement program dropped effective 2008-2010. Not accepting new students, but students presently enrolled will be allowed to complete program.

ENDORSEMENTS:

(F}-Field  ({S) Subject {G) Graduate

DEGREES: (SP) Suppiemental
B Bachelor M Master (SS) Special Services
S Specialist D Doctorate 4 (T) Trades
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[image: image134.jpg]Inquiries regarding state approval of teacher education programs leading to certification may be addressed to:

Teacher Education Program Approval

Sharon Katt

{Sharon. katt@nebraska.gov)

PO Box 94987, 301 Centennial Mall South
Lincoln, NE 68509-4987

402.471.2405

Specific program inquiries may be directed to the certification official listed for each institution of higher education:

Chadron State College
Chadron NE 69337
308 432-6336

Attn: Dan Koopman

College of Saint Mary
Omaha NE 68124
402 399-2432

Attn: Dr. Merryellen Towey-Schulz

Concordia University
Concordia NE 68434
402 643-7475

Attn: Dr. Ron Bork

Creighton University
Omaha NE 68178

402 280-3583

Attn: Dr. Ramona Bartee

Dana College

Blair NE 68008
402 426-7280

Attn: Ms. Kim Berg

Doane College

Crete NE 68333
402 826-8631
Attn: Dr. Lyn Forester

April State Board Materials

Grace University
Omaha NE 68108
402 449-2864
Attn: Jon Hood

Hastings College
Hastings NE 68901
402 461-7307

Attn: Dr. Kass Rempp

Midland Lutheran College
Fremont NE 68025

402 941-6332

Attn: Dr. Keith Rohwer

Nebraska Wesleyan University
Lincoln NE 68504

402 465-2310

Attn: Dr. Tim Anderson

Peru State College
Peru NE 68421

402 872-2399

Attn: Ms. Pat Rippe

Union College

Lincoin NE 68506
402 486-2522
Attn: Dr. Joe Allison

University of NE-Kearney
Kearney NE 68849

308 865-8266

Attn: Mary Losey

University of NE-Lincoln
Lincoln, NE 68588

402 472-8626

Attn: Dr. Tom Wandzilak

University of NE-Omaha
Omaha NE 68182

402 554-2718

Attn: Dr. Becky Schnabel

Wayne State College
Wayne NE 68787

402 375-7373

Attn: Phyllis Spethman

York College

York NE 68467

402 363-5696

Atmn: Dr. Kathleen Wheeler

51




05.04.10 State Board of Education Work Session
2.3-1
05.04.10 State Board of Education Work Session

2.3-135

