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First Identify ....

what is Y(_)ur Philosophy
of Dlscipline?
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What Is Your Mindset Toward Behavior?

‘fr‘wcrime and Punishment ||

= Consequence Based

OR

/T. (’ﬁéaming and Growthi/

Reiwforcement Based

PBiS Philosophy of Discipline

» Proactive

- Positive

* Preventative

+ Identify and teach expectations
for behavior

+ Catch kids being good
(recognize and reinforce
appropriate behavior)

« All staff use the same language,
consistent

&

| ——
Creating the Framework for a
Positive Classroom Environment
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Take a Second
Make a Difference

The one s:cmul it takes to connect can make a difference.
v ive research {n youth development, resiliency, and

Plevenhou, tlmDa:dopmcmnl represent the relationships,
opportunities, and personal qualities tbntvamlgyeoplnneedwmmcdmh
and to thrive,

« The Power of Assets—Studies of more than 2.2 million young people in the United
States consistently show that the more assets young people have, the less likely they are to
engege in a wide range of high-risk behavior and the more likely they are to thrive. Asvets
have power for all young people, of their gender, ic status, family, or
yuce/cthniclty. Farthermore, levels of assets are better i of high-risk invol
and thriving than poverty or being from a eingle-parent family.

« The Gap—Theaverage youmg person experiences fewer than half of the 40 ascets, Boys
experience three fewer assels than girls (17,2 assets for bays vs. 19.9 for girls).

» If you want to increase schievement - work on these assets; Kids are 3 x more likely
to have academic success with 9, 17, 18, 19, 25. Kids are 2 x more likely to have academic
success with 15, 20, 22, 91, and 36.

« When a child ks experiencing behavioral difficulties, pull out the asset sheet for his/her nge
leve! ko help you identify their existing assets. How can you belp develop their assets?
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Relationships

«+Stephen Covey: Emotional Bank Account

< Covey deseribed a metaphor in his book “The
Seven Habits of Highly tive People” that
deseribes the amount of trust that's been buil
upina relanonshqﬁmd how that effects our
interactions with o

“You can’t get something out of
a relationship if you haven’t put
anything into it. f
clild neads / relationshi
eyl i
prove is better.
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The Search Institute has identified the following building blocks of healthy
development that help young people grow up healthy, caring, and responsible.

bt s st it 8

Research by the Search Insfitule — Discovering What Kids Need 10 Succeed
(htip:/fwww.search-inslitute.org)

Take a Second, Be the Difference ayaee

Identlfy and Teach
Expectations for Behavior
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Proactve Classroom

Management
:trv:tl:;itgso:nd 15 Proactive Classroom
E Management
techniques that Strategies:

combine to create | Organizing a productive

a highly orderly classroom.

and productive 2, Strategically establishing

learnin; positive relationships with

— ngmem all students in the class.
YErO! 2 3. Positive greetings at the door

ese need 1o be in place to to pre-correct and establish
PREVENT behavior problems | POSitive climate.
and help kids to be
successful in your classroom.”
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4. Classroom rules,
expeclations an

10. Motivation system to

oo reward desirable
procedures are visible behavior
and known by every '_
student. 11. Goal setting and
5. Transitions are taught performance feedback.
and managed well. 12, Visual schedule of
6. Independent seatwork classroom activities.
is managed and used 13. Effective cuing systems
when needed. to release and regain
7. Communicating attention.
competently with N
students. 14. 5 to 1 ratio of
8. Teach, model, and positives to negative
reinforce prosocial interactions - -
skills. . 5 S
9. Teacher proximity. 15. Smile X
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When Is
Behavior a
Problem? =

How do you know?
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One of the greatest frustrations that
teachers face is dcalingwit!n students
who exhibit challen ing behaviors.
Every teacher n dcw’h‘ainin

o nities to op skills in
aeL g with ciffcult students.

Your first step should be to tclcnh{:y
the peo lein r builclingancl in
your 5cfoo| istrict that may be able
to assist you.
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Use Data When Making Decisions

Aralyzing da con help Sohe Shaior conterns—. Behadior is no
langer a puidle) but you lave an accurate picture of what is
gerng .

- [ || ] e
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Changinga student’s
behavior rcquircs adults to
changc their response.....
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Functional Behavior Assessment is a problem-
solving process for addressing student
problem behavior. It relies on a variety of
techniques and strategies to identify the
purposes or functions of specific behavior and
to help teams select interventions to directly
address the problem behavior.

2 Basic Functions of Behavior:
* Obtain/Get Something
+ Escape/Avoid Something

SURILORA DL FARIALSE & 8 by

Data Collection/Analysis 45

SWIS: Other Data: -
« Data analyzed by Rtl team » Olweus Bullying survey (yearly’
monthly and year end «+ Classroom Observations /
+ Number of referrals per day Rating Scales
per month + Universal Sereening
« Referral by location + Attendance, grades, etc. from
» Referral by problem behavi distriet d f ion
Sy (Infnitr Campus, Power School)
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FBAIs....

A Step by Step Process

1. Every behavior serves a
purpose. Your job is to
find that purpose and
replace the problem
behavior with a more
appropriate one.

2. FBA{s an assessment
used for students with
the most significant
behavior problems to:

= Identify the function

of the problem
behavior - or how
the pi i
Is paying off for the Think of student behavior as an
student. attempt to communicate with

* ldentify the variables you and you as the detective
that predict and trying to break the
maintain problem communication code.
behavior, 4
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The FBA process should help us to: " ¥

. i
< Focus on things we can change. “T‘?
< Provide an operational definition of problem behavior.

< Identify the context in which behavior does and does not
occur, events that trigger the problem behavior, and events
that follow and reinforce problem behavior.

< Increase efficiency in identifying effective interventions to
increase altemative behaviors.

< Reduce the use of interventions that contribute to or worsen
behavior

< Simplify and focus our undersianding of the student’s behavior
concems. The ultimate goal of FBA is efficiency; we want to
do the least amount of assessment and data colleclion that
will give us the most information to guide intervention
selection.

< FBA leads to an effective Behavior Improvement Plan (BIP)

Who, Why, When?

=
e
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Terhary Pravenbon:
SCHOOL-WIDE Specialized
POSITIVE BEHAVIOR may Indvdualized
INTERVENTIONS AND \5 Syslems for Sludenls
SUPPORTS with High-Risk Behavior

5 Secondary Prevenban:
L Specializad Group

Syslems for Students
with Al-Risk Behavior

Prnmary Prevenlion:
Scheol-/Classroom-
Wide Syslems for
ALL Siudents
Stafi. & Setimgs

FBA will be recommended
as part of a problem-solving
model for students
identified as not being
responsive to primary
prevention instruction,
interventions, and
strategies.

B IGEE

Who should be considered for FBA?

. Si._ ificant numbers of office referrals.

. Bi’avior Pattcms have changcd

5igniﬁc.ant|9 recently (outbursts more

disruptive, tardies/absenteeism,

withcrr)'awab

. Signiﬁ'cant concerns based on rating
scales, screeners, and/ or teacher
anecdotal evidence.

* Not rcsPonsivc to Pm’marg tier
interventions

How?

ghttte,
e el

o/ NEBRASKA
) s

EDUCATION




B G e R R T I

| FBA Checklist \ | I\
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ABC'’s of Behavior A I, Cs of Bebavior
A, B, C's of Bahavlor .

Remember: Always Start with the Bekavier

1 hiave defined (the vhat)
2- lnﬂhnw\hemmgmdm:n
spark a behavior)
3- Thenw-mmnndnnlwh.y(mennmmnrmebehavmr whal happens,
reason, which S e T T T
4 3 it Maintalning
Consequence /

h_—] By o
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What Does Sinple FBA Look
Like?
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__ Simple Behavior intervention Plan (RIP)
] I ention

e WL WA, REDH. i = Grabstvs i fhe 1P plon =
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What Does @W FBA
Look Like?

NEBRASKA
?lrJIIND\T oF
EDUCATION

TR B P

FACTS - PartA
Functional Assessment Checklist for Teachers and Staff
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Step 5: Select 1 to 3 routines for further
assessment

routines based on:
a) “Similarity of activities (conditions) with ratings
4,5,0r6
. b) Similarity of problem behavior(s)

p?
/

Complete the FACTS-Part B for each?ouune
identified.

| SENRASKA D FANISL AT = S s |

PFACTS B coatinued

‘What are the strongest predietors? (Prioritize/Rank)

S A Wit arw the even that predicn .mmwuﬁgﬁuzwmmm (Predistery)

__ illeem Oner - Epmsdvomoes _ srenred
__dagus . _wuén:m.h unstructun
___ negalise social ___ socially isolsted _tsksloob

cmilicl at home ___ wilhpes __ activily toc
___ wademia, failure ___ Oxher ___tmhsiood

Whit coaunjesnces & modl oy 10 malntaln the prablom bebasbarii)?

Steps = Ay of o

— adiamistion  Other. . bend tmds  Ober

___ poszanbention -t ———

__ pedeand activity perzncgatives

— momythings —_ phyical effort

__ullancotion

How is the behavior paying off for the student? What is the most
valuable payoff for the student?

QY N T T T e e T R |

The result of a FBA is a Clear and Specific
Summary of Behavior

The St 'y of Behavior is only helpful when it is clear enough
andspeqﬁcemmghtolnfurm

1, Th

QU

2. What intervenbons can be used to imnmve student
behavior,

SUMMARY OF BEMAVIOR
+ iy ihat mi b wued fa balld 0 af b Lo 1
™ 1] U

U IR R TR

FACTS —- PartB
Functional Assessment Cheeklist for Teachers and Staff
Take Targeted Behavioral Routine & Define Behavior{s) that Occur During the Routine

Stodent Grade: _ S Dazez

Step) Interviewer: _ = = Respondeme(e) 000
e Acetvinios Cumirat; Whah iy cog) S the FALTS-Fat Al r
i %%‘ﬁu
Step 2 Lock et e Bushariors on FACTE-
Pt A A oo e el
‘woranyg bl D e 7

[ detal shunes e probiivm beh
Step3
B What does the problem behsvioets) look like? | Describe Clearly fubwervable ani “J

liow ofien does the problem bkar s} rexar'] [r“_sﬂﬂ_'a I
Tlow loog dues the problem behunvar(s) let wien ¢ dacs oo™

What it the inemity-Teve) of deneey of tae problem 2 P o
S

S ANK L[5 PRREA | b0 BERE R

SUMMANY OF BEMAVIOR
e wild dot fralid ol bl

B T R e T Ty

Summary of Behavior
Be specific & clear

e/ Setting: Have you identified a specific routine so the
information collected about the behavior can be focused & specific?

Antecedent Behavior Consequence

Are the identified tn'ggeis Is the behavioral defintion  |Have you clearly identified

of behavior clear and clear enough? the environmenta)

specific enough to know | Have you dlearly identified  |résponses lo behavior (stafl

how to prevent pmblem any escalaling behavior or peer) linked with the
from g7 ? function of behavior?

Eunction: Can you identify the function of behavior? What has the
student learned that maintains the behavior or makes it pay off?
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Summary of Behavior

Example - Joe ‘When you have completed all three boxes,

read the Summary of Behavior using the

Routine/ Setting: Math group — math tasks following format:
- “During (insert target routine), (insert student
Antecedent Behavior Consequence name) is likely to (insert problem behavior) when
he is (insert details of antecedent conditions) and
Presented w/ double | Joe will verbally B |Staft mamore Fﬂtﬁy, but you believe that he does this to (insert details of
digit addition problems, |refuse, throw pencil redirects to math work lead consequenee/funcuon)”
sublraclion or harder |on floor & rip up the  |to escalated behavior,
math facts paper, leave lable and |student breaking materials N
walk around room and leaving classroom Ask the team:
» Do you agree with this summary of behavior?
Function: Avoid difficult Math tasks « Is there anything you’d like to add or change?

[ SETRASKA U PARTHEN TS EI0S S THS

Determine the leve! of confidence: Ask the group to rate @ FBA Leads to a
the extent they belisve the summary of behavior is @o@ Beha Vi Or ImprOVement

accurate on the 8 point scale provided.,
o (EEEm——— Plan (BIP)

Rt nrrent eferts uve bees wsed bu mtred e
Tor provensiog problos bekmiae [ S
T P ——
Sip g T
wertsalany charge

Define what has been done to date to prevent/¢ontrol the
problem behavior. List ies that have been tried and
organize by things done to prevent problem bahavior and by
those things that were delivered as consequences to control
or punish the problem behavior (or reward

behavior).

NEFBRASKA
TR AT AW

EDUCATION
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A Behavior Improvementi Plan is a readmap for

how the the enfriromnent will... . BIP Forms i s

« Teach new skills . B T

- Adapt the setting T 1 e

« Adjust consequences for desired and undesired behavior — ’ |

Also defines....

- Systems necessary for effective implementation

» How progress monitoring will occur

Components of a BIP.....

« Intervention - what will occur to teach and reinforce
appropriate behavior and prevent inappropriate behavior [

« Systems - what will be done to support implementation b

+ Measurement/Data - how will outcomes be monitored?

Behavior Support Plan
Dertared e ) ey Howa v e B

]
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QTIP

Quit Taking It Personally

Resources

NEBRASKA
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Information/Resources:

Jolene Palmer, NPBIiS Institute on Violence and
Project Coordinator Destructive Behavior

+ Nebraska Dept. of Education
« Phome: 402.471.2044

« University of Oregon
+ hitp://pages.uoregon.edu/
ivdb

S v
+ htip://www.nphls.org + Jeff Sprague and Hill Walker,
Direetors
AN
Posliive Behavior Supports are an pr o TR e
Integrated system of school-wide,
4 aud indivi

student supports designed to ereate a
positive learning environment for all
childrea.

S T e e T T T

School-Wide Positive Behavior f
Supports

a onal Center on Positive Behavioral Interventions and
f; R rovides technical assistance on school l-wldn
positive behavior supports m‘}gﬁ‘ and disseminat
evidence based hehnvioral practices and systems for sr.hootu,
I‘nmﬁgﬁ, districts, and ututu. In addition, information is

e

ava , links,
research and evaluation, and otherbeha\'*‘fnr reloted toples.

. v, (Nebraskn)

. worg (linois)

. £ (Florida)

. ; : {Colorado)

+ http//wwwipbismarylandiorg (Maryland)

« htips//www.cberorg/ (Connecticut)

. ullvingkansas.org (Kansas Bullying site)

. The "School-Wide Information System"
‘;l:.!s eveloped at the University of Oregon for the Center on

SCERRANKA I EAMIRTL ST o= LIS Ry i ']

YouTube

Functional Behavior Assessment

You Tube Videos
by Chris Borgmeter, PhD, Portland State University and
Shawn Fletcher, Clackamas ESD

1. FACTS Part A: Introduction and Student Streagths

2 PACTS PartA: Roatimes

3. FACTS Part A: Defining the Hehavior of Concern
4. FACTS Part B: Identifylng Autecedents or Triggers
5. FACTS Part B: Identifying Causequences

6. FACTS Part B: Identifylag Sctiing Events

7. FACTS Pant B: Summary of Bebavior. Confideace Ratings
and Next Steps

Treatment Integrity

svednlecventioncentealoom
This webaite offers free tools lnd resources to help school staff and

and foster effective
leumlngfor all children and youth. On this ulte. you ean lum nbont
academie and behavioral intervention str
on effective teaching practices, and use tools that streamline classroom
assesament and intervention.

H ‘I'he Search Institute helps people
understand what kids need to sueceed and 1o take action based on that
kn . They have identified the Assets fr

wwiv,whatworksclearinghonsc.com
The What Works Cluringhon.sewas esl-bllshcd In 2002 by the U.S.
Depnﬂment nf d 's of

tom

, and the publlc with a eentral and
trusted seurce of sclentific evidence of wh-t works in ednuhon The WWC
aims to py informed ed: i ogh a set of
casily neeesulhle databases and user-friendly reports that provide
edmﬁon consumers wi!h hish-qnnllu reviews nflllt e'l‘l'u.'ﬂwnua of

Ai and
pvhdu) that intend to improve stndent ontmmm

10



Proactive Strategies

that are Effective at

Preventing Behavior
Problems

What WOrks7

NE llllz\bh \
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PBIS
+ Menlor-based support + GD o +1.00
« Social emotional leaming +.90
= Social skills training +.68
« Proactive classroom management + 81
- Formative evaluation + + 1.00

graphing + reinforcement
« Supplemental academic inslruction +.70tc 1.50
» Behavior contrac, self-monitoring >+50

l\ame\zcvsj Marquseial (20091 Coze etal {noress); B'osor s for Promesn:
Treatrs .ls(!

SEDTASK I PAREAIEN D = DI E A

What Doesn’t Work?

Ir 1 ion Effect Size
® Punitive discipline -13to+ .06
 Referral to outside counseling 00to+.08

¢ Meeting with the student 00
» Analyze cognitive strengths & weakness .00

Thank You!

I you have fﬂa\sfians

Contact Sally
Sally Carlson
(V! i/, ;
(402) ¢3-305% .
=

11
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40 Developmental Assets* for Adolescents (ages 12-18) j‘f '.‘:"%‘

Search Institute® has identified the following building blocks of healthy development—known as
Developmental Assets"—thar help young people grow up healthy, caring, and responsible. HEALTHY YOUTH®

(/_

External Assets

ff

Support

Empowerment 7. Community values youth—Young person perceives that adults in the community value youth.

Boundaries &
Expectations

Constructive
Use of Time

1. Family support—Family life provides high levels of love and support. 5

2, Positive family communication—Young person and her or his parent(s) communicate positively, and young
person is willing to seek advice and counsel from parents.

3. Otheradult relationships—Young person receives support from three or more nonparent adults.

4. Caring neighborhood—Young person experiences caring neighbors.

5. Caring school climate—School provides a caring, encouraging environment.

6. Parent involvement in schooling—Parent(s) are actively involved in helping young person succeed in school.

8. Youth as resources—Young people are given useful roles in the community.
9. Service to others—Young person serves in the community one hour or more per week.
10. Safety—Young person feels safe at home, school, and in the neighborhood.

11. Family boundaries—Family has clear rules and consequences and monitors the young person’s whereabouts.
12. School Boundaries—School provides clear rules and consequences.

13. Neighborhood boundaries—Neighbors take responsibility for monitoring young people’s behavior.

14. Adult role models—DParent(s) and other adults model positive, responsible behavior.

15. Positive peer influence—Young persor’s best friends model responsible behavior.

16. High expectations—Both parent(s) and teachers encourage the young person to do well.

17. Creative activities—Young person spends three or more hours per week in lessons or practice in music,
theater, or other arts.
18. Youth programs—Young person spends three or more hours per week in sports, clubs, or organizations
at school and/or in the communicy.
19. Religious community—Young person spends one or mote hours per week in activities in a religious institution.
20. Time at home—Young person is out with friends “with nothing special to do” two or fewer nights per weelk.

Internal Assets

Commitment
to Learning

Positive
Values

Social
Competencies

Positive
Identity

_J

21. Achievement Motivation-—Young person is motivated to do well in school.

22. School Engagement—Young person is actively engaged in learning.

23, Homework—Young person reports doing at least one hour of homework every school day.
24. Bonding to school—Young person cares abour her or his school.

25. Reading for Pleasure—Young person reads for pleasure three or more hours per week.

26. Caring—Young person places high value on helping other people.

27. Equality and social justice—Young person places high value on promoting equality and reducing hunger and poverty.
28. Integrity—Young person acts on convictions and stands up for her or his belicfs.

29. Honesty—Young person “tells the truth even when it is not easy.”

30. Responsibility—Young person accepts and takes personal responsibility.

31. Restraint—Young person believes it is important not to be sexually active or to use alcohol or other drugs.

32. Planning and dedision making—Young person knows how to plan ahead and make choices.

33. Interpersonal Competence—Young person has empathy, sensitivity, and friendship skills.

34. Cultural Competence—Young person has knowledge of and comfort with people of different
cultural/racial/ethnic backgrounds.

35. Resistance skills—Young person can resist negative peer pressure and dangerous situations.

36. Peaceful conflict resolution—Young person seeks to resolve conflict nonviolently.

37. Personal power—Young person feels he or she has control over “things that happen to me.”
38. Self-esteem—Young person reports having a high self-esteem.

39. Sense of purpose—Young person reports that “my life has a purpose.”

40. Positive view of personal future—Young person is optimistic about her or his personal future.

This page may be reproduced for educational, noncommercial uses only. Copyright © 1997, 2006 by Search Institute, 615 First Avenue N.E.,

Suite 125, Minneapolis, MN 55413; 800-888-7828; www.search-institute.org. All Rights Reserved.

The following are registered tradematks of Search Institure: Scarch Insticute®, Developmental Assets® and Healthy Communities © Healthy Youth®.



ANECDOTAL BEHAVIOR NOTES

Detailed Description of Behavior
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Classroom Management Checklist

Teacher Grade/Subject
School
In Place Status Essential Practices

Full Partial Not

Classroom Management

1. 5 to 1 positive to negative interactions (# observed below).

# Positive # Negative

2, Classroom rules & expectations are posted, taught directly,
practiced, & positively reinforced.

3. Efficient transition procedures taught, practiced, & positively
reinforced.

a. Entering Classroom Y N
b. Liningup Y N
¢. Changing activitics Y N
d. Exiting Classroom Y N
4. Typical classroom routines taught directly, practiced & positively
reinforced.
a. Start of day Y N
b. Group Work Y N
c. Independent Seat Work Y N
e. Obtaining materials Y N
f. Seeking help Y N
g. End of day Y N

S. Attention getting cue/rule taught directly, practiced, & positively
reinforced.

6. Continuous active supervision across settings & activities,
including moving throughout setting & scanning.

7. Desks/ room arranged so that all students are easily accessible by
the teacher.

8. Necessary materials and supplies are accessible to students in an
orderly fashion.

9. Minor problem behaviors managed positively, consistently &
quickly.

10. Chronic problem behaviors anticipated & precorrected.

11. Students are provided with activities to engage in if they complete
work before other students in the class.

Instructional Management

1. Majority of time allocated & scheduled for instruction.

2. Allocated instructional time involves active academic engagement
with quick paced instruction.

3. Asks clear questions and provides clear directions of assignments.

4. Active academic engagement results in high rates of student
success (90% +).

5. Actively involves all/ majority of students in lesson, this includes
providing activities/instruction to students of varying skill levels

6. Instructional activities linked directly to measurable short & long
term academic outcomes.

Adapted by C. Borgmeier from Sugai & Colvin, 11/29/01




Classroom Management Action Plan

Strategies for acknowledging

students for doing well

Strategies for consequating
student behavior

Activity

When

How Who

1. Define expected classroom
behaviors & routines

2. Teach expected classroom
behaviors & routines

3. Decide how you will
provide consistent
application all day

4. Define with students how
they will be recognized for
meeting expectations
initially & over time

5. Define the procedure for
consequating student
behavior

6. Define when you will do
reteach & practice
behavioral expectations

7. Define how you will
monitor and evaluate
progress & determine
necessary revisions

2] 5 RMRRE

Explicitly teach routines and expectations

Provide active, engaging instruction.

Anticipate that you will have behavior problems.

Preteach and Precorrect during situations when problems are likely.
Limit interruptions of instruction by being prepared to respond, and

by responding calmly, quickly, and briefly

2

Focus on and actively respond when students are doing what is

expected -- 5 (+) to 1 (-) interaction ratio.




Functional Behavioral Assessment Implementation Checklist'

Step Activity Status Action Plan

1. Include key individuals in the initial Y N
assessment meetings.

2. Review relevant records. Y N
1. Collect

Information | 5 - Collect informat direct abservation Y N

data.

3. Interview individuals who have Y N
direct experience with the student.

1. Define problem behavior in
Y N
observable terms.

2. Identify daily routines that are and
are not associated with problem
behavior.

3. Identify triggering antecedents Y N
events.

4. Identify maintaining consequence
events. Select the ONE, most Y N
effective, maintaining reinforcer.

2. Develop
Summary

Statement
5. Identify possible setting Y N
events/establishing operations.

6. Develop summary statements Y N
based on 1. - 5.

if agreement/confidence high (4-6),
go to Step 3.

if low ((<4), go back to Step 1 and
collect more direct observation data.

7. Determine level of
agreement/confidence individuals have | Y N
in resulting summary statement.

1. Collect formal direct observation
information on behavior, antecedents, Y N

3. Confirm & consequences.

Summary

If summary statement confirmed, go
Statement

to Step 4.

If not confirmed, go back to Step 2.
Consider need to conduct formal
functional analysis.

2. Determine if direct observation data
confirm summary statement.

4. Develop
Competing
Behavior
Pathway
Summary

1. Identified desired replacement
behavior (long term objective).

2. ldentify common reinforcing
consequences for desired replacement
behavior.

! Sugal & Homer 2003, Adapted from Sugai, G., Lewis-Palmer, T., & Hagan-Burke, S. (1998-2000). Overview of the functional

hehavioral assessment process. Exceptionality, 8, 149-160.




3. ldentified alternative replacement
behavior(s) based on function of
problem behavior (short term
objectives).

4. Determine level of
agreement/confidence in competing
pathway summary.

If agreement/confidence high, go to
Step 5.
if low, repeat Step 4.

5. Identify
Strategies
for BIP

1. Select strategies &/or
environmental manipulations that
neutralize impact of setting events.

2. Select strategies &/or
environmental manipulations that

make triggering antecedents irrelevant.

3. Select strategies &/or
environmental manipulations that
teach student skills that make problem
behavior inefficient.

4. Select strategies &/or
environmental manipulations that
make consequences for problem
behavior ineffective.

5. If necessary, develop additional
(beyond current school-wide) crisis
prevention & intervention procedures.

6. Develop
Implementa
tion Scripts
for BIP

1. Develop scripts & routines for
implementation of BIP.

2. Identify who will implement BIP.

3. Determine if resources & capacity
to implement BIP available.

If capacity adequate, implement.
if resources/capacity inadequate,
obtain resources, modify context,
&/or adjust implementation
reqguirements.

7. Develop
Evaluation
&
Monitoring
Procedures

1. ldentify measures to assess impact:

(a) target behaviors, (b) sacial
validation, (c) lifestyle, etc.

2. Develop schedule for on-going
evaluation of implementation impact.

3. Develop procedures for assessing
accuracy of implementation of BIP.

4. Assess progress toward achieving
long term objective.

If adequate progress, continue.

If criteria met, develop new objective.
If inadequate progress, go back to
Step 1.




Simple Functional Behavior Asses

ent (FBA)

Setting Events __| Antecedents Behavior »  Consequence /
i 1 Function
Sam Poor reading skills | Asked to read out loud | Pushes books off amm_n.IJ Sent to office, feels
u profanity ' relieved
Alex Stayed up late playing | Independent work time Falls asleep in class Office, hangs out with
video games A friends in office
Cary | Ran out of meds ~ Standing in line waiting | Hands on students in ' Office, gained peer
_ to go to recess front and behind him, attention |
m pushes, talks | ,
Jerry | Parent lost job 11:30, No lunch money | Punches peer while ' Sent to office, gets lunch |
lining up for lunch | in office
Andy | Difficulty with timed History test - Crushes test paper, ' Sent to office, gets out of
| tasks | pushes desk, profanity taking test
Ryan | Didn’t study for test History test Lays head ondeskand | Sent to office, gets out of
does nothing | taking test _
Sally | Difficulty expressing History test —essay and  Throws pencil, knocks | Runs to office, _

thoughts/ideas on paper  short answer questions

desk over, profanity, runs = Spends time with

| from room

 Principal

|
|
|

Summary Statement: During _ some setting event/routine

~when _antecedent condition occurs , the

student will engage in a specific behavior, because a predictable consequence/outcome will occur.
The function of behavior is to _obtain/access or escape/avoid.

During

__,when

student will

, because

, the



Simple Behavior Intervention Plan (BIP)

mo:Em Event ' . Antecedent Behavior | i Ocsmmnsmﬁnm
Strategies l Strategies i TEACHING lv Strategies For all behaviors:
S p— ] ~ Strategies i . | *  Immediately
Sam | >:§mm for reading Let Sam know ahead of Provide reading instruction reinforce when
interventions 7 time so he can practice at the correct level of he/she enters class
passage that he is capable | difficulty *  Providereinforce
of reading, or allow him to within one minute
' not read aloud of starting task
Alex Inform parent that Alex has mﬁﬁﬂmmmwﬂ%ﬁmm,
been playing video games minutes)
instead of sleeping —— e § ._ E — - = Provideindividual
Cary | Inform parent that Cary is Remind of expectations for | Teach B_mmSm skills assistance
out of medication behavior in hallway and at |
Tecess Other strategies:
“Jerry | Provide positiveadult | = " .,  Wm = 1 r huvidebreaks
ry contact, ﬂvm: with _ *  Allow to sit with
| counselor B _ - Y [ - en ISR | Eﬂmm_“mm peer
Andy | Allow to take the testina | Teach options: ask for . M\ e
_ isten to music
| . different setting, allow to break, ask for help, turn in (device with
| take untimed _ Hﬁmo__.msagﬂ as is and finish headphones) while
MECRE L e = F M3 workin
Ryan | Make sure he takes home | | i
study materials, or allow to *
| stay after school and study _
- | with staff member i | N Y.
Sally | Difficulty expressing | Provide advance organizer, = Teach procedure for using a |
| thoughts/ideas on paper ' tell Sally the topic ahead of  break card to leave room
| time to allow think time, | appropriately
el | provide a scribe __ “
| e A v TR SN TH
_ _
n't Forget: D L .

® Determine WHO, WHAT, HOW, WHEN
*  WHO is responsible for each part of the BIP?
»  WHAT, exactly, are they supposed to do?
* HOW are they supposed to do their part?
*  WHEN should they do their part?

= Evaluation of the BIP plan
* How will the team determine if the plan is
working?
*  When will the team meet again to review
the plan and modify as needed?



Functional Assessment Checklist for Teachers and Staff (FACTS-Part A)

Step 1 Student/ Grade: Date:

Interviewer: Respondent(s):
Step 2 Student Profile: Please identify at least three strengths or contributions the student brings to school.
Step 3 Problem Behavior(s): ldentify problem behaviors

___ Tardy ___ Fight/physical Aggression ___ Disruptive ___Theft

__ Unresponsive ___Inappropriate Language ___Insubordination ___Vandalism

____ Withdrawn ____Verbal Harassment ___ Work not done ___ Other

___Verbally Inappropriate ____Self-injury

Describe problem behavior:

Step 4 Identifying Routines: Where, When and With Whom Problem Behaviors are Most Likely.
Schedule | Activity Likelihood of Problem Behavior | Specific Problem Behavior
(Times)
Low High

1 2 3 4 5 6

Step 5 Select 1-3 Routines for further assessment: Select routines based on (a) similarity of activities
(conditions) with ratings of 4, 5 or 6 and (b) similarity of problem behavior(s). Complete the
FACTS-Part B for each routine identified.

March, Horner, Lewis-Palmer, Brown , Crone, Todd & Carr (2000) 4/24/00



Step 1

Step 2

Step 3

Step 4

Step 5

Step 6

Step 7

Step 8

Functional Assessment Checklist for Teachers & Staff (FACTS-Part B)

Student/ Grade: Date:
Interviewer: B Respondent(s):

Rontine/Activities/Context: Which routine(only one) from the FACTS-Part A is assessed?

Routine/Activities/Context Problem Behavior(s)

Provide more detail about the problem behavior(s):

What does the problem behavior(s) look like?
How often does the problem behavior(s) occur?
How long does the problem behavior(s) last when it does occur?

What is the intensity/level of danger of the problem behavior(s)?

What are the events that predict when the problem behavior(s) will occur? (Predictors)

Related Issues (setting events) Environmental Features

___illness Other: ___reprimand/correction ___ structured activity
__druguse __ physicai demands ____unstructured time
____negative social ___ socially isolated ___ tasks too boring
___conflict at home ___ with peers ___activity too long
__academic failure ____Other __tasks too difficult

What consequences appear most likely to maintain the problem behavior(s)?

Things that are Obtained Things Avoided or Escaped From
____adult attention Gther: ___hard tasks Other:

____peer attention __ reprimands

___ preferred activity ___ peer negatives

____ money/things ___physical effort

__adult attention

SUMMARY OF BEHAVIOR
Identify the summary that will be used to build a plan of behavior support.
Setting Events & Predictors Problem Behavior(s) Maintaining Consequence(s)

How confident are you that the Summary of Behavior is accurate?

Not very confident Very Confident
1 2 3 4 5 6

What current efforts have been used to control the problem behavior?

Strategies for preventing problem behavior Strategies for responding to problem behavior
___schedule change  Other: ____Teprimand Other:

___seating change __ office referral

____curriculum change ___ detention




Student

Behavior Support Plan

Developed from a Functional Behavioral Assessment

School

Case Manager

Grade Date

BUILD A COMPETING BEHAVIOR PATHWAY

Desired Behavior Consequence/Outcome
. —P
Routine
. Antecedent Problem Behavior Consequence
Setting Event
Function
Alternative Behavior //

IDENTIFY INTERVENTION STRATEGIES

Setting Event
Strategies

Manipulate Antecedent to prevent
problem & prompt
alternate/desired behavior

Teach Behavior
Explicitly Teach Alternate &
Desired Behaviors

Alter Consequences to reinforce
alternate & desired behavior &
extinguish negative behavior

Prevent problem behavior

Prompt Aliernate/Desired Behavior

Teach Alternate Behavior

Teach Desired Behavior/ Academic/

Reinforce Behavior

Response to Problem Behavior/ Corrective

Social Skills

Feedback

Adapted by C. Borgmeier (2002) from multiple sources: M. Bergstrom and D. Crone (2000); March, Horner, Lewis-Palmer, Brown, Crone & Todd
(1999); O°Neill, Horner, Albin, Sprague, Story, & Newton (1997); Palmer & Sugai (2000); and Sprick, Sprick, & Garrison (1993); Martin, Hagan-
Burke, & Sugai (2000)




